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CHAPTER 1

INTRODUCTION

Differences among students have been recognized for
many years, Many attempts have been made to providé for
these differences by the local and state school systems of
the country. A variety of programs has been tried with
varying degrees of success. Harold G. Shane, Professor of
Education and Dean of the School of Education, Indiana Univer-
gity, has listed thirty-six grouping plans for providing for
pupil differences at all grade levels.1 One vital fact to be
gathered from the literature on ﬁhe sub ject of the gifted
child is that there is no one basically satisfactory method
of providing for his needs, Each school system must work out
its own program according to its own needs and materials with
which it must work.

' Among the various methods tried are advanced place-
ment, enrichment, acceleration, and combinations of these
programs, Dr, Robert Frank DeHaan, Chairman of the Depart-
ment of Psychology, Hope College, and author of the book

Accelerated Learning Programs says, "Enrichment assumes

acceleration and acceleration is futile without enrichment.

lgarold G. Shane, "An Annotated List of 36 Grouping
Plans" (Washington, D.C.: National Education Association,
1962) (Mimeographed. )
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In practice the two generally go together."z The principal
argument in favor of acceleration is that

.+.it enables a student to advance as rapidly as his

ability will permit.... Acoeleration permits the glfted
student to complete his general program in less time and
to get 8n with work in the field in which he has special
talent,

The Chesterfield County School authorities had for
some time recognized the need for some spécial work for the
gifted but it was not until 1958 under the direction of
Mr, J. BR. Tucker that any definlte program was organlzed.
Since 1959 Miss Thelma Crenshaw has supervised the progranm,
This thésis is an attempt to study in detail the methods |
used by the principals in carrying out the program in the
loecal schools, to evaluate the program, and to make

suggestions for improvement,

1, THE PROBLEM

The program developed in Chesterfield County, as
elsewhere, was in response to public demand for more mathe-
matics and science in the school curriculum. The problem is
to describe three phases of the accelerated program, namely,
(1) a deseription of the program as it now functlons in each

of the high schools, the subjects involved, and student

2robert F. DeHaan. Accelerated Learning Programg
(Washington, D,C.: The Center for Applied Research in Edu-
cation, Inc.,. 1963) p.

31bid., p. 359



participation it it; (2) an evaluation of the program as
reported by students, teachers, counselors, and administra=
tors;'and (B)Aan attempt to explore possible methods of

improving the program,

Purposes of the Study | ‘ |

The purposes of this study are (1) to glve avreview
of the aetuai practices of the 1naiiidua1 schools as they
provide for the brighter students, (2) to ascertain the
effectivenesé of the program, (3) to suggest ways to make
the program more effective, and (4) to discover some ways 6f
improving the coordination of the program,
Importance of the Investization

The evaluation of the program 1s expected to aid in
improving lts effectiveness by providing for areas of
acceleration beyond mathematics and science., It will also
serve (1) to ald as guidelines for elementary principals and
‘teachers as they attempt to recommend students for the
program, (2) to aid secondary principals and teachers as they
provide curricular offerings to meet the needs of the stu-
dents, (3) to provide a basis for uniformity in the program
as it functions in the schools of the county, (k) to provide
information for counselors on specific sequence of subjects
at appropriate grade levels so they can better help students
select the course to rit a particular need, and finally,

(5) to provide the basis for a statement to accompany
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transeripts to colleges, in order that admissions officials
may understand the nature of the program as it affects

students from Chesterfield County.

DRefinitions of Terms Used
| For the purpose of this study the definition of
acceleration will be that provided by Carter V., Good in
Dictionary of Eﬁgggjign. *Advancement in mental growth or
achievement beyond the average for the 1nd1#idua17s chrono-
logical age. nlt
' The program provides for vertical enrichment which,
by definitlon, is "The currlcular provision for advanced
work or further specialization in the same aréé df 1earn1ng.”5
Brocedures and Limitatlons
- Information for this study was limited to that ob-
tained from questionnaires, personal interviews, permanent
records, and personal observation of the Manchester High
School progran,
A questionnaire was prepared and given advanced
testing to the accelerated students in the Junlor class at
Manchester High School,- The results were first shown to Mr,

M. R. Schools, Superintendent of Instruction for Chesterfielad

. uCarter V. Good, Qignigngxz of Education (New York:
McGraw-Hill Book Co., 1959) P.

51pia., p. 201
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County, and later to Mr, W, W. Gordon, Assistant Superinten-
dent of Schools, Upon their recommendation, certain items
were‘deleted and other items re-worded, ‘ .

