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CHAFTER I
INTRODUCT ION

In recent years the growing realization of the im-
portance of aducationrhas brought about much criticism of
teacher educatlion Institutlions and thelir practices and pro-
cedures in pre-service training from those wlithin the profes-
sion as well as from those Qithout. The particular need ap-
pears to be for & kind of pre-service program which will
provide for the development of skills, understandings, and
sttitudes in order to make 1t possible for beginning tesachers -
to realistically and successfully cope with the teaching sit-
uations they will face.

Although opinions vary on specifilec points of emphasis,
most educators generally agrese on tﬁe importance of labora-
tory experiences throughout ths pre-ssrvice program. A con-
tinuous blsnding of the theoretical and the practicél is
vital as the prospective teacher moves toward the ultlmate
assumption of the actual responsibility of directing the
learning activitles of pupils. As early as 1948, the report
of the Sub-Committee of the Standards and Surveys Committee
of the American Association of Golleges for Teacher Educa-
tion stated that 1t had been known for some time that active
participation in meaningful situations was egsential to
aeffective learnins. The committee decided that the time had

come to recognize that direct contacts with such teaching-
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léarning situations should not be limited to-the period known
as "student teaching."l

There are several areas which might be studied, eilther
independently or in relation to one another, prior to student
teaching‘before the novice teacher is asked to experience
them all simultaneously. Some of these areas are otserva-
tions of classrooms, working with routines in classrooms,
participating in activities which enhance one's understand-
ing of children, making plans for tsaching, and experiencing
schoolfgommunity relations. A particular emphasis has been
prlaced on the need for more direct, supervised, professional
contacts with children prior to the student teaching experi-
ence.

In accordﬁnce with thls need, the pre-student teaching
experience which was the subject of this study was brought
about. Juniors in eiementary education at the University of
Nebraska at Omaha, pre-student teachers, were placed in the
various elementary achools one day per week for a period of
four consecutive weeks to teach portions of regular soclal
studies units. The college students were in the classroom
during the social studies class, a perlod ranging frém 20 to

60 minutes per day but usually averaging 30 minutes per day.

lThe Sub-Committee of the Standards and Surveys Com-
mittee, School and Lsboratory Experiences in Student Teacher
Education, American Asgsociation of Colleges for Teacher Edu-
cation, Oneonta, New York, 1948, pp. 90-98.




The college students were to help in the making and rresen-
tation of instructiona; materlals, tulletin board materials,
lesson plans; use audio-Vlsual alds; assist on projects, dem-
onstrations, fleld trips; and work with individuals, small
groups, and the entire class. This pre-student teaching ex-
perienbe was deéigned, not as an observation experlence, but
to previde these elementary educatlion students with the orpor-
tunity to vork diréctly with elementary children in the class-

room prior to student teaching.

I. THE PROBLEM

Statement of the problem. The purpose of this study
was to analyze a pre-student tsaching experience in social
gtudles in terms of its preparation for and relevance to the
actual student teaching experience, as viewed by the pre-

student teacher.

Objectives of the study. COf prime concern in this

study was the analysis of a survey of some selected pre-stu-
dent teachers and their pre—student teaéhing experisnce in
terms of genersal information, specific pre-student teaching
experiences, and an over-all evaluatlon and suggestions by
the pre-student teachers. Secondif,‘it wes assumed that an
analysis of the findings of the survey would be helpful in
sugzesting possible changes for 1mprovement in the pre~stu-
dent teachlng experlence in ordsr to maeke it more meaningful

‘and relevant to student teaching.



The objectlives to be achieved in this study include
the presentation and analysis df the findings of a pre-student
teacher survey based on a pre-student teaching experience in
terms of general information; sprecific pre-student teachlng
experlences, 1.e., planning for teaching, classroom instruc-
tion, and non-instructional duties; snd an over-all evaluation
and suggestions for improvement by the pre-student teachers.
Also to Dbe prasénted is an analysis of the findings of the
‘total pre-student teaching expsrience survey in terms of 1its
preparation for and relevance to the actual student teaching
experience as viewed by the pre-student teacher. A further
objective to be achieved is the recommendation of changes and
improvements in the procedures of the pre-student teaching

experience subsequent to the findings of the study.

Simificance of the study. The expressed need for
mors direct écntacts with children prior to student teaching
is one common to educators and teachers alike. Research has
shown that educators at all levels generally agree on two
points concerning the over-all pre-service program: "first,
that student téaching is the most valuaﬁle of all educational
experiences prior to the first teaching assignment; and second,
that general education courses and subjJect matter courses are

deemed too theoretlcal and lacking in practical application."2

2]awrence A. Lemons, "Education Courses," NEA Journal,
National Educatlon Assoclation, VWashington, D.C., October,
1965, p. 26. '




I. N. Berlin feels that teacher training institutlions could
do more in helping prospéctive teachers form more realistile
expectations of the actual teaching situation.”

Swartz and Richardson found in a survey of first,
second, and third ysar teachers that "Prior to student teach-
Ing there are too few contacts with children to see how meth-
ods and procedures are applied;" and that "Methods courseé
are too unreallstic; they do not portray the teaching situa-
tion as 1t actually oxists. "4 Along this line, Dr. Strate-
meyer believes . . . for every course and idea there should
be some sort of direct contact or experlence to supplement
knowledge and understandings.> .

In accordance with this need, this pilot project was
brought about largely as an outgrowth of a doctoral disser-
tation presented to the University'of Nebraska by Dr. Robert
L. Ackerman of the Unilversity of Nebraska at Omaha and di-
rected by Dr. O. W. Kopp of the University of Nebraska. In

31. N. Berlin, "Unrealities in Teacher Education,"
Professional Reprints in Education from the College Divi-
sion of Charles E. Merrill Books, Inec., Columbus, Ohio,
December 19, 1965, n.p.

YEvelyn Swartz and Donald C. Richardson, "The Real
World of the Beginning Teacher: A Study of the Attitudes
and Opinions," an interview study conducted at the request
of the Nationsl Commission on Teacher Education and Profes-
sional Standards for its Ninetsenth National Conference, -
New York City, June 22-25, 1965, pp. 2-3.

S5Florence B. Stratemeyer, "Relating the Several Parts
of the Teacher-Education Program," Teacher Educatlon for a
Free People, American Assoclation of Colleges for Teachser
Education, Oneonta, New York, 1956, p. 231.
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this study on the identification of the proféssional problems
of first year elementary teachers and on the recommendation
of experiences that ought to receive emphasis in the pre-
gservice pfogram in order to minimize or alleviate such prob-
lems, the expressed desire for more direct contacts with
children prior to student‘teachlng was prevalent. This
pilot project was designed, not as an observation experience,
but to provide pre-student teachers_with the opportunity to
work directly with elementary school children in the class-
room and was patterned after a similar experiencs supervised
by Dr. Max Poole of the Unilversity of Nebraska.
Following‘three years of operation of the program, it
was felt that an analysis of the experience would be helpful
in revealing possible changes and improvements in the proced-
ures in order to meke it more meaniﬁgful‘and relevant to stu-
dent teaching. It was also hoped that any benefits accrued
by the study would be greatly appreciéted not only by the

analyzers but by future pre-student teachers as well.
II. DEFINITION OF TERMS USED

In order to assure a common understanding of the
meanings of the various terms that appear in this study,
the followiang terms are defined:

Pre-student teachers are those elementary education

students who have completed some of the professional educa-~

tion requirements of their pre-service program but who have



yet to begin thelr student teaching.

Classroom teachers are those who have completed all

the requirements of a certified vre-service program and who

are presently teaching.

Cooperating teachers are those classroom teachers who

have volunteersd to participaste in this experience, allowing
one or more pre-student teachers to come into thelir class-

rooms and work with the children.

Pre-service program is the total program of prepara-

tion for elementary teaching.
III. DELIMITATION' OF THE STUDY

The limitations of this study were imposed by the
purpose, the sample, and the instrument. The purpose of
this study has besn limited by analyzing the pre-student
teachlng experience only in terms of its preparation for
and relsvance to thehactual student taaching.aiparience, as
viewed by the pre-student teacher. No effort was made to
examine this experience in terms of relevance to the liberal
or professional classwork phase of pre-service tralning,
only to the student teaching experience 1itself.

The study was further limited through the sample in
that no effort was made to anélyze this experience through

the eyes of cooperating teachers, elementary principals, or
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teachers of teachers,honly'phrough the eyes'of those pre-stu-
dent teachers who were presently student teaching, and then
after only four weeks of the student teaching period.

The limitations mherent,\in the instrument wers that
the questionnaire was not‘subjected to detalled laboratory
ressearch techniques Iin order to determine 1£s objectivity or
valldlty; and further, that the findings of the sufvey were
assumed valid solely on the honesty and competency of the

respondents.
IV. PROCEDURES OF THE 3TUDY

The following procedures vere carried out in the de-
“velopment of this study:

Review of Related Literature. Of primary importance

to this study was a thorough examination of the literature
on prospective teachers' experiences with children in the
clagsroom prior to student teaching. A great deal of re-
latéd literature concernihg contacts with children in the
classroom durihg and followling the student teaching period
was also studied. Such related findings were included only
as they were pertinent to the objectlves of the study and
only as they indicated the potentizlity of lending‘them-

selves to specific' pre-student teaching experiences.

Selection of the Sample. It was felt that those

college students who had most recently participated in the



pre-student teaching_experienoe and who were presently stu-
dent teaching would be the most likely sources of objectilve
and critical information on the relevance of the pre-student
teaching experlence to the student teaching experience. Ac-
cordingly, those college students who took part in the pre-
student teaching experience In the spring of 1969 and who
were doing their actual student teaching in the fall of 1969
were asked to describe, via the questionnaire, in what manner,
if any, the previous experlence assisted them in thelr stu-
dent teaching experience. The questionnalre was administered
aprroximately four weeks after the collége students had begun
their student teaching.

