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CHAPTER I
THE PROBLEM
INTRODUCTION

Few; if any} persons pass through a day without qbgprving and
engaging in some form of pretense. Pretense is a basic aspect of inter-
personal relations. In an office or factory the supervisor tells the
worker to "léok busy" even when he does not have work to do., The salesman

tries to make the customer feel as if the item being presented is the best
buy ever placed on the market. Two people meéf and exchange "Pleased to
meet‘you!" when neither actually cares at all about the presence of the
qther; in fact, each may have negative feelings about meeting the other,

A conversational circle at a party laughs, but is actually repulsed by
the dullness of the '"joke" jﬁst told by the host.1 In short, ", . . there

is hardly a legitimate everyday vocation or relationship whose performers

l"we meet someone on the street and wish him a good day, and we
would be glad to learn that he had broken both his legs at the next step.
We urge a visitor to call again soon, when we have at the sight of him the
same sensation as if we had laid our hand unexpectedly upon an angleworm,
We arrange festivities and invite people to them whom we despise, whom we
hate, behind whose backs we repeat all sorts of malicious things to their
discredit. . « « We go to other peoprle's parties, spending the hours of
the night which we would a thousand times prefer to devote to sleep, in
silly chatter, smiling pleasantly, while we are nearly overpowered by a
desire to yawn, returning compliments of which we do not believe a single
word, thanking the lady of the house for her kind invitation, for which
in our hearts we wish her in the depths of the Dead Sea, assuring the
.master of the house of our constant friendship, and next day, have our
servants deny him admission if he should happen to come around to solicit
some real favor of us,'" Max Nordau, The Conventional Lies of Our Civil-
ization (Chicago:s Laird and Lee, 1886, 1895), pp. 348=349,




2
do not engage in concealed practices which are incompatible with fostered
impressions.“2

This is not to say that pretense pervades the total;ty of inter-
personal relations, It is a phenomenon which is exhibited sporadically
as the occasion and/or persqngl needs warrant and demand, Sometimes
pretense fulfills personal needs of the individual engaginé in pretense
and thereby reduces his internal stress and conflict, For example, a
person who feels insecure in a particular social situation would probably
find the stress multiplied if others became aware of his ineptness. If,
however; he is able to give the impression (pretend) that he is in complete
control of the situation, others will be likely to act toward him in ways
that will reduce the internal stress he feels in the situation, Or if a
doctor is uncertain of his diagnosis, he may pretend confidence so as to
avoid arousing uncertainty in the patient which would likely increase both
the external and the internal stress upon himself,

Sometimes pretense fulfills personal needs of the individual or
group toward whom the pretense is directed and may thereby reduce the stress
and conflict for both the person pretending and the object of the pretense,
Goffman tells of "filling station attendants who resignedly check and
recheck tire pfessures for anxious women métorists (and) shoe clerks who
sell a shoe that fits but tell the customer it is the size she wants to

n3

hear + « &

. 2Erving Goffman, The Presentation of Self in Everyday Life (Garden
City, New York: Doubleday and Company, 1959), p. 64.

31bid., p. 18.
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At other times pretense is required by others or by the situation
and violates the personality in ways that create internal stress and con-
flict; An example is provided by Mirra Komarovsky's Study of the contra-
dictory roles required of college coeds, The girls are socialized by the
expectations of family and teachers to be bright, aggressive; competitive
achievers in the academic Spheré. But in order to succeed in the social
sphere they must pretend to fulfill the traditional feminine role and be
n;ive; inept, passive, and non-intellectual., This involves activities
varying from intentionally losing at ping-pong to intentionally misspelling
words in letters, The selections presented by Komarovsky from the auto-
biographical statements of these coeds indicate the personal conflicts
present as they engage in such pretense and the stress placed upon them
by such contradictory roles.

Even these few illustrations show that pretense is a common pheno-
menon and that it occurs in a wide variety of contexts and takes many forms,
This study is an attempt to examine; in a systematic way, that aspect of -
human behavior which in everyday speech is referred to by such terms as
hypocrisy, pretense, deception, fraud, phoniness, sham, conning, and
secrecy;- Among sociologists itr?s referred to by such terms as role dis-
tance, cynical rolé performance, role calculation, minimum role involvement,
impression management; énd ingratiétion. These terms all point to a con-
cépt which denotes an important aspect'of behavior in everyday life and in

the structure of interaction in oﬁr soeiety,

%Mirra Komarovsky, "Cultural Contradictions and Sex Roles,™ American
Journal of Sociology, 52:184-189, November, 1946, '




THE SITUATION OF MODERN SOCIETY

While pretense appears to be a cormon aspect of human behavior,
there is e§idence that seems to indicate that it is becoming an increas-
ingly central and crucial factor in modern urban America, Rural soclielies
are characterized by what Frankenberg calls close-knit networks, diffuse
roles; total status, and high social redundancy; By close~knit networks

Frankenberg means that there are many overlapping friendship patterns:

!

"Everyone knows and interacts with everyone élse."5 By diffuse roles and
high social redundancy, Frankenberg is referring to the fact that there
are frequent repetitions of contacts with the same persons in a variety
of roles in rural society:

In face-to-face commnities each individual is related to every
other individual in his total network in several different ways,
In an extreme case a man's father is also his teacher, his reli-
gious leader, and his employer, A shopkeeper in the village is
also a relative of many of his customers and a chapel deacon., . o »
we may say that he is bound to his customer by a multiplicity of
ties, He has perhaps a smaller choice of roles than he would in
the town clti§ and he has to play them all to the same audience,

The town [Eitz7 shopkeeper may have open to him roles in many
different systems, but there is a degree of insulation between
them that leads us tg say that urban society is complicated
rather than complex,

Finally, total status refers to the fact that: "In rural sociéties status

spreads from situation to situation., A man's status is the same whatever

7

activity he is engaged in."" This is in contrast to urban societies, in

5Ronald Frénkenberg,,Communities in Britain (Baltimore, Maryland:
Penguin Books, 1965), p. 19.

6Ibido, po 170
"Ibid., p. 289.
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which "A man'!s status may be high in some activities and low in others,"
Thus in a rural society-~as was the United States in the last
century-~there are many contexts and opportunities in which to judge the
sincerity of an individual's performance in a role, In contrast, modern
urban industrialized society is characterized by division of labor, spec-
ialization, and secondary relationships; Contacts are infrequent, specifie,

and functional.9

Persons usually have only a single context in which to
Jjudge the sincerity of a performance. The shopkeeper is chosen because

of the convenience of his location, and perhaps the quality and prices of
the goods; but the customer does not know the shopkeeper as a fellow-
churchman, as a rélative, or as a teacher and so cannot judge the sincerity
of his performance as accurately., And, on the other hand, the shopkeeper,
since he is not known in these other roles, has more freedom to sell a
poof piece of meat as good and fresh; the shopkeeper's actions in the arena
of his business life will not necessarily affect his relationships or
reputation in other arenas of his life.

The point is this: pretense seems to be feasible and pervasive in

this society.lo It also seeﬁs to have taken on a new quality in modern

SIbidc, po 2890

9Frankenberg’s rural-urban model is similar to the continuum models
of other sociologists, such as: Durkheim's mechanical and organic soli-
darity; Maine's status and contract; Tonnies' Gemeinschaft and Gesellschaft;
Redfield's folk society and secular society; McIver's commnal and asso-
ciational societies; Weber's traditional-rational; or Park'!s sacred and
secular,

10"The close living together and working together of individuals who
have no sentimental and emotional ties foster a spirit of competition,
aggrandizement, and mutual exploitation.” (Emphasis added) Louis Wirth,
"Urganism as a Way of Life," American Journal of Sociology, 44:15, July,
1938,




urban society, The pretense that was possible in the rural society was
largely pretense that served a community function, pretense which was
supported by the audience for the general commnity self-interest or to

keep certain ideals alive, Vidich and Bensman, in Small Town in Mass

Society, discuss the rural mythologies of equalitarianism, neighborlihess,
friendliness, honesty, sobriety, clean-living, and self-icientity as "just
plain folks."

The observer who has been in the community for a length of
time realizes that "everybody isn't really neighborly . . . that
some people haven't talked to each other for years . . . that.
people whom you might think are friends hate each other . . .
that there are some people who are just naturally troublemakers
o o« « that he'd skin his own grandmother for a buck, However,
such statements are never made in public situations, The
intimate, the negative and the private are spoken in inter-
personal situations involving only two or three people, _Gossip
exists as a separate and hidden layer of commnity life.

Audience collusion in pretense is common in urban as well as rﬁral
societies. However, in urban cultures pretense by audience delusion is
also observable.12 Pretense is particularly visible and pervasive in the
mass media, in the public relations enterprise,.and in the competition to

sell non-necessity items., A television advertisement claims, with no

llArthur Vidich and Joseph Bensman, Small Town in Mass Society
(Garden City, New York: Doubleday and Company, Anchor Books, 1958), p. 43.

121n a column called "Quotes Without Comment," each issue of Con-
sumer Reports selects enlightening quotés from various business magazines
which the consumer ordinarily would not read. One of many possible selec-
tions to illustrate the prevalence of intentional audience delusion comes
from the June, 1967, issue, p. 298: '"Here's the latest twist in selling
low=-priced merchandize, Stamp your product *Made in Japan', ., . . One tool
mamifacturer who does this says, 'People think you get a better product,
especially in the low-priced field, if it's Japanese-made, After all,
everyone knows labor's cheaper there,!"- SALES MANAGEMENT
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satire intended, that using the right brand of coffee can save a marriage
on the rocks, Teenagers hear first the inviting cigarette advertisement,
followed by the Cancer Soclety's warningé against smoking, Political can-
didates hire public relations firms who create and manipulate.the "image!
of the candidate at will according to what their surveys indicate is needed
to win the election, Pentagon officials return from the battle front to
tell the public for.the fortieth consecutive month that the enemy morale
is failing and that we are beginning to win the war. The massive news
industry, needing subject matter to keep its gears rolling, requires public
officials to make public and to explain the most mirmte action or event,
and so the official must give some response which will "inform" the public,
while the actual facts of the case remain the -subject of disecussion in

informal meetings.
SOCTAL IMPLICATIONS

It is generally accepted that pretense is a functional form of
behavior in socigty; Certain forms of pretense are built into the eti-
quette of.the culture; and; like habits, allow us to make many contacts
with a miniﬁum 6f emofiénél~and intellectﬁal eﬁéigy. Fof exémple; if every
time one was greeted with "Hello! How are you?" he felt compelled to
expound upon thé stafe of his physicél and emofional existence instead of
simply answering "Fine," casual contacts woﬁld become impossible, Contacts
woﬁld either be #ﬁoidéd'or would all become pfimaiy relationships réther
than secondéfy; which would be dysfﬁﬁétional in é mass society;. Aé Hérvey

Cox observes:



Urban man rust distinguish carefully between his private life

and his public relationships. In most of his relationships he

will be dealing with people he cannot a2fford to be interested in

as individuals but pust deal with in terms of the services they

render. to him and he to them, This is essential in urban life,

Supermarket checkers or gas-meter readers who became enmeshed

in the lives of the people they were serving would be a menace,

They would soon cause a total brea%down in the essential systems

of which they are integral parts.1 ‘ .
Georg Simmel points out that pretense is even necessary in the early étages
of a frierndship: ", , o the temptation is very natural to opén oneself to
the other at the outset without limit , . . This, however, usually threatens
the fuiure of the relationshipo"lh

While pretense may be functional in many respects; nevertheless it

may be that if pretense becomes too pervasive and its control too sporadie
in a society it may have dysfunctional consequences, Pervasive pretense
may create a deeply ingrained distrust in the children of the society; it
may create the necessity to murture distrust in order to have a defense
mechanism against constant deception; It may create among youth disillu-
siorment with the verbalized ideals of the society; the youth will perceive
that the ideals are obviously used only to veil the materialistically-
oriented activities of adults., It may create alienation from and cynicism

toward the norms and béhavidr patterns of the culture.l5 Such alienation

13Harvey qu; The Secular City (New York: MeMillan, 1965), p. 41,

”queorg Simmel, "The Sociology of Secrecy and of Secret Societies,™

American Journal of Sociology, 11:460, Jamary, 1906,

ls"A certain man decides to enter upon a political career. The main-
spring of his decision is self-interest; as he requires popularity to
attain to the position he covets, and as popularity is usually only won by
those who promote or appear to promote, the public welfare, he begins to
work for the interests of the publie, or to pretend that he does so « « &



and cynicism could lead to rebellion, Peter Berger notes, ", . ., all
revolutions begin in transformations of consciousness . . . From the point

of view of the official guardians of order, it is dangerous to have too
16

many individuals arouna play games with inner reservations,"
Revolution may be too strong a word, but there is evidence that pre-
tense can be dysfunctional to the economic organizations; the pelitical
organization, and the social cohesion of a society, One of Max Weber's
major theses 'was that the Protestant ethic, and especially attributes

such as honesty,‘is essential to the successful operation of modern ratidnal
capitalism.

It is normally assumed by both partners to an exchange that
each will be interested in the future continuation of the
exchange relationship; be it with this particular partner or
with some other, and that he will adhere to his promises for
this reason and avoid at least striking infringement of the
rules of good faith and fair dealing, It is only this assump-
tion which guarantees the lawabidingness of the exchange part-
ners, Insofar as that interest exists, "honesty is the best
policy." This proposition, however, is by no means universally
applicable, and its empirical validity is irregular; naturally,
it is highest in the case of rational enterprises with a stable
clientele, For, on the basis of such a stable relationship,

He must be ready to dissemble and lie, for he is obliged to assume friendly
interest in certain men, who are, if not repugnant to him, yet certainly
indifferent, otherwise he would make enemies of them, He must make hun-
dreds of promises that he knows beforehand he will not be able to fulfill,
He must learn how to assume and play upon the lower aspirations and passions
cf the public, their prejudices and customary beliefs, for these are the
most widely extended, and he must win over the majority to his side, These
traits combine to form a physiogomy absolutely repulsive to a nobler man,
Such a figure in a novel would never arouse the sympathetic affection of
the reader., But in real life the same reader casts his vote for him every
time." Nordau, op. cit., p., 183.

léPéter Beréef, Inwitétion to'Sociology: A Humanistic Perspective
(Garden City, New York: Doubleday and Company, 1963), pp. 136-137.




10
which generates the possibility of mutual personal appraisal with
regard to market ethics, trading may free itself most successfully
from illimited dickering and return, in the interest of the par-
ties, to a relative limitation of fluctuation in prices and
exploitation of momentary interest constellations,l?

If the social structure is such that the clientele is no longer Mstable,"
and if pretense becomes a dominant form of bshavior, then the basic trust
necessary to the operation of the market economy may no ldnger be present,
and exploitation would become the dominant pattern; Increasing govern-
ment regulation of business is advocated by many (e. g., Ralph Nader) as
the only practical defense for the consumer,

As previously noted, there is danger of political campaigns becoming
nothing but contests testing the effectiveness of competing public rela=
tions firms, If the public "image" is separated so much from the actual
candidate and his political positions, and if election success is directly
related to the kind and amount of mass media presentation a candidate can
obtain, then the entire institution of democratic election is in jeopardy
of becoming dysfunctional;

The masses of men in the city are subject to manipulation by

symbols and stereotypes managed by individuals working from afar
and operating invisibly behind the scenes through their control
of the instruments of communication, Self=-govermment either in
the economic, the political, or the cultural realm is Egder these
circumstances reduced to a mere figure of speech , . .

Finally; if social cohesion is based in pért on adherence to certain

ideals--which seivé élsé és motivationél and social contrecl mechanisms—-ard

17Max Weber; Economy and Society (New York: Bedminister Press,

1968), Vol. 2, pe 637.

yirtn, op. cit., pe 23.
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if youth become disillusioned because of the blatant inconsistency between
verbalized jdeals and actual behavioral patterns, then either the ideals
which provide cohesion will be destroye@ or the social structures sup-
ported by the behavior patterns will failc

It becomes apparent that pretense is an important socizl phenomena
to study ard to understand, Yet little has been done toward systgmatic
study of pretense. Most of the writing related to the icpic bas been
descriptive comment rather than empirical research., Also, no real effort
has been made to integfate the various discussions into a systematic con~
ceptual framework from which the phenomenon can be viewed and on the basis
of which instruments can be developed to measure it,

This study will have three aims, First, an attempt will be made to

unify the varicus concepts and terms into a conceptual framework whic

—

defines and describes ﬁretenseo Second,; an instrument will be developed to
measure pretense empirically., The sub-system selected as the context in
which to attempt to measure pretense is student relationships with faculty
in a university. Finally, a test will be made to determine whether, in
the population selected for this study, there is a correlation between the
amourt of pretense students exhibit and the amount of reward or benefits

they receive,



CHAPTER II
THEORETICAL FRAMEWORK
REVIEW OF RELEVANT THEORY

Role theory provides one perspective from which to study the pheno-
menon of pretense;‘ "Role" is a widely used but diversely defined term in
sociological theory and reseérch; One basic approach to the concept of
role is commgn in introductory sociology courses, This approach is simply
to provide rumerous illustrations of the use 6f the concept in familiar
social situations on the assumption that the concept is thus adequately
anderstood,"

A frequently quoted early definition is that of Linton, who affirms:

A role represents the dynamic aspect of a status., The individual
is socially assigned to a status and occupies it with relation to
other statuses, When he puts the rights and duties which consti-
tute the status into effect, he is performing a role,
It is such interpretation of role as a bridge between social structure and
the individual, between social position and personal behavior, which has
found its way into sociolégy textbooks. The Lun.dberg2 text bases its dis-
cussion of role directly upon the Linton presentation,
Perhaps a clearer view of the difficulties, and the promise, of

v

contemporary role theory for socioldgisys may be seen in a current textbook

/

1

Ralph Linton, The Study of Man (New York: Appleton-Century, 1936),
Pe 114, : '

2George Lundberg, et. al., Soéidlogy (New York: Harper and Row,
1954, 1958, 1963, 1968).
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by James McKee, It incorporétes the Linton definition and then goes on -
to explain that the sociai source of the individual's conception of the
"rights and duties" (to which ILinton refers) is the expectations of others,
McKee's explanation of role--which he feels is é key concept for the gen-
eral sociology student--does not provide an adequate definition or pfopo—
sitional form, Instead, by means of reference to experieﬁée and to
theatrical roles, he gives the student an intuitive grasp of the concept,
a sense of understanding rather than a tight symbolic system.