Additional questionnaires for teachers, prineipals,
and counselors were prepared and submitted for suggested
changes or additions, Then a form was devised upon which all
information about subjects taken, standardized'test scores,
and grades could be conveniently listed for tabulation, The
information recorded on this form was taken direotly from
each accelerated student's permanent record folder,

This study is limited in two areas, namely, (1)
thers are no graduates from this program whose progress
in college could be studied, and (2) scores for the Otis
Quick~Scoring Test of Mental Ability were available only
for those students who took it in 1962 and 1963

II. PREVIOUS RESEARCH IN THE FIELD

No previous attempt has been made to study the
aocelerated‘program in Chesterfiela'County. However, in a
couﬁtywida meeting of counselors held recenbly.‘all ofvthe
counselors reported genéral dissatisfaction with the program
as they observed in in operation in their respective schools,

. There has been a gread deal of study of the gifted
| student on a nationwide basis, however. The National Educa-

tion Associatioﬁ Project on the Academically Talented
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Student in cooperation with the American Edueational'ﬂesearoh
Associétion reports in its Summary of Beseafch on the
Academically Talented %tudent 251 titles of books,_magazine
articles and other items. This 1list inqludes material |
published prior to 1959.6 J. Ned Bryan, Specialist‘for
Gifted and Talented Children and Youth United States Office
of Education, 1n a memorandum to the Princlpals and Super -
‘visors of Richmond, Virginia, Schools in 1962, lists seventy-
nine additional titles on the subject.7 -

“In describing the accelerated learning pfograms in
America, a pioneer worker in the fiéld of discovering those
children with various kinds of ﬁalents, Robert F. DeHaan
says,
| At present there is no standardized accelerated

program...., Rapid learners exhibit even greater
varieties of ability and motivational patterns than
do average or slow-learning children and therefore 8
require a greater variety of educational offerings,

Speaking out for more educational'actlvity for the
gifted students, George N. Shuster says,

First,.. edusation can proceed in its full glory

and significance only insofar as it i3 concerned with
those for whom it is not merely an obligation but also

6Louts A. Fliegler and Charles E, Bish, Summagx of
Resgearch on the Academically Talented (Washington
National Assoclation Association, 1959) pp. 439-ﬁso:

7J. Ned Bryan, "A Limited Bibliography on the |
Gifted" (Washington, D.C,: United States Office of Education,
1962) (Mimeographed.)

8DeHaan, op. cit., p. 5



primarily and inoreasingly an adventure.... Those who
are eager and able to embark on the adventure of educa-
tion should be singled out as soon as possible, freed of
crippling economic handicaps, and made to realize that
the training of the mind is at least as rigorous as the
training of the body. To continue to accept the lowest
common pupil denominator as the norm is to doom the
potential intellectual power of the nation to turning
somersaults around the statue of Huckleberry Fimn,”7 -
The United States Department of Health, EdQucation and
Welfare has done a great deal of research in the area of
providing for the needs of students with above average
ability. Studies have shown a definite difference botween
intellectual and creative I:Q;'s. A need is expressed for
a "broad-band" identification of the gifted in order to
determine academic, creative, artistic, mechanical, and
other areas of high ability,10
Another publication from the same department shows
that above average students in the large high schools have
a decided advantage over those in the small high schools in
the number of courses avallable to students, This is with

particular reference to foreign languages and science.ll

9George N. huster,‘“Singling Out‘the Adventurous,*®
Education in the Aze of Science, Bland Blanshard, editor.
(New York: Basiec Books, Inc,, 1959) PD. 3&-36,

10mye Gifted Student (Washington, D.C.: United
States Office of Health, Education and Welfare, 1960) p. 3.

nmg.h School Programs (Washington, D.C.: United
States Office of Health, Education and Welfare, 1961) Pe 7o



CHAPTER II

THE PRESENT ACCELERATED PROGRAM

During the five &ears that the accelerated program
has been in existence in Chesterfield County, there has been
1ittle attempt to provide for standardization of the currice-
ulum in the respective high schools. Two schools, OGrange
Hall and Carver, offer no accelerated program, The number
of candidates for the program at Midlothian and Matosaca is
so small that the students are placed in the regular sections
of first year algebra and ninth grade science during their
eighth grade. Meadowbrook High School was opened in Septem-
ber, 1963, with grades eight through eleven, and therefore
offers no advanced mathematics and advanced sclence, The
three remalhing schools offer a mixed program, some grade
1evelé with full sections of}aocelefatedvstudents and with
other gréderlevels having so.few students that they are

mixed with the regular students.

I. SELECTION OF CANDIDATES

The method of selecting candidates for the accelerated
program is uniform throughout the county as far as basic
factors aré concerned,

Seventh Grade Teacherg

" In the spring semester of each year the seventh
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grade teachers are asked to nominate those studenbs who they
feel are mentally. emotionally, and socially mature enough to
profit from the program; One of the major problems here,
however, 1s the fact that no specific criteria for selection
are givens Among the limited oriteria given are high grades
in classwork and high scores on the California Mental
Maturity Test Short Form. The separata scores on the test
Language and non-Language, may very widely, In some instances
a pupil has been recommended with & high language score and
a low non-language score even though acceleration is primarily
in the fields of mathematics and scienae;

| Concerning selection by teaéhera, DeHaan asks and
answers a very important question.