The Questionnaire. The purpose of the questionnaire

was to analyze the pre-student teaching experience in socilal
studies, as viewed by the pre-cstudent teacher, in terms of
its preparation for and relevance po the actual student
teaching experlence. Fart I dealt with general information
relating to the pre-student and stgdent teaching experiences,
e.g., grade level, number of chilldren 1in the class; number
and fréquency of school visitations. Part II enumerated the
specific eiperiences the pre—student teachers might have had,
" appralsed thelr evaluation of these experiences in terms of ’
relevance to student teaching, and questioned 1f they did not
have these experiences 1n'pfé-student teaching, dld they feel

that having encountered them would have helped them in their
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present student teaching assignment. Part III asked for an
over-all evaluation of the pre-student teaching experlence

and for any suggestions the pre-student teachers might have
for improving 1it.

Following suggestions and recommendations from the
advisory committee, the‘queStionnaire was drafted in its final
form, relatively easy to read and complete and comparatively
free of ambiguous meanings. The’questionnaire was adminis-
tered to the sample at thelr respective student teaching sem-

inars on campus at the University of Nebraska at Omaha.

Findings of the Study. Following an analysis of the

completed and returned questionnaires, the findings of the
pre-student teacher survey were considered. Recommendations
were then made for changes and 1mprpvements in the procedures
of the pre-student teaching experience in order §o make it

more meaningful and relevant to student teaching:
V. ORGANIZATION OF THE STUDY

The purpose of this study was to determine the value
of the pre-student teaching experience in social studies in
terms of its preparation for student teaching, as viewed by
some selected student tesachers. Chapter I introduces the
ﬁroject and discusses the neeq for such an analysis, the llmi-
tations imposed upon 1t, the objectives to be achiavéd in the

study, and the procedures that guided it. Chapter II 1s a
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review of the related literature. The third chapter details
the initiation of the project and the project procedurss.
Chapter IV presents the findings of the pre-student
ﬁeaching experience survey as revealed in the participants’
responses to the questionnaire. Chapter V summarizes the
study and details the findings and recommendations of the

°

writer.



CHAPTER II
REVIEW OF RELATED LITERATURE

There 1ls an abundance of literature supporting the
place and value of laboratory experiences in teacher sduca-
tion programs, beginning with John Dewey's "laboratory point
of view"® at the turn of the century and coming to the many
experimental programs of this decade. Although most of the
studies to date have dealt specifically with student teach-
ing, sducators realize the value of professional laboratory
experiences prior to this pgriod. The Natilonal Education
Association Instructional Service recorded the following
recommendations in its "Imperatives for Preparation of Teach-
ers for the Elementary Schools" report:

1. Many types of experiences carefully
planned and gradually. introduced
throughout the teacher preparation
program are essential to dsvelop
teaching competencies and a concern
for teaching and for children.

2. If teachers are to have quallties of
leadership, creativity, resourceful-
ness, flexibility, understanding,

- warmth, and humllity, they must have

oprortunities to work'dirsctly in the
gschool and the community.

6John Dewey, The Relation of Theory to Practice in
Bducation, The Association for Student Teaching, Bulletin
No. 17, State College of Iowa, Cedar Falls, Iowa, 1962, p. 1.

7National Education Assoclation Instructional Service,
"Imperatives for Preparation of Teachers for the Elementary
Schools," National Education Association, Washington, D.C.,
May, 1964.
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One of the chief concluslons of the work of the Com-
mission on Teacher Education of the American Council of Edu-
cation as reported by Karl W. Bigelow as early as 1946 was:

Specilal attention should bs given to
enabling prospective teachers to study
children, schools, and communities at
first hand--not merely to observe them,
but to work with them with some appro-
priate degree of responsibility. Such
opportunity should begin falrly early
in the preparatory program and be con-
tinued in complementary relation to a
variety of classroom experiences .8

Providing concrete classroom experience, either through
observation or pasrticipation has been one of the most common
innovations in teacher education programs during recent years.
The impetus for such efforts typlecally seems to have been to
add a dimension of meaningfulness to what the undergraduate
student learns.? Although opinions vary on specific points
~of emphasis, most educators generally agree on the lmportance
of lsboratory experiences throughout the pre-service program.

Of primary importance to this study was a thorough
sxamination of the literature on prospsctive teachers' ex-

periences with chlldren In the classroom prior to student

teaching. A great deal of related literature concerning

8Karl W. Bigelow, "Better Teacher Preparation," Asso-
clation of American Colleges, Bulletin 32, May, 1946, p. 1£9.

9Donald L. Barnes, "Changing Emphasis in Teacher Educa-
ticn," The Journal of Teacher Education, NCTEPS, National Edu-
cation Assoclation, Washington, D.C., XI, September, 1960,
Pp. 343-44,
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contacts with children in the classroom during and following
the student teaching period was also studied. Such related
findings were included only as they were pertinent to the
objJectlves of the study and only as they indlcated the poten-
tiality of lehding themselves to specific‘pre—student teach-

ing experiences.
I. PRE-STUDENT TEACHING LABORATORY EXPERIENCES

James Conant says the importance of student teaching

10 In

in teacher preparation programs is generally accepted.
order that this student teaching experience might not bs an
intending teacher's first direct contact with children in the
classroom, and in order to enhance the student teaching ex-
perlience along with the over-all profidiency of the beginning
teacher, educators are striving to‘provide the pre-student
.teacher with as many direct expsriences with school children
"as possible.

Such direct experiences with children for prospective
teachers, relatively early in teacher preparatory careers
and under direct and responeible guildance, are designed to
serve & number of purposes:

(1) To extend the basis upon which students

and thelr advisors could check the wisdom
of tentative vocatlonal choices;

107ames B. Conant, The Educatlion of American Teacheras,
MeGraw-H1ill Book Co., Inc., New York, 1963, pp. 59-60.
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(2) To enable the students to comprehend
end judge better for themselves the
theoretical formulations that wvere
belng presented in class;
(3) To sensitize them to the uniqueness of
individual human beings and communilties
and help them to guard against using
mechanically generalizaticns regarding
either; and
(4) To develop in them feelings of ease,
security, g competence in real
situations
While many such experiences must, of necessity, be
supervised by instructors of teacher education courses as
a part of a planned program of child study, other direct
experiences with children may also be considered prospec-
tive growth activities for prospective teachers. These
might include such things as Boy Scouts, Girl Scouts, YMCA,
YWCA, youth centers, summer playgrdunds, and baby sitting.
Observation of excepticnal children and of "“normali"
children at all sducational levels is also considered a
desirable experience by most educators. However, observa-
tion, though beneficial, is not in itself a practical appli-
catlon and must be combined with learning through doing.
J. Lloyd Trump and Dorsey Baynham recommend that
practical or work experience in school should begin when the

student enters college. They suggest a five year preparation

llMerle L. Borrowman, (ed.), Teacher Education in
America, Teachers College Press, Columbia University, New
York, 1965, pp. 239-41.
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program 1s esseptial with students spending five to ten hours
per week as school clerks during their first two years, gred-
uating then to the instructlonal assistant during the third
and fourth years of the program.v The fifth year would find
the student being gradually Iinducted iInto the role of the
professional teacher. Trump and Baynham conclude that such
a progrsam wWwill provide for learning by doing and will enable
students to trensfer theory to practical situations.l2

In & study at Indians University in 1953, Dilley found
that "student teachers Who had had many previous direct rela-
tions with children seemed to experience more success in
their sﬁudentrteaching than did those who had had few direct
relations previously."13

Another Interssting study on the Induction into
teaching at the pre-service level was done from the point
of view of the teachers' role functions. The results of
this study led the authors, Allen and Seaberg, to see the
professiqnal_preparation of teachers as & progression
through a series of four developmental levels of planned

experiences: Readiness (background and general education},

125, Lloyd Trump and Dorsey Baynham, Focus on Change:
Guide to Better Schools, Rand-MecNally, Chicago, Illincils,
1951, p. 150.

1y orman E. Dilley, "Problems of a Group of Student
Teachers in Elementary Education wlth Impllicstions for the
Improvement of Teacher Education at Indiana University,"
unpablished Doctorael Dissertation, Indiasna University, 1953.
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Exploratory (first teaching contacts with children), Student
teaching in depth, and Internship.l4

A study at the University of Kansas provided for a
laboratory pasriod to parallel a methods course. The units
were designed to coincide in time and sequence but with a
minimum of duplication in order to achieve an ordered blend-
ing of the theoretical and the practical.l5

John Meler advocates "microtraining," implying that
the procedure called microteaching serves as an example of
the systematic application of microtraining to the improve-
ment of preservice teacher education. Microteaching 1s essen-
tlally an opportunity for either preservice or in-service
teachers to develop and improve their pedagogical skills
with a small group of puplils (three to seven) by means of
brief (three to seven minutes) single-concept lessons, which
are recorded on videotape for reviewing, responding, refining,
and reteaching. An effort is made to analyze the many aspects
of a teacher's performance, to ferret‘out.those most amenable to

change, and to concentrate on thelr perfection one at a time.16

1% rthur T. Allen and Dorothy I. Seaberg, "Teachera-in-
the-Becoming," The Elementary School Journal, University of
Chicago Press, Chicago, Illinols, Vol. 64, No. 6, March, 1964,
pp. 332-38.

15paul ¢. Burns and Robert W. Ridaway, "A Laboratory
for Prospective Teachers," University of Kansas Bulletin of
Education, School of Educatlion, Unilversity of Kansas, Law-
rence, Kansas, Vol. 16, No. 1, November, 1961, ppr. 25-26.