A social role, then, is an expectation of behavior shared among
actors in social relations, It emerges from and gives some sta-
bility to interaction and it does not exist outside of the inter-
actional process from which the expectation emerges.

These expectations are never spelled out precisely, as if they
were lines in a plays, A role in life is not the same as a role
in the theater, where the actor carefully learns his lines and
then, on cue, acts out his part as the author wrote it or as
someone else directs ite It is a conceptual error to conceive
of social roles in such routines Roles are simply not like that,
The expectation of role does not prescribe actual behavior but,
instead, suggests an orientation to a particular other, A role
only exists when there are relevant other-roles to which it is
oriented, The sociologist, Ralph Turner, has argued cogently
against a view of role that sees it as conformity to prescribed
behavior and for a view of role as consistency in orientation
to others, Such a consistency specifies no particular conduct;
rather, it implies the sharing of a perspective among those
actors involved in a relation, a perspective that involves
some common norms and some common agreed-upon basis for social
interaction, which then makes possible some consistency in the
modes of action that occur,

McKee's treatment répresents a typicél approach to role theory, While the

approach indicates the potential richness of role concepts, it is more

3Jamest. McKee, Introduction to Sociology (New York: Holt, Rine-
hart, and Winston, 1969), pp. 6465,
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literary than,scientific; It is high in promise but low in precision,
One such criticism ia made by Deutsch and Krauss who point out that, in
such explanations, prescribed; subjective; and enacted definitions are
presumed to be identicé.lo5

Central to this paper, however, is the kind of value brought to
light by contrasting such approaches to role as McKee's with the views
found in the work of Erying Goffman;6 The textbock view of role quite
legitimately raises the issue of conformity, for it clearly appears that
fhe role=player in such definitions is not his own creature but society'§.

He “fulfills expectations” and acts in accordance with the "modes agreed-

upon," It would appear that to prediet his behavior we have orly to know

uMorton Deutsch and Robert Krauss, Theories in Sccial Psychology
(New York: Basic Books, 1965), p. 173, state: !'/Role Theory/ consists
mainly of a set of constructs, with little in the way of an interrela-
tional calculus or rules of corresporndence, Indeed, it is often diffi-
cult to find consensus on the nature of the concepts themselves , . + On
the other hand, the constructs of role theory are exceptionally rich in
their empirical referents and provide an approach to the analysis of
social behavior which is missing from the other theories we have consi-
dered,

SIbide, pe 1750

6There is good reason to venture beyond established theory of social
roles and to explore a research problem which generates a new research
instrument, in spite of all the risk that such exploratory work entails,
The goal is to tie together the divergent definitions of role theory given
in standard textbooks and in the works of such provocative thinkers as
Goffman, The theory presented here, though not original, shows relation-
ships between ideas that are generally treated independently., In general
this paper is presented with the conviction that it is as worthwhile to
try to answer a difficult but important question with less assurance of
adequacy as it is to employ proven means to replicate and check previous
studies, :
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the,ﬂrigﬁts and duties" of his position. Ma.ny'7 have criticized this view
of human behavior--for all the truth it seems to contain--as over-simple
and too socially deterministic,

Tn order to make the implication of McKee's view more apparent,
one could take the actual role prescriptions (norms prescribing the limits
of variation) as given and focus on their subjective meanihg; the meaning
for the individual engaged in the role, McKee assumes that role is an
aspect of the self (exhibiting "consistency of orientation to other') dis-
played in the appropriate situation, As such;, the role behavior involves
being sgontaneous8 rather than being thought out for effect ("'roles are
simply not like" the actor's lines learned to be delivered on cue), Sub-
Jjectively viewed; the behavior is germuine, which is to say; compatible
with the imége the actor has of himself, And it may be taken by the other
_("shared perspective,ﬁ "common norms") at face value, for it is open and
is what it purports to be.

These three characteristics of role performance--spontaneity; gen—
uineness, and openness-~-appear in most textbook descriptions of role and
constitute what; in this paper; will be called "orthodox role performance,"
That is, theséﬂcharaéteriétics are assumed to be present in normal role

relationships,

?Such‘as Dennis Wrong, "The Oversocialized Concept of Man in Modern
Sociology," American Sociological Review, 26:183-193, April, 1961; and
George Homans, "Bringing Men Back In," American Sociological Review, 29:
809-818, December, 1964,

8The térm "speontaneous! as used here does not imply random behavioral
activity., It simply means that the behavioral activities are automatic,
non~-premeditated response patterns,
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Most textbook descriptions of role neglect, however, to describe
those characteristics which are present in many role relationships ard
which are in direct opposition to or violation of orthodox role perfor-
mance, Goffman and others focus on this neglected area; They concentrate
on what will be referred to in this paper as '"heterodox role performance''=-
role playing that violates the assumptions of orthodox rolé performarnces,
They discuss behavior which is calculated rather than spontaneous, alien-
ated from the self instead of geruine, and concealed in place of open,
Tﬁe_work of these men is particularly relevant to the study of pretense,
However, Goffman; like McKee, presents only a general description by
referring to experience and theatrical roles, Like McKee he seems to aim
for an intuitive understanding of the concepts rather than develop empiri-
cal or propositional definitions which could be seen as part of a systematic
theoretical structure by which one could view pretense,

Having loocked at these two basic perspectives within role theory
in a general way, it is helpful to look at some concepts in role theory

which related to the dichotomies just presented,

Self and Role, Sérbin‘and Allen refer to self-role incongruence:

"Sometimes enacting a role requires that a perégn béhéve in a manner which

violates his self concept or values,"9 Tovusé the términology introduced

in the dichotomies just presented, self-role incongruence refers to an

. Theodore R, Sarbin and Vernoh L. Allen, "Role Theory;" in Gardner
Lindzey and Elliot Aronson, ed.,, The Handbook of Social Psychology, 2nd
Edition (Reading, Massachusetts: Addison-Wesley, 1968), Vol. 1, pp. 524,

527,
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individual whose role is “:=11:‘Lers:=vted;t from the self instead of "germine,"
Sarbin and Allen recount several research studies of self-role incongru-
ence which indicate that such a gap produces less liking for, involvement
in, commitment and att#éhment to a role; Role enactment is "less convine=-
iﬁg, proper; and appropriate under corditions of incongruence;"lo When
there is a need, then} for a person to appear involved in ; role which
violates his self-concept; somé form of deception or pretense would seem
tq be required,

Erving Goffman uses the concept role distance, which he defines as

"teffectively! expressed pointed separateness between the individual and

11 Goffman illustrates the concept by a deseription

his putaﬁive role,"
of adults riding a merry-go-round and exhibiting behavior which demon-
strates that this is an inappropriate role for them; In other words, if
the image of the role one is called upon to play is incompatible with his
self-image, then the individual may exhibit some kind of behavior aimed

at demonstrating to others this incongruence, Thus, what Goffman describes
as role distance is (in terms of thé_Sarbin—Allen_concept) self-role
incongruence which is exhibited fbr some, if not all; audiences, Or in
the terminologyvof this papef; the persoh ié "alienéted" from the role and
opénly expresses this alienatijon,

In the course of hié diééussion; Goffman points out that a person

nay be #alienated" ffom a role--self-role incongruenée méy exist--but this

Orpiq,, p. 527.

et

1lErving Goffmén, Encounter (Indianapolis; Indiana: Bobbs-Merrill
Company, 1961), p. 108, ‘
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alienation might be "concealed." Following Goffman, it is possible to
diagram the major alternatives within self-role incongruernce by means of
a divided circle, One part of the circle, segment (a), represents exhi-
bited self-role incongruence or what Goffman has termed role distance;
The other part of the circle, segment (b), is the object of interest for

this study, for it constitutes one forﬁfof pretense;

FIGURE 1
i

'SELF-ROLE INCONGRUENCE (ALIENATION)

Open or
incongruence incongruence

|
i

expressed = = ===mme=pe- a | b concealed
(role distance) ﬁ
|

Cynical and Spontaneous Role Performance; There are other terms in

role theory that related to pretense;_ In The Presentation of Self in

Everyday Life; Goffman uses the concept of cynical role performance, and

he describes an individual who "engages in a . ;4. form of activity that
is concealed from his audience and this is inéompﬁtible with the view of

his activity which he hopes they will obtain," 2

This concept does not
eﬁphasize pléying a félé whiéh is ihcéngfueht.with the self; Rﬁther it is

playing 2 role in such a manner as to éreaté in an obsefvér a desired effect

- 12Erving Goffmén,nThe Presentation of Sélf in Eﬁéryday Life (Garden
City, New York: Doubleday and Company, 1959), p. 43.
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that would be different from his reaction had he known the facts. Such
deception characteristically demands conscious intent. So there are two
basie distinctions between standard role performance and qynicél role
performance: (a) standard performance is open while the cynical is con-

‘cealed; and (b) standard performance is played without reflection (spon-
taneously) while in a cynical performance there is a conséious planning

(caleulation) of how the activities in the role will be exhibited,

{

Contrived13 and Authentic Role Performances; The idea of conscious

planning is emphasized in John Mitchell's concept of role caleulation,
which he defines as "the conscious and deliberate simlation of conformity
to the demands of powerAdefined as real but not as moral to the person
under its céntrol; ; . ; the person conforms or appears to conform only

% Mitchell

to evade penalties or to maximize his own self-interest.,
focuses on the prison inmate who must convince prison officials that he

has been rehabilitatéd (as defined by prison officials) in order to improve
his chances of obtgining parole, This concept differs from Goffman's

cynical role performanée in that it refers to pretending to take another

rolé rather than engaging in deceptive éctivities withih a role, This

13A contrived performance is one in which the performer is aware
or conscious of the mechanisms he is employing and is sensitive to their
effectivensss upon his audience, A '"gemuine" performance is one in which
the performer'!s activities reflect a spontaneous and unself-conscious
response to his definition of the situation, The terms, "conscious" and
"anconscious, " will not be used here because of their Freudian connotations.

luJohn Mitchell; "Cdns; Square—Johns, and“Rehabilitaﬁioﬁ;" in Bruce
Jo Biddle and Edwin J., Thomas, Role Theory: Concepts and Research (New
York: Wiley and Sons, 1966), pe. 210,
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concept implies concealment in addition to calculation and for most inmates

it would also imply alienation from the self,
THEORY UNDERLYING THE CURRENT RESEARCH

Since there is no single theory of role that provides an adeguate
framework for the . study of pretense, it is necessary to seek to provide a
limited theory within the framework of the textbook definitions, Such a
theory will need to build upon Linton's "dynamic aspect of a status" defi-
nition but must also attempt to incorporate the conscious 'presentation
of self" eﬁphasis éarticularly relevant to the research interests of this
paper, A basic assumption of role theory is that; in the normal exchange
between two role players; the behavior of one is accepted by the other at
face value, for it is assumed to be gemuine and spontaneous.l5 In conse-
guence, social activities may proceed on predictions or trust based on
such definitions made by the individuals involved,

As previously stated, the textbook description of role will be called
orthodox role performance. Role-playing that violates these assumptions
will be called heterodox, Role performances that are not gemine, open,
and spontaneous make soéial interéourse mich more difficult; On the whole,
heterodox role perforﬁénces make prediétion‘of the behavior of an irdividual

less éccurate° Neverthéless, gehefél'willingnéss to téké perforﬁances at

15"Society is organized on the principle that any individual who
possesses certain social characteristics has a moral right to expect that
others will value and ireat him in an appropriate way. Connected with
this principle is a second, namely that "an individual who implieitly or
explicitly signifies that he has certain social characteristics ought in
fact to be what he claims he is.," Goffman, Presentation of Self in Every-

dag Life, OPe E_i_'_t__oy Pe 13,




21
face value makes the manipulative use of the performance possible, A
quack doctor' has pétients only because the pecple are generally able
to assume that only tréined and licensed practitioners '"hang out their
shingles™ and practice medicine, Heterodox performance can exist, then,

only in the larger context of assumptions of orthodox performance,

FIGURE 2

ROLE PERFORMANCES

Orthodox performances:
characterized by
spontaneity, gemine~
riess and openness

Heterodox performances:
violate these assump-
tionsy characterized
by calculation, alien-
ation, and concealment

Performances that violate the orthocdox assum.ptionsl6 may be analyzed
17

by means of a Venn diagram ' of three overlapping circles, Each circle
represents a specific norm abrogation or a specific characteristic of

heterodox role performance,

16

. 7 What are assumptions or expectations to the individual area, from
the group perspective, norms,

l7Venn diagrams are frequently used where the data permits analysis
by set theory. See Kemeny, Snell and Thempson, Introduction to Finite
Mathematics (Englewood Cliffs, New Jersey: Prentice Hall, Inc,, 1957),
po 63, for the relationship between sets and compound statements so dia-
grammed. Since the measuring instruments for this research will not support
analysis via sets, the presentation of theory is utilized only to clarify
conceptual relationships that are not adequately defined in the English of
ordinary speech.. However, role theory is in need of even more precise
statements for testing, and if further methodological problems can be solved,
the use of sets and subsets may be feasible in future research into pretense
or related phenomena,
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BCalculated" means consciously intended, "Alienated" means separ-
ated_from the self, "Concealed" means hidden, These three characteristics
refer to role performance of the heterodox variety existing within a
larger framework of orthodox performances, They cannot, however, be
assumed to be exhaustive of the characteristics of heterodox performances,

Any characteristic can be found independently or in combination with
the others., In social 1ifé, which is mirrored in ordinary speech, these
qualities of behavior are so frequently expressed together that it is
difficult to find a word for one that does not imply the others in greater
or lesser degree; Rather than coin new "pure" words for the basic char-
acteristics described by the Vemn diagram, this paper follows Zetterberg's
adviCGGIB Ordinary language terms are used to encourage readilibity and
general understanding for the lay reader., An attempt is then made to
provide specific definitions that maximize precision, for scientific
purposes,

Specific analysis of the characteristics pictured in the Venn dia-
gran and relationships between the characteristics is necessary to an
adequate theory of pretense, First each of the three characteristics of
heterodox role performances will be described énd iljustrated, Each char-
acteristic represents a violation of the orthodox norms, (1) Calculation
viclates the norm of spontaneity; Ah actor playing his role ﬁpon the
stage is an example, He admits to being an actor (may, in fact, be proud

of it); his role perfdrmance is not alienated from his self. The emotions

18Hans Zetterberg; On Theory and Verification in Sociology (Totowa,
New Jersey: Bedminister Press, 1954, 1963, 1965), pp. 32-34,



23
he simulates and the lines he speaks are not spontaneous but consciously
performed for effect., Both the audience and he are well aware, of course,
that the interaction displayed is just a play. He does not contrive to
pretend that the words and emotion are his own, (2) Alienation violates

the assumption of compatibility (or conmgruence) of role with self, The

FIGURE 3

ROLE PERFORMANCES

Orthodox
Performances

Heterodox
Performances

Alienated

Concééled
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behavior may, however, be open (e, g., role distance, the adults on a
merry-go-round ). and spontaneous as we have used these terms, Karl Marx

15 The

indicates that the division of labor alienates man from his work,
factory worker is required to go through motions that have no relation to
himself as a person, his goals, his seli-concept. The pace and nature of
his aetivities in the plant may be controlled by some external agency,

€o g, the assembly line,'to which he has become a human adjunct, Thus,
his self can/be exhibited only in his other (mon-work) rcles. (3) Con-
cealment usuwally connotes consciocus intent to obscure, but in this analysis

it only means not visible, ("Calculation" carries the conscious element, )

For example; in The Presentation of Self in Everyday Life, Goffman writes

of "backstage' aspects of the playing of a role., The teacher, when before
his audience of students, seems both learned and humorous; he gains such
competence in hours of preparation which are invisible to the classroom
audience, In his perférmance before his student audience his humor and
erudition become manifest; but his memorization of jokes and quotations
and his mnemonic devices remain concealed,

No one of these charactefistics taken by itself--as illustrated by
the actor; the faétory wbrker; or thé teééhér--adequately define pretense,
though all are in some way related to it. The next step, then, is to
analyze the various combinations of éharéétéfistiés; the areas of overlap

in the Venn diagrém.

l9Dav:‘Ld Braybrooke, "Diagnosis and Remedy in Marx's Doctrine of
Alienation," Social Research, 25:325-345, Autumn, 1958; and Lewis Coser
and Bernard Rosenberg, Sociclogical Theory: A Book.of Readings, 2nd
Edition (New York: MacMillan, 1957, 1964), pp. 521-525.
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Taken in combination, these characteristics give the following

kinds of role performanceé. (4) Calculated-Concealed:zo means that the
individual is consciously putting on an act but conceals the fact that it
is an act. The Mact"'in this case is not alien from the self-concept of
the individual engaging in the deception; Mn example is that of a sales-
man wvho has a firm concept of himself as a salesman, In the salesman role,
he exudes "confidence! in the product and "concern" for the prospective
client in order to make a sale; Calculation of performance; as in the case
of the dramatic actor; is essential to making the product attractive ard
to manipulating the emotions of the client, But if the client is aware
that the confidence and concern are not spontaneous, he will become sus-
picious and will not buy, As a result, the calculation must be concealed,
This combination is akin to Goffman's concept "cynical role per-
formance," It involves engaging in deceptive activities within a role
which one basically identifies with. Two vivid illustrations were quoted
earlier: "filling station attendants who resignedly check and recheck tire
pressures for anxious women motorists (and) shoe clerks who sell a shoe
that fits but tell the custoﬁer it is the size she wants to hear , . ."21

In these cases, the émployéés may séé themselves as good attendants or

2OCalcula’ted—concealed implies the interaction of both variables
within the playing of the role., Thus, the role is played with concealed
calculation and is alsc played with calculated concealment. The two do not
mean exactly the same thing and there is no implication that they are '
present in equal amounts in any role performance, All that the diagram
indicates is that calculation and concealment are both present in the per=-
formance, Of course, calculation can affect all parts of the performance,
including the thinking-through of the most effective means of concealing
what calculation is going on.