How effective are teachers in 1dentify1ng gifted
children? Research conducted to answer the question is
inconclusive. What has been rather clearly shown by
research is that if teachers are given only vague and
unclear criteria of giftedness, if they are not trained
to observe children carefully, if they do not have a
chance to know their pupils, and if they are not super-
vised in their observations, there is little agreement
betwsen teachers' observations and the results of apti-
tude tests. It is not clear, however, whether the fault
lies with the teachers, with the conditions under which

they are asked to rate their pupils, or with the tests
that are used as criteria of intelligence,

Buros, in Fifth Mental Measurement lgax:_o.a.k in
evaluation of the California Mental Maturity Test, Short
Form, says,

Reliability of total scores according to Kuder-

12DeHaan, op. ¢itk., p. 19,
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Richardson formula 21 varies between .87 and .89 at most
grade levels.... In any case, two or three sub-tests,.
lasting in all only seven to fifteen minutes, would
scarcely suffice to yield a reliable and valid assessment
for the so-called special "factors." Indeed, the
reliability coefficients recorded for the separate assess-
ments are nearly all fairly low (.50 to .75 but higher
for the secondary group); much of this must really be
reliability as measures of general capacity. Moreover,
little or nothing 1s actually known as to how these
particular "factors" would affect different types of
school work.... But from the practical standpoint of the
teacher, the names given to the factors and the detailed
instructions for their measurement in terme of separate
mental ages or 1.Q.'s might encourage him to fancy that
he can extract far more information out of the test
results than is actually the case. These minor criticisms,
however, in_no way affect the general merits of the test
as a whole,

Screening Tesk
, In May, after the préliminary selection has been

made, each selectee 1s given the Otis Quick-Scoring Mental
Ability Test: New Edition, Beta Test: Form Em. These tests
are hand scored by the teachers, and the names of the
students who have made an I;Q:’scora of 120 or more are
given to the principal of the elementary school. After the
close of school in Juné, this list is forwarded to the high
school principal for his use in scheduling the students!
classes for the next school year.

"Buros says of the Otls test,

School personnél 1h using such a "single-variable®

test of scholastic aptitude should guard against an over
simplified interpretation of this score for even the

13OScar K. Buros (ed.), Fifth Mental Measurement
‘book (Highland Park, N.J.: Gryphon Press, 1959) p. 435,
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academically orliented pupil, should be especially :
cautious in applying the test findings to children with
clinical problems or those who need remedial help in
reading and in the language arts. The abilities of the
pupil whose interests are distinctly along "nonbookisH
lines may be incorrectly appraised by this type of test....
A high score on a test of this kind does not necessarlily
imply that a pupil can be expected to distinguish himself
in some particular branch of school work, For this
purpose..,s8tandardized tests of attainment in variggs
school sub jects would seem to be more serviceable, -

Erincipal and Parent Conference

It is at this point that practice in the various
schools begins to differ. All of the_eleméntary principals
feported conferences with parents, Some of the conférenceé;
howevef, were by telephone, some were by having the parents
arrange for a conference in the prinoipal's office where‘tﬁe
yupilis entire record could be discussed, and some were gréup
conferences., It was on the basis of information exchanged
during this interview that parents made a decision whether tb
allow thelr children to enter the program. o

As a result of these conferences, fiftﬁ of'the ninety-
two boys and girls who took the qualifying test in 1963 were
enrolled in the program, and fifty of seventy-elght were
enrolled in 1962,

Evaluation of the Selection Process

Several problems are quite apparent in the selection

process. As has been mentloned, the lack of speciflic oriteria

1“Ibid.,bpp. 498.499,
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for helping teachers make the initial selection is a handicap.
Many of the teachers requested that more attention be given
to ability coupled with motivation as observed by the teacher,
One seventh grade teacher, in response to a request for
comments wrote;

Performance is a very important factor. I had some
students that could qualify according to I.Q. scores dbut
their classwork and attitude would not permit such cone
sideration, Motivation and performance are important
factors as far as I am concerned.

Counselors have reported students at the high school
level who could do accelerated work, but who did not qualify
on the screening test, |

Another problem is the lack of effeptive communication
between the school, teachers and principals, and the parents
aﬁ the time a decislon must be made. In some cases the
explanation is not presented clearly, or is misunderstood by
the parents., In other an insufficlent amount of explanation

is offered, and decisions are made with resulting disappoint-

ment for parents, students, and teachers.