1670mn H. Meier, "Rationale for and Application of
Microtraining to Improve Teaching," The Journal of Teacher
Education, NCTEPS, National Education Assoclation, Washing-
ton, D.C., XIX, Number 2, Summer, 1968, pp. 145-55.
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Haberman similarly finds real, though scaled-down, ex-
periences of some value in programs of teacher education. He

" a2 limited set of specific teacher

suggests the "minicourse,
behaviors that translata a particular orinciple of instruc-
tion into practice. The essentlal criterla of minicourses in-
clude (1) instructional importance, (2) btehavioral specifity,
(3) relsvance to practice, (4) relation to theory, and (5)
evaluation based on change in instructional behavior.l7

Msny additional experlences and studles recommended
by educators may have future bearing on programs of teacher
preparation. One interesting eand realistic innovation 1is

" a part of the teacher education pro-

that of "team learning,
gram at Dicklﬁson College in Carlisle, Pennsylvania, since
1956. Team learning, not to be confused with committee
work, group projlects, etoc., stresées learming and the learner.
The emphasis 18 not on the projsct itself but on the outcomes’
and behavioral changes in thé prrospective teacher because of
the project..l8

Guggenhelim feels that programmed instruction has

implicatlions for the education of teachers as well as for

17Martin Haberman, "Minicourses: The Prevention and
Treatment of Curricular Rigor Mortis iIn Programs of Teacher
Education," The Journal of Teacher Education, NCTEPS, National
Education Assoclation, Washinqton, D.C., XIX, Number 4, Winter,
1968, pp. 438-441.

18Dona1d T. Graffam, "Why Not Team Learning?" Journal
of Teacher Education, NCTEPS, National Education Association,
Washington, D.C., XV, Number 3, September, 1964, pp. 291-92.
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school curriculums, stating that teacher education students
need to be aware of the many types of programming, their
uses and their shortcomlngs.19

Gliessman and his assoclates belleve it is no longer
necessary to strive for situations in teacher preparation
that will be identical or equivalent to those to be found
in the real classroom. They believe with the advent of the
new media and materials, analogous or medlated situations
can now be created. Accordingly, the "stimulus film," a
brief, problem-centered, open-ended film, was developed.
Such a film portrays a separate, reallistic problem in class-
room learning or teaching and may be used as a stimulus for
such activitlies as teacher-led class discussion, small group
discussion, role playing, or independent study. While the
authors agree that, in some ways,'actual involvements in the
slghts, sounds, and smells of the classroom is an experilence
for which there is no adéquate substitute, theylalso feel,
however, that observation or participation cannot be an end
in itself. They believe the rsal goal 1s that of developing

teachers who are problem solvers.20

19Fred Guggenheim, "Curriculum Implications and Appli-
catione of Programmed Instruction," The School Review, The
University of Chicago Fress, Chicago, Ill., Vol. T3, Number
1, Spring, 1965, pp. 60-61.

20pavid Gliessman, et al., "A Medium for Problem Sclving
in Teacher Education," The Journal of Teacher Education, NCTEPS,
Natlonal Education Associstion, Washington, D.C., XIX, Numbver 1,
Spring, 1968, pp. T1-7T7.
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Because of time, transportation, and the Increasing
number of prospective teacheis, audlo-visual equipment 1is
playing an ever expanding role 1h teacher preparation pro-
grams. At Hunter Collegs, student teachers' performances
are recorded on kineecopes so they can later observe and
mcré object1ve1y evaluate their teaching performance.zl
Tape recordings are similarly being used to expose provlems
in student teacher performances, assess their causes, and
further their solutions.2?

Using close-circu;t television observation of public
school classrooms In place of part of the actual in-person
observations 1s & satisfactory solution to ths problem of
providing many and varied observational experlences for pro-
spective teachers at San Jose State College.23 The use of

type scripts as a similar type of'observational experience

hes indicated that they are ussful when studying the content

2lHerbert Schueler and Milton J. Gold, "Video Record-
Ings of Student Teachers--A Report of the Hunter College Re-
search Project Evaluating the Use of Xinescopes in Preparing
Student Teachers," The Journal cf Teacher Education, NCTEPS,
National Education Assocliation, Washington, D.C., XV, Number
4, December, 1964, pp. 363-64.

22peborah Elkins and Thelma Hickerson, "The Use of the
Tape Recorder in Teacher Education," The Journal of Teacher
Education, NCTEPS, National Education Assoclatlion, Washington,
D.C., XV, Number 4, December, 1964, p. 433,

235ohn ©. Woodward, "The Use of Television in Teacher
Education," The Journal of Teacher Education, NCTEPS, Nation-
al Education Association, Washington, D.C., XV, Number 1,
March, 1964, pp. 56-50.
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of interaction but are by no means a substitute for a real
classroom observation.24
At General Beagdle Stete College, Dr. Grassell and his
staff, believing that teachers "teach as they are taught,"
have incorporated into thelr professional education courées
media (TV, tapes, etc.) and procedures (grouping, remedial
work, etc.), just as the prospective teachers will have to
utilize them when they begin teaching. This type of program
is iIn place of, for example, leaving the operating and dse
of audlo-visual equipment solely to the audlo-visual class
or leaving grouping to a bare mention with no contact or
experience wlth‘it. Dr. Grassell supports these experiences
by stating that the teachers of teachers should practlce what
they preach.25
The Ford Foundation has enéouraged a special group
of new experiments in teacher preparation known as "Break-
through Programs." While the schools involved each pursue
tﬁeir innovations independently, certaln criteria must be
apprlied to procedures. ' These include: (1) a2 liberal educa-

tion for the teacher; (2) an extended scholarly knowledge

2%arvin A. Brottman, "Typescripts as 'Observatiocnal
Experience' for Prospective Teachers," The Journal of Teacher
Education, NCTEPS, Natlonal Education Association, Washington,
D.C., XVI, Number 4, December, 1965, pp. 466-68.

‘“25E. Milton Grassell, "Improving Professional Educa-
tion Courses," Improving College and University Teaching,
Oregon State University Press, Corvallis, Oregon, XIII,
Number 4, Autumn, 1965, p. 201. '
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of the subject or subjects to be taught; (3) the development
of insights into child psychology, the lesarning process, and
the meaning and purpose of education, through seminars in
which these concerms are brought Into relation with the prob-
lems experilenced by beginning teachers; and (4) acquiring the
art of teaching through carefully gulded apprenticeships or
internships. A key element runnlné through this set of common
characteristics 1s that both liberal and professional educa-

tion are the sine qua non in the education of a taacher.26

II. EXPERIENCES DURING AND FOLLOWING
THE STUDENT TEACHING PERIOD

Although most of the studles to date have dealt spe-
cifically with student teaching experiences, many of these
activities could conceivably lend themselves to the pre-stu-
dent teaching period. Experiences within the elassroom, such
as classroom routine and clerical duties, help the prospective
teacher develop a bstter understanding of the over-all opera-
tion of the classrocom. Activitles such as preparing exhibits
and bulletiﬁ boards and operating audlio-visual equipment simi-
larly help to broaden the would-be teacher's conception of the
classroom and the teaching-leaming process.

Extra-classroom activities, such as playground and cafe-
teria duty, first aid, hall monitoring, provide further oppor-

tunity for direct contacts with children. Work experiences

267ames .G. Stone, Breakthrough in Teacher Education,
Jossey-Bass, Inc., San Francisco, 1968, p. 13.
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are simlilarly acknowledged to be of some value as an activity
for prospective teachers even though any benefits or abili-
tles gained cannot be directly measured.

Experiences In the community are also emphasized Iin
teacher preparation programs as educators strive to abandon
the concept of the school as an isolated agency in soclety
and to direct thelr efforts toward helping the intending
teacher understand what is involved in_building effective
commnity relationships both as & teacher and as a citizen
of the community.Z2l

These experilences are being provided for teachers-in-
training in many ways. Some schools are leaning toward a
teacher-ald type of program. Although many use graduate
students, mothers, and adults other than mothers, some are
recrulting their teacher-aids from nesar-by colleges and uni-
versitles. DBuena Vista, a suburb of Saginaw, Michigan, re-
cru.i.ts jJuniors, seniors, and graduate students from near-by
Central Michigen University, in an intern-extern program that
brings them competent teacher-aids and helps to train future
teachers at the same time.28

Still other schools are experimenting in five year
programs which provide a gradual induction iInto the tsaching

27The Sub-Committee of the Standards and Surveys Com-
mittes, Ibid., p. 27. '

28Joseph'GL Barr, "Student Interns - An Alde to Teach-
ers," School Management, Management Publishing Group, Green-
‘wich, Conn., November, 1964, p. T7O.
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process. Oregon, for example, has developéd a teaching in-
ternship which is that phase of the professional education
of a teacher which, through long-~term field work, develops
a trainee's capacity to assume and carry on professional
activities. Through part-time, extended, day-by-day experi-
ence, the teacher in training is glven the opportunity to
carry continuous teaching responsibilities and to meet ac~
tual problems in the schools., This intermshlp concept has
been praised by participants as the most valuable experience
provided by tsacher education'institutions to develop the com-
petencles needed to perform the complicated task of teachxng.29
The Detrolt Public Schools - Wayne State University
Elementary Team Internship Pilot Program provides for four
student intemrns (who have already completed an initial ex-
perience in student teaching) to = feam with ons teacher-
director in charge of two classrooms. The student Intemms
are present in the classroom 80% of a full school week or
the.equivalent of four out of five days for one semester.'
This program gives promise of offering the student a tran-
sitional experience from role playing to role assuming in

the real world of the teacher.3°

2%%1111am T. Ward and Joy Hills Gubser, "Developing
the Teaching Internship Concept in Cregon," The Journal of
Teacher Education, NCTEFS, National Education Assccliation,
Washington, D.C., XV, Number 3, September, 1964, pp. 252-61.

