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o CHAPTER I
INTRODUCTI ON

Little research has been done on the attitudes of Amefican Indiéh
groups t@ward occupation, education, or occupationallmobility. Althoﬁgh
anthropologists have studied the Américan Indian since the early 1940'3,
they have tended to focus upon tribalfgroupings‘studying eaqh’aS'an
isolated people bearing the survivals of en éboriginal'culiure.

As society becomes increasingly complex and interdépendent, the
problems of studyipg'any differentiated segment is unlikely to Se rele-
vant to theéir real life problems without a consistent referéncé to the

values and nqrmé of the surrounding dominant #ultﬁre. Despite tﬁe
persistence of some earlier customs and practices, the presént day Améri—_
can Indian no longer possesses an aboriginal culture but exists in a
_ cqntemporary reservation subculture, influenced by the mass media and
- technological advances of the larger society. Indians vhose values were
being shapéd éveﬁ'ten yeérs ago undetwenﬁ strikingly_diffefent»educational
experiences fr;m those of many young Indians today.

In view of these changes and the existence of the present contem-
fora#y teservation subcu1ture, this stuay emphasizes sdciélogical'and
quantitativevtechniques in place of the more femiliar anthropological
- ones and is concerned with occupaﬁional'aspirations, ochpationai,expec-
tations, and ﬁtudént adeptation to formal role'expectﬁtions'at en off-

reservation boarding school for.Iﬁdian-high school_students of the



Northern plﬁiné regions. Since much about the preéent-déy Americah'
Indien adolescent is unknown, it is hoped that the findings Wili con-
tribute to further understanding. |

Besldes the sat;;faction of scientific cur1031ty such research can .
serve the practlcal end of as31sting those involved dlrectly in the pro-

grams designed to assimilate the Amﬁrican Indlan into the mainstreams of

American culture.
I. THE SOCIAL PROBLEM

Analysts of the American value system have_emphgsized the importance
~of education and occupation as central to the American success ideology;1
.A part of thls educatlonal-occupatlonal ideology is the belief that
various. mlnorlty grouplngs, be they native or foreign born, may be

brought into the ma}nstreams’ofvthe dominant culture via formal education,
and'subsequent~oceupatidna1mobility.2 |

In successive and continuous efforts,'tﬁe federa1 govefﬁmentvhas
relied upon fpfmﬁl educéﬁional.systems in attémpting touassimilatelthe
'American.Indian to‘ihe dominant culture, In 1818, the House Gommitteé-on

Appiqpriations-repofted;

_ 1Robert K. Merton, Social Theory and Soclal Structure (Glencoe, Ill.:
The Free Press, 1942), p. 152; Robin M. Williams, Jr., American Society
(New York: A. A, Knopf, 1951). pe 390; John F, Cuber and Robert A, Harper,
Problems of Americen Society: Values in Cor lict (New York: Holt, 1948),

PPe 256=386, | :
_201ark' Wissler, Man and Culture (New York: Crowell, 1923), p. 10.
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In the present state of our country one of two things sesns to be

necessary. Either that those sons of the forest should be moralized -
or exterminated . « o Put into the hands of their children the priumer
end hoe, and they will naturally, in time, take hold of the plow.

The first federal school for Indiesns was established in 1860: "To
ffée-the children from the language and habits of their untutored and
often times- savage parents.”h In 1883, the Secretary of the Interior
declared:ﬁ

If a sufflclent number of manual labor schools can be established

“to give each youth the advantage of three to five years of schoollng,
the next generation will hear nothing of thls dlfflcult problem, and
we may leave the Indian to himself.?

Despite extensive implementation of this policy, hovever, American
Indian groups‘have not been assimilated‘into the dominant culture and
have not acquiréd its attitudes toward education and its use 0fledu¢ation
as a means of social mobility and occupational‘achievemsnt.éﬂ "Most of
the youth,* writes Johnson, "returned to the blanket.“7

‘Social problems have historically offered the sociologists just-
ification and support for study into both the immediate and the more basic

causes of the perceived problem., If the United States! official‘policy,

' 5Robert A, Roessel, Jr., Handbook for Indian Education (Los Angelesa
Amerlndlan Publishing Company, 1964), Pe 4

I‘Ibldo, P. 50 5Ibldo»

6Robert Je Havighurst "Education Among American Indians: Individual
and Cultural Aspects," The Annals of the American Academy of Political and
Social Science (Phlladelphla. American Acadeny of Polltlcal and Social
. Science, 1957), p. 115.

7Charles S. Johnson, Education and the Cultural CrISIS (New Yorks
The Macmillan Co., 1951), pe 17 :



toward the Indian is the fostéring‘bf assimil&tion,‘failure of'the.
Indian to do so constitutes a "sociai problem," The facts on assimil-
ation make clear the extent and existence of\tﬁc social problem.

In 1960, seven'out of every ten American.Indians lived on or near
reservations. They had the lowest proportion of any nonwhite group com=-
pleﬁing high school, and the highest éroportion of wmemployede. While
there has been a steady increase of other nonwhite populations inté
managerial and white—collér professipns, the proportion of American

Indians has decreased in recent yearsQe

II. THE RESEARCH PROBLEM

The present.study, though not~attempting_tq'ahswer directly all the
questions rais;d by the faiiure of the federal schools to assimilate the
Indian into the dominant culture, exapinés.iﬁdian_énd white differences
regarding occupational mobility o:ientaﬁions.aﬁd adaptation to formal
‘education as possible indiceé to the larger issve. If the Indien school
is to serve, for those who attend it, as & primary means for entering
the occupations and attendant life styies of the "successful® white
majbrit&,‘it'would'seem necessary: (1) that they be ﬁotivaﬁed to do so,
(25 that their life plans reflect this motivation, and (5) that théy act
in such a way as to implement those plans. More specificall&,tin thq con-

text of this étudy, it would be expected that, ir the’Indién schools were

8alvin P, Schmid and Charles E, Nobbe, "Socio-economic Differente-
ials Among Nonwhite Races,” American Sociological Review, 30: G09=922,
December, 1965, o




functioning as‘eipected byICongreség attending Indian adolescents would
have: (1) aspirations to enter specific occupations in_thé majbfity's
“social order (lawyer, farmer, ete.), (2) would actually expect to do so,
'and,(3)-§ould'be'paréz;ipating in the school trainingjthét they were . |
reéeiving effectively endugh so that it would be objectively possible
ifor them ﬁo remain within accepﬁéble limits Qf competence for their
chosen.éﬁreers.

Rather than measuring aspirations, expectations, and classroom
4participation agaihst & theoretical standard, a white control group,
/maiched in some_important respects to the Indian group, is introduced so
that ihe”study cén_compare Indian gnd‘white rural high school students
and attep@t to examine differences between their aspirations and their
actual occupatiohal plans as well as describing their performance in
student roles. The distinction between ogcupétional asjirations and
e;pectations is essential to the resea:ch-dgsign.‘ In a stg&y nade earlier
by Stephenéon,g it was found among his éample_that membefs.of different
social‘stratg_dia~not differ significantly in'their,aspirations (what
thgy wanted for a career), yet did‘differlin their plans (what they real-
istically expected to achieve). He explained this finding by proposing,

céntréry to the opinions of many scholars, that there are no major

Richard M, Stephenson, "Mobility Orientation and Stratification of
1,000 Ninth Graders," American Sociological Review, 22:204-212, April,
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‘differences between social classés,in regard ﬁd attitudes toward education
and occupation. In his opinion,ithe future plans differ because of
objective differences in épportunity. He followed Merton'é'formulations,
which predict that the accépténce of certain values, e.g. occupational
success, kill be found to be EefvasiVe throughout American society. - There
is A'difference‘among classes, however, in that the legitimate means for
obtaining the goals are unevenly distributed throughout Americen society.10
If aspirations.to socially approvéd goals are out of touch with the
perceived reality of ones' lifébchances, it may be further developed
ffom Mertons' enalysis that such an hiatus will,ﬁe reflected in patterned
forms of deviance as withdrawal, retreatism; rebélliqn and others.
‘Presumably, thié is as characteristic of Indians as of any other Ame;ican.
In suamary, Indian federal schools were sef up in order to assiﬁr'
ilate the Indian into the larger.American.socieﬁy. They have, by and largé;
not succeeded. This study will investigate somé of the ways in which the
adjustment of Indian adolescents to the éxpéctaﬁions that surround thenm
in'a high school differ’ftom‘those of wﬁites and suggest some socio-
- logical hypotheses for'theiineffectivehess of the Indian school as a means.

of assimilation.

OMerton,fgg.wcit.



CHAPTER II
THE SETTING
Thie‘chapter on the formal setting of the study is comprised of

four sectionst (1) the school, (2) the communlty, (3) the staff, and

(4) the students.

I. THE SCHOOL

M 55 an off-reservation boarding school

12

The Lone Pine Indian School
for high school students of one-fourth or more degree of Indian blood.
It is operated by the Bu%eau of Indian Affairs, Departmen£ of the Interior.

Students come to the school for a.variety of reasons, the most
comnon one given being the unavailability of a scheel in the student's
home area (usually defined in terms of walking distance when transpor-
tation is not available). Local officials of the Bureau of Indian Affeirs
also:ehcourage enrellmentvin caees'of family‘insigbility'and’personal
| ad justment probleﬁs. More than one factor may be oéerativeVin a given

cese.

11To preserve the anonymlty of the school, community, and individ=-
uals, pseudonyms are used.

_ 12"Anglo-Saxcn principles of helrshlp have been . applled to 'Indian-

nesst. and thus created a 'legalistlc genetics'! in which the individual is
characterized by his blood quanta.' The federal government maintains a
tribal roster in which each person is characterized by 'eights! (i €es
great-grandparents), so that '8/8% signifies wholly 'full-blood! and '4/8!
the exact ‘halfbreed."” Source: Murray and Rosalie Wax, "Formal Educatlon
in an American Indian Community," Social Problems, 21:30, Spring, 1964.

p
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Changes in the administrative jurisdictions of the Bureau of Indian

Affeirs has contributed to a changing student population over the years.,

Up until about twelvé.years;ago the school drew its largest population

from Mimmesotea resulting in a student body largely of Eastern Woodland
Indians, Since 1947, however, the enrollment pattern hasa chaﬁged, the

school now drawing students largely frdm the Aberdeen Area (South Dakota,
North Dakota, and Nebraska) and ﬁhe Billings Area (Montapa and Wyoming).
The vast majority of the students come from twenty-one reservations, and
includeé individuals from various Plains Indian tribes such asvﬁhé Sioux,
Blackfeet, Crow, and Chippewg (Plains Ojiﬁwa),

'The school wa§ 6rigina11y esfablished by a mission group in the
late nineteenth century. Federal aid to support Indian mission education
was availéble until March 2, 1917.15 Thereafter, the Lone fine School
assumed federél sponsorship although.it continued to follow the pattern
established by the mission school as boérding schools were regarded as
the pfeferred.type of sch001 at the time.14

inéreasing criticism of federal schools and theAmahnef in which
they were operated resulted in the Meriam Surve&'df 1928. The Meriam
Répo;t wés highly.critical of ﬁoarding schools which they élaimed destrojed
the homenlife of the Indian youth. In spite of this critiéismb‘the Lone

Pine School continued to opérate,@é.a»boarding school and beceme knowm

158063531, ope cite, p. b
1ps4,, p. 5.



for its vocational aﬁd agricu1tura1 training for high school studentse
The school offered'training in such fieldé as farming, dairying, car-
pentry, auto mechanlcs, electrlclty, woodwork, and baklnv for the boys
:and such vocational courses as cosmetology,-: tallorlng, secretarial
waitress, and matron trainin° for girls,

In recent years, since 1950, the trend iﬁ Indien educatlon has been
avay from agricultural vocational training, cultural pride, and day schools15
 and Lone Pine school has édjusted_its offgrings éccordingly, continuing as
aAboarding institution.‘ The pfesent policy of the Bureau qf Indian Affairs

is more toward equating federal Indian education with that of the public

schools. Efforts are made to correlate the objectives and course of

studies with public school objectives and curriculums., The Bureau pﬁb-

lication, In Step With the States, compareé public school courses of
atudy:in‘individual states with the federal Iﬁdian'schools and contends
that the curriculums and ob jectives are‘equa1.16

‘ThekLone Pine schooi presentiy aims at prdviding a basic high school
education for thé‘sfudents that is paréllel to that of»other public high
schools within the staté. The school is accredited by the Sduth Dakofa
Depaitment‘of Public Instruction and aléo.by_the North Cént%al High School

Accreditation Board.

15Lew3.s Merlam, The Problems of Indian Admlnlstratlon (Baltlmore:
The John Hopkins Press, 928).

16Roe’sse1,f.c_>g_. cite, po 6.
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' The earlier vocational-agricultural program has been largely re-
. placed by a pﬁrely academic one, although there continues to-be a strong
program in generalfshop and h;me economies, . Required.courses néﬁAinclude‘_
four years of English, two years of laboratory science (biology énd
general gcien§é); math'(élgebra end/or general math), social science,
physicai education, end industrial arts for the boys and home economics

for the girls. In addition a student must take eight units of electives.
II. THE COMMUNITY

The school is located about a mile from Lone'Pin¢, South Delota,
vhich ﬁas‘a'population'of around 2,000, The téﬁn serves as a trﬁding
center, county éeat, and source of recreatiqnal aﬁd socia1 functions for
the surrounding rural ereas. |

The smal} business section in the center of town covers around‘three
blocks and is dominated by small independent stores and businesses inter-
spersed with vacant buildings badly in negd.of repair. The town hes a
weékly'newspaper and operates a local #adio stations

Members of a small local tribenof Indians reside on tfacts of land
‘near_the school or live in‘the local community; There are some 2,100'acres.
‘Qf tribai land, vhich is dry farm land with opén grazing ttacts; The tribal
land is’diVided into ﬁracts of 80 acres, each of which has been assigned
to en individual Indian family.

Sincg'the community is small, with insufficiepﬂ employmént éppor—
"tunities; most of theremployed Indiéns work at the'Léne Pine School. ‘The

averagelfamily income ©-+ the Indian group is less than half the average



_ 11.
of all rural farm families in the state of South Dakota.

Approximately two-thirds of the staff from the school live in the

local éommunity or ﬂﬂmmute from other rural towns or farms, while the
‘remaining staff live on the school campus 1n.g0vernment housing.

Economically, Lone Pine Schocl contributes greatly to theit0wn.

The school employs more personnel than any other organization within the
entire county., The following accoun£>is taken from the author's field
diary:

Many people don't think the school hel?s the community out--it sure
does as far as I'm concerned, they say it wouldn't make any difference
if the school_were here or not. Some of the ones that reap the benefits
directly even say this. I get a lot of business from the school people.
Lone Pine makes a big difference to the entire economy of the com-
munity. Just think of the money the kids will spend downtown on
Saturday. The staff members also spend their salaries in the com=-
munity, and then they will say that the school has no effect upon the

- community. (field notatlon--mlddle-aged, white businessman, October
17, 1964).

. The students from the schoolvare free to go to town on'assigned”
afternoons during the week and on Saturday and Sunday afternoons. In gen-
eral, however, student-community contact is’minimal. ‘When thé students
talk to townspeople 1t is mostly as customers in the stores or as patrons
of the single movie theatre, The local theatre owner attributes the con-
tinuance of his business to "the kids from the Indian school."

Through student employment'or.studgnt attendance at church services

a few more coﬁtgcts;aie provided,’ﬁhough.iﬁ generai, stﬁdent participation
in ipcalffown church activities is minimal since religioué services are
held at the school auditorium on Sunday and ministers and church members

of respective denominations come to the school on Monday afternoon to

conduct a religious activity period. The employment.situation'reflects
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the fact that few steady jobs are eveilable for the boys in the con-—
munity, although a few obteined such jobs as raling leaves or shoveling
snove The girls have many temporary jobs and a few steady jobs baby-

- sitting and housecleaning. Many of the student jobs are provided by school
staff mémbers.

In general, the Indian students from the Lone Pine School are
treated differently than white adolescents in the commmity. A specified
list of restficted items, usually those containing alcohol, can not be
purchased by Indian youths, wheress white adolescents have no such res-
trictions. At one cafe in Lone Pine, selt and pepper shakers are removed
“from the tables, papervcups are substituted for the uswal glasses, and the
Indian youths aré asked to pay when'they are served.

In general, the students express some resentment toward the
differential treatment they receive when they go %o town. 4 student
wrote the following account after a visit:

In my opinion most white people are prejudice. I may sound prejudice
saying this but it is true., I think I am prejudice against some white
people. I iry not to, but they sometimes don't give me time to judge
them fairly, like some of the people dowm towm. They watch you, all
of them do, they don't even give us a chance to judge them fairly. I

- hate to even go into some stores, they watch you so much. The man in
- the (student named store) is the only one that I know isn't prejudiced.
He's real nice, he doesn't watch you clcse, he makes me feel like that
I'm trusted, but the people in those other stores make me feel like
running away, end not go in there again . . « & friend of mine and
I went into one of the stores, we were buying some stuff, we went .
~down one aisle, the owmer of this store was looking at us suspiciously
and he told one of the boys to watch us, he probably didn't mean for
- us to hear him, cause he sure looked surprised when we went up to the
- counter with our stuff and walked out. Ve haven't gone back to that

store ever since, and I don't intend to. (Nineteen year,old:Sioux
student, November 23, 1964), L
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III. THE STAFF

The formal organization of the school incorporates a familiar pat;l
tern of staff and line positions. The formal positions or'étatuSes of
superintendent, principal, department heads, teachers, and va:ious”auxF
iliﬁry personnel‘define the role expectations of those who occupy them.

The Superintendent is the formal structural link between the school
end the Area Director, Bureau of Indian Affairs, who is in turn directly
responsible to the Commissioner of Indian Affairs.' The Superintendent, .
who is white, oversees the entire program at the scﬁool._ He -is aiso
superintiendent of the local Indian community and is responsiblevfor all
programg,and deﬁlings concerning the local tribe Qf Indians.

Under the Superintendent there are thfee administrative positions:
the Administrative Officer, ﬁho is thrged with financial and accounting
resPdnsibilities; the_Buildiﬁgs and5GroundsﬂHanager, who supervises_the_
operation and maiﬁtenanée»of the campus buildings-and»grounds; and the
Principai,.who_di;ectg thé educafionai_program.‘:The.Prinbipal, who_is
:'Indiah, also occupies a key position in‘the public reletions program of
the sphdol. -

Diregtly‘respohsible to the Principal and Superintendent are ‘an
" educational specialist aﬁd.four &epartmeﬁt‘heads§' Academic, Boys
:IhdustrialAArts, Girls Home Economics, and the Guidanpe Coordinator. The
educational specialist organizes the program for remedial instruction.
~ The Academic Head superviges the system of formal educgiibn, and. the class-

room teachers are dir:z.ily responsible to him. His office is located in
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the acadenmic building,' whereas that of the principai is located in the
Administration Building.

:The vocational departmént heads'direct the shop and home economics
programs. In addition, the boys'! director ié’responsibl§ for the repair
and magntenance of government vehicles., The girls?! director supervises
the dining hall and its personnel, Al; the departmenf‘heads are white.