II. PROGRAM OFFERING

After the pupil, with the consent of his parents,
has decided to embark upon the program of acceleration in
the high school, what new experiences will he face? It is
impossible to determine what the candidate expects, but con-
sidering some of the comments of the pupils, what they

expected and what they received were not the same.
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HMathematlces and Science Advancemenk
The program as originally organized in Chesterfield
County was to have the pupil accelsrated in mathematics and
science only. His five-year sequence of clagsses in each

subject would be as follows:

Grade Mathematics Secience
8 Algebra I Science 9
9 Plane Geometry Biology
10 Algebra II Chemistry
11 So0lid Geometry and Physiocs
Trigonometry
12 Advanced Mathematies Advanced Scilence

| The basic program was followed in all schools having
the accelerated students, In the smaller schools, these
students were placed in sections with regular students and all
were taught alike, In the larger schools, the accelerated
students were placed in sections by themselves, and they were

given more work than was given the regular students,

English and Social Studieg

' When the accelerated program was begun, there was no
intention of any advancement or special enrichment in English
and sociéi studies, The advanced studenté would be grouped
with the brighter non-accelerated students and all would be
taught alike, This program has been followed in the same
manner in each of the smaller high schools,

It was in the larger schools, namely Hanchéster,
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Huguenot, and Thomas Dale that a different program developed.
The students who were accelerated in mathematlos and science
were also kept together in English and soecial studies, Since
no specific courses of study have been provided by the county,
each group was taught according to the judgment of the teacher
in that particular subjeet.~'Accord1ng to reports, some of
the teachers used the same material for her accelerated
classes that she used for the brighter non-accelerated groupsf
Other teachers enriched these accelerated classes to a much

greater extent,

Electives ’

The aécelerated program, which is based primarily on
the college preparatory coufse, provides little or no bppor-
tunity for éledtiée'subjects{ One or wore foreign languages
are required, and the sthdent has the choice bf‘Latin,

Spanish or French. _ '

Should a studentA¢esire speech; art, ﬁusic, mechan. }
ical drawing, fypewriting, or any of the other gourses offered,
he must drop one of the academic classes. vThié pfesents a
problem fof both the counselor and tﬁevstudent. The student
wants to take the elective for a very good reason, but the
counselor knows that the c¢olleges prefer the academic sube
jects, As a result the student either continues without
enthusiasm in the college preparatory course, or he risks

college entrance by broadening his range of activities,
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Evaluation of the Program

Many of the students expressed appreciation for the
opportunity for advancement in mathematics and science. They
felt that it helped them to be under more pressure than in
regular classes. However, the students ani thelr teachers
and counselors have expressed the need for improvement in
the following areas:

1, Seventh grade teachers need more detailed cri-
teria for selecting candidates for the program.

2. Provision should be made for acceleration in
English and social studies either in addition to or in place
of mathematlics and science.

‘3. High school teachers need more backgroundv;nfor-
mation on what to expect of the accelerated‘students, and
also more uniform courses of study so there will not be as
much varlety in teaching methods and content of courses,

One weakness which was'pointed out by the counselors
can be overcome only by the students themselves. This is the
tendency to use acceleration as a status symbol rather than
an opportunity to broaden and deepen their total educational

progran,



CHAPTER I1I

STATISTICAL DATA

This chapter contains more detalled information
about the standardlized tests which were used in the selection
of acoelerated students. Correlations were made between these
tests and grade point averages. Data were gathered from the
permanent record folder of each student., Three of the
schools, Huguenot, Manchester, and Midlothian, had avallable
lists of the students on the accelsrated program. In the
other schools the record of every student enrolled was in-
spected to dlscover those who were accelerated., This was
determined by those who were enrolled in the first‘year of
algebra in the elghth grade,

A special form was prepared on which could be
fecarded the scores of the Lorge-Thorndlke Test taken at the
fourth grade level; the Califofnia Mental Maturity Test,v
Short Form, taken at the seventh grade level; the Differential
Aptitude Test taken at the elghth grade level; and any other
test which the student might have taken at any level in high
school. Also recorded were each subject and each letter
grade by years, A copy of this form willl be found in Appendix
A,

I. INTELLIGENCE TESTS

While three tests have been previously mentioned as
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having been given at the elemenfary level, these were nct the
only ones tolee found in the pupils' files. These were,
however, the only ones that were regarded as meeting the
needs for this particular study. There seemed to be a rather
wide difference in I1.Q. scores on the Lorge-Thorndike and
the California Mental Maturity Tests. The two tests used in
making correlations with grade point averages were the Cali-
fornia Mental Maturity Test and the Otis Quick-Scoring Test
of Mental Aﬁility. Students took the former test in the fall
of the seventh grade, and the latter in the spring of the

same grade.

California Meuntal Maturity Test, Short Form

~ While this test basioally has four arsas of measurew
ment, only the language and nonulanguage factors were used.
From these two scores a total I.4Q. score was derived. The
countywide Mean I;Q: wag found to be 123 with a standard

deviation of 8.7 score points., The local school Means were:

School Mean 1.43. 2.0.
Huguenot 125.0 8,2
Manchester 121.5 5.2
Meadowbrook 123.6 6.8
Midlothian 125.5 6.8
Thomas Dale 118,.6 - 13.0 .

The following table lists the Mean I.Q.'s in the
language and non-language factors, The county language

Mean was 127.0, and the non-language Mean was 118,1. It
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would appear that more consideration should be given to
acceleration not only in mathematics and sclence, but also

in English, soclal studies, and languages.