30, Brooks Smith, et. al., "Toward Real Teaching: A
Team Intermship Proposal,"™ The Journal of Teacher Education, -
NCTEPS, National Education Association, Waeshington, D.C.,
XIX, Number 1, Spring, 1968, pp. 7-16.
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Other programs proposing similar five year plans which
could conceivably lend some of thelr tenets to pre-student
teaching experiences Include the Arkansas Experiment,31
POINT in Washington State,-2 and MAT (Master of Arts in
Teaching).33

Gardner and Henry feel that many teacher education
programs are far from ideal, that they contlnue to provide
student tesaching as the single clinical experilence subse-~
quent to professional course offerings. While Internships
are growing in popularity at the graduate lsvel and in five
year plans, these authors feel there 1is similarly an impor-
tant place for thls at the undergraduate lsvel. One varia-
tlon of the internshlip, developed by Central Michigan Uni-
versity, provides for two years of alternate teaching-study
experiences after a two year base of general education.34

Another variation at Colorado State College calls

for college senlors to work one-half day for a school year

3lpavid R. Krathwohl, "Study of the Arkansas Experi-
ment in Teacher Education," The Future Challenges Teacher
Education, 1lth Yearbook, American Assocliation of Colleges
for Teacher Education, 1958, pp. 115-22,.

32yern B. Archer, Roy A. Edelfelt, and Herbert Hite,
T " y

"POINT Points the Way," NEA Journal, National Education

Assoclation, Washington, D.C., October, 1965, pp. 29-30.

33Harrison Gardner snd Marvin A. Henry, "Designing
Effective Internships in Teacher Education," The Journal of
Teacher Educatlion, NCTEPS, National Education Assoclation,
Washington, D.C., XIX, Number 2, Summer, 1968, pp. 177-186.

3%p14. .
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at a contracted sum of §500; the other half day 1is spent on
campus completing the required course work, Students who
puarsue this program are not required to complete student
teaching.>5

An experimental program at Oberlin College, designed
for graduate students and glfted children,’6 seemed to meat
with some success In the community and could conceivably be
developed into a similar type of summer session for under-
graduate elementary educatlion majors as either a pre- or
post-student teaching experience.

A similar program which may have implications for
elementary education teachers is "microteaching" at Stanford
University.37 The possibilities of microteaching, a real,
though scaled-down teaching experience, have just begun to
be explored, but 1t may not be preﬁature to say that it could
concelvably find a place in elementary teacher preparation

programs, posslbly as a pre-student teaching experilence.

In summary, it is evident in these and other studiles

there 18 a need for more direct, supervised experilences with

35Gardner and Henry, loc. cit.

36Frank Laycook, "The Gifted as Pupils for Student
Teaching: An Exploration at Oberlin College," The Journal
of Teacher Education, NCTEPS, National Education Assoclation,
Washington, D.C., XV, Number 4, December, 1964, pp. 428-30.

3TDwight W. Allen and Richard E. Gross, "Microteach-
ing," NEA Journal, Natlonal Education Association, Washing-
ton, D.C., December, 1965, pp. 25-26.



27

children and that these experilences should be provided prior
to student teaching as well as during and after that perilod.
As Dr. Ned Flanders puts 1t
The point 1s that much of what 1s learned

in education courses is neither conceptualized,

quantified nor taught in a fashion that bulilds

a bridge vetween theory and practice. Educa-

tion students are only occasionally part of an

exciting, systematic exploration of the teach-

ing process, mggt infrequently by the instruc-
tor's example.

As previously stated, educators are generally in
agreement on their recommendations for more student teaching
in teacher preparation programs and more direct contacts with
children prlor to student teaching. The trend toward expand-
Ing the student teaching experience is in evidence as more
and more colleges and universities sxtend this activity to
full days, longer periods, and to fwo experiences In two
semesters.

The providing of more direct contacts with children,
prior to student teaching and undsr professional supervision,
often presents a problem because many classroom teachers,
administrators, and school systems are reluctant to have
novice teachers in thelr classrooms. At the college and

university level, facilities, time, and opportunity are too

38ea a. Flanders, "Intent, Action, and Feedback: A
Preparation for Teaching," The Journal of Teacher Education,
NCTEPS, National Bducation Association, Washington, D.C.,
X1V, Number 3, September, 1963, p. 251.
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often lacking. Until all educators, at every level, come to
understand and assume more responsiktlllity toward each other
ag well as toward their profession, a shortage of direct

contacts with children prior to student teaching will un-

doubtedly continue.



CHAPTER III
THE PROJECT STUDY

This project was ln keeplunx with the recommendations
of educators that teachers-in-training be given more oppor-
tunity for direct, supervised contacts with children. For
these pre-gstudent teachers, 1t was a firstvhand experlencs
with children in a classroom situation, an opportunity to
observe growth and developmental characteristics of child-
ren, and an opportunity to apply college classroom theory to
en actual situation. It was an instructional type of project
where the pre-student teachers had an opportunity to use audio-
visual alds, make iInstructional materlals, lesson plans, and
bulletin board materials thaﬁ would actually be seen and used
ty children. It provided for planning with professional
teachers and for follow=-up of that planning;vit was an ori-
entation to the role of professional teacher.

| For the professional classroom teacher, 1t was felt
this assoclation with a novice teacher would be a profes-
slonal growth experisnce. It should have helped the class-
room teacher see better her stirengths and weaknesses through
the college student's "imitation" of her. Thils type of ex-
perience should also have helped the cocperating teacher to
better identify objectives in .a specific area, in this case,
soclal studles. The project paved the way toward the merg-

Ing of 1ideas, materials, and patterns: in seeking the best
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possible methods and procedures with a particular group of
chlldren, and it freed the classroom teachsr to spend more
time with individuals and small groups.

As the first step in the implementation of thls pro-
Jeet, permission was obtained from the Superintandents of
Schools of District 66, Millard, and Omaha to use various
elementary schools within each district for the iInitiation
of the project.

Next was the orientation of the teachers to the pro-
Ject, their responsibllities to the college student, the
children, the commmnity, and the school district. Volun-
teers were callsd for among those teachers who would be
vwilling to have one or more pre-studeﬁt teachers come into
their classrooms and work with the children. Cooperating
teachers were selected by the Individual elementary princi-
pals on the bases of teaching skill, understanding of child-
fan, organizational abllity, maturity, and their potential
contributions to the project and project participants.

Juniors in elemsntary education at the Unliversity of
Nebraska at Omaha, pre-student teachers, were to be placed
in the various elementary schools one day per week for a
period of four consecutive weeks to teach portions of regu-
lar social studies units. The college students were to be
in the cléssrooms during the social studies class, a perlod
ranging from 20 to 60 minutes per day but usually averaging

30 minutes per day. 'Some coopserating teachers would have one
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pre-stﬁdent teacher each in their classrooms; others would
have two pre-student teachers each in their rooms, but their.
time would not be corresponding. The college students would
not be there to observe but to actually work with children.

The college Junidrs were assigned to their respective
cooperating teachers on the basls of avallable times during
the school day and grade preferences. Transportation con-
venlience was also considered in assigning the pre-student
teachers to thelr respective elementary buildihgs.

Prior to the actual pre-student teaching experience,
most of the college student groups were iInvited to their re- .
gspective schools where they were greeted by the elementary
rrincipel and his staff. They were.briefly introduced to the
elementary curriculum in generdl and to the soclal studies
curriculum in particular and were given information concerming
the school d1str1cP, the community, the school bullding, the
number of children, teachers, and classroons, pupll—teacher
ratio, etc. The collsege students were told that all of the
materials and facilities of the school would be made avail-
sble to them, and that they could reel‘free to consult with
their cooperating teachers or the principal should any prob-
lems arilse. |

The college students were further informed that during
this experience‘ﬁhey would be considered a part of the pro-
fessional staff and would be treated as such. Correspond-

ingly, they should assume a sense of responsibility for the
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school, the communlty, and the school district. This would
include such things a8 arriving promptly, being prepared for
class, letting the school or cooperating teacher know 1f they
would be abhsent, having a neat and clean appearance, display-
ing good conduct both in and out of the classroom, etc. 1In
conplying with these responsibllities, the pre-student teach-
ers should also fulfill thelr obligations to the cooperating
teachers and to themselves. In the classroom, of course, the
rre-student teachers would have a primary responsibility to
the children.

Following this brief introcduction to the project, the
college students were glven some ideas by thelr respective
cooperating teachers so that when they returned to begin the
actual pre-student teaching experience they would be prepared
to work with a group of children. These i1deas included such
things a8 bulletin board suggestions, demonstrationa, movies
and other sudio-visual materials, art projects, or a lesson
plan on a particular subject such as an event or a famous man
pertinent to whatever the class was studying at that time in
social studies.

The project was originally designed for the pre-student
teacher to be present in one social studles class per week,
averaging 30 minutes per class, for a perlod of four weeks,
but many, with their cooperating teacher's permlssion, came
earlier, stayed later, and/or came other days during their

free time.
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This project was first initiated in the spring semsester
of 1967 and had been in operation three years at the time of
the writing of this study. Although to date, the participants
in the experience had been enthusiastic in thelr approval of
1t, it was hoped that an analysis of the project at this time
would be helpful in fevealing possible changes and improve-
mente in the procedures of the project In order to make it
more meaningful and relevant to student teaching.

Accordingly, & questionnaire was designed with the pur-
pose of analyzing the pre-student teaching experisence in social
studlies, as viewed by the pre-student teacher, in terms of 1its
preparation for and relevance to the actual student teaching
experience. Recommendations of the advisory committee along
with suggestions from the initlators of the original project
were utilized to develop a questionhaire which Qas relatively
easy to read and comrlete and comparatively free of ambiguous
meanings. The questionnalre was administered to the pre-stu-
dent teachers at their respective student teaching seminars
on campueg at the University of Nebraska at Omaha.

The sample was selected as those collage students who
took part in the pre-student teaching experlence in the spring
of 1969 and who were doing thelr actual student teaching in
the fell of 1969. It was felt that thils particular group who
had most recently participated in the pre-sfudent teaching
experience and who were presently student tsachling would be

the most likely sources of objective and critical informatiom
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on what manner, if any, the previous expserience had assisted
them in their student teaching.

Follovwing an analysis of the completed and returned
questitnmnaires, conclusions were drawn concerming the conduct
énd merit of the pre-student teaching experience, and recom-
mendations were made for changes and improvements in the
procedures of the experience. The 1ﬁformat10n obtained from
the questionnaires and the findings of the analysis of the

pre—-student teacher survey are presented in Chapter 1IV.