Under thé Guidance Director, who supervises‘the'administration of
the dormit&rieé ahd coordinates student social ectivities, are the Boys!
end Girls! Guiddﬁc& department heads, They are in charge of their respect-
ive dormitories, and the dormitory staff is responéible to them, The Boys!
Director is'aﬁ Indien, while the Girls"Director-is white.u

A religious Activity Director, a non-goverhmental employee, whose
prbgfam is supported by the National Ooﬁncil of Ohgrches, coordinates'the
religious activity periods, and'serﬁes as»a'ohaperone and sponsor for
fatious religious functions, f :

On the school campus the Public Health Service, Division of Indian 
Health, operates a clinic which is staffed by a dental officer and dentel
assistant,‘a clinic'nurse,Aa medical soéiai'worker, a contract’physician,'v
and a 'seoret;iry. A1l of these:perso'ns except for the dental assistant,
who is an Indian, are.wh;te. _

.Dui’ing 196& and 1965, "t‘he?cnnic‘ also housed the Mentai Healtn
Projecﬁ; whosgnlocal staff qon§isted of thejCQ—Director, é'psychigtrié
social worker, an aﬁthropologistQ'ihreeisecretaries, and the aufhor,-who

was & sociologisio'

_-Thirﬁy—two teachers are responsible to th¢=Académic,,Indus£rial
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_vArts; and Home.Eéqnoﬁics éepartment heads. Twenty-six of the teachers

are married, five arevsingle, ana §ne_is widowed. Twenty-three are white,
six are Indian and'thiee are Negroe. Five of the white ieachers are
mar}ied fo Indians.

The teachers are derived largely from small rural communities in the
Midwest, and the majority come from communities that have a population of
less than 2500. thile the remaining come from various non-}Midwestern
states; their home towns tend to be more rural than urban.

Teacher turnover is high, eséecially among the new and younger
teachers. The range of eﬁployment; howeve:, is from three months to
thirty yearse.

Viéwing the socio;economic origins of the teachers, we find that
they comé from middle and lowermmiddle class backgrounds. Eleven of the
teachers! fathers haq farmed, four had Been.émpioyed’in c;erical-and
sales work, two owgéd small proprietorships, four worked in non-skilled
lﬁbor, two in service occupations and four in white-collar jobs. Tvo of
the teachers! faﬁhers.had‘also.Been teachers, and thrée had worked for
'the Bureau of Indian Affairs.

‘In,general‘then,ithe teachers at the Lone Pine School are married;
ﬂ_are native to ihe rural Midweét, come from middle'andjlower;middlé class

origins, and are graduates of small state teachers colleges.

IV, THE STUDY GROUP

The student population at the Lone Pine School consisted entirely

of boardihg'students.\ The average daily attendance vas approximately 581,
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although 677 had been officially enrolled during the year,

Nearly all of these students come from twenty-one rcserVatipns,
located in the Buillings Area (Montana and Wyoming) and Aberdeen Area
(South Dakota, North Dakota, and Nebrask&),_aﬁd‘iﬁclude-individuals from
the various Plains Indian tribes;v (See Appendix I for ;tudent tribal-
_reseivation affiliations). |

The student popalatlon was approx1mately 48 per cent male end 52

per cent female, Tables I and II show the age and sex composxtlon of the

population,.
TABLE I
INDIAN STUDY GROUP
STUDENT, AGE AND SEX COMPOSITION
AGE | MALE FEMALE TOTAL

14 7 8 15
15 4y 68 102
16 5 64 138
17 80 89 169
18 61 68 129
19 53 36 69
20 26 12 38
21 & over. 3 3 . 3

329 sk 617

Source: Uplted Stateé Department of the'Irterlof, Bureaﬁ bf Indian
Affairs, Branch of mducatlon, Annual School Attendanco
Report 1965. :
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TABLE II

INDIAN STUDY GROUP
SEX, AGE AND GRADE CHART

GRADE AGE 14 15 16 17 18. 19 20 21 & over TOTAL
Male o 7 32 4 20 6 3 109
7 Female 8 ‘.43 20 13 5 94
Male 12 25 34 15 5 91
¥ Female 15 34 37 10 3 99
Male- 9 26 20 15 13 81
H Female 10 36 26 8 1 1 81
Male 5 20 12 11 3 51
+ Female 4 27 25 11 2 7

e P ot et en - B0

Source: United Stéteéhbepartnent of the Interior, Bureau of Indian
Affairs, Branch of Education, Annval School Attendance"
Report, 1965,

Students of the same sex at one gr#de level are treated as units
in the educational oreanizatioﬁ'ana are the basic units from which the
classroom groups are formed. As can bé seen from the data of Tabie II
the age levels for the students at each grade is somewhat. hl#her than 1s
characterist1c of white public schools.
| The only official school recognition of the "degree of Indianness"
of the students is "blood quanta." An enrollment criterion is that the
Stgdents ﬁust 5e of one-fourth orlmore_"Indiap blood.“  Table III depicts

the respective ﬁercentages represented at the Lone Pine School.
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TASLE TII

'INDIAN STUDY GROUP
DEGREE OF INDIAN BLOOD

DEGREE | BOYS GIRLS TOTAL
Number of Full Blood | 104 112 216
Number of 3/4 Blood 111 137 248
Number of 1/2 Blood 91 80 171
Number of 1/4 Blood 26 16 42
Total 330 345 677

Source: United States Department of the Interior, Bureau of Indian
Affairs, Brench of Education, Annual School Attendance Report,

1965.

Viewing sociofanthropologicél ecriteria for degree of "Indianness"

" Pattending and

éneumight:aléo consider these Pactora; "speaking Indian,
taking part in the Fatlve American Peyote Cult," or "living in a household
where another member or members may be white," |
_13 responding to questionnaire 1tems during 1964, approximately 53
per‘cént of the students responding (N=395) stated they spoke a_n‘Indian17
diﬁlect; aﬁproximately 23 per cent stated they attended the Peyote-Meetings‘

of the Native American church at least once a year, while 29 per cent stated

17For the sake of clarlt; and convenlence, “Indian is used in a
 generic sense like "Enzlish” or "Russian" to refer to. 2ll Indian dialects
and lanzguages.

~
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_they had lived in a household with one or more white persons. In general,.
the students may be viewed as transitidnal, but not highly acculturated.
All of the etudenﬁs arepreseration resident's; this t'actor also would in-
dicate that their famiiies were not highly acculturated into the dominant
eulture,- Anong the students themselves there is a value placed upon looking
.Indian and being able {o speak Indian, "Mixed-blood" girls with lighter
haif.will frequently dye.their’hair black. Both the Moccasin Dey Queen
. and King, electsd by the vote of the student body, during 1965 have Indian
surnames end are Full-bloods. Although the Indien surnames are valued in
the student subcul ture, the_students will often abbreviate their surnsmes
when signing their names to school papers, Thus, "Never Misses a Sho}“
becomes ”Never”,-or "Sun Goes Down Slow" becomee "Sun Ge Do S,"

.Ih genefal, menyrof the activities and the-intereste‘ofAthe Indian
studenfe eeem to be no different than those ef adolescents attending high
‘school anyvhere in the Midwest, :As among_teenggers'in ma jority group high
schools,‘there-exists a doﬁinafiﬁg and influential student subculture at
the Lone Pine School, | | |

' Having friends, and being w1th them are central in the lives of the
.etudents. Olosely related to haV1ng friends is the value the students
place on generosmty’

A student could ask anybody for I'hooks: (a par£ of wﬁafe%er the

person was eating, permission to read something the person was reading,

drags on a cigarette, etc.) a "raise" (a loan of money), or for any
item of clothing,18 .

18poter 8. Sindell, "Cultural Transmission and Social Learning in an
Indian Boarding School® (Paper read at Proseminar II, Department of Anthro-
pology, Stanford University, April 24, 1965), p. 30. Peter S. Sindell served
as staff anthropologist,Mental Health Project for Indian Boarding Schools,
from 1963-1964. At Lone Plne School he lived in the boys' dormltory.
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Clothing and personal appearance are alsofhighiy stressed, The.
students ére very conscious of the styie of theif.dlothes‘and wear tastefﬁl
‘conserw?ativ'e clothes, During the school year the boys wear washable jeans
or slacks in tan'or.b1£3k'shades and neatly pressed colored sport shirts.
The girls wear dresses or skirts with blouses or swéétérs. At any time the
" clothes of the students would not appear conspicuous in any typiqal Aﬁerican
tovmn. | |
The students are also very hair-conscious, aﬁdvthe_girls spend a good
portion of the evening hours helping each other "fix" their hairs The
styles are.cbnservative, neat, and piain. One céuldifrequently_notice the
males_éombing theif'hair before a éhiny sﬁrface in the school building or
"popping" into the restroom to comb theif hair-bgtﬁeen‘classes.‘ Shoes are
6ften poii?hed every night, end white tennis shoes are never allowed to
remain diftylor stained. In general, a.great deal of ﬁhe'studentsi "free
time“ isrspént in ac£ivitiesﬁconcerned'with clothes or personal appearance:
'A great deal of time was spent ironing and washing clothes, as well
as borrowing them. The major cause was relatlvely simple, a lack of
clothes among many of the students. Thus, since the boys valued wearing
clean shirts and pants very frequently (often every day) many were
forced to spend some time every day or every other day washing and
ironing.19
_Anbther’emphasis is upon sports and ﬁhysicalzactiviﬁies, especially
for‘thé béys. Attendance at sports events and the participatiOn in informal:

games is prevalent among all other act1v1t1es for both the boys and glrls.»

Heterosexual relatlonshlps,although no doubt somewhat controlled due

- V1bid., p. 31,
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to the boarding context of the school, are importaﬁt in the student sociél»
system; The dining hall, the canteen, the hallways during school hours,
and the trips £o.town»on weekends and on assigned afternoons during the
weel provide opportunities for boys énd girls to get together. A boy can
also send & friend of his as an emissary to a girl %o ask her whother she
would like to get "hooked up." If she agreed, then the boy walked her
‘back to the dormltory, thereby indicating offlclally that they were "hooked
up." This would be. somewhat akln to 001ng steady. However, if a. boy saw
a girl too frequently, then he was "whipped" and was ridiculed by his male
peers. The boys seem to feel that speﬁding some time with a girl is fine,
but she shouldn't take them away from the male peef group too much.go'
There is fatterned variation within the.sﬁudent subculture:
(Two) groups were perceived as the serious guys and the 'goof offs!
« « o other terms were the *regular guys' and the ‘rugged guys.' Rug- -
ged meant anything which deviated greatly from a student norm. If a
boy used excessive profanity or told 'dirty' jokes within the hearing
of a girl he was apt to be labelled 'rugged! by many of the students.
The ’rugged' guys violated school and student general norms more fre-
quently than the other students and really were .a subgroup of the
Ygoof offs.! Values which motivated the goo; offs as a whole included’
autonomy, heterosexual oonquest and 'klcks -—drlnklnw, staying up all
- night !just to raise cain,
The informal friendship patterns among the students,'however,;are
different from those found in most high schoolss In one distinctively
Indian way-friendshi§ groups cut across'grade and age lines to emphasize

& shared tribal and reservation affiliation.zg

© 207pid., p. 31-32.° 211bid., pp. 32-33.

_ 225, H, Thompson, Friéndship'Patterhs in an Indian Boarding School®
(Wimeocrapaed, 1964) : '
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in general, the studenté are expos..ed to various aspects of the |
_general American teenage cﬁlturer via television, hewspapers, textbooks,
and magazines and "'through -vari&zs movies that are shovm at the ’cdwﬁ theatre,
‘The school library contains the latest editions of most of the national |
magazines, and students oan oftcn be secn rcading current copies of Teen,

True, Modern Romance, -and Playboy.




. CHAPTER III

REVIEW OF THE LITERATURE -

Aiéhough nmmerous studies have been conducted in the areas. of
occupational choice, future aspirations, and formal education, only
research pertinent to the present study is considered.

The materials to be reviewed are comprised of Qritings on (1) Indianf
education, (2) sOcioibgy of education,‘ané (3) occupational aspirations and
futurerexpectations.

The intént.of this review of,the’iiterature is twofold: first, to

indicate the present state of lknowledge and opinion in these areas and

second, to indicéte-the thedries whichvprovidéd soﬁe direction for the study.
I. INDIAN EDUCATION

- Much of what hes been written on American indian educatiqn'has been
in supporf of one cause or another, gnd,stillimofe is controversial.
We will di;cuss»tﬁree.categories qf research and writing on Ameriqan_

Indian education: (l)bstudies conducted by(thé.Commiﬁiee on Indian‘Education
reganing.the'intellectual'and emotional dévelopmenﬁ:ofblndian 6hildreh,'
>(2)‘sfudiés by the School of Education, University of Kansas, actihg aé
research coﬁsultant’for the Bureau of Indian Affairs, and (3)vother-indepen; .
dent efforts, ‘ |

| ‘The fiéld work for ﬁhe s£ﬁdi§s'by the'Committeé-of Indian Education
was compleﬁéd dgring.the 1940‘55 aﬁd the re;uliing publiqationé~consist of

studies of particular_tribal regional grqups (Hopi,.Sioﬁk, Navaho,~

180247
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Papago)?5 studies comparing Indian end white children regarding their in-

2l

tellectﬁal and emotionalldevelopmént, and gtudies concerned witﬁ'the
recommendations for the handling of' educational and adminiﬁtrative
‘probiems of a particular tribe.,2?

| Although the studies by the Committee on Indian Education were
generaliyvconcerned wifh the emotional and intellectual devélopmenﬁ‘of
Indian children, each did obtain ethnographic data on a particular tribe,
and they all did‘take-some note of the experiences of the Indian chiidren
'within the systems of formal education, In general,’thééevstudies’tended
to'st:eSS the'destructive and repressive effect of the educational.systems'
upon the Indian,child.and‘described‘the,experiences as psychologically
damaging to the indian youngster.26_'_

In a eritical review of theselétudies, Wax and Wax concluded that

the cultural disharmbny between the Indian youhgéter and the formal school.

‘end its personnel was not the crucial factor, since many other "folk"

23Laura Thompson and Alice Joseph The Hopi Way (Chlcago. Unlver51ty
of Chicago Press, 194L); Gordon Macgregor, Warriors Without Weapons (Chicagos:
University of Chicago Press, 1946); Dorothea GC. Leighton and Clyde Kluck-
hohn, Children of the Peopls (Cambzldge' Harvard University Press, 1947);
Alice Joseph, Rosamond Spicer, and Jane Chesky, The Desert People’ (Chlcago.
University of Chicago Press, 1949).

2ARobert Je Havighurst and Bernice L, Neugarten, American Indlan
and Uhlte Children (Chlcago. University of Chicago Press, 1954).

' 2Laura Thompson, Culture in Crisis (New York. Harper, 1950)

25Wax et. al., on. citey, PP 7-8



25
peoples ﬁave'reared their children in non-compétitive atmospheres, and
vhen they Sent them into the impersonal and competitive Européén or
- American. schools, the transitions were. not psycholﬁvlcally damagin - They
: noted'that some of the Indian chlldren_dgscrlbed in the studies did come
to like school, although the reésons for fhis appearedrto be tangential
to the interest of the authors in their study of personality development.27

In 1950, the School of’.Educaticn, University of Kansas, became
research cdnsultant to the Bureau of Indian Affairs.?® In one of it§~major
research efforts the California Achievement Test Battery was administered
to'ablarge‘population of indian‘children»attending schools in the region
bounded by Hontana, Arizona, Oklahoma, and North Dakota. -In,additioﬁ‘to
the federal and ﬁiésion Indian schools, thé:public:schools with large
Indian pqpulati@ns were included in thé study, and both Indian and white
‘studenﬁé were tested, The data were analyzed in terms of a variety of
factors: region, grade, sex, race, school, etc.

Some of the most intereéting'findings weré those concerning racial
factors. The.group with the‘ﬁighést scholastic aéhigvehent'had relatively
fewer "fullsbloods® and_relati?ely mofb.chiidren from Englishéépeaking‘

‘homes.,

271bido, Pe 84

. 28L. hadlson Coombs, Ralph E. Kron, E. Gordon Collister, and Kenmneth
E. Anderson, The Indian Child Goes to School: A Study of Interrac;gl
Differences (Washington, D.C.t Bureau of Indian Affalrs, 1958), George A..

. Dale, Education for Better Living (Washlnguon, D.C.: Bureau of Indian Affairs,
- 1955); Kenneth E. Anderson, E. Gordon Collister, and Carl E. Ladd, The '
"Educational Achievement of Indian Children: A Reexamination of the Questlon,
How Well Are Indien Chil’:.n Educated’ (dashlngton, D.Cos: U.S, Bureau of
Indian Affairs, 1955) o S ‘ B
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Another finding demonstrated a successive deceleration in the |
achievement of Indian children as they continued in school. Thus, despité
cultural and language handiéaps, the Indian children sqored'above.the noru
‘in the fourth and fifth grades, but dropped further from the norm with each
successive year and gtade level. |

Other.Pfojects conducted by Univefsity of Kansas consultants were
aimed é£ discovering attitudes toward various prog:amS»which wvere implemen-
‘ted by the Bureau of Indian‘Affairs, However, these studies appsar to be
mathodologically-biased to support one cause or_anothér. For example, in
1950 a survey'which was conducted consisted:of a long questionnaire requir-
ing mostly "Yes" and "No" answers, Preceding each inquiry about an itex;
in the program of the schools was an explanation of how it was intended
to help the people of the commumity, and other biasing factors were present
as'weli..9

" Although the work of the Committee on Indian Educgtiqn end the

University of KanSAS studies constitute the majof sources of information
. on Indian educafién, some of the recent research by independent investigators
:which goes.beyondbethnographic_description, achievenent récofd;, or test
‘scoreg, isLespecially noteworthy;

Among the best of these is an extensive study conducted by Wax and
Wax at the Pine Rldoe, ‘South Dakpta, Indian communlty. They focused upon

the Sioux of Pine Rldge and viewed the edueatlonal process in terms of a

29Wax, Ope cite, Pe e
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contemporary analysis of resérvdtion life. Data for thelr study was
obtained by participant observatlon by living among the “country Indians"
of the reservation, semi—structured interviews with parents, interviews
- With teachérs and school administratbrs, and observations of qlassroom
interactions.

The research was oriented around three theories:
Theory 1. Cultural Disharmony. To children reared in conservative
Indian fashion, the atmosphere of a normal, American school is painful,
incomprehensible, and even immoral; whereas, to teachers of (normal)
lower-middle-class American background the behavior of these students

is often undlsclpllned lacklng in scholastlc initiative, end even
- immoral.

_Theory 2. Lack of Motive/Unappealing Curricula. The notions of the
Indian people themselves as to careers that are possible and desirable
are sometimes much at variance with those of the educators. Where this
variance exists, dropout of adolescent students is exceedingly =
likely.>! |

Theory 3. Preservation of Identlty. To conservative Indians, their
. identity as Indians is the last and most valuable treasure remaining
to them. Insofar as education is presented to them, or percelved by .
them, as a technique for transmuting their children and their people
- into "whites," then it becomes freighted with all menner of emotlonal
complications and is likely to be rejected. 52

In regard to the first theory, cultural disharmony, they found that

the Sioux children genera11y>60‘like school,'when they diélike"schopl-ihey
play "hookie" or dropout. Wax and Wax feel thai droppihgvout is related

to peer group structure and formal education rather than to a conflict between
white aﬁd Indian values. They feel that the struggie i§_between the,school

and the Indian peer society. Iﬁ'general, they compare many of the

521bi4., p. 13.
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L]

problems to those encountered by schools in the urban slums:

- Thus, in a basic sense, the problems of the Pine Ridge schools
are not problems of 'Indian education' so much as problems of 'gen-
eral education' in a scciety which requires ‘the schools to be ethnic
melting-pots and ladders of social mob111ty.5§ :

Regarding the second theory, Lack of Motive/Unappealine Curriculsa,

'they discovered that Sioux parents and their chiidrén‘view education as:

ﬁhe key to vocational success, even ﬁhough there is little opportunity for
employment available on or near the reservation whére most prefer to live,
In view of this, the adult Indians feel that the elimination of the voc-
ational agricultural program in the schools was a mistake. The federal
~educators view'edﬁcatidn as a good in itself and as & means for transmititing
dominant cultural values. The Waxes conclude that a portion of the educa~
tional préblem is posed by thg lack of céherenée between th;-schqol-curul
riculum and the vocational possibilities open to the youth, especially the
bo&s. Although they suggest that this is a problem that plégués‘school
systeﬁs‘all Qver the country, theyifeel it is exaggefated by the isolation.
6f’the reservation.54

They conolude‘with regard to the third theory,.Preservation, iy

Ident__z, that while the federal educetors thlnk of the school° as de51vned
to make the students "less Indlan," the Sloux adults do not seem to be con-
cerned about this. In general, they feel the education‘is'good for their

children, aﬁd they take a pragmatic atiitude toward education considering

it as qualifying-them for employment.35

33Ibid., p. 115. bid., pp. 113-115.