School Lanzuage Non-Language
HMean I.Q. Mean 1.Q.
Huguenot 128.8 120.0
Manchester 124,7 118,0
Meadowbroock 126.3 120.5
Midlothian - 127.5 122,5
Thomas Dale 125.0 112,.6

Otis Quick-Scoring Mental Ability Test

The specific form of this test was Beta, Em, for
grades four through nine., This test takes thirty minutes
to administer and ylelds a single score., It was given only
to pupils considered by the teachers to be candidates for the
accelerated program. For the years 1962 and 1963 a total of
160 boys and girls attained the necessary cut-off score of
120, It was noticed that meny of the elementary schools
reported only two or three as having failed to attain the
required score, while other schools reported as many as
one-half of thelr students failing to do so; The scores on
this test are retained in the school board officé, and no
record is placed in the pupils‘ permenent record folders,

The county Mean I.Q. on this test was 124.6 with a
standard deviation of 3.7 score points. The local school
tabulation using the rounded figure of 125 as»the Mean glfes

the figures shown on the next page. It should beAramembered



that the lowest possible

Schools

Huguenot

Manchester
Meadowbrook
Midlothian
Thomas Dale

score in this gro

Mean 1.

125.,0
123.0
125,0
124,0
123.7

II, GRADE POINT AVERAGES
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up is 120.

Q,o S‘ Do

3.40
3.16
4,58
3.40
3.70

It is the policy of the Chesterflield Sehoolbeard

that all grades be recorded on report cards and permanent

raecords in the form of letters. The lette

r grades and

corresponding number grades are shown as follows:

Letter Grade

i Rw R Reo g

Number Grede Bange

100
9k
88
81
74

The principals of the county have

- 95
- B9

- 82
- 75
- 0

adopted a different

system for ranking purposes. In this system A syh, B = 3,

C=2,D=1, and P = 0, The grade point averages derived

for this study were based on this system. All subjects a

student had taken were included in the computation,

The Mean Grade Point Average for all accelerated‘

students in the county was 3.1 with a standard deviation of

.63 score points. The lowest individual average was 1.2. A

tabulation of grade point averages and standard deviations
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for the schools shows a range of .5 grade points among the

schools, and Thomas Dale as having the greatest range of

grades,
Schools G.P.A. S.D.
Huguenot 3.0 b
Manchester 3.1 . 57
Meadowbrook 3.1 « 50
Thomas Dale 3.3 T

III. CORRELATIONS

Since this is a study of the county-wide program of
acceleration, standard deviations and correlation coefficients
are determined on the basis of county Means rather than local
school Means. The formula for "r* is % in which %xy
is the sum of the products of the raw score deviations above
or below the group mean, and 6;5} are the sténdard deviations
of the two variables, and N is the number of scores used.l5

The tabulation on page 23 presents the correlation
between the grade polnt averages and the I.Q. scores on the
Californis Mental Maturity Test and between the grade point
averages and the I.Q. scores onrthe Otis Quick~Scoring Mental
Ability Test. The correlation coefficients were .0068 and
.0170 respectively for the county, Scattergrams of these
correlation coefficients will be found in Pigures 1 and 2.

15pvne Anastasi, Pgychological Testing (New York:
The MacMillan Company, 1960) p. 104,



California Mental Maturity Test

150

145

140

135

125

120

115

110

105

100

FIGURE 1

Grade Poilnt Average

CORRELATION OF GRADE POINT

AVERAGES WITH CALIFORNIA
MENTAL MATURITY TEST

|
| ] |
1 | T l
Wy |
I I |
W0 {0 || | e (e AR
. HTI N I l
BRI HTET T ILm Jl*rr 1 JﬁH'r TR
| I EIREL J[ﬂ’r it |l
o m BRI DR
[ 11 [ 111 |
I I |
2,0 2,2 2.4 2.6 2.8 3.0 3.2 3.4 3.6 3.8 5.0




Otis Quick - Scoring Test of Mental Ability

142

140

138 l l

136

134 I

132 | | I I

130 I Lt (]
128 I Il It il
126 ||l Il | IRk Il

T T e T T

W[ {0 e o

120] | Ll (e (e e

1.2 1.4 1.6 1.8 2.0 2.2 2.4 2.6 2.8 3.0 3.2 3.4 3.6 3.8 4.0

Grade Point Average

FIGURE 2

CORRELATION OF GRADE POINT AVERAGE
WITH OTIS QUICK - SCORING TEST
OF MENTAL ABILITY



23
Summary: The low correlation was to be expected as

the ranges in both the intelligence test scores and the grade
point averages were so narrow, Variatlions in school programs,
the philosophy of the accelerated program, and differences in
instruction make gradation in intelligence scores and grade
point averages such that higher correlations are impossible
to obtain. The fact that the correlations were positive

indicates a general consistency between the test scores and

grades,
Schools California Otis
Huguenot . 0062 .0020
Manchester ,0105 .0160
Meadowbrook . 0065 L0410
Midlothian .0523 .0593