CHAPTER IV
PRESENTATION AND DISCUSSION OF THE DATA

In Chapter II, a number of idoas vere advanced con-
cerning the value of professional laboratory experiences
both prior to and during the student teaching period. Of
primé concern was the noting of activities which already
had or éould concelivably lend themselves to specific pre-
student teaching experiences. However, most of the axpéri-
ences reviewed were presented through the eyes of cooperat-
ing teachers, elementary principals, snd/or teachers of
teachers. Further, these experlences were related, in many
cases, elther to:the liberal or professional claséwork rPhase
of pre-service training or to the problems of the first year
of professional service, 1l.e., the beginning tescher. This
study may well then be unique, at least in terms of those
expériehces here reviewed, in that 1t attempts to analyze a
spécific pre-student teaching experience in soclial studles
in terma‘of'its rreparation fq?_and relevance to the actual
gtudent teaching experience as viewed by the pre-student
teacher.

Chapter IV will present and discuss the data obtalned
from a survey of‘some selected rre-student teachers and their
pre-studept_teaching experiénce in terms of general informa-
tion, speéiflc pre-student teaching expsriences, and an

over-all evaluation and suggestions for improvement by the
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pre-~gstudent teachers. Of the 37 eliglible respondents in the
sample, a total of 33, or 89.1 per cent, questionnaires'were
returned and/or were usable in the analysis of the pre-student

teacher survey.
I. GENERAL INFORMATION.

Table I, pages 38-39, shows the characteristics of the
pre-gstudent and student teaching experiences as revealed in
Part I of the questiomnaire, General Information. More than
h@lf of the questionnaire respomdents, 57.0 per cent, had
thelr pre-student teaching experience in the first, second,
and/or‘thlrd grades, with 34.1 per cent reporting a pre-stu-
dent teaching experience in the fourth, fifth, end/or sixth
grades. In ths student teaching experilence, 48.6 per cent
of the pre-student teachers occupiéd first, second, and/or
third grede positions, and 45.9 per cent occupled fourth,
fifth, and/or sixth grade positioms.

Slightly over four-fifths, or 81.7 per cent, of the
pre-~-student teachers reported an average room s8lze of between
22 and 33 pupils during the pre-student teaching experience,
with 15.1 per cent havlng had between 34 and 37 pupils. Naome
reported havins_}B or more pupils.

The average room sizé during the student teaching ex-
perlence was reported as slightly over half of the respondents,
or 51.3 per ceht,vhaving had 22 to 33 pupils. Nine pre-student
teachers, 27.2'§ef‘cant, indicated between 34 and 37 pupils
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in their rooms, and 15.1 per cent reported 38 or more pupils.

More than three-fifths, or 63.6 per cent, of the pre-
gtudent teachers reported their schedule of classroom visita-
tione a8 once per week for four consecutive weeks, and a
corresponding 60.6 per cent found appropriate this frequency
of classroom appearances. Flve pre-student teachers, or
15.1 per cent, indicated the frequency of classroom visita-
tions should be two visitations per week for two consecutive
weeks, and 6.0 per cent felt there should be four consecutive
daily visitations. Of the pre-student teachers who reported
a differing opinion on the number and frequency of classroom
visitations, as indicated by "Other" on the duestiqnnaire,
the overwhelming majorit& expressed a desire for more visita-
tions per week and/or an extension of the visitations over a
longer period of time.‘ |

In response to Item 5-b of the queétionnaire, rage 39,
69.6 rer cent of the sample reported the number of classroom
visitations sufficient, and 30.3 per cent indicated there
should have been more visitations. Not one of the pre-stu-
dent teachers expressed a desire tq lessen the number of
classroom appearances.

Twenty-three, or 69.6 per cent, of the pre-student
teachers visited their respective schools more than the pre-
scribed number of timeé, and 30.3 per cent did not. The vast
majority, 93.9 per cent, preferred the pre-student teaching

experience to bé'ungraded.
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CHARACTERISTICS OF PRE-STUDENT AND

STUDENT TEACHING EXPERIENCES

Item

Number Per Cent

l. Grade or grad

es of pre-student

teachling experience

a. Kindergart
b. One

. Two

Three

Four

. Five

. Six

. Other

TR HMHO QO

en

2. Numberuoflpupils in pre-student

teaching room
. 18-21
. 22=25
. 26-29
. 30-33
. 3437
38 or over

HO® OO

teaching expe

Grade or grades of student

rience

a. Kindergarten

One
Two
Three
Four
Five
. 8ix
. Other

Wmﬁmnod

3 8.5
5 14.2
11 31.4
4 11.4
5 14.2
3 8.5
4 11.%
0 .0
35%
1 3.0
8 24.2
10 30.3
9 27.2
5 15.1
0 .0
1 2.7
7 18.9
6 16.2
5 13.5
7 18.9
8 21.6
2 5.4
1 2.7
37*%

#Total 1s more than 33 since some had pre-student
teaching experience in more than one grade.

##Total 1s more than 33 since some had student teach-
ing experiance in more than one grade.
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Item

Number Per Cent

4, Number of pupils in student teaching room

a. 18-21
b. 22-25
c. 26-29
d. 30-33%
e. 34-37
f. 38 or over

MOWOW O\ N

5-a Pre-~-student teacher classroom visitations

(a) Once per week f
consecutive wvee
(b) Other

or four
ks

21
12

5«b Number of clasgroom visitations sufficient

or should have been more or lass

(a) Sufficient
(b) More
(¢) Less

6. Degree to which frequency of ¢lassroom

visitations was appropriate

&. One visitation per week for four con-
secutive weeks was appropriate

b. There should be two visitations per.
week for two consecutive weeks

¢. There should be four consecutive

dally visitation
d. Other

T. Visited school more than the four pre-

scrived appearances
a. Yes
b. No

8. Pre-student teaching experience should

be graded (A, B, C)
8. Graded ‘
b. Ungraded

s

or ungreaded

23

10

20

oA W\

23
10

038 &o0on
MO O

36.3

60.6
15.1

6.0
18.1

69.6
30.3

W O\




II. SPECIFIC PRE-STUDENT
TEACHING EXPRRIENCES

The data reported in Part II of the questionnaire,
S8pecific Pre-Student Teaching Experisnces, 1s presented in
Table II. Each of the items listed contained three parts,
the first being a statement of a specific experlence the
pre-student teachers might have.encountered during the pre-
student teaching period. Part a then appraised the pre-stu-
dent teachers' evaluation of this experience, if they had it,
in terms of relevance to student teaching; Part b questioned
if they 4id not have the experience in pre-student teaching,
d1d they feel that having encountered it would have helped
them in student teaching. The pre-student tesaching experi-
‘ences itemized in Table Il were broken down into three speci-
fic areas: Planning for Teaching (bages 43-.44), Classroom In-
struction (pages 45-46), and Non-lnstruqtional Duties (page 47).

Planning for Teaching. Of the ten items in thils par-

ticular area, all were experienced by at least some of the
pre-student teachers, and six ltems were encountered by no
less than 60.6 per cent of the respondents. Twenty-nine, or
87 .8 per cent, of the pre-student teachers' responses proved
"Developing a lesson plan" to be the most frequently encoun-
tered activity. In descending order the next most frequently
encountered experiences were “Using audio-visual equipment,"

"Developing instructional materiale other than bulletin board
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materials," "Developing bulletin board materials," and "Using
& teacher's manual."

Nine pre-student teachers, or 27.2 per cent, had an
opportunity to eoﬁstruct thelr own test or quiz, and the same
number had the opportunity to administer a test or qulz, eitber
their own or someons else's. Only five, or 15.1 per cent, of
the pre-student teachers had an opportunity to participate in
a fleld trip, and oniy five took part in a demonstratlion.

The vast majority of pre-student teachers rated the
experiences they had encountered as Very Helpful or Somewhat
Helpful. Only five of the sample checked three itsms as of
Little Help, and none checked any experience as of No Help.
Of those who had not encountered these specific pre-~student
teaching experiences, over three-fourths felt that these ac-

tivities would have helped them in student teaching.

Classroom Instruction. In this particular area, as in

the area of Planning for Teaching, all nine of the 1items were
expsrienced by at least some of the pre-student teachers. The
most frequently encountered expsrience, with a 100.0 per cent
affirmative response, was "WOrking with the whole class to=
gether." The next most frequently encountered activities, in
descending order, were “"Presenting a lesson plan to the class,"
"Presenting a new idea to the class,” "Working without the.

presence or assistance of the classroom teacher,' and “Work-

ing with individual pupils."
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The least encountered experience was "Working with in-

dividual diacipllne.problems" with only two, or 6.0 per cent,

of the pre-student teachers encountering this.

"Working with

small groups of pupils" was the second least encounﬁered eX=-

perience.

All of the pre-student teachers rated the
they had encountered as Very Helpful or Somewhat
one of the respondents indicated these Classroom
experiences as of Little Help or of No Help. Of

had not had these specific experiences, 88.2 per

experiences
Helpful. Not
Ingtruction
those who

cent felt

that having encountered these activities would have been help-

ful to them in theilr student teaching.

Non-Instructional Duties. It was interesting to note

that the majority of pre-student teachers did not experience

the non~-instructional dutles itemized in the questlionnaire.

Not one of the sample attended a faculty meeting

or a PTA or

Community Club meeting; only two supervised a lunchroom or a

playground; and only three became familiar with a school re-

port or record. The largest positive response was eight, or

24.2 per cent, becoming familiar with a school routine such

as checking out supplies.

Among the respondents who did not encounter the pre-

student teaching experiences listed, 59.2 per cent felt thesse

activities would have helped in student teaching, and 40.8 per

cent sald they would not have helped.
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III. OVER-ALL EVALUATION AND SUGGESTIONS

Table III reveals the information reported in items 1,
2, and 3 of Part III of the questionnaire, Over-all Evaluation
and Suggestions. Item 1 showed that more than half of the pre-
student teachers' over-all evaluation of pre-student teaching
in terms of preparation for studsnt teaching was deemed Very
Helpful. Fifteen respondents, or 45.4 per cent, rated the ex-
perience as Somewhat Helpful, and only one pre-student teacher
sald that 1t waa of Little Help.