ZIGoffmah; Presentation, op. cite, p;‘18.
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clerks, They engage in deceptive activities within a role which they
fully accept., The role is not alien, but both calculation and concealment

are present,

(5) Calculated-Alienated role behavior is purposefully engaged in

but is not congruent with the self-image. The individual is engaged in a
role which is alien to his self-concept, and he conscicusl& plans his
activities within the role; but he does not conceal his alienation, This
combination is basically what was discussed earlier as Goffman's concept
"role distance," That is, it is operly expressed (exhibited) self-role
incongruence (alienation), Goffman describes an adult riding a merry-go-
round and exhibiting behavior that demonstrates that this role is inappro-
priate; Goffman does not explicitly discuss--though the illustration
surely would.suggest--the calculation which the adult engages'ih as he
plans antics which. will make the inappropriateness of the role apparent,

This combination of characteristics does not consist of role behavior
which would generally be considered pretense, No deception is taking plaqe,
either by audience collusion or attempted audience delusion,

(6) Alienated-Concealed involves participation by an individual in

a role which is élien to his self-concept and the alienation is concealed
but neither the involvement in the role nor the concealment is consciously
planped; Laing's description of sélf-definition among sqhizophrenic522
provides considérable evidence which indicates that this combination of

characteristics is disorgamizing to the personality when it oeccurs., The

22p . Laing, The Divided Self (Baltimore, Maryland: Penguin Books,
1960, 1965). '
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false (alienated) self has become so real to the individual that he plays
it spontaneously., Such a person begins to be unclear as to which of his
"selves" is real (gemuine) and whieh is false (alien).

An example might be a Negro who had been thoroughly socialized into
behavior as an inferior in the presence of whites. He may serve as a
dignitary in the black commnity and have a concept of himself as a know-
ledgeable and able man, In the presence of whites he plays an alien role,
concealing his true self-concept; yet he may play this alien rcle quite
unconsciously (without calculation)o23

(7) Calculated-Aliensted-Concealed role behavior consists of the

compiete rejection of the assumptions of the orthodox performance. It is
represented by the control segment of the Venn diagram in the area where
all three circles overlap,

This combination involves taking an alien role, calculating one's
activities in the role, and concealing both the alienation and the calcu-
lation, The college girls whom Komarcvsky studied were involved in contra=-
dictory roles, As previously noted, they socialized into the role of
bright; aggressive, competitive achievers, But in order to succeed in the
_social sphere, they had to take an alien role, the traditional feminine
role as naive, inept, and non-intellectual persons. This required conscious
planning to exhibit behavior consistent with what was expected in the alien
role, and it required concealment of both the alienation and the calculation

involved in the role performance,

230ne could speculate that a social situation which requires such
thorough segregation of selves may account in part for the high occurrence
of schizophrenia in minority groups.
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The role of prison inmate requires that one take the alien role
of a "reformed" man and plan behavior which will convince prison officials
that he is reformed., The role of prostitute requires that a woman pretend
to be greatly impressed and enchanted by a man who may be ¥epulsive to
her; she must plan behavior which will demonstrate love when she feels
contempt, )

Employee roles toward supervisors, social contacts between persons
who dislike each other; and many other examples in everyday life involve
similar relations, One behaves in wéys that are alien to his self-concept,
engages in conscious planning of the behavior exhibited, and conceals both
the alienation and the calculation,

Completely orthodox role performance (spontaneous, open and gemine)
implies sincerity of purpose and willingness to participate honestly in a
transaction, Completely heterodox role performance (calculated, alienated,
concealed) implies a manipulatory purpése and an intention to structure a
transaction to the édvantage of the performer; Sincerity is expected among
among friends and intimates; manipulation is at least possible in secular

and instrumental relationships, as among buyers and sellers (caveat emptor)

or between‘¢iplomét and diplomat,

This is perhaps the most common form of pretense, The reality of
manipulative purpose is masked by the posture of sincerity--which indicates
the necessary co-existence of heterodox and orthodox role assumptions if
pretense is to exist, There is a mixture of primary and secondary group
expectations in pretense and the result yields opportunities for manipulat-

ing transactions,
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One further example of the fully heterodox role performance is
helpful, for it shows the difficulty of dealing with or measuring the
"alienated" characteristic depicted in the Venn diagram, The illustration
is the con game--particularly ''cooling the mark outg"z4 The con man is
engaged in a performance that is alien to the self-image of loyalty and
reliability he maintains among his friends and associates in the criminal
subculture, The game may be the selling of worthless stock or stones.

The "mark! (the object of con game) is tricked by using his own greed for
easy, rot fully honest, gains. As the amounts of money are often large
and the marks wary, it takes a constantly calculated performance on the
part of the con man to gain and held his confidence while concealing the
spurious nature of the supposedly profiteble undertaking,

This example is a good oﬁé as long as the con man finds his deception
of the mark alien to his self-concept. Part of the ideoclogy of the criminal
subculture, however, is an antidote to such feelings--a rationale indicating
why the victim deserves what he gets, Where the con man has completely
ratioralized his trade to himself, he would more appropriately be placed in
category conceal@d—célculétéd; Behavior in other roles would be subject to
the same qualification, Only the individuazl himself can be sure he is a
hypocrites The kind of role behavior which is alien to the self depends

on the definition of behavior in relation to thé internalized values of the

Selfo

ZqDavid W, Maurer, The Big Con (Indianapolié, Indiana: . Bobbs~-Merrill
Company, 1940), = Also Erving Goffman, "On Cooling the Mark Out," Psychiatry,
1 5 H 45].-’“’63 ] NOVGYHber 9 19 52 [}
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"SUMMARY AND CONCLUSIONS

The general proposition which develops from this analysis, then, is
that pretense is a folé performance which violates more than one of the
orthodox assumptions‘of spontaneity, geruineness, and openness, This
analysis has, however, pointed to two combinations in relation to which
qualificationé should be made: (1) Alienated-Concealed (but spontaneous)
performances are likél& to be exhibited in psychotic individuals, In
order to avoid the complexities posed by dealing with such individuals,
this reseaﬁéh will be limited to presumably normal people, This combina-
tion, then, will be eliminated from further consideration. (2) Alienated-
Calculated (but open) performances (Goffman's "role distance,” adults
riding a merryago-rouna) does not constitute what is generally considered
to be pretense, although it is closely related to pretense, Even though
the individual is putting on an "act;" it is not an act which is deceiving
any audience., The Mact" is eongistent with the individuwal's self-concept;
in féct, the behavior uses exaggération as a means of affirming one's self-
concept and denyiné the alien role,

The general proposition eliminated any definition of pretense in
terms of aﬁy one of the_éharacteristiés (eircles) taken independently, The
qualifications have eliminated two of the interséétionss #5 (alienated—
caleculated) and #6 (aiienated—concealed), Thus, pretense, for the purposes
of this paper, will be defined as role behavior that is fepresented by
intersections #4 (calculated-concealed) and #7 (calculated-concealed-alien—
ated) in the Venn diagram; Since calculation-concealment is the combination

which is common to both interéections, it appears that this combination
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provides the essential definition of pretense and that alienation can
either by present or absent. Thus, pretense is role behavior that incor-
porates calculation and concealment whether or not it is a;ien to the self,

In short, concealment-calculation can serve as a defining attribute
for the behavior which has thus far been called pretense, Concealment-
calculation has as its aim deception, whether by taking a }ole to which
one is not really committed or by exhibiting activities which are intended
to convey to the audience something which is not the case,

This organization of role theory terminology and concepts provides
a framework from which to examine the factors invelved in pretense ard its
relationship to rewards in our scciety. Pretense is an attribute of role,
not position ("status" to Linton); but the relationships between role and
position provide clues as to places in social structure where pretense may
be expected, For example, since many bureaucratic structures place control
of the future advancement of zn employee in the hands of his immediate
supervisdr, the employee may ordinarily be expected to behave in ways that
are pleasing to his supervisor ard to avoid behavior which is'diétasteful
to the supervisor, Since the freedom of the prison inmate is conditional
upen behavior which satisfies the prison officials! definmition of a reformed
man, it is to be expected that irmates who are interested in early parole
will seek to behave in ways consistent with that definition,

Exchange theory directs attention to roles such as these whers the
cpportunity of reward is makimized by engaging in pretense énd the costs of
pretense are minimal, The personal costs related to pretending to be

"peformed” are negligible in relation to the reward of being outside the
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prison walls--and some of the potential costs, such as rejection by peers,
can be turned into rewards by interpreting successful conming as an
achievement rather than as a "sell out," Pretense could be anticipated,
then, in situations of significant reward; especi;lly if reward is con-
trolled by a "superior™ over whom the "imferior" has little or no control,

Reward and punishment are 1inked; of course; in tha% reward is often
no more than_gégggé from punishment, Therefore, pretense can be expected
in situations where the pretender has mich to lose by not pretending as
well as in situations where he has much to gain by pretending. Negroes in
the old South; who did not appear properly subserviente~and "happy" in
their subservience--were often subjected to physiczl violence and/or other
forms of intimidation or retribution; The swindler ignores the real risks
in his role because of the high rewards it may bring., Fundamental to this
whole discussion of cause is the idea that the individual is aware of the
alternatives, In orthcdox role-playing, he probably is not--which is to
say; agéin; that pretense is calculated rather than spontaneous;

_As discussed in the introductory chapter in reference to the effects
of urbanizétion on prefehsé; sociél structure considération would further
leéd oné to expect preteﬁse in situations of felétive anonymity, Since the
costs related to pretense depend largely on recognition that deception is
being attempted} pretense is more 1ike1¥ in structural situations where
contacts are functional in nature énd limited to contacts within a single
role,

Thus, some combinations of: (a) significant reward for pretense;

and/or (b) powérlessness to avoid pﬁnishmant; along with (¢) opportunity
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for conceaihent (more frequent in situations providing anonymity outside
of a specified role) will characferize'social positions where behavior
appropriate for this study may be expected, It is suggested that this
combination of factors is found frequently enough among University students
in their relationships to‘grade-giving teachers to meke them a suitable
population for this research.25

While concealment and calculation were EQEE found (and only found
together) in the segments'of'the Venn diagram that have been taken as
definitive for pretense; alienation was found in one segmert and not the
other (and, of course; outside as well); The theoretical problem that was
discussed with the.calculated-concealment-alienated segment has, in connec-
tion with it; a2 research problem; A1l c¢oncealment and calculation (in
combination) will be found in pretense performances but alienation may be.
present in some, not in others, and present in some non-pretenders and not
in others, as can be seen by reference to the diagram,

On one hand there are students who perceive pretense--conning the
prof-=as an aspect of their role (as acceptable normal behavior) and engage
in it regularly. Pretense is alien to the self-image of others, They may
reject it as an "illegitimate" mode of behavior (and resent those who employ
it); though reﬁérds and opportunity are available; Or such stﬁdents may
éngage in pretense and disassociate themselves from these acts, For example,
if ééts alien to the self are in fact done; they may be excused as not a

part of the self-—"you’ve gdt to do it;" "T look at it as a game,"

Zﬁﬁoward S. Becker, Blanche Greer, Everett C. Hughes, Making the Grade:
The Academic Side of College Life (New York: Johh Wiley and Soms, inc., 1958).
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As previously noted; it would be extremely difficult to identify
and control for the relevant internalized values in the selves of students
and thus to deal with concealment and calculation in role apart from
alienation, Therefore, investigative techriques are needed that permit
confirmation by general trends despite individual variation--that is, by
statistical-tests leading to generalizations; If the research is fruitful
in revealing relationships between academic success and concealment-calcu-
lation in role playing in unselected student populations, further research
may be justified. In such research, control of the influence of internal-
ized values concerning-concealmentacalculation in the selves of subjects
would be an objective of high priority.

The introduction to this theoretical discussion began with the com-
mon=sense definitions of some familiar aspects of sccial life, Although
most common-sense approaches to pretense ("hypocrisy;" "phoniness") proceed
from the individualistic and moralistic premises that permeate spoken
English and stress alienation from the self, this analysis has indicated
that alienstion is in fact an ambiguous element, Consequently, at the
present level of measurement;‘pretense can more usefully be defined in
terms of concealment-calculation, The questions of the development of self,
the internalization of nrorms and alienation are ones of very great impor-
tancse, They are; however, tangential to this reseérch, which concentrates

on the more limited "middle-range" concept of pretense,



CHAPTER IIT
HIPOTHESES AND DEFINITIONS
HYPOTHESES

The focus of this study is the question, "Is preténse rewarded?"
In reference to the conceptual framework set forth above, the hypothesis
to be tested is:

le éhe greater a student's inclination to engage in pretense

.ﬂin his role in relationship to his teachers,l the greater
the reward he will receive from the teachers,

Of secondary concern is what factors influence or are related to
pretense, The theoretical discussion has suggested several types of factors
which may be reléted to the inclination to engage in pretense:

(a) amount and nature of self-role incongruence (alienation

in the special sense we have defined it) in the student

role;

(b) degree of powerlessness of the role as felt by the
subjects;

(¢) ability to "rationalize" or legitimize behavior;
(d) relative value of costs and rewards related to pretense;

(e) perceived opportunity to engage in pretense;

1The phrasing "students . . . in relationship to teachers ., . ." is
chosen to call attention to the fact that in the student role set there are
a variety of possible reference groups and the hypothesis to be tested does
not refer to pretense in the student-fellow student relationship or any of
the others except the cne specified, This is what Goffman discusses when
he says that all we can really study is "one regular activity" in a 'situa-
tioned activity system o o o We deal, then, with ?!small group! phenomena
in natursl setting." BErving Goffman, Encounter (Indianapolis, Indiana:
Bobbs-Merrill Company, 196l), ppe 95-96,
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(£) perceived chances of success of pretense;
(g) personality factors, such as authoritarianism;

(h). reference groups of pretending versus non=pretend1na
_ parents and fellow-students,

While these factors are not systematically defined and delineated
in this paper, an attempt is made to begin to explore reia@ionships which
might exist, This exploration involves eight sub-hypctheses, each statirg
a correlation between a factor and inclinatiqn 10 engage in pretense:

H s Tﬁe greater the self-role congruence, the greater the inclina«
“tion to engage in pretense, ,
Hb: The greater the sense of powerlessness (Mitchell's anomiez),
the greater the inclination to engage in pretense,
Hc: The greater the ability to legitimize one's behavior, the
greater the inclination to engage in pretense,
H.: The greater the value of the rewards involved in success in
' college; the greater the inéiination to engage in pretense,
H : The greater the perceived opportunities to engage in pretense,
the greater the inclination to engasge in pretense,

H.: The greater the perceived chances of success possible through

£
pretense, the gréafer the inclination to engage in pretense,
Hg:‘ The greater the authoritarianism, the less ths inclination to
engage in‘pretense;
Hh: The more the reference groups approve of pfetense, the greater

the inclination to engage in pretense,

2John Mitchell,'"Cons, SquaremJohns; and Rehabilitation," in Bruce J.-
Biddle and Edwin J, Thomas, Role Theory: Concepts and Research (New York:
Wiley and Soms, 1966), pe 21U,
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THEORETICAL DEFINITIONS OF CONCEPTS

IN THE MAJOR HYPOTHESIS

Pretense: Role performance characterized by corncealment-calculation,

a, Calculation: Consclous planring by an individual in a role,

b, Concealment: Hiding or disguising from the audiénce;

Thus when conceélméht and calculation occur together in a role perfor=-

mance, it is expected that the individual in the role will consciously

plan to éresent to an audience an impression of reality which differs

from the impressicn it would obtain if he played his role with spon-

taneity and openness,

¢ce Alienation: Involvement in a role which is inconsistent with one'ls
self=-concept,

Students: Persons enrolled in an educational institution.

Role: Behavio} specified by formal prescription énd/or informal expec-

tations and required of individuals occupying a given position.3 The

specified behévior may regquire orthodox role performance, heterodox

performance, or some combination of the two.

Teachers: Persons who instruct students and have authority to evaluate

their work and to give grades indicating evaluation of the work,

Reward: A positive value; a benefit; in the case of students, high

grades,

3

Goffman's definition is similar: "Role consists of the activity

the incumbent weuld engage in were he to act solely in terms of the norma-
tive demands upon someone in his position.," Goffman, op, cite., pe 85,
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OPERATIONAL DEFINITIONS OF CONCEPTS

IN THE MAJOR HYPOTHESIS

Pretense: Pretense is operationally defined by means of a scale which

will be discussed in the next chapter., The theoretical analysis sug-

gests three dimensions of pretense for which informafion of a quanti-

fiable kind would be useful,

8o

b,

Co

Calculation: In contrast to the spontansity of an orthodox role
perfermance, pretense is calculated=--done intentionaily. The
perfcrmer must then be aware of the alternatives open to him, This
is simple but basic, for a student who wins faculty approval by
doing what, for him, is spontanesous and gemine, might be behaving
indistinguishably from another student who is engaging in pretense,
Concealment: It is important that the performance not be revealed
to the teacher as anything other than germine, Nevertheless it

rust be of a kind to singlé out the student for favorable atten-

tion, To accomplish this requires a knowledge of technigues--the

effective things to say and do which will elieit positive response
by the teacher without giving the game away by showing that he is
being'manipulated;

Alienation: This factor, as an earlier discussion points out, is
problematical, It can either be present or absent when pretense
is manifest, However, alienation is important because it repre-
sents a limiting factor or bourdary cutside of which effective pre-
tense is not possible, That is, the individual can toierate only

a certain degree of alienation or self-role incongruence before the
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strain becomes unbearable, Where this boundary lies varies among
individuals depernding on three factors: (1) the self-concept of
the irdividual; (2) the amount of alienation or incongruence which
the individual is able to tolerate; {(3) the ability of the indi-
vidual to rationalize the situation so that; from a subjective

_point of view, the amount of alienation is reduced,

Simplest is the case of the student who finds putting on an
act to the teacher not alien to his wiew of himself (“Nothing wrong
in being friendly and tactful"), If he knows of 2 possibility and
how to use it, he will., For the student who disapproves of such
behavior in himself and in others (one who regards it as dishonest
and himself as honest; or as demeaning and himself as equal to the
teaéher) there are two obvious outcomes--he may put on an act or
refuse to do so, If he will not, perhaps he will reveal circum-
stances under which he would., If he engages in preﬁense; he can
be expected to find some way of explaining the paradox of committing
acts that are alien to his view of himself; For example; he might
say that he is powerless to do otherwise, or that it is part of the
system that he mist fit into or revolt égainst (either reason will
suffiée-in this casé) or give some other'justification. In short,
willingness does not only raise the Question, "Is pretense right
or wrong?" but must (at least for some respondénts) add "under what

circumstancest®

Based upon the discussion of these three characteristics (calcula-

tion, concealment, and alienation) it woﬁld séem that different persons,
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in given situastions and striving for given goals, will vary in degree‘of
inclination to engage in pretense, G. We Allport defines attitude as "a
mental and neural state of readiness, organizéd through experience,
exerting a directive or dynamic influence upon the individual's response
to all objects and situations with which it is relatedo"# Thus, inclina-
tion to engage in preiénse can and will be measured by means of an atti-
tude scale,

The scale provides an indication of the general awarensss that
aspeacts of the teacher-student relationship can be manipulated by the
studentg in zddition to measuring the inclination (low to high willingness)
to employ pretense techniques; In addition to the attitude secale, the
questionnaire allows tﬂe student to indicate the extent of his knowledge

of the techniques of pretense,

2, Students: Persons enrclled in several courses at the University of
Nebraska at Omaha (UN=0) during the.surmer of 1969,

3¢ Role: Behavior that the UN-O students are expected, formally or infor-
nally to exhibit toward their courses and their teachers, as delineated
in formal University rules, as stated or implied by the words and
actions of University teachers; and as conveyed between students in
formal and informal ways; The expected behavior may involve orthodox
role performance, heterodox performance, or some combination of the two.