32Ibid., pp. 1l>-li4.
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‘ The siudy by the Waxes haé'provided new inSight into the educétional
problems and the attitudes of the Sioux toward education aﬁd occupati&ns,
Whgreas the‘previous_ethnographic field.studies stress the_unique qualities
of ﬁhe Indians' problé;; the.Waxes brought out maﬁy_siﬁiiarifies to problems
encountered in other grouﬁs.
-Another recent study, by Miller and Caulkins,aé_ié especially note-
worthy in its concern with sociélichange and the Chippewa Indian adolescent,
- They feel that the younge:'generation of Chippewa.Indians-has been shaped
\/by influences different from those of préceding genefations; They takg into
account formal education and mass media‘and their influence uﬁon the con-
temporary youth. They found the aspirations and expectations of the
Indian adﬁlescenﬁs to be geared to success and money orientations of the
'generalvAmerican culture. .Clo&hes and cars were of interest, and the
students projected hopes for impressive houses, hi-fi sets, televisions,
‘etc. However, the vastvmajority-dfvthe‘Students did not envision their
dreams of a rich,:full, comfortable existence as'reaching realizatio;>\\
Vieving thé oCcupétional aspiratioﬁs of the students, the authors
éonclude that the gtudents define an'Occupatidn'not as an end in itséif
but_éimply‘as the mgané to a more ggneral goal,,the-éftainment of a middle—
class or ﬁbove-standard living. |
These two independent'rasearch efforts, Wax and Wax and Miller

and Caulkins; are unique amOng-sbcio-anﬁhropological studies in that they

36FrankC. Miller and D. Douglas Caulkins, "Chippewa Adolescentst
A Changing Generation," Social Problems, 23:158-159, Summer, 1964,

1
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focus ﬁpoh the contemporary Indian adolescent as-a»prodﬁot of = razservation

subculture, influenced by the larger segment of society.
II. THE SOCIOLOGY OF EDUCATION

Although a number of sociologists have proposed the'study of formal
education from the general viewpoint of a sociological gnalysis of formal
institutions,57 methods and techniques for cross-cultural study are largely
nonexistent, Stanley Seashore, S in reviewing field experiments with
formal organizations concludes: "Tho otherwise rich literature on method=-
ology of research on human social behavior is barren'when it'comeé to
experiments with formal organizatiops.d He suggestsAthat the study of
formal education presents on unlimitedoopportunity for'rosearoh through
the use of a comoination of field, experimental, and survey methods.

Alfhough the research in the sociology'of education,'and pérticularly
the schooi a3 a formal ihstitution, is not extensive, a mumber of socio- |
1ogioé1'stﬁdies have contributed to a further underotanding of the social

system of the school. Notable,exampies are those of-Hollingshead,§? Gordon,éo

3Tvuilbur B, Brookover, "Sociology of Education: A Definition “
Amerlcan Sociological Review, 14:407-415, June, 1949; Florian Anaiecki, .
¥The Scientific Function of the Soclology of Educatlon,“ Educatlonal Theory,
1: 69-78, August, 1951, '

3astan1ey Seashore, "Field Experiments with Formal Organlzatlons,
Human Organlzatlon, 231 156~196 Sumer, 1964

39August B. Holllngshead, Elmiown‘s Youth, (John Wiley snd Sons,
New York, 1949).

400. Wayne Gordon, The Soclal Systen of the Hlvh Schools’ A Study in
the Sociolozy of Adolescence (Glencoe, Illln01s. The Free Press, 1957)
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Coleman, =~ and Havighurst and Taba.

Hoilingshead‘conglqded that the social behavior of high school
'students is related to4thé_p651tions their families occupy in the social
structure of the communitj. ﬁis study demonstrated thg‘relationship between
th§ social class positioné ofAthe families of adolescents and participation
in school'activities, and his analysis'gave gupport to the notion that the
middle-claésAvalues of‘the scﬁool are crucial to-ﬁdolescent ad justment,
A Ho11ingshedd'cohéluded_that if the student is able to conform, he makes a
successful adjustment to the school} if ndt; he will probébly.ieave.45

| Gordon, in reviewing the study by Hollingshead, feels that the
Hollingshead hypothesis is a sufficiént‘description of the significaﬁt
relationship betﬂeen_the'sdciél behavior of high school students and the
social poéifion.of‘their families, but ﬁhaﬁ:it leaves unexplored the manner
in which students of lower-class posiﬁion frequeﬁtly meet.the.expgctations

Lk

of the middle~class school culture.

45

In a companion study to Elmtown's Youth, Havighurst and Taba ~ in-

vestigate the hypothesis that 'the;degree'of'conformity‘to school expéc-
tatibns,determines*the'characﬁer féputafion of the students.” Their study

_QmpﬁasizeS‘fhe importance of ¢onf§rmity to éxpéctations'as‘érucial_to the

: 41James Se Coleman,. The Adolescent Socle (Glencoe, Illlnois. The
Free Press, 1961).

42pobert J. Havighurst-and Hilda Taba, Adolescent Character and
- Personality (New York: John Wiley and Sons, Incorporated, 1949). '

43Hollingshe&d, ODe g;i. p.‘9. 4460rdon, Sp. cit., Pe 1.

Havighurst and Taba, op. cit., pe 52..
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adolescent's adjustment in school. Gordon feels that the social class
hypothesis appears to be qualified in that it is the adolescent's ability
tospercéive and fulfill the expectatiohs of the school, réther than his
. c¢lass position, which determines his adjustment. However, Gordon feels
that this does not deny the significance of social class in the determin-
etion of those roles that a person will perceive and ?erform.‘ Thus, a
person of lower=-class position, who perceives and enacts the_roles of the
‘.system, makes a satisfactory adaptation.46
‘Go:don-feels-that the focus of Hollingshead and Havighursf and Taba
- on the problem of general conformity and its social class provides only a
partial view. Equally important to social»class~and."character reputation”
is his general pééition in the social‘structure-of the school. .Thus? cone~=
formity to formal school éxpectations'alone may not bring suffipient rgwards.
Gordon demonstrates that position is,déterminéd by successful achievement
.wiﬁhin a complex of patterns of social expectatiohs. Hié’major workiﬁg
‘hypothesis is that "the social Behavior_bf the sﬁudents.of ﬁabash High

47

School is functionally ‘related to the general social positions they ’
occupied in the sd@ial‘structure‘of,the échool.?: He concluded that the

‘social'posftion df the stﬁdent was‘primarily determined by those of the
‘ . 13

informal student groups.

| Coleman, in.The'Adolescent Subculture, describes the systems of

- norms -and values of‘American‘téenagers and the impact of the teenage sub-

cultures upon the éducational process. He found ﬁhé? adolescents often

- B6gordon, op. cit-- ve 1-2.  *TIbid.; p. 1-2.

481bid., pa 1
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look to each other, rather than to the adult commmity, for their social
rewards, and found many of the vaiues and norms of the adolescent sub-
culture to be directly opposed to the organized goals of formal educatioﬁ.49

In general, both Gordon and Coleman describe the importance of the teenage

subculture and its broad relationship t5 the edubational processs
III. OCCUPATIONAL ASPIRATIONS AND FUTURE EXPECTATIONS

Most;of fhe research on differences in attitudes toward occupations,
education, 6r.oécupationalvmobility, consists of comparisons between éocial
classes or Negro and White populations.

The issue of social class and aspiration level still remains contro-
versial, Vhile some studies have pqihted to a lower level of occupational
espiration for the lower classe350 othgr research has supplied conflicting

Vevidence.51 The research on Negro-white career aspirations and expectations

49Coleman,-92¢ cit.

50Exampies of studies illustrating this are: LeMar T, Empey, -
"Social Class and Occupational Ambition: A Comparison of Absolute and
Relative Measure," American Sociological Review, 21:703-709, December,
- 1956; Archie O, Haller and W. H, Sewell, "Farm Residence and Levels of
Educational and Occupational Asnlratlon," American Journal of Sociology,
62:407-411, January, 1957; R. 4. Mulligen, "Socio-Economic Background and
College Enrollment," American Sociological Review, 16:188-196, April,
1951; W. H. Seuell, A, O, Haller, and M. A, Straus, "Social Status and
Educational and Occupational Aspiration," American Sociological Review,
22:67-73, February, 1957; Alan R, Wilson, "Residential Segregation of
Social Classes and Aspirations of High School Boys," Amerlcan 800101091ca1

- Reyiew, 24: 836-845, December, 1959.

51Examples of studies 111ustrat1nv thls are: William S, Bennett, Jr.
and Noel P, Gist, "Social Class and Family Influences on Student Aspirations,”
Social Forces, 45 169-173, December, 1964; B. F, Smith, "Wishes of ngh
School Seniors and Social Status,“ Journal of.mducational Sociology,
253 466-474 1992
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has also prodﬁced mixéd and confusing results.52
In a study that indirectly bears on the issue, Rosen’” hypothe-
sized that Negroes in his sample of minority groups would rank low, along
‘with French Canadians and Italian Catholics, in terms of "achievement
motivation" which he defines as:
e o o the individual's'psychological and cultural orientation
toward achievement; by which we mean his psychological need to
excel, his desire to enter the competitive race for social status, .
and his initiel possession of or willingness to adopt the higﬁ
valuation placed upon personal achievement and success « o+
However, in terms of most of his data, the predictionmproved quite wrong.
Negroes in the sample ranked high on his measures of achievement'motivation,
ias high as white Protestants and persons of Greek ethnic background. The
Negroes, hovever, were willing to "settle for" (but not aspire to)
occupations lower than those anticipatéd by any other group. The values

end educational aépirations of the Negroes were higher than expected, being

éomparable-to those of Jews, Greeks, and white Protestanté, and higher than

et

~ those of the Italians end French-Cenadians.
Morelahd,55 in a study of the educational and oécupational aspire
ations of mill and town_schoo1 children, in a Southern community, found that

‘the lower-class children (mill children) have e significantly lower

52Patr101a Sexton, "Negro Career Expecvatlons, ”Merrlll—Palmer
Quarterl , 9:303-310," October, 1963, -

53Bernard C. Rosen, Race, Ethnicity, and Achievement," American
Sociological Review, 24: 47-60, February, 1959. .

541b1d., p. 48.

55J Kenneth Mc:lai:d, "Educational and Occupational Aspirations of
Mill and Town School Children in & Southern Communlty," Social Forces, 393
‘169—175, December, 1960, :
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level of edﬁcational.aspiration thaﬁ upper claés children_(town children). 

‘.However, occupational aspirations did not differ signifigantly by class,

" He found,e?idenée that, althougﬁ.the lower-class children expresse@ sig-

- nificantly lower educatiénallaspiratibns, they do share in "the Ameriéan
tradition of wanting to get ahead.," The lower class childrén aspired to
higher educational and'occupationai levels fhan those of théir parents,
and they aimed higher than they thoﬁght they could achieve, He concluded
that, although fhe lower cla;s phildren learn to want m&re education and

ubétter Jobs than their parents,.their social milieu does not proﬁide then
with sufficient financiai resources and other éocio-econoﬁic background
factors to fulfill their ambitions..

Exgmining.differences,between “aspirations“‘and'"pléns" of children
of différent social strata and rgcialfextraction, Stephensen found ﬁo sig=
nifican§ differences‘betweep educational and occcupational aépiiations
expressed by white énd.Negroes, regardless of sex or occupational status
of the father., But deSpite the uniformvlevel gf‘occﬁpational.aspiration
"the Negro students tended to plen lower than whites . . . at each‘odcupa-
fional-levél.“‘ By "plans" Stephensen meant the_:éalistic,expectation of
the student fér his-futuré oécupation,.as opposed to his more "idealistic
éépifation.“ He advénced the conclusion that a similar cultural value
systém.(as feflected in aspirétioné) was'géneral_throﬁghoﬁt-thé sfudént‘
Bémple, but that the plans_vary vith the economic or social obstaéles,

56

‘either of class or éasté, that aré p1aced in the student's wéy.

55Stephen_sen, op- cit., pp. 204-214,
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‘Holloway and Berremen” ! found whites at both middle end lower~class
levelo-aspiring higher than Negroes. On the other hand, in contrast to
Stephehsen's caste effec@; thef did.not.find the Negroeé scaling doﬁn'their
occupationol plans below aspirations any more than did thoir white counter-
parts at either level. However, switching over to educational aspirations,
presumably closely allied_wiih occupational &spiration{ fheqauthorS»did get
~ partial support for Stephensen's hypotheSié that Negroes and white‘aoéire
to similar amounts of education.

Sexton,58 in reviéwing the research on the occupational and career
expectations of Negroes and Whités,.concluded that the aspirations in regard
to both oducation and occupation were unusually high considering the socio=

. : ' \ : 61
~economic factors involved. She cites the studies by Hyte,59 Gray,6o Empey,

62

and Deuﬁsch.

57Robert C. Holloway and Joel V, Bérréman, "The Educational and
Occupational Aspirations and Plans of Negro and White Male Elementary School
Students," Pacific Soclolog;cal Revxew, 56-60, Fall, 1959.

58Sexuon, _B° cit.

‘ 590 Hyte, “Occupatlonal Interests of Negro High School Boys," School
Rev1ew, Lhys3hol0, 1936

'6bSusan Gray "The Vocatlonal Preference of Negro Chlldren,“ Journal
of’Gent. Psychology, 64 299-247, 1944,

61 :
L. Empey, "Social Olass and Occupational Aspiratlon,_ American
Sociological Review, 21:703-709, 1956 ; S

. 62Hart1n Deutsch, Mlnorlty Groups and Class Status as Related 1o
Social and Personality Factors in Scholastic Achievement (New York. The

Society for Applied Anthropology, Monograph 2, 1960),




37

‘Hyte reported that 75 percen£ ofsNegrb boys in eicht Indiana High'
.schools chose profe351onal occupations even though only 11.6 percent of
th; fathers were prULe831ona11y employed. Empeyvfound.a,marked des;re
for upward job ‘mobility, in ;reference andvexpectation; among lower status
students. Lower class seniors prediéted their chances of en£ering‘their
preferred—occupations only a little less thantthose of other seniors.
Deutsch, studylng classes at the 4th, 5th, and 6th grade levels from two
low income schools (one Negro and one whlte) found occupational aspirations
high in both groups.. About»one-third,wanted high-prestige jobs, such as
.engineering and medicine,

Sexton_also cites studies wherein the occupational aspirations were
found to be_higher among Negroes than_amohg'whités at éompafable class
leVels'and,relatés the studies of Gra&,63-Reiss and Bhodes,éh and Smith and
Abramson. >

.vGray‘found that the occupational preferenqes of Negro grade school.
children.higher in prestige than of whites‘ Réiss and Rhodes found Negroes
stressing the impgrtanée»of education to a gréafer deéfee-than whites, whilé

Smith and Abramson reported'not'one student mentioning managerial aspirations

65Gray, op. cit.

64Albert J. Reiss, Jr. and Albert L Rhodes, "Are Educational Goals
of Conforming Truant and Delinquent Adolescents Influenced by Group Position
in American Soc1ety?“ Journal of Negro Educatlon, 28:252-267, '1959.

65H P Smith and M. Abramson, "Racial ard Family Experience Cor- -
relates of Mobility Aspiration,” Journal of Negro Educatlon, 31 117-124
1962, ,
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semong a small sample of Negro and vhite low-income high school sophomores,
but found that the Negroes had higher educational end occupatlonal aspir-
ations, while the whltes had & more achievement-orlented value system.

In general, Sexton feels that much of the data and conclﬁﬁions'
present conflicting and confusing rcsults. The ressarch in thenéreag she
suggestg, sufferg from lack qf'timeliness; gs,the'life pattern of many lower
ciass pérsons is rapidly changing from limited populations used in research
(since ﬁany are regional), and from Fhe extent of local aﬁd regional

‘wvariations being gnknown. Furthermére, she feels that the reseafch‘on
career expectations is much more limited than that on,aépirations.

Another important and controversial issue in this connection of
occupationél expectations and aspirations has been the intérpretétions.of
the findiﬁgs. Thc question then becomes§ "Why do various levels of aspir-
ations and exéectatioﬁs exist among the various classes and minority
groﬁpings?”

Most of the literatuie'has suggested ihat'those of & lover class or
‘minority statug'have & less favbrable'éocial milieu for the accomplishment
of their aspirations and the exisfénce of stratification in‘American.sédiety

66

is well documented.

668tudles emphasizing this include: Ely Chinoy, “The Tradition of
Opportunity and the Aspirations of Automobile Workers," American Journal
of Sociology, 57:453-456, March, 1952; Allison Davis, Social Class Influ=-
ences on Learning (Cambrldve, Mass.: Harvard Unlver31ty Press, 1948); H. H.
Hyman, ""The Value Systems of Different Classes," in Reinhard Bendix and S.
M. Lipset (eds.), Class, Status and Power (Glencoe, Ill.: The Free Press,
1953), pp. 426-442; Genevieve Knupfer, "Portrait of the Underdog," in Bendix
and Lipset, op. cit., pps 255-263; Jackson Toby, "Orientation to Education
as a Factor in School maladJustment of Lower-Class Children," Social Forces,
35:259-266, March, 1957; W. L. Warner, R, J. Haviohu-pu, and M. B. Loeb, iho
Shall Be Educated7 (New York: Harpers, 944) .




5 .-L::.pp:.ncott Co., 1947)

| 39

More;specifiégily, the issue in ﬁhe.literature is whether or not
there is a-conéensus of values of norms‘among'the ?arious classes that
sétvﬁhem'apart. Some argue that there is a consensus regarding certain
, values in the Amerlcan culture that exist among all, regardless of class
o6r social pdéitlon.67 |
| Others,'however, argue tﬁgt_there is no such consensus of values
and that the iowér élass or minority values are different from, an&.often-
times‘opposed-tb,_the dominant values of the culture.éa‘«

Those'adhering to the importance of social class value, argue that:
eaéh'class has its own norms and valﬁes, some 6f which from the point of
view of the dominant'middle-class»culture, are considered to be deviant,
but whichvfrqm the point of view of thatfparfigular clgss-or subculture
afe perfe;tlj normal, The proponenté.of_this view, notably spciologists
of crime and delinquéncy (students of Sutherland) attribute'béhavior, and
particularly:deviant behavior, as sbmethiﬁg that‘is learned through

. : 6o

participation in the subculture.

, 67"alcott A, Parsons, %A Revised Analytical Approach to the Theory
Social Stratification,” Reinhard Bendix and Seymour Lipset (eds.), Class,
'Status, and Power (Berkley: University of California Press) ppe. 268<277;
Robert K, Merton, Social Theory and Social Structure (Glencoe, Illinois: The
Free Press, 19495 Albert K. Cohen, Delznquent Boys (Glencoe, I111n01s' The
Free Press, 1955). K

8Herbert H. Hyman, “The Value System of Different Classes," Reirhard
Bendlx and S, M. Lipset (eds.), Class, Status and Power (Glencoe, Illinois:
The Free Press, 1953) pp. 426-442; Walter B, Miller, "Lower Class Culture
as a Generating Milieu of Gang Dellnquency,“ Journal of Social Issues, 14:
1958; Allison Davis, Social-Class Influences Upon Learning (Cambrldge.
Harvard University Bress, 1951).

69E, H. Sutherlard, Prlncinles of Crlmnoloory (Ph:.ladelphla, Pa.s




Directly opposed to this analysis; is that presented by Mertoﬁ.

