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"A person may be said to have a har;
monious ﬁmé‘affaative personality if he is
gble to accépt himeelf and the cornditions
of hisg 1life with falrly perslistent satig.
faction, if he is normally acceptable to
others ae a counpanion and 6@;W6r39r; and |
if with reasonable assurance and aﬁearful#
ness he takes his part in 1ife with intar;
est for himself and benefit to soclety.”

Norman Fenton
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TRERCEUCTEOR

Gouteld Poyohology iteschen ue the lmporiance
of desling with wholes and this theory spplied in
afucption grﬁéﬁ@ﬁﬁ the nedern theory of dovelop.
ing the whols ohild uwp %o his inherent abllitliss.

The GCarnegle Institute elaime, following re-
senroh, thet only 187 of thoss who lose thalr jSebw
40 o bBocsuse of lack of skil) %o @arfmrm %h@‘aga»
eific task thet o allotted to them to do, The
cther 868 are found o bo uo longer needed by the
saployer bocouse of pergsondlility or charscter dafecto,

ﬁﬁﬁk;%M£aﬁﬂ,ywiﬁﬁi§§$ﬁ of, siding the ohild in
soelding » defentist atiliule, giving the child scome
task At whieh you imow he »ill be ecble to ﬁﬁﬁ@éaﬁ,
ard the Like srs indices of the important place pere
. eonality, or persongl i ,}u%méﬁm,} new belds In the
sohent of things educetionslly. It'ip feit, quite
wpdversslly, thel The well.pdjusted obild in o happy
. situstion will learn mueh more resGily and will ro.

tadn the bmovisdge to a greater degree.

Payehlotrists olaim %na%'i% ig more or ians
sasy t0 traee the dlsintegration of the personallsy
aftor the indivi8u? wopears for trestment. Vhe
more 41ffievlt proeces is the foreseeing of poten.
tisd mentel 4ifficulties before the conditien bo.
comes o far sdvanted ac to meks recovery 4ifficult



4% ot fnmpoesiblie.

The taschor, beolng trained In poyehology snd the
symptoms of injurious or insdogquate af justment 38 in
& poeltion to foresco and 588 in the eveidange of
mortal and emctional Gisintegrntion. |

*The war hae chown the evil and
destruntion that son rosuldt froo powsy
in the bends of oaleof Justed ven. Agelinest
thip Dackevouni, the nation's need and the
sehoolte recoonsibility for developing
well«intogroted perssnslition shine cut

1080 Tus n s ThHE POCDONGILILALY of Govel«

oping and guiding oeaningfod oxporlences

#p tlwt they will woke poesivle the devel.
epment of soethwkile cotlel, character,
sootioned and othor desirsbls sspocta of

the weil-integratod poreonsl ity Az one of

the major recponeibiiities of Efucatlion

tofay. A0 stment ¢f the individuel both

fawerd ent outward is of vited Inportance,”

{Z0s28)

Yhen the tescher has under ber cuporvisien
loarge mpbers of studente, o one does ik & largo
pich school, 1% Lo G1fficull %o bocome imbimatoly
ernugh soqualntofl aith all of then 4o Do in & POGw
itien to o sfoguate counesling. Fopesially ie
thie (rue vhen one takes into conaidoroiion the
student with an ingrown poresmality, Poyebistrints
tell ua thot thile type of indlividusl is reslliy in
& Doro urgent poeition and nore in noed of Riolp
than the sgoressive stwdent vho geind more then
his shave of tho teachsr's Line and stiontion bae
cavoe of hio tyse of unle.ed nstoont,

For this reassn, it fo -qai%m neconeary for the

topoher In tho gidance deparinont of & large bigh



school to have a valid means of testing in groups
the adjustment of the students under her care. If
this type of test is glven to all students and 1if
the aéar@ is entered upon the permanent record card
with an equsl zmount of emphaslis snd importancs as
the Intelligence Guotient and the Realing Seore, it
seems imperative that the validity of the score be
aaeertaiﬁea etatisﬁiaall&x ¥uch irreparable damage
can be done by mis-labelling an individual on his
permanent record card., There is a question as to
theé advigability of réaammg, an ad justment score
in & permanent place, Particularly is this practice
unfair in the case of the adolescent. The bewilder-
@ freshmen makes for himself a score in adjJustment,
a score to which ra?a#enée 1o made at any time by
any ewployee of the aghaaxy a score to which refere
ence 48 made upon the inquiry of a would-be employer.

Is the California Test of Personslity by Clark,
Tiegs, and Thorpe, sufficlently velid to be used in,
thils mannert Do the aaaﬁing Score, Intelligence or
Chronological Age affect this validity and if so in
what way and to what @agrea?



QUAPTER I
READER'S ORIENTATION

There are poveral pressing rensons why the .
sohoole auvet acoept o prester responsibility for
the of Justuont of the ohildren updar thelr supere
vision. Porhaps, the most oulotaniing need 1o

Cgvidenced by the wave of strooltlies perpetratof by
‘teon aged youth, wite genersily, the home 15 con-
sideored to be the failing feotor in thege canos ard
& long list of rossong why the homes have falled is
offered a8 a sclutlion to the problem. UNevertheleos,
peyehology bas chown us that 4% is g@@éiﬁi& for the
school to compensste for an inpdequate home by £i11.
ing the furdapental noeds of the child, Those
*needs' s listed by Fenton {(14:186) form an involue
able gulde for the classroon teacher deslrous of
piding & ohild with 2 problem:

1, Tho noed for o healthy body and good

whyeique ard appoarancs

2. The need for feclinan of sgourity

%e. The need foy soolsl odjustoent e

racosnition _ _

4, The noed for a fealing of Compeatence

5. The needl to sccapt the cordition, the

realitien of his omn life |

6, The need to expsrience curioelty and

plepoure for its own soke, and the
nead for sctive and varyiog intorests

7. The nead to be conaidered s Jevelops
ing personal ity



¥odern clucators apply the old aflage "4e the
Ctuig 3o bent....” in an entirely new concept. The
aﬁi&& whe forps the habit of stiscking hie work with
inﬁﬁrﬁat and anﬁhuﬁiasmg comploting hic task with a
suffictont depree of perfostlion to worrent o well

'1*‘ﬁ@ﬁ¢rvaﬁ Teoling of sucesss, wiil eotablish &
v nebit peitern with which he will stteck sdult PECD

lome, meoting then with the sape scournnee and
ﬁ@t&ﬁi@m_ﬁiﬁh which he han atbtack the pesignments
in the cehool eltuetion, Heblts of sucesss bulld
up pergistence, inftiotive and celf.confidencoeems
211 paramount cnemies of imﬁuiewa$; failure to &a@&yt '
rusponsibility and defeatlen,

Greens o aptly exproassed the lnportanes of the
well inforaed toacher:

YIf persunslity cheracterietisce in

o sigpificant dugree are the pesult

ef the anvironment, which soems o

Juptifisbleo conciueion, 1% 1o import.

ant for the tepehsy 1t e slert o the

influence of the scheol In sheping the

poroonaliity of the ¢hild as well as to

ite potentialitiaeg £mr‘¢@mr@$iiﬁg the

malad justnonte ehilch pupils may hava

acquired prior to schcel entrance,”

. {20s246)

Keany teachors still %ooch a ceridaln eubject
with no thought for the children under their guid.
ence. If the child Ffells to produce the kind and
guality of work that the tescher leecls will meet the

otendards that ehe has et up, che showers upon the




ehild a torrent of contempt or refusss fmrth&r amﬁg
versotion with the ohild, The need to amalyse the
sltuation ond ascertain the causes for the insdsguacy
of the ¢hild'e contribution is either unrecognieed or
pushefl sside as imvaxving too much extra time and
effort.

The feeling of inasdeguacy and ﬁ&ﬁ.iéﬂk of So0ur-
ity that ofton beset the #ﬁm@@ﬁﬁ&aﬁﬁ p&r&iéu&armg
thope from hemes whioch do not recognise the intrice-.
clen of aﬁ&&aﬁam@@ sd justzent, wmay &&v@ placed the
student in & popitlion where the type of troatmeont
deperibod above wouls e the final push noafed to
couse him to take out his feelings upon society.

The drive for & fosling of compotence and setiefac.
‘tion ig so grest that the individual will get sote
iafaction ¢ither legitimetely or othorwise. Robine
pon {(46:108) spenke of the three sosentiasle of good
personality: xa%iﬁf&et&aﬁ* socurity, and solf.respect
and thon he goss on to GaY:

R g e

ing 4o youth @xyarisneas which glve

satinfaction,”

It 42 well for every individusl who sosumes
the obligation of gr@pmrsﬁg ¢he Pfuture ﬁi%izaﬂm of
Americs to frequently review and paditate upon the
real objectives of ebucation in this demsoracy of
ourg. The Education Policise Commission of 1836

3



zots forth in *The Furposes of Bduvcstien in fmerican
pemeeracy'{12) four salin oblectivesy Self.Reallzntion,
Human Helationchip, Economic Efficiency and Gfﬁ‘-ﬁ.vm
Losponeibll ity .,

Beepuss the sres of Fumen Belationshipe ssems
t¢ mors specificsily inelude what the elasoroos
toschey would need in the soclolizing of the ohild,
8 review of the concepts the Commiselon intended in
this aros sight prove helpful:

Sharector: The aducabed person gives

regponeible direction o
Bie owh 1ife.

Rospeot for Humenity: The cfueated
porgon puls hueen rolatione
ghips firat,.

Prievdekips: The afuopted person _
enjoye a rieh, sincere and
vericl social 1ife,

%a@mmﬁmm The efugnated person can
work ardl play with othovs,

Gourtapy: The ofucstel perasn oHserves
‘éﬁi& ﬁgﬁmm of poclial

It 4o doubtful thet there is a teachor who can
truly ehudy thepe purposes wﬁ foel complete patic-
faction with the jSob she hao besr doing m' the
CLagnroom.

Parbeps,; the guesilon may arise: is 8t poseible
for the clasaroon ioadher %o selually bring sbout
isprovement in the aﬁgméﬁm%& of the mﬁiéﬁéﬁﬁl
Child.



In spploton, Wiscondin in 1D, the Celifornia
Teot of Porconailiy vas glven So all fourdth grads
pupile. The gaidlan for fotsl adjuetmont wae the
Léth poreentile. There wore tmentyssly puplie shose
score fell bolow the S6Gh peroentile, InSlvidund
dlngrnosos and prefiles for the teenty.aln wers delle
vopred 4o the Lifeh W{ﬂ% Loacher ai’“‘ the sevon
sehoole dn which these children were srrollef, Each
tonehor wag ute her pwn Sevice for alding of juste
ment. Be #’@Qé?’ﬁﬁ were %ﬁe&w@m progadure thousht to
fres the tsacher not only from the detall of keeping
a rogord but sleo free ber from a fegling of heol.
‘taney in giving her ifess a trisl. |
Theee twentywsix gam S, 85 @ FrouD, wWare low
enly in pereenslity development, The sefien Intele
ligence juotient por Californla Yental Uaturlty Teot
was 106. Thelr medisn grofe level on Progrossive
Achievemont wap 4.80 mnd tho norm at ths time of the
teost was 4.8, The standing of the twentysix A6 @
arouy m& the time of the personelity testing @éﬁz
Reoding Vooabtulary 5.63
Renting Comprehension B.37
Arithnetic Roaconing | 5.08
Languags 4,78
These children were réﬁwmﬁ. at the end of the
fifsh grate and again & year 1ater, Tho medisn for
Tota) Adjustment Amproved fror 23 %o HE2.8 during
the twe yeay vw&aﬁ* he mm‘lmmm érown by FloPy,



Allon and Simeen eror (17:1)

1., Twanty~three of the twenty.ols had
aedian seore at the end of the study
normal for genoral populetion

2e Ulaseroon teoacher troatoent without
the o238 of 4 opedlalliet woen successiul

Z. Mmeunt of gairn the firet yesr was
twice a8 puch e the gecond year

4« Flve fpiled to goln or regregoed
supgasting the neef for services of
ehild spocialists with pore complex
CABEH

B, Slight positive relationablip betnech
1@2&% of intelligonce and apount of
qalin

&, Dubleets mointalined novmal achisve.
menk pacord durlng the two year
expopiment

it is Interssting to note that the enly loss
was in the aves of Self-Reliande.-the only aros
at the norm at the boginning of the ctudy, We
are repivded of the fact that "Studies in Helin.
quent ohildren have shown that Self-Reliance io
2iely %o be high in those individunlo who are
socielly maladjusted, It mey not be too Aangers
ous to hazsrd o guses that some of these pupils
| @@u&ﬁ-%éﬁa becows pericus bohavior problens 1t
thely poreonsl Qﬁ@wmﬁmﬁmﬁ hadl gono umnoticed by
thelr toachers,® (17:1) _

one may well question the walidity of finsd

pooray when one tekes into conelderation the oppors
tunity the pupils hat for learning what type of
angwors to the guestions were consfiered correct.
That slone might account for the fact that the

more intellizent seoemed to paln more in ad Justmont



and also the sonclusion that Cools) Standards were
mw‘é easily charged than Hoelel 8kills,

Irrespactive of this poosidbility for err.? in
the scores obtalined s comment of orne of the teschers
at the close of the study indicates the improved
aﬁ'me@mm of thase youngeters: ey bother with
thess children? They Gon't noed sny mere belp, I
nave o nusber of children in ny Poom who ars much
wores than they,"

If tho teacher acesptd her responsibility i
the personsd and soclel adjustoent of the ¢hild, che
will feol tho noed of groater knowledge in tho field
| of wental hygleneg. Instond of belng & dictator in
' the ¢lscsroom snd oxpeoting and desanding unguestions
ing obedlence, she will develop in her students
Initiative, dopendahility, co-cporstion and efficlh.
ent indepandance. B&he suet be sble &o gain her own
poreonsl antisfpotion is the B ens of the student
and rot betouse she has succecded in foreing others
to 40 her bidding. Ohe will bo alort to the poysonal
neads of bhey &@m&v.&éﬁﬂ astudente, (563114}

Injuriocus or ingdeguate waye of solving problems
puch a8: seif-justification through shifting the
mm‘é@ ‘éaﬁelgwﬁumi%%mm throuzh copparlaon with
inferiors, regressicn and daydresming {62) should
serve ap signale to the toscher o make a esroful
investigation into the adjustoent of the Indlividusl.



In making & careful and thorough investigation
a battery of testeg should o cuployeds Thore are
available ﬂn.ﬁmy&§ mipply of intolllgence teste and
teets of achlevensnt, Ptandariised tests iﬁ'ﬂﬁﬁﬁiﬁgg
fritimetic and Spelling give the teacher o elsar
pleture of the acedenic sttaimment of the individual,
%u% information which is egually valusble and porhaps
pore ¢ be desired in cannen of malead justmont e that
goourad theough tesin of sdjusizent or perscnality.

There are numerous weys of snalysing the pers-
sonality a? &mﬁiv&&m&iﬁ’wﬁ$$% entail the personal
interview type of procsfure. Apong these iz the
hBighly recopmended Rovechach Ink Blet Toeet. When
Borechach, & Sulag paychistriat, gﬁbﬁi&&ﬁﬁ thepe
five ink blots there wers ae yeb no standardized
normss  Thore are svallsbls todsy several hundred
technienl reports on the interpretation and uss of
those ink Blote. An éxchenge for publications
concarning the techunicsl uee of thie Lype of test
hes been sobablished,

Hord &ﬁﬂéﬁiaﬁﬁéﬁ feogte such ap thoze of Fent
and Roganeff {1D:5%8) sok the individus) to respom!
%o the stimalup word with the firat word that occurs
to hiv, The angverz sre cogparad with norms and hioe

mntional regcilons to cordain sltustions cen be
determined.,



Obgervation of iﬁﬁ&w&ﬁua&a teking porfornance
tests cen yield sonsideroble Inforpation concerning
the odfustuent of the individusl provided the ese
sminey de trained end 1 partioulariy Inderested in
bhot phase of the work.

Redords of obeerveslons and oubjloctlive retings
such e the Behevier Heting ®osle of Haggerty, Oloon,
and Wichman {1€:665) snd the Detroit fosic for the
Tisgnoeis of Sehavior Probloms by Babker ond
Trephogen (3:1303) are considored 4o be very volvable
irdicators of o juotment.
| The sain digadvantage to hoos pethols of teste
ing is the need for individuslized proesdursy in g
m&%mﬁﬁ&% stmosphers, Then working sith large numbers
of young people with shon ons hos only & 1isited
smount of tire, it 1le lmpossible to take sdventoge
of this typo of sosliysis. 1% in necossary to ués
papor and poncil ﬁggﬁ'&agﬁa in order 1o %ﬁqui&a dnta
mbere of inddividusie 4w %‘2&@&%&& ameunt

on large m
of tine, It is Berdly neceseary to dray a%%aﬁtiﬁn
to the faot thet any type of group procedurs rust
of mecesalty be inferior to en individuslized snele
yaie by o tralned @ﬁyghﬁzegﬁgﬁa

The group tests fop of justoont are today at
ghout the same level of perfection gg the Intelli-
genod Tenty ware aﬁ the turn of tk@ century,. Tho
development of velid peracnality tests has Dbeep
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severcly handioapped by lack of agroowent smong
paychologlete a8 to the ﬁmnﬁﬁmmiana factors thst
wake wp porsonality,. Texler i&ﬁiﬁéﬁ} glaime that
Y14 ie not surprieling in view of the nobulousness
of the fiﬁlﬁ* that ﬁﬁ%@&&lail roputnble pereonal ity
topting outslde corelully controlled @i%ﬁ%ﬁa& situ«
stione ip atill falrly tentative and experipental’,

In spite of the imperfoct etate of the peneil
and papor bosting in the fizld of &8 justment, thers
are avallsble shout thirty scsles of this eort of
varying degrees of perfeption. '

ihe ﬁﬁrmw&mﬁﬁr Pereonal ity Inventory is proboe
biy the most widely used of eny of the lesis of tble
kind. It conpieto of 125 jtewe which desoride both
i%ﬁﬂ%@ﬁﬁﬁ»ﬁﬁﬁ ﬁ%ﬁaﬁﬁm@ﬁ%ﬁ» The sngwers from which
the cxamines is 1o chooae are. 'yes', ‘no’ or ‘unsble
to anower yos or no'. In scoring these tosts, four
differont keys sre uped thus obtaining four scores
for sech individusl. Theae Leys wore prapared Yor
y?ﬁ#ﬁﬁnﬁ toots and usct by aﬁrmrmu%@r i the Drencrie
tion of hie test, The previous tests ars: Thurstone's
Perconal ity fchetule of Heurotlie Tendencles, ﬁmirﬁfﬁ
Invoniory of Extroversion.introversion, f1lport's
ascondence-Subrienion Senle and Bernreuter's Teed of
Se1 et ficlonoy.,

The Intercorrelaticns of thoee #agﬁﬁm@ groups
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are go very high (,98) for Seurotic Tondencien snd
Introversion that Flanagan {163103) sade n factorisl
gnnlysie from tho soores »f 305 eleventh.pralde boye,
He found bteo factors that might sccount for the high
coerrelation. The firet ono is & combination of Introe
varaion, submnigelon, neurctle, and low ﬁéafmsuffié1;

ency itene. Flansgsn nonod this fector lack of nol
anfidance, The second factor proved to B¢ much

Jese inportant snd woo nemed goolabliilty. Flanagan

nade two new &ﬁa@i@g &@gﬁ in order to aocertalin the
peoren of irdividuales in theese new modes of behavior,

" Purnoworth (20:542) mefe sn extendef sindy of
the Bernreuter scals snd found that reteste after one,
twn, spd three yeare chowed noe aipnificent chifts in
individual centile ranks ond the correlations on the
reboptn wore highe He Found thet the averago pereon
snowercd 718 of the single items in an identicnl
fashion after an inkervel of one yeor, and 857 after
twe yaars and 657 after threo yeers.