The majority of the sample, 72.7 per cent, rated the
rre-student teaching experience in terms of total teacher
proparétion prior to student teaching as "One of the most
valuable exp;riences” or "A somewhat valuable experience."
Eight respondents, or 24.2 per cent, rated pre-student teach-
ing as thelr Most Valuable Experience, and only one appraised
1t at No Value.

Eight pre-student teachers, or 24.2 per cent, felt
this type of experience could bes valuable for prospective
teachers after the student teaching period as well as prior
to it. The remaining three-fourths, or 75.7 per cent, indi-
cated 1t would not be a valuable experience after student

teaching.



TABLE III

PRE-STUDENT TEACHERS' EVALUATION
OF THE PRE-STUDENT TEACHING
EXPERIENCE

Item Number Per Cent

1. Over-all ovaluation of pre-studont
teaching in terms of preparation
for student teaching

a. Very helpful 17 51.5
b. Somewhat helpful 15 45.4
¢. Of 1little help 1l 3.0
d. No help 0 .0
2. Rating of pre-student teaching in terms

of total teacher preparation program

prior to student teaching

a. Most valuable experience 8 24.2
b. One of the most valuable experiences 14 42.4
¢. A somewhat valuable experiencse 10 30.3
.d., Of no value 1 3.0

3. Valuable experisnce after student teach-
ing as well as prior to it
a. Yes 8 24.2
b. No 25 75.7
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Item 4 of Part III of the questionnaire asked the re-
spandents if they could see this experisence as having real
value in areas other than social studies and, 1f so, what
areas. The pre-student teaschers' response to this 1ltem was
& unanimous "yes," but with opinlons differing as to what
particular areas. Nine pre-student teachers felt that this
type of experience would be worthwhile in all elementary sub-
Ject areas. Other respondents specified particular areas with
réading being the most often nominated, mentioned by ten pre-
student teachers. Math and language were each mentioned four
times and sclence three times. Also listed at least once by
some respondents were art, music, and spelling. One pre-stu-
dent teacher commented, "I think social studies is the most
adaptable to this sort of thing."

Eight pre-student teachers did not mention particular
subject areas but instead offered such comments as "Just the
over-all experience of seeing the children in the actual class-
rooﬁ situation;" "I feel the real value lies in student and
school contact;™ "Fileld experiences with relation to a methods
course 18 a valuable experience for it's learning at its best;"
and "Mostly, value has been added in class management and how
to present yourself."

Item 5 of Part III questioned "How did this pre-student
teaching experience have particular significance or relevance
to you personally in terms of preparing you for student teach-
ing?® Of the 31 pre-student teachers who responded to this
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item, the majority, 58.0 per cent, revealed that having more
confidence in themselves and thus being better prepared for
student teaching was the most personally significant adventage
gained from the pre-student teaching experience. Such comments
vere offered as "Was excellent experience. I felt much better
prepared for student teaching;" "It gave me a needed confi-
dencs that sai1d I have the abllity to stand before a class and
teach;" "I was very anxious to begln student teaching after
such a sueccessful pre-student teaching;" and "I had never been
before a class before--I wasn't as apprehensive about studsnt
teaching."

Four pre-student teachers felt that the pre-student
teaching experience assured them in their desire to become
teachers. One pre-student teacher said, "It 1s most important
to sse that each pre-student teachef has a ¢lassroom experience
t0 make sure teaching is sometning they really want to do."
Another offered, “"Made me sure that this was what I really
wanﬁed to do."

Four respondents felt that the pre-student teaching
experience famillarized them with the ages, size, abllity,
and interests of children, i.e., put tﬁem back in touch with
small children. One respondent appeared to feel she had
gained a negative advantage from this experience, commenting,
"She was a first year teacher and had no classroom discipline
whatsoever-~this gave me good ideas of what I did not want in

my own classroom later."
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Four pre-student teachers apparently received little
gain or advantage from this experience. Two felt that the
pre~-student teaching experience was solely observation with
little or no teaching; a third stated it was of little value
"because of the short (once per week) time period involved."
The fourth respondent stated éimply, "Sorry--none."

The last item of the questionnaire asked the pre-stu-
dent teachers what suggestions they might have for lmproving
this pre-student teaching experience. Among the many and
varied suggestions offered by the respondents, two main themes
appeared to be recurrent. The first most consistently offered
suggestion was for "more." One pre-student teacher said, "The
only thing I would add to the program--is more of it." Others
offered more specific comments: "Go more times to the school;"
"More student participation in the class;" “"Lengthen the time
of the experience;" "More visitations and earlier--psrhaps in
the sophomore year;" and "Don't limit it to just social studies.

The second most recurrent theme invelved the cooperating
teachers with seven pre-student teachers designating this as an
ares in need of improvement. Comments included: "“Be sure the
teachers want a pre-student teacher;" "Have %he cooperating
teachar better informed of what this experience is for;" "Co-
operating teachers should be screened;" and "I think this is
a fine idea, but 1t depends on the cooperating teacher and what
she allows the person to do. I felt that my pre-student teach-

ing experience was more of an observation expesrience rather
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than actually teaching."

Miscellaneous comments included "Ask teachers to ex-
plain daily classroom routines, bulletin boards, etc.;" "Per-
haps do a unit in class and present 1t in pre-student teach-
ing;" and "Have time in class for students to talk about their
experiences in pre-student teaching."

Four pre-student teachers offered no suggestions, stat-

ing the experilience was fine just as it was.



CHAPTER V
SUMMARY, FINDINGS, AND RECOMMENDATIONS
I. SUMMARY

The Purpose. The purpose of this study was to analyze
& pre-student teaching experience in social studles in terms
of its preparation for and relevance to the actual student

teaching experience, as viewed by the pre-student teachsr.

Objectives of the Study. The objectives to be achleved

in thls study included the presentation and analysis of the
findings of a pre-studeht teacher survey based on the pre-
student teaching experience 1ln terms of general information;
specific pre-studént teaching experiences, i.e., planning fo£
teaching, classroom instruction, aﬁd non-instructional dutles;
and an over-all evaluation and suggpstions‘for improvement by
the pre-sﬁudant teachers. A further objective to be achieved
"was the recommendation of changes and impro§ements iIn the pro-
cedures of the pre-student teaching experience In order to

make 1t more meaningful and relevant to student teaching.

The Procedurqg. The folléwing activities were carried
out in the development .of this study.

1. A thorough examination was made of the literature
on prospective teachers' expefiences with children in the
classroom prior to student teaching. A great deal of related

literature conceming contacts with children in the classroom
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during and following the student teaéhing periocd was also
studied.

2. Following suggestions and recommendations from the
advisory committee, a questionnaire was drafted which was
relatively sasy to readland complete and comparatively free
of amblgﬁéus meanings. The purpose of the questionnalre was
to analyze the pre-astudent teaching experience in soclal
studies, as viewed by the pre-student teacher, in terms of
its preparatian‘for and relevance to the actugl student
teaching experlence.

3. The sample was selected from those college students
who took part‘in the pre-student teaching experience in the
spring of 1969 and who Were doing their actual student teach-
ing in the fall of 1969. The questionnaire was administered
to the sample at their respective student teaching seminars
on campug at the University of Nebraska at Omaha approximately
four weeks after the college students had begun their student
teaching. -

4, Following an analysis of the completed and returned
questionnaires, the findings of the pre-student teacher survey
were consldered. Recommendations were then made for changes
and improvements in the procedures of the pre-student teaching
experience in order to make it more meaningful and relevant to

“student teaching.
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II. FINDINGS

The data obtained from the questionnalilre dealt with
general information relating to the pre-student and student
teaching experiences; specific pre-student teaching experi-
ences in three major areas: planming for teaching, class-
room instruction, and non-instructional duties; and an over-
all evaluation and suggestions for improvement by the pre-

student tsachers,

General Information. More than half of the question-

——en—

naira‘respondents, 57 .0 per cent, had their pre-student teach-
ing experience in the first, second, and/or third grades, snd
s8lightly over four-fifths of the pre-student teachers reported
an average room size of between 22 and 33 puplls. None report-
ed having 38 or more pupils. B

In the student teaching experience: 48.6 per cent of
the pre-student teachers occupied first, second, and/or third
grade positions, and 45.9 per cent occupled fourth, fifth,
apd/or sixth grade positions. The averags room size during
student teaching was reported as slightly over half of the
respondents, or 51.3 per cent, having had 22 to 33 pupils.
Nine pre-student teachers, or 27.2 per cent, indicated between
34 and 37 pupils in thelr student teaching rooms and 15.1 per
cent reported 38 or more pupils.

More than three-fifths, or 63.6 per cent, of the

pre-student teachers reported thelr schedule of classroom
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visitations as once per week for four conssecutive weeks, and

a corresponding 60.6 per cent found appropriate this frequency
of classroom appearances. Of the pre-student teachers who
raported a differing opiniom on the number and frequsency of
classroom visitations, as indicated by “Other" on the ques-
tionnaire, the overvwhelming majority expressed a desirs for
more visitations per week and/or an extension of the visita-
tions over a longsr pefiod of time.

In response to Item 5-b of the guestionnaire, 69.6 pef
cent of the sample reported the number of clasgsroom vislta-
tions sufficient, and 30.3 per cent indicated there should
have been more visitations. Not one of the pre-student teach-
ers expressed a desire to lessen the number of ceclassroon
appearances.

Twenty-three, or 69.6 per cent, of the pre-student
teachers visited their respective schools more than the pre-
scribed number of appearances; and 30,3 did not. The vast
majority, 93.9 per cent, preferred the pre-student teaching

experience to be ungraded.