He feels that the norms and values of the dominant American culture, with

an emphasis upon success via hard work, eduéation, and pccupétionai'mobiiity,‘

_are influential and to soms extent shared by, or at least known fb,'memberg'
of all groups in the:American society., He suggests fhat in modern society,
.linked by mass communication and‘formal educatioﬁal institutioﬁs, 8 sub-
culture cannot remain cbmpletely iéolated from these values of the dom-
inant culture. Merton, for examélé, notes the stigmatization of manual
labor which he has found to hold ra{her uniformly iﬁ all social classes.

| Merton distinguishes between two eleﬁents.in the social system:

. the cultural structure, or the organized set of values or goals,‘and the
social étruqture; or the iﬁsﬁitutichalizeﬁ'chanpels'of access for attaining
these values, He considers these tWO‘elements'to vary ind;pendently_of
eaéh‘other,v |

-In general, his. theory is baseé'upqn_two_aséumpiions. First, he
assumes that certain cultural values are pérvasivé through American,sociefy,
differentiated and»stratified'though it is, and_that all or nearly all

Americans are enjoined to ;trive for these goals., | |

Merton’s second assumption;fﬁhe assertion thatlthe institutionaliZed
channeis of access or'availability'ére not uniformly distributed throughou£
the social system, is supported by'ﬁost of the sociological literature on
stféfification..'ln other words,‘thé\10wer social straté‘&nd]certain‘sub-

groups, notably-racial and ethnic éfdups, are at a disédvantége-in their

YOMerton, Op. éiﬁ.
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ability to obtain the channsls of access %o various goals,

Merton feels thet the condition of malintegration between the
aspirational frame of reference-_the cultural values--and‘the socially
available means to.dbtain theée is one of disjunciion,.and he has
suggested & topology of dis junctions related to the availability of access.!!

Weiner and Murray,Ya-in following the Merton analysis, conclude that
thé differences in fhe aspirational levels of the culturally deprived
lie not éo'much'in desires but rather in the belief that the goals can
be attained, They conclude that the culturally deprived do not differ
8o much in terms of tﬁeir goals as in terms of the realization of goals,

Thus, the Merton fheory presents a schema whereby deviation from
soéiety‘s norms caﬁ be explained ratﬁer than describéd. The theory has

provided an additional orientation for this study.

" MMerton, op. cit.

72Max>wéiner and Walter Murray, "Another Look at' the Culturally
Deprived and Their Levels of Aspiration,” The Journal of Educational
Sociology, 36:319-32, Harch, 1963, - ' -




CHAPTER IV
METHODOLOGY

The methodology employed in this stﬁdy will be discussed inlterms
df;nine’areas: (1) selection of the method, (2) definition of terms,
.(5) the statement of the hypotheses, (4) the research role, (5) attributes
‘of -the populations, (6) sources of théldata, (7) procedﬁres of measurement,

(8) statistical methoas, and (9) 1limitations of the study.

I.  SELECTION OF THE METHOD

.

Two considerations were determinative in the selection of the method
to be empiqyediin'this study. The firét:refléqted the special probiems
:posed by £he.study situation, the poPulgticn; and the OVeralllresearéh
attack of which the work reported here is but a‘small segmenf.

- As part of a ihree &ear mental health préject, the author wofked—as
reéearch sociplbgist from June, 1964, until May, 1965. The overall project,
designed to evaiﬁaﬁe’the‘personality adjusiment of studénts attending_lndian
boarding schoois, was conducted by an inveétigative team ﬁhich indluded a
psychiat:ist, social workers, an anthropologist; and the writer, a‘
éociolbgist, A social worker, an anthropologist, and four psychologiéts»
served as consultants.

| Sinpe'the overall projec£ was multi-disciplinary,,the-prasent’stu@Y’
wﬁs-designed-aé a socio-anthropologiéal approach tp the study of éccupational
aspirations, occupational expéctations, an& fb:mal e&ucation at an Indian

ﬁbarding school, _
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Methods from both sociology and anthropoiogy are ufilized in a |
'combination of field, experimental, and survey meihodsy

The methods and techniques of data coliection and measurements were
selected ohly after th;?author had participgted as a pabt-time teacher-
6bsarver at the Lone Pine Indian School. Initiali&, the study was organized
.a:oundvseveral general pfbblems vhich were approached as bréadly-as possible
in order to permit the consideration of many different aspects of the»@ptal

situation.

- 1I. DEFINITION OF TERMS

?

The following terms are defined for the purposes of this discussioni

Indien student. Students attending an off-:eservaﬁion boarding
school, vho are at least 1/4 or more degrée_ofxlndian blood,.registergd in
tribai ro11 books as reservation residentsa and whose ages range from 14 to
20 yearse.

White students. White students attending a public school with a

similar basic educational program and system of formal role expectations

as the Indian Boarding's¢£001, and whose ages range from 14 to 20 years.

. Occupational Aspirations. This title-designaies the stated preferred

occupational goals of the students.

“Occupational expedtations. The term refers to £he-anticipated future

occupational aéhievements as stated by the'studenﬁs,»or-their "actual plahg;"
III. STATEMENT OF THE HYPOTHESES

Four specific null hypotheses are formulated for test. Since it is
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a well known éociological fact that there are gross differences in tﬁe
occupational énd educational aspirations of males and females in the
American society, it is necessary to test the hypotheses separately for
‘the sexes with Indian-white differences con‘brolled.73

he first hypothesis is that there is no significant difference
 in the level of.occupational aspirations among Indien and white males.

The second hypothesié is'that theré is no significant difference'in
the level of occupational aSpiratibns among Indien and white females.

- The third hypothesis to be tested in this study is that the Indian:
males will not have a level of occupational expectafibhs;.o: “actua1 plans,*
significantly different from the white males. |

The fourth hypofhesis»is that the Indian females will not have a
level of occupational expectations, or "actual plans,"significantly dif-
ferent from the whi@e females, o

- Although the hypothéses are stated in null form for testing, the
theoretical framework which the inyestigaﬁor:employsvpredicts the outcome
of the results, _As will be recalled in‘thegreview.of the_researgh, a. number
of th%oretical frameworks have been SﬁggeS£éd.for'the anaiysis of the. future
‘Qccuéafional aspirations of minority'status individuais. In general,‘one
approach assumes tha£ the minority individual should‘be studied as a dis-
tinet subculture. The other approach assumes that there are certain pervas1ve

values throughout the Americen culture vhich are accepted regardless of

Syi1lien H, Séwell Archie O, Haller, and Murray 4. Stfaus, "Social
Status and Educational and Occupational Asplratlon,“ Amerlcan Soclologlcal
Rev1ew, 22 67-73, February, 1957.
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stratun position, and fhat research which does not take these bglues into
‘account is not likely to be valid.

The'auihor incorporates the second theoretical gpproach in fhe”.n
. present éﬁﬁdy and assumes that the American Indian high school stﬁdent-can-
not be viewed as a product ofia distinct subculfure,.bui rather as a
-product of a contemporary reservation culture, inflt;zenced. by the values
and norms of the larger society.

It is therefore predicted that the Indian and white students will
have similar occupational asﬁirations, but that their éxpectation orientations.
will sharply differentiate them from the white students due to their relative
. position in the sociai éﬁructure. Merton's theoretical formulations are
therefore incgrpératedvin the analysis and-intqrpretation of_tLé fipdiﬁgs.

IV. THE RE.S»EARCH ROLE
- An early'conce;n was the nature of the research role to be adopted
"atithe-Lohe Pine Indian School since it was compiiCatéd by the author's
functions as reseérch assigtant for the mental héalth prqjebt, as a teacher
at. the indian school, and &s a member of the local cOmmﬁnit&. The investigator
functioned only as a researcher at the white control school over a period
" of sevén consecutive days.

+ Lone Pine, the author's formal role was that of research assistant
for the mbﬁtal health projéct. 'The‘adoption ofhfhis role was begﬁn‘three
months:iﬁ'advahce of the actife_periodlof data collection. At this time he
helped in_the proces:ing'of-project déﬁa,.reviewed_p;eviouslresearch,vand

began to familiarize himself with the school énd'the3commﬁnity.
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In»hopes of assuming a somewhat mofe‘plausible‘role in tﬁe formal
system of thénLonevPine School, thé administration was approachedras to the
.pqssibility of the author's teaching at the school during the yegr.‘ The
'admiﬁistrafion was told that the researcher would like to teach so that he
might gaein a better understanding of the students attending the schoolas
The school-adminisfraiion, however, viewed the teaphing,from a more util=-
itarian point df view, as the school enroilment'had incféased and there was
& teacher shortage.

~ The author taught two courées, one in art, offeréd to juniors and
seniors as an elective, and one in social studies, & required course for
all seniors &uring the first sémesfer.of ﬁhe—school year. In fhe‘role’of
teacher ne became acquainted with”the studehts;‘teachérs, and classrooms
and began éo develép‘field note reporting on such observat;ons.

When asked by the teachers and staff speciflcally vwhat he would be
doing during the year, the author state¢ that he would be teaching so that
'he might be better‘able to understand the Indian students atténding.the
scﬁool.v When 1ntroduced to school persomnel as progect staff, he aluays
gdded»that he would be teachlng. In some 1nstances, especially among the
lstudeﬁtsvand members of the loéaI’COmmunity, he waa considered only as a
teacher. Frqm‘all iﬁdicétions,‘the researcher was able to develop a com=-
.'binatibh'ofithese roles'situationally adaptable enough to reconcile the
deﬁands'of‘éhé.functions as reseéfch assistant and pért-time teacﬁef.”

Althouah there was some 1nit1a1 skepticism on the part of teachers
and steff, the observatlon technlque of beinD with them as often as pos91ole

and not crltlclzing or 1nterfer;ng with their activities overcame many of
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their original suspicions.' Also, the researcher félt'thét it was
extremely important to make frieﬁdships, for if they liked him Qs a,person;*
they wéuld tend to forget that they were involved in é sludy.

It‘soon Became apparent to the teachers and ;tudents that the re-

' searcher had certain préblems of his owm, i.e., how o get the studehts‘fo
‘class on time, gfading ﬁhe:multitude of test papers, etec. Once réassured,
the teachers, in most cases were found to be extremely cooperative and
considerable care was taken to maintgin.this relationship.

In the participant bbserver fole, the researcher was able to make
‘numerous observations of:studeht meetings; teacher meetings, éenefal_staff
.meetings, schqolvassemblies,‘social eveﬁis, and-cther general school fupctions,
es well as informal situations with students and s€aff.

The author lived in the‘local community and‘shared en apartment with
a teacher from the sghool. As a membef of the community he made'locai
acquaintances end contacts and made an effort to participate whenever
possible. He was thus sble to listen to "off-the-cuff" remerks which related

to the school, staff, or students.
V. POPULATION

The studyvutilizes two independent populations of high school students
from the ninth, tenth, eleventh, and twelfth grades. The students —
from 14 to 20 years'of'gge. The total student population (N=800) for both
'séhodis is utilized.

) The Indian'group attends school at the Lone Pine Indian‘School; The

characteristics of this group have been discussed in & nrevious section.
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-Althéugh the selection of the popuiation vas a pracﬁicélldeciSion béééd
on its accessibility to the writer, the universelis fairlj hoﬁogeneous.
Students at the school are at least one-fourth degree of Indian blood,
: reservatién residents, and are members of Northern Plainé tribal groupings.

Siudents-attending e white public high sc3001 provide the second.
independent population. 1In selecting the white public school sample ﬁhe
intent was to achieve cdmﬁarability‘of studénts who attend a sdhool offering
- a siﬁiiar curriculun, accreditatién and geégfaphical isolation frém large
metrbpolitan areas. The white public school maintains the same state and
regional accreditation as the Lone Pine school and has similar basic course
_offerings. Bothhschdols are locaﬁed in rural communitiés-in the state of
South Dakota. | .
\ No claim is made as to the socio-economic comparability between the
vexperiméntal and conﬁrol groups. From state and national éensus data, one
could generalize that the families of the white students have a higﬁér
income level, greater job stability, and more favorable living conditions
than‘the-familiéskof fhe Indian students.

The'experimentai school.was‘studied‘fr§m June, 1964, to Hay, 1965,
_ﬁhilé the author was staff member for'the‘menﬁal health project. The
cbntfol school data were collected during a seven-dﬁy périod in‘ﬁay; 1966,
-and for reasoné of time,ate neceésarilyxless completé, eépecially'in.
qualitative data.

The‘tdtﬁl gnrolled populationlat the white contfol school was
approximately 290, and 94.1.p§:cent,of the éﬁudents’participated in the

_study. Thefstudent’populatioﬂ»waé 50.1 percent male and¢49.1'percent
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Table IV depicts the age and sex characteristics of the population.

TABLE IV

WHITE STUDY SCHOOL
SEX, AGE, AND GRADE DISTRIBUTION

17

Grade Age 14 15 16 18 19 Total
Male 21 19 2 1 1 44
9 : :
Female 16 16 32
Male 8 18 1 27
10
' Female 17 16 2 35
Male 16 18 2 36
11 , |
Female 18 21 . 39
| Male 1 7 16 1 25
12 |
Fenmale 14 11 25 -

Approximately 61 per cent of the students reside on farms, while

39 : percent live in the town where the school is located.

V. SOURCES OF THE DATA

A spécific discussion of the methods and techniques of data collection

will be presente& vefore proceeding to the specific measurements designed

tolfest the hypotheses.

In general, the basioc research techniqucs are observation as a_quasi-"

participant or fﬁll—participant, formal interviews, and questionnaire and

observation schedules. Tis data are derived prineipally from five sources:

mental heaith project records, school records, student qUéstionnaire
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'Schedulés, classroom observation schedules, and the author's field diary.

School and Project RécOrds;->School and mental health project

records are utilized to obtain such demographic informaﬁidn as age, tribe,
degree of Indianvblood, grades;,scores on acﬁievement tests, and 6ther socio=-
cultural information.

In‘addition, such items as daily attendance sheefs, official memo-
randums, and general sch§ol notices were_compiled while ﬁhe author taught
at the Lone Pine Indian school. School policy manuals wére consulted in
order to describe séhool policy and formal goalé.

The control school date were collected during a seven-day period
and for reasons of time are_ﬁecessarily 1ess'comp1ete°w However, since the
research instruments and techniques of data collection had .been developed
and preteéted previogsly, time was more effeqtivei; uiilized at this school.
School records were utilized to obtain information on achievement test
' scores, school polic&, and school curriculum. All;dther demographic
information on the stﬁdenﬁs_at the white public school was obtained through

student questionnaire schedules.

Field Notations. The field notations at the Lone Pine school
extended from June,-1964, through‘April, 1965, De£ai;ed ﬁotes on conversa-,
tions with teachers, adminisfrators, and S£udénts were made after each
contact, ' The author frequently concealed a small portable tape reco:der
‘ihthis'brief]case,at-school-meetings, student diécussions, and during class-
room sessions,'so that orélly given information could be recordéd verbatim,

»The fiéld notes; transcribed‘to unisort analy;is cerds, were punched

accordingvto_a catégorical code., The code_ﬁas developed by the writer so

)
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'thatitopical categories of information could be easilyvretrived. Although
fieid notes were taken ét the‘whit§ control.schodl, they are meager in
comparison for reasons of iime; (See Appendix III for Pield note code
categories).

Student Questionunaire Schedulese Anonymous responses to student

questionnaire items were obtained at the Lone-Pine Indian school during
the regular clasarbom-sessions of English, Speech, and Remedial Reading.
The'samé classroom technique was u#ed for the white public group.

A primary aim was to make the items and instructions easy té read
so that persénal iéhguage difficul%ieé or school achievement would not
seriously affect the responses or pléce either the'control or experimental
school at a disadvantage. |

Classroom Observations. In attempting to standardize classroonm

Qbservations, a form was developed. The form is based on & genéral out~
line developed by Henry74 for cross-cultural studies of educ#tion.. In
;deveioping the form, ean effort was made to quanﬁiﬁate as mach of the
étudént classroom gehavior as possibles Thus number, frequency, and sex
categories were dealt with in a quantitaﬁe manner wnder the broader aréas
of clésQrogm béhavior. Rﬁnning process records Qere taken in thirty-one
ciass sessions at the Lone Pine School, and during fourteen classes at
the white public schoole

The class and observation times were selecﬁed'rahdomly, and neither

teacher nor_studcnts were given forewarning as‘fo when'the author would be

’7kﬁenryg gg.\éi&.



visiting the clas.lsro'o'm." “To minimize the effect of an observer, the _
researcher toid the teacher that hé was intérested iniobéerving the be-"
havior of.certain students. The form was abbreviated sb‘that_thg teacher
aﬁd stud;ﬁts would’ﬁot know the exact coﬁtent. The ihveétigator‘éat in
the least'cpnspicuous‘place pbssibie in tﬁé‘rodm, usually foward the back.:
The oBServed Giasses were selected onlyffrém the académic class
schedule, since the observation form was not édaptablé to:thelyOEational
_ end home economic piasses, as mucbwqf the time in thasé cl&sses_was spenf'

in lab work and student behavior was to0 diversified-to’record."
VII. PROCEDURES AND MEASUREMENTS

‘Student Adaptations to Formal Education, Besides describing the

éxtent of‘conformity to rules, reguldtions of achievemen£ expectations, an
nadditiqhal inteﬁtién is to'deséribe the classroonm éituatioﬁ-at the two
schcols. in thé discuséidn‘on student adaptations to classroom role
expectatlons, the data will be reported in a. descr1pt1ve, 1argely anecdotal
manner. Both qualltative and quantltative data, gaﬁhered from the flve :

~ sources of data will be combined and related.

Future Occupat10na1 Asplratlons, ‘The future occupataonal espirations

of the students gré obtained by asking them to complete the following

‘sehtenCe? “The-kind of job I want in the fﬁture‘is' y - o
This sentence completlon item is included in the student - questionnalre
 ‘:chedu1e.v

'FuturefOccunationaI_Exgectations; The sentence completion‘item on

"fﬁiure_o§cupational.aspiratidns is imme&igiely folioﬁed by the statementi
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"When I take a: job, the kind of work I will probably get is
Student responses to this questiommaire item are defined as the students'

future occupational expectations, or "plans."
VIII. STATISTICAL METHODS AND ANALYSIS

The analysis of the data and the methodological procedﬁres are
based on statistiéal assumptions qoncerning the 1e§el qf'measurement, the
research model, and the hypotheses:for test,

In ggneral, th; level of measurement is largely nominal, the research
model éonsists of two independent populations, and the h&potheses for test
are concerned with finding whether or not the frequencies‘of the nominal

deta differ significantly from those which would be expected under a certain
set of theoretical assumptions. .

To determine differences between'occupational_aspirations_fdr the
‘coptrol and experimental groups, all occupatiéns are classified by a 1965
revision of the North-Hatf occupational prestige scale which ranks
occupations from‘ﬁost prestigeful (rank=1) to least prestigeful (rahk=90).
fSome occupgtional aspirations not ingiuded in the North-Hatt révision75
were éssigned & rank on the scale.on‘the basis éf their similarity to.
oécu@gtions that were included. | | |

An_applicafion of the "chi square test;“ the “med:’.s'hn‘"!:es'{‘,'.l is then
applied to.deterﬁine if the expected frequencies inlﬁhe diétriﬁuﬁions

differed significantly from the observed frequeﬁcies.

" TRobert W. Hodge, Paul M. Siegel, and Peter H. Rossi, "Occupational
"Prestige in the United States," Americen Journal of Sociology, 70 286-502
November, 1964, ‘




Tﬁe‘firet étep_in applying theemedien test is to find ﬁhepapproxi;'
mate medienffor fﬁe combined Indianband white groﬁps; The approximate
meaian,is the scale value which divides the entire set oflcombiﬁed‘data
'Vae_nearly'as possible iﬁtg two'equal portions, and it shouldnbe_anoint :
whieh falls_betWeen possible scale values so that eye:y case can be clearly
'c1a331f1ed as either above or below that point.