It is »obt surprising that the Perarduter OScnles
are both valld-and relioble consldering the fact
that he cumbined and lmproved upon the work of thres
other paychologiets and sariisr work of bis own in
constructing hie Personslity Inventory. Thers are
two rather Importent dlssdventeges to thess tasim
{1} the technical procsdure in georing snd (2) the
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terpliaolony of the soores pight prove tios technicad
for somé teschers who are not sopecisily trained in
LEFOBOLORLY. ‘

tpother guite widely used tsob of adjustment in
the Sell Mjuetment Inventory (3) shich consiets of
180 itemp 4ivided equally samong five £i01de of wie
Juetpenty ad justment to boms, heslih, other peruons,
smoetional Aisturbaness snd seoupeation. The forwm
usad in the Cecondary Schonle has 140 itops and does
rot fnclude the Firth division. Thle test over-comes
the dissdvantages of the Derprouter Soale o that the
acoring i vory siople and guite raplidly done and the
gooree obislned aré ueuslly referved to ass hono &l
Justment, beslib, adjuetmont; soolel adjustsent and
septionsl edjuotment, The terminolegy used here
couldl not ponzibly be boyond the %z%m@hm%m of the
sxapiner and 4t 1o such thas the remite of the test
asn be used in counseling to assist the youngster to
gee the aress in which bo neesds to strive for improve.
mont,

The Bell Inventory has had 1ittle statictios)
analysis by othere than the suther. Dell (3) e
tabliched woliebility by the corvaletion of oddeoven
ftome and validdity through compariscn of hie nesle
sith other wessures of porsonality: Allwert,
Thupstone and Bernrenter, He gloo soouved groups
of well«adJusted and groups of pooriy-sdjusted
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studente thwpuph counselor selscilon cnd then indi.
cated the velidlity of his soale by meane of those
individuals, |
The Persorslity Guotient Teed of Link {335:527)
gives a PG ocors which io comparabie to the I3.. This
test reguiren g @mns&&awahiﬁ smount o mathenatical
ealeulation to arrive ot the finnl FQ ond *the intere
protation of thesd scores is not ossy cwing to the
feot that ssch geale %&'%&&3 as the ?Q is depondent
upon wnknewn corbinatione of comevwhat indopondent
fteme’, (204547}
in Anterosting study is that of Dr, Perry of the

University of fouthern Csiifornls (41} in which he
conpares gaveral ﬁ§a$igkiﬁ ad juptment topte and o
lects the one which gives the moet apeurste score of
pach of nine varisblos. The bests snd the varisble
for which each ¢ beat sdapted are 1isted hero in
prder of relisbility: |

1. Fressey X0 Test {affeotivity)

8. Thuratons Poyehologicel Bxss. { Intellisence)

Bs Towa Hﬁﬁq-ﬁﬁ%ﬁéﬁ% Examination { Achiavement)

4. Berpreuter Porsonality Inventory { Heuratic
Segle BL.N Tonfencies)

Bs Beroreuter Personslity Inventory
feale BW.D {Daminenes)

£, Berarsuter Personnllty Invontory
goale B3-1 { Introverasion)

P Pregaey %.0 Togt {I81ooyneraay)



Al

14

8, AMliport 5.8 Roaction Study
for women { sscemiones)

£. Lalrd Personsl Inventory Bf-NRouratic Tendencles)

10, Bernreuter Personslity Inventory |
Zealo B8 (Bufficiency)

11, Laird Personal Inventory 02 { Intreversion)

12, Allport A8 Reaction Stuay _
for mon { Ascondanes )

Pour, as yet un.nomed, factore were found to be
influencing the geores, The guthor pakes this suge
geation: ’ﬁhﬁﬁ%ﬁ the reader depire Lo oxperiment in
such a marner It 48 suggested thet ho make up o torm
to include ﬁ@&#@éiﬁ and introversion ae & firet face
tor; sufficiency dominsres, and sscsndance with &
slight trace of intelligence as & cepond factor;
Sominonee and accendsnce as a third factor, and a
heavy welghting of achlievenent and intelligence with
g light weighting of sufficliency s o fourth faotor.®
(4:78) ) ,

4 a eonclucion for this most intercesting and ine
forpative study, D, Perry faclso thet n gonersl teat.
ing progran sould be complete AT the Bornreutor Fore
sonsl ity Inventory series were gliven, supplomented
by eithor the Thurstene Peyehologicsl Exsmination op
éha Iows High Sobool Contest Exeninablion

Toxler (57} made & otudy of ten'ﬁﬁsnetm&n% topte
to deteomming the extent of agrocment or dlsegreemont

between the various convepts of Just shet constitutes



proper o Justeent: Eo uped the Tollowing ten teohs;
and the teble on the following page Yists the var&;
sus torme used I those %@ggﬁ snd showe An whilch
Hoate Gneh oM OOCUT e
1. Adomslopley Pereonal fudft
2. Aupspte of Ferssnslity - {intner
3 Bell Mjustment Inveriory
4+ Barpreuter F@wa@ﬁa&iky Inventory
G, Galifornic Test of Pereonelity
&, Inventory of Activities and Xmﬁﬁréﬁtg ; Link
7. Birmeents Bultlephoslic Persensllty Inventory
8, Hinnesots Personelity Benle |
, §g Hebraske ?ﬁﬁ@@ﬁ&i%zy'iﬁ@anﬁarg
10, Wastburne Secisl Adjuatment Inventery
Terler found thut no ons of the tesis included more
than three of the FiTty-6ix nopeote of personslily
and that each of four tralie: emotionalliity, home
or fanily =@ Justinent, &nﬁ?m@mwﬁi@maamﬁravmwakwﬁ, and
soodsl adjustnent appesr in three of the ten invens -
torjes, Hasculinlity-femininity, soclability and
truthfuincse sach ocour twice, Taxler saye, "It
seems avident that ﬁthw$%hetané&ng the large. sweunt
of recent rescarch in the ficld af‘ge@ﬁanﬁiaﬁy, there
1o 4311 a definites noed far-aﬁmﬁraﬁﬁmaiva ptudios
femigned to dlscover vwhat the fuporisny aspects of
porsenpl ity sre.t
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The Califernis Teoet of Porasnaility (seo appendix)
wap ehossn for this study for seversl rosgons;

The twelve sub«divicions into which the soorss
fall are muPPlelsnily technical to be of decided
help in selecting the ohild sho i&-hﬁd&ﬁiin nesd of
assistance in neking sdequato adjustment to adulbe
heod. At the sane time, thess cub.divisions are not
tochnical to the ﬁﬁ&ﬁﬁ‘&f'%aing baysnd the conprohen.
slon of the esaminer or lmpossible of explamation to
%ﬁa arapinee in such cpaes wherse tﬁa’iaﬁ%ar procedurs
geems sdvissbie, -

The test lo very sasily searct and tho profile
on the covor gives sbucdent Information st s glance,
gereful anzlyels of the particular area in which the
student ooome to noed &ﬁﬁiﬁ%amﬁ&‘wiﬁi give o very
complete pleture of the kind and degros of Aiffculty
'ﬁﬁw individupl i axperiencing, ) '

The tost lo easily sdminletered, The studsnt
Goes not nesd to fesl in any burpy to complete the
information end the teacher ie free to walch the
ptudente mam&fﬁiiy and wmobe snecdotal notes relatlve
to the InGividusl's behavier during the tosting peried.

These above mentioncd advantsgss of. the Califor
nie test melke it very s@eptsble for guidance work in
the Secondaory fehool. There it noed Doy evidence of
the volidity for such use anfl the affects of Intelll-
‘gﬁn&é, chronologicnl spe, and reading ability upon
this velidity, '



CHAPTER T
PROCEDURE IV COLLECTION OF DATA

The sample consists of £58 freshmen of Omaha
Technicel High School. Thie school draws a Ccroeg-
seetion f?am the entire c¢ity for its student body.
There are representatives from all races, creede,
voeations and degress of econouic success. The
clagses are formed by pulling tlckets from cases
to ?uifili the reguired courses listed upon . the
program card of each étud@ntQ ALl freshmen tske the
orientation course called 'Soclal Relations' and it
wag in thege elaga&s that the material was secured,
The sample thus obiasined can be considered repro-
sentative of thie school at this time,

In the sample, thers are 120 white boys, nine
, negro boys, 100 white giris, 21 negro glrls and one
chinesee girl, making & total of 129 boye and 127
girle. Sush namae‘égz 0'Brien, HeCoy, Kréyaxk, Chin,
Relley, Orlands, Polacek, Hawking, Walsh, Schwarz,
Usterhaus and Ziegler glive some astimatimn'@f the
spread of nationalities represented. The pgrenta of
thege students are employed as plumbers, painters,
boeokkeepers, ministers, trash-haulers, teachersg,
diteh-diggerg-~to mention only a few and glve an im.-

pression as %o the range of occupation,



The tosts were given in the regular ¢l sparoon
sltuation in orvdor thet the ecorse obteined would be
semsensurate to the soores obbaingd in routine pro-
csfiure Por the porssnent rocord csrde in the main
office, A0 nearly ab popeible, the paome m&&a&yhaya
snd procodure wore neaintained in esch testing situ.
ation. The Cils Intelllgence Tent var administersd
firet, toking in 21} thros deyo in winioh to comploete
the booklet. The vules ant directions were yopeatsd
each day &f@ﬁv the boollets bhed bosn distributed,
tore wan taken Lo goo that sach student llotensd
carefully to the directions and followed them in hie
owy povticulsr way. Those vho stopped tryving were
urged 0 continue by maang of encouragenent, The
granineer were geatsd aufficilently distributed to
roke conying inpossible,. Time wap hept very scour-
gtely by seconds by poang of o stop.wateh. The
ﬁ@pr@aimﬁtaig forty individusls in emch group wore
watehed congbtantly threughout tho hoet to bo as
positive ae poecible that the scorss were falrly

parned in ooch CBRES.

The sgores obtaincd were re.chocked for sceouracy

in scoring and whenever s disorepancy cccurred the
tont wae cheehad until tho care score wae obtelned
throp tincs, The mosn doore wae 104,5 and the range
wae frem 72 to 136 or &4 points,
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The Celifornin Toest of Porspnality wae sdninise-
tored in the pane manner as the OLin Intelllgence
Teot sreept for the tining and nmumber of days ag?ﬂ%
st the task. In the majority of cases, the fastruc.
tions wmva gi$¢m and the test copplieted In one forty-
minute clace perdod. However, thope who asked for
more tise the next day wers allowed Lo contivue,

The tests wero re-checked for aceuracy in sooring
a8 they waerae in tﬁa~ﬂtia‘?@§§w_ ThE scores ranps
from the ia% péfﬁéﬁt&i& to the 9% gﬁrﬁ@ﬁ%%&@ with
the mean at 1.3,

During the sdministration of these tests it
was observed thet some of the quaﬁt&ane‘waw@ heyond
the conprehension of the ctudents, On anslyels of
certeln ivdividusl cesse, it wae learred that punile
with Srd end 4th grede rosding ability were rocoive
ing soores on 22 Justusnt obbelned in sxavtly the
£RTe ®way ag the gupilﬁ.witﬁ 184h snd 13th grade reafe
ing scoves. In like ¢ehncr, in one group to whom the
aﬁﬁnéﬁmanﬁ inventory was belng a&miniﬁ%@r@& there wao
g verlance in the Intelligence Cuotients frem 72 to
136, Obeervation would indicste that some of theee
lowor ability pupile are o8 jutted both personsily and
‘emamﬁlly far above Ltho seorap they ars &ble to ezyn
in enswering the gquestions in the inventory.

AMse obsorved were the cnarseter tralts revealed

20



and the gensral sttitude ond method of atitack.
Thoee Individunls who usually mode gulte sfequate
responss o the sasigned sehool work went ebout the

task of anowerdng the guestions with the sepe arount

of enthuglam and ﬁ&%&?ﬁiﬁ&%iﬁﬂ'ﬁ&&h which they atw.
taek thelir ochoel work. In like mammer, thoso of
whom ons lesrns not to expect muﬁh:iw the way of
out-nide preperation dswdiced away sore bhan bail of
their time. fome checksd 'yes' ond ‘no' by chance
down the poge without golng %o the troublo de roesd
the questions, Others searly wore boles in the
paper trying bo make up their minds whothor %o
eirers *yos' or ‘so’ and often ended by lesving the
qﬁ%ﬁﬁ&@ﬁ about which they were in doubd a Diank,

' The Iows Dilent Hogding Topd ICores wors l1ikoe
wiso ssoortasinsd in the accuotonsd menner. &A1) of
the frochmen ta&@‘tha'%§at gt the same tine sbout

one sonth before they soter Hipgh Sehool, Thoey avre
genaratef as to agex snd seated in the Libraries,

The teste ars cdmintetorsd by mexbors of the Guid.
ance Departeont snd acoved by wexbors of the fnglich
Department., ’

There i8 a guestion concerning the volldity of
the scorss thus obtained ., ‘?h@ studenta are victize
of mixed emotlion. Thoy ars thrilled, to o certsin
sxtent, becmuse they are guosts of %b& High Sebhwol

21



of shich they sball be penbors shortly; and they

are frightened becauss of the nownese of the situ~
stion, the fmpensity of the Wilding and the strangee
noss of thore whe administer the testo. Certainly,
ne one eould clain that s sufficliont deprea of Tap-
pord 1s ostablicred before the tents are i At ot e
o |

in eo large & group and o room e largs, it is
Iposeible to be sortsin that csch ohild understards
whet he 15 to do. Ooversl upper-clasruen ansist the
tanchers in dlstributing the teste and pencils and
they are thers to watch that the sludents have their
bBoshlets opanodl o the Corragt %ﬂﬁﬁ gl de not turn
a page before they are instructed %o do se. This
esting prosedure sorvoes the purgﬁga of ﬁﬁ@&?%ﬂ@
the inecoming froahmen ae bto roaling ability ao
that thoeso whoe are ¢apable will harﬁﬁéigﬁﬁd'%ﬁ b
gular Lnglieh clessss snd thone who aro net will be
assigned to Rencdisl Rending, ﬁt&ﬁﬂﬂﬁﬁ‘miﬁwﬁlaﬁﬁé
because of fwer teating can reedily be palected in
the clasercon avfi thelr schedule changed.

A rdated above, soores cbtained in tho adtuss
somed sannor wepre ugsed o that the eoncluelieons of
this @tuﬁy'm&ghi be of velue, The range of nOCrss
on the Iown Silent Reading Tect wore 5.3 te 12 plus

ond the mean acore was 8,0,

22
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It wight be of intorest %o osll attention to the
faet that the highoet intellligonce scove wae the
score of the sene hoy sho emreed 13 pluc on the
resding toot,. The boy who soored 3.3 in the lowa
Test hed an Intelligonce Wotlent of P4; and the Boy
who scored 78 on the 0tis Test scorel 4.5 on the Iowa,

The chronslogical sges wore obtuined from the
ﬁm@@wa‘ﬁf‘ﬁﬁﬁ teagte and the penge wes from ftwelve o
saventosn with @ meen of 14.7, A6 would be oxpected,
Shara %Qﬂ\ﬁ:ﬁﬁfiﬁiﬁ@‘@?ﬁﬁﬁﬁﬁg at the meon. There
were 148 scorse in the fourteen year old ¢lazse ine
tervel .

.Eﬁ one will diespute the feet thet Socinl A4 Just.
ment 12 bzoleslly the effect an IndiviGusl has upon
those with wvhop he comes in condoot,. Selfesdlvet.
ment, on the other band, le @ wmore personsl matlar
snd hos e groater effect upon the Individusl, himsoclf,
than upon those aboud him, Yet, the dogres end type
of persongl sdjustment the irdividuel bao wade will
be evidenosd in his behevior to sueh an extont thet
the trained obeorver eoan ascortaln and esilmate 4t
more of loas scourstoly.

& competent amalyﬁiﬁ by & trained gayanﬂiagiﬁt
would, of coures, be the best type of subjoclive rote
ing %o obtain, This elng lmposeible the next bost

eliernative was chooon.
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 Fhe tescher must have 8 certeln rmaber of courses
in Poychelogy ¢ obtaln her tesching certiflicsto, Her
tasl ae o tescher, theoretiecsily, nocosaitatcn her
conatant uoe of peyebology in ite application to the
development of the inhorent abilitise of the individu.
a2l up 0 oppasity. In addition $o this, the leachey
%aﬁituaily reftes the puplile wier her supesrvigion on
o percentile basls and has had much cuperisnce with
mony pupils of sarly cfolossence snd thue hae in hor
pongegaton adegunte BAesie for cooparison,

Tonchorey ten, a8 8 group bave studied paych-
olegy in achool and have hod @ag@riﬁmeﬁ in reting
indivifusle on & percentile boole on@ bave hod eufe
fictert opportunity to compare the of justment of the
individual edoleseont to the group of that eged youth.
One would euppose thon, that the teacher would be '
am?fia%am%&y<égm$@§ﬁﬁ to shook o rating scele on the
ﬁﬁgwaﬁmﬁmp Qf the pupile undeyr her ﬁ&@ﬁ?#ﬁ%ﬁ@ﬁ?

Einepareshed coples of the porcentile chart on
~$na‘aqvav of the Californie Pernonality Tesi wore
Bede and slse coplon of She definttion of torce es
itﬁuﬂﬁ in the booklet of ismstructions for sdeinister.
ing tho teot, (Do sppondix)

The students £illed in the nance of their teschers
in the upper right bond ccrner of the coplon of the

chart end thelr own nexges on the line provided for
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shad purgpose at tho bBotiosn on the left, The namon
of the tepchers whoge mﬁmaé the students could not
spell eore written upon the blaskboard., In eplte
of this holp, meny of the nanes were misegpelled and
gpoversl of ths bteathers wore incorregtly addreused
as Be salutabtlon: *Mice' or *Lrs.'. When the checke
ed sheets wore returncd, in soversl inptances, the
tescher had writieon her nane corroctly opelled in @
rather deternined hand,

Thes these check-sheets wore compiled For dise
tribution to the various teachers, oach tescher's
poackape of topts wes pocompenied by o cony of the
definition of terwe and sise a Totter of oXplonse
tion, {See gppendix) Loch teecher wes acked to rote
enth pupll for whom she recelived o chech-ghost on &
pereantile basis comparing tho pupll with otheres of
h&g own age end grade Level.

1t was, inﬁ@@ﬁ; a surorise to finﬁlhaw mén@ of
the tenchers wore abpolutely ot a iﬁﬁﬁ o know how
to begin filling in the information roquested, Some
of the toachers in the high school aoked for verbsl
sxplanstion and soversl of the grede itsochers asi
for beln by phone. fone of the teachers roturned
the checL-gheot unused with notations euch so the
following ugpon them: “&@%irin@fﬁimpuaiﬁian* poor

rtudent, good conduet:™ "Very $imid, slow anf bashs

ful; " "Exeslient mind, but ghove nol-sd Justmont;”



26

“i think noarly oll practice teo pmuch pernonal Iroo.
dom;" “Ohe am T to Audge, God @ﬁzl do thatl” W¥hile
mueh san be oald Por the snecdotal type of study of
bobavior, there o ne place ?ww‘ﬁﬁzﬁ kind of reply
in thin study. :

fomo of the Home Reom teachors sho, according to
theory, should be tue best sble to Tate a pupil ro-
turned tho chooik-sheot unused with 3 notation that
due to the fact thet they had the pupil only during
the Home Noon yﬁriéd they ﬁﬁr@ unoble to check the
roguired 1£mma% |

fin anlyois of the rating shoestis that sach teachey
returred indicated the faucd Mat come teachors consliaw
tontly reted ﬁ%ma@-p&g&ia‘wﬁw are gulite w&iﬁ ad fuete
©3 4o the classroom situstion sbove &@ﬁ'%ﬁgm&l Breas.
.?hﬁs@ sare teachors rated the @ﬁﬁ&@@éﬁﬁﬁﬂ whts Vere
having & 41fficult ime to adiust o the Bigh School
sltuation corrsopondingly low conelstently throughout
the cheohegheet, The Bth grade teachors, as o group,
soro consistertly cheched a1l 1teme and ehowad vari.
onca betweon Lhene. T&ia fact ssome W point to the
aga‘ézé @f@h&éﬁ‘ﬁf the (Bigh Behool [Feacher teaching
pubjacts inatend of shiléron, ’

in oréer to awa@mhiﬁlﬁﬁ@ dats, the Avrithrmetic
’mﬁan wae gopputsd Froam the Teachsr Rating Shoote in
each student's folder. These mesns wvuro eonputed

for cach of the six divieions of Peraonal A4 Justment:
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{1) ﬁ@lf@rﬁlimw, (2) Sense of Personal Worth,

{3) Sense of Personal ¥reedom, {4) Feeling of Belong-
ing, ({5) Withdrawing Tendencles--freedom from, (6)
Hervous Symptoms-~freedom from.

In 1ike manner the mean for each of the six divs
ioions of Soelal Adjustment was computed: (1) Soclal
Standards, (2) Soclal Skills, (3) mwéﬁmiaﬁ, Tenden-
@im@fm@@m from, {4) Fanily Relations, (B) School
Relatlonsg, (6) Community Relations, Then the mean
of the means for each of the main sub-divisions:
Personasl Adjustment and Social Adjustment, was obtain-
ed and finally tﬁﬁ‘m@an cf these means waé secured
thus giving the score for Total Adjustment, -

Becau é@ the final sé@m of Total AdjJustment
given by the test is obitained by referencs té a scale
in which the scores are loaded; the means from the
percentile scores on the @egt were computed in the
same manner as the means of the Teacher Rating Se@reéa
In this way; the twe pcores being compared statistis
¢ally are both means of means of percentile scores:

Correlation was chosen as the means for handling
the data and partial correlation will be uged to hold
the Intelligence Quotient, Reading Scores and Chrono-
logical Age constant in ordsr to determine the degres
of influence each has upon the correlation between

the Teacher Rating and the score on the tent.



CHAPTER 13X

RELATION OF TRACHER RATING AWD TEET SGORES RITH
REBPECY TC RRADING ABILITY

Whon tho decisisn was mpde do use correlation as
the m‘amﬁ of handling the data, the correlstion ¢oofw
ficlent for tho teacher rating and tho test soores
was computed, In proparing this cosffictent, the
sritumetic soan of the percentile scores on the beot
avft the mesan of total sdjustment according to the
teacher rating soales were uvaad, Mn ﬁsﬁgﬁwmmﬁ of
the depivation of thege aseng i given in the prow
cefting chapter.

| It might be sfivantageous to congider for 5 Bo-
rent the centrsl tendency and the variobiiity ef
these two sote of scores, The arithmetic smean, or
central tosmdency of the ecoroe meds by the studenta
on the California Tost of Pereonslity 1l 41.3 with
o otendard deviation of 16,32, This would Indlicate
o high Cegree of varisbillity, which might well be ox-
peoted whem on attempt 16 made to measure such. an
Intengible quellty oo Porponality. Bixty.clght pere
cent of tho seores, then, will fall betwoen 24,41
ard H7,69, The medlian for these soores w8 found to
be 40.3 which is considergbly below the medisn for
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the group of fourth grade pupils in aAppleton, ¥Wis-
consin in which study the median score was the 56th
percentiles (See page B)

The arithmetic mean for the Teacher Rating
Scores was found to be 61,8 with a standard deviation
of 13.17. This would indicets a trifie lens variaw
tion and the @ainﬁ ef’e@nﬁral tendency falls very
nearly the same amount abgva tbsvﬁﬁth‘psrcentila a8
the mean of the Test Seores falls below the 50th per-
centiles Sixby-eight percent of the scores will fall
between the pointe 48.63 and 74,9. The rangs of
Tesacher Raling Scorss ig from the 30th percentile to
thg 90th gg%a&&%&l@ or 60 units, The range of the
Test 5@@%@5 ig from the zero percentile to the gﬁgh
percentile or %9 units. (See Table 1I)

By the aéa of the Pezgrson Product-Moment method
of computation; {See appendix) the coefficient of
correlation between these @wa.meﬁé of scores was
found to be .2911.06: Thie relationship would seem
relatively low until & carsful anzlysis is made,

The critical ratio, obtalned by 4ividing the correl.
ation coefficient by ite standerd sryror, was found
to be 4,64 or, in other words, ls found to lie 4.64.
standard deviatlione asway from zero. Thie would ine.
cxuaa'egggsgﬁe units out of‘a poseible 10,000 of
ares under the normel curve, In other words, there

is less than onse chance in 10,000 that a negative
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STAYISTION. PESORIPTICN OF THE SAYPLE TITH RESPEOT
PO READING BOCRLS

Boore Number Renge AYAth. standard
Pean Devigtinn

256 a9 L2 16,30
286 80 61,8 15,17
26 1q 8.0 - 2,08

—_—

ﬂ;gh
X & 45! 4. .5 17,80
¥ 4% 45 60,8 12.14
mgs
" 33 |0 7 36,5 18,54

¥ . 5% ‘ 40 BB 4 13 .68

we— ——
—

Booye ﬁﬁwxﬁaﬁﬁi@m Critical
goefflciont | Ratloe

XY 2911,08 4,64
*R 086 H08 1,83
b JIB6T06 | Ba36
TR | 276108 4,40

Koy

X w»?ﬁrﬁmﬁaiiﬁ3 T&sh Geore
¥ « Toacher Rating Heoro
- Iown Silent Resding fcore
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Rating and th@'féatAﬁamxaa It is possible in this
way to compute mathematicelly what the correlation
would be 1f studente with exactly the seme reading
abl113ty hed been used in collecting the Perscnality
Tegst Seores and the Teacher Rating Scores,

'The point of central tendency, or the arithme-
tic mean, of the Iows Silent Beading Test Scores was
8:0; and the standard deviation, or measure of varl-
ability, was 2.08. The range was from 3.3 grade
reading ability to 13.0 giaﬁ or approximately ten
grades. Sixty-eight percent of the scores would
fall between 5.9 and 10,08, showing & much greater
tendency for the scores to érowd pround the mean
than was true of either the Personality Test Scores
or the Tescher Rating Scores. '

The correlation between the Personality Test |

lsamrﬁa and the Jowa Silent Resding Test Seores was
setablished as :096%,06, The critical ratio for the
correlation is 1.5% standard deviations away from
zoro. This falls in the ares of the ngrma&_ﬁarve
between the mean and the 1,6 etardard ﬁ@ﬁaﬁmn,.
This aresa of the eurvs, {8ee 81ne'ﬂn.5haft 1) betweoen
- 1.8 and 1,6 ie undergtood to be the area of random
sampling. I the critical ratiélfallg in this area,
the reletionship, if any, which exlste betwesn the
two sets of mcores under statistical analysie is

probably due to chance factors and not to an aspigne
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ablie cpuse, There isg, then, no slgnificant rela-

- tionship betwoen the scores the student makes on
the Personslity Test and tho Iowa Resding Test, The
observation slated in the sbove parsgraph is, then,
rot statistienlly sound. The reading ability of the
stufdent does not appreciably wmodify the score he is
able to make on the pergonality test,

When the Pearcon Product-Homent method of com-
putation 1 applisd to the Teacher Rating Scores and
the scores on the Jows Silent Reading Test, the
eerr%iaﬁiﬁn,eoﬁffieian% abga&ngﬁ is very signifi.
cant: J336X,06; giving a critical ratlo of 5,36
gtandard deviations away from zero. This point lies
beyond the peoint at which one may say that there ig
less than one chence in ten thousand that a negative
relationship would be found if additionsl samples
of the same gize were collected and correlations
computed. This would indleate a very slgniflcant
relationship between the reading ability of the stu-
dents and the scores they reecelve on the Teacher
Rating Scales, This relationship is very understand.
able when one congiders the fact that the teacher's
seore would undoubtedly be influenced by the degree
of achievement of the pupil in the clasercom oltus-
tion. The teachers were neked not to let the intel.-

ligence or the achievement of the student Influence
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ther in rating the student from the stondpoint of
personslity, It con readily be g@gﬁ; ﬁewavag, that
from the teacher's stondpeint, the child who was not
doing acceptable work in the classroom situation was
not evidencing adequate adjustment.