L, Teachérs:u Persons who instruct students in several courses at the
UN-0 during the summer of 1969 and who have the authority to give grades

to the students.

%G, W. Allport, "Attitudes," in C, Murchisom, ed., Handbook of Social

Psychology (Worcester, Massachusetts: Clark University Press, 1935), p. 510,
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. 5. Reward: Grades received, taking academic ability into account. Ccl-

‘lege entrance examination scores for each student in the sample is
ge P.

“the predicted score, The grade point average of the student. is taken

as his performance score. The differentisl between predicted score

and performance score is called reward and it can have magritude and
direction (+ or =), ) >
'ﬁISCU_S:SION OF SUB-HYPOTHESES
It may be helpful to clarify further some of the reasons for sug=-
gesting associations between the phenomena involvgéuégmﬁhe subwhypoﬁéfses
and the inclination toward pretenses
(2) Self-role incongruence: Self-role incongruence is enacting a
role which violatés or is alien to onels seif--concepto Although the diffi-
culty of measuring this phenomenon has been admitted; its importance requires
that some attempt Ee made to find a measure of it in order to provide empir-
ical data aboqt a relationship that seems probable from a theoretical
perspective, |
(b) Powerlessness or Anowmie: Mitehell’s concept of role calcula-
tion--the conscious ard deliberate similation of conformity to the demands
of power defined as real but not ;s moral to the persons urder its control-=- -
was diécussed earlief; -Mitchell associates such role calculation with a
social system of powerléssness or anomie,
If we conceive of a system in a high degree of consensus, we may cor-
rectly infer that spontaneous, natural role playving will obtain

within it, In an anomic system, however, role playing will be
_replaced by role calculation,

SMitchell; loe. cite’
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If Mitchell is correct, then the inclination to engage in pretense should
vary directly with the sense of being powerless or of being in an anomic
social system.,6 .

(¢) Ability to rationalize or legitimize: If pracficing pretense
creates self-role incongruence for a student; one of the factors which
seems related to his choice is his ability to legitimize the pretense
behavior so that it becomes consistent with his sélfwconeeptm Thus,
ability to rationalize or legitimize should be directly associafed with
pretense,

(d) Value of Costs and Rewards: The discussion of exchange theory
in Chapter II suggests that reward and cost are elements influencing
behaviorsl choices, - If the value of the reward associated with a partic-
ular behavior is perceived by an individual as kigh ardfor if the cost of
not engaging in the activity is perceived as high, then the individuel is
likely to engage in the activity (behavior). The fburth-sub-hypdthesis
tests this relationship.

(e) Perceived Opportunity to Engage in Pretense and (f) Perceived

Chances of Success: These two factors are fairly clear arnd self-sxplanatory.

6

Mitchell's definition of an anomic social system is important here:
“If we mey define a community as a legitimate hierarchy of status emanating
from a relatively stable matrix of consensus, the prison cannot be termed
a community, A prison in its nature exemplifies a social system based on a
maxirum of ecompulsion, ths corollary of which is a minimmm of consensus.
Now the compulsory ssgregation of random and transient individuals under an
impersonal authority does not and cannot create consensus. The formal and
informal power of the prison can compel conformity to its demands, but it
gannot evoke unconscicus and voluntary assent to them, By putting a man
in such a situation, we are in effect locating him in a social system which
is erndemically anomic." Mitchell, loc. cit.
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The assumption is that one is more likely to do that in which he has high
chances of succeeding., The asscciation may mot be as likely, however, as
it first seems, Here the complexity of the interdependence of the various
factors bscomes apparent., One may have the contirual opportunity and the
likelihood of success in obtaining a job which he would fird enjoyable ard
professionally satisfying. Yet; if the salary is inadequa%e to sustain
his family or the pregfige is less than he would find gcceptable, he may
be unwilling to take such a job. Thus; it is questionable whether these
factors can stand independently, but it seems valuable to test the asso-
ciation empirically,.

(g) Personality factors: There may be several personality factors
which are influential in dsetermining whether one is inclined toward pre-
tense, The personality factor chosen for a test of association is authori-
tarianism, Authoriterianism may; on the one hand; influence one to resist
the pressures to engage in behavior which is distasteful but perceived as
rewarding, On the other hand, authoritariamism may influence one to set
forth his legitimation more firmly and thus permit more freedom to engage
in the behavior, Hypothesis Hg states the association as fhe former—~tha£
authoritarian persoralities will tend to reject pretense.

(h) Refefence Groups: Since persons in a group are likely to share.
beliefs-=whether because the'group éhanges the irdividual or bseause of the
way that the individual chooses groups (or both)=-it is hypothesized that
the reference groups?! attitudes toward pretense will be directly assoclated
with the individual's attitudes toward pretense., In this research on college

students, reference groups are assumed to be parents and close friends,



CHAPTER IV

METHODCLCGY

The aim of this research was to explore the relaticnship between

pretense and revards. A secondary goal was to study the relationship

between pretense and several phenomena which mey be associated with this

attitude.

OUTLINE OF STUDY DESIGN

The study design for testing the major hypothesis was:

l. Development and administration of a scale to measure pretense

as

bo

Co

do

Development of items and composition of the scale construction
pretest questionnaire

Administration of scale construction pretest

Analysis of item éiscrimination and selection of items for the
revised questionnaire |

Administration of @uestionnaire to research population

2, Measurement of reward

8¢

b,

Co

do

Gereeral information sheet

Cooperative School and College Achievement Test (SCAT) scores for
all students in the population

Grade point averages for all students in the population
Calculation of "Reward': .standardizétion of both scores, followed

by subtraction of the SCAT score from the GPA

3¢ Tested correlation between pretense and reward by means of Gamma and

Garma sigrificance tesis
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In addition to these basic brocedures, related explorations were
mades
1. Tested correlation between pretense scores and demographic factors
é. Tested correlation between the pretense scores and the phenomena

involved in the eight sub-hypotheses,
POPULATION

The universe for this study was college students errolled in seven
scciology courses at the University of Nebraska at Omaha during the firéf
summer session of 1969, The total enrollment in the seven courses at the
beginning of the session was 434, However, since the operational defini=-
tion of one of the variables required that scores on the UN-O placement
examination be obtained for every person included in the population, only
‘143 of the students were eligible to be included in the population, The
urniverse was further reduced to 122 when 18 of the students did not take
the questionnaire and 3 of those who did take it failed to answer one full
pagee

The fact that only 143 of the 434 students had taken the UN-O place-
ment examinatién is an indieation of the_speciél composition of the UN=C
Summer School student population, Data gathered on the total enrcllment of
the seven classes revealed that nearly half of the 434 students were semiors
and another_zo per cent were unclassified--the University had no record of
them other than summer school records; Many of these were Omsha natives
who were matriculated in other colleges and universities and were simply

picking up some credits while at home during the aumﬁer@ These factors
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were not crucial te the research, however, since this was conceived of
as an exploratory study on a non-represerntative population,

The study was descriptive and it involved a complete emumeration
of the population, No claim cf the representativensss of the urdverse as
a sample of a larger one-==e, g., all students--has been made,

College students were chosen as subjects both because of their
availability and because several of the factors mentioned in the theoret-
icel discussion are present in the student‘rolé, Again, these factors
include powerlessness, high coét and reward potential, mch opportunity
for socialization intQ techniques of pretense, and sufficient anonywity to

_provide opportunity to engage in pretense in rble performance,
THE QUESTIONNAIRE CONSTRUCTION AND ADMINISTRATION

_The main data gathering technique was a gquestiomnaire, The question=
naire consisted of twe sections, Section I was decigned to measure the
eight fhctors.}elated to the eight sub=~hypotheses, Section II of the
questionnaire was designed to measure the phenomenon of central concern
to this research=-pretense, Because the major hypothesis was tested by
Section II, that section will be discussed first,

1. Development of Items and Composition of the Scale Construction Pretest
Questionnaire

The basic element of Section II was a Likert-type attitude scale.l

In the early stages of the study, consideration was givén to use of a

lUse of such a scale assumes that pretense is a contimuous rather
than a discrete phenomenocn, That is, it assumes that pretense can be
exhibited in varying degrees which can be plotted on a contimum with mini-
mim concealment-calculation at one extreme and maximum at the other,
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Thurstone-type scale., However, it was quickly discovered that the rela-
tive value of each of thé various items in relation to the phenomenon of
pretense wés not readily apparent. Consequently almost no "trends" could
be discerned relative to the values given by the judges., Therefore, the
decision was made to shift to the Likertmtypg scale, which allows greater
flexdbility in‘ihis regard@2 .

In order to gather‘information and ideas for a maxirum range of
items for the first draft of the questionnaire, which would be used in
the scals construction'pretest, intervieus were‘ﬁeld with three groups
of students. There were fifteen to thirty students in each group and
each of the sessions lasted fifty mimutes, All of the sessions were tape
recorded and later transcribed. The sessions were held at colleges other .
than UN=O in order to minimize the possibility of contaminating the
research population,

The students were asked to discuss the various itechniques that they
had heard of or had used to "con" professors. The students exhibifed
willingness, beyond the'expectation of the researcher, to discuss freely
the prefense mechaﬁisms employed perscnally and by'acquaintances. The dis-
cussién sessions provided rot only a rich reservoir of ideas for items,

but also kinds of terminology and‘phraseology vwhich was helpful in writing

2Claire Selitiz, et. al,, Research Methods in Social Relations,
‘Revised One-Volume Edition, (New York: Hoit, Rinehart and Winston, 1951,
1959, 1967), p. 368, states: "The Likert-type scale . . . permits the
use of items that are not manifestly related to the attitude being studied. ...
In the Thurstone method, the necessity of agreement among judges tends to
1indt items to content that is obviously related to the attitude in ques-
tion; in the Likert method, any item that is found empirically to be
consistent with the total score can be included,"
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the items in "student language," A total of seventy-two items were assembled
from this source ard other more informal sourceso3

The prologue to the Questionn&ire was written in a form that allowed
the student to define the pretenss situation in such a way that he could
Justify engaging in pretense and would feel a winimum of moral evaluation
for his deception, This was accompliéhed by referring to the 'large,
impersonal University" and the consequent necessiﬁy'to find ways to make:
oneself known to pfofessors, both personally and in terms of abilities,

It was felt that this form of "bias" in the prologue was important to
assure candor on the part of the respondent,

The student was then asked to assume that he was preparing to
register for his next semester classes. He and his friends were discussing.
the techniques they would use to get good grades in the courses. The
scale, theﬁ, was a list of items stated in the future tense which repre-
sented deceptive activities suggeéted by the group, The respondent was
asked to rate, in terms of a five choice agree—disagrée Likert series, what
his attitude was toward each of the techniques,

One disadvantage of the form of the items measuring inclination to
engage in pretense should be noted. Becauss of the decision to use a2 list
of pretense techniques to form the scale, all of the items were stated in
one direction; that is, a "strongly agree" response had a weight of five
for all items rather than having a2 weight of five for part of the items and

a weight of one for others, While this was recognized as a weakness, the

alternatives seemed less desirable,

3See Appendix for "Scale Construction Pretest Questionnaire!.
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The aim of this Likert scale was to measure the inclination to use
pretense mechanismss Although this was considered the most crucial measure-
ment to make, the theoretical discussion and operational @efinition of
pretense suggested that there were two aspects in additien to inclination
(willingness) which might be imporant to have in any instrument measuring
pretense, The first was "knowledge of the techniques" of‘pretense° This
posed a problem since the seventy-two deception techniques provided an
education in itself, Thus, two separate operations were built into Section
II of the questionnasire., In addition to the five~choice Likert series in
the right margin after each item, each item was preceded in the left margin
by a "yes-nc! choice, The respondents were asked to read through the lis§
of items twice, The first time they were simply to circle "yes" or "no" to
indicate whether they had ever heard of students using the technmigue. Only
after this were the respondents to circle a Likert choice which reflected
their attitudes toward the techniques,

The final aspect suggésﬁed in the operational definition of pretense
was "awareness" of pretense as an alternative form of role behavior, It
seemed unnecessary to develop any specifié measure of awareness since it
could be assumed that anyone who scored even moderately on the knowledge and
attitude aspects would surely be aware of pretense as a behavioral alter=
nativée

Section I of the questionnaire consisted of a set of Likert-type
items to measure each of the eight pheromera involved in the eight sub-
hypothesééa The aim was to create sub-scales to measure each of the eight

phencmeﬁae It will be noted that the mmber of items pertaining to each
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rhenomenon varied from eight to ﬁweniybtwo with the exception of the factor
related to personality (authoritarianism) for which & standardized F scale
was used as the measuring instrumentoa For the purpose of clarity, the
quéstionnaire in the appendix has the items separated and placed under the

headings of the eight pheriomena, On the actual questionnaire which was e
administered in the scale construction pretest, the headings were, of

course, removed and the items were randomly placed to constitute a total

of eighty-two items in Section I, A4lso the items for 211 but one (the

standardized F scale) of the eight pheromens being measured were stated in

both sitive and necative forms to awvoid the weakness previcusly mentiored.
-neg _ j J

2, Administration of the Scale Comstruction Pretest Questionnzire

Once the scale construction pretest guestiomnaire was completed, it
was administered to a‘population of 140 college students attending summer
school classes at the University of Nebraska at Lincoln (UN-L)., As with
the grbup interviews for gathering information for items; the pretest was
COndﬁcted on a campus other than UN-C as a precaution against possible
cortamination of the research population, The students at UN-L who took

the questiommaire were students enrclled in chemistry} religion, psychology,

sociology, philesophy, and speech courses. The bésis for selection was

simply those professors who would agree to cooperate with the pretest. In

uReferred to in Leo Srcle, Y"Social Integration and Certain Corollar-
ies: An Exploratery Study," American Seciologiesl Review, 21:713, December,
1956, It should also be noted here that the items in the Srole "anomie
scale" and the theoretical background for each of the five components of
the scale (as presented in this same article, pp. 712-713) served as the
basis for the develepment of the thirteen items of the "powerlessness"
(aromie) sub-scales
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some cases the erntire class took the questionnaire during their regular
class hour, In other cases sign=up sheets were provided tc the instruc-
tor who either (1) asked that those who were willing to help should sign
up to take the questionnaire during one of three scheduled hours or (2)

- agreed to give some grade credit to those who would cocperate with the
research, During the three scheduled questionnaire adminiétration sessions,
sign=-in sheets were provided and then lists were sent to each instructor
irdicating those students who had taken the questionnaire. -
3 Anaiysis of Item Discrimination and Selection of‘Items for Revised
Questionnaire

The next step in the &evelopment of the instrument was an analysis
of the discrimination level of the items in order to choose the best items
for creation of the main pretense scale and the eight sub-scales, Since
the UN=O Computer Center could not provide an item anazlysis of the discrim=
inaﬁi;n value of weighted items (as a Likert Scale involves), a less satis-
factory and more time-consuming marmal method had to be used,

5

The process” for determining the discrimination value of each item
can be Jllustrated by showing how one of the scales was constructed, For
example, the major scale was designed to measure inclination to engage in
pretenss,

First a score was computed for each respondent by summing the values

of his responses on all of the items on Section II of the questionnaire,

Then the respondents were rank-crdered on the basis of high-to-low total

5This process is basically that described by Selltiz, 92..3130,
pp. 184=185,
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score on the pretense items, The scores ranged from a high of 319 to a
low of 122,

The Data Processing Center had previously made cards containing the
responses of each respondent on all items, The cards of the respondents
in the upper and lower quartiles were then selected and treated as separate
populations, The computer then compiled a 1list of the total mmber of
respondents in each quartile population who marked each response on the
individual items of the questionmnaire,

For example, because of tie scores, there were thirty-three respon-
dents in the upper “"quartile" for the pretense scale and thirty-five in

the lower MYquartile.," A tabulation on some sample items were:
Q P.