The ch1 ‘square test is then used to test the hypothesis that. the
‘rproportxon qf cases above and_below the” approxlmate medlan 1: not sig-"
nificantly #ifferent for -the control aed‘exPefimental groups. The'fofmula

for*the.chijeQuare test is:

= :Ei Sfb --fe!?
e

where T end.fe refer'respectifelyfto,the observed‘aqd-eXpected frequencies
for each grouping of cases and‘ > is "the sum of.“ The.expected frequen-
cies for any cell is obtalned by multlplylng the two marglnals correspondlng
to the cell and d1v1d1ng by the total number of cases. The observed and
expected frequencies are then subtracted and-the resultingfdifferences are
SQuafed.' The‘squaredsvalue is then'divided by the expected;frequenciee,
and the sum” of these values is equal to ch1 square. ?he number of degrees
’of freedom for the row by column contlncency table can be given by the
.,formula. | |
df-(r-l) (c-l)
_:The value oi chl-square is then interpreted by referrlng to a table on the.
Qprobablllty dlstributlon of chi square. | .

The med1an test is also applied to the occupatlonal expectatlons of

=
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the Indian and white groups and féllgwé‘thé'séme'procedure," |
" In the present study, the probabiiity_lévél of .05 or less is con-
sidered to be significant, The null hypothesis, that there is no difference
between tﬁe two_populégﬁoné; is only rejected at this level of signifi&ance.
In a further analysgio of tho date, occupational aspirations are
classified according to major occupétional groupings to determine whether
or notvthe:e are variations in ﬁhe types of ;ategories of occupations
chosen between the Indian and white groups. |
An additional-analysis of the‘occﬁpatidnal expectations, or "actual
pléns"-bf the‘students was applied and the occupational expecfations,Were
classified as: (1) identical %to the occupational éépirations, (2) above
the préstige rank of the occupational aspirations according to the :eviéion,
“of the_Nofth—Hatt scale, and (5)'below the prestige rank of'thevoccupatidnall
aspiration. An analysis of fhése"oases wherein the occupatiqnalaaspirations
and,expectationsfdiffered is used to determine the degree of differgncé

between the expectations and aspirations.7

IX. LIMITATIONS OF THE STUDY
A major limitation of this investigation is the post hoc explanation
~of the results and findings since thé‘research grew out of a larger stﬁdy
‘designedrto'évaluate the adjustment of American.Indigﬁ‘Studentéﬂattending
- boarding schools., For this reason, the approach to the problem has been

bioad."

T3ewell, et. al., op. cit.
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Ahother weakness §oncerns the reseéréh procedure and operétional :
tools as the study was designed'tq méet the uniqueness of the population
and research., Therefore, the methodological procedures and the reéeargh ‘
xmeasu:emeﬁts laék_thev;iandardization_characteristic of'many'research 
instruments.

Since the iptent_was to achieve comparability between the control
and .experimental schqol-in terms of curriculum, éccreditation,-and com-
mnnit& charactefistiqs, it should be noted that certain specific variableé
which‘might'tend to havé.a beéring on the findings, were uncontrolled. The
main~factor to be controlled was racial status, and:ndlattempt wag made
Yo achieve socio-eéqnomic cOmparability‘between the white and Indian groups.
However, class identification or differentiation_ig more than socio- -
‘économic éositi&n, and minority groﬁp yoﬁth are differentiated from the

white majority by the“cumulative_effects'of their minority;status,vregardless
’of socio;economic'po;ition. 'Viewihg’the two populations of students, it
woﬁld be safe to generalize that the students of the white families'had a
‘highér income ievél, greater job stability,_and better living éonditiéns.
than the families of the Indian.students. _

It shou1d be hoted that tﬁe age.dist;ibuiion for the two groups was
uheveﬁly'distributed, as the Indian étudents ﬁended to be’older with each
successive'grade.

| Scores on achievement tests depicf £he‘Indian_étudents aé:beinéAv
:b-elow the state norms, and readi'rig,» ’vocabulary,' and English di_fficul_{ieé
were more pronounced émong-the-Indian group.

Another factor which must be taken intc account is thé différencé
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in the structure of'thé two schoois; The white public écﬁool was a day
school and students lived with their families while attendingﬂschooi.

The Ldne Pine Indisn school was a bcarding‘school»and the studeﬁtéjlived‘
‘in two dorﬁitories. These differential living conditions plus the variancé
énd differential influence of student, school, and sfaff norms present

future difficulties in the interpretation of the findings.



CHAPTER V.
'PRESENTATION AND INTERPRETATION OF THE FINDINGS =

The fesults”of‘fhe'éiud&vand the‘interpretétions:afé_pfesénted in
"thféé najor éectionSQ The first seCtién pfesénts the £esting of the two
:hjpothesesﬂregardihg'the oceupaiiénal aspirétions of the Ihdian and white
groﬁﬁé. An addltional 1ntent10n is to describe the general characterlstlcs -
of student asplrations.
;he’second_portlon presents'the findings on the-qccujati&hal‘

eXpectétioné.and téétihg'o%;thé hypotheses for the male and femaie Indien
“and white groupings. Thetfesults are also considered in feiaiion to.the‘
occupational aspirations of the sfudents. |

A tﬁifd secﬁionvpresent; a discussion and intérpretationvof thé_

:findings in cdnsiﬁeration'of the theoretical framew§rk.
I. OCCUPATIONAL ASPIRATIONS

Table V presents the percentage dlstrlbutlon of students' occupatlonal_
aspirations for the male and female Indien and white groups. The occupa—
tlonal asplrations are c1a331fied according to major occupatlonal d1v131ons,
United States Bureau of the Census, 1960.

' Thq percentage discrepancies betwéen the Indian and whites in the
-multiple response and no response'categoriés should be noted. Wﬁilé‘ZO.f'
percent of the Indian males listed multiﬁle responses, oﬁly-4.5‘percent
~of the white males gave m&ltiple responses, ‘Apprégimatelj lé percent of

the Indian males did_not_respond; as compared to 12'peréent of the white
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males., A 1argerﬁpro§efﬁien of the white males; however, stated that they
"did not‘knew." Considering these three categories, 40 percent of the "
Indian males were unable to specify any clear occﬁ?atiehal choice, es_
compared to 20,4 percent of the white males.

An examination of Table V indicated that 19.7 percent of the Indian
females listed multiple‘occupational‘choices.as'compared to 3.1 percent
of the white females, As with the white males, a larger percentage of the
white females stated simply that they "did not know. Oomblnlng the three
categories, 31.0 percent of the Indlan female; gave indefinite Ortno
reeponees, as’compered to-l4.7 percent<ef the_white»females.

It is therefore concluded that the Indian group, both the males and
females, are less concise and certain regarding future oeeﬁPational‘goais.
.than the white poﬁﬁlation of students. o
The large ﬁroportion'of indefinite responses, however, is'not'
jatyplcal compared to the results of other research ‘on occupatlonal goals
. of hlgh school students. Recently, Sherlf77 found that at least one-fourth
of high school students in various samples, regardless of background and
,socio-economlc factors, are unable to ‘specify a clear occupatlonal croe.l.

Vlew1ng the_general characteristics of the total occupational
aepirefions accerding to the major groupinge.es emﬁloyed in Tablefv a
‘-larger pfo§e;ti6n,of the white malee:chOSe'pfofessienal, technieal, and_“

farming occupations. The other differences-ere not substantial.

_ 77Muzafer end Carolyn W. Sherlf, Reference Groups (New York' Harper
- and Row, - 1964) p. 211.
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- TABLE V.

MAJOR CLASSIFICATIONS, OCGUPATIONAL ASPIRATIONS
FOR INDIAN AND WHITE STUDENTS

-
ey

Major Oécupational Males _ . Females
Groupings Indian Whites Indian Whites
; (N=261) (N=132) (N=273) (N=129)
' — % | K3
White Collar 22,9 1 30.4 56,3 690
Professional and Technical 16,1 . 28.0 37.6  5L.9
Proprietors, Managers, 3.4 8 1.1 -0
end Officials a L : :
Clerica_l and Sales . 5.4 ) 1.6 1706 17.1
Menual Laborers 32,5 34,8 12,9 14,8
Craftsmen and Foremen ‘ 21.8 ©  13.6 ok 0.
Operatives : 1.9 - 2.5 .0 .0
Service VWorkers S0 5T 10460 - 11.8 14.0
Laborers, except Farm - SRR T 8.3 o7 8
Farm | C k6 14b oA .0
Farmers and Farm Managers. 3e1 :14.4- oh .0
Farm Laborers 1.5 0 0 .0
Boﬁséwife ‘ N .0 0 b 1.5
Don't know (as stated by .19 - 3.8 2.9 6.9
atudent) ' L . ‘
Multiple-Responses 20.5.* ‘ 4.5 19.7 3.1

Nb Response | . 17.8 12.1 8.4 47




61

The white femalés épéeified‘professional and teéhnicél‘océupatibns
to a greater degree than the Indian females, and a larger proportion of
the white females 1nd1caued serv1ce occupatlonal aspirat;ons.

_An'examlnatlon of Table A 1nd1cated_that the females,.forrbdth the .
Indiah’and“white_groups, aspiré to the profesgional énd technical occupations
to a greater degree than the males. An examinaﬁion of ﬁhe specific
" occupational choices for the females indicates that this difference is due
~ to the popularityzqf teaching and nursing for them. 'waevef, the socio=
logical significance regarding the difference in the nature of occupﬁtional
chéice for males and'femaies should'also‘be'considered. Research indicates
that the key status for_mosi women lies in their_husbénds'IOccupation,
regardless of what occdpational aspirations they may have.78 Parsoné haél
remarked oh’the frequency with which womgn'have céiéers that would place
them in a different status position than their husbands if their own
careers did in fact determine their.social StatiOns; The career for'a“ 
women in a sense supplies a supplementary rather than an essential income.79

The first null hypothe31s, that amonv Indian males and whlte males
there is po significant difference in the,level of:occupat1ona1'asplratlons,
’isateéﬁgd by'ﬁhe data presented in Table VI, | |

"As notea in the section»ﬁn methddology,'all occupa£ions wéreiglags;

ified aécgrding to their'actuaivor}interpolated North—Hatt’occupational

78E T.. Hiller, Social Relatlons and Structures (New York. Harper
-and Brothcrs, 1947), pp. 339-43. c :

v 79Talcott Parsons, "The Social Structure of the Famlly,“ Ruth N,
Anshen (ed.), The Family: Its Future and Desztny (rev. ﬁﬂ., New' York’
. Herper and Brothers, 1959), P 265.x : S
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”prestige-rank.vélues. The median test, an application of the chi séuare
test, is then'applied.toutest_the nullihypofhesis.
© TABLE VI

OCCUPATIONAL ASPIRATIONS OF INDIAN AND WHITE MALES ACCORDING
- TO THE MEDIAN TEST RANK DIVISION OF THE NORTH-HATT SCALE

Medien Remk Indien Males w_nﬁé Males Totals'
fbove 43.5 B | 50 | 128
Below 43.5 | 82 | 57 _ | 139
Totals i6° 107 - 267
2z =.103 T aa ~ P=D.70

A chi square value of .103 was obtained, end the data does not allow

K} reJectlon of the null hypothesis. With one degree of freedom, a chi
square_value_of.5.84l would be needed for significance at the .65 ievelol
It is concluded that among'Indian and white males there is n§ Qtatisticai
dlfference between the levels of occupational aspzratﬂon.
The ‘same statlstlcal procedure is used to test the second hypotheszs

that there ‘is no 31gn1flcant d111erence in the prestlge level of the
’;occupatlonal asplratlons among Indlan and white females. Table VII sum-
marlzes the computations of the medlan test and indicates that there is no

statistlcal signlficant difference ‘between the“Indlan and white female groups.

,
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TABLE VII

OCCUPATIONAL ASPIRATIONS OF INDIAN AND WHITE FEMALES ACGORDING
TO THE MEDIAN TEST RANK DIVISION OF THE NORTH=IATT SOALE

ﬁedign Béhk Indian Females( :White Feﬁales | Tatﬁlé
Abov§ R 86 | 6 S |

~ Below 55.5 1001 ;“ 46  | , 146
Totals . 186 1_05 “ 294
%2 =-3.57 df=1 : P= < .10

Here again, the £ull hypothesis cannot beé rejeéied; it is concluded that
there is nb difference between the aséirétional level of Indian and white
,females.' However, the data 1nd1cates, although not 81gn1f1cant that there
is a trend for the white females to aspire somewhat hlgher then the Indian
females. |

'White Male-White Females. Table VIII présénfé tﬁe.results of the

medlﬂn test as applled to the whlte male and female occupatlonal asplr-
-ations. A statistlcal dlfference between the two groups was not obtalned,
although-the compuuauions indicate that there is a tendency.for,the white

:femdleS‘to-éspire somevhat higher than the males. -



TABLE VIII

OCCUPATIONAL ASPIKRATIONS OF WHITE MALE AND FEMALE STUDENTS ACCORDING
TO THE MEDIAN TEST RANK DIVISION OF THE NORTH~HATT SCALE

L

e O B T O G

White Male

White Female

- ‘Median Réﬁk Totals
Above 43.5 50 63 | 115
‘Below 43.5 | 57 45 | 1oéw
~T§£als B | 'io7 108 215
x2 =2.79 df=1 P= < 10

Indien Males-Indian Femsles.

Teble IX reveals that there

is a sig-

nificant difference between the occupéfidnal'aspiration level of the Indian

males and Indian feméles. 

TABLE IX

OCCUPATIONAL ASPIRATIONS OF INDIAN MALE AND FEMALE STUDENTS ACCORDING
' TO THE MEDIAN TEST RANK DIVISION OF THE NORTH-HATT SCALE

Median Renk

IndianvFémale

Indian Maie | Totals:
Aho‘ve[L:o.ﬁv o 63 ’106._ | 169
_Below_40.5‘ | .  97 ’80  fi | | 177
'I:‘_ota.‘];s‘. 160 183 346 | |
T o ‘

df=\1
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SeVeral studles have demonstrated that the occupational asplratlons-
of white females do not tend to be different from those of males of

-similar socio-economicvbackground. The t'indings presented in Table'VlIl

-

Bupport previous findings. Thus the present finding on the difference
between Indian males and females at first appear to be confusing and con-
flicting until reference is made to the Indien male and Indien female
‘contemporafy social structures. Recent reséafch'indicates.that the )
‘employment opportunities for the Indlan female are ﬁreater than those for
the male. VWax and Wax comment on the Indian male and female;'

If the girls do stick it out through hi¢h school {and eschew .
marrisge and pregnancy), they can go to nursing school in'a L
neighboring city, and employment is thereafter available to them.

Or girls may study secretarial skills and seek work with the Bureau

of Indian Affairs. However, for the boys the situation is less prom-
ising: many drift into occasional work as farmhands or ranch hands.
Otherwise, they can migrate to nearby cities, but without definite

- skills and occupaticnal savvy, their job careers are uncertain.
Sticking it out through high school scarcely seems to lead any-

‘where, although many boys (even drop-outs) will themselves declare

- that, without schooling, they can. only look forward to being "bums."”

An elite few of the pupils do graduate from high school and go on to
college; of these many have a difficult time . . . . However, those
who have some college education tend to be respected on the Reservation,
and if they do not secure positions with the Bureau (of Indian Affairs)
they can occ&sionally obtain employment wlth the Tribal Coun011.80

" Although patriarchy has been common to Plalns Indian fam;lzes,gi

the opportunltles of employmcnt for the Indian female, by comparison to
the opportunities available for the mgles,,haS'no‘doubt tendod to increase

the influence of the female in the Indian household. 'Therefore; the findings

80uax and ax, op. git., p. 112.

" 8153k H. Erikson, Childhood and Society (New York. o Norton and
‘Compan;, Incorporated, 1963), PP. llh-lﬁ?. : ,
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reported in this thesis might be indicative of £his contemporary trend.’
II. OCCUPATIORAL EXPECTATIONS

Tabie X summarizes the occupational expectations for the Indian
and white groups. As with the occupational aspirations, the expectatiops
are grouped according to major occupational divisions, Bureau of Census.
The tabulation in&icates that a larger proportion of Indians and whites,
v'both males and females, was less concise regarding fheir occupational
expectations than their aspirations.

As with the occupational aspirations,'a larger proportion of the
- Indians did'nct respond and gave muitiplé responsés. Combining the thrge
categories (see "don't know," "muitiple responses,” and "no response,"
categories in Table X), 42.1 percent of the Indian males were unable %o
specify a clear occupational expectation, as compared to'28.2 percent of
‘thq wﬁite malés.i Thirty percent of the white females were indefinite as
- to their expectations, as compared to 46,2 percent of the Indian females.

An examinaiion of Table X indicates that_ihe diécrepancies between
.the Indian and white groups, for both the males and females, are greater
ﬂfor»tgeir‘occupational ex?ectations than for thé occupational‘aépirations.
B;th groups tended to change their expectations, but the percentage dis-

- erepancies betwgen the Iﬁdian and the white became more pronounced than

they were with the aspirations.
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. TABLE X .

'MAJOR CLASSIFICATIONS, OCCUPATIONAL EXPECTATIONS
FOR INDIAN AND WHITE STUDENTS

Major Occupational | ___Males. - _ Females
" Groupings Indian  Whites Indian Whites
: (N=261) (N=132) (N=273) (N=129)
) ' ‘ ' % %
White Collar _ 10.7 . 29.8 40.3 65.1
Professional and xechnical 8.0  26.7 20.9 43,4
Proprietors, Managers, «0 . #0 " «0 0
- and Officisals S o .
Clerical and Sales 2.7 3ol 19.4 21,7
Mamual Laborers 379 25.2 12.8  10.1
Craftsmen and Foremen 19.5 53 o7 0
Operatives : 3.1 3.1 1.1 0
Service Workers _ T Te6 6.1 4.4 8.5
Laborers, except Farm  TeT. 10.7 6.6 1.6
Farm | 7.3 16.8 o 0
Farmers end Farm Menagers 1.9 16.8 .0 .0
Farm Laborers 5.4 a0 ot 0
’Housew1fe. <  : o0 :.O okt 3.9
Don't knovw (as stated by B6 6.1 11.4 = 10.9
student) ' .
Multiple Responses 46 2,3 7.0 .0

No Résponse 3249 0 19.8 27.8 - 10.1
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The third null hypothesis states that there is no significant
difference between the occupational expectations, or "actual plans" among

Indian and vhite males. Table XI summarizes the results of the medien

~

:test’competatiens.v The same methedologicai procedure is fellowed as with
the occupational aspiratioﬁs. All the oceupational expectations of the
‘Indien and white males were classified_aCcOrding to their assigned or
interpolated value on the Nerth;Hett OcGUPational‘érestige Scales The

. medlan test 1s then applled to determine whether there is a significant

dlfference between the Indlan and white maleso
'TABLE XI

OCOUPATIONAL EXPECTATIONS OF THE INDIAWN AND WHI”E MALE POPULATIOVS
' ACCORDING TO THE MEDIAN TEST RANK DIVISION OF -
THE NORTH-HATT SCALE

.ﬁedian Raﬁk _ — Indian Males : awl White»Males ' 4 Totels'
fbove 2.5 . 5 e

| _Bélow,52,5 : 96 | a7 i | 123
Totals - o | | o o
x2 29,4 . df=1 P= <.qo.1 B

A ch1 square value of 29, # was obtalned. Hith one degree of free=-
dom, this value is 31gn1ficant at the .001 1eve1. The null hypoth331s is
reJected at this level, and it is concluded that among Indian and white

Ynmales there is a 31gn1f1cant difference between the'-ev.;s of occupatlonal



| | 69
expéétation.» Cdnsideringlfhé direction of thiévdifferehce, the‘lndian ‘
males have a statistically significant lowerﬂlevél'bf occupational

_expectat;ons. |
Thé fourth hypothesis, that thére is no significant differenééu
be#ﬁeen the occupational prestige expect#tions amphg'indian and white

females, is tested by the data on the females in Table XII.
TABLE XII

OCCUPATIONAL EXPECTATIONS OF INDIAN AND WHITE FEMALES ACCORDING
TO THE MEDIAN TEST RANK DIVISION AS APPLIED TO THE
NORTH-HATT SCALE

Median Rank o Indian Femg}es =~ White Femaleg | ‘iniﬁtals
Above 48;5 - 65 : 61 | 126
Be1§w 48.5 B 92 |  ‘ 25 | | 127
Totais | | : o 157 | _ 96‘ | | | 253
x° = i1.6  “) ', = df‘= 1 ~ P= <,001 -

. The computations indicate that there is a statistical significant
_ difference between the occupational expectations of the Indian and white
females. White females have a significantly higher'level’of expectations.