Thomas Dale 0051  ,0bL4s



. CHAPTER IV

ANALYSIS OP QUESTIONNAIRE RESULTS

In this study it was obvious from the beginning that
only part of the information could be objective. That
material was discussed in Chapter III, It has been observed
that people are seldom objective when considering their own
personal needs. Since this chapter concerns the needs of
students and their reactions to the way these needs are being
met, and since the students have been requested to reveal
their thoughts on the subject, the information must of -
necessity be subjective. Even the teachers, counselors, and
administrators who have all received'some training in being
objective found it difficult to adhere strictly to this
principle; o

Questionnalires were sent to accelerated students in
all of the high schools of the county, to teachers who had
any advanced students in their classes, to all guldance
counselors, to all seventh grade teachers, and to 511 elémen—
tary and secondary prlﬁcipals. Personal interviews were held
with the principals. Additional material has been gathered
from observation of the accelerated program at Manchester
High School, and conferences with the students énd their‘
teachers concerning special needs and problems.

This chapter will be concerned with an evaluation of

the program by students, teachers, counselors, and prinecipals,
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There was a variety of comment about the program as
it now exists in Chesterfield County. While the eighth and
ninthvgradelstudents' reactions were generally favorable, the
older students desired certain changes which would more
nearly meet thelr needs, The teachers were in favor of some
special provision for children of above average mental abil-

lty, but they were not satisfied with the present program,

Stu&ent Replieé

The students were questioned in two areas: classwork
and homework. The questions were of negessity sub jective,
and the answers were more in ﬁhe nature of opinicns than
facts, Table I presents & grade by grade report on the
answers to the particular questions. It is apparent that
the majority of the students enjoyed their classes even
though, as many of them indlcated, they had to work beyond
thelir capacity. There seemed to be a reversal in the feeling
of being challenged by the program, shown in part by the
answers to the third part of section one, and in part by the
comment frbm a senlor at Huguenot High School. He said,

I find the teachers' attitudes very discouraging at
times. So often they will give extra work and say it's
because "you're accelerated." Other times if a student
doesn't understand something or asks & question, the
teacher will say, "You should know that, you're acceler-
ated.” . Either this program should be more selective to
irclude only those students who are not concerned with
extra activities, or the teachers should be made to

realize that accelerated students are quite normal, except
that they have a2 1ittle more academic ability.
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TABLE I

SUMMARY OF ANSWERS TO PUPILS' QUESTIONNAIRE

i

Grade Number Answering

Question X e
' Level Yes No
1, Classwork: .
+ Do you get any enjoyment 8 65 5

from your classes? 9 il 0

10 36 0

11 35 5

12 14 .0

Do you feel you are being 8 4o 36
challenged to do your best 9 25 20
work at all times? 10 12 25

' S 11 13 30

12 3 12

Do you sometimes have the 8 23 52
feeling of being "pushed® 9 18 26
beyond your capaclity? 10 6 32

11 27 16

12 5 8

2. Homework: Co

Do you feel you have too -8 15 -+ 23
much homework? 9 22 20

10 10 27

11 26 16

12 2 13

 Does your homework add to = 8 62 9
your understanding of the 9 37 53
sub ject? 10 21 16

. 11 36 L

12 9 . b

Doea your homework load 8 10 - 60
exclude you from school 9 13 28
social activities? 10 2 36
. 11 5 36

12 0 13
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A small majority of the students, 57 per cent, felt
that the homework load was excessive, with the eleventh gfaders
leading with 62 per cent, and the ninth graders next with 52
per cent, Only 13 per cent of the senlors believed they had
too much homework. The most frequent complaint about this
particular problem was the fact that teachers were not con-
sistent in making assignments, On some nights the students
would be burdened with work,,and then would go for a week: |
with no specific assignments, The congensus of the students
was that homework was Jjust so much extra work and they could
get along Just as well without guite so much,

With regard to school work interfering with outside
activities, 32 per cent of the ninth graders reported aiffi- 4
culties, but none of the senlors admitted having any problems.
One student commented, "It should but it doesn't,*

| Space will not permit the presentation of all the
comments made by the students. 'However, as samples, one
comment from each grade level is given hers.
_ An unidentified senlor at Thomas Dale High Sc¢hool
said, |
- Thus my opinion of the accelerated program is this:
It's an excellent idea, but it needs to be developed
further. Provide proper texts, gualified teachers, and
good equlipment to work with (such as laboratory facil-
ities). Arrange and allow constructive fleld trips and
guest speakers. To hold the attention of an exceptional
student, every effort must be made to stimulate his

interest, explain his questions, and illustrate the why's
and wherefore's of the subject.
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From the other end of the county, a student in the
eleventh grade at Huguenot High School tells how he feels

about the program.

Teachers tend to somewhat c¢lassify accelerated stu-
dents as "cream of the crop" and the accelerated student
is not allowed to not understand information in some
classes. In some cases the student is expected to
immediately grasp new material and then intelligently
discuss work in which he has not had a chance to become
secure. All students cannot have the same degree of
aptitude in all areas but accelerated students are classi-
fied as a group rather than individuals by some instructe-
ors., A famillar refrain when grades are poor throughout
the class is "but you're. supposed to be accelerated.”