S D DK A SA

Ttem # Response Value: 1l 2 3 & 5

Upper Quartile 1 ) o 1 ©0 24 8
31 2 5 1 15 10

65 0 2 =2 21 8

Lower Quartile 1 3 11 4 17 0
31 10 10 8 6 1

65 L 23 2 6 0

The general pattern of responses was determined by combining the mmbers
under responses values 1 ard 2 (representing "strongly disagree" and dis-
agree" responses) and those under 4 and 5 (representing "agree" and "strongly

agree! responses),

Upper Quartile Lower Quartile
Item # SD & D SA & A SD & D SA & A
1 1 32 14 17
3L 7 25 20 7
65 2 29 27 6



This allowed for immediate discard of the items with the weakest dis-
crimination, i, e€,, items (such as #1) where the relationship between
agree and disagree responses was in the same direction for both the upper
and lower quartiles,

The next step was to do a moredetailed analysis of the remaining
items, This was done by computing a total score on the jtem for each
quartile, subtracting the score of the ilower quartile from that of the

upper, and then rark-ordering the resulting discrimination score,

Item #31 1 2 3 4 5
Upper Quartile: (Responses) 2 5 1 15 10 _ 128
Weighted) 2 10 3 60 50 = 7
Lowsr Quartile: (Responses) 10 10 8 6 1 - a3
(Weighted) 10 20 24 24 5 = =2
‘Diserimination Score L2
Item #65 1 2 3 4 s
Upper Quartile: (Responses) 0 2 2 21 8 _ 134
(Weighted) 0 4 6 84 40 -
Lower Quartile: (Responses)- L 23 2 6 0 _ 80
. (Weighted) L 46 6 24 0 - —_—
Discrimination Score sh

Once the rank-ordering had been made; the. actual content of the
questions was reviewed. Two items in the top twenty were discarded becausse ‘
their content was repetitiocus of other items with higher diserimination
scores, After these two exclusions, the twenty items with the highest dis-

. . 6
erimination scores were chosen, .

A more sophisticated process for establishing discriminstion valuss
exists and it even provides a "rule of thumd" for the value which should be
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This same basic process was repeated to construet the sub-scales
in Section I, except, of course, for the anthoritarian scale which was a
standardized sezle, In those eases the mumber of items accepted to consti-
tute the final scales varied from three to five items; depending on several
factors, including (1) where thers seemed to be a relatively iarge gap in
the rank-ordered diserimination scores, and (2) at what point the greatest

diversity of content of items could be retained,

i

4, Administration of Questiommnaire to Research Population

The planned procedure; of course; was that the analysis of item
discrimination and construction of the revised questiomaire weould occur,
followed by the administration of this revised questionnaire to the resesarch
population, However, because of unanticipated problems in obtaining the
analysis of item discrimination; there was a major delay in the completion
of this process, .Pressures of time and the desire not to lose the oppor-
turity to administer the questionnaire to the planned population necessi=
tated a compromise,

The compromise was that the entire 159-item scale construction pre-
test questionnaire was administered to the research population, The scor-
ing of these questiohnaires was delayed, however, until after the item
analysis was completed, sc that only the items selected for the revised
questionnaire were computed in calculating the scores of the respondents

in the research population,

used as a cut-off point for minimim acceptable discrimination value, How-
ever, the process is too complex for marmal calculation and since computer
assistance was not readily available, this possibility was discarded. For .
detzils on the formila, see Allen L, Edwards, Techniques of Attitude Scals
Construction (New York: Appleton-Century-Crofis, Inc., 1957), pp. 152=155.
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Prior to administration of the questipnnaire to the seven UN-O
sociology classes, determination hed been made (a delayed discussion will
appear later in this chapter) of which students enrclled in the seven classes
had tzken the UN=-0 placement examinations arnd were thus eligible to be part
of the research population, In two of the classes the mumber of persons
who could be included in the population was so small that it did not war-
rant taking class time to give the questionnaire., In those cases a letter
was given to the thirteen persons who fell in this category asking that
they come to the Sociology Department to take the guestiomnaire.

The questionnaire was‘given to the total enrcllment of the other
five ClaSSGSa? Thé fifteen students in the population, who were absent
from clasé the day of the adwinistration, were sent letters asking them to
come to the Sociology Department to take the questiomnaire., Thus, of the
poteﬁtial‘universe of 143, 28 persons were asked to take the questionnaire
om_their own time, Only ten of the twenty-eight responded by completing

the questionnaire,a so a total of 125 students complsted the questionnaire.

7In the admindistration to the research population (as well as to
the prstest population), the reactions of some of the respondents were of
interest, Older females seemed dismayed and simply felt that the question-
naire did not apply to them., Some older males, particularly men in the
"Bootstrap" program, were offended by the questiommaire and expressed
hostility toward the administrator; their comments irdicated that they
felt that the items questioned their honesty, maturity and integrity, A
few young females seemed shocked that one would even suggest deception and
one wrote on the end of the questionnaire, "Do you hate students or do you
hate professorsi®

81t should be noted that although most of these ten filled cut the
questionnaire while sitting at a desk under the supervision of the depart-
mertal secretary, a few respondents took the questionnaires home and
returned them the following day. These students were given special instruc-
tions not to discuss the questionnaire with anyone while completing it. '
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As previously noted, three of the questionnaires had one entire page unan-

swered, so these were eliminated, making the final universe 122,
MEASUREMENT OF REWARD

1, The YGeneral Information" Sheet (See Appendix)

The face sheet (General Information Sheei) for thse éuestionnaire
had two basic functions: (a) to provide certain demographic data which
might be used as controls if it was determined that there was any pattern
of grezter or lesser inclination toward pretense on the basis of sex, age,
racial or ethnic group, college class, major, college of enrcliment or
membership in fraternal organizations% ard (b) to obtain information which
would help to determine whether the student had taken the UN-C placement
examination. (Questions 9, 10; 11, 12, 13, 14, and 16 all helped in this
determination,) The name and social security ﬁumber were obtainable from
class enrollment lists but were included on the face sheet as well,

The face sheet alsc served az strategic use. When the guestionnaire
was given to the research population, it was necessary to have names on the
questionnaires so that the questiormaire scores could be matched with the
SCAT and GPA seores for each respondent; However, it was alsc crucial that
anonymity be assured‘ih order to increase the likelihood of candor in the
responses, Thus, the face sheet was given to zll seven classes zbout two
weeks in advance of the adrmindistration of the questionnaire, The SCAT scores
and the GPA!s were obtained on all students who had taken it and this infor-
mation was added to the face sheets, . Then when the questionnaire was admini-
stered, the line for the resporndent's name was drawn diagonally across the

upper right hand corner of the first page, and a parallel dotted line was
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drawn directly below 3it., This created a visual means of affirming to the
respondent>the truth of the statement in the introduction to the question-
naire:

Names are reguested cnly so that the researcher can matech this
questicnnaire with the "general informeticon' sheet which you
previously filled ocut. As soon as the matching is done, all

names will be eliminated from all socurces so that anonymity
will be guaranteed, even from the researcher.

2. The Cooperative Schoql ard College Achievement Test (SCAT) Scores

It wa; fairly simple to eliminate quickly (on the basis of general
information sheet data) a lérge number of the students who would never have
had the occasion to take the UN-O placement examinations, UN-=0 placement
examinations are taken only by students who are or anticipate being full-
time students at UN=O during the Fall or Spring semester., (Students who
carry a full academic load curing summer sessions are not considered full-
time students,) If a student transfers to UN-O with 58 or more hours credit,
he is exempt from the placement exam, Thus, all military men in the Y"Boot-
strap! program, as well as many other students, were excluded from the
research population,

A11 students who had definitely taken the examinations or who might
have taken it (even if they said they did not in response to question #14
on the "general information!" sheet) were included on the list for which
SCAT scores were sought, These scores were obtained from the files of the
.Guidance ard Counseling Department after proper approval and clearance,

The UN-O placement examination consists of several tests, major among
which are the SCAT, which isipublished by the Educational Testing Service

of Princeton, New Jersey, and the Ohio Test (Ohio State Umiversity Psychology
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9 both are group intel-

Test), According to information on the two tests
- ligence tests and measure the same basic abilitiesolo Much less printed
material was available, however, to‘explain the Ohio Test, Cther factors
seeming essentially equal, the SCAT score was chosen for use as the "pre-
idction score,'" The mean for the national percentile scpresll was 58,9
per cent for the research population, almost nine percentége points above
what the mearn should be for a normal distribution; Nevertheless, since
enly rank was impoftant for the evaluation statistics, the national per-

12
centile score was used rather than the raw sccres,

9dscar Krisen Buros (ed.), The Fifth Mental Measurements Yearhook
(Highland Park, New Jersey: The Gryphon Press, 1959); Oscar Buros {ed, ),
The Sixth Merntal Measurements Yearbook (Highland Park, New Jersey: The
Gryphon Press, 1965); Oscar Bures (ed.), Tests in Print (Highland Park,
New Jersey: The Gryphon Press, 1961); Herbert Troops (ed,), Ohio College
Association Bulletins (mimeographed warnual information from Ohio State
University); SCAT Mamial for Interpretine Scores (1957), SCAT Technical
Report (1957), and 1962 SCAT-STEP Supplemert (Frinceton, New Jersey: Edu-
cational Testing Service, 1962),

loThe SCAT test measures four skills: (1) sentence understanding;
(2) word meanings; (3) numerical computation; and (4) mumerical problem
solving, The Tirst two combine to constitute a Verbal score and the latter
two combine for a Quantitative score., Also, there is a Total Score based
on all four parts, The Ohio Test has three parts: (1) same-cpposites;
(2) word analogies; and (3) reading comprehension, The three scores are
combined for a Total Score.

llSome consideraticn was given to use of the UN-O percentile score
as the "prediction score.! However, this alternative was discarded when it
was discovered that the UN-O percentile rankings for the same raw score
varied considerably over a several year period.

lelthough the percentile rark represents a "range'! prediction rather
than a point prediction, the variation within the ranges should cancel one

another in a randomly selected population of sufficient size, This research .

population was not randomly selected, but is of sufficient size to assume
that such a cancellation might occur and thus greatly simplify the statis-
tical calculations,
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3, Grade Point Averages (GPA)

The cumglative grade point averages were acguired for all students
in the population, The GPA included the grades from the f;rsﬁ sunirer
session, Consideration wzs given to using only the grades for the summer
session courses, but that seemed too limdted an irdicsicr of college per-
formance, Consideration was 2lso given to using only the érades for the
last year ofrcollege, which might have been a,mcre»accurate indicator of
present college performance, The difficulty of obtairing such information
made this alternative impracticable, however, Therefore,-the GPA cbtainsd

was that for each student's entire career at UN-Q,

4, Calculation of Reward

Reward was operationally defined as performance score (GPA) minus
prédicted score {SCAT), In order to meke such a calculation, both sceres
had to be converted into standard scores. For the GPA, this was done by
assuring a normal distribution and determining the standard deviant score
(z score), Since the national percentile raﬁkings for the SCAT is a normal
curve; the 2z scores were determined simply by using a conversion table,
For each siudent, then, the z score for the SCAT was subtracted from the

z score for the GPA,

TEST OF ASSOCIATION BETWEEN INCLINATION TO

ENGAGE IN PRETENSE AND REWARD

The sceres for the irndependent variable (inclination to engage in

)

pretense) were then rank-ordered from high to low score, Each respondent's
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rank (from high to low) for the dependent variable (reward) was then
paired with (place beside) his pretense rank,

Since a Likert scale was used to measure the independent.variable,
the data‘had to Be treated as ordinal, “Thns, the Goodman-Krushel Coeffi-
cient of Ordinal Association (Gamma) test was used to test the degree of
association between the two variables., The test was calcuiated with the
data grouped in tables, Finally, the Gazmma Sigmificance Test was calcu-

lated using the method required when ties are present,

TESTS OF ASSOCIATION FOR SUB~-HYPOTHESES

AND DEMOGRAPHIC INFORMATION

Gamma and Gamma Significance tes‘ts13 were calculated to analyze the
association between the inclination to ensage in pretense and each of the
phenomena involved in the eight sub-hypotheses, Tables were made to chart
the association between pretense arnd the demographic data. Sex was the

only demographic item which showed any major association, so a chi square

test was calculated,

lBLinton_Freemang Elementary Applied Statistics (New York: John
‘*}iley &nd SOI‘)S, Inc;, 1965); pp. ?9"8?' 162-175a .



CHAPTER V
FINDINGS AND ANALYSIS

The research population was 122 students at the Uni?ersity of
Nebraska at Omaha during the first swmer session of 1969, Pretense was
measuréd.by means of the scales deseribed in the previous bhaptere The
highest possible score on the pretense scale was 100; the actual scores
ranged from a high of 85 to a low of 33, Reward was calculated by sub-
tracting the predicted score {2z score calculated on SCAT scores for the
population) from the performance score (2 score calculated on the Grade
Point Averages of the population), Reward scores ranged from a high z
score of +2,2007 to low z score of =2.9854,

The pretense scores were rank ordered from kigh to low and the same
was done with the reward scores, Then, for clarity of presentation and
zase in calculation, scores were grouped into high, medium, arnd low (nearly
equal groups)@» The rank of each subject on the two measures was then
plotted on the chart and the result is shown in Table I,

The Gamma for the table was 0.1710, This produced a z scors of
1,5756 whendthe Ganmma Sigrificance test was calculated, Thus, the corre-
lation was in the expected direction but was not significant at the .05
level, The level of significance was 12,

However, since the data did indicate a correlation in the expected
direction, the demographic information was studied to see whether control
of any factor might help to account for the lack of correlation, Tables

were made relating each of the demographic factors to the pretense scores
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and chi-squere tests were calculated on each tableoluﬁTable IT illustrates
how the charts were made, It was determined that sex was the only dero-
graphic factor which showed any major deviation from the expscted pattern

of distribution between high, medium, and low pretense scores,.

TAELE I

COMPARISON OF THE RANKS OF SURJECTS! PRETENSE SCORES
WITH THE RANKS OF THEIR REWARD SCORES

Reward
High Medium Low
High .16 15 10
: G = 0,1710
Pretense Medium 14 13 13 Z = 1.5756
. 05 P 12
Low 11 13 17

Some of the demographic factors seemed to indicate a dewviation from
the expscted pattern but each deviation was ultimately traced to sex, For
example, when the factor of various sclieges within the University was
studied, it appeared that the studsnits in the population who were errolled
in the College of Educsztion had an ebnormally high rate of pretense, Further
anz2lysis showed that 88,9 per cent of the students in that sub-group were

female, which accounted for the deviation,

1ThiS study of asscciation was done only if the mimber in the wvarious
categories would make such anzlysis sppropriate, For example, since the
total non-caucasian and no response‘for '"racial and ethnic group" was only
six, it would be inappropriate to ansiyze that factor,

R
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The chi-square test calculeted on the data in Table II indicated
that the deviation was not significgnt at the ;05 1evel,. t it was sig=
mificant at the 2075 level, The level of significance wé; high encugh to
werrant a calculation of the pretense~roward correlation, comtrolling for

sex, Tables III zrd IV present the resulting data,

TABLE IX

RELATIONSHIP BETWEEN PRETENSE RANKS AND SEX

Male Fernale
High 16 25"
¥ = 5,3032
Pretense Medium 24 16
. .05 K P < ,075
Low 25 16

For males, the CGamma equaled mﬂQOQilé The correlation was very low
.and in the direction opposite of that eupected, The Garma value was not
high enough to warrant caleculating significance. On the other hand, the
Gamma value for the female group was 0038329 and the ccrrelation was sigri-
Ticant at the 04 lewel,

These findings related to the major hypothesic of this research,
that '"the greater a student'!s inclination to engasge in pretense in his role
in relation to his téachers, the greater the reward he will recsive from
his teachers," The hypothesis was not supported by the data (Table I) for

the total population of.122, Demographic factors were considered, howevear,

and strong indications seen (Table II) that sex was 2n important variable



TABLE IIT

COMPARISON OF THE RANKS CF MALE SUBJECTS?!
PRETENSE AND REWARD SCORES

High | Medium { Low
High | 5 10 7
Pretense Me@ium 8 7 6 G = =0,0411
Low 9 4 9
TABLE IV

COMPARISON CF THE RANKS OF FEMALE SUBJECTS®
PRETENSE AND REWARD SCORES

Reward
High Medium Low
High 9 5 3
G = 0,3832
Pretense Medium 6 7 7 Z = 2,15
' P < 04
Low 4 7 Y
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in relation to pretense scores. WEen sex was controlled, the hypothesis
vas suppoited (P <’eO¥) by the data on the female sub-population but was
rot supported by data on the mzle sub-populatiomn,

| The theoretical framewcrk of Chapter II viewsd "kncwledgs of the
necessary skills or techniques" as one aspect of the pretense sczle, The
calculation of the correlation between pretense scores andhknowiedge eof
skills is shown in Table Vo The Gamma value was in the expected dirsction

but not significant at the .05 level,

TABLE V

COMPARISON OF THE RANKS OF SUBJECTS! PRETENSE
AND KNOWLEDGE OF SKILLS SCORES

Knowledge of Pretense Skills

Hizh Medium Low
High 19 15 7
G’ = 0017%
Pretense Medium i1 10 19 Z = 1.,4157
' P> .05
Low | 14 13 13

The nexf set of findings and analyses were those testing the corre-
lations between the pretense scores and the phenomena involved in the eight
sub=hypotheses, Tables VI through XIII present this data; The sub-Lypo-
theses expléred the relationships betwesn eight factors which were thought
to influence ons's attitude toward pretense. The format for the tables
presenting the data for the sub~hypotheses was the same as for the major

hypotheses, i, €., a comparison of the ranks of subjects on two measures,
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The first sub«hypothesis, Ha’ stated that "the greater the self-role con-
gruence, the greater the inclination to engage in pretense." Self-role
congruence. (the affinity between one's self-concept and the role he enacts)
was measured by three items (see "Final Questionnaire" in Appendix), The

. o s c m 2
resulting data is shown in Table VI,

TABLE VI ()

COMPARISON OF THE RANXS OF SUBJECTS! PRETENSE
; AND SELF-RCLE CONGRUENCE SCORES

A, Self-Role Congruence

Lbove Below
High | Mediunm | Medium!| Medium | Low

Migh 9 | 13 6 8 4
, G = 0,2526
Pretense Mediun 8 6 10 6 10 Z = 2,38
) P <,02
Low L 6 L 11 15

Sub=hypothesis Hb stated: "The greater the sense of powerlessness,
the greater the inclination to engage in pretense," Powerlessness refers
to 2 situation in which conformity is compulsory ard one has minirum opror-
tunity to share in goal-setting and decision-making, It was measured by

four items in the Finzl Questionnaire, Table VII presents the data com-

parison with pretense rarks,’

. EWhenever possible, the scores were grouped into three nearly equal
groups for ease n calculation, If three fairly egual groups were not
rossible, groupings into four or five groups were made, depending upon which
provided the most nearly equal groups,
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Subéhypothesis Hc stated the expectation the Yability to legitimize
(or rationalize)' one'!s bshavior was a factor which wonld infiuence one's
attitude toward pretense and thus be directly correlated with it: "The
greater the ability to legitimize onefs behavior, the grester the inclina-
tion to engage in pretense," Legitimation refers to the process cof pro-
ducing a rationsd structure to eliminste what might otherwise be seen by
It is measured by the four items

the self as self-rcle incongruence,

which were determined most discerning and placed in the Final Questionnaire,

Table VIII shows the resulting comparison,

JTABLE VIT (H )

CCMPARTISON OF THE RANKS OF SUBJECTS! PRETENSE
AND PONERLESSNESS SCORES

B, Powerlessmness {Anomie)

f Lbove Below
i High | Medium | Medium, Medium| Low
High 7 10 10 6 7
Pretense Medium 3 6 6 12 8
P>.05
Low 8 8 | 10 7 7

Sub-~hypothesis Hd stated that "ths greater the value of the rewards
involved in success in collegeg the greater the inclination to éngage in
pretense.! The expectdtion of this positive relationship grows out of
exchange theory, which is closely associated with behavioral psychology.