Specific Pre-Student Teaching Experliences. Of the ten

items in the area of Planning for Teaching, all were experi-
enced by‘at least some of the pre-stﬁdent teachers, and six
were encountered by no less than 60.6 per cent of the respon-
dents. Twenty-nine, or 87.8 per cent, of the pre-student

teachers’»reépansés proved "Developing a lesson plan" to be
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the most frequently encountered activity. The least encoun-
tered items were particlipating in a field trip.and partici-

pating in a demonstration with only five, or 15.1 per cent,

of the respondents experlencing each of these activities,

The vast majority of pre-student teachers rated the
axperienées they had encountered as Very Helpful or Somewhat
Helpful. Only five of the sample checked three 1ltems as of
Little.Help, and none checked any experience as of No Help.

Of those who had not encountered these specific pre-student
teaching experiences, over three-fourths felt that these aé-
tivities would have helped them in student teaching.

In the areas of Classroom Instruction, all nine of the
items listed were experienced.by at least some of the pre-stu-
dent teachers. The most frequently encountered experlence,
with a 100.0 per cent affirmative response, was "Working with
the whole class together." The least sncountered experience
vwas "Working with individual discipline problems," with only
: two,'or 6.0 per cent, of the pre-student teachers encounter-
ing this.

All of the pre-student teachers rated the experiences
‘they had encountered as Very Helpful or Somewhat Helpful. Not
one of the respondents indicated these Classroom Instruction
experiences as of Little Help or of No Help. Of those who
had not had these specific experiences, 88.2 per cent felt
that having encquntered these activities would have been help-

v

ful to them 1in théir student teaching.
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It was Interesting to note that the majority of pre-
student teachers did not experlence the Non-Instrucﬁional
Dutiees 1temized in the questionnaire. Not one of the sample
attended a faculty meeting or a PTA or Community Club meeting;
only two supervised a lunchroom or a playground; and only
three became familiar with a school report or record. The
largest positive response was eight, or 24.2 per cent, be-
coming famlliar with a school routine such as checkiﬁg out
supplies.

Among the respondents who did not encounter these spe-
¢cific experilences, 59.2 per cent felt these activities would
have helped in student teaching, and 40.8 per cent sald they
would not have helped.

Over-All Evaluation and Suggestionsg. Item 1 of the

over-all evaluation of the pre-student teaching experience
showed that more than half of the respondents, 51.5 per cent,
deemed the sxperience Very Helpful in terms of preparation
for student teaching. Fifteen respondents, or 45.4 per cent,
rated the experlence as 3Somewhat Helpful, and only one pre-
student teacher said that 1t was of Little Help.

The majority of the sample, 72.7 per cent, rated the
pre-student teaching experience in ferms of total teachser
preparation prior to student teaching as "One of the most
valuable experisnces" or "A somewhat valuable experience."

Elght respondents, 24.2 per cent, rqted pre;student teaching
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as their Most Valuable Experilence, and only one appralsed it
at No Value.

Three-fourths,’or 75.7 per cent, of the pre-student
teachers indicated that this type of experience would not be
valuable for prospective teachers after the student teaching
period.

Item 4 of Part III of the questionnaire asked the re-
spondents 1f they could ses thls experience as having real
value in areas other than soclial studies and, if so, what
areas. The pre;student teachers' response to this item was
a unanimous "Yes," but with opinions differing as to what
particular areas. Nine pre-student teachers felt that this
typs of experience would be worthwhile in ail elementary sub-
ject areas. Other respondents specified particular areas,
with reading beingvmentiqned ten tiﬁas, math and language
each four times, and seienée three times. Some respondents
did not mention particular subject areas butiinstead offered
such general comments as "I feel the real value lies in stu-
dent and school contact." |

Item 5 of Part III questioned "How did this pre-student
teaching experience have particular significance or relevance
to you personally 1; terms of preparing you for student teach-
1ng?"} The majdrity of the respondents, 58.0 per cent, revealed
that having more confidence in' themselves and thus being better
preparsd for student teachipg was the most personally signifi-
cant advantage gained from the pre-student teaching experience.



61

Other responses to Item 5 included that this expsrience
assured and encouraged some pre-student teachers in their de-
sire to become teachers; others felt that it famillarized them
Wlth the ageé, size, abilility, and interests of children, 1.e.,
pat them back iIn touch with small children. Four pre-gstudent
teachers apparently received little gain or advantage from
this experience.

The last item of the questionnaire asked the pre-stu-
dent teachers what suggestions they might have for improving
this pre-student teaching experience. The most consistently
offered suggestion was for "more" --more visits to the school,
lengthen the iime of the experlence, more student participa-
tion in the classroom, more visitations and earlier, and ex-
tending this experience to include subject areas other thén
social studiles. |

The second most recurrent suggestion designated the
gelection of cooperating teachers as an area 1n need of im-
provement, with such comments as "Be sure the teachers want
a pre-student teacher;" and “Have the cooperating teacher
better informed of what this experience is for." Four pre-
student teachers offered no suggestions, stating the experi-

ence was fine just as it was.
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III. ANALYSIS OF THE FINDINGS

On the basis of the information obtained from the ques-

tionnaire, the following interpretations seem to be in order:

1. The pfe-student teachers surveyed in this study,
fér the most part, considered this experience a
valuable part of their teacher preparation program
rrior to student teaching.

2. The pre-student teachers unanimously felt that
this type of experilence would be of value'in
areas other than sﬁcial studies and, although
opinions differed as to what areas, almost
every subject field in the elementary curricu-
lum was mentioned as a possible experience.

3. The most personally significant advaﬁtage gained
by the pre-student teachers from this sxperiencs
appeared to be an Increased confidence in them-
selves as potential teachers.

4, The majority of the pre-student teachers attri-
buted their resulting eagerness to student teach
to this experience.

5. Although grading this experience (i.e., A, B, C)
vas deeméd undesirable by the pre-student teachébs,
it might be advisable to consider some form of eval-
uation, perhaps a student teacher conferensce or a

seminar, to help the pre-student teachers more
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objectively assess their persomal and profes-

slonal teaching qualifications.

Of the specifie pre-student teaohing experiences

itemized in the questicnnaire, the area of Clags-

room Instruction appeared to be the most meaning-

ful and relevant to the pre-student teachers.

The area of Non-Instructional Dutles appeared to

be the least meaningful and relevant to the pre-

student teachers, most likely because of the lack

of opportunity to experience these acti#ities dus

to the limited amount of schobl time involved.

The selection of cooperating teachers was deslgnated

by some pre-§tudent teachers, by no means & majority

but enough to warrant seriocus consideration, as a

cruclal area in the succeés, or lack of it, in the

pre-student teaching experiencs.

The pre-student teachers' majority opinion that this

type of experience would not be valuable for prospec-

tive teachers after the student teaching period may

imply one of two possibllities:

a. This type of experience would actually not be
valuable after student teaching; or

b. It would be valuable, but the pre-situdent teach-
ers are unable as yet to recognize the worth of
1hcreased and varied opportunlties to observe and

work with as many classroom teachers as possible.
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IV. RECOMMENDATIONS

Based on the findings of this study, the following

recommendations are offered:

1.

This pre-student teaching experience should be
continued and could be expanded to include ele-
mentary subject areas other than social studies.
The school visitations of the pre-student teachers
could be extended from four to six or more periods
and could be extended to two semesters.

The average of 30 minutes per class per day for

the pre-student teachers éhould be retained fdr

the particular unit under study because of the
necessary time allotment for other subj)ect areas,
however, the pre-student teachers' appearances in
the classroom could be extended from once a week
to twice a week or more..

This type of pre-student teaching experience need
not necessarily be graded (i.e., 4, B, C), but some
form of evaluation, perhaps a student'teacher con-
ference or a seminar, might be considered advisable.
Of the specific pre-student teaching experiences
offered,ithe expansion of those activities consid-
ered in the aréa of actual Classroom Instruction

might be the most meaningful and relevant to the

pre-gtudent teachers..
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The cooperating teachers might best be selected on
the baslis of a sincere desire to have pre-student
teachsers in their claessrooms and on an expressed
willingness to let the pre-student teachers do
more than observe, l.e., assume some professional
responsibilities.

This type of experlence after student teaching-and
prior to the first year of professional service
might be considered worthwhile as an addltlional op-
portunity for direct contact with children and as
an opportunlty_to observe and work w;th es many

classroom teachers as possible.
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QUESTIONNAIRE - SOCIAL STUDIES PRE-STUDENT TEACHING EXPERIENCE

INTRODUCTION :

The purpose of this questionnaire is to analyze the pre-
student teaching experience in social studies, as viewed by
the pre-student teacher, in terms of its preparation for and
relevance to the actual student teaching experience.

The pre-student teaching experience, which provides an op~
portunity for juniors in college to actually work with elementary
school children in the classroom prior to student teachingz, has
been in operation for three years.

It is hoped that an analysis of the experience will be helpful
in suggestingz possible changes and improvements in the procedures
of the prozram in ordsr to make it more meaningful and relevant
to student teaching.

Your cooperation is vital to this study, and any benefits
accrued will be gzgreatly apprecicted not only by the analyzers
but by future pre-«student teachers. Needless to say, your frank
and honest answers will only add to the validity and ussfulness
of this study.

PART I - GENERAL INFORMATION (Indicate your answer by placing a
check mark in front of the appropriate response.)

1. Check the grade or grades in which you had your
pre-student teaching experience.

Kindergarten Four
_ One Five
Two Six
_ Three Other (specify)

2. Number of pupils in your pre-studsnt teachingz roomn.

18-21 30-33
—_ 22=25. _ 3437
___ 26+29 38 or over

3. Check the zrade or grades - in which you are student
teachinz at the present time.

!

. Kindergarten _ Four
- One _ Five
Y Two Six

Three Other (specify)

l



4. Number of pupils in your student teaching room.

18-21 . 30-33
22-25 3437
26-29 38 or over

5. Most of the pre-gtudent teacher visitations were scheduled
on a one class per Week basis for a period of four consecu-
tive weeks or a total of four classroom appearances.

a. Does this coincids with your experience?
Once per week for four consescutive weeks

Other (please specify)

b. Do you feel the number of classroom visitations was
sufficient or should there have been more or less
appearances?