A Manchester High School tenth grader has an inter- -

-

esting remark about some of his classmates.

I enjoy most of my elasses except the ones in which
the teacher must keep on going over and over something.
But that does not bother me as much as when a2 person is
not paying attention and does not understand but still
must have 1t gone over "Jjust one more time,®

The ninth graders apparently had no great feellngs
about the program, either for or agalnst, From the eightn

grade, two students, one eachAffom Midlothian and Meadowbrook

High Schools, respectively, speak out,

I love to learn, thouth I can't say I like to work,"
for I am lazy, I never feel pushed and sometimes I feel
as if I could accomplish more, I must say, though, that
my accelerated classes are always interesting.

I think it would be better if we didn't have the same
ten or twelve people in each class because six periods
with the same people can be boring, Having entirely
different people in three or four classes or just some
new ones would help,
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leacher Replles

One of the most important persons in the life of the
prospective candidate for the accelerated program is the
teacher of the seventh grade. This is the person who has the
final decislon about the quality of a child's preparation for
the eighth grade and high school. This teacher mist take a
child after six years in school, consider the variety of
learning experiences under six or more different dedicatéd‘
or less-than-dedicated teachers, teach him what she can in
nine months, and then try to evaluate to the best of her abil-
ity that child's capacity to attempt advanced work for the
next five years. It is upon the recommendation of the
seventh grade teacher that a child is given the opportunity
to take the screening test for the accelerated_programf

The questlons which the seventh grade teachers
answered were such that they could not all be grouped in
one table, Table II is a partial summary of the answers.

Eight of the sixteen who replied said that they did
not confer with a child's previous teachers before making a
recommendation, five sald they did confer regularly, and
three reported conferences occasionally or when there was
some particular problem involved,

One definite problem area was revealed in the fact
that only one-half of the teachers felt they understood the
accelerated program, one was certain she did not understand

it, and eight were uncertain about all or parts of the program,
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TABLE II

SUMMARY OF ANSWERS TO SEVENTH GRADE TEACHERS! QUES?IONNAIBEv

Number Answering

Question §
' Yes No 2%
1. Do ybu'understand the purpose of the 8 1 8.
, ‘accelerated program as it now
exists?
2, Do you talk to a child's previous -~ 5 8 3 -
teachers before making a final
recommendation?
3. Do you help the child's parents 12 1 3

understand the purpose of the
program at the time of
recommendation?

These numbers represent teachers who were not sure
or who qualified thelr answers,
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As indicated by the answers to the questions listed

in Table III, the primary factors consi&ered by the teachers
when making a recommendabion were: (1) high scholastic
ability, (2) a pleasant personality and a spirit of cooperation,
(3) high standardized test seofes, and (4) a response to the
challenge. o vv
Three teachers added other factors to the ones listed.
They are: (1) capacity to'work under stress and high compes-
tition, (2) how a student ekpresses himself in épeaking and
writing, and (3) ability to organize work in all areas,
o One teacher, in commenting on "potentizl® as a factor
in selection sald, _ |

Potential is considered in all cases, but the child
who has not worked to his potential in seven years of
elementary work with seven different teachers trying to
stimulate thought and activity - that child almost
“invariably has personality tralts or other factors that
make him "unlikely-to-succeed" as an accelerated student,

One of the most frequent criticisms cbncefned the

lack cf specific eriteria to be used in making recommendations.
It was felt that more guidance was needed in this very impor-
tant area. One teacher stated,

The teachers need to knoﬁ specifically what qualifie
cations the county believes are necessary for candidates
in its "accelerated" program.

Another teacher, commenting on the testing program,

said,

I feel that too much emphasis is placed on the test;

too often children are uneasy, frightened, or ill and
consequently have a "bad test day"; these same children



TABLE III

SUMMARY OF ANSWERS TO SEVENTH GRADE
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TEACHERS' QUESTIONNAIRE

~ Bases for Recommendation

. Number Answering

1. Straight "A* grades
2. Mixed "A®s and "B"s

4, Personality - pleasant,
co-operative, energetic

Iy, Potential - "Could do better
~ work if he tried."

5, Think he would respond to the
"Challenge®

6. High Standardized Test scores
and high grades

7. High Standardized Test scores
and low grades :

8
14

13
.
12

s
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may have done well all through elementary school and
would be a credit to the program.