The value of the rewsrds obtainable from college and the value of the cost

of not being in college is measured by four items on the Final Questionnaire,



TABLE VIIX

(8

COMPARISON OF THE RANKS OF SUBJECTS'! PRETENSE
AND ABILITY TO LEGITIMIZE SCORES

Co Ability to Leglitimize

Mediﬁm? Medium=
High High Low Low
High 14 14 6 5
Prstense Medium 11 9 12 7
Low 3 5 13 19

COMPARISON OF THE RANKS OF SUBJECTS' PRETENSE AND

TABLE IX (Hd)

"VALUE CF COSTS AND REWARDS" SCCRES

D, Value of CoSts and Rewards
Above Bslow
High | Medium | Medium| Medium | Low
High 9 9 8 8 5
Pretense Medium o] 7 9 i 7
Low 2 11 3 9 15

G = 0,5008
4o 58

P < ,0001

7 =

= 00271\18

[aN]
i

205089

P .02
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After the scores were rark-ordered, the comparison with pretense ranks
produced Table IX. )

The fifth faecltor with an anticipated correlation wiﬁh pretense was
Uperceived opportunity" to engage in pretense, That is, if ore perceives
the college setting as one in which there are many opportunities to engage
in pretense, he is more likely to be inclined to engage in‘it than if he
perceives cpportunities as minimal., Thus He: "The greater the perceived
opporturities to engage in pretenseg the greater the inclination to engage
in pretense,” The data from the measursment of this phenromena resulted in
the following table,

TABLE X (He)

COMPARTISON OF THE RANKS OF SUBJECTS® PRETENSE
AND PERCEIVED OPPORTUNITY SCORES

Bo Perceived Opportunity

High Medium Low
High 15 9 16
G = 0,06029
Pretense Hedium 14 14 10 '
P> .05
Low 12 15 i3

" Closely associated with perceived opportunity is the perceived chancgs
of success, That is, if one believes that an activity will be effective, he
is more likely to enpage in that activity than if he believes it will be
futile, Thus er "The greater the perceived chances of success possible

through pretense, the greater the inclination to engagse in pretense,"
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Perceived chances of success was measured by five items on the Final

Questionnaire, and Table XI presents the resulting data,

TABLE XI (Hf}

COMPARISCN OF THE RANKS OF SUBJECTS! PRETENSE AND
"PERCEIVED CHANCES OF SUCCESSY SCORES

Percsived Chances of Success

Lo |

Medium- Medium=
High High Low Low
High 11 9 & 10 9 )
Pretense Medium 9 10 13 8 Z = 1,4207
P>,05
Low 7 8 10 14

The'personality fzetor chosen for testing was authoritarianism,
wnich was measurad with the five-item Revised Standard F Scale. The sub-
hypothesis, Hg, stated that "the greater the authoritarianism, the less the
inclination to engage in pretense;” Thus, an inverse relationship was
exp@cted; which would be indicated by 2 negative Gamma score and signifi-
cance in a negative direction, Table XIT gives the findings,

Table XIIT shows the findings of the final factor comparison,
Hypotheses Hh states; "The more the reference groups approve of pretense,
the greater the inclination to engage in pretense,! The items in the Final

Questicnnaire refer tc parent and student peer groups as refersnce groups

by which to measure this factor,



TABLE XIT ( Hg)

- COMPARISON OF THE RANKS OF SUBJECTS' PRETENSE
AND AUTHORITARTANISE: SCORES

G. Personality (Avthoritarianism)

High Medium Low
High 17 9 13 .
- G = 01651
Pretense Medium 11 15 15 Z = 1.3575
P> .05
Low 7 18 15

TAELE XITI (Hh)

COMPARISON OF THE RANKS OF SUBJECTS' PRETENSE

AND REFERENCE GROUP SCORES

H, Reference Group (Pretense Orientaticn)

High Mecium Low
High 20 9 10
: G = 0,2078
Pretense Medium 16 10 13 Z = 1,7806
- .05 P <,065
Low 8 17 15 '
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The calculated Gamma scores have been indicated beside each table,
They are summzarized in the following listing:

Gamma Value

*4, Self=Role Incongruence 002526
B, Poweriessness {Aromie) 0,00591
#C, Ability to Rationalize 0,5008
%D, Value of Costs and Rewards 0,2748
Ee Perceived Opportunity 0,0029
Fe Porceived Chances of Success 0,1622
Go Personzlity (Authoritarianism) 0,1651
*H, Reference Groups 0,2078

1

Ary Germa value less than 0,2000 would clearly not be sigrifiecant at the
005 level, so the Garma Sigrnificance test did not need to be calculated,
This immediately eliminated four of the eight factors: powerlessness,
perceived opportunity, perceived chances of success, ard authoritarianism,
Thus, Hb’ H@9 va ard Hg were clearly not supported by this research,

Of the four remaining factors (asterisks), one (H, Reference Groups
with Pretense Orientation) was not significant at the .05 level, but was
orilly slightly above that significance level. It showed significance at the
.065 level, Thus, Hh was not supported at the established level of signi-
ficance, but 2 strorg relationship was indicated,

The three remaining factors all showed significance at the .02 level
or belows, The three factors were:

4, Self-Role Congruence
Be Ability to Légitimize
Cs Value of Costs and Rewards

Thus, Ha, Hc, and H, were all supported by this research,

d
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Finally, while there was no important factors other than sex among
the demographic factors, it is useful to present a summary of the data in

order to provide a picture of the ressarch population:

1., Sex: Mzle 65
Female 57
2, Ages: 16=25 ‘= 110
- 26-35 = 10
36 & over = 2
3, Racial or Ethnic Group: Caucasian = 116
f Afro-American = L
No response = 2
L, C(Classes: Senioxr 50
Junior 34

Sephemore 19
Freshman 19

5. Colleges: Arts and Sciences. 28
Business 17
Contimiing Studies 19
Educstion 36
Engineering 1
University Division 21

6, Membership in Fraternal Organizations:

Yembers 24
Non-members 98

While the number is too small to make calculations appropriately, the data
on the members of fraternal organizatidns is at least of interest,
TABLE XIV
MEMBERS OF SORORITIES OR FRATERNITIES

Male Female Tetal

High 4 6 10

Pretense Mediun 5 2 7

Iow 7 0 7.




CEAPTER VI

INTERPRETATION OF FINDINGS AND SUGGESTIONS

FOR FURTHER RESEARCH

First of all, it must be cmphesized that the findings of this.
research cannot be generalized beyond the 122 students who constituted
the population studied. A further qualification is that fhe studenits
were drawn from a éummer schooi session, and student errollment in summer
schooi is abnormal in ifs composition, as noted in Chapter IV. Any con-
clusions drawn from the research are thus extremely limiﬁed in scope.
However, the primaryvgoal of the study was to develop a new theoretical
framework and_then to begin the exploration of a hypothesis growing out
of that'framewofky realizing the limitetions of the empirical aépects of
the study. It was hoped that such research might point to relationships
which would warrant more careful ard extended study, With these qualifi-
cations in mind some will be taken in interpretiﬁg the data and findings
in order to suggest directions for further study and research,

The major hypothesis--the greater a student's inclination to engage
in pretense in his role in relationship to his teachers, the greater the
reward he will receive from the teachers--was not supporied by the data,
Further aralysis of the data pfoduced a serendipitis finding., When sex
was controlled, the data on the female sub-set supported the hypothesis,
If this finding is sustained by further research (in which the control for
sex is made an integral part of the research design), it would seem to
indicate that the University is serving a latent function of teaching (to
femalés, at least) that success is achieved by engaging in pretense, If

the same correlation between protense and reward could be verified in the
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work and social relationships of adults--and it seems plausible that this

s the case--then it could alsc be said that learrding the benefits of pre-

o

tense in academic 1ife.is actually preparation for life in the sdult worid,
Several latent functions of educational institutions have previously
been recognized and several have been accepted as import;nto For example,
Wilson rotes one latent function of education: "The with&olding from the -
labof market of a large segment of our population--more than one fourth of
it--that could not possibly be ebsorbed into our highly mechanized, auto-
mated economy."l Burton Clark shows in "The ’Codlinnguﬁ‘ Furction in
Higher Education,"2 that by means of gradual disengagement and reorientation
in'educgtional institutions, the myth of universal social mobility potential
is maintained, together with the related social valﬁe of achievement motiv-
ation, Other freguently noted latent functions include finding a spouse,
sowing wild oats, developing social'graces, and making contacts which will
Be useful in later life, Some values are conscicusly taught in the educa-
tional processes and others are itransmitted unintentionally. Since employers
desire college trained employees, it should not be surprising if ons of the
elements of the educational process which they find helpful to successiul
employees is that they have learned "how tc act"--which may include learning

to employ pretense., This, of ccurse, would have to be given attention in

future research, but it seems worthy of considsration and exploration.

‘lEverett K; Wilson, Sociclogy: Rules, Roles, and Relationships
(Homewood, Illinois: Dorsey Press, 1966), p. 441,

2Burton R, Clark, "The 'Cooling-Out! Function in Higher Education,"
American Journal of Sociolozy, 65:569-576, May, 1960,
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The statements of severzl college students indicate that they would
not be surprised by the confirmation of the central hypothesis, College
students were interviewed in groups as part of the process of developing
items for the guestionnaire, Their comments reveal their conviction that

their pretense activities are successful in cbtaining reward, The follow-

3

ing are some selected quotes from those interviews:

A: o o o the first thing a student does is to try to judge what
type of tescher he has to see how he's abls to con him o o &
vou almost categorize them irto areas of whether you coxn them
best by coming te class and taking notes or if you con them
best by contributing or if he really doesn!t care whether you
come to class and the orly thing you have to do is show up
for test time. And then after he categorizes, which means
every teacher is differernt, then he treats that teacher in

that ways

‘B: It may sound stupid, but you can sit in front of the class,
4 lot of the classrooms are quite large and theyive got a
large mmber of students ard everybedy lines up across the
back row, but you sit there in the front, I thirk this is
very good because a professor usually talks to the kids in
front o7 him, I notice that, that he does tslk to the kids
in front rather than those in the back, and I can sit there
and just follow with his eves and nod and smile when he
SIileSe o o o

C: One of the instructors here told me that if you do resl
good your first semester you camn go through the rest of
your college and got fairly good grades with about half
the work, ii you establish a reputation as a good
students o « o |

D: That!s true, because if you're known to bs 2z good student
and ycu slump off, you don't study, they'll say "What's
wreng? Were you tired?" They think of a hundred different
excuses for you, better ones than you would think of your-

selifs o ¢ sTherels one instructor--I did real well the first

3These quotations are reprcduced from tape recordings made in dis-
cussions with three groups of students (fifteen to thirty students in each
group), These sessions were held as part of the process of developing the
gquestionnaire {see Chapter IV), Underlinming of key phrases was added by the’
researcher,
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semester and second semester he gave a test and I just
dida’t study for it ard I skipped half of the guestions
on the third and fourth pages . o o because I didn’t
know them, and I didn't fivish the test and I got an VA"
on the test, He didn't sven read it, He didn®t even
get to the third page, I went up and mewvtioned it to
him because I thought, "Well, gee whiz, what went on?"
and I wes insulted because ho didn't even read it. He
said, "I know you know your material," I didn't,

E: Ore history teacher--I hadn’t chosen my m2jor yet and I
told him I was going to make history wmy majore I
"AMeanever ctudied, not a shred=--instant YAY,

F: I'm a junicr and my technigue was to tell each of my
teschers I was majoring in thelr subject, That usually
worked pretiy well, o o « The other technigue is to at
least let them krow yoa're alive, If you couldn't say
anything relevant or ¢n an intellectual level, I always
try to say something funny--you know, to at least let
then know you'lre alive,

Y

These comments represent common views which are part of the college
student sub-culture, Such sub-cultural elements canunot be taken as objec=
tive truth, however, This study attempted to develop methods measuring
this relationship betwsen pretense and reward scientifically., The study
brought to light male-female differences in regard to the test variable,
which the students had not recognized clearly, although scme comments even
indicated that there may have besn an awareness of this; for example, cone
student said:

I would say that one of the reasons a teacher notices you is
your appearance in class. Like you take our philosophy class;
all the girls always sit up frent all the time ard every time
just before they po in the class, they'll be combing their hair,

I don't know, a4 guy notices the girls, even the philosophy guys.
He is a guy and he notices girls ¢ « e

Without a doubt, the measurements in this study wers "unpolished®

and mich refinement and further explorztion is needed, It is as if one had
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walked into a house and visited the Tirst room; interest is stimalated
and there is an entire house yet to be explored.

The data from this research produced an unexpected finding, however,
which deserves special attention in future resesrch., The major hypothesis
was not supported for the total population; when sex was controlled as a
variable, the hypothesis was supported for the femele sub-population but
not for the male sub-population, This serendipitous finding cculd be inter-
preted in various ways and it suggests both new guestions and new procedures
for recearch on a representztive sample of some larger population, There
ere at least five possible ways to acccunt for the different findings for
mzles and femzles in the population,

(1) The most cormon female roles may involve a greater amount of
pretense than common male roles, Thus, for females to engage in pretense
in the student~teacher relationship nzy be more consistent with femszie roles
than with male roles and may, therefore, cause less role conflict for females
than for males., In other words, female roles may require more pretense and
so female self-concepts include (and already have legitimations for) pretense
in interpersonal relations., This may enable females to practice pretense
with less strain, Such an interpretation suggests study of male and female
roles with special attention to the amount of pretense involved in them,
and study of self-concepts of males and females to determine the extent teo
which legitimaticn of pretense activities are alrsady structured,

(2) The female roles may involve a greater amount of the form of
pretense which is required of the student in the student-tsacher relation-

shipe As pointed out in Komarovsky's study of cultural contradictions in
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female roles, the female in a courtship is expected to exhibit weakness,
naiveté: ignecrance, and dfeapenden\*:y.;br Althauéh the male role may also
require pretense, it is more likely to be in the opposite direction--the
image of strength, savvy, intelligence, and protectivensss, Since the
studaent role in relation to faculty usually takes the ferm of deperdency
and the atiribution of wicdom ard power to the faculty, the forms of pre-
tense required to fulfill this role effectively would be more familiar to
and consonant with the common female roles and quite alien to the common
male roles, 1f this interpretation has any validity, it would be helpful
to make 2 comparative study of the kind of pretense practiced in the student
role and the content of pretense prevalent in common male and female roles
in the society,

(3) If either of the above interpretations had validity, then it
would follow that Temales would mot only find it easier to engage in the
preiense behavior related to the student role; but weuld also find it easier
and less threatening to adwmit their involvement in the activities. Thus,
femaies would be more likely to be able to answer a questionnaire honestly
and to admit to themselves and others (including the researcher) what would
be necessary to provide accurate responses., Since willingness and ability
to repond to 2 questionnaire may be a variable, it would be advisasble for
future research to include an interview which would provide for more probing
or other measurement technigques which might be used in conjunction with the

questionraire,

uﬂirra Womarovsky, "Cultural Contradictions and Sex Roles," American
Journzl of Sociology, 52:185-189, November, 1946, '
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(4) A closely related factor which may have influenced the results
f this population is that the majority of pcrsons in authority (teachers,
who hold the power to give grades) were males, Because of the male-female
role in the general culture, it is conceivabie that pretense which seeks

to inflate the ego of the teacher by exivibiting awe at his abilities and

(ﬂ

knowledge and by exhibiting the proper dependency and 1nfc*10*1ty before
him might be received positively from a female (and thus rewarded) but
might be received negatively (and not rewarded) from a mele, for whom it
appsars to be alien activity as well as less ego supportive for the male
teacher, In short, 2 male and a female student might exhibit the same pre-
tense activiiy toward a male teacher and find that the male teacher was
"turned on'" by the pretensze when exhibited by the female but was "turned
off"* by the same preitense activity when exhibited by a male, Since the
sex of the teacher mzy be 2 significant variable, it would be helpful to
develop a future experiment in such a way as to control for the sex of the
instructers and to calculate the reward factors separately for different
combinations of sexes in the student-teacher reiationships,

(5) Finally, the sexuzl differences seen in the findings may be due
to the instrument. The pretense activities engaged in by males may differ
from those ergaged in by femeles, or at least the emphasis may differ, That
is, the activities which most accurately irndicate a high level of pretense
for males may not be the same as for females, Since this male~female Jif-
ference was an unexpected finding, controls for sex were not included in
the scale censtruction pretests It is comceivable, then, that a larger

rurxber of females in the pretest population could have led to the develorment
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of a2 final questionnaire which accurately measures degree c¢f inclination
to engage in pretense fo? females but is not an accurate measuring instru-
ment for males, It would be advisabls, in future research, to repeat the
scale construction pretest with spscial attention to sexumal differences to
determine whether separate scales &ay'be reguired in order to measure
inclinstion to engage in pretense for males and females, Such a finding
might account for the fact that in this study the hypothesis was nct con=-
Firmed for males,

Table V in Chapter V tested the relationship between pretense and
krnowledge of techniques ard should have, on the basis of the theoretical
frawewcrk developed in this study, produced a high correlation, The corre-
lation was in the expected direction but was rot significant, The study

design did not call for a detailed analysis of this relationship or of the

by

actors related to the sub-hypothesee to determine, for example, whether
control by sex or whether correlation between reward and knowledge of
techniques would have produced sigrnificant findinzs, Also, since the dev-
elopment of controls amnd other study refincments have just been suggested,
it would seem most appropriate'to delay detailed analyses of these factors
until the experimenﬁ is repeated withvthe recommerded reflinements, Suffice
it to note, then, that the same factors which may have effected the findings
for the majcor hypothesis, may also have effected the finding in Tables V
through XIIT,

Some attention should new be given to the eight sub-hypotheses, This

aspect of the research was secordary to the central hypothesis of the study,

but proved perhaps more difficult, Since the study design did not call for
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a detailed study of these factors, it is cdifficult to interpret them,

because without the menipulation of centrol variables, even the central

hypothesis did not show significart resulis, In other words, some of
these sub=hypotheses may have boen surported if similar controls had been
impléemented.