Sufficient . More ~ Less

6. To what degree do you feel the frequency of classroom
vigsitations was appropriate?

One visitation per week for four consscutive
weeks 1ls appropriate

There should be two visitations per week fof
two consecutive weeks

‘There should be four consecutive daily
visitations

Other (plcase specify)

. Dia youi of your own volition and with your coopsrating
teacher's permission, visit your school more than the four
prescribed appesarances?

Yes No

e ettty —————

. Do you fesl your pre-student teaching experience should be
araded (i.e. A, B, C) or ungraded?

___ Graded Ungzraded



PART II - SPECIFIC PRE-STUDENT TEACHING EXPERIENCES

(Indicate your angwer by placing a check mark in
front of the response which is most applicabls
to your experience; i.e., answer Part a if you
had the experience, answer Part b if you did not
have the experience.)

Planning for Teaching

1. Did you have the opportunity to develop a bulletin board?

Yes No

]

How would you rate this sxperience in terms of its
value to student teaching?

Very helpful . Of little help
Somewhat helpful ‘ No help

b. If you did not have this experienée in pre-student
teaching, do you feel that having had it would help
you in student teaching?

Yes No

P )

2. Did you have an opportunity to develop any instructional
materials other than bulletin board materials?

Yes No

o

How would you rate this sexperience in terms of its
value to student teaching?

Very helpful Of little help
_ Somewhat helpful No help
b. If you did not have this experience in pre-student
teachinz, do you feel that havinzg had it would help
you in student teaching?

Y&s No

s it
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Did you have an opportunity to develop o lesson plan?

Yes No

o. How would you rate this experience in terms of its
value to student teaching?

Very helpful , Of little help
Somewvhat helpful _ No help

b. If you did not have this experience in pre-student
teaching, do you feel that having had it would help
you in student teaching?

__Yes _______No
. Did you have an opportunity to use a teacher's manual?

Yes No

et e

j}

How would you rate this sxperience in terms of its
value to student teaching?

Very helpful Of 1little help
Somevhaot helpful No help

b. If you did not have this experience in pre-student
teaching, do you feel that heving had it would help
you in studant teaching?

Yes No

e e ——

Did you have an opportunity to use any typs of audio-
visual ecguipment?

Yes No

)

How would you rote this sxperience in terms of its
value to student teaching?

Very helpful . Of 1little help
Somevhat helpful . No help

b. If you did not have this experience in pre-student
teaching, do you feel fhnot hoving had 1t would help
you in student teaching?

Yes No

P [ —
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. Did you hove an opportunity to participate in o field
trip?

Yes No

a. How would you rote this experience in terms of its
value to student teaching?

Very helpful Of little help
Somevhat helpful No help

b. If you did not have this experience in pre-student
teaching, do you feel that havinzg had it would help
you in student teachinz?

Yes No

— e ————————

Did you have oan opportunity to particlipate in an experi-
ment or demonstration?

Yes » No

)

How would you rate this experience in terms of its
value to student teaching?

Very helpful Of little help
Somewhat helpful No help

. If you did not have this experience in pre-student
teaching, do you feel that having had it would help
you in student teaching?

Yes No

B e —— ————

Did you have an opportunity to participate in a
construction type project?

Yes No

[

How would you rote this experience in terms of its
value to student teaching?

Very helpful Of little help
—___ Somewhat helpful . No help

b. If you did not have this experience in pre-student
teachinz, do you feel that havinz had it would help
you in student teaching?

Yes No

e p———or—— et e et e st
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. Did you have an opportunity to construct a test or quiz

of your own?

Yes No

]

How would you rate this experience in terms of its
value to student teaching?

Very helpful Of little help
. Somewhat helpful _ No help

b. If you did not have this experience in pre-student

eaching, do you feel that having had it would help
you in student teaching?

Yes No

e e bt —

Did you have an opportunity to administer a test or quiz,
either your own or someone slse 's?

Yes ___No

e e

(98]

How would you rate this experience in terms of its
value to student teaching?

___ Very helpful Of little help
Somevwhat helpful __No help

b. If you did not have this experience in pre-student

teachinz, do you feel that having had it would help
you in student teaching?

Yes No

—— ———



11.

12.

Classroom Instruction

Did you have an opportunity to present a lesson plan
to your class?

Yes No

.}

How would you rate this experience in terms of its
value to student teaching?

__ Very helpful Of 1little help
Somewhat helpful __No help
b. If you did not have this experience in pre-student
teachingz, do you feel that having had it would help
you in student teaching?
Yes No

—————t e [P —

Did you have on opportunity to present o new idea to
your class?

Yes No

a. How would you rate this expericence in terms of its
value to student teaching?

Very helpful ‘ Of little help
Somewhat helpful L No help

b. If you did not have this experience in pre-student
teaching, do you feel that having had it would help
you in student teaching?

Yes No

——— et et
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14,

15.

8

Did you have an opportunity to plan with the children for
o learning experience?

Yes _ No

a. How would you rate this experience in terms of its
value to student teachinz?

Very helpful Of little help
Somewhat helpful No help

)

b. If you did not have this sxperlence 1in pre-sgtudent
teaching, do you feel that having had it would help
you in student tesaching?

Yes No

—— e ——

Did you have an opportunity to work with individual pupils?

Yes No

a. How would you rate this experience in terms of its
value to student teaching?

Very helpful Of 1little help
_ Somewhat helpful No help

b. If you did not have this experience in pre-student
teaching, do you feel that havinz had it would help
you in student teaching?

Yes No

a—r—————— —————r

Did you have an opportunity to work with small zroups of
pupils?

Yes No

o}

How would you rate this experience in terms of its
value to student teaching?

_ Very helpful _ Of 1little help
Somewvhat helpful ——___No help

———s,

O—I

If you did not have this experience in pre-student
teachinz, do you feel that havinzg had it would help
you in student teaching?

Yes No

————————— ——es
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17.

18.

©

Did you have an opportunity to work with the entire
class together?

Yes No

How would you rate this experience in terms of its
value to student teaching?

Very helpful Of little help
Somewvhat helpful No help

b. If you did not have this experience in pre-student
teaching, do you feel that having had it would help
you in student teaching?

Yes No

—a e ]

Did you have an opportunity to work without the presence

or assistance of the classroom teacher?

Yes No

a. How would you rate this experience in terms of its
value to student teachinz?

. Very helpful . Of little help
___ Somewhat helpful No help

b. If you did not have this experience in pre-student
teaching, do you feel that having had it would help
you in student teaching?

Yes No

PRSI ——— ————— s

Did you have an opportunity to work with individual
children who created discipline problems?

Yes . No

]

How would you rate this expsrience in terms of its
value to student teaching?

Very helpful Of little help
Somewhat helpful No help

b. If you did not have this experience in pre-student
teaching, do you feel that having had it would help
you in student teaching?

Yesgs No

[P SO —,
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20.
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Did you have an opportunity to work with a whole class
discipline problem?

Yes - No

o. How would you rate this experience in terms of its
value to student teaching?

Very helpful . Of little help
Somewhat helpful ____No help

b. If you did not have this experience in pre-student
teachingz, do you feel that having had it would help
you in student teaching?

Yes No

SRS G-

Non~Insgtructional Duties

Did you have an opportunity to become familiar with a
school report or record such as an attendance rezister,
a cumulative record, a report card?

Yés No

a. How would you rate this experience in terms of its
value to student teaching? ’

Very helpful . Of 1little help
Somewhat helpful No help

. If you did not have this experience in pre-student

teaching, do you feel that having had it would help
you in student teachingzg?

Yes No

e ettt



21.

22.

23,

11

Did you have an opportunity to become familiar with a
school routine such as checking out supplies?

Yes ___No

How would you rate this esxperience in terms of its
value to student teaching?

o

Very helpful . 0Of little help
___ Somewhat helpful : . No help

b. IT you did not have this experience in pre-student
teachinz, do you feel that having had it would help
you in student teaching?

Yes . No

et e e s bbb

Did you havs an opportunlty to supervise a playground
or a lunchroom?

Yes No

s v————"

“How would you rate thls echPlchc in terms of its
value to student toaohln

Very helpful . Of 1little help
Somewhat helpful No help -

b. If you did not have this experience in pre-student
tcachlno, do you feel thot having had 1t would help
you in student teachingz?

, Yes No
Did you have an opportunity to attend a faculty meetinz?

. Yes No

How would you rate this sexperience in terms of its
value to student teaching?

)

Very helpful Of little help
Bomewhat helpful —___ No help

. If you did not have this sxperisncs Iin préastudent
teaching, do you feel that having had it would help
you in student teaching?

Yes . No

e e s [
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24. Did you have an opportunity to attend a PTA or Community
Club meeting?

Yes No

a. How would you rate this experience in terms of its
value to student teaching?

____Very helpful . _ Of little help

R

___ Somewhat helpful. No help

b. If you did not have this experience in pre-—gtudent
teachinz, do you feel that having had it would help
you in student teaching?

Yes No

et

PART III - OVER-ALL EVALUATICN AND SUGGESTIONS (Please check the
response which you feel to be most appropriate.)

1. What is your over-all evaluation of the pre-student
teaching experience in terms of preparing you for
student teaching?

Very helpful Of little help
Somewhat helpful No help

2. How would you rate this experience in terms of your total
teacher preparation program prior to student teaching?

Mogt valuable experience

One of the most valuable expsriences
A somewhat valuable experience

Of no value

3. Do you feel this type of experience could be valuable for
prospective teachers after the student teaching period
as well as prior to it?

Yes No

e et
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4. Do you see this experience as having real value in areas
other than social studies? If so, what areas?

5. How did this pre-student teaching experience have particu-
lor significance or relevance to you personally in terms
of preparing you for student teaching?

6. What suggsstions would you have for improvement of the
pre-student teaching experience?
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