The answers to the high school téachers' questionnaires
revealed that twenty-four of the forty-eight replying had not
taught an accelerated class prior to this past year. ' The
teachers were evenly divided on the value of the text-books
being used in thelr classes. The major problem in this area
seemed to center on the science text. Due to differences in
types of answers required, the questions are listed in two
groups in Tables IV and V. Four questions, which are not -
adaptable to tabulation, are discussed below,

Three-fourths of the teachers observed that the
accelerated students were more grade consclous than were the
average students, Teachers‘ opinions were evenly divided as
to whether the accelerated students displayed any attitude of
superiority over their}peers 1n\tﬁe"fegu1ar class groups. It
was the feeling of the majority of the teachers that the
accelerated students were more highly motivated than their
peers, and that the accelerated students were ;blé to ﬁake
tetter adjustment to new situations. ‘Ninety per: cent of the
teachers agreed that students should be accelerated only in
those areas of greatest strength as revealed by achiaevensnt
and standardlzed tests,

The high school teachers were evenly divided in their
judgment as to the superiority in ability or achlevement when
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SUMMARY OF ANSWERS TO HIGH SCHOOL TEACHERS' QUESTIONNAIRE

Number Answering

Question
S o " Yes ~No
1, Did you teach this same course
last year? 23 24
2. Are fhe text-bboks appropriate |
for the program? 22 23
3. Can you find sufficient material
to supplement the text? 37 6
ﬂ. Taksﬁ as a group, are your accel-
erated students outstandingly
superior to your best non-
accelerated students? ' 21 22




TABLE V

SUMMARY OF ANSWERS TO HIGH SCHOOL TEACHERS* QUESTIONNAIBE

System of Grading

Number Answering

1"Es Strict numerical grading from
zero to one hundred. ,

2.. On the curve so you will have .
approximately as many low grades
as high grades,

3. Tests so difficult that only the
very best students will make high
grades., .

b, Use all students in all slasses to .
determine the curve, '

5. Tend to make a "B" on the accelerated
course equal to an "A" on the regular
course, : .

10
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comparing the accelerated students with brighter non-accel-
erated students. An English teacher had this to say about
her accelerated group:

_ The group I am teaching has some weak points, They
are:

1. Very weak in paragraph development and composition
work, This is not measured by the test which they
take in the seventh grade, and I feel this is the

- chief difficulty that my students have experienced.,

2. Lack of incentive and motivation. These children
are interested, with few exceptions, in material
achievement which the evidence by gaining surface
information. It has been a struggle to awaken the
majority of these students to desire an understand-
ing of that which they are studying. . An underlying
cause of this indifference is parents! lack of
concern as long as thelr child brings home the
desired grade,

A teacher in one of the larger high schools, in her

commentary on attitudes, had this to say:

+s+o In many cases, the students and thelr parents
seem to look upon the "X" classificatlion as more of a

status symbol than a sign that they are to study in greater
depth or accomplish more intellectually. They seem to be
more interested in grades and status, which will provide
entry into the "right" college.

On the other hand, parents of severa. of my finest
students have recently expressed doubts about their child-
ren in the "X" class. One mother in particular would like
to have her daughter dropped from the group because she
feels that her daughter has heen with one group too long,
and would prefer a more heterogeneous experience for her,
(She makes straight "A"s by the way.) However, the strong
deterrent factor is the student's fear that her friends
in the c¢lass will not understand that her dropping the
*X" classification will have nothing to do with grades.

I strongly recommend the cancellation of the acceler=
ated program as it now exists in Chesterfield County.
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ggincipals3 Replies

Replies were received from four of the eight elemen-
tary principals who administered the screening test. Follow-
up telephone calls elicited promises to get the replies in
‘the mall, but the replies did not arrive. It.is apparent
from the replies received that the elementary principals
understand the purpose of the accelerated program, They feel,
however, that it is the responsibility of the high school to
make special provision for the accelerﬁted students, None of
the elementary principals had made any plans for identifying
gifted pupils below the seventh grade. Table VI is a summary
of the elementary principals' replies,

_ In one area complege agreement was observed, namely,
the need for a closer working relationship between the high
school counselors and the elementary schools. This idea was
smphasized in several personal interviews with the elementary
principals. | |

Mr. Willard N:,Kaempf, Principal of the New Broad
Rock Elementary School, felt that the major weakness of the
program lay in its failure to take into account the needs of
- children gifted in verbal as well as in mathematical abilities,

All of the high school principais returned>the
questionnaire. Table VII is a summary of these replies. All
but one reported an understanding of the program as it 1s now

organized, even though in thelr comments they disagreed ﬁlth



TABLE VI

SUMMARY OF ANSWERS TO ELEMENTARY
PRINCIPALS' QUESTIONNAIRE
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Number Answering

Question
Yes No

1, Do you feel that you fully understand
the accelerated program? 3 l

2. Do you have conferences with your seventh
grade teachers to help them make the
proper selection of candidates for the
program? b 0

3. Do you review the records of the selected
: students before allowing them to be
approached on the subject? by 0

L, Do you discuss the program with the
parents of the selected children? 3 o*

5. Do you have a plan for identifying
gifted students below the seventh
grade and helping your teachers
give them more than average attentio
and help? : 0 4

6. Would you accept help from the high
school guldance personnel in guiding
your selection of students for this
program? b 0

7. Would you like to sez a closer working
relationship between the high school
counselors and the slementary schools? L 0

#0ne principal had conferences only with those
who desired them,



TABLE