However, regardiess of the elemexnt of controlling variszbles, several

problems became appsrent. The most obvious was the need toc make major

ck

revision in some parts of the instrument, IFor example; Ha ard Hc were both
supported at a high level of significance, One was supported at such a
high level of significance, in fact, as to lead one to question the instru-
ment, On closer examination from this critical perspective it became
apparent that the gquestionnaire items measuring these two phencmena were
not sufficiently irdeperdent of the measures of pretense, t is probably
the case that the items used to measure "self-role congruence" ard "ability
to rationalize" are actually measuring the same phenomena as the items
designed to measure inclination to engage in pretense, Thus, major revision
in the instrument at these two points would be necessary in future research,
fforts should be made to develop items to measure these phenomena which are
coﬁpletelyFindependent—sor as nearly so as possible--from the central pheno-
mena (pretense) being studied, Also, it may be that self-role congruence
is not measurable by means of items, except as the items provide & determina-
tion of the self-concept, which could then be compared with behavior or
attitude measurements to produce an index of cengruence or incongruence.
Future research should give attention to the means of measuring reward,

The operational definition in this study was the performance score mirus the
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predicted score (grade point average mims SCAT score). One problem with
this procsdure is that the process for measuring reward is, in fact, the
same process by which the SCAT is wvalidated; that is, the yalidity of a

.

roup intellirence test such 2s the SCAT is destermined by how well it pre-
i o -~

0q

dgicts achievemert, The SCAT, for example, has been tested as 68 per cent
accurate within its "range'" of prediction, The possibilit& of the influence
of pretense (and perhaps other unidentified factors) on achievement scores
raises serious questions in regard to how achievement scores can legitimately.

.

be used as a source of validation for intelligence tests—-cr for that matter

-

what source of val;dation would be legitimate, This, in turn, raises ihe
problem of how a researcher éan be assured of the wvalidity of his control
of ability,

Perhzps the most crucial point for improvement in future research is
that some technique needs to be devised to measure what students do rather
than what they say they would do. That is, there needs to be a study design
which utilizes bseshavioral indicators of pretense rather than depending on
attitude scales which have no behavioral validation., It may be possible to
do this by means of small group research, For example, a pseudo-class
situation might be created and observers categorize and quantify the pre-
tense which they perceive.occurring.

Future research should also test the correlation between pretense arnd
reward in other social relationships and institutions, for example, between
parishioner and priest, between client and caseworker, between emﬁloyee ard
supervisor, between buyer and seller, This would require the development

efinitions and instruments to describe and measure pretenss and reward

o

of

n these wvarious relaticonshipse

fedo
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In concluding it is helpful to return to some of the ideas from
which this study began, Socisty today is characterized by mobility sanrd a
predominance of secondary relationships, Pretense seems to be both
feasible and pervasive, This pretense has both functioral and dysfunctional
implications which make it worthy of study arnd research.

To begin to study this phenomena from the perspectiﬁe ci role theory
mzkes one aware of the gap which exists between the standard textbook
approaches to role and the zpproach of Erving CGoffman., This paper has
tried to bfldmﬂ this gap--a gap which seems almost tc represent a "genaré-

tion gap'" between those who view role relatiocnships from presumptions of
trust (what has been called herein “orthodox role performance") arnd those
who view role relationcships from presumptions of distrust (what has been
called herein "heterodox role pe”formance") This paper has attempted to
bring together these two conceptualizations which are usually treated
indeperndently in order to utilize what each has to offer to develop a more
inclusive understanding of rols., The study focused especially on the pheno-

:

menon czlled pretense and sought not only to sharpen the thecreticsl defini-

tion, tut to operaticnalize ths concept and to make an empirical test of
its correlation with reward.

If more precision in definitions and theoretical frameworks can be
developed, the discipline of sociclogy will advance, If pretense is rewarded,
this fact may have important implipations for ocur social stfucture@ Hope=
fully, this study has mzde some contribution to theory and definitions.

While the study has not established the correlation between pretenss and

reward, has at least produced limited empirical support which may stimlate

o e
cr
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further investigation of this potentially significant factor in soecial

Cne does not, however, need io be cynical nor a prcyaeo of doom to
study the phenomenon of pretense, As Goffman s2ys:

hether an honest performer wishes to convey ths truth or whether
dishonest performer wishes to convey a falsechood, both must
e care to enliven their performances with approrriaste expres-
iors, excluds from their ner-ormancms evprossiocns that might
credit the impression beinz fostered, and take care 1eub the
audﬁencezm@ut@uvlnter ded meanings. Because of these shared
drezmatic contingencies, we can profitably study performances
that are quite false in order to learn about ones that are
quite honsst,”

=
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SCALE CONSTRUCTION
PRETEST QUESTIONNATIRE

NOTE: There are two sections to this questionnaire, Pleace read the
directions carefuliy. HResponses to the questionnaireo will be confiders
tial; they will not be seen by the instructor in this course nor anyone
else in the University otlior then the researcher., Since there iz com-
vlete anonymity, you are free to be compiscely carndid., Your ccoperation—-
by giving sericus consideration to the items and by responding accurately--
is essential to the success of this research. Your assistance is greatly
appreciated, .

SECTION I

The statements that follow are cpinions or idsas, most of which are related
to college life. The statemenis reflect a wide variety of opinions, We
would like to know what you thirk about-thess statements, Each statement
is followed by five choices:

SA = Strongly Agree
A = fAgree
DX = Don®t Know

D = Disagree
SD = Strongzly Disagree

Please circle the choice which comes clossest to saying how you feel about
each statement, Thare are no right or wrong answers, We are interested
only in your opinion, It is important that you answer every item,

A, Self=Role Congrusnce:

1, I bslieve that it is wrong to try to "butter-
up' the professor and I refuse to engage in it, SA ADKDSD

2o I believe that Ybrown-nosing" is wrong, but it

is a necessary aspect of the educational system, SA A DK D SD

3s I believe that there's nothing wrong with a

little "apple polishing." SA ADX D SD
4, I think that "browrwn081ng" is personally

debasing, SA A DK D SD
5. I thirk that '"oretum-nosing" is dishonest, SAADX DSD

6, What some people call “brown-nosing® I think
is just pleying the game of life,. SA ADXDSD

.‘
u



A, Self-Role Congruence: (Cont,.)

7o

9,

16,

Even though T krow that I might benefit from
"puttering-up" the prefessor, I refuse to
compromise my principles, S& A

Sometimes I don't even know whether I'm talking
with the professor becsuse Ifm intereszted in the
cocurse or because I have become zccustomed to
trying to impress the professor,

ta
k2
o

W
.

"Buttering-up' the professor is not dishonest.

T think thsat learning techrdgues of impressing
an instructor is an important aspect of onels
education, S& &

Bes Powerlessness (Aromie):

1,

2o

Urdversity administrators are very interested in

the problems of the average student and are

responsive to student requesis and suggestions

for change, : SL A

Every professor puts emphasis on learrning dif-
ferent things and insists that the students do
their work in the form that he wants it done, SA A

in spite of what people szy, the lot of the
average student is getting worse instead of
better, SA A

It seems like college is just a rat race=-=z
series of hurdles that don't really have ruch
meaning, SA A

If a professor tells the students that he

doesn't take attendance (2llows unlimited cuis)

or that he wants the students to disagree with

him, a student would be correct in assuwing

that his grade will rot be affected if he cuts

clase andfor disagrees with his professor's

position, SA A

There is little use talking to Umiversity
administrators because cfien they aren't
really intercsted in the problems of the
average student, SA A

X

X 1

X

DK -

DX

X

DX

D S

D 8D
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B, Powerlessnecss (Anomie) (Cont,)

7o

9

10,

1i,

12,

13.

There's littie use writing to University offi-
cizls because often thay zcren't really inter-
ested in the problems of the average student,

Nowadays a person has to live prcbty ruch for
today and lst tomorrow take care of itself.

1 graces accurately reflect whzt the
student has learned,

Colleges are actnally teaching more material
with botter metlicds than they used to. ’
College educational processes are getting worse
instead of better,

The educational experience of college is very
relevant to lifs.

These days yocu dontit krnow what fellow students
you can count oi.

Co Ability to Rationslize

. L

2o

You almsst have to "brown-nose! in order to get
good grades.

Other kids play up to the professor, so you have
to do it to stay in the competition,

"Browne-nosing! is just part of the game you have
€0 piaj 1n college,

T don't reslly like to "polish the apple" but I
Tind it necessary,

"Buttering-up! the professor is justified if
that?s what it takes to get through college or
to get good grades,

YBrown-nosing" is no worse than a lot of other
things that go on,

"Brown-nosing" is betier than cheating,
"Broyn-nosing! in college is good preparation

for the way one has to operate to be success=-
ful in the business worid.

SA A

SA A

SA A

SA A

¢!
it
t,
¥

SA A

SA A

SA A

SA &

SA A

S& A

SA A

SA A

S& A

SA A

DX

DX

DX

DK

X

DX

X

DX

DX

DK

X

gl

D SD
D SD
D SD
D Sb

D Sb

D Sb
D Sb
D SD

D Sb

D SD

D Sb

D SD

D 8D



e

Vo

Ability to R-otionalize (Cont,)

I just can't convince myself that trying to
become = teacher's pzl is proper.

”Browﬁwnos-ﬁo" can cnly lead to further com-

Bven though Yepple-polishing" may be crucial
to success in college, I cannot feel that it

Ys
10,
promises of one's principles.
11,
is justified.
VYalue of Costs and Rewards

1.

Za

3e

4o
56

6.

7o
8o

1z,

13,
14

(-}

!...J
U
Q

It is, very important Lo my parents t X get
a college degres,

My parents don't cars whether I finish college.

I just want tc keep a "C! average so that I can
graduate and get the degree,

It is important to me to get high grades,

I don't care about belonging to honor societies
or mzking the Deznfs list,

I*m just in school to keep my II-5 draft status,
I'd rather be in college than in Vietnam,

T have to get a good grade average to stay in
the sororiiy or fraiernity,

Ail my friends are in college,.

A1l the good jobs today require a college degree,

I want to go on to ﬁraduaue school, so I must
mzke good grades.

To flunk out of college would be the wors
thing that could happen to me,

Everything I do I want to do well.
Everything I start I want to finish,

Anything worth doing is worth doing well,

SA A

S& 4

Sk A

1
L)
e

€3]
Yo
[

DX

DX

DX

o

)

SD

SD

SD

SD

SD

SD
SD

S

SD

SD

SD

SD
SD
SD

SD



D,

Value of Costs ard Rewards {Cont,)

16, A college degree is important to attaining the
Xind of friends and material things I want in
iife,

s -

17. I want to bz an educated and cullured person.
18, I want to find an educated and cultured spouse,

19, I want to marry a person who has good earning
potemntial,

20, In a few years it will be as wmoorzant to have
a college degree as it presenily is to have a
high school diploma,

21, I want to be able to have a job where I can
make a lot of money.

22, Collcae studewts have better opportunities for
ocial life than working persons,

Perceived Oprortunity:

1. In most classes, there are many chances to make
the professor think youlre interested in the
course,

2o There are many opportunities to get to krnow the
rofessor personally,

3, There are many ways to find out what pleases the
professor,

L4, There are many possibilities to do things that
distinguish you from other students in the eyes
of the professor,

5, Even in large lecture classes there are ways to
distirnguish yourself from other students in the
eyes of the professor,

6., No matter what one does in the large classes, he
’ probably won't be noticed,

70 Professors make it a policy 2ot to get to know
students personally,

8, Professors don't krow ore student Irom another,

S&

Sa

SA

SA

SA

SA

SA

SA

SA

SA

SA&

A
A

A

i&

X

(W]

$6

SD

SD

SD

SD

SD

SD

SD

Sb

SD

SD

SD



E,

Perceived Opsortunity (Cont,)

9o

1C,

Professors don't care to know one student from
another,

Professors are careful nct to lst students kriow
their special likes ard dislikes in order to
limit the opporturities for "buttering them up.!

Perceived Chances of Success

~—

e
o

\n
[+

8.

"Brown=nosing' usually helps one's grades,

You can vsuzlly Ypull the wool ov.r the eyes"
of tie¢ professor,

It's casy to fool 2 professor inte thinking
youlre interested in a course when you're really
rot,

Itts easy to make a professor think you're a
better student than you rezlly are,

Professors asren'i swayed by attempots to

s theino
Having the professor know you personally won't
help your grade,

Even il the professor likes you, it wonft affect
your grade,

Professors are turned off by students who try
to "butter them upe!

SA A IX

SA A TX

SA A DX

SA A TX

SA A TK

SA & DX

SA A IX

SA A IX

)

D

Personslity Factors (Standard Revised F Scale--Authoritarianism)

1

2e

3o

L,

5e

The most important thing to teach children is
absolute obedience to their parents,

Ariy good leader should be strict with psople
urnder him in order Lo gain their respsct,

There are two kinds of psople in the world:
the wezk and the strong,

Prison is too good for sex eriminals, They
should be publiely whipped or worse,

No decent man car respect a woman who has had
sex rolations before marriage,

SA A IX

SAAIX

SA A DX

S4 A IX

SA A TX

D

D

D

D

D

SD

SD

SDh

SD

S

SD

SD

SD

SD

SD
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H, Reference Group

1. My friends disapvroved of "brown-nosing," SA& A DK D SD

2, It's a game among my frierds to see how much
one can put over on a professor, "SA A DK D SD

3. If I am successful in "pulling the wool over the
eyes’! of a professor, I go tell my friends of my

concuest, _SA A DX D SD
L, My parents are constantly "buttering-up" their _

employers, their minister, or someone else, S4 A DK D SD
50 My parents wouldn't approve of my Ybrown-nosing"

a professor, SA A DK D SD
6, My parents tell me that I ought to "butter-up"

wmy teachers a bit, SA ADXDSD
7. My family and friends are very concerned that

principles nct be compromised, SAATKDSD
8. If I tried to "play up to" a professor I would

be ashamed to tell my friends, SA ADX D SD

SECTION 11

Some people say that the large University creates many problems for
students., They say that the University is a massive, imperscral 'machine"
which hands cut grades without regard to zbility and thus affects the
futures of thouvsards of studonts without adeguate wzys to measure individual
achievement, Many students feel that this situzation makes it necsssary to

find methods of getting their professors to know who they are, what their
gozls are, and what their abilities are, Large classes and standardized

tests provids little cpportunity for faculty to know students or for stu=-
dents to demonsirate their abilities,

Assume that you are preparing to register for your classes for next
emester, You and your friends are discussing how you can make your pro-
essors aware of you personally--your goals and abilities--and how you can
get good grades, The group mentions a mumber of techniques that they plan
to uss,

s
o~
1

Some of the techniques studcents say they would use to cope with the
situation just described are listed below., Please read through the list
twice: (1) The first time simply cirecle "yes' or "no" in the left margin
to indicate whether you have heard of students having used this techriqus,
(2) The second time through indicate how you feel about the use of the
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technigues by circli

13 the choice in the right margin which nost accurately
reflects your attitu

ng
de toward the techrigue,

SA = Strongly Azveo

A = Agree
LK = Don't Know

D = Disagree
SD = Strongly Disagree

ves no 1., I will try to psrceive whet is most impertant
to the imstructer ard act in ways that will
pleaze him, S& L DK D SD

yes o 2, 1 wrill be careful to telk with the professor
only during his office hours or by appointe
ment s¢ thet he won't getl angry with me for
disturbing his cother time, SA L DK D SD

yes no 3, I will find out what kird of tests the
instructor gives, SAADXDSD

yes no 4, Uhen I talk with the vrofessor, I will try
to leazrn what parts of the material he con=
siders most important and what he is likely
to emphegize on the tests, SA A DK D SD

yes ro 5, I will talk with the instructor after an
exanm to try to impress him that I know the
answers to the questions but just flubbed

UPs S4 ADX DSD
yes no 6, I will find out which instructors are high

graders and take the courses they teach, SA A DX DSD
yes nc 7. I will ask the instructor's help (rather

than asking another studert) in working

out a problem so the instructor will know

that I've been working and how much effort

I've put forth, SA A DX DSD
yes o 8. I will discuss with other students what the

best techniques are for getting good grades

from ths instructor, SA ADKDSD
yog no 9, If I'm not proparod to tako o test; I will

skip the test and tell the professor that

I was sick or a relative died, SA ADK D SD

yes no 10, I will frequently go to the instructor's
cffice to taik with him, SA A DK D SD



ves

yes

yes

yes

yes

ne

no

no

 gio]

no

o

12,

13,

1k,

16,

17,

[
O
o

SA = Strongly dAgree

A = Agree
DK = Don't Know

D - Disspres
SD = Strongly Dﬂsa T e

discover something sbout the professor
he kac in commers with my family or
ends, I will point out the similarity. SA

b by
-

2 facial expressions to convey
structor that I fesl he is saying
proefound, - SA

(&Il an]
2 O
3L
¥
]
tte
oW

If T am going to cut a class or be late

with an assigrment, I will talk with the
professor shead of time to give him the
impression that I am a conseienticus

student, SA

If T am in a large class where it's dif-

ficult to get to know the teacher, I will

try to get to know the quiz instructor (or
graduate assistant) on a personal basis, S

o

I will let the instruetor know vhat my
rade avarage is or what grade I have
received in other similar courses, S&