Ugling the three correlation coefficlents thus
far obtained and ﬁﬁiﬁg partial correiatlon, holding
the realing score constant, (See appendix) the cor-
rolation between the Teather Rating snd the Test
ficores in Personallty was found to bes .2761,06;
glving a eriticsl ratic of 4.4 standard deviations
sway from gero. (See Chart I) This point lilas so
far out on the curve that 9999.,614 units out of a
possible 10,000 units of ares of the normal curve
are included,., Again, there is less than one chance
in 10,000 that any negative relationship would be
found to exiet betwsen these two tipes of scores if
more samples of the sane size were secured and the
correlation coefficlents in eoach case computed, So
minor & change in th& relationship between the
Teacher Rating Scoree and the Personaliity Test Scores
brought about by ruling out the reading ability as a
factor would indiaate that the degree of reading pro-
ficleney of the individual does not materislly affect
the correlation between thg Teacher Rating and the

Test Beores,



37

Thie analyeie hae chown that the reading ability
of the gtudent doeg influence the Teachor Hating and
therefore, if o score on pergsonslity which oliminates
poademlic proficiency 1s desired, the score glven by
the California Test of Porsonality is much more
valid than &ﬁ'&?@f&%&lﬁﬁﬁfﬁ of Tescher Ratlings.,

The idea thst the extremes in @ﬁgﬁimg»&%ility
surely mnust arffeet the velationshlp betwsen Taacher
Ratings and Test Scorse persigted, In an offort to
show more clearly the &ffect of the reading ability
of ths individual upon hie test score and the affect
of guch a ?aﬁiar upon the pubsequent correlsations,
the tests of those individusls wvho scored fif%h
grade and bslow and those who scored tenth grade and
above on the Iowe Silent Readlng Test ware sel octed
for an independent correlation,

The group of High Jowa Scores consisted of
forty-geven individugle and the range was fram the
10th percentile to the 85th percentils or 75 units,
The arithmetie mean, or eentrgl tendency, for this
ﬂ@&act@ﬁ group wae 41 .3--txactly the eame as for the
~entire ganple of 266--and the standard devigtlon was
17.8 showing a greater tendency to scatter than that
. of the entire group. {See Table 11)

The mean for the Teacher Ratings in this sew
lected group was 69.6 which fe eight points above



the mean for the whole group. Thig aseontuates the
influsnee of acadenic achilsvement upon the Teacher
Ratings, The standard deviation was 12,14 or one
unit lowsr than that of the entire group showing a
very slight tenfency toward lese variation in this |
solected group,

In finding the reletionablp betveen the Test
Soores and the Teacher ﬁaﬁiﬁg Beores Tor this 86«
lected group; the corrvelation coefficlient was found
to be L2124.13. ¥Then the epriticsl ratic was Come
puted by mesne of the '34' zeore Ffor small samplos,
this relationship was fourd to bs of no slgniflcance.

. The Low Iowa Group conslsted of 385 individugls
gnd the range on the Californie Persgonailty Test
was between zéro snd the 75th percentile or 756 units,
The arithmetic mean was 6.3 or. five units bslom the
mean for thﬁ,wﬁ@z@ group and five mniﬁgibeagw the
mean for the High Iows Group, The stendard devia-
tion for the dest scores wes 18,34, showing a
greater degree of variastion than elither the entire
group or %ﬁﬁ'ﬁi@h ITows Group.

The mean for the Tescher Rating Bcores on this
Low Iowa Group weas 55.4 or six units %eiﬁw the mean
for the whole group snd fourteen uniits below the
mean Tor the High Iowa Group. The standard devia.

tion for the Teacher Rating Scores was 11.68, show-

38



39

ing less &emﬁeﬂﬁy'%ﬁ seattor then either the whole
group or the High Iowa Group.

The correlation of the Teacher Rating Scores
and the Personallity Test HScores for this selected
group of Low Iowa Test Scores was ,431%+,10. The
erttical ratlo, using the %%’lﬁﬁmrﬁlm@%h@ﬁ of aam;
putation for small samples, shows the relatlonship
to lie just inside the donbtful arsa on the signi-
ficant end of the scale, This would indicate the
pogsibility of a eignificant relationship b@tweeﬁ
the Teacher Rating Scores and the Test Scores for
this selected group of poor resders.

In this ﬁf@ﬁ@ of poor readers, then, the mesn
would indicate that the personality scores tond to
be lower and the Tesacher Ratings tend alse to be
lower while the correlation is much higher than
in the case of the High lowa Group.

In the group of good resders, the mean falls
exactly where it 4id for the whole group when tho
test scores are under consideration; but the mesn
for Teacher Ratings goes up elght @oint& ahove the
whole group and fourteen pointe above the Low Uroup.
In this High Iowa Group there ig ne longer a signi.-
ficant relationshlp between the teacher ratinge and
the test scores. This would indicate that the in-

fiuence of academic achievement upon the teacher
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ratinge i so groot in tbe case of this superior
group that thers iz no longer & stgnificant rslae
tionshiy betwosn the toot feores and the tescher
ra%ingﬁ,

Theee btwe solected grovpe ore not sufficlently
'ﬁllgwgﬁ %g_shaw &‘ﬁﬁfﬁﬁiﬁﬁ-ﬁﬁﬁréﬁ of slgnificance In
ﬁéwréiaiiaﬁw A& argoer ﬁﬂmﬁlﬁ~@f;$@aﬁ tape of roal-
7 o gﬁ@%&é be sooured im order to ascertain the afe |
fect of theme extremes in resfing sbility upon the
toachor«Tost Uorpoletion,

Thoees Tindings substantists the reowlis of tbe
partisl correlation. The tost gives & pore valid

rraspsetive of aoseniec -

index of perconslity 4
e¢hlevement then the Tescher Rating Bosle. The
@@&niﬁﬁ of the teather &ﬁﬁ@@wmiﬁg'ﬁﬁa ol Justpent of
the student is definitely influenced by hic scadomie

gohiovenent.






CHAPTER IV

THE CORRELATION OF TEACHER RATING AND TEST SCORES WITH
RESPECT TO CHRONCLOGICAL AGE

In recognition of the fact that there are meny
degroes of adjustment, and lack there.of, between
%hé ages of twelve and seventeen, i% wag decided to
determine vhat effect, i1f any, the chronologiceal age
had upon the relationchip between the California Per-
sonality Test Scores and the Teacher Rating Scores.

The reader is reforred to the previcusn cba@%ér
for the statisticzal analyeis of the Porsonslity Test
Scores and the Teacher Rating Scores, a review of
which may be found in Tebls III.

The renge of age was £ive yesrs, from twelve 1o
soventeen, and the point of central tendency wase
fﬁﬁnﬂ to be 14.7 with a deecided teﬁé&ncy to crowd
around the mean as chown by the standard deviation
of 675, Slxty~elght ?erégnt of the s@ar@s‘wﬁii‘be
found between légﬁﬁ a&d,iﬁ;ﬁ?@

‘Tha correlation between the test scores and the
chronologlical age gave a negative corrslation coef.
ficlent of ,137%1,06; giving a oritical ratio of zgis
standard deviations away from zero. This falls in
the doubtful area-~red on the normal curve on Chart I;

but it does Indlcate that there ie a tendency for the
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TABLE 11X

CTATIBTICN, DEBCRIFPTION OF TUR SAMFLE WITH RLBZIECTY
TO CEMORCLOGICAL AGE

Seore Punber nange Arith, stenderd
: Beoan Deviation
K 256 89 a3 16,30
¥ | 266 60 61,5 135,17
A 266 B 14,7 57
Bubed .
- s £ 45 .8 16,86
¥ o8 65 65,9 15,46
Wwv-& ‘
% 16 a6 B7.63 185,50
16 85 89 .50 15,80

Sopre ﬁarr&ié%@aﬁ. Gritical
Cosfficimmt Ratlo

x¥ LE91%.06 | 4.64

AA «,1371.08 2.18

¥a -~ B1LET.06 S.44

KE,8 | 429008 4.32
Heys

% - Porsonglity Test Score
¥ = Teacher Rating Score
& ~ Chronclogliosl Hge






chronological sge to have an inverse affect upon the
score the pupll receives on the Personality Test.,
'In other words, those of higher chronological age
tend to gain a lower score on the test while those
of lower age tend to gain a bigher score.

When the correlation of the Teacher Bcores and
the chronologioal agﬁ was computed, the above indicas-
tion became considerably more evident, The negative
r@&ﬁ%&&nﬁhip gave n correlation coefflclient of - 218
+,06 which figures 3.44 standard deviatlons away from
zero, 7Thig eritical ratio falle at a polint on the
curve such that $993,262 units of a poseible 10,000
are ineluded. In other words, there are gbout seven
é&aﬁ@ea in 10,000 that either s positive or a zere
relationship wau}ﬁ be fﬁun@ if other gamp&&s of equal
Bize were secured and the results correlated,

This significsnt relationship would suggest that
the tescher's score is influsnced by the age of the
student but eQQVQrﬁeiﬁwathé youngeyry the student,; the
higher hie score in adjustment,

This relationehip, upon first anelysis, 1s cone
trary to what one would expeet, The twolve year old,
being placed in an environment beyond his yeare of
 ﬁ$v@1aym$nn‘phyﬁ&ma&ig>aﬂﬁ having Just begun the
'aﬁarmy years of asdolescence, might be expected to be

less sdeguately 2djusted thap the sixteen year old,



46

Buty with more csreful conslderetion, the associos
tion botwosn the twe scores bBocones mere loglical.
The overesped otulent geuvelly is rotorded Decause -
of his lack of ad justment to the school situation.
Cf courss, thore are those gpoclial cages &ﬁ@?&lﬁh@
phudent ie older %&aﬁAthw,grﬁup in which he in
phaced begauss of lliness or gsone @ﬁhgﬂ unaveidsble
delay in his progrogs. These infroguent capes, are
nguelly guite well odlupted, .Thﬁﬁ statenent Comos
from porsansl cbpervation; but it can be substantie
sted from the date ot hend.

One of the over-ages beys in this group of 256
wap raleed on a ferp and attended the country grafe
sthools, He stoyed home to help with the work on
the farm until an older brother and cister had ffine
iehed 4helr High fchool education iﬁ the elty, He
hag nade sxeslleont aﬁguﬁﬁmﬁm% hﬁ%h paraonel end 80«
#ial and has doveloped sttitudes fer beyond his age.

tne of the over-ssed girls in this aroup of 266
waa~&i&gﬁ§ﬁ%ﬁ %ﬁ&ar&wzaylwheﬁ twelve, Ehe opent
poveral years &m-%@%vmm& her cure wae comploto,
fhe has on extoptionslly fine attituds, excellent
ad Justment, 1inlted inbaovent gﬁ&iiﬁy grd at the gome
tinme pogsesses preciical kvowlaclpgs and umﬁa&aﬁan&in&»

Thege $wo fine young peoplo are, as stated a&mn@@
the unusuel cases eweng the over-age High Sthool

Frechmen. The average sixteesn or soventeen your old
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in the 9th grade has well developed babit of feel-
ing 1neay@hi@ and insecure, He has no sslf-confi
dence and usually makes & mulssnce of himeelf lIn
some way in an effort to gain attemtion and thus
kmilﬁ a@ his own eﬁiaﬁ&mlaf hﬁmam&fﬁ' Such behavier
_waulﬁ'%ga@iva 2 very low rating in edjustment on a
t@ﬁ@h@?ﬁ?ﬁ&iﬂghéﬁﬁi@y‘

ﬁé the other hand, the %w@iva vear old must
have developed sh wmsuslly high degree of adjust-
ment to the schosl situation to have been aceceler-
ated to that extent. He must attend rather strictly
to the business at bhand in order to maintain his
stending in & group 0 much older than he. Thie
business-1ike approach would influence the teacher
to rate the student high in his adjustment.

#hen helding the chronplegicsl oge constant
by means of partisl correlation, see ggp@nﬁig; the
asgoclation between the Personality Test Scors
and the Teacher Rating Scores was fmmmdvta be very
gi#ilar to that of the regular correlation of test
geayag_&nd'ﬁaaﬁneﬁ ratings. The correlation caef;
fiecient was 270,06 which gives a critical ratio of
4,32 standerd &aviatian& away from zero., This point
ig in ﬁ@@'graan area {(Chart I) and is not suffici.
entl& aiffﬁvam§ from the regular corrslation between
the Teacher Rating Scores and the Test Scores to 1&@&9

cate gny material change in the relationship when
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the fsctor of chronmologionl age e mot allowed to
LpEYate.,.

in order to ceteblish more colesrly the effect
of ohronclogliesl age on tﬁe toed sooree angd the
Tepcher Bating, the scores of these irdividusis who
were pixtoen pnd ﬁﬁveétﬁéﬁ and of thoge who were
twslve snd thirteon were gelected for sepurate
analyoie,

The erithpetic mean for the subengs grouvp was
fourd to be 48,8 or 7.5 units obove dhe mean of the
shole sample of 286, There are 28 individuels in
Lhie group and the range g bﬁtw@aﬁ»%ﬂ@ Eﬁﬁh‘gar%
contile and the 85th porcentile or 59 unite. The
gtandsrd devistion for the test scoren of this group
was 16,68, showing slightly lece variatlon than the
ontire samplo.

The srithnotic mesn for the Teochor Rating foores
for tho ﬁ&lﬂﬁ%ﬁ@.a?ﬁﬂg of sub.age studonts wag 65,0 op
a raise of feur unite abeve the meen of the entire
group., The glendsrd deviation for the Tapoher feoores
was 12.40--01ightly lower than for the antire group.,

The fect that the meang are raised In the agbwag%
group substantlates tho negative corrolation for both
the Teet Beores and Teacher Rating. In other words,
the younger child tends %5 receive higher radings by
the %eaﬁnﬁr*h It ahould be noted, hawavért that this
tendency is pore pronounced on the test gscove dthan it
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is on %hﬂr?mmﬁhaw‘ﬁﬁﬁzﬁng |

_ The correlation coefficlent for the Teacher Rat
3&5 and t&@*&a&ﬁ ficores of thie auﬁaagé groun wan
‘*ﬁgﬁ x@. The eritical ra@&m, #amg&taﬁ by means af
tha *4* m@tbaﬁ for mmell samplos, plages this aarw
Eﬁ%a@ﬁam in the blue {Ses Chart I} or raniem sanpling
ﬁréa of the nornsal ﬁﬂ?VQ; This would indicate thai
there ls ne relationship botwoor the Teacher Rotings
and the Tegt &@@r@gzﬁar ﬁh&:ﬁﬁb«ag@ a@auy.

The over-ags group consisted of %ﬁx%W$m‘imﬁﬁv%ﬂum
ale who were sixtesn or saventoon gﬁmrarmf'agaﬂ The
range was between the 3th porcontile and the 2Bib
peroentile op &6 m%&%ﬁﬂv The msan for the Tast Scores
f6il at 57,63 or 3;? unite below the wsan fwrvﬁhé_@nw
tire group and sleoven unite below the mesn for the
submage group, The stsndard Gevistion ralsed 5.6
units to 19,9 for the Teet Scores. This shaam‘a ﬁ¢ﬁn
sidersbly grooter tendency for the scores to scatter
anay frem the mesn,

The Toather Rabing scoven have a centrel tendency
g}éﬁﬁ@ 5 69,8 whxagx iz 2 unite below the mean for the
entiro somple of 2066 and 6.4 unitse belew the mean for
the aub-age group, The ﬁﬁmﬁﬁﬁma doviastion wao oot
puted at 15.8 shewing @ ralep of 2,7 units from that
sf the onlire group. ‘Thi@ would indlcete a general
tondency for the ﬁﬂﬁWwﬁgﬁ group to pain conplderably
lowsr stoYes of the tent than the E&b»&ﬁﬁ\ﬁnﬁ L0 row
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colve Lower Toscher Relingn.. Howover, one abould
take inte considerstion the faot that agelin the
test scoPop are mueh pore affscted by the chrono.
loglcsl 280 than gre 4tho Yescher Rating Soored.

The corrslativn cosfficient for the Toacher Hate
ing and the Test Scvores oo the over-age group proved
o Be 452,07 which ia highly slgnifloent. It
would soom that the tencher ratings and tost ccores
sEPas mﬁ¢%~m@ralﬁiaﬁély an %ﬁ@ ad huatopent of the
ﬁ?@?waﬁé‘ﬁ@ﬁﬁﬁﬁ% then they d4g on dhe sub-ago,.

It may be that this Indicztlon is true; but
with s¢ ensll 2 sanple one 1s not Juetified in Grew.
irg suth g conclusion, .ﬁmwth&r:ammﬁiwa of lorger
nugborsg of over-aged snd subesged studente should be
secored and the torrelations somputed before Gefine
ite stateponts ocan be pade,.

There are, bowever; dofinite trende swhish ehould
ke noted. ?&ﬁ~ﬁ¢$ﬁiiva»w@i&tzﬁﬁﬂhig jrdicated by the
correlations computed for the entire group is substan-
tinted In thest two seleched groups., It would goom
from the meane in thoes smoll selectad groups thet
the Tenoher Nating 1o lece affected by this converss
relobionsbip then in the Yest Zcave. The subesapge
group géim gooren pongiderahly highsr than the entive
group an& very definitely higher than the cvereapge
group; while the over-ngs group goln @aa&w&-%&iéw
the entire group and definitely below the sub.age
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aroups  The tendency for the scorcs to scatter, or
the varlsbility, incresses with the sge of the gluw
gdent.

Because of the Limlted msbers In theoe two
mmm@ groups one 1o not jJuetified in accepting
the resulits of the statistical analysis in prefor.
ence to the i@&iam%&mé« of the ooplysie of the
entire geonle of 286,

. one may sonclude thon that the age of tho stu.
dent alffects conversely the #wmm& ity e justment
of tho individusl and thet the Teachor Rating 1o
sore influenced by the age of the student then the
Californis Pereonelity Test Beore. The rolistion.
ship betweon the Toscher Rating and the Tept Hpore
18 not materizlly chenged by otatistionlly helding
conptant the ohrorological age s:@f" the student.






CHAPTER V

THE CORRELATION OF TEACHER RATING AND THST SCORES WITH
REGPECT T0 INTELLIGENCE SCORES '

The feeling that the chlld of superior dintelll.
gﬁﬁﬂé'éﬁﬁiﬁ see through the questions or the test and
answer them the way he knew thoy should be answered
in order to give him a goocd seore, has perpisted from
‘the begimning of this study, For this reason, the
present phase of the analyels was approached with a
considerable @eg?eexaf enthusiaem,

The reader is again referred to Chapter III for
the detalled analyeis of the California Personality
Test Scores and the Teacher Rating Scores a reviaw
of which can be found in Table IV.

T™hée range in Otis Zﬁmellig@mae Seores was from
7% to 136 or 63 units, The arithmetic mean, or aan;
tral tendency, was 104,8 with a standard deviatlon
of 11,08, ﬁixty;eignt percent of the soores, then,
would fall between §3*41 and 116,61,

The corrclation between the Personality Test
Scoree and the Otis Intellligence Test Scores produced
a positive correlation coefficlient of ,188%,06 with a
eritical ratio of 5.00 standard deviations away from

zerc, This point of aseoclation lies in the green



THBLE IV

ETATIBTICAL PESCHRIPTION OF THE SAUPLE UITH BREFECT

20 INTELLICEDCE

BURES

fBoore

Tanber

Range

ﬁrim-&
Hann

Shandard

Peviction

266
856

258

36
86

20
EG

o8
80
83

—

4,5
8148
106,4

16,39
1517
11,06

4544

8517

16,14

14,33

SB0 16.08

B30 13,48

Sooye

Gorrelation
Coefficient

Hatio

Y
o §
¥i
X¥.1

2917,08
L8800
A4 1,06
BTG T,06

4,64
2,00
7,08
5476

Rey;

i o« Perponnlity Test Boore
Y ~ Teacher Ratling feore
I » Intelligence Zuotlient
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srea {(See Chari £3'ama is therefore significant., The
areas included le 9968.00 out of a possible 10,000
units and therefore one may say that there are approx-
“imately three chances in s thousand that a negative
association would be found ifvadﬁitiaﬁal pamples were
gecured and thé seores corrslated., In other words,
pupile of high intelligsnce tend to gain higher scores
on the test and those of Tower intelligence tend 4o
gein iawev égarea@ This relationghip can be explained
in two waye, .

Ome might say that the student of higher intel.
ligence is actually beitter rdjusted and therefore
gaine a higher score on the test while the pupll of
low intelligence has 2 poor personality. Or, one
may explain the assoecistlion by saying that the in;
dividual of lower intelligence was not alert enocugh
to see through the questions sufficiently to fix wup
the answers in éuch & way a8 to give him é,bétter
‘seore on the test. |

It seems sxpedlient at this time to draw the at.-
tention of the resder to the work of Louls A, Lurie
{35) on a statistical comparison between the Iﬁtel;
ligence Quotient, flgured by means of the Stanford
Revision of the Binet Scale, and the Social Quotient,
figured by mesnsg of the Vineland Social Maturity '
Beale. The latter test was developed by Dr. E, 4.

Dole in order to express gocial waturity in terms of
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yeors and sontbe s Sscisl Age which can be tonverted
into o Soeladl Quotlent by neens of the formuls 25}
sopale S5 divided by A,
Consiuelons:
1. Thoe Binet fosle glves gn indleatlion
of the intellectusl eapaglity of an
irdividusl, while the Vinalend Scclal
Raturity Bcale provides we with 2
means of moasuring the seelally is.
portant patterns of behavior which
the individual bas aoquiired.

2, Ghildren with low I1's tent %o conpon.

- gate for thelr retardatlion by the dove
glopremt of 4 soeliel maturation Lagond
the level of thelir intellectusl ctatus
while thoso with kigh IQ's tend to over.
emphasizge thelr intelloctusl gquolities
at the expenase of soelsl development,

3. Those tonfencios on the payt of the

Individusl hineel! sre alded and sbet.
ted by odusstionsl practliose followed
both in the home and in the school,

' {35:331)

The reference above would mbstentiste the late
ter view 1T we are to socept Dr, Lurie's study as
afequate indication that those of high intellligence
tend ectually to have lower degrses of a8 justment.

The ssasodiation between the Teacher Rating Scoree
and the Intelligence fSeorag flgursd e corvdlation
coeffictant of ,444%,08 with s oritical ratloc of
7.08, Thies point lies woy out inte the green ares
{Soe Chort 1) a2 long way beyord the esteblighed
tables of areas under the normsl curve. The sseoclioe
ticn 36 very highly significant, %he student with

the high intelligence very definitely 1s rated higher



358

by the tescher and the stulent of lower intelligence
is rated correspondingly lower, -

When ueing partial correlation and méiﬂﬁng the
Intelligence Quotient congtant, {See eppendix} the
Teacher Rating and %éaﬁ Beores corrolate .236%L,06
with & eritical ratic of 3.76 standara Geviastions
awey from zero. This would indicate a lowering of
sosociation one whole standnrd devistion by holding
thﬁ‘imﬁel&ia@n@ﬁ\a@m@%a&%@ In other words, intel.
ligence definltely is a factor in the degree of aoho=-
cintlion between the test scores and the teacher
ratings.

In order to gather more information concerning
the offoct of intellligence upon the gcores on the
Perponal ity Test and the Teacher Ratings, the tests
of those individugls with intelligence guotients
sbove 115 and those with scores below 90 were sew
Aected for epeclal anslyeis.
| The High IQ Group consisgted of thirty.six indl.
vidusls end the range in Personazlity Scoree was from
the 15th pereentile to the B5th percentile or 70
units. The arithmetic mesn was 45.38 or a raise of
four units sbove the wesn of the entire group. The
atendard deviatlion wae 15,14 which indicates a slight
tendency for less variation in this group than in the

entire semple.
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The Teschor Reting Scorss for the Bigh Ig froup
have & renge from the SBth peroentile te ths B5th
pertentile or B0 units, The srithwetic m@an.m%&
68.17 or g reive of four unite shove the mean Tor
the ﬁﬁ&&fﬁ £rous, ?harﬁﬁan@a%ﬁ deviation was 14,353
uhieh indizates a slight tenfoncy for grogtor verie
ation in %&ia group than in the sntire ssople,

The correlaticn betwson the Teacher Rating ond
whe Persenality Test for this selegted group of High
Ia gives a toefficiont of +,0151.18, This score ig
obviouely nod significant which would inﬁisaéa 8 laok
of speociastion betveen thope two seores fmg the High
14 Breups

Attention should be ealled to ths inorease in
the mean for thin Bigh 12 Group over ihe moen of the
entire semple. This raies of four unlts was exastly
the seme for both Tescher Retlng end Test Sgores,
This shewn & grovp tondency for the Toscher Ratings
and Teot Seores to ralse in 1ike amount even AF the
irfividual scores failed to show association,

In the Low I @m@, thore vore twenty individ.
wals and the range for the Yssd feorcs was from soro
1o the 75tk percentile or 756 upniin. The erithmetice
maan provaed 10 b8 A5.0 or o lowering of 8.3 vnita
from the meon of the ontire group and 10,3 units
from the goon of the High 17 Group. Thie would show
s definite group tendency for lower zcorse by thess



Individuals of lese ebI1ity, The stendard deviation
wad 18.08 ehich chows & very slight ingrsase over
the veristlon Index for the entire group.

The Teseher Rating Seorse for this Lew 10 Croup
have & much chorter vanga; 38th percentile Lo the
"mm peveentile or 40 uniteg, The arithnetic meun was
85,0 shich 5 & lowering of 8.8 unite belov the noan
for the entire sevple andl twelve wnlle below the wean
E@&* the Bigh IG CGroup, In the Toschor Heting Scores
the decrssce in the meen i groster than it waeeo in
the cass of the Test Soover. The stenderd deviatlon
was L2.45, & very silght lowsring Prom that of the
entire gomple,

The correlstion of the Tescher Rating Soores
and the Perecnslity Test Secres for tnis Lew I Greup
gave & seofficiont .@f SBETELL ahich when tosted for
aigrifleanse by meane of the 4% methed for cosll
- semples wag found to fell in the red arcs {See
Chart I) ev dsubtful srep, There ig, however, mors
w@ﬁ.&ﬁ%ﬁmw botweesn the Teachor Railng Sgores mnd
the Intelligence Soores than there in botween the
CPersonality Test Heores snd the Otie Seered, This
faet substantistes the higher ﬁ@m@ﬁ%@ ef corvaelntion
mw@m the Taggher ﬁx&;ﬁﬁszz@ and the Utie Score on the
antire sanplo,. |

Ap in the cage of the proceding chapbar, ihore
sre too fow individuals in these exall sanples for

60
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the mnalysis Yo be of statistigsl value. They €¢
seam, howover, to afd oddltional welght Lo Lhe tronds
’$$wﬂal&& by the Pirdings congarning the wholo group.
in an affﬁw% zavaﬁ&artaiﬁ wh£$h&r o not the i
dividusl Wiﬁ&”ﬁiﬁ&‘&ﬁtﬁllﬁgﬁmaﬁiﬁﬁﬁwﬁﬁﬁﬁ the guestiong
the wny he knew they should %@ smpwered, tho personsle
ity tente wers sorted an

ﬁhmga with scores chove the
ﬁ@%& poreentile and bﬁ%ﬁw %ha»tw@nxiﬁﬁﬁ pereantile
arﬁ ﬁ&&asteﬁ@ T f@*lﬂﬁiﬁﬁ teble nhowa the distri.

%aﬁﬁma.ﬁf Xm%%i&ﬁ%ea@& Soores for theume selocted tests,

Seores bulew FE0' o the tost
13 below 80 - 143
g weotwoen 50 « 310G G547
i3 shove 310 b
Zeoros sbove '60° on the test
14 Bolow 9 - 0%
HiEwer R ®
On eaveful anglyeis of the teste of thope ﬁ%uﬁ%n%&
whose intelligenss guotient is bolow '90) 4t wae learn.
e that the higheet test sceve sede by sn infividual
in thie group was 38" ahich is well below the nean of
43,64
In the group of tesbe with seoves above "60%, it
i very neticeshle that thede scores doe not follow the
normal ewrve, The tests of those individuale =ith an
1% enove 110 woere selected and analyssd qulte pures
fully, Veing porsensl obssrvation as an infex, one



i Justified in saying that none of the soopes of
these people would indleoate faleiflicntion,

Hext, the topte 0? thowg individusls %h@-h&?ﬁ
evidenced difficulties in adluntnent were selentoed
frem the éntire group of 256 tests. This sslection
vwas made frow the names of the indlviduals withoud
raferente o the sooras that thay ol ande, Tho
geores of these neleeted toshs ran gulie Jow, admosd
a1l of ther below the pagn. Thros tosts thel scored
sbeve the means 50, 70 nnd 75, vetsd the individunl
low in thoso asress of the test thet correspond %o
bis porsonsl Aiffioulty.

@h@s@-@&ﬁ%ﬁ#&tﬁ@ﬂﬂ'weﬂlﬁ peas $o dleprove the
theory that the Andividusl of highor intelligsnce
would be sblie to go anowsr the questlonn se to give
a.miﬁrﬁpr@ﬁ@at&i§ﬁﬁ of bis degree of s justmsit.
These Tindinge would sean to indicote that the indli.
vidusl of bigher inmtelligance is actunlly better
8l justed thon the individual of lower intelligence.

It seems necessary at this point to decide
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whethor or not Intellligence ig a part of personsiity.

ﬁmﬂauﬁi@ﬁly the suthorg of the California Teet of
Parsonality melo a gpecisl offort to go chaps tholr
guestions that the Intelligence of the atudent wmﬁzﬁ
not affect hie score, They 414 not wieh to measure
intelligonee but raether of justment, There ove those
who sfihers to the theory that those of inadeguate
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inherent ability for academic learning can excel in
pergonality, (See Dr, Lurie's report in Chapter V)

wefaag cach eite a ease of a child with an une
usually charming perssnality who wing the approval
ﬁf the teascher to such an éxtant:thatv%ﬁe teacher ‘
feels ghe must aecey% tﬁ&‘feebi@ attermpts of the
student to fulfill thé aesigned work because 'che
tries am'har@%*t"?bere are many ¢hildren and adulte
who have lesrned to cover thelr lack of academic
R&a?ﬂiﬂg:wiﬁh.aAVGﬁeﬁr of polse and personality that
foola the average layman, It soems, however, éhat
thebe people arse the excoption and when we consider
the fact that the intelligence quatient is reaxiy
an index of the ability of the individual to cope
with certain situations %ha§ are external to him,
we muet admit that the intelllgence gquotient is in
a sense an indication of ad justment,

It éegms'mnwiaﬁ to attempt to rule intelligencs
" out of the plcture of personsllity. While 1t is nec-
cessary for us all to admit that there are those of
]high intelligence who are definitely ma&éaﬁjuﬁtea
and those of low intelligence who have compensated
for thelr lack of academic a2bllity iIn thelr degree of
adjustment, the Pinfings in thls study would lesd one
to the ooneclusion that these individuals are the ex;
ceptione snd that generally speaking there ls & def.

" inite mesociation between intelligence and ad Justment.



The Celifornis Teat of Personality rules out the
intellfgence Lo a grester Sogree than du the Yegcher
Katings snd ’%%m;w:%w slrould Bo considered a more
veild teot of ad juetzent when & peore 18 desirsd
which is as 13t4le Influencad Ly intalligonce a8 1%

iz poasiblie vo atialn.
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CHAPTER VI
BRISF STUDIRS OF INDIVIDUALS

By meene of statisticnl studies the validivy of
& test can be cogertained s‘zaxﬁ*ﬁ'immnm# well %o #.m
@icate how dependeble the scores sre for the major.
ity of the Individunle tested, The ovor-pPosent
problen arices, however, whet about the individusl
mmﬁamw Por Tewm, or Jobn op Detiy, is the soore
velids |

In ovder o Dring cut o fact that we olX must
rocognizge-thet for some Individusis a true analyeie
ﬂéﬁ not be nade by means of a gran %@a%wm$ﬁm& in-
divigunl caces sholl be briefly procented, *}fmsaé
coens heve ‘boon gelocted becsuse observation would
indicote that the score reccived sn the Californis
Test of Personclity 18 not valdid:

Aoy

In  Am Taengher Rating 60

Iowa  12.0 Teet Score 76
Ann helps in the 1ibrary during one of her ctudy
poriods and 1o depondadle, theerful and securate sbout
hor work, the is aﬁ%m@&w looking, wall-mannored
and an mwwatmg copvercationalict. She has o now
heby brother, the firet sdd imém to the femily since
her birth fourteon yeere age. She anticipated his
arrivel with eagerpece and le very proud of hic and
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happy with him,

A careful snalyeis of Ann'e teet booklet revesals
a gheltered end narrow.nindsd home atmosphers with a
tendency to be too criticsl, &he feels ungertain
and is hesitant to proceed, a 1ittle @autiauﬁ\abaut
following her own initistive lest her action be un~
worthy of her idessgls, This lsck of self-confidence
is probably due to lack of experiencs gnd certaslnly
ig not unusual In girles of Ann'e age.

Arn ie emotionally immature end has had little
opportunity for independence; but a sgore of *25' on
hey nerpansnt rae@rd'ﬁarﬁ w@@ia glve a falpe impres-
glon. Ann's difficulty is such that wost of it »ill
probably dissppear by the time she is & senior and
in gearch of employment,

in contraest to the gsbove case, let us ¢onsider

Alice: |

g 1c2 Teacther Rating 58
Tova 756 Test Score 45

Allice bas a eneer on her face most of the time
and acts as 1f she were eon&eﬁean&iﬁg to write down
aﬁ assignment when the teacher givees 1t to her., The
other students do not like her and che . actes as if
she were glad of it., She is clean; but ehe is not
neat about her person, Ehe~pays no attention to the
boyes and they don't know she is around,

An analysis of her test shows that slmost every

guestion that ghe misged ghe had falled to answer



rather then snewerdng incorractly. It mould seem
that tho has answored the guontionsg in the Light of
the wny ahe has been tsught that ghe should fesl
about thinge and not the way che actusily fesis,
Her sneworg to the test questions would lesd one to
think that ghe 1g well iked, hap meny friends end
i guite a sutcessful young perdon socially. It
may be that she inmsgines thin oxcellent ad Justuent
or she mby have gonoldored the Uplifornis Test an-
other tent on which one should do one's best to
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make & good gcore. In oither case, she is definitely

in nesd of help in naking an sdeguste ed justment and
en the strength of her tost score, *45%, shoe would

pocelive nong,

These two giriec sre good exauples of indlividunls

who devigto ouffliciently from the majerity to make
sareful porsonsl onalysis nedaspery in order Lo tbe
taln o true pleture ﬁf thelr adjustwent, BFow, lat
ug congldar twe hoye for whom & group tent doss nod
furmah sdoguate information,

John:

ig 1y Teacher Rating 38
Town g8 Topt Seore g

Jobn'e case 1s elnilor to Alice’s bul the dls-
crepancy is wmach pore parded, Johnm is sullen ond
morose. He alte a1l slumpeld down in his chelr with
5 paitned exproosion on hig face. The only time he
sewms happy ig when he dec resding 2 book of flcotion,
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The woment he ie brought back to reallity, he is
against everybody and everything. He doer nod laugh
ard talk with the other boye and he pays ne atiention
whatever to the girles. He is definitely in need of
help end the teacher rating of '38' would indicate
that the teachers are sware of hise mal;aﬁjuaﬁmantg

Gareful analyaiﬁ of his test and teacher reotings
reveal some interesting pointe. His elghth grade
teacher 418 not check his rating sheet but wrote the
following upon 1t: "Jobn is known té me mueh better
~than to any teacher, In every grade he was in trouble
yery often, Had no respect for law or the righﬁé of
others, One Qf the most difficult children to handle
that I ever knew, Had to ¢all on his father,”

From hie test, one would imply that he has
-learned the ethics of behavior but is unable to put
them inte practice, Questions such as: "Do you feel
that your classmates are glad to have you in gehool?"
and "Do most people seem to enjoy talking to your"
he resporde to with a question mark. Questions which
refer to how he feels abaut<thimga are angwered Ccore
rectly; questlions which deal wi%h how others fsel
about thim@ﬁ he fails to answer,

John is undoubtedly an ingrown personality., He
is happy snough as long as others leave him alone;
but he resente interference with his own dream-world.

- Buch an individual ls in need of assistance and un-



lens the oxsmingy mskes & careful soslysis of the
test in the Lieght of her cbedrvation of the iﬁ@iw‘
vidusl, bo pould recelve pons on the girengith of &
score of Y9G' on the test.

In contrast o Jobn, let us conolder Bob:

SR & Toacher Rating &7
Towa 10,8 Poat Score 10

ot de hizhly nervoue and Inglined o stutber
when exclited, He bhas grown very rapidly snd io over
ix feet tall and just fourteen. He i industrious,
cheerful, dependable snd courtecus, His friends
think & great des) of hir and those who do not know
bim well sdmire him, NHe plans to go 56 collegs snd
learn %o be an Qﬁ%ﬁﬁ&ﬁﬁwy ‘

Eob oraves the sttontion and cospenionship of
others with as puoh dsep-félt noed an Jobn dstests
the interforence of others, Throughout Hob's tept
%mﬁvﬁ$ fmprosoed wgéh}%gg feoling of sooial inoome
petenee, This feeling of inadoguacy influences all
of his spneowers.. It is true that Bob shows ama%imﬁ;
81 -Ammaturity; but he 1o well adjusted to his school,
does nice work osnd s w&&i\@iﬁ@&i fo seswe hoppy in
hig home, attende church and Supday School regularly
erd ble cewpanions ere interscted in constructive
smusenends.

The exaniner would neod to talte all of these
factors into considerstion when studying the case
of Bob. 4 seors of Y10' on hile permenent recerd
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card would certeinty give an erronesus lmpreesion.
tuok of Bobfp A1ffieutty will Siceppear during the
noxt Douvy yeare,

These few Individusl caseps baove been presented
An an effert to chow the neod for the exsminer 4o be
siert for Aiscrepsneies in the sprsront od Justnent
of the individual and the soore be recsives op the
Sesh. One szsﬁ-mm% groereise too much gare in attetnple
ing 6 svold mm-;is%tksﬁm ing an individual; end the
vapy preseing nocganity of Wﬁmﬁmfma Individual
dirterences ptrosppe the fget that all people do nod
reopond in Liks mermer o 8 best situation.
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Az & regult of the study i

CHAPTER viIX
CONCLUSIORS AWD RECOMMEEDALIONS

PARE 1

ra=in presented somo

irdicotions of the validity of the California Test
‘gs;f‘ ;‘%Mx&mm%g may be sighted in the fory of cone

slusions,

14

N,

The Resding Ability of the exonines would
ﬁ&"% to influencs the Teacher Roting cone
siderably more thap the Test Score; The re.
lationship betwoen the Teacher Rating end
the %E"saé% Eoore Lo not vmm&wm%y phanged by
ruling out the Resding ADIL ity an ¢ feclor.
The Yoot Gcore would sesnm to glve & mm;*szs
velif sotinate of &ﬁ.gﬁsm@t irreegpeetive of
Resding ABLLity then the Teocher Reting,

+ The Chronologleal Age of the exenines probae

bly affocte tho Test Geore and the Teaeher
Rgting inversely. This assootation 1o such
more evident in the Teacher Rating thon in

the Test Soore. The relationehip ‘botweon the

Toachor Bating gnd the Test Jtore ie not noe
torislly changed when the Chronologiesi 25
1o not allewed to operate, The Test Store
would sesn %o ai#é a more W&lié satimate of
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of Justment irroagpective wf'ﬁm¥QW@K§ﬁ&%%& age
than the Teascher lating,

The intelligence of the enamines gsosen %o alffect
both the Tescher Ratlng sprnd the Test Bcore.
Thie aceoslation iz much more svident with the
Teacher Rating then 1% Le in the osse of the
Tost SCOPO,

The relntionekly betwesn the Teacher Rating
and the Toel Bcore i one standerd doviation
lecp vhon the Intelligence is nob glloeesd to
operate, Thic would indlcate that the intels
Lligenco of the exaninse ig 5 factor in the o
soelation between the Teacher Hotlng and the
Tewt Spors,

Bocsuos the Intelllgence fo massuwred in
terme of the inlividunle resction to sxternal
otimulld, shich i in & penge the Gogree of adjunt-
wont that the individual ie able to make, 4% doog
not seew afdvimeble to eritliclze the Californis
Test of Feroonslity for this sseoclistion,. The
Toacher Rating e much more affected by the
intellicence of the indivifual than 15 the Tom
Beore. The Californis Tent of Perzonslity secsas
to be oore valid ap an infex of the student's
adjustnent irrespective of intelligence thon
the Tescher Rating.



4y The Ceiifernis Test of Persencility oan be
congldored walld for the rating of the pajor-
ity of the pupling bub the ereminer should be
siort for those indlvidusls who deviate in
MW% from the oboorved Segres of aﬁsuﬁﬁzamm
Theso individuels shoulf be retested by
meang of another sf jusinent scale,

PART 13X
In the Iight of the study heresin presentef,
corteain reconmendations can be suggestad,

1. It would be interecting and sdvantageous o
pecure p4Gitions) sawplen of individusis in
the extremes of Resling Ability, Chremologl-
pal 4go and Intelilgonce sufficiently large
4o enzble the sxaninoer (o determine ‘&mamﬁ
tions of relaticnshipe. ,

2. 1t 45 suggested that the Californis Test of
Personslity be usced pore eztonsively in
Cmohs Tocknioal Higk School and whan prochi-
cable that the upper-glagmmen be ra-togted
that o more acourste imflex of the individu.
sis adjustnent be availeble for future

raference,
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-

Dear Fellowsworkews -

The Guidanece Uspartnment of Teohnlcal High School
usges & tesl of personslity which is suppoged to
give en accurate estlimates of the degree of adjust-
ment of the student to his assoelatsa. If this
test gives a true ploture of the individusl's

ad justment bto sotliety, 1t will continue to be used.

_ In order to prove whother or not the score given
by the test ig true, we are acking seversl adults
who know the student well %o rate him In the same
moanner as ths test rates him. Then a comparison
will be made between. the two. ’

Experience has shown the loportance of good social
ad justment in the success of the individusl., Only
a small part of euccess i¢ due to ihe okilil of a
<certain vocation«~the reet ip due to the way in
which the individual gete along with the people
with whom he works. In order that the school may
be able to give the individusl child as much help.
as pogeible in developing these nesded socinl
8kills, 1% is necessary to use a good test to show
in which area the c¢hild needs help.

Will you plesse aselist ug in making this study by
rating the student namsd on the blank. GQuiekly
egtimate in which percentile he belongs in each

type of adjustment, The oplinions of seversl sdults
#ill be gathered and compared with the test score.
Your rating will be held in the strictest confidence,
The name sappearsg on the chart only to ald in making
the analysis.

Thank you for your cooperstion. It is deeply
aspprecliated,

Bincerely,
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TEACHER CPINIONS

PERSONAL AND SOCIAL ADJUSTN iNT OF STUDENT

SELF _ADJUSTMENT

" A. Seslf-reliance

B. Sense of Personal %orth

C. B8=nse of Personal Ireedom

D. Feeling of Belonging

E. Withdrawing Terdencies

(Freedom from)

F. Nervous Symptoms
(Freedom from)

SOCTAL ADJUSTYENT

A. Socizl Standards .

B. Socisl Skillse

¢, Anti-social Tendenciés

(Freedom from)

D. Family Relations

L. Schooi Relations

F. Comﬁunity Relations

Explanation:
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If a student is rated as 90th percentile he is said to exceed 90%

.of the students of his age level in that particular area.

If a

student 1is rated 20th percentile, he is said to exceed only 20% of
Under each classification, pleasse
check the percentile which most nearly applies to the student whose
name appears below.

the ctudents of his age level,

Name .of student
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FORMULAE

Pearson's Product-Moment Coefficlent of Correlation:

‘ . z—%,l -¢,¢c
R |

'r' S5 the coefficlent of correlstion; 'N' is the

4

number of cases; 'Rho,’ is the sﬁan&aﬁﬁwdeviatian
{in steps) of the distribution on the X-axls;
‘Rhoy' s the standard deviation (in steps) of
the ﬁiﬁ%ﬁzﬁu%ian_an the Y-axis; f@xf ig the cor-
“rection on the Xeaxis; *eg‘ 15 the correction on
the Eéax§s; ané‘ﬂiﬁyf i§ the sum of ths products
of the deviations of each measure from the central
tendency of Xe and ﬁ;ax@a@
Standard Error of ‘r'; |

| —ag?
N -2

According to the mull hypothesis the Rho of the

supply epproschse zero and the formuls becomes:

. Critloal Retio:

Fartial Correlation:
: Rey ~ (“JrcX"-(;
l"‘ﬂ-;&‘ -, =

Bignificance ef correlation cosfficient in small

"-gY.g =

semples - 't* method:

t:n.:v—:.

- n2
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Intermediate Series

Grades 7-10

CALIFORNIA TEST OF PERSONALITY——INTERMEDIATE Form A

A PROFILE ‘OF PERSONAL AND SOCIAL ADJUSTMENT
Devised by Willis W. Clark, Ernest W. Tiegs, and Louis P. Thorpe

(@ACROT. oo Grade...............
chool.. . Age. .. Last Birthday............__._.._ ...
NaMe. .. Date ... . Sex: Boy-Girl
Pos- st Pert-
Si- U= cent-
“OMPONENTS sdle dent's ile (Chart smden:’ﬁskgsiyalfiﬁe Rank Here) :
. core Score Rank ;, 0 20 3 4 5 6 70 8 9 9
. Self Adjustment 90 | | I | l 3 ! —] |
A. Self-refiance 15 e o™ e e | e T
B. Sense of Personal Worth 15 . SNSRI TSR DU STRSAUS) FUUSONN AU WY SO R
C. Sense of Personal Freedom . 15 .. | IS P— F— | pR— J— S I | |
D. Feeling of Belonging . 15 .. (RN RO RO Y Y Y OV FOO I
E. 1Withdraiving Tendencies 15 .. fooeed} S | | U U I — |
(Freedom from) : R ' .
F. Nervous Symptoms 15 .. IS IO SO | O I — I |
* (Freedom from) : e
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INSTRUCTIONS TO STU DENTS

After each of the following questions, make | On the next pages are questions. .
‘- a circle around the YES or NO.- -

For example, if you have a dog at home The questions are not right or wrong, b
make a circle around YES. Do the other two | show what you think, how you feel, or wh
the same way. you do about things?

A. Do you have a dog at home? YES NO
B. Can you drive a car? ' 'YES NO Go right on from one page to another un

C. Did you go to school last Friday? YES NO | you have finished them all.
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SECTION 1 A

Do you keep on working even
if the job is hard?

Is it hard for you to be calm
when things go wrong?

Does it usually bother you
when people do not agrce
with you?

When you are around strange
people do you usually feel
uneasy?’

Is it easy for you to admit
it when you are in the
wrong?

Do you have to be reminded
often to finish your work?

Do you often think about the
kind of work you want to do
when you grow up?

Do you feel bad when your
classmates make fun of you?

Is it easy for you to meet or

. introduce people?

Do you usually feel sorry for
yourself when you get hurt?

Do you find it easier to do
what your friends plan than
to make your own plans?

Do you find that most people
try to boss you?

Is it easy for you to talk to
important people?

Do your friends often cheat
you in games?

Do you »usually finish the
things that you start?

YES-

YES

YES

YES

YES

YES

YES
YES
YFS
YES
YES
YES
YES

YES

YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Score Section 1 A

16.

17.

18.

19.

20.

21.

22.

23.

24.
25.

26.

27.

28.

29.

30.

SECTION 1 B

Are you often invited to
LYy

parties where both boys and
girls are present?

Do you find that a good
many people are mean?

Do most of your friends seem
to think that you are brave
or strong?

Are you often asked to help
plan parties?

Do people seem to think that
you have good ideas?

Are your friends wusually
interested in what you are
doing?

Are people often unfair to
you?

Do your classmates seem to .

think you are as bright as
they are?

Are the other students glad

. that you are in their class?

Do both. boys and girls seem
to like you?

Do you have a hard time

doing most of the things you

Cotry?

Do you feel that people do
not treat you as well as they
should?

Do many of the people you
know seem to dislike you?

Do people seem to think you
are going to do well when
you grow up?

Do you find that people do
not treat you very well?

YES

YES

'YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO
NO

NO

NO

NO

NO
NO

NO

NO

NO

NO

~Score Section 1 B ... ‘



31.
32.
33.

34.

35.

36.
37.

38.

39.

41.
42.

43.

45,

SECTION 1 C

Are you allowed to say what
you think about most things?

Are you allowed to choose
your own friends?

Are you allowed to do many
of the things you want to do?

Do you feel that you- are
punished for too many little
things?

Do you have enough ‘spend-

ing money?

Are you usually allowed to

go to socials where both boys*

and girls .are present?

Do.( your folks usually let you
help them decide about
things?

Are you scolded for things
that do not matter much?

Are you allowed to go to as
many shows and entertain-
ments as your friends?

Do you feel that your friends
can do what they want to
more than you can?

Do you have enough time -

for play and fun?

Do you feel that you are not
allowed cnough freedom?

Do your folks let you go
around with your friends?

Do you help- ple out your
own clothes? .

Do other people decide what
you shall do most of the time?

Score Section 1 C

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

46.

47.
48
49
50.
51,

52,
53,
54.

55.

56.
57.

- 58.
NO |
59.

60.

SECTION 1D

Do you find it hard to get
acquainted with new stu-
dents?

Are you considered as strong
and healthy as your frlendsP

Do you feel that you are
liked by both boys and girls?

Do most people seem to enjoy
talking to you?

Do you feel that you fit well
into the school where you go?_

Do you have enough good "

friends?

Do your friends seem to think

‘that your folks are as success-

ful as theirs?

Do you often feel that teachers

would rather not have you in
their classes?

Are you usually invited to
school and neighborhood
parties? '

Is it hard for you to make
friends?

Do you feel that youf class-

mates are glad to have you
in school?

Do members of the opposite
sex seem to like you as well
as they do your friends?

Do your friends seem to want
you with them?

Do people at school usually
pay attention to your ideas?

Do the other boys and girls
seem to have better times at
home than you do?

YES
YES
YES
YES
YES

YES
YES
YES

YES

. YES

YES

YES

YES

YES

N

Score Section 1 D..... RO



SECTION 1 E.

Have you noticed that many
people. do and say mean
things? .

Does it seem as if most
people cheat “whenever they
can?

Do you know people who are
so unreasonable that you hate

"them?

Do you feel that most people
can do things better than
you can?

Have you found that many
people do not mind hurting
your feelmgs?

Would you rather stay away
from parties and social
affairs?

Have you often felt that older -

people had it in for you?

Do you have more problems
to worry about than most
boys or girls?

Do you often feel lonesome
even with people around you?

Have you often noticed that

people do mnot treat you as

tairly as they should?

Do you worry a lot because
you have so many problems?

Is it hard for you to talk to |

classmates of the opposite
sex?

Have you often thought that
younger boys and girls have
a better time than you do?

Do you often feel like crying
because of the way people
neglect you?

Do too many people try to
take advantage of you?

YES

YES

YES

YES
YES
YES
YES

YES

YES

YES

YES
YES

YES

NO

NO

NO

NO

NO

NO |

NO

NO

NO

NO

NO

NO.

'NO

Score Section 1 E..... .. ... ...

76.
77.
78.
79.
80.
81.
82.
83.
84.

85.

87.

88.

89.

SECTION 1 F

Do you frequently have
sneezing spellsP

Do you sometimes
when you get excited?

stutter

‘Are you often bothered by

headaches?

Are you often not hungry
even at meal time?

Do you usually find it hard to
sit still?.

Do your eyes hurt often?

Do you often have to.ask
people to repeat what they
just said?

-

Do you often forget what you
are readmg?

Are you sometimes troubled
because your muscles twitch?

Do you find that many people
do not speak clearly enough
for you to hear them well?

Are you troubled b.ec,ause of
having many colds?

Do most people consider you
restless?

Do you usué.lly find it hard -

to go to sleep?

Are you tired much of the

time?

/

Are you often troubled by
nightmares or bad dreams?

Score Section 1 F

YES

YES

YES

YES

YES

YES

" YES

YES.

YES

YES

YES

YES

> YES

YES

YES

NO

NO

NOC

. NO

NO

NO

NC

NO

NC

NG

NO

NO

NOC

NO

‘NO




91.

92.
93.

9.

95.

9.
97.
98.
99.

100.

101.

102.

103.
104.

105.

- SECTION 2 A

Is it all right for one to avoid

work that he does not have °

to do?

Is it always necessary to keep
promises and appointments?

Is it necessary to. be kind to
people you do. not hke?

Is it all right to make fun of
people who have peculiar
notions’

Is it necessary to be courteous
to disagreeablée persons?

Does a student have the right
to keep the things that he
finds?

Should people have the right
to put up “keep off the
grass’ signs? '

Should a person always thank
others for small favors even

- though they do not help any?

Is it all right to take things
that you really need 1f you
have no money?

Should rich boys and girls be
treated better than  poor
ones’?

Is it all right to laugh at
people who are in trouble if
they look funny enough?

Is it important that one be

friendly to all new pupils?

When people have foolish
beliefs is it all right to laugh
at them?

If you know you will not be
caught is it ever all right to
cheat?

Is it all right to make a fuss
when your folks refuse to let
you go to a movie or party?

Score Section 2 A

YES
YES

YES

YES

YES

- YES

YES

YES

YES

YES

YES

YES

YES

 YES

YES

NO

NO

NO

NO .

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

| 108.
107.

108.

106.
110.

111.

112.
113.

114.

115.
116.
117.
118.
119.

120.

SECTION 2 B

When people annoy you do
you usually keep it to your-
self?

Is it easy for you to remember

. the names of the people you

meetF

Have you found that most
people talk so much you have
to interrupt them to get a word
in edgewise?

Do you prefer to have parties
at your own home?

Do you usually enjoy talking
to people you have just met?

Do you often find that it pays
to help people?

Is it easy for you to pep up
a party when it is getting
dull? .

Can you lose games without
letting people see that it
bothers you?

Do you often introduce people
to each other?

Do you find it hard to help
plan parties and other
socials? .

Do you find it easy to make
new friends? ’

Are you usually willing to
play games at socials even
if you haven’t played them
before?

Is it hard for you to say nice
things to people when they
have done well?

Do you find it easy to help
your classmates have a good
time at parties?

Do you usually talk to new
boys and girls when you meet
them?

YES

YES

YES

YES

"YES

YES

YES -

YES

YES

YES

YES

YES

YES

YES

N(

N(

NC
NC
NC

NC

NC

NC

NC

NC

NC

NC

NC

NC

Score Section 2 B



121.

122

123.

126.

127.
128.

29.

30.
[31.
[32.
33.
134,

35,

SECTION 2 C

Do you have to get tough
with some people in order to
get a fair deal?

Do you find that you are
happier when you can treat
unfair people as they really
deserver.

Do you sometimes_need to

show anger to get your
rights? ‘
Do your classmates often

force you to fight for things
that are yours?

Have you found that telling
falsehoods is one of the easiest
ways for people to get -out
of trouble?

Do you often have to fight
for your rights?

Do your classmates often try
to blame you for the quarrels
they start? .
Do you often have to start
a fuss to get what is coming
to you?

Do people at school sometimes
treat you so badly that you
feel it would serve them right
if 'you broke somfe things?
Do you find some people so
unfair that'it is all right to be
mean to them?

Do you often have to push
younger children out of- the
way to get rid of them?

Do some people treat you so
mean that vou call them
names?

Is it all right to take things
away from people who are
unfair?

Do you disobey teachers or
your parents when- they are
unfair to you?

Is it right to take things when
people are unreasonable in
denying them?

Score Section 2 C

YES

YES

YES

YES
YES
YES
YES

YES

YES-

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO
NO
NO
NO

NO

NO
NO
N
NO

NO

NO

NO

136.
137,

138.

139.
140.

141.

143.

144.
145.

146.
147.

148.
149.

150.

._—7__

better than the otherP

SECTION 2 D

Are your folks fair about it
when
things?

Do you often "have good
times at home with your
family?

Do you have good reasons for
liking one o~f your folks

Do your folks seem to think
that you will be a success?

-Do your folks seem to think

you do your share at home?

Do your folks seem to feel
that you are interested in the
wrong things?

Do you and your folks agree

‘about things you like?

Do members of your family
start quarrels with you often?

Do you prefer to keep your
friends away from your home
because it is not attractive?

Are you often accused of not
being as nice to your folks
as you should be?

Do you have some of your
fun when you are at home?

Do you find it difficult to
please your folks?

Have you often felt as though
you would rather not live at
home?

Do you sometimes feel that

- no one at home cares about

you?

Are the people in your home-

too quarrelsome?

they make you do

YES

YES

"YES

YES

YES

. YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO
NO

NG

NO

NO

NO

NO

NO

NC

NO

Score Section 2 D ...



151

152.
153.
154.

155.

156.

157.

158,
159,
160.
161.

. 162.

163.

'164.

165.

“SECTION 2 E

Have you found that your

‘teachers understand you?

Do you like to go to school
affairs with members of the

.opposite sex!

Is some of your school work
so hard that you are in danger
of failing?

Have you often thought that
some teachers care little
about their students?

Do some of the boys and
girls seem to think that you
do not play as fair as they
do?

Are some of the teachers so

-strict that it makes school

work too hard?

Do you enjoy talking with
students of the opposite sex?

Have you often thought that
some. of the teachers are
unfair? :

Are you asked to join 'in
school games as much as you
should be?

‘Would you be happier in
school if the teachers were
kinder? '

Do you have better times
alone than when you are with
other boys and girls?

Do your classmates seem to
like the way you treat them?

Do you think the 'teach'ers
want boys and girls to enjoy
each other’s company?

Do you have to keep away

from some of your classmates °

because of the way they treat
you?

Would you stay away from

schoo! oftener if you dared?

Score Section 2 E

YES

YES'

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

CYES

YES

YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

166.
167.
168.
169.

170.

171.
172.
173.
174.

175.
176.
177.
178.
179.

- 180.
NO |-

‘Are there people
neighborhood that you find it .

SECTION 2 F

Do’ you often wvisit at the
homes of your boy and girl
friends in your neighborhood?

Do you have a habit of speak-
ing to most of the boys and
girls in your neighborhood?

Do most of the boys and girls
near your home disobey the

law?

Do you play games with
friends in your neighbor-
hood? : '

Do any nice students of the
opposite sex live near you?

Are most of the people near
your home the kind you can
like?

Are there boys or girls of other
races near your home whom
you try to avoid?

Do you sometimes go to neigh-
borhood parties where both
boys and girls are present?

in  your

hard to like?

Do you have good times with
the'boys and girls near your
home?

Are there several people liv-
ing near you whom you would
not care to visit?

Is it necessary to be nice to
persons of every race?

Are there any people in your
neighborhood so annoying
that you .would like to do.
something mean to them?

Do you like most of the boys
and girls in your neighbor-
hood?

Do you feel that the place
where you live is not very
interesting?

YES

YES

YES

YES

YES

YES

"YES

YES

YES

YES

YES

YES

YES

YES

N(

NC

N(

NC

NC

N(

NC

NC

NC€

NC

NC

NC

NC

Score Section 2 F._.______ ..
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After each of the following questions, make
a circle around the YES or NO.

For example, if you have a dog at home
make a circle around YES. Do the other two

the same way.

A. Do you have a dog at home?

B. Can you drive a car?

C. Did you go to school last Friday? YES NO

YES NO
YES NO

—2

INSTRUCTIONS TO STUDENTS

On the next pages are questions.
) :

" The questions are not right or wrong, b
show what you think, how you feel, or wh
you do about things?

Go right on from one page to another un
you have finished them all.
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SECTION 1 A

Do you keep on working even

if the job is hard?

Is it hard fdr you to be calm

when things go wrong?

Does it usually bother you
when people do not agree
with you?

When you are around strange
people do you usually feel
uneasy?

Is it easy for you to admit
it when - you are in -the
wrong? '

Do you have to be reminded
often to finish your work?

Do you often think about the
kind of work you want to do
when you grow up?

Do you feel bad when your
classmates make fun of you?

Is it easy for you to meet or
introduce people?

Do you usually feel sorry for
yourself when you get hurt?

Do you find it easier to do
what your friends plan than
to make your own plans?

Do you find that most people
try to boss you?

Is it easy for you to talk to
important people?

Do your friends often cheat
you I1n games’

Do you wusually finish the
things that you start?

YES

YES

YES

YES

YES

YES

"YES

YES

YES

YES

"YES

YES

YES

YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO.

NO

NO

Score Section 1 A ..

16.

17.

18.

19.

20.

21.

22.

23.

24.
25.

26.

27.

28.

29.

- 30.

. Are you often

'SECTION 1 B

‘invited to
parties where both boys and
girls are present?

Do you find that a good
many people are mean?

Do most of your friends seem

to think that you are brave
or strong’?

Are you often asked to help
plan parties?

Do people seem to think that -

you have good ideas?

Are your friends usually
interested in what you are
doing?

Are people often unfair to -

you?

L]
Do your classmates seem to
think you are as bright as
they are?

Are the other students glad
that you are in their class?

Do both boys and girls seem
to like you? .

Do you have a hard time
domg most of the thmgs you
try?

Do you feel that people do
not treat you as well as they
should? .

Do many of the people you
know seem to dislike you?

Do people seem to think you
are going to do well when
you grow up? *

Do you find that people do
not treat you very well?

Score Section 1 B

YES

YES

YES

YES

YES

YES -

-YES

YES

YES

YES '

YES

YES

YES

YES

YES

NO

NO

NO
NO

NO

NO

NO

NO
NO

NO

NO

NO

NO

NO

NO




31
32.
33.

34.

35.

36.

37.

38.

39.

40,

41.

42.

43.

44,

45.

SECTION 1 C

Are you allowed to say what

you think about most things?

Are you allowed to choose
your own friends?

Are you allowed to do many
of the things you want to do?

Do you feel that you are
punished for too, many little
things? '

Do you have enough spend-
ing money?

Are you usually allowed to
go to socials where both boys
and girls are present?

Do your folks usually let you
help them' decide about
things? :

Are you "scolded for things
that do not matter much?

Are you allowed to go to as
many shows and entertain-
ments as your friends?

Do you feel that your friends

-can do what they want to

more than you can?

Do you have enough time
for play and fun?

‘Do you feel that you are not

allowed enough freedom?

Do your folks let you go
around with your friends?

Do you help pick out your
own clothes?

Do other people decide what
you shall do most of the time?

Score Section 1 C

YES
YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES
-YES

YES

YES

NO
NO
NO
NO

NO

NO

NO-

NO

NO

NO |

NO

NO

NO

NO

46.

47,
48,
49.
'50.
51.

52.
53.

54.

56.
57.

58.
59.

60.

SECTION 1 D

‘Do you find it hard to get

acquainted with new stu-
dents? o

Are you considered as strong
and healthy as your friends?

Do you feel that you: are
liked by both boys and girls?

Do most people seem to enjoy
talking to you?

Do you feel that you fit well
into the school where you go?

Do you have enough good

friends?

Do your friends seem to think
that your folks are as success-
ful as theirs?

Do you often feel that teachers
would rather not have you in
their classes?

Are you usually invited to
school and neighborhood.
parties? :

Is it hard for you to make
friends?

Do you feel that your class-

mates aré glad to have you
in school?

Do members of the opposite

sex seem to like you as well

as they do your friends?

1

Do your friends seem to want
you with them?

Do people .at school usually
pay attention to your ideas?

f
Do the other boys and girls
seem to have better times at
home than you do?

Score Section 1 D....._.

YES
YES 7
YES
YES

YES

YES
YES
YES

YES

YES
YES

YES
YES

YES



61.
62.
63.
64.
65.
66.

67.

68.

69..

70.

71.

72.
73.

74.

SECTION 1 E

Have you noticed that many
people do and say mean
things’?

Does it seem as if most
people cheat whenever they

can?

Do you know people who are
so unreasonable that you hate
them?

Do you feel that most people

‘can do things better than

you can? \

Have you found that many
people do not mind hurtmg
your feelmgsP .

Would you rather stay away"

from parties and social

affairs?

Have you often felt that older
people had it in for you?

Do you have more problems
to worry about than most
boys or girls? :

Do you often feel lonesome -

even with people around you?

Have you often noticed that
people do not treat you as
fairly as they should?

‘Do you worry a lot because

you have so many problems?

Is 1t hard for you to talk to
classmates of the opposxte
sex?

Have ybu often thought that

younger boys and girls have

a better time than you do?

Do you oftén feel like crying
because of the way people
neglect you?

Do too many people try to

take advantage of you?

YES

. YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO

NO

NO-

NO

NO

NO

NO

NO

_No

NO

Score Section 1 E.._._............ S

76.
77.
78.

79.

81..
82.
83.
84.

85.

i
SECTION -1 F

Do you frequently have
sneezing spells?

Do you sometimes
when you get excited?

Are you often bothered by
headaches?

Are you often not hungry
even at meal time?

Do you usually find it hard to
sit still?

Do your eyes hurt often?

Do you often have to ask
people to repeat what they

~just said?

Do you often forget what you
are reading?

Are you sometimes troubled
because your muscles twitch?

Do you find that many people

- do not speak clearly enough

for you to hear them well?

Aré vou troubled because of
having many colds?

Do most people consider you
restless?

Do you usually find it hard
to go to sleep?

Are you tired much of the
time? '

Are you often troubled by

nightmares or bad dreams?

stutter

YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES

YES

YES

YES

YES

NO

NO
NO
NO
NO
NG

NO

‘NO

NO

NO

NO

NGO

NO

NO

Score Section 1 Fo____._.__...._ -



91.

92.
93.

94.

95.

9.

97.

98.

99.

100.

101.

102.

103.

104.

105.

SECTION 2 A

Is it all right for one to avoid
work that he does not have
to do? .

Is it always necessary to keep

promises and appointments?

Is it necessary to be kind to
people you do not like?

Is it all right to make fun of
people who have peculiar
notions?

Is it necessary to be courteous
to disagreeable persons?

Does a student have the right
to keep the things that he
finds?

Should people have the right
to put up “keep off the
grass’ signs?

Should a person always thank

-others for small favors even

though they do not help any?

Is it all right to take things
that you really need if you
have no money?

Should rich boys and girls be
treated better than poor
ones’

Is it all right to laugh  at
people who are in trouble if
they look funny enough?

Is it important that one be

vfrlendly to all new pupils?

When .people have foolish
beliefs is it all right to laugh
at themr?

If you know you will not be
caught is it ever all right to
cheat?

Is it all right to make a fuss
when your folks refuse to let
you go to a movie or party?

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO

NO
NO
NO
NO
NO
NO
NO
NO

NO

NO

Score Section 2 A_.. ...

106.

107.

108.

109.

110.

111.

112.

113.

114.

115.

116.

117.

118.

119.

120.

SECTION 2 B

When péople annoy you do
you usually keep it to your-
self?

Is it easy for you to remember
the names of the people you
meet?

Have you found that most
people talk so much you have
to interrupt them to get a word
in edgewise?

Do you prefer to have parties
at your own home?’

"Do you usually enjoy talking

to people you have-just met?

Do you often find that it pays
to help people?

Is it easy for you to pep up
a party when it is getting
dull?

Can you lose games without
letting people see that it
bothers you? .

~Do you often introduce people

to each other?

Do you find it hard to help
plan parties and other
socials? ’

Do you find it easy to make
new friends?

Are you usually willing to
play games at socials even
if you haven’t played them
before?

Is it hard for you to say nice

.-things to people when they

have done well?

Do you find it easy to help
your classmates have a good
time at parties?

Do jou usually talk to new
boys and girls when you meet
them?

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NC

NO
NC
NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Score Section 2 B



121.

122.°

124.
125. °
126.
127.
128.

129.

130.
131.
132.
133.
134.

135.

- Do your.

SECTION 2 C

Do .you have to get tough
with some people in order to
get a fair deal?

Do you find that you are
happier when you can treat
unfair people as they really

‘deserve?

Do you sometimes need to
show anger to get your
rights? S
classmates often
force you to fight for things
that are yours?

‘Have you found that telling
falsehoods is one of the easiest
ways for people to get out
of trouble?

Do you often have to fight
for your rights?

Do your classmates often try
to blame you for the quarrels
they start?

Do you often have to start
a fuss to get what is coming
to you?.

YES

YES

YES

YES

YES

YES

YES

YES

Do people at school sometimes = -

treat vou so badly that you
feel it would serve them right
if you broke some things?
Do you find some people so
unfair that it is all right to be
mean to them?

Do you often have to push
younger children out of the
way to get rid of them?
Do some people treat you so
mean that you call them
names?

Is it all right to take things
away from people who are
unfair?

Do you disobey teachers or
your parents when they are
unfair to you?

[s it right to take things when
people are unreasonable in
denying them?

Score Section 2 C

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO
NO
NO
NO

NO

NO

NO

NO

NO

NO

NO

NO

136.

137.

138.

139.
140.

141.

142
143.

144.

145.

146.
147.

148.

149.

150.

—_—7 —

SECTION 2 D

Are your folks fair about it
when they make you do

‘things?

Do you often have good
times at home with your
family?

Do you have good reasons for
liking one of your folks
better than the other?

Do your folks seem to- think
that you will be a success?

Do your folks seem to think

you do your share at home?

Do your folks seem to feel
that you are interested in the
wrong things?

Do you and your folks agree
about things you like?

Do members of your family
start quarrels with you often?

Do you prefer to keep your
friends away from your home
because it is not attractive?

Are you often accused of not
being as nice to your folks
as you should be?

Do you have some of your
fun when you are at home?

Do you find it difficult to_

please your folks?

Have you often felt-as though
you would rather not live at
home?

Do yon sometimes feel that
no one at home cares about
your?

Are the people in your home
too quarrelsome?

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO

NOC

NO

NO

NO

NO

NG

NO

NO

Score Section 2 D _.



151.

- 152,
153.
154.

155.

156.

157.

158.
159.
160.
161.

162.

163.

164.

165.

'some ‘
about their students?

SECTION 2 E

Have you found that your
teachers understand you?

Do you like to go to school
affairs with members of the
opposite sex?

Is some of your school work

so hard that you are in danger_

of failing? -

Have you often thought that
teachers .care little

Do some of the boys and
girls seem to think that you
do not play as fair as they
do?

Are some of the teachers so
strict that it makes school
work too hard?

Do you enjoy talking with
students of the opposite sex?

Have you often thought that
some of the teachers are

‘unfair?

Are you asked to, ]om in
school games as much as you

should be?

"Would you be happier in

school if the teachers were

kinder?

Do you have better times
alone than when you are with
other boys and girls?

Do your classmates seem’ to
like the way you treat them?

Do you think the teachers
want boys and girls to enjoy

each other’s company?

Do you have to keep away
from some of your classmates
because of the way they treat
you?

Would you stay away from
school oftener if you dared?

Score Section 2 E

YES
YES
YES

YES

YES

YES

YES

YES

'YES

YES

YES

YES

YES

YES

YES

NO
NO
NO

NO

NO

NO"

NO

NO

NO {

NO

NO

NO

NO

NO

166.
167.
168.
169.

170.

171.
172.
173.
'17.4;_
175.
176.

177.

178.

179.

180.

SECTION 2 F

Do you often visit at the
homes of your boy and girl
friends in your neighborhood?

Do you have a habit of speak-
ing to most of the boys and
girls in your neighborhood?

Do most of the boys and girls
near your home disobey the

faw? '
Do you play games with
friends in your neighbor-
hood?

Do any nice students of the
opposite sex live near you?

‘Are most of the people near
your home the kmd you can

like?

Are there boys or girls of other
races near your home whom

" you try to avoid?

Do you sometimes go to neigh-
borhood parties where both
boys and girls are present?

Are there ' people in your
neighborhood that you find it
hard to like?

Do you have good times with
the boys and girls near your
home?

Are there several people liv-
ing near you whom you would
not care to visit?

Is it necessary to be nice to

-persons of every race?

Are there any people in your
neighborhood so annoying
that you would like to do
something mean to them?

Do you like most of the boys
and girls in your nelghbor-

hood?

Do you feel that the place
where you live is not very
interesting?

"YES

YES

YES

YES'

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

N(
N(
N(

NC

N
NC
NC
NC
NC

NC
NC
NC
NC

NC

Score Section 2 F.. ... ...
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CALIFORNIA TEST OF PERSONALITY—INTERMEDIATE SERIES

A Profile of Personal and Social Adjustment
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CONTENTS Part I. Purpose of the Test

The California Test of Personality has been de-
signed to identify and reveal the status of certain
- ' highly important factors in personality and social
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- are the ractors that dely a raisal or diagnosis
IL Reviasiirry 4 means of ordinary ability_ parl)qd achlevemgnt testsy
[V, VALIDITY 4 Measuremc_:nts of capacity, skill, and achievement,
) ‘1rpportantf as t};ey are, do not cons.tll.tute w:};)mpleﬁe
icture ol a tunctionin ersonality. en the
V. Tae INTEGRATEP PersoNarITY 5 It)eacher has, in addition t% tll)le above,):svidences of a.
. o student’s characteristic modes of response in a
V1. D.IRECTIONS FOR ADMINISTERING . 5 variety of situations which vitally affect him as an
1L  DIRECTIONS FOR SCORING 5 individual or as a member of a group, he can use this
: * , more complete picture to guide the student to bet-
II. DirECTIONS FOR RECORDING AND ter personal ,and social adjustment.
CHARTING ScORES AND PERCENTILES 6 . From one StZlndelnt use of the term personahty
is unfortunate, Personallty is not something sepa-
[X. DIRECTIONS FOR INTERPRETING c . rate and apart from ablllty or achievement but lﬂ-
ProriLeEs AnND GUIDING ADJUS.TMENT 6 cludes them it refers rather to the manner and
effectiveness with which the whole individual meets
X. DIRECTIONS FOR CHECKING DIVERGENT his personal and social pr()b]ems, and indirectly
PROFILES 12 the manner in which he impresses his fellows. The
individual’s ability and past achievements are al-
XI. InNTERESTS AND ACTIVITIES . . . . . 13 ways an inevitable part of" his current attempts to
: - deal with his problems intelligently. Since tests of
"II. ADMINISTERING USEsS ... .. 13 ability and achievement are already available, the
: term personality test (measure, inventory, or pro-
[I1. PerRCENTILE NORMS . . . . reeeee14 file) has become attached to instruments for identi-
P fying and evaluating the more intangible elements
of total complex patterns of feehng, thlnkmg, and
AUTHORS acting.
[LLIS W. CLARK, Ed.D. (Southern California). Direc- Insistence on respect for the “wholeness” of the
- of Research and Guidance, Los Angeles County adjusting organism or guidance of the whole student
hools. Formerly Assistant Director of Research and . represents a major contribution of the modern
sidance, Los Angeles City Schools. Author and co- movement in education. This personality test is
thorof mumerous sesearcl, studies and such standard- % bicment or tool through which the teacher can
s Angeles Diagnostic Tests, Progressive Achievement more easily and effectively approach this desirable
sts, and California Test of Mental Maturity. goal. -
AINEST W. TIEGS, Ph.D. (Minnesota). Dean of Univer- ~Some of the distinctive features of the California

y College and Professor of Education, The University of
uthern California. Formerly A551sta11t to Superinten- Test of Personallty may be stated as follows:

nt of Schools, Minneapolis, Minnesota. Author of such 1. The major purpose of the test is to reveal the
srks as Tests and Measurements for Teachers, Tests and

easurements in the Improvement of Learning; co-author extent to Which [:he stud_ent is adjusting to the P rob--
Progressive Achievement Tests and California Test of - lems _and conditions which confropt him an(.l‘ is de-
ental Maturity. veloping a normal, happy, and socially effective per-
JUIS P. THORPE, PhD. (Northvs;estern.) zi&lssiociatel sonallty-

ofessor of Education, and Director of the Psychologica . T . .
inic, The University of Southern California. Author of. 2. The proflle of the test is divided into two sec

vchological Foundations of Personahty, Personality and

1The authors take pleasure in acknowledging their indebtedness
fe; co-author of Mental Hly giene in M(])d ?irn Edulfa{lon, to Dr. Elizabeth T. gulhvan and Dr. D. Welty Lefever for sug-
thor of numerous articles on _applie psychology. gestions made during the development of this Manual of Direc-

rmerly Consulting Psychologist, Los Angeles. tions for teachers.

Published by California Test Bureau
5916 Holiywood Boulevard., Los Angeles 28, California



* tions. The purpose of Section 1 is to indicate how
the student feels and thinks about himself, his self-
reliance, his estimate of his own worth, his sense of
personal freedom, and his feeling of belonging. In
this section the student also reveals certain with-
drawing and nervous .tendencies which he may
possess. Section 2 -consists of social adjustment

-components. Its purpose is to show how the student
functions as a social being, his knowledge of social
standards, his social skills, his freedom from anti-
social tendencies, and his famlly, school, and com-
munity relationships.

An evaluation of these components discloses
wheher or not the student’s basic needs are being

satisfied in an atmosphere of security and whether

he is developing a balanced sense of self-realization
and social acceptarce.

3. The diagnostic profile is so devised that it is
" possible to compare and contrast the adjustment
pattern and habits of each student "with the char-
acteristic modes of response of large representative
groups of similar students. The profile thus reveals
eraphically the point at which a particular student
differs from presumably desirable patterns of ad-
justment and which constitute the point of depart-
ure for guidance. No computations are necessary
on the part of the teacher in completing the profile.

. 4. This profile is based upon a study of over 1000 -
specific adjustment patterns or modes of response to’

specific situations which confront students of these
ages. Many of these'items had previously been val-

idated by other workers. The items finally included

in the two sec_t_ions of the test were selected on the
basis of:

a. Judgments of teachers and prlnc1pals re- .

garding ‘their relative validity and s1gmf—
1cance,

'b. The reactions of students, expressing the ex-
tent to which they felt competent and will-
ing to give correct responses.

c. A study of the extent to which student re-
sponses and teacher appraisals agreed.

d. A study of the relative significance of items
by means of the bi-serial 7 technique.

5. In harmony with the generally recognized im-
portance of a well balanced personality, the profile
1s so devised as to reveal graphically when adjust-
ment in various situations is satisfactory, when it de-

parts significantly, and when characteristic patterns,
deviate so far from typical adjustment that they-

indicate possible or actual danger.

Part Il. The Nature of the Test

The California Test of Personality is a teaching-
learning or developmental instrument primarily.
Its purpose is to provide the data for aiding stu-
dents’ to maintain or develop a sane balance be-
tween: self and social adjustment. Student reac-
tions to items are obtained, not primarily for the
‘usefulness of total or section scores, but to detect
the areas and specific types of tendencw: to think,
feel, and act which reveal undesirable individual

.

adjustments.? Each group of related unsatisfactor
responses becomes in a sense, therefore, a major ol
jective of student guidance. Part IX of this Manu
presents methods of classifying and treating suc
adjustment difficulties. This is a unique feature '
the test.

The fact that exactly six sub-tests appear in eac
of the two sections.of the profile may erroneous]
suggest a purely -arbitrary classification. Researc
began with sixteen components, some of which ha

‘been at least partially validated by other worker

Three of these components subsequently disappea
ed while two others were thrown together and trea
ed as a single component, leaving twelve in all. Tt
use of exactly fifteen items in each component

‘partially arbitrary and resulted from -the decision 1

develop a one-period-instrument. However, the fin;
selection of items in each component was based upo
the relative sizes of their bi-serial #’s and the rel:
tive number of yes, no, and omitted responses whic
they received in the experimental tryout.

Although factor analysis studies of the data s
cured through the use of this test have been in pr«
gress for many months, the factors extracted repre
sent a grouping of tendencies to act which vary cor
siderably from the concepts which abound in the li
erature on personallty and with which teachers a:
familiar.

From a practical operational standpoint arrived 3
through experimental tryouts of the test, it h:
seemed wise to retain familiar terminology in an o
ganization of components based on logical analysi.
experience, the judgments' of workers in this fiel
and a considerable number of statistical studies.

Factor analysis and other statistical studies ar
continuing in the hope that as “the nature «

.these personality factors becomes better known t

investigators and teachers alike, their componer

designations and profile organization may increas
ingly approach the realltles which they seek t
represent.

The differentiation of personallty and social adjust
ment into twelve more or less well - defined compc

(Cortinued on page four)

1 The authors desire to emphasize at this point that a respon:
to a single item of the test abstracted from its component settir
and its relationship to other .components may be misleadin
Neither should the significance of a single deviation from wh:
is typical for the larger group be overemphasized. Such deviz
tions must be interpreted in the light of the drives and urge
which motivate them. i

The authors are primarily interested in determining the ser
ousness of deviation from other group mores. They are n
interested in measuring the extent to which such deviatior

represent internally consistent conduct on the part of studen

who are significantly out of step with the group mores or stanc
ards; most such deviations probably do represent definite a
tempts to maintain such consistency. The authors are intereste
rather in utilizing this factor of probable internal consistency i
identifying the causes of deviation in behavior in order to prc
vide a basis for guiding students to better adjustment.

The teacher need not be worried because this changing con
plex of tendencies to feel, think, and act cannot'be defined i
simple static terms, or because some traditional concepts «
alleged traits must be abandoned. Neither need the teache
be perturbed because some of the concepts and techniques ¢
the vpresent instrument represent devartures from those utilize
in connection with ability and achievement tests. So long .
the teacher can with reasonable success identify significant de
partures from typical adiustment wvatterns through the use «
norms or group tendencies, and deal with them in terms «
their most vrobable causes. philosophical arguments and de
bates can rsafelv be left to those who are not so familiar wit
what haopens in the classroom.

This problem has’ been emphasized in a comvrehensive mar
ner by Douglas Spencer 1n his Fulcra of Conflict.

—_—2 .



ORGANIZATION OF THE CALIFORNIA TEST OF PERSONALITY

1. Self Adjustment:

IFE ADJUSTMENT?
A balance |
etween self and

ocial adjustment R
2. Social Adjustment:

Based on
- feelings of personal security’

\

Based on
feelings of social security -

A. Self-reliance

Sense . of Personal Worth

Sense of Personal Freedom

Feeling of Belonging

Freedom from Withdrawing Tendencies
Ffreedom from Nervous Symptoms

mmoow

Social Standards

Social Skills .
Freedom from Anti-social Tendencnes
Family Relations

School Reclations

Community Relations

mmUOw)>

BRIEF DEFINITIONS OF THE VARIOUS COMPONENTS!

1A. Self-reliance—A student may be said to be
:1f-reliant. when his actual actions indicate that he
an do things independently of others, depend upon
imself in-various situations, and direct his own
ctivities. The self-reliant boy or girl is also char-
~terlstlcally stable emotienally, and respon51ble in
S behav1or

B. . Sense of Personal Worth—A student posses-
:s_a sense of being worthy when he feels he is well
zarded by others, when he feels that others have
iuth in his future success, and when he believes that
= has average or better than average ability. To
el worthy means to feel capable and reasonably
‘tractive. .

1C. Sense of Personal Freedom—A student enjoys
sense of freedom when he is permitted to have a
asonable share.in the determination of his conduct
nd in setting the general policies that shall govern
s life. Desuable freedom includes permission to
100se one’s own friends and to have at least a little
ending money.

1D. Feéeling of Belongmg—A student feels that
> belones when he enjoys the love of his family, the
ell-wishes of good friends, and a cordial relation-
iip with people in general. Such a student will as a
le get along well with his teachers and usually
els proud of his school.

1E. Withdrawing Tendencies— The student who
said to withdraw is the one who substitutes the
ys of a fantasy world for actual successes in real
e. Such a boy or girl is characteristically sensitive,
nely, and given to self-concern. Normal adjust-
ent is characterized by reasonable freedom from
ese tendencies.

1F. Nervous Symptoms——The student who is
assified. as having nervous svmptoms is 'the one who
ffers from one or more of a vatiety of physical
mptoms such as loss of appetite, frequent eye
rain, inabilitv to sleep. or a tendency to be chron-
llv tired. Boys or girls of this kind may be ex-
biting physical expressions of emotional conflicts.

2A. Social Standards—The student . who recog-,
zes desirable social standards is the one who has
me to understand the rights of others and who ap-
eciates necessity of subordinating certain desires

_ strangers and foreigners.

to the needs of the group. Such a pupil understands
what is regarded as being right or wrong. '

2B. Social Skills—A student may be said to be so-
cially skillful or effective when he shows a liking for

" people, when he inconvéniences himself to be of as-

sistance to them, and when he is diplomatic in his
dealings with both friends and strangers. The so-
“cially skillful person subordinates his egoistic tend-
encies in favor of interest in the problems and ac~
tivities of his assoc1ates

2C. Anti-social Tendencies—A student would
normally be regarded as anti-social when he is given
to bullying, too frequent quarrelling, disobedience,
and destructiveness to property. The” anti-social
person is the one who endeavors to get his satis-
factions. in _ways that are damaging and unfair
to others. Normal adjustment is characterized by
reasonable freedom from these tendencies.

2D. Family Relations—The student who eXhlbltS
desirable family relationships is the one who. feels
that he is loved and well-treated at home, and who
has a sense of.security and self-respect in-connection
with the various members of his family. Superior
family relations also include parental control that 1s
neither too strict nor too lenient.

2E. School Relations— The student who is satis-
factorily adjusted to his school is the one who feels
that his teachers like him, who enjoys other students,
and who finds the school work adapted to his level
of interest and maturity. Good school relations in-
volve the feeling on the part of the individual that
he counts for something in the'life of the institution.

2F. Community Relations— The student who may
be said to be making good adjustment in his com-
munity is the one who mingles happily with his
neighbors, who' takes pride in _community improve-
ments,. and who is tolerant in dealing with both
Satisfactory community
relations include as well the dls‘p051t10n to be re-
spectful of laws and of reguations pertaining to the -
general welfare.

1The reader’s attention is called to the fact that these compon-
ents are not names for so-called general traits. They are, rather,
names for groupmgs of more or less speclflc tendencies to feel,
think, and cat.
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nents as a basis for diagnosis and guidance repre-
sents, in itself, a wide departure as well as a signifi-
cant cha]]enge for teachers. Such-a treatment should
result in an increasingly sympathetic and intelli-
gent handling of ad;ustment prob]ems

Part I11. Reliability

Certain .outcomes such as knowledges, under-
standings, and skills, once attained, remain rela-
tively stable and tests designed to reveal their pre-
sence may possess relatively high statistical reliabil-
ity. The normal student, on the other hand, is a
growing organism whose integra.tion must be pre-

served while his feelings, convictions, and modes of

behavior are changing in accordance with his exper-
iences. Some of the items of this test touch rela-
tively sensitive personal and- social areas, and such

student attitudes may change in a relatively short.

time. For these and other reasons, the statistical reli-
ability of instruments of this type will sometimes
appear to be somewhat lower than that of good tests
of ability and achievement.

However, the reliability of the California Test of
Personality does not suffer by comparison with
many widely used tests of mental ability and school
achievement. The following correlations were ob-
tained with 792 cases by the split-halves method
corrected by the Spearman-Brown formula:

- *S.D. dist. P.E. est.

7 score score
Total Adjustment ... 932 | 209 3.7
Sec. 1. Self AdJustment .898 11.8° 25

Sec. 2. Social Adjustm’t.. .873  10.7 - 2.6

The correlation between Section 1 and Section 2,
.74, is sufficiently low to emphasize the desirability
of studying the .student from the standpoint of both
self and social adjustment. The. reliabilities of the
component tests are sufficiently high that they
provide an aid in locating more restricted areas of
personality difficulty. After these areas have been
located, the teacher may proceed to identify speci-
fic adJustment difficulties as indicated in Part IX.

Part 1V. Validity

The validity of any instrument is dependent not
only upon its intrinsic nature but also upon. the
manner in which it is to be used. The latter point
is an important consideration in the validation of
instruments in the personality field. ' Among the fac-
tors of importance that are related to the validity of
the present test are the following:

" A. Selection of Items

B. The Personality Components
C. Test Item Disguise

D. Limitations

Each of these factors will receive briéf considera-
tion.

—_4

A. Selection of ltems

Adequate selection of test items is, in general
the best guarantee of the validity of any testing ir

.strument. Attention has already been called to th

manner in which reactions of students, teachers, an
principals, other tests, and statistical technique
were utilized in the process of valldatlon of th
California Test of Personality.

B. The Personality Components

The twelve components mentioned in Part I an
presented in Part II of this Manual represent func
tionally related groups of crucial, specific evidence
of personal or social adjustment; their names corres
pond to some of the most important present-day per
sonality adjustment concepts which are vital to no:
mal growth and development. The items of eac
component represent fundamental adjustment pat
terns. The obtained correlations among compor
ents emphasize the unity or “wholeness” of norm:
individuals; as would be expected, these personalit
components are not mutually exclusive.

C. Test ltem Disguise
The authors have been sensitive to the tendenc
of some students to paint self-portraits which are be:
ter than the originals. They have attempted to nul

‘lify the. effects of these tendencies” in two ways

namely, by disguising as many items as possibl
which might conflict with the student’s tendency t
protect himself, and by providing outside check
ing devices as indicated in Part

The authors do not ask, “Are you sometime
mean” but rather, “Do you find some people s
unfair that it is all right to be mean to them?
They do not ask, “Do you tell lies?” but rathe
“Have you found that telling falsehoods is one ¢
the easiest ways for people to get out of trouble?
They do not tempt the student to detect their pus
pose by asking, “Are you too sensitive?” but rathe
ask, “Have you found that many people do nc
mind hurting your feelings?” ~

In many such instances the facts about a student’
adjustment are not as important as the way he feel
and what he believes concerning them, since such be
liefs and feelings are frequently the keys to his ir
timate personality status, as well as to his possibl
improvement. -

D. Limitations

Practical considerations have limited the test t
one hundred and ‘eighty items. Many others migh
have been used to obtain a more complete sampling
However, it is possible that a careful selection c
items has produced a relatively short instrumen
which is as reliable and useful as one of greate
length.

Language difficulties may affect the usefulness ¢

achievement, intelligence, and personality tests. I

spite of the safeguards used, the present test prot
ably has not escaped the mf]uence of this short
coming. The differing points of view and attitude



of those who read the test items will, no doubt, re-
sult In interpretations somewhat at variance from
those intended. The varying langudge abilities of
students may also produce discrepancies in under-
standing and response.
lack of self-knowledge are other problems which
must be faced. However, the authors have evalua-
ted the language of these tests by means of the
Lewerenz Vocabulary, Grade Placement Formula,
teacher reactions, and student responses, and have,
in general, kept the language difficulties at or below
the fifth grade level of difficulty.

Part V. The Integrated Personality

The authors wish to re-emphasize the desirability
of interpreting and aiding the student in terms of an
essential unity of function and adjustment. For this
reason, interpretations of test data should be made,
and plans for personal improvement should be

projected, not only in terms of the testimony of the

test itself, but also in terms of the factors that are
operating to defeat adequate adjustment.

Mental deficiency or mental immaturity may be
productive of many types of difficulties. Inability
to read or to succeed in some other type of school
activity may create conflicts which encourage the
development of wvarious kinds of defense mechan-
isms.

ior as negativism, day-dreaming, ego-centrism, or
other unsatisfactory detours around the problems of
a too complex educational environment. Many of
che apparently physical difficulties of students have
no observable physical basis whatsoever but may
result from unsatisfactory efforts to solve conflicts
which arise because school activities arfe not in har-
mony with their interests, needs, and capacities.

It is desirable, therefore, that after the test has
revealed specific evidences of difficulty, the teacher
view the whole individual in his total environment,
as far as possible, before selecting and_ using the
types of remedial activities described in Part IX of
his Manual.

Part VI. Directions for Aiimin_istering

The student responses secured in this test are de-
signed to furnish diagnostic information regarding
various elements of personality and social adjust-
ment. It will be noted that, beginning on page 3,
there are twelve sections with a total of 180 ques-
tions. A list of interests and activities is presented
n page 2 of the booklet. Students are to indicate the
rhings they like and the things they do’ after com-
oleting the test questions.

There is no time limit for the responses and stu-
lents should be permitted to answer all items. Or-
linarly the responses may be given in one class
seriod of 45 minutes. .

FEach student should have a lead pencil and a test
rooklet.” Directions to be given students are In
lack type

Changing attitudes and a

These difficulties frequently first come to the -
attention of the teacher in such forms of misbehav-

N

o

’

After identifying data are recorded on the front
page, state: Open your booklet and fold back the
page to page 2. (Ignore Interests and Activities for
the present. Demonstrate and be sure that students
have found page 2.)

Now look at the bottom where it says: “Instruc-
tions to Students.” After each of the following ques-
tions, put a circle around the YES or NO. (Illus-
trate circle on blackboard if. necessary.) Do you
have a dog at home? Put a circle around the YES or
the NO. Now answer the other questions by putting
a circle around the YES or NO.

On the next pages are more questions. The
answers are not right or wrong, but show what you
think, how you feel, or what you do about things.

Go right on from one page to another until you
have finished them all.

An Interest and Activities questionnaire is pro-
vided on page 2. This may be given 1mmed1ately fol-
lowing completion of the test or at a later time, 1f de-
sired. The instructions are: THe examiner is to read
the directions aloud and explain that students are
to draw a circle around “L” for things they like or
would like to do. They are to draw a circle around
“D” for the things they really do. They will mark
both “L” and “D” in some instances.

For use of the Interests and Activities question-
naire, see Part XI of this Manual.

Note for Machine Scoring Answer Sheet. When
the special machine scoring answer sheet is to be
used, -read the instructions given on this answer
sheet. Do not read the instruction on page 2 of the
test booklet.

Part VIi. Directions for Scoring

Use the answer key which is furnished with the
test to determine desirable responses in each section
of the test. There are fifteen items in each sub-
section and the score for each colummn is the number
of student responses which conform with the answer
key.' Indicate desirable responses with a C.

If erasures or changes are made, consider the in-
tent of the pupil.

If both YES and NO are marked, or if the answer

1s omitted, no credit is -given.

Needless to say, the scorer should be careful to
use the correct column of the answer key for each
test column. : -

Count the desirable student responses (number of
C’s) and record the number on the dotted line at

the bottom of each column.
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Part VIII. Directions for Recording and Charting
Scores and Percentiles - .

3

The steps in recording and summafizing data on
the front page of the booklet are as follows:

1. Transfer the section scores -of each of the
twelve sections to the right of the 15 s in the column
headed “Student’s Score.”

2. Add the scores of Sections I,A-F, to obtain the
Self Adjustment Score.

3. Add the scores of sections II, A-F, to obtain
the Social Adjustment Score. _

4. Add the Self Adjustment and the Social Ad-
justment scores to obtain the Total Adjustment
Score.

5. To determine percentile ranks for each section
and for total adjustment refer to the table of per-
centile norms on the last page of this Manual. (See
illustration on- page

6. To prepare the chart on' the rlght half of the.
page, mark with an x the percentlle rank for each
section and connect these x’s with hnes in Sec. 1
and in Sec. 2. Also indicate with an X the percéntile
rank for Total Adjustment.

Directions - for 1nterpretat10n of these data and
for student guidance are given in Part IX. Briefly,
it may be stated that maladjustment in the various
components is indicated when the student’s score is
among the lower percentiles, or when the percentile
graph ‘tends to the left.

In the.event that the examiner beheves there are
serious divergencies in the profile from observed be-
havior, read the comments in Part X.

Part IX. Directions for Interpreting Profiles and
Guiding Adjustment

A. Student Adjustment a Problem for All Teachers

*

Examination of the completed profiles for the stu-
dents of a class will usually reveal the fact that the
need for assistance in improving personality and

“social adjustment is not restricted to a limited num-
ber of “problem” students; instead, the impact and
interaction of environmental factors with individual
needs and desires creates some adjustment problems
for all.

These adjustment problems vary in complexity.
The great majority of them are probably unfortun-
ate habit patterns of feeling and action which must
be changed. Others have their origin in physical
difficulties which must be relieved or corrected be-
fore re-education is possible. Actual or virtual men-
tal deficiency may account for others. An appre-
ciable number of problems undoubtedly arise from
deep-seated conflicts which must be detected and
brought to light. These conflicts may result from
such Tactors as feelings of insecurity, real or fancied
injury to the individual or to others, and to lack
of successful’ achievement either in or out of school.
In some instances lack of adjustment may be evi-
dence of actual or incipient mental disorders which
teachers may learn to recognize even though they
are not quallfled to attempt to treat them.

In the past' we have emphasized the achievement

— 66—
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of such more or less academic outcomes as know
edges, appreciations, attitudes, and skills for all st
dents in proportion to their capacities and needs. .
better understanding of the nature of the learner an
his problems now leads us in a similar manner t
recognize and to meet ‘his needs for assistance i
personality development and social adjustment. Ju:
as the teacher periodically, combines the results c
informal observation and tests to evaluate academi
achievement, she may now combine informal obse:
vation, the testimony of the profile, and other type
of ewdence to determine individual success or nee
for assistance in personality problems and soci:
adjustment difficulties.

B. Studyi‘ng the Profile

The profile (personality picture) has been divide
into twelve aspects or components because thes
seem to represent the most important identifiabl
personality and social adjustment areas. An attemp
has been made to give these components name
which correspond in a general way to behavior con
cepts with which teachers -are already familiaz
Please note that components 1E; 1F, and 2C repre
sent undesirable tendencies. The test is so devised
however, that a high score means a favorable score
and is to be interpreted as freedom from Wlthdraw
ing tendencies, nervous syrnptorns and anti-socia
tendencies.

Each component (self-reliance, for -instance)
composed of fifteen personal questions yielding evi
dences of the presence or absence of an adjustmen
problem of its kind. From the profile the teache
first discovers the components, if. any, in  which
given student deviates seriously from the average

- Such components may next be examined to discove!

specific answers which reveal lack of adjustment.

In general, study of the proflle results may consis
of the following steps: ‘

1. Determining the nimber of students who de
viate seriously in each component. This informatior
will reveial what component areas constitute ad
justment problems for the group as a whole.

2. Determining the specific items of each» of the
above components which are giving difficulty. These
specific difficulties may then be treated as specific
class adjustment problems.

3. Studying the individual profiles which deviatc
markedly from the general class problems and de
termining the specific difficulties of each such stu
dent.

4. Studying the student’s records of interésts anc
activities, both for possible causes of difficulty anc
for clues to appropriate remedial tredtment.

C. General Principles of Method

In the past it has been a too common practice, ir
giving various personality inventories and interest
blanks, to note total-or partial scores and then to file
these results for future action, which rarely materi-
alized. It has been the purpose of the authors of the

(Continued on page eight)



Possibie Student’s
Score Score

Pereentlle

COMPONENTS

! PERCENTILE
~ (Chart student’s percentile rank here)

1. Self Adjustment 90

A. Self-reliance

B. Sense of Pefsonul Worth

15 14
s 14
15 12
15 15

C. Sense of Personal Freedom .
D. Feeling of Belonging .

E. Withdrawing Tendencies

(Freedom from)

A Y .
F. Nervous Symptoms
(Freedom from)

14 551
5.6 .S
1510 . . 30 |
.

b5
.95 |

2. Social Adjustment 90
A. Social Standards 5 (3 . 4S
B. Social Skills . T .
C. ;AFm;i‘;:gcJ:L;Tendeﬁcies s 12 6<
. D. Family Relations sls5 . 95
"E. School Relations . . .'. 15./3 . . 75 |

F. Community Relations .

77 .45 |-

6S | | |

TOTAL ADJUSTMENT . 180 -

)

The above profilé of Joan A. Doe reveals that she -
located at the 55 percentile in. self-adjustment.
his means that she surpasses slightly more than
ve-half and is surpassed by about one-half of the
wpils on whom the percentile of norms of this test
‘¢ based. Her social-adjustment is better than
verage (05 percentile).
Joan 15 low tn self-reliance, and she also has an
ndent feeling of inferiority in semse of personal
orth. She does mot feel that her opportunities,
© personal freedom, are restricted. Also, she feels
at she is appreciated, as evidenced by an adequate
eling of belonging. Likewise, she in not inclined to
ithdraw from reality and is free from mnervous
‘mptoms.
In social relatwnihﬁp,r, Joan shows an average or
pertor. status, except that communzty relations
e somewhat low Her specific responses in this
ea should be examined to see if they would pro-
. . . [

/5! L0 |

10 20 30 40 50 60 il 80 90 98
PERCENTILE

wide indications as to the causes of her low sense of
personal worth and her lack of self-reliance.

This student’s major problems of adjustment
should be readily cared for by providing oppor-
tunities for the development of self-confidence and
for success in handling problems. such as those listed

in Section I-A of the Test Booklet.

The profile, as a whole, Jugge.rt.r decided lack of
success in becoming self-reliant and in attaining a
sense of being worthy, both of which are reflected
particularly in community relations. An examina-
tion of the specific item answers, particularly- in

“those areas in which the percenmle rank is low,

will reveal the responses which resulted in the un-
satisfactory rating secured. These responses should
be analyzed and interpreted in. relation to the
recommended plan of treatment given in Part IX
of this Manual.
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California Test of Personality to create an instru-
ment which will implement the desire of teachers to
direct learning and adjustment in harmony with the
major objectives of modern education. In other
words, the test represents a means by which teachers
can more easily and effectively translate their de-
sires to aid students into actual accomplishments.

« The modern curriculum emphasizes the democrat-
ic 1deals of learning and adjustment through free-
_dom and direction. Since it is often the only part of
the person’s environment which may be specifically
planned to meet his interests and needs in the light
of capacities, the curriculum may well be regarded
as a crucial factor in the development of symmetri-
cal, effective, and well-balanced personalities.

In general, the improvement of personality and

social adjustment consists of learning to substitute

better responses for unsatisfactory or inadequate re-
actions in the concrete types of situations in which
the pupil experiences adjustment difficalties. This
means that the point of departure in aiding students
"to make better adjustments should be by way of an
attack on the particular difficulties revealed by the
test profile.

There are two major approaches, with their many
variations, in the matter of student adjustment
methodology. These contrasting approaches may, as
a matter of convenience, be called the direct and
the indirect. In the former the student is informed
and wunderstands the purposes of the' activities In
which he engages and may thus be led to cooperate
voluntarily. By the latter method, the student is led
to engage in or refrain from activities and to clarify
errors of feeling or thinking which will improve his
outlook without being made conscious of the process
itself. This-technique is somewhat analogous to that

of obtaining correct expression in English by asking

appropriate questions. Where the cause or contrib-
uting factor in maladjustment has been the teacher
or a parent, care must be exercised in the use of the
direct method. In such an instance, both the teach-

er and the parent should take a less evident part in

remedial measures.

Teachers-should exercise the greatest care in dis-
tinguishing between symptoms and causes of person-
ality difficulty. In identifying types of maladjust-
ment and planning remedial activity, the-teacher
must not lose sight of the danger of regarding

symptoms as basic causes of personality disturbance -

and of attempting to remedy these difficulties by
the mere elimination of symptoms. Causes of mal-
adjustment frequently lie deeply imbedded in the
emotional life of the pupil and can be identified
only by careful and painstaking diagnostic study.

Remedial activity or treatment may- be classified
for convenience into six types, as follows:

1. Personality exercise and practice.  This type
of treatment is particularly useful for changing un-
desirable habit patterns. Examples of such patterns
abound in the self-reliance and social skills compon-
ents of the -test.

2. Correcting erroneous beliefs and attitudes.
Such attitudes occur in components dealing with

~

-

\
knowedge of social standards, sense of worth, feeli
of belonging, sense of freedom. and in many fami
school, and community relationships.

3. Dealing with unfavorable environmental co
ditions. Frequently the student could adjust sat
factorily except for certain factors in his hon
school, or community environment. A change
attitude or activity on the part of teachers, paren
or neighbors frequently aids in the solution of
difficult problem.

4. “Modifying wundesirable forms of attempt,
adjustment. The treatment in this form of distur
ance constitutes a different type of procedure. T
maladjustments in question are illustrated in t
anti-soctal and withdrawing tendency componen

5. Ebhmination of physical and nervous diffice
ties. These difficulties are fairly objective and easi
recognized. They are sampled in the nervous te
dency component. They may require medical atte
tion and treatment. Their elimination may, ho
ever, involve considerable. mental hygiene wo
with the student afflicted.

6. The recognition and recording of appare
mental disorders. Many students, at one time
another, appear to be egoistic and conceited; oft
they give evidence of being unduly suspicious. B
when these and other more or less common, y
undesirable, adjustment tendencies become hab

‘ual or extreme, they may lead to serious mental d;
- orders. <

_ It 1s apparent that no one component of the te
should be treated as a completely independe
unit in personality. Neither should re-educati
activities be planned without reference to all oth
_.components. In addition, such sources of inform
tion as school records of ability, interests, ar
achievement, as well as other facts regarding hon
out-of-school activities, and the like, should be 1i
vestigated in difficult cases.

There are two basic principles which must
observed regardless of what method of treatme
is indicated. -

1. The maladjusted student must often have som
thing defimite done for him before he can help his
self. Often positive social adjustments cannot
-made until self-confidence and Jfeelings of person

_security are restored. Thus it is important th
teachers attempt to determine the underlyir
causes of observed difficulties. ' ‘

2. Adjustment problems should be broken in
their simpler elements in order that improveme
activities may be chosen with due regard to t
needs and progress of the student. When the stude
does not seem sufficiently challenged by t}
methods utilized, the teacher may safely sugge
more stimulating activities; but if the student fa
in his efforts it may be necessary for the teacher
retrace her steps and break down the problem in
its simpler phases.

The teacher should show the student that learni
to deal with oné’s self and with others in an inte
igent, sympathetic, and many-sided manner is o
of the most important ways to attain happine
and success in life.
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Space will not permit a separate illustration for
ach component of the profile; instead, six illustra-
ions of these six approaches to improvement will
e given.l ’

D. Hlustrative Examples and Suggestim}s for Treatment

. SituvaTioNs REQUIRING PRACTICE

Component 1A: Developing Self-Reliance

Form A, Item 5: Is it easy for you to admit it
vhen you are wrong?

Assuming that the answer is “No” and that the
tem constitutes a significant problem in the life of
he student, there are several steps in its solution.

The student must be aided in understanding the

ature and causes of his difficulty. Mere practice
1 admitting he is “wrong’ will not be effective un-
ess through insight into the problems involved he

inderstands what is wrong, how to avoid being -

vrong, and why he should admit ‘“wrongness”
vhen he 1s in the wrong. P

‘he following steps are suggested:

1. Show by example and through eéxplanation
hat it is not only natural but inevitable that
veryone will make some mistakes. Stress the fact
hat no one can possibly possess such complete
xperience and knowledge that he will never use
ad judgment or make wrong-decisions. Cite exam-
les of great men who have made mistakes. Ana-
yze one or more cases of error and show how they
ccurred. ’

2. Show the student how better thinking may en-
ble him to avoid making wrong statements. Ex-
lain the importance of understanding a given' sit-
ation and the various facts relating to it. Indicate
he desirability of refusing to be led into decision
r action, when he does not have these facts. Sug-
est the further desirability of asking questivns
nd of, delaying his response until he has a proper
asis for action.

-

3. Explain the undesirable éffects upon him-
elf, as well as upon his relations with others, when
e refuses to admit his errors; the tensions which
ie builds up, the unhappiness which may occur,
nd the suspicions and avoidance behavior which
e may have to face from his- schoolmates.

1 Teachers who desire to make a more comprehensive study of
djustment problems are referred to the following works:
horpe, L. P. Psychological Foundations of Personality. New
‘ork; McGraw-Hill Book Company, 1938; Tiegs, E. W. and Katz,
. Mental Hygiene in Education, New York: Ronald Press
'ompany, 1941; Witty, P. A., Skinner, C. E. and Others. Mental
[ygiene in Modern Education. New York: Farrar and Rinehart,
939; Shaffer, Ir F.'The Psychology of Adjustment. Boston:
loughton-Mifflin Company, 1936; Rivlin, H. N., Education
oY Adjustment. Now York: D. Appleton-Century Company, 1936.

4. Explain the release from tension and the
feeling of security which come from admitting an
error, with or without an explanation of how .it
occurred. Assist him in understanding that such
behavior is mature and desirable, and that only
those who have not grown up and who are not
self-reliant refuse to admit their mistakes.

5. Have the student reveal specific cases of erron-
eous statements which he has previdusly refused
to' admit, discuss tliese ‘objectively, and atrempr
to eliminate their residual emotional elements.

6. Have the student admit his errors to those with
whom he has had differences. If this proves difh-
cult for him at first, the following simplified series
of steps may be utilized: )

a. Ask permission of the student in question
to tell the offended student and then ask the
latter to take the initiative.

b. Tell the offended student that the offender

has admitted his error and have the offending
student take the initiative, if possible.

c. Send the erring student to the offended one
without previous preparation.

d. Keep in touch with the student until he has
established the habit of avoiding errors as far
as possible, but of admitting them as a matter
of honor when he fails. i

2. ErroNEoOUs BELIEFS AND ATTITUDES

Component 1D: Feeling of Belonging

Form A, Item 47: Are you considered as strong
and healthy as your friends?

Assume that a student answered “No” _to this
question. The fact that he may be wrong as shown by
later investigation does not change the unfavorable
wnfluence of his belief or attitude. It is necessary in
some way, through explanation or evidence, actually
to change the attitude of this student before.the in-
fluence of the erroneous belief can be eliminated.

An approach characterized by sympathetic inter-
est and understanding on the part of the teacher.
and ‘a knowledge on the part of the student that the
teacher is not judging or accusing, but simply ex-
plaining, will often eliminate the problem.
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The general method of approach in handling these
erroneous beliefs -and attitudes which are respon-
sible for another large proportion of ‘adjustment
difficulties may be stated as follows:

1. Determine whether or not the student is
right in his beliefs or attitudes.

2. If it 1s found that he 1s mistaken, explain his
difficulties and 'show him his errors.

3. If the student is not convinced ask him to
keep a record of his specific “weaknesses and ill-

nesses” (or other erroneous. beliefs). The mere

keeping of a record will often convince him of his

’

€rror.

4. If the student keeps.a record of ‘actual in-
stances of weaknesses and illnesses, and they appear

to uphold his belief, the teacher must often readjust,
If, however, she 'is still con-
vinced that the student is wrong, it is advisable to’

her first judgment.

gather similar evidence regarding. the extent to
which other students face and meet the same prob-
"lems. In the present instance it would be a record
of the extent to which other students exhibited the
.same weaknesses and 1illnesses. If this evidence
shows that the status of the student in question is
typical, he no longer has any justification for his
attitude.

5. If the student still persists in his belief, it may
be based on other factors. Search should be made
for evidence of conflicts in other components, for
excessive feelings of inferiority, or for difficulties in
his record of ability and achievement.

6. If investigation proves that the student was
right to begin with and that the evidence he gather-
ed seems to uphold his point of view, the handling
of his problem requires the modification of his act-
_ivities to suit his physical condition and may be

carried on in accordance with the procedures out- .

lined in our next remedial section (No. 3), dealing
with unfavorable env1ronmental conditions.

It is rarely necessary to go into such detall with
single evidences of difficulty and then usually only
when the student deviates markedly in the compon-
ent in questionfrom the general pattern of behavior
as revealed by the profile. But if boys and girls. are
more important than subjects, equipment, and time
schedules, the wise teacher will be willing to go into
this detail in order that they may be properly
oriented and assisted in their efforts to make suc-
cessful adjustments.

The same approach with approprlate modifica-
tions may be used in other similar types of difficulty.

3. DeavLing WitH UNFAVORABLE
' ENVIRONMEI\{TAL CoNDITIONS

Component 2E: School Relations

- Form A, Item 153: Is some of your school work
so hard that you are in danger of failing?

‘Component 2D: Family Relations

Form A, Item 149: Do you sometimes feel th:
no one at home cares about you?

Assume that the student answers “Yes” to bot
of these and similar questions and that he is right 1
his beliefs. In" both these instances somethin
should be done. In the first case, the school has th
major responsibility, and in the second the probler
1s one for the home.

The school has long been aware of ‘the first prok
lem -but. only recently has it been possible t
approach the solution for it with a rational and de

fensible plan. The mental age or intelligence quc

tient of a student reveals neither the cause nor th

‘method of prevention of failure; neither does it re

veal the worry and stress to which his personalit

_1s being subjected. The student should be shown a

analysis of his learning difficulties, given some r¢
duction in amount of work and any other kind ¢
treatment necessary ‘to the development of a feelin
of security. He must be put on a basis of equalit;
with those who happen to be so constituted tha
they fit well into the program as it exists. In shor
the school program should fit his maturity leve
Sometimes this ideal requires a distinct change i
teacher attitudes and procedures.

The second problem is more time consuming bu
just as important. It usually involves contact wit
individual parents, and great tact is sometimes nec
cessary to make them understand how they are de
feating their own purpose and failing as paren:
when they destroy the feeling of security, and c
achievement necessary for personal growth and ad

- justment on the part of their children.

K

After the problems of a schoolroom or of a whol
schoo] have been tabulated from the profile’ answers
the most general difficulties can be handled by th
principal and teachers in informal talks to thei
students. These problems may also be made th
subject of parent-teachers’ and mothers’ club meet
ings. Frequently *outside speakers can be used t
advantage after thev have been mformed of th
major adjustment problems which exist in a par
ticular group. ,

In addition to this general approach, the follow1n<
technique will be found useful in handling individ
ual parents:

1. Meet parents casually -and “size them up.
Try to determine what personality characteristic
they exhibit. -

2. If they appear to be intelligent, understand
ing, and cooperative, begin at once explaining th
student’s  difficultiés' and asking for their coopera
tion. Suggest definite things. for them to do s
changing the student’s attitude.
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3. If the parents are unfriendly, mdlfferent or

nditions are otherwise unfavorable, they must be-

fluenced through P.T.A. or other meetings and
rough personal contacts before the erroneous at-
-ude is mentioned.

If the family is cooperative but unconvinced,
tempt to have the parents keep a record for a
ort time of actual instances in which they exhibit
e -attitude which is so discouraging to the child.

5. Tt is not necessary that the parent admit his

ror, 1f he is in error, or that the student be made
admlt his error in case the parent is right. Merely
ising the question, dealing with it objectively so
r as the facts of the case will permit, and discuss-

g the difficulties and their implications is as far’

the teacher can usually go. This procedure will,
ywever, often improve the situation con31derably,
not entxrely eliminate the difficulty. Furthermore,
e teacher frequently can compensate for the ill
ects of the parents’ treatment by giving the stu-
nt the feeling: of self-respect and security which
so much needs

The specific difficulties mentioned above are rep-
sentative of a large class for which the same gener-
type of remedial procedures may be used.

DEeALING WITH ANTI-SOCIAL AND
WITHDRAWING T ENDENCIES

Component 2C: Anti-social Tendencies

Form A, Item 131: Do you often have to push
ung children out of the way to get rid ‘of them?

N

Component 1E: Withdrawing Tendencies

Form A, Item 63:

unreasonable that you hate them?

For the most part, individuals tend to scare, push,
lly, dominate, and otherwise mistreat younger or
aller boys and girls because of inner feelings of
eriority or lack of ego recognition. The sufferer
es to convince hzm:elf that he is not inferior to
iers. His bullying is an anti-social way of
empting to compensate for his feelmg of weak-
S,

students withdraw from their problems and are
racteristically shy, timid, sensitive, suspicious,
1 given to daydreaming' about their troubles for
ch the same reasons. Such persons tend to give
the battle of life; their daydreams are but sub-
‘ute avenues to the goal of being considered suc-
sful and worthy. The withdrawing tendency is
1sidered ,serious because it leads to a disinclina-
n to adjust to real people and to society in gen-
1. It is indicative of a need for a deeper feeling
security. .

v

Do you know people who are -

I

In general; the following treatmént is recommend-..

ed:

1. Develop the best teacher-student relationship
possible. Let the teacher lose no opportunity to
convince the student of her sympathetic under-
standmg

\

2. Whenever possible, glve the student ego—satls—
fying responsibilities such' as policing school halls,
acting as club or group leader, or assisting in other
school responsibilities. Care must be observed to
assign responsibilities which the maladjusted stu-
dent can and will carry successfully and which will
not be resented by other students.

3. Adjust regular school tasks and activities to
the needs and capacities of the student. .Make a

_.complete and detailed analysis of his dlfﬁcultles and

work with him' until he wins success, with its
attendant satlsfactxon within. the limits of his
possibilities. '

4. The major objective in this instance is ad-.
iustment and success within the student’s own lim-
itations, and not conformity to standards, some of
which his limitations will prevent him- from attain-
ing. The teacher must find a sufficient number of
activities in which the student can thus be success-
ful if she is to provide the necessary feelings of se-

- curity and relieve him of the necessity of maintain-

ing his ego by anti-social or withdrawing behavior.

5. Dearing Wita Nervous SYMPTOMS

Component 1F: Nervous Symptoms

Form A, Item 88: Do you usually find it hard to
go to sleepP

.

Form A, Item 79: Are you often not hungry even
at. meal time?

Form A, Item 81:

Some symptoms, such as lack of appetite, ‘eye
strain, dizzy spells, headaches, and chronic fatigue
may be due to physical dlsorders, and should thus
be diagnosed and treated by an authorized phys-
ician. Many physical symptoms of this kind, how-
ever, are caused by feelings of insecurity and by
emotional conflicts.

\

Do your eyes hurt often?

Students suffering from these nervous difficulties _
are usually unhappy in- their homes, without good
friends, lacking in social skills, and very much in-
clined to utilize their energy in sélf-concern and self-
pity. Psychologically, the chief difficulty with such
unfortunate boys and girls is that their attention is
centered upon their own troubles rather than upon
the interesting things that are going on around
them. This is usually caused by the fact that these
students have for years been frustrated in their ef-
forts to secure the response and recognition from
parents and others that provide the much coveted
feeling of being wanted, of being considered worthy
and successful. Thus these neurotic individuals are
maladjusted in both the self and the social phases
of life.

U, [ B



N

The following methods of handling difficulties of
this kind are recommended:

1. Examine the student’s health record in the
nurse’s or physician’s file. If the record is old or

. otherwise unsatisfactory, or no record of a physical

examination 1is available, such an examination

should be requested.

2. If the examination record appears to reveal
any evidence of a physical basis for nervous ten-
dencies, the student should be referred to a physi-
cian for treatment.

« 3. If the physician reports no physical basis for
adjustment difficulties the most.probably cause of
these nervous symptoms is similar to the major
cause of anti-social behavior and withdrawing ten-
dencies; namely, the lack and need of a feeling of
adequate personal security.

4. Provide the appreciation, approval, and ego
satisfactions that the individual craves as recom-
mended for the anti-social behavior and withdraw-
ing tendencies, but with the following modification:
endeavor to restore hope and confidence before
attempting to delegate responsibilities. This may be
done by setting up conditions which tend to guar-
antee recognized success in school and elsewhere.

5. Students exhibiting nervous symptoms are aid-
ed by physiological as well as psychological relaxa-
tion. Teachers should avoid puttmg them in ten-
sion-producing situations. Excessive self-concern
must gradually be replaced by satisfying experiences
with others if nervous tensions are to be relieved.

6. The Beta hypothesis (negative practice)
technique, as developed by Dunlap, is good for nerv-
ous tics. In other words, actually practicing a peri-
odic closing of the eyes, a muscle tremor, or other
nervous tic aids in gaining conscious control over it
and thus assists in its elimination. Such practice
should, however, be directed by a psychologist, or
a teacher who has been specially trained.

6. -DeEaLING WITH MENTAL DISORDERS

In general, mental disorders may be considered
extreme and persistent deviations from normal ad-
justment. From the standpoint of the teacher there

would be reason to suspect such a case wheén long.

and persistent treatment with one or more of the
five treatment types was unsucdessful.
the lack of teacher success is not proof of mental
disorder. Under no circumstance should teachers
suggest the existence of such a disorder. ‘They
should first of all seek the cooperation of the par-
ents. If the student is referred to a psychiatrist or a
clinic the teacher should give as objectively as

However, .

possible the data which she has gathered and the .

treatment which. she has attempted, and then co-
operate with the psychiatrist .or agency which is
taking ower the treatment of the case.

It should be recognized, however, that some stu-
dents display the early symptoms of what is in legal
terms called “insanity” under the very eyes of the
teacher. Many of these unhappy students are no

~doubt disintegrating in their emotional life due to
excessive frustration and the constant presence of
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“ordinarily will,

hostility. Certainly an appreciable fraction of t
group could be assisted to better adjustment
their difficulties were detected and treated In tir

At any rate, there is danger that teachers t
trained 1n mental hygiene matters will overlo
symptoms of grave significance in the behavior
their charges. As a prominent psychologist recen
commented, it is a matter of no small import tl
some teachers, as well as parents, permit students
manifest symptoms of psychosis (insanity) tl
may later become decidedly serious, without doi
anything about them until it is too late. As an
ample, the student who 'is conceited and egois
who displays a superficial attitude in-his ralations
other people, and who 1s markedly suspicious m
be developing the form of insanity called. paran
(a ‘psychosis: characterized by attitudes. of conc
and grandeur and by systematic delusions of p
secution ). N

'E. Conclusions on Student Adjustment

Finally, the teacher should realize that students
not group themselves into personality types a
that ‘patterns of maladjustment often include d
turbances in several of the components that h:
been included in the proﬁle. A boy or girl may, :
need assistance in several of -
areas of posmble disturbance. A student who la

. self-rehhance may have erroneous attitudes,  may

out of harmony with school and home regulatic
and may be decidedly inclined to be anti-social
his relations to others. Maladjustments are not c
fined to types; they present a variety of sympto
that may pervade many areas of both self adju
ment and social adjustment.

Because all aspects of personality are closely
terlocked or integrated, remedial treatment  tl
develops self-reliance may also eliminate ar
social behavior. And a change in environment t]
stimulates the withdrawing person to attack
problems may bring about a reduction in nerve
symptoms as well. In short, sympathetic help tl
enables an unhappy individual to find self-reali
tion and to develop generous social attitudes
tend to help him achieve that balance of pers:
ality that makes for good life adjustment.

Part X Directions for Checking Profiles Whick
Appear to Diverge from Observed
Student Adjustment

If a student appeared ill or disturbed when
sponding to the questions of the test he should
given an opportunity to repeat the exercises a
more favorable time.

If lack of reading ability was a disturbing fac
the teacher may give and interpret orally such pa

.of the test as appear to be in conflict with her obs

vations.

If it appears that the student has consciously n
represented himself, a number of checks are possi
with most of the items:

1. Other teachers familiar with the student n
be asked to respond to the items in question.



2. A few students may be asked to complete pro-
es for each other, including the student under ex-
iination.

3. After the parents have been appraised of the
ture and objective of the test, they may be asked
complete the items in question.

4. The student may be requested to repeat his
rformance at another time..

5. The teacher may keep a record of careful, sys-
matic observation over a sufficiently extended per-
1 of time to obtain an adequate sampling of the
1dent’s characteristic behavior.

It should be remembered that not many such
oblem cases arise. The major purpose of the test
to -detect the actual or incipient difficulties of nor-
al children in order to aid them in making better
justments. But when apparent discrepancies
se between student responses and teacher obser-
tions it is important to determine the facts in
der that remedial activities may be intelligently
rected. The teacher should not trust her informal
inions' too far; evidence from the profile will usu-
y be much more valid. Furthermore, it must be
membered that teachers sometimes stimulate
necessary maladjustment by their unjustified un-
vorable attitude toward both individual students
d whole classes.

Part XI.. Interests and Activities

The Interests and Activities questionnaire (page
of test booklet) is not a part of the test proper
d is not scored or charted on the first page pro-
e as are the twelve adjustment components. The
acher will find it profitable to study the responses
this Interests and: Activities questionnaire for
1dents whose percentile profiles are low or to
e left in any of the twelve components, and for
hers about whom addltlonal information is de-

ed.

The questionnaire yields four types of informa-

n about different interests and activities: (1) The-

ings the student likes, or would like very much to
, but does not do; (2) The things the student
es, or would like to do, and actually does (3) The
ings which the student does not like, or does not
sh to do, but actually does; (4) The things the
1dent neither likes nor does.

The interest and activity items are divided into
) those of a primarily individual nature (Items
46) and (b) those that are predominantly social
tems 47-74). Within each of these two groups the
ms are arranged in. the general order of the
1ount of activity involved, beginning with the
ore _passive sedentary types and advancing to
ose involving more activity or social participation.
After the teacher has identified the component or
mponents in which a student appears to be ex-
riencing difficulties, and has reviewed such other
ta as she can obtain regarding such factors as
alth, attendance, ability, and achievement, she
ould examine the student’s responses to the In-
ests and Activities questionnaire.

A study of the questionnaire will still further en-
large the teacher’s understanding of a student’s per-
sonality, lend additional assistance in determining
the cause or causes of his difficulty, and provide
clues for planning remedial work. Among other
facts the teacher should endeavor to determine why
the student fails to do things he would enjoy do-
ing but does not do, and whether or not. anything
can be done to bring about a better adjustment in
the interests and act1v1t1es field.

In general, a wide range of interests and activities

is evidence of good adjustment; a narrow range in

this respect 'may be indicative of actual or potcntxal
maladjustment. Therefore, a basic principle in deal-
ing with most adjustment difficulties of this type is
that of stimulating individual and social interests,
and encouraging the student to become more active
in such interests and activities as may be suited to
his degree of physical, social, and mental maturity.

Part XIl. Administrative Uses

Although this test has been designed primarily to
aid teachers in detecting and dealing with adjust-
ment problems, its usefulness is not confined to the
individua_l classroom.

The normative data, or scores on the various sec-
tions of the test, should be summarized on the
blanks provided in order that they may supply ad- -
ministrative officers with information regarding the
adequacy of personal and social adjustment in:

1. Single classes in a given school
2. Individual schools

3. The whole school system

If the majority. of self adjustment scores for a
school or school system are low, it may indicate that

‘the educational procedures in vogue are too formal

or traditional and that more informal activities
should be undertaken. If scores on freedom from
withdrawing tendencies, freedom from nervous
symptoms, and freedom from anti-social tendencies
are low, it may indicate that the course of study
materials are too difficult for student capacities. Such
a situation might well be investigated. Low scores
on social standards or social skills suggest the desir-
ability of more emphasis on aspects of social train-
ing, etiquette, and attitude building which, in some
school systems, are not regarded as being a part of
the regular curriculum. Low scores on the commun-
ity relations- section of the test may indicate too
little stress on school-community relations and sug--
gest more emphasis on interpreting the activities
and needs of the community in. terms that junior
high school students can comprehend

Unsatisfactory school and school district trends
revealed by percentile summaries are to be regarded
as the points of departure for investigating the need
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or -desirability of modification in the objectives,
materials, and procedures of the curriculum.

Teachers, supervisors, and administrators should
be alert to the opportunities which are provided in
the school environment for ‘setting up stimulating
situations that may act as important factors in the
processes of student adjustment. The school pro-
vides many normal situations in which there are
opportunities for social interaction, wholesome con-
flicts and - accommodations, applications of social
controls, exercise of 1eadership, and acceptance of
responsibilities. These facilities should be inventor-
ied, utilized, and when necessary, modified to har-
monize with such objectives and procedures as are
requisite to the development of ‘well-adjusted and
effective personalities.

A careful analysis of the available opportumtxes
for personahty development and their constrictive

utilization in the problem of student adjustment
the privilege and opportunity. of all who are’'
gaged in conducting the Nation’s educational pi
gram.

Part XIIl. Percentile Norms

The percentile norms provided on the last pa

of this Manual were derived from test data

students in grades seven to ten inclusive in differe
schools in and near Los Angeles, California. A p
centile may be described as a point on a 100 poi
scale which gives the per cent of scores which f
below that’ particular percentile. For example,
student whose score falls at the 35 percentile pos
exceeds 35 per cent of the students on whom the te
was standardized; such a score may also be i
terpreted to-nieah that this student is lower th
65 per cent of the students in the standardizati

.group. \
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| PERCENTILE NORMS | |
Percentile: 1 5 10 15 20 25 30 35 40 45 50 55 60 65 70 75 80 8 90 95 99

1- 36- 49- 56- 60- 63- 65- 67- 69- 71 72- 74 75 76 77- 79 8 8- 83- 85- 87-
Sec. 1. Self Adjustment..Score: 35 48 55 -59 62 64 66 68 170 73 78 82 84 86 .8

) 1- 43- 53- 58- 62- 64- 66- 68- 70 71- 73 74 75- 71 718 79- 81- 8- 85 87- 8-
Sec. 2. Social >&=232.=_m8m2. 42 52 571 61 63 65 67 69 2 - 16 \ 80 82 8 8 8 90

1. 78- 101- 113- 121- 126- 130- 134- 138- 141- 144- 147- 149- 152- 154- 157- 160- 163- 167-171-175-
Total Adjustment ...........Score: 77 100 112 120 125 129 133 137 140 143 146 148 151 153 156 159 162 166 170 174 180

Percentile: 1 5 10 15 20 25 30 35 40 45 50 .55 60 65 70 75 80 8 9% 9% 9

o SUB-SECTION SCORES AND PERCENTILES -
Self Adjustment ~ So: 1 2 3 4 5 6 78 9 10 11 12 13 14 15

AR

1-A Self-reliance ... e T T 1 1 5 510 15 25 45 65 80 %0 %5 9
1-B  Sense of Personal Worth........ m 1 __ 1 5 5 5 10 .15 20 30 40 50. 70 8 95
1-C  Sense of Personal Freedom.... & 1 1 1 5 5 5 5 10 10 15 25 35 5 70 90
1-D  Feeling of Belonging.............. & 1 1 1 1 5 5 510 10 15 20 30 45 65 90
1-E Withdrawing Tendencies........ 1 1 1Y 5 5 10 10 15 20 30 40 50 65 8 99
" 1-F Nervous Symptoms .............. 1 1. 1 1 1 5 5 10 15 25 35 50 65 80 95

Social Adjustment -
2:A Social Standards ... N IS B 1 1 1 1 5 5 10 No. 30 45 0 9
2-B.__Social Skills. ———.ooorrooeoroeee s, V1 1 1 1 5 510 20 3 5 6 8 %0 9
2-C Anti-social Tendencies .......... m 1T 1 1 5 5 5 10 15 2 30 40 50 65 8 9
2-D Family Relations ... o 1 1 1 5 5.5 10 10 15 20 30 40 .50 75 95
2-E School Relations ... & 1 1 1 1 5 510 15 25 40 5 6 75 8 9
2-F Community Relations ........ 1 11 1 5 5 10 10 15 25 35 50 60 8 95
Sor: 1 2 3 4 5 6 71 8§ 9 10 11 12 13 14 15

, + .
DIRECTIONS: To find the percentile value of self, social, or total adjustment score—use the upper table, locate the score, and read the peicentile above or below the heavy black lines.
Thus a score of 136 in total adjustment has @ uoaa::_m value of 35. To find the percentile value of a component or sub-section score—use the lower table, locate the score above or
below the black lines, and read the percentile opposite the ouvqov:ns component. Thus a score of 12 in =_m self-reliance component has a percentile value of 80. See dlso a_omn.._u_._o_. of
the profile on page 7

—16—



	University of Nebraska at Omaha
	DigitalCommons@UNO
	8-1-1946

	The Effect of Various Groupings Upon the Correlation Between the Adjustment Established by the California Test of Personality and Teacher Opinions at Omaha Technical High School
	Mary Walrath Jenkins
	Recommended Citation


	tmp.1512592928.pdf.TClZ_