Indiansﬁales-lndian-Female3¢ Table XIII preéénts;the'reSults of the

median test as applied to the Indian males and females.
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TABLE XIII |
 OCCUPATIONAL EXPECTATIONS OF THE MALE AND FEMALE INDIAN GROUPS

ACCORDING TO THE MEDIAN TEST RANK DIVISION OF THE
NORTH-HATT SCALE |

Median Raﬁk. Indian Malés - | Indian Fémales -Totals
Abox}é 52.5 | | 55 o 101 | 154
‘lBelciw 52,5 96 | 56 B 152
Totals | o 157 | 506
X =25,31 o ar=1l . P~ <.001

The data rgveéls»fhat'the Indian females have a higﬁer leyelxof occupational
expectations than the Indian males. Singe a significant“difference was

also found among the Indian males end females as_to théir level of
ogbppational aspirations, this data on théuexpeqtétion level lends further
sUpport to recent'rééearch'which ihdicate the‘diséropbrtiénéte employment
oéportﬁniiies_avgilable for the Indian male and female.

White Males-lthite Females. A summary of  the findings on the white

males_ahd'females are recorded in Table XIV; A chi square value»of 2.56
was obtained. Since this value is significént only at the .10 level, the

null hypothesis cannot be rejected.:



71
TABLE XIV

OCCUPATIONAL EXPECTATIONS OF MALE AND FEMALE WHITE STUDENTS
ACOORDING TO THE MEDIAN TEST RANK DIVISION OF
THE NORTH-HATT SCALE

>

‘Media; Rankc | Whnite Males  White éeﬁélés' Totals

Sbove 43.5 ' | 46_ | 58 | |  1on
" Below 43.5 a L8 | | 38 - 8§

Toi#ls' . : { ok | | 96 . 190
x2 =2.56- - - df=l T P= 5.10

The data is consistent with the findings on.the occu#ational aspire
ationé‘férAﬁhe two groups. Although fhe difference is not significant at
the .05 level, there is slight tendency for thelfemalesvto renk their

occupétional expectations higher than the ma1es.
III, ASPIRATIONS AND EXPECTATIONS |

In analyzing the dlscrepancles\between the occupatlonal asplratlons.
and expectatlons of the students, we refer ‘to those who aspired to a
particularkoccupation and expected to ente:_lt.gs ++; those who expected
to enter a job that was below the scale vélue of'théir aspirationvon the
North-Hatt scale as +-, and those who asplred to a job that was below the
scale value of thelr expectatlon as =+, Table XV presents the distrlbution

of.categcries,for the Indian and_whlte‘males.
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TABLE XV

OCGUPATIONAL‘ASPIRATIONS/EXPECTATIONS FOR INDIAN AND WHITE MALES

Aspiration Aspiration‘ ‘ Aspifation
" Expectation (++) '~ Expectation (+-) .  Expectation (-+)
Indian % 52 2
White 76 10 o
%2 =39.34 | ) - ag=l ~ P={001

- In 36.8 pércenﬁ of the {Pdian‘male'cases, aspirations were identical
to expectations, whiie 57.6 percent of the white males were++. For the
Indian males l9.9 percent of the expectations were below the prestige
lével of their aspirations_(+¥); as coupared to 7.6 percent of'the vhite
males.

4 chi square value of 39.34 was found, excluding the two Indian -+
cases, which is significant at the .00L level. Therefore, it is conclu_'ded
-thaﬁ among Indian‘énd white males; the Indian males écéle their expectations,
to‘a significantly lower level thanvthei;vaspirgtionsa_ This data,lendé

 further Suppori to the analysis of the Indian and whiﬁe male occupational

~
—

:ekpectatidns; wherein avsignifiéant difference was found between the -
expe¢£ation level of the two groﬁps.>vNot‘qnly do male'Inﬁians expéct less.
than wﬁite males, but'é'greaﬁer’prOPOrtion also expect léss than they
aSpi}e io; |

| Iablé XVI sﬁmmarizes discfepancies betﬁeen‘the'éccupational_aspir--

:_ations and expectations of the Indian and white femaleg, or the rélation-_
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ship between what they wented and what they expected to achieve,

TABLE XVI

OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS FOR
| INDIAN AND WHITE FEMALES

Aspiration 'Aspiration ‘Aspiration

'Expectation (++) Expectation (+=) Expectation (=+)
Indian 97 37 : >
White 86 10 )
X2 =9.66 ©ap=l - p= (.01

While 66.7 percent of the white females expected to achieve what
'they aspifed tb, only 55.5 percent of the Indian.females,géve expeétations
identical to their aspirations. When we look at the percentages of thoée

:whdhexpected_to'achieve less than théy aspired to, 13.6 percent of the
Indian feﬁaies Qére +=, wﬁile 78 percenﬁlbf~thelwhite:femalesvwere +=-.
‘The data indicates that there is & siatisticany_ significant dif-
ference among Indian.and white females regarding the diécrepgncies between‘
‘occuﬁationa1 aspirations and expectatibns."The’Indign females not only
.§Xpec£ to’achié?e less than‘the‘white femalqs, but a sighificantly larger
v‘distributioﬁ expeét to.achiev¢ iess thanvthey.aspire'tb. These results
further confirm the theoretical position which assumes that although the
Indian and whites do not differ significantly iﬁ terms of aspirations, they

‘are sharply differentiated on,the,expectatioﬁ‘dimension;
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'IV. DISCUSSION AND INTERPRETATION OF THE FINDINGS

The pfesent study has Qiewed.the,American Indian high school studént
as a product of aicontemporary reservation subcuiture, influenced by thé
values of the'dominant cultures, The thesis focuses_upoh the occupational
aspirations, expectations and modes of adaptation.aﬁopg Indian and white
rural high school students.

As previously reviewe&, there have been two aociological inﬁerpre-

" tations of the o;cupational mobility'orientation in American.society.' One

aséumes that the‘occupational success'orientation'féllows class and'fécial

lines, so that the mlddle and upper classes, and the recially dominant are
the strivers, while those of a lower stratum p0sition set lower levels of

' ocoupational aspiration.

The other approach.aséumes that there.is a somevhat uniform emphasis
placed_upon_the”cultﬁral value of occupational success and th&ﬁ this ideclogy
of'éuccess in American socieiy‘isﬁuniversally internalized by;all segments.t.
This_second approach also places an emphgsié upan thé’unequal disfribution“ |
fof resources and skills, or means," in attainlng the success goal and the
_'alternatives open to those who do not obtaln the internalized ideolo gy of
success..

" Those who’advocate'thg first approach have empirica11y_demonéirated‘_
a high poaiiive correlation between Stratuﬁ‘pésition-énd‘level 6fgoqcupét10nal
éhoice,,,However;'the interptefation of these findings pose a theoretical

'and'methcdologiéai'problem. As Stephensonazwhas noted, "It is seldom clear

o 82Stephenson, _E' cit., p. 205.»
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. ip euch research'ﬁhetﬁef the efated”choice'represeots’an expectation or an
aspiration.” :

Thefpreseﬁt investigaﬂion‘has'made a distinction between‘ocoupational
~espiratiohs‘and_oecupational‘expectations,vor the "actual plans."” The
‘study incorporates the second theoretical approachiand,hes oypoﬁhesized
fhat the_Indianvand‘white youth would hold & relatively common level of
occupational aspi:ations, but that the expectation dimension wo@ld'sharply
differentiate them;vs;nce the means available for .the two groups»are uneveoly
distributed ineAmerican_eociety.'4Toe results of the study heVe.eupported'
the theoretical assumptions.

It was found that the Indiao\;ndehite students, both the males and
females, did not dlffer signlflcantly in terms of occupatlonal aspirations.
The reputedly low aspiratlons of the Indian in regard to occupatlonal
orientation were not found in this sample of Midwestern rural high school
:studente, even thouéh-the Indian studente“were relatively_disadvantaged as
compared to the white students. Considering theiimproverishﬁentrhnd marginal
empiopment fhat aweit.most Indiansg, their aspiraﬁioosoin'fegard to jobs are |
unusually high. |

'ﬁowever, a significant difference was found between the Iﬁdian'and.
white students, for both the males and females, on the level of expectation,
or the “realietic“ occupationei plans. The indian-students have a lower
rllevel.of oecupetional expectaﬁioh."A(sighifieant difference was also found
between the proportion of Indian and whites who lowered their expectations
.in reletion to their asplratlons, or in the dlscrepancy between asplratlons

and expectations.
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This pattern of choice suggests that these Indian and ﬁhite youth
hold similar occupational aspirations, but that their expectations are
differentiated by thcir-relatiﬁe positions in the sociallétructﬁre (in
which race is a significant variable). A tentative genéralization is that
the Indian youth, although they aspire just as high as the white youth,
perceive their stratum position and life chances, and state their expectations
accordingly. | |

In view of the findings, we would anticipate that the types of
adaptations would vary emong the Indian and white groups since Merton's
conceptual scheme is designed to provide an insight into socio~cu1tural‘
sources of devianf behavior. In his formulations, he seeks to discover vwhy
and how some SOCiél structures exert a definite preésure upon certain
persons in the society to engage‘inbnohconformiSt rather than‘qonformist
conduct. Therefore, due to the discrepéncies between the aspirational
éxpectations'and aspirations among the Indian group, we would expect 8
;'greater degrqe of‘nonconformity to formal education: among the Indian group.
The ﬁodes of gdaptation in the classroom would bévprediéted to take such
' forms“as rebellion; retreatism, and withdrawél‘gmong'the Indian group. Such:
‘behavior would be expecfed since the Indian students feflect a similar
emphasis upon the level of occupational success, while‘their expectations
are more‘based uécn their racial'posifion aﬁd‘hence mnay :eflect differences
in 6pportunity, or "meaﬁs“ to "goals", and the general4life chances in the
1afgér sobieﬁ&. The conformity and adaptations to formal role-expect&ﬁions
will be discusséd in Chapter VI. H

- Another finding, although serendipitous to the investigation, was
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the significant,ﬁifference between the occupational aspirations and. -
expectations among Indian males and femgles.  The Indian feméles'had a
statistically signific;nt higher level of expeétations;ahd aspiraﬁions;
These fin&ings ieﬁd supﬁort to recent research that points_tb a tfend.

toward disproportionate employment opportunities favoring the Indian

female as compared to the male,

]



'CHAPTER VI

OBSERvATIONAL,DAT : ADAPTATIOﬁS‘TOJFORMAL RbLE‘
EXPECTATIONS AT THE TWO STUDY EOHOOLS

In‘this chapter data arevpresented whigh were obtained from more
'informal’methods which did not lend”theﬁselves to quantitative analysis.
Such are reported inua descriptive, largely anecdotal manner. The data
are.specifically'concerned with the modes of adaptation and conformity
to formai:role éxéectations»at the two study'schools;‘ More particularly,
since wve are interested in providing an account qf deviant behavior for
fhe indian groﬁp we héve eﬁployed Merton's theory of sociai s#rucyure‘and
anomie. |

As:previéusi& reviéwed, Merton denctes two major aspéctsin'a'sopial
aysteﬁé ‘on the one hand, the cuituraistructure, fhat is,'ihe orgenized
'sef of normative'values-or'goals}zand on the other'ﬁand,the social structure,
more pafticularly the institutionaliZedv¢hannels,or ”meané"’of access
for.attgining‘these values by legiiimafe meéhs. ‘Furiger;'and of fun&amental
'~ theoretical importance, these two ‘elements aré considered to vary indepehdently
ofleach othér. To.quoteyMerton directly: "The cﬁltural_eméhasis placéd
‘upon cartéin.goals varies independently of the degrée-of emphasis upon
institutionalized means."83- |

Merton then makes two theoretical aSsumptions.”'First, he assumes

that certain cultural emphases or gbals,are pervasive throughdut_Americ&n

83, » .
jMerton, ope. cit., p. 133.
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society, stratified though it is, and that all or neariy all Axzericans
share these goals. Among these is the va}ué placed upon occupationél
éuccess., This assumption on the homogéneity éf.gertain cultural values
'is not shéred‘ﬁy those sociai scientists who place an emphasis upon sub-
cﬁltural relativism and who attempt to explain forms of deviant behavior
in terms of “cu;ture shocl," or the conflict of social values. It wouid'
seem, howevef, in the compléx American society, that the cpntent of values
of any subculture could not be treated-indepéndéntly from the values of
the dominant culture in which it is engrossed. The findingé on the occupa-
tional aspirations of the Indian_and1ﬁhite_groups‘in this stﬁdy lend su?port
to this first assumption. Merton's second assumption has perhaps beény
more documented by research and accepted by social'scientists ﬁhan his
‘ fifst. His'secqnd.aésumption'is that the institutionalized channels of
access or the availability of iegitimaté means to the pervasively emphasized
-culturé»goals_are.not‘unifofmly distributed throughput the social syétem.
Thé lover strata and cerﬁain subcul turel groups, no£$biy:racié1'and.ethnic,
represent a disad%antaged sociolbgical'locatipn. Thé findings on thel
‘ occupational expectatioﬁs of the Indiéﬁ and white grbups in this present;
‘studf,:és diﬁcussed in Chapte: IV, reflect that the oécupational expécﬁ-_
aiiéné'éfé more definitely bﬁééd gpon‘their facial différences in opportunity,
while the ocewpational aspiration level is similar for both Indien and white
g:oups.‘ | . | |
| fAé Mertqﬁ develops his thgqry-further,>he hypbthésize; that velue-
.‘access disjunctions, or a cdndition of'malihfegraﬁion between the'aspiraﬁional'
.vﬁlues and‘the SOcially structured access to theseivaiués, iead tp.ab
Sféékddwn in.n§rms, ér:anoﬁie,dnd léad.ahd exert“pféssufe'upon indi#iduals

W3
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or groups exposed to such disjunctions to engage in deviant behavior. The?
theory, then, as & sgcio-cultural fofmulation,‘is concerned with describing |
deviant behavior as & function of the v&}ueeaccéss disjunctions. In this
way, the theory attempts to account for the well-estabiishéd relationship
between socio~economic disadvantage and felatively high rates of deviancé,
and Merton has prosted(five alﬁernative modes of adjﬁstment or &daptatidn.
lBefore‘turning tc a description of his typology of'adéptations, it may be
we11 to coﬁfront possiblé reservations about-his'approach to deviance.

In 1poking at the varieties éf subcultures in the Americah—SOciety, 
it may be,pfOpo;ed.that'eaéh Subculture‘or segméntihas its own norms, some

of vwhich from the point of view of the dominant culture might be called
de#iant, but which from the‘point of view of that.particular subdulture‘
are perfeétly normal. If this be tﬁe‘cé;e, pe;sbns-socializedvin this
subculture are "deviant" not because they prerienée a disjugétion between
:their.aspi:ations and expectations but rather because they conform to the.
Yalues and norms of thé subculture. This theory ofvdéQiant behavior assumes
£hat-deviance results from the dénflict between the values and norms of
the subcﬁltﬁre a.nd that of the larger dominant cul'cu‘re.‘:

, Dévianﬁ‘behavior ié to some degrge-@irectly learned from a?ailable_i
‘models in one's primary reference’group, Nevertheless, a number of
questions ate left ﬁnanswered or in doubt by the éultural'transmission or
cultural conflict viewpoint. ' The first problem for the cuiturdi‘conflict
view is the unlikglihood,thgt in modern Americéh society, liﬁke& by mass. .
communication and educational institutions, that;avéubculture‘could remain

so isolated as to maintain values without fécognizing that they are at odds
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with those of the surrownding dominant cﬁlture.» i

The authof has accepted Mertbnfs assumption of the pervasive
acceptance of é:dominant ;ultural value in American society, occupational
Buccess, among both ﬁﬁfﬁe end Indian adolescents. The -findings on the
occupgtional aspirations of the Iﬁdian ghd\white groups support this
theoretical assumption.i The findings on thevdifferencés between thé
occupational expectations, or the visualized échievements among, the Indian
and whites, suppoft Merton's second theéretical-assumption-that the
institutionaliied access to the aépirations are often:unevenly'distribgﬁed
. ambng the groups. These general form#lations~bf Mérton, then, are felt‘to_
provide a useful échema in accounting for nonconformity or varjing modes
of adaptation. Witﬁ this theoretical deveiopment in mind, we can turn‘to
e brief oﬁiline of Merton's typology of modes of adaptation. | ‘

..These are schematically presented in Table XVII, where (+)’§ignifies
.“acceptance,” (~) signifies elimination" and (;)signifies "rejection and

éuﬁstitution of new goals and standatda.”s4

& |
" Merton, op. cit., p. 140,



TABLE XVII

A TYPOLOGY OF MODES OF INDIVIDUAL ADAPTATION

Adaptation Culture Goals Institutionalized
. : : ~ Means
I. Conformity + ' +

II. Innovation + -

IiI. Ritualism - +

Iv, Retreatism - -

v. Rebeliidn- F %

Source: Merton, op. cit., p. 140,

For Mertoﬁ these categories of aéaptation dé not refer to personality
organization, But to role behavior in specific types of situations. Merton
suggests that in every society, Adaptaﬁion I (conformity to'both'culture
'goals end meens) is the most common. |

Thus, "conventional role behavior oriented toward the basic values
of the group is the rule rether than the-expectation.“85 Conversely, he

su°gests that Adaptatlon Iv (reJectlon of goals and means) is the least
.connon, This mode of adgustment“ occurs, as far as structura; sources
#re concefned, when both the culture goals and institutionalized procedures
'have'beenfassimilated .throughly by the individual and imbued with high

positive value,but where those institutionalized procedures which prbmise

5Robert K. Merton, “Soclal Structure and Anomie," in Marvin E.
Wolfgang; Leonard Savitz and. Norman Johnston (eds.), The Socioloqx of Crime
d Delingquency (New York: John Wiley and Sons, Inc., 1962), P. 259.
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& measure of successful attainment of the goals are not available to the
‘individda1.86 As Merton states: .

It is an expedient which arises from continued failure to attain
the goal by legitimate measures and from an inability to adopt the
illegitimate route because of internalized prohibitions and institution-
alized compulsives, during which process the supreme value of the
success-goal has as yet not been renounced. The conflict is resolved
by elimination of both precipitating elements, the goals, and the ~
means., Be it noted that where frustration derives from the inacces-
sibility of effective institutional means for attaining economic or

- any other type of highly valued 'success,' that Adaptation II, III

- and V (innovation, ritualism, and rebellion) are also possible., The
result will be detérmined by the particular personality, and thus,
the particular cultural background, involved. Inadequate socialization
will result in the innovation response whereby the conflict and frus-
tration are eliminated by relinquishing the institutional means and
retaining the success-aspiration; an extreme assimilation of institu-
tional demands will lead to ritualism wherein the goal is dropped as
‘beyond one's reach but conformity to the mores persists; and rebellion
occurs when emancipation from the reigning standards, due to frustration
or to marginalist perspectlves, leads to the attempt to 1ntroduce a.
'new social order,

In view of the findings on the occupational aspirations and expect-
: atioﬁs of the Indian and white groﬁpe, we would expect to find different
degrees of adaptation ampng the Iﬁdieh and white gfoupsffollowing Merton's
:tﬁeoretical formﬁlation;f'Thus, one wouid expect_to find Such»mcdee of
adaptation aS’withdrawel, rebellion, aﬁd.others‘among the Indian'gfeup in
'their adap»atlon to ¢orma1 classroom role expectatlons. |

Thlrty-one classes were observed at the Lone Plne Indian School, and

fourteen were v1sited»consistently over a. three-day period at the white

. '

861bid., p. 239.

- 871p34., p. 240,
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public school. The author also taught two.coursasbat Indian school and had

~ completed informal-intérviews with all tedchers.
Hhile an observer wouid get the impressisn_that the students at the
white pubiic school are generally conforﬁihg to classroom role expéet-
‘ atibns, the students at'the-Lone Pine Indien school appear to be withdrawn,
bored, unprepared ‘hesgitant to ask questlons, and at times rabelllouse
In conveying a feellng of the atmosphere that exlsts in the class-
rooms at the Indian school, it is appropriate to quate the statements
which were madé_by several students from a Midwestern pﬁblic school after
they had-visited‘the'clasééé_at thq:Indian'School for several days:
o o o the kids don't pay too much attention in class as we do « «
things that happen . . . some of the kids just sit there. (field

notatlon, December 29, 1964--white senior male student).

Teachers do all the talking here, there is a 1ot of 1ecturin° and a

- lot of study time that we don't get during class . . & (fleld notatzon,.

. December 29, l964--wh1te senior female student)a.

At night they don't do anything as far as homework at all. ‘Most of
the kids don't even bring back books from school. I was noticing that

when we were coming back. (field notation, December 29, 1964-=vwhite .

senior female student).

The (teachers) aren't tough about when they have their a381gnments
in, like in (course title), he didn't seem to get upset if they didn't
have it done or anything like that. We would get en automatic zero or
something like that if we didn't have an assigrment done. (field
notation, December 29, 1964--white senior male student). -

A nunber of points'raiéed‘by'thése white‘high.schoolvstudents in_thé

fbregOingIQuotations repeatedly appear both in the:observational data and
in the informal interviews with teachers.

The dropout rate at the Lone Pine schoolfis.high, being somewhat

_-higher for ﬁhe.males.k The major official reason for drdpping out is

—
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recorded as parental withdrawal, and therefore the agtugl or known reasons
are ho£ §pecifically recorded. The high rate of droppihg out at the Lone
Pine scﬁool indicates a form of withdrawal behavior.- Table XVIII depicts
the sge aﬁd grade ché;theristics for the drépcuts at the Lone Pine |
school, whereas Table XIX lists the official dropout categories as supplied

by the United States Department of the Interior, Bureau of Indian Affairs.

TABLE XVIII

AGE-GRADE DROPOUT CATEGORIES
LONE PINE INDIAN SCHOOL

Grade/Age 14 15 16 17 18 19 19 & Over Total

9 : s 10 1 5 5 2 1o

10 3 7 135 1 3 27
-11_ 1 12 7 6 3 29
12 B 5 3 5 R
Totals L 15 22 35 16 16 9 113

Source: United States Department of the Interior, Bureau of Indian
Affairs, Branch of Education, Annual School Attendance Report,

1965.
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TABLE XIX

OFFICIAL DROP OUT CATEGORIES
LONE PINE INDIAN SCHOOL

Categofy | ' Maie Female ’ Total
Withdrawn by Parents 70 43 113
Absence without Leave - 27 13 4o
Home Leave--Failed to- :

Return 21 2 23
Detained by Law Agencieé 10 0 10
Could Not Adjust to School

and Dormitory Life 0 17 17
Refused to Obey School

Regulations o 6 6

Pregnant 0 L 4

Source: United States Department of the Interior, Bureau of Indian
Affeirs, Branch of Education, Annual School Attendance Report,
The drop out rate at the white public school is minimal, Table XX
aﬁd XXI depict the age and'grade'categbries and the foicial reasons for

droppiﬁg out at the»whité_public school.:
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TABLE XX

AGE-GRADE DROPOUT CATEGORIES
WHITE PUBLIC SCHOOL

—

Grade/Age % 15 16 17 18 19 19 & Over Total
9 1 1 2
10
11 2 2
12 y 2 6
Totals 1 3 4 2

Source: Office of Guidance Counselor, White Public Study Schools

TABLE XXI

OFFICIAL DROPOUT CATEGORIES
WHITE PUBLIC SCHOOL

Category Male Female ~ Total
Married 1 1 2
Failing Work 8 0 8
Totals s 1 10

Source: Offiée of Guidance Counselb:,_Whiie Public Study‘School;'

As with the Lone Pine Indian schocl, the rate for the boys is higher

_ than that for the females. Viewing both populations, the Indian students
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appear loss conforminé to formal role expectations and sugges® ihat with-
drawgl,_as characterized by dropping out of school, is morebcharacteristic

‘among‘the'lndian group, | | |

The formal expectations on student classroom behavior at the Lone
Pine;.Indian school are specified either officially in policy manuals,
memorenduns, or through informal definitions which develop within the
'system. The generai formal school expectations regarding the behavior of

students are outllned in the school pollcy manuals

The school is the means through which the Bureau of Indlan Affairs
provides the educational opportunity for future citizens at public
expense. In return, the Bureau of Indian Affairs and the school
expect from enrolled students high standards of conduct as well as
scholarship. These high standards apply to conduct within the total
learning situation as well as off the campus. & sense of respon-
sibility and good judgment are assets of character which each student
should be developing during his high school life. Conduct which
handicaps such growth is detrimental to the purpose of the school « o o o .
Upon entering the school, each student assumes the responsibility for
adopting his owm conduct to the purpose of the 1nst1tutlon, and to the
welfare of the student body.

The formal classroom role expectationsvfof the_students at the white public_o'

school are not codlfled or written dovm.

In observlng student behavior in the classrooms at tne two schools,
vhand raising, elther to volunteer 1nformatlon, answer questlons, or to ask

for teacaer help, is minimal at the Lone Plne Indian school. (see class-
room observatlon form, Appendix II) The classroom.observatlons at the white
.‘public school indlcate that proportlonately tuice as many students, con=
.siderlng-the time samples,and number of students, respond by rglslng ‘their

hands during‘olasslsessions.

’§8LoneAPine Indian School Policy Menual, (Mimeographed, 1965);



. 89

'Althdﬁgh péssive'and withdrawn behavior are observed at both:
schbéis; the differential frequency of such student Behavior among the
‘two schools should be noted. For example, in 26 class sessions at the Lone
Pine school, the investigator observed 64 students with their heads on
their desks or sleeping (Range, 0-11), while bnly 4 instances were noted
at the white public school during 12 class seséions. "Sleeping in class"
is considered by'the‘teachers to be a discipline problem at the Indian
~ school and various attempts are made to control this behavior. Fofvexample,
one teacher posted a list on the bulletin board entitled "The Sleeping
Injﬁn Club," yet removed the list after several weeks as the number of names
repidly increased. Other teachers might patrol the classroom and prod the
students to 1ift their heads up from their desks:

Don't sleep now, do some other work you feel like d01ng. (Student's

neme), are you finished? If you go to sleep you will have to stand
up. You stand up, take your book with you. (classroom observation,
general math, April 20, 1965)

In general, the passive behavior of the students is to be noted
espécially-during the periods of supervised study._ The studenis‘at the
Lone Pine school can be viewed look1nc out the window and exchanglng notes
(quletly and w1thout notice from the teacher)

Since I am in the mood for writing and haven't anything else to do,

I figured it's time I got around to answering you. At the present time
I'm in (student named class) I don't know what the assignment is 80
I'11 just keep on writing and try to get finished before chow. (a
student note, collected by the investlgator, January 11, 1965)
Others are szttlng dreamingly looklnc at their text, or-else. starta.nD to
“vcrk on assignments as the teacher nears thelr desk. Some will ask

questions as the teacher‘approaches, but as' a rule the questions are

' diredted_towafd.finding'6ut.thei“right answer," or, simply "is this what
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you want?® At times the téécﬁér‘ﬁay be viewed'éollecting ﬁnd foldihgf
papers wﬂén the students have refused to turn_in assigned work. Indeed,

some of the assignﬁeﬁts ére never turned in and many are oﬁly‘partially

. cﬁmpleted; One teacher, after checlking his grade book for an entire
semester, caleculated that'only 46vpercen£.§f-the students ever turn in the
assignmgnts for his claés.

While =& eritical.observer may doubt the sincerity of conformity in
the classrooﬁé at the white control school, a majority of the students
work on assignments, ésk questions,‘and raise their hands to answer questions
or to ask the teacher for help. Assignments are usually completed and
~handed in.

Althoughvtﬁg classroom atmosphere at the Lone Pine school generélly
would givé one the impression that the students aré passiveiand withdrawﬁ,
hostile behavioral patterns toward teachers in-the,classroog are to be
noted~-direct Verbai,_nonaverbal (physical),-and group hcétility'(such as
thé«group moaning and gfoaning féggther; or indirect'means»such as slamming
books and chairé); Although the teacﬁé:s at the Lone Pine'schqol usually
_com@lain'abouﬁ students‘béhavidrjvhich'ié-mpré_characterized aé withdrawing
or nohéésociative, the teachers complain about épecifig_ho;tile :eactibns
-éhd_“outburéts” Qitbin the classroom;- |

" One of my students decided she didn't want to do what I told her to

do so she was kept in af'ter class,vvhen along came her peer group ‘

- from the next class and they said, 'Well, I wouldn't take that.! Then
she came over and just hauled off and hlt me and said, 'I'm not taking -
anything from anyone nor is anyone going to nush me around.' (fleld
notation, April 19, 1965--new female teacher). :

- Such aggressive behavior‘was not noted at the-white contro1 school,
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and during infbrmgl»interviéws with the_teacheré, none were reported,
‘When the teachers discuss the students informally, the teachers at

the white public school commented on'those students who drank'beer; vear

. long hair, or who wear skirts that are defined as being too short. _Thesef

1

students are generally referred to as "hoods® or "wild girls," and compar-

isons are made beﬁwegn these students and “s£uden£s'who atten& school_&n
the big cities or the slums."”

- The teachers at the Léne Pine school generaliy discuss the behavior
of the students ih‘the classroom in terms of those ”who have Indian
problems." Both the passive and the aggfessive stuaénts ére_genérally
viewed frém this standpoint, and comparisons are usually made between Indian
and white high sdhoql studgnté: . .

In the public (white) school, you have students who want to learn,
vho are interested in learning, who actually work at their subjectis,
vho do not sleep in class, ask all sorts of silly questions. In the
public schools, they bring their books, they open their books to the.
page you are on, they have a pencil with them . « there isn't any

" of this usual horseplay that goes on here. Too, they have a better
background and they have more uniformity, you can start at one spot
and proceed quite normally through a lesson without having to explain.
to certain students that have not had this reterial which is what I
found here. These students don't want to learn--most of them. (teacher
interview, April 12, 1965--new female teacher). . :

e ¢ you can tell they are Orientals in some ways,’ they don't llke
to show face. They would rather sit and make you think they were
understanding something than to admit that they did not kmow it.

(teacher interview, March 1, 1965--middle-sged white female teacher)..

A differénce between the‘two schools is also noted in tefmé«of 
student‘cohformity or adaptation to classrobm puhctualiiy expectétioné.
'Since no official records are kept of those Suudents who were tardy to class
.at either school the classroom observatlon form is used &as’a criterion.

Those students who came into the room after the last bell rang and yho‘
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presehted-n6 excuse were counted-ﬁs tardy on the classroom observation form,
Approximately U47 percent of the students st the Lone Pine,school‘were'tardy,
és cOmpared to 6.4 percent of the students at the vwhite public school.

Alﬁhough class attendance is stressed at the Lone Pine school,
aﬁtendance is of'ten not taken by the teachers at the white public school
aS'bases of skipping class or "playing hookey"jare largely nonexistent.
Attgndance records are kept for each hour an& cléss at the Lone Pine school
and studgnts are either excused or unexcused by the Academic office. The
author compiled a listinglof all classeS'skippéd by each student at the
school from October 50; 1964 (when an official memorandum regarding student
classroom accounting was made) through January 18, 1965. Teble XXII shows

the average number of classes skipped by grade and sex, (Range, 1-25).

TABLE XXII

' AVERAGE NWMBER OF CLASSES SKIPPED BY GRADE AND SEX
FROM OCTOBER 30, 1964 TO JANUARY 18, 1965

Grade B Males . . Females
9 2.95 194
10 2,86 2,18
1 - 3,43 2,24
12 3.38 201

_Since_the'teachers_are often asked to accowmt for the whereabouts

| of students, class attendance is stressed. Periodie -“:cks of the halls
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'-and‘restrooms are made during the day by the.teachers:

Miss X came_into the library and said that she had just gotten two -
students out of the restroom . . . they had locked themselves in the
restroom and were sitting on the stools so they might possibly not be

_noticed, - She then threw her arms up in the air and commented: !'They
would rather sit on the pot for hours than go to class.! She said
that she could not get them to come out and finally got & chair and
stood on it and looked over the top 'They camé out.! She said she.

found the same two students later hldlng in the ‘restroom near the
audltorlum. (field notatlon)

She went on to comment that Mr. B. end Mr. C., two o; ‘the men
teachers, had just gotten back from chasing a group of boys who had
skipped out around ‘the building. (field notation, April 19, 1965--
middle-aged Indien teacher). o ' .

In géneral, the same teaching methods are utilized in the=classrooms

at.the experimental and coﬁtrol schools, This is ﬁot su:prising, gince
the majority of ﬁhe_teaéhers at both-the Indian and the white school
received their education at small stete teachers éollegés,iﬁ the Midwest
and completed their pfaétice-teaéhing'in Midwestern rurel schools,

However, there is considerable Qariation betweenvfhe two study
schoois-in the amount of time devoted to various meth6dé. The inVestigatpr?s
time samplés ofvclassroomjobserVations indiéate that 49 percent gf'the
vciagsro§m timé at the'Ipdién school is devoted to “suéervised study" (the
éiudeﬁts wo;king én assignments, doing required reading, oriwpfking problens
'atvtheir(deéks), and as much as 28 percent of the classroom time dﬁbteacher
lectures..'At the whiie.schoél, only 32 éercent of the clasgroom time is
.vdevéted to éuperviéed.Study and 10 percent to teacher le;tﬁre, whiie 4o
P?rcent’of the time is spen£ in‘ques£ion-and answer'sessioné or in teacher-
led discussions. At the Indian school only 5 percent of the total class-

room time is devoted to discussion or question end answer sessions.
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Since the majority of the clagsroom hours at the Lone Pine school
isjspent in supervised study or teacher lecture, and since the students
are hesitant to participate in classroom activities, the implications are
‘significant. Research indicates that in a classroom situation where’ the
COmmunication'is only one-wey the'accufécy of the communication is reduced,
and expected and desired behavioral changes are minimized.

The teachers at both schools are not safisfied,with the results
obtaihedvfrom vérious teaching methodé, yet the teachers at the Indian
school indicate that they had more success in the classroom when teaching
at public schools. In'genéral, the teachers at the Lone Pine schoél-state
that they are dissatisfied with the present methods, but they are seldom
eble to propose alternatives’they,f661 ﬁi11 work.

‘Mr. X stated that he had tried to use all sorts of methods.
Presently, he was trying to get the students up in front of the room
to 'express' themselves. Some of the students would refuse. Those
who did:get up to speak could hardly be heard, He commented that when
he lectures the students do not pay attention. When he gives them an
assignment from the textbook, they have vocabulary difficulties and
many won't do the work. (teacher 1nterv1ew, January 4, l965~-m1ddle-

~aged Indian male teacher).

Some of the teachers comment that they have finally resorted to such
’traditional methods as rote memory an&?copy work, or else give the students
assignments from the text to complete during a class session.

Mrs. X stated she has 'resorted' to using the textbook assignments.

or problems at the end .of a chapter to keep them busy during class .
but feels the students like to use the textbooks and play like they
are learning something--that they do not like to be put on the spot as.

to whether they know something or not. (field notation, October 27,
1964—«new white femalo tcacher). ' - R »

9xary A. Bany and Lois Johnson, Classroom Crogp Behavior (New York'
The ‘Macmillan Co., 1964), p. 99. S :
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I depend almost entirely upon the textbéok. I assign the exeféises

in the text. I have found that there appears to be a great need for
another textbook, especially to use with these Indian students. They
don't read the instructions and some of those who do can't understand
thewts They have problems with vocabulary. (teacher interview, March -
6, 1965--nev whlte male teacher).

Althoubh the present study makes no attempt to qpeoifloally axplaln
of‘define,deV1ant behavior at the two study schools, the foregoing dlscg5310n
on the classrooms at the two schools suggests that-the Indian studehts tend
to be_1ess conforming to fofmal role expectations,

As Hertoﬁ devélops his theory, he attempts to account for the well
eS@ablished>relétionship between socio-sconomic disadvantage and‘relativély
high rates of deviance. He hypothesizes that value-access disjunctions
lead to a breakdown in norms, or anomie--and exert pressureion groups
exposed“té such disjumctions to engaég i; devi;nt behavior;- Fof'example,
an.individual‘who hes reiatively high ?élues fé? certain goals, e€eg.,

'schoo} aéhievement and high future océupational aspiratioﬁs, and relatively
low expectations of being able to achieve those géals'byjhard work and
study,uéay'be.said to experience a‘disjuhction.' Such»a disjunction creates
pressure either toward the'adoption of alternétive,voften socially—unapp:oved
behavior or toward the repudlatlon of the goal in favor of other, more
 access1bl¢ goals. Thzs partlcular formulatlon 1s most crltlcal where
expectatioﬁs of attainments in llfe, as‘w;th_the contempora:y.&merlcan Indiah
adolescent in*this'study, are generally Llow. In this view, théngvdeviant
'behavzor is seen as a soclally-lnduced phenomenon,_a consequencé of the

_ dlsparlty between cuiturally empha31zed values and SOclally restricted

_ access to legltlmate means of attaining those values. The resulting strain

can, in Merton! s tynoloay, be adanted to in a number of ways. Ofvspecial
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interest to the present Qescription of the behavior of the students in«thé
ciassroom are the adaptations‘of Innovation (where the gaals are main-
tained but illegitimate means are innovated by the group), Retreatism
(where_bofh the cultural goals and the legitimate means are rgpudiated
and there is withdrawal and isolation); end Rebellion (where one rejects
‘the'present»values and substitutes others). Thus, the Merton formulations
régarding deviantbbehgvior, viewed from.thé‘Stand§oint of the classroom
behavior at the'tWQfschéols, provide additional deseriptive material
upon vhich to view the significa#ce of the findings of this study on the
éspirationsﬂahd‘future occupational expectations of the Indian and white

study groups.



CHAPTER VII
SUMMARY AND CONCLUSIONS

This concluding chapter is divided into four'sectionsz (1) a review
of the study, (2) the findings, (3) the theoretical applications and

conclusions, and (4) suggestions for further research,
I. REVIEW OF THE STUDY

This_thesis has invostigated thé ocoupational aspirations and
expectations of Indian and white adolescents end has-focused:upon rural
high school students. Ah additionallintention has been %to describe the
adaptatioo of tho studénts to foimal classroom~rolo expectations.

Two indepondent popuiations of.high school students were utilized
~in the sfudy. The Iﬁdian group cohsisﬁed of the total enrolled population
of studentstattendingfan off-reservation boardingfschool in South Dakota.

| In gene?al,vthe.sﬁudent,popuiation was fairly homogsneous. Students .
were at least oné-foufth degroe of Indian biood;:resefvation residents, and
were members cf Northern Plsins tribal groupings. The school and the
‘,sfudonts were studied extensively over‘s period of one year while the author
was stafx soc1olovlst for a mental health prOJect studying the ad;ustment
problems of" Indlan students attendlng boarding schools.

The second student populatlon was comprlsed of students who attended
e public school annroxamately 60 mlles from the Indlan boardlnq school. -

As with the Indlan population, all freshmen, sophomore,Junlor, and senior

students of/both sexes were utlllzed in the stuiy.
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The two schools were both accredited by the South Dakota Departiment

of Instruction and had a similar curriculum and basic course offerings.

Both'of the schools were located in’smgli rural communities which were
‘semi-isoléted from large metropoliién areas. The white public schooi vas
studied during a“sgyen-day period and fof reasons of' time and resources the
data, especially‘that.of a qualitative nature, are less complete, The
Indiaen and whiﬁe student’populations dif'fered in that the families of the
white students had a higher income level, greater Job stablllty, and more
favorable 11V1ne conditions than the families of the Indian students.

In general, the basic research techniques of the study'were observation
as & quasi-participant or full-participant, formallinterviews, and question-
naire and observation schedules. The investigator also taught two courses
at‘thé Indian boarding school. In the‘role1of teacher he was able to
become acquainted with the teachers; the studenﬁs, and the classrooms.
'Althoughvinformal-observations were made at the white public school, the
exigencies-of_time and resqurqés_did nbt.peimit_the suthor to becone a
_parficipant in the formal system of the school'oi thé;commupity.

The data were derived from five major sources: school recofds,
studén£ questionnaire schedules, classroom ohsérvation schedules, ahd the
duﬁhoffs'field_diéry. School records were uﬁilized at éqth schools in
order to bbiain demographic data on the stﬁ&éﬁt populations, Student
questionnaire“SGhedules wvere administered during: regular classroom sessions
.ét'both studyLsch961s. The que;tiqnnaire vas preteétéd so that_pestnal-
languagé difficulties or schdbl'achievementﬁﬁould not seriously affect the

responses of the students.
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Thirty-one class sessions were observed.éﬁ the Indian school, and
fourtgen were.visited consistently over a three-day peri&d at'ﬁhe vhite
pubiic school. The class and observation times were selected'randomly,

. and neither teacher nor students were given forewarning as to when £he 
investigator was to observe’the claés; The‘investigétor usually sat in the
least conspicuous place in the roon, usuaily toward the back, and teachers
were.told that hé was interested in;observingvcertain students in the class-
room, so that his effect as an observer couldvbe mihiﬁiéed_as nuch as
possible,

Besides describing student behavior iﬁ_ihe cléssroom at the two
schoois, four hypothgses were formulated for tesf. These hypotheses were
stated in null férm. Statistical'analysis for“theltesting of the.hypoiheses
consisted pfimarily of the median tesf,'an application of the chi square
test, to determine whether the null hygothesis ﬁight,be rejected or accepted
at a specified level of significance.

In rankingifhe'occupational'cﬁoices; éil'feSébnses were classified
éccordiﬁg toltheirractual or inﬁefpolatéd vélue on a 1965-reviéion of the
North-Hatt occupational prestige scale. Thus descriptive and inferential
statis£ics were employed wherever or wheneverisuitéblé; in other'cases,'as_
ﬁiﬁh thgvdescriptions‘of sﬁudept‘cléssroom behavior, the snecdotal meﬁhod

. was used.
II. FINDINGS OF THE STUDY

The observational and déscriptive data revealed marked differences .

in the behavioral adaptn*ion exhibited by the Indian and white students in
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the claésroom. In geperél, students at the Indigh school_appeared to'be /
withdrawn and passive, although there were qccasional'instances of aggressive
or hostile behavior. Aithqugh e critical observer may doubt the sincarity
“of the coﬁformify of £§; students at the white public school to formal role
expectations in the claésroom, one would get the impression that a majority
of the students conformed to the'expectatiohs,

Class attendance was stressed at the Ldne'Pine'Indian school, whereas
attendance was seldom taken at the white public school. A marked diScrepancy.;
between the two student popﬁlations'waé‘also.to'be noted in terms of
conformity to .classroom_punctuality expectations concerning punctuality
in classroom. _ i

In generai,'fhe students attending the white public school behaved
in the‘ciassroom in a manner that was>dbngruent.with the legitimate role
expectations placed upon them. By con{rast, the behavior of £he-indian
‘siudents in the classroom wasVnét in accordghce with thé formal classroom
roie expectatiéns. . | R

- Four hypgtﬁésés wéfe teéted. The first hypothesis, in null form
stéted, that aﬁongilndian males and white males‘theré ié no significan£
_diffefence in the level of’éécgpatibnal-aspirations, could notvbe statis-
tically-réjectéd. It was>concluded‘£hat among Indien and white males there
was no difference betﬁeensthe levels of 6¢9upati6nal aspirations |

The data revealed no differehces bétWeenlfhe Indian and white females
aé io the levéi of occupational éépiration.' Thus, the.sgcond null
hypothesis was not rejected and it was conciﬁaed that Indian and white Pemales

have'similar_levels of occupational aspirations. 1In genéral,fthe reputediy‘

8
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'low_aéﬁirations of Indians uéré not found in' this sample of high schqél
studehts, even thoughithe'lndiah students were disadvantaged as compared

to the white students.i

Significént differences in the level of occﬁpationalaéipectations
for both the males and females were‘found between the Indian and white
groups. The'tqo null'hypotheses‘were rejected, and it was concluded that
‘there is a significant difference between the Indian and white groups, for
both the males and females, with regard to the level of occupgtional
expectation, :The Indian stﬁdents have a statistically significant lower
level of expectatibn. In comparing the discrepancies between the aspirations
and the expectations, it‘ﬁas foundlthat not iny'do the Indian stﬁdentg
expect less thap the white students, but.a gregfer proportion aiso expéct
igss than they aspire to. |

A finding involving sex differences and regarding Indian aspirations
and expectations indicates a tendency for the Indianzfemales>to have higher
aspirations‘and expectations than the Indian males. No suéh'discrepancy}
was found among thé.whife males and females. This finding supports the
recent qbser&atipns»of several researchers who conclude that there aré
_différential employment opportunities which favor»the Indian f'emale,

Considering the total findings, the pattern of choice suggests that
_thqse Indian and white yéuths hold'é reiativelyféommén perception in the
aspiration dimension of mobility orientation, but that the expectation -
dimension isfmbre»Sharply differentiated by their-genefal.posiﬁion‘in the

social system.



III. THEORETICAL APPLICATIONS AND CONCLUSIONS

The author's apprqach to studying éhe occupationai aspirations énd
expectations and his interpretation of‘ques of adaptation in the classroom
among the Indian and white groups ‘has relied upon Merton's theoretical
formulations. |

It has been assumed that-the problem of étudying this subculture of
thé American socieﬁy is unlikely'to be valid without reference to the
surrounding culﬁureq ‘The iﬁvesﬁigat&r has“accepted Merton's assumption

" that there.is a pervasive acceptance of occupational success goals through-
‘out the American culture.

This'assugption is opposed ﬁo the ”cultural_tr#nsmission" theory in .
which Eeha#ior is assumed to o;;ur as a functidn of direct 1§arhing'and of
adhering to immediatély present group~norms..-A growing body 6f empirical

data has found that the mobility orientation roughly follows class lines.
Stephehson, howeve:, has raised thé questioﬁ‘as to whether the individual
is stating a plan based upon a realistic appraisaliof his life chances or
a more génerally held aspiration for life goais.

. Stephenson,ﬁthus:made a_distihctionﬁbetween‘occupationalvaépiratiqn
and occupéti6nal*expectation,:and §§nc1ﬁdéd that'ciaés or stratﬁm'position
 may‘or nay nctvdifférentiaﬁe mobility 6¥ientation depending upon whether one
is considering the aspiraﬁion or the expectation. His analysis f§116ws
Mé:ton's theoretical scheme, end assumes ihat the mbbility_ofieﬁfétion'
pﬁtfern is.oné in:khich aspirations are relatively?ﬁnafféctgd_by‘class;and.
.feflgct‘the»general cultural'eméhasis upon high goal«prientationé, while ‘

plans or expecﬁations"ére more definitely claésfbéseu-and hence may refxéct'
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the differences in lifefchancés.
IV. SUGGESTIONS FOR FURTHER RESEARCH

In view of the results obtained in this study,:a muber of method--
ological suggestions can be made with reference to péssible futuré research
in this area. In the present study no attempt was made to control such
factors as inteliigence,rpfévious and present famiiy experiences, and age.
No aistinction was made_bétween the occupational status of the fathers of
‘the Indian and vhite studeﬁts or éheirAgeneral sqcio-economic-positions.

, R;seérch with'a broader scopeEthan this study might ihdeed'find it profitable
to incorporate such varisbles in an aftempt to better understand the class-.
room behavior as well as the o%cupational‘QSPirations and expéctatiohsvof
Indian-ana white high school sﬁudenfs.

Some research has_suggestéd thét‘the prestige hie:archy of
occupations is not viewed with the same perspective by différgnt social
stfata. It is therefore suggested that étudiesléomparing the relative
occupational presfige positions or :anking of;ocqupations_among American

‘Indien and white adolescents might be useful in further analysis.
‘Since research on the‘Americén India; a&olescent is largely nonexist-
énﬁ,'it.is.further suggested that specific "Indien" variables might be
utilized in furtherjrésearch, For examplé, reservation and non-reservation
Indian adoieséen£3'ﬁight be ﬁompa:ed. Tribal affiliations,.degree of Indien
.biood, level of acculturation, and qther SOCio;culturﬁilvariables might
'jieid additional findings wﬁiéh.have a3diroc£'bearing upon the aspirational
and,é#pecﬁaiignal.lével of the sﬁudéﬁts as,ﬁell aé tﬁelfarious modes bf

adaptation and degrees of adjuStmént_to donteﬁporafy'American 1ifé.
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TRIBES AND RESERVATIONS PRESENTED,

TRIBES
Arépahbe
Arapahqe~0he&enne‘
Arapahoe-Gros Ventre
Arikara
Arikara-Chippewa:
Ariknra-Gros Ventre
Arikara-Mandan'

Assiniboine

Assiniboine-Chippewa
Aséiniﬁoine-Gros Ventre
Assiniboine-Sioux

Bannock.

Blackfeet
B1ackfeet-Cree-Aséihibgine
- Blackfeet-Sioux
Cherokee-tandan

Chippewa

Chippewa-Arikara

APPENDIX

RESERVATICN

Wind
_Wipd
Wind
Fort
Fort
Fort
Fort
For£
For£
Fort
.Fort
Fort

Wind

I .

River
River
River
Berthold
Berthold
Berthold
Berﬁhold
Belknap
Peck
Peck
Belknap_

Peclk

.River

Blackfeet'

Fort

Belknap‘

Blackfeet

Fort

Fort

Fort

Fort

Berthold
Belknap

Peck

Totten

Turtle Mountain

Fort

Berthold

1964-1965

end STATE

PUPLLS
25

o~

- W

51



Tribes and Reservations Represenfed - Continued

Chippewva-Cree’

Chippewa-Gros Ventre

Cree

Croe-Assiniboine~Chippewa
Crow
Flathead

Cros Ventre

Gros Ventre~Arapahoe

Gros Venire-Arikara
Gros Ventre-Assiniboine

Gros Ventre-Chippewa

Gros Ventre-Cree

Gros Ventre-landan

Gros Ventre-Mandan-Arikare
Gros Ventre;Sioux
Kootenai '

Kootenai-Sioux

Fo:t Belknap
Rocky Boy Sub
Turtle Hountain
Fort Belkmap
Fort Bellmap

Rocky Boy Sub

. Rocky Boy Sub

Crow

~ Flathead

Crow

Fort -Belknsap
Fort Berthold
Wind River
Rocky Boy Sub
Fort Bertﬁold
Fort.Belknap
Fort Bellmep

Fort Berthold

Fort Belknap

Fort Berthold

Fort Berthold
Fort Berthold
Flathead

Flathead

112

38
20

36

12

NN e R~



Tribes and Reservations Represented - Continied

Mandan
'Mapdan-Chippewa
Mahdan—Gfos Ventre
Northern Oheyenné
Omaha
Omdha-Cheyenne~ilinnebago
Omsha-Ponca
Omﬁha-Winnebégo

.Sac and Fox

. Shoshone

Shoshohe-Sioux ‘
Shoshone-Ute

Sioux

Fort Berthold

Turtle Mountain

'qut Berthold

Northern Cheyenne

Winnebago_

-Winnebago

- Winnébago

Winnebago

 Tama, Towa (Area Field)

Wind.River

‘Wind River

Wind River

. Cheyenne River

Crow Creek
Fort Peck
Fort Totten
Léwer Brule
Piérre'
Pine Ridge
Roéebud

Sisseton

Standing Rock

Turtle Mountain

Winnebago

115

11

12
12

11

7>

17



Tribes and Reservations Represented - Continued

Yankton Sub
‘Sioux=Assiniboine Fort Bellkmap
. Fort Peck
?fanding Rock
Sioux-Chippewa 'Fori Totten
Sioux~-Onmaha | Winnebago
Winnebagé' | Winnebago
| Winnebago-Sac and Fox Winnebago -

114

28

N N = N s

28

-

 TOTAL 677



APPENDIX II

CLASSROOM OBSERVATION FORM

8.) Dv Direct verbal =
b.) Nv Non verbal (slam-

mine books, etc.) .

c.) Gh ‘Group hostility .

(nmoans, etc.)

‘d.) Indirect (20r3 stds.

and others not com=
plaining)

e.) O Other

Date _Class
I. Classroom Structure, Mechanics, and Routine Procedures
o # Students 2, Male Female 3. Sa : :
4, st: M- F 5. Or Other routlnegprocedures
(Students tardy, Male, Female)
II. Y. 7Tl Teacher lecture--actual time.
2. Td Teacher demonstration--actual time
3%« Ss_ Supervised study--actual time
4, Ut Use of textbooks--~actual time
: 5. Cd Class discussion--actual time’
6s R  Reviey=-actual time —
.7. Qa: 4,) Tq, Pa, Pr: m(1254) F(1234) b.) Sq, Tas: M .F
(Question and answer: a Teacher qgestzon, Punll answver,
Pupil reAponse.
Male: (1, ansvers with one word 2, answers with two words, B,
answers with 3 words, 4, answers questlon with 4 or more'
o words) , _
b) Student questlon,,Teacher answer--Male Pemale)
Pt (Permissive teaching (Student centered, 1nfbrma1, and
: unstructured) -
8. Dt (Directive teachin_u (subgect centeredq 1nPormal, and h;gq;x.
_ structured)
9. Md (lechanical dev1ces—nstudent response etc:)
10, O Other
III., 1. Ap (Active Participation 2. P,A,V, (Passlvlty, Apathy,
| ‘ , Withdrawal) _
M . F M F
" 8.) Hr Hand raising N ; Hod Heads on desk
b.; Daw Doing assigned work - be.) Ndaw Not doing ass;gned
c.) Pid Participating in ’ work
discussion’ lic.) Aq” Any questions? P Pugil
d.) Eoi Expressing own: = . 'response
, ideas ,d.) Loow Looking out of
e.) O Other . ~ window ,
. I - e.) O Other B ,,
3, Hostile M F 4, Nh an»hostllé(frlendly) M

a.) Dv direct verbal

;b ) Nv Non verbal _

c.) Gh Group frlendllness5
_vkstds., and te. laugh-

. ipg together, etc.)
de) I X-i..cct

-@.) O Other




.

V.

5.

7.

‘9.

1,

116

Ib (Imitative behavior) 6. Dip (Diversion to pec::)

M F : R P
2.) Ow copying work a.) Tde Talkine durins class
b.) Rhast All raisine hands b ) Wn Writing notes to one
at same time _ another -
3 Ar All refusing - ¢e) O Other
d.) O Other - o '

" e.) Aa AlYl acrecines

Docility (overt docility 8. Cc Cultural confllct-—any
is a child renun01atlon of evidences

his own ideas in order to .

please teacher or for avoid- - : L ]

ance, etc,)
Nee Nonwcultural conflmct (any ev1dences)

What forms of conduct control (dlscipline) are used?
Wedtate M F

gWhat conduct does the

teacher attempt to

_contrbl?)

Moc Heans of control . M TR

Rm . Reprimand _

Rd Ridicule
C Command
T Threat
R Reward

" Por Promise of reward

. D Direct (sending out of

room, ete.)

Pge Peer group control

Oh On honor (you students are on your honor, I am trustlnv you

) etc. )

0 Other

How does the educator participate (Hhat is hls attltude)
Hdtep
1. H51»He1p1ng students indlv*dually
2., P  Personalizine (uses. students neme in class).
3. D Depersonalizine (does not use students name in-. class)
4, Acr Acknowledzes correct response Yes . No Also, sometzmes
5. Air Aclknowledges incorrect response Yes No :

E Eagerly Ct Can't tell Ne Non-eéGSrlv -Qt



7.
8.

a.) Fe Pacial exnrecsion  a.) Fe o S o

117

b.) Bm Bodily movement b.) B

c.) Tov Tone of voice co) Tov

SP% Special privileses granted

O Other

Narrative (includes any other comments in regard to the
visited) :

class



APPENDIX IIT
CATEGORICAL CODE FOR UNISORT ANALYSIS CARDS

"Code categories and punch numbers:

I.

1.

111,

Iv..

V.

The School N ) :

(01) goals (as stated by administration and others) (02) Curriculum
(03) decision making (all levels) (O4) channels of staff communi-
cation (05) Administrators' attitudes toward Indians (06) Adminis-
tratord criticisms of the school (07) Administrators criticisms of
teachers (08) administrators' attitudes towards students (09)
reaction to research project (all staff) (10) favorable attitudes
toward school, teachers, or students (administrators). =

The Classroonm . _ _
(14) teaching methods (15) reaction of students to teaching methods
(16) student difficulties (17) specific values taught or stressed
in the classroom (19) students defined as problems by teachers

(20) students defined as the better students by teachers (21) limits
to the quality of education received (22) role expectations fixed '
by teachers (subject matter) (23) role expectations fixed by
teachers (student conduct) (24) tardineas (25) grading systems
(26) rewards and punishments (27) tribal differences in the
classroom setting (28) special problems related to the teaching of
(specific area) (30) evidences of acculturation.

The teacher

(36) social origins (37) present class status'(génefal-indications)

(38) definition of roles (39) perception of rewards (40) perception
of disadvantages (41) attitudes towards students (42) extra~class
contact with students (43) attitudes towards administrators (44)
attitudes towards other teachers (45) concept of role of school

(46) attitudes towards reservation, or Indians in general (47)
strains and stresses (48) the new teacher (49) informal social
structure (50) nature of problems discussed among teachers (51)

recruitment (52) pre and in-service training.-

The Student N

{55) formal rules (56).informa1 norms (57) misbehavior infclassQ _

room (58) discipline (for above) (59) students! attitudes toward
education (60) attitudes toward teachers .(61) attitudes toward
school (62) tribal characteristics (63) peer group activities
(64) other student behavior. ' ' - ‘

The Community . ot "
(80) "townie" attitudes towards school and staff -(81)_”townie“
attitudes in regard to students (expressed and observed) (83) the

teacher as a stranser, newcomer, etc. ' (84) teacher participation
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in commmity life (85). teacher attitudes toward the community
. (86) student attitudes regarding the commum.ty (87) town Indians
(88) comnuni ty description..



APPENDIX IV

- STUDENT QUESTIONNAIRE.
- SCHEDULE

I am asking you to help me with a study. This
is a survey about students' ideas. It will be
of great help if you complete this survey care~
fully and answer each question. Answer the
questions so they fit you. There are no wrong
or right answers. This is not a test.

You do not have to sign your name.
Only with‘you:’hélp'ig this study possible.
Thank you

Donald R. Nugent

Please answer the following questions so théy»fit you:

l. The kind of job I vant in the future is.' (list specific job or.»
- occupation . '

2. When I take a job, the kind of work I will probably get 1s.‘ (list
specific job or occupatlon) :

Sex (Cifcle_dne)v Male Female
Grade (Cireleone) 9 10 11 12
Age

" Tribe

Hometowm
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