I will be careful to get my work in on
time so as to make a good impression on
the instructor, SA

I will defend the instructor®s point of
view when another studert disagrees in
class or discussion in the presence of
the instructor, SA

If the professor doesn't like certain

things (like chewing gum, short skirts

long sideburns, or shirt tails hanﬂlng

out) T will be careful to avoid those

things in his classroom, SA

T will ask the instructcr questions which

will give him the chance to expound on

scmething he's interested in (even though

I may not be partieunlarly interested), SK

I will make 2 point of nodding when he
seems to wani agrecment, SA

A

A

DK

X

X

DX

X

DX

DX
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SD

SD

SD
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SA = Strongly Agree

& = Asree
DK = Don't Krow
D = Disagres

SD = Strongly Disagree

yes no 21, I will be careful to learn zbouil and io
aveid any pot peeves of the professors, SA ADK DSD

yes ro 22, I will discuss topics that the professor
is interestzsd in tut about which I could
care less--but I will pretend to be '
_interested, SA A DK DSD

yes rc 23, ‘I will mzke special effort to meke a ‘
positive impression on the professor early
in the semester so thseit he will always
view me as a gocd student. SA A DX D SD-

yes no 24, If the instructor wants students to dis-
sgree with him, I will make a point of
taking the opposite side on an issue and
debats with him. SA £ 0K D S

&

es no 25, I will make 2 point of sitiing in the front
of the classrocm so the instructor will
notice me, SA ADXDSD

yes no 26, I will zttend class regularly so the
‘ instructor will feel I'm interested in
the coursse, and what he says (even if
the professor allows unlimited cuts). SA ADX DSD

yes no 27. If a professor acsigns a book on reserve,
i will make 2 point of checking it out so
that my namz is on the card {(in case he
checks) even if I don't have time to resad
the material. SA A DX D SD

yes no 28, I will mazke a point of establishing eye
contact with the instructor as frequently
zs possible, SA ADK D SD

yes no 29, I will act relatively dense in the early
part of the ssuerter so that the professcr
will take special note of the amount of
progress 1 have made by the end of the
semester, SA

>

w)
B
<]

SD



yes

yes

yes

yes n

&
@
@

no

o

no

no

no

30,

33,

3,

356

37,

L!’O Y

&
¥
"

Strongly Agree
Azree

Don't ¥row

= Disagree

trongly Disagres

&
[l o IS i
§ i

i

it

n

ar to take notes)

I will take rotes (or p
erasted in the

a
diligently to appear iw
course,

L
t

On essay tests I will write what I thinrk
the rrofessor wants as an answer and not
ry own thinking or position,

T will find ocut ihich

nstructors give hard
tests and zwoid those ins

K3
in
- Yo A

ANBRIACLOY 5,

n
I will ask% other students how mach work is
required in various courses and aveid thoss
thet reguirs. “*rd Work,

If the professor doesn’t like to be inter-
rupted during lecture, I will be careful
noi to reise guestions,

I will be neat and atiractively dressed so
that my cutward appearance will mezke a good
impression on the instructor

Since 1 want the professor to be impresssd
with my intelligence, I will be careful '
not to ask a question which might make me
look bad,

I will nod in agreement with the professor's
ilzcture to indicate that I think that he's
rig“l‘c °

In answering essay questions cn tests, I
will quote unassigned material,

If ¥ had & relative who had attended the
school before me &nd had an ocutstanding
b

void such things as reading & bock

o out the windoy=-
anything that might indicate lack of inter-
est or attention,

SA

S4

SA

S4

SA

A

>

4

X

BX

X

DX

DK

S

SD

SD

S

SD

SD

SD

923
Lo

SD



yes

yes

yes

g
[{
@

yes

yes

ves

yes

yes

no

no

no

no

o

no

ne

no

41,

42,

1'5’7 )

48,

b9,

SA = Strongly Agree

L = Agreo
DX = Don‘t Know

D = Disagree
SD = Stronzly Dicagree

I will tell each of my professors that I
am mzioring in (or considering changirng Wy
major to) nis subject arez,

1T

O b

—’m

is 24
he 3 feel that I'm interested enough to-
want to understand.

i-cuk ing, I w1l ask a question so that
i1l £

%

I will smile when he smiles and laugh wvhen
he ts 1¢ a joke,

I will let the professor know that I'm a
nember of an honorary scociety or have a high
grade peint average.

I vill tell thes professor my personal prob-

lems and frustrations in hopes that he will
feel sorry for me and treat me more leni-
ently,

If I'm not particularly interested in a
course, I may explain to the instructor that
although T'm not really interested in what
this course coveru, I am interested in the
general subject area,

I will make special effort to make a good
impression the Tirst semester of college
in howe that word will spread amonz the
faculty of my reputation as an cutstanding
student.

I will ask questions frequentl y'during class
so that the instructor Wlll get to know who
I an,

T will try to inject some humor into the

class so a3 to call attention to myself,

I will meke a point of beinz seen by wmy
instructors at different types of meetings
and participating in a variety of organiza-

tions (some of which they may sponsor).

ontt urnderstand something the professor
es

n

[y
¥

SA

SA&

SA

SA

SaA

SA

| €]

t
¢

A

A

DX

DX

DK

103

SD

SD

SD
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SD

SD
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yes

yes

yes

yes

yes

yes

7o

pte}

no

Tio

ro

no

57

(%}
e
H

Stronely Agree
Agree

Pontt Xnow
Disegres
Strongly Disagree

f%f»
mo

i

oo
i

N

will try to impress the professor with my
ntorcst in the subject matter of his course, SA

L

w:1l make some excuse not ia take a test so
can find out from cther students what was on
he exzm before I tazke it as a make up, S&

ot b

I will be carefuvl o Lave good posture in
class so as o impress the teacher, SA

I will comment fzvorably on the instructor’s
lecstures during class and compliment him on
points of dmsight in his lectures, SA

In class, I will guote non-assigned material

in order to give the impression that T am

very interested in the subject matter of the
COUrse, S4

I will ask guestions which may help the

professor to meke his point more clearly, SA
I vwill be careful tc be in class on tims, SA

- - ) °

I will try to psreeive what the instructor's
nsition is on key issues and suy things whnich
w171 make it seem that I share the position, SA

When the peofes or asks a rhetorical question
or & question to which the answer is cbvious,
I will give the answer, SA

If an instructor from whom ¥ am willing to

take a course is at the registration desk,

I will iet him know that, even though I could
take other sections, I am ¢hoosing his

seclion, S4

I will wmake a peint of talking with the
nstructor freguently after class, SA

p.

will try to find out whether the profes-
cr likes lonz znswers or short, concise
answers on nis tests and write the test
that way. SA

:mH

A

A

A

A

DX

DK

DK

DK

X

DX

DX

DX

DK

X

SD

SD

SD

SD

SD

SD



yes

yes

yes

yes

yes

yes

no

gie]

no

no

no.

no

o

ne

€3,

67.

720

Strongly Agree
Agree

= Dontt Know

i sagree

Strongly Disszgres

-] tn
DU R P s
i Hou

i

1 w1l find cut how
have term papers wri
mine in thalt form (f
quo»atlongg original
ideazs of cthers, etic.

I will ask the professor a guestion such

"ihat will I have to do To get an !A! in
this coureeﬂ"

Iw

e
Wiilt
srested during class,

* f

1
I see him on campus sc¢ that he will

lonal reading in the subject
rder to impress hin with my

Oc“?'m

will let the instructor know what grad
hooe to get in the course,

o bk

L will be zereful not to gather my books

1 szt (pretend to be) alert and int-

get to krow who I am and recognize me in
(a4 £y

to

as

mzalkce 2 point of greeting my teacher

SA

k ths instruector for suggestions

e

or lock amgious to leave the classzroom before
the professor has finished his leecture and

dismissed us,

I will emphasize to the professor thet I
need a particular grade in the course.

If the professor zsks the s
in weekly reports of the mumber of pages
have read from the reading list, I will

SA

SA

tudents to hand

we

overstate the rnumber of pages in order to

impress him,

If an instructor from vhom I am urwilling

to taie a course is at the registration
table, I will make sure I have classes
scheduled to confliet with the hours he
teachers before I talk with hin,

SA&

A

A

DX

X

¥

DX

DX

DX

DX

DX
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FIIAL QUESTTONITEE I
NOTE: A1l respouses to this questiocrmcire will be confidential, Responses

Will not be seen by ium instructor of this course nor by any other psrson
in the University othsr than the researchar, Names are requested only so
that the ressarcher can match this questiomnaire with the "goneral infor-
mation" sheel which you previously filled out, As soon as that matching

is done, all narmcs will be eliminsted from all socurcss so that anonymity
will be guaranteed, even Irom the researcher, Thus, yoa are free to be

completely candid,

There are two sscticns to this guestionizire, Flease read the directions

A e

carefully and be sure to respo:a to every item, Your cooperation--by giving

sorious consideration to the items end by responding as accurately as
possible~=is essential ito the success of this research, TYour cooperation
and assistance is greatly appreciated,

SECTION I

The statements that follow are opinions or ideas, most of which are related
to college life, The statements refiect a wide variety of cpinions, We
would like to know whet you think about these stalements, Fach stetement
iz followed by five choices:

SA = Strongly Agres D = Disagree
A = Agree SD = Strongly Disagree

Please circle tho choice which comes clesest to saying how you feel about
each stafement. There are no right or wrorg snswers, We are interested
only in your opirdon. It is important that you answer every item,

A, Self-Role Congruence

1, I believe thalt it is wrong to try to "butler~up!

the professor and I refuse to engage in it, SA A DX D Sb
2, ¥ think that "brour-nosing" is dishonest, SA A DX DSD
3¢ I believe that therefs nothing wrong with a

little "aprie—polishing.® SAADX DSD



Co

D.

2

-
[:]

It seems like college is Jjust & rat race--az
szries of hurdles that dontt rezlly have much
meaning, ’

In spite of what peoyrlz say, ths Lot of the
sverage student is getting woree instead of
batter,

These dz¥ys you donft krow what fellow students
you cal count on,

There is little use talking to Unlversity admin-
istrators becauze often they aren?t rc "'ly
interested in the pooblems of the averags dent,

Abjlity to Retionslize

)
o

"DLbﬁ”rlb'wup" the professor is justified if
thatls waat it takes to get through college
or to get good grades,

"Brown-nosing® is just part of the game you

bave to play in ccllege,

Ciher kids play up to the professor; so you
have to do it to stay in ho Jp@bltion@

I don’t rezlly like to Ypolish the applse" but
find it necessary,

i1

Value of Costs and Rewards

Lo

2

Je

b,

Per

1.

To flurk oui of ocllege would be the worst thing
“hat could happen to me, .

All my friends are in college.

I don't care azbout belonging to horo* societies
or making the Deants list,

A1l the good jobs today require a college degrse.
sived Opporturity

Professors don't care to know one student fronm
another,

SA

S4

SA

S4

S&

S&

SA

SA

SA

SA

A

A

DX

DX

DK

1974
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He

¥o matter what one does in the large classes, he
provably won't be ncticed, SA&
Professors don't know cne studert from arother, SA&

™

Percesived Chances cof Sueccess

1.

2o

Havirg the professor know you personally won't

help your grade, SA
!

Even if the professcr likes you, it won't affect

your grade, SA

It's easy to make a professor think you're a

better student th n you “Q&llj are, S4A

A

o

k3

K

DK

p= 4

o sSh

(-]
n
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D 8D

Personality Factors (Standard Revised ¥ Scalemnhutborﬁ tariarism)

5o

There are two kinds of pecple in the world: the

-

waak and the strong, SA
The wost important thing to teach children is :
zbsolute obedience to their parents, SA

Prison is too good for sex eriminals, They should
be publicly whipped or worse. SA

iny good loadcv should be strict with people under
rim in ordsr to gain their respsecl, ‘ SA

No decent man can respect & woman wno has had sex
relations before marriage, SA

Reference Group {Fraternity-Sorority Item on Face Sheet)

1o

2,

30

If I tried io "play up to" a professor I would be
ashamed to tell my friends, SA

My parents tell me that I ought to Ybutter-up" my
teachers a bit. SA

My parents wouldnit approve of my 'brown-nosing! a
professcr, SA

My parents are constantly "outtering-un" their

enployers, their minister, or scmecns else, SA

X

DX

X

.
AN
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ECTION IT

v

Soms pcGUWe eay that the 1:

rge Undversity cweatoa many problems for stu-
dents, They aj that the Und s

si 2 massive, impersonal 'machine!

which hdndc out grades without regurd to uollluy and this affsets the
futures of thousands of students without adequate ways to mezsure irdivie
dual achievement. Many students fisl that this cituation makes it necessary
to find methods of gelling their professors to know who they are, what
Vhﬂwm goals are, and whal their abilities are, Large classes and stardar-

dized tests provide little opportunily for faculiy to kncw students or for
students to demoasirate their abilities,

Assume that you are praparing to rogister for your classes for next samester,
You anrd your fricnds are discussing how you can make your professors awere
of you personally--your goals and abilities—-ond how you can getl good grades,
The group nentions a ﬁumbcr of techniques that they plan to uss.
Some of the technigues students say they maula use Lo cope with the situze
Just dBoC”lb@d are listed below, Please read through the list twice:
1hw firet time simply circle "yas! or 'Mno' in the ‘eft margin to irndi-
e whether you have heard of students having used this technique, (2)
he second time thiough indicate how you feel about the use of the techni-
gues by circling the choice in the right margin which most accurately
reflects your attitude toward the technique,

Strongly Agree
Agree

= Don't Know
Disagres

= Strongly Disagres

S

E S
T

-
}

i

n
oo
1

<

. 3

Tes No 6, I will find oui which instructors are high
graders and take courses they teach, SA ADKDSD

Yes Wo 7, I will ask the instructor's help (rather
than asking another studenmt) in working out
a problem seo the instructor will know that
Itve been workinz and how much effort Ilve
put forth, SAAIXDSD

Yes No 12, T will use facial exgressions to convey to
the instructor that I feel he is saying

somathing profourd, SA AKX DSD
Yes Mo 13, If I an going to cut 2 ¢lLass or be late with
an assignment, I will talk with the professcr
hezd of

a time to g1V© him to0 impression that
I am a2 conscienticus student, S4 ADK D SD
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Lo,

b3,

am in z large cl
ret Yo know the tea
now the g

stant) on 2 perse

1 will be careful to

lez
avoid any pet pecves of the proiessors,

I will make spoecizl effort to ma

impression on the pro
semester so that he
good student,

I will 2ttend class »

guiz instruct

will a2l

255 vaere it's difficult
nzﬁr, I will try to get
tor (or graduate '
nal basisa

N

= z2bout and to

0

ke a positive
Lessor early in the )
always view me as 2

SA

.

sgularly so the in

Tl

tor will fecl I'm intererested in the cchruvg

and what he says (even if the professcr allows

unlimited cuis).

I will mske a

point of establi

SA

hing eye con-

tact with the instructor as frﬂquc tly &s

possibles

I will take notes (or
diligently to arpesr

On essay tests I will
p*ofogsor vants as an
thivking or positio

i3

]

I will frd out which
tests and avoid those

o

Sinse T want t
with wy dntells
to ask a2 quest
bad,

e prof
iy

I will nod in agreemewnt

Jecture to
right,

Sh

appear to take notes)
interested in the course,SA

-

3]

think the

ite what I
W WMy CwWn

answar and not

S&

nztructors give hard
nstructors,

podo }..1.

SA

essor to be impressed
I will be careful not
might make me lock

SA

with the professoris
thidink that ho's

S&

rs as reading a book
cut the wwndUWmm
rdicate lack of inter-

0'?

SA

when
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nd laugh
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D SDh

D 5D

D Sb

D SD

D SD

D SD

D SD

D SD

D SD

D SD



Yes No L8, I will ask questions fresuently during cla
so tiat the iastrucior will get to know who

Yes No 51. I will try to impress the professor with my
interest in the subject matter of his course, SA 4 IK
Tes No &4, I will azk the prefessor a gqu:stion such as
"Whnat will I have to do Yo get an 'A' in this
course? SA A IXK

€5, I will act (preterd to be) clert and inter-
ested during class, SA A DX

<
@
G
e
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GENERAL TNFORMATION SHEET

Name

Social Security Number

Sex: M ¥

Ages (Circle one) 15-25 25-35 36 or over
Racial or Ethnic Group: Afro-Anerican
American Irdian
Canecasian
Mexd can=American
Other (specify)
College Status: Freshman
Sophomare
JU.AL“
" Serdor
CGraduate Student
Majory (If no major chosen, write Mundecided")
College: Lris & Seiences
©  Pusiness
Contznhlyg Studies
Z DL RS bl
anineerinv
Uriversity DiVlS‘OH
Graduate
Were you a full-time ctudent et UN-O during the 1968=69 Yes No
school year?
Were you & full=time student at another ecollegs during
the ?9DJQU9 school year? v Yes No
If "yes", neme of college or university:
Do you plan to. be a2 Dull-time student at UN-0 during the
96970 schocl year? Yas No
Do you plan te be & full-time student al another college
du“*v" the 1969=70 school year? Yes No

t\

"yes" name of eollege or university:

then did you first sttond UN=0 {or the Municipsl Univer-
gity of Omcha) as a2 full~time situdent?
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GENERAL INFORMATION SHEET (Cont,)

)
76

(=

Did you take the UN-) Guidance and Flacement oxamine

ation (for new students or students transforring

with less thon 58 hours)? -~ Yes No
If "yes", VWaen? '

Arz yau a mexbsr of & fratermity or sorority? - Yes No

D:d you transfer toc UN=0 with 58 or more hours
credit? Yes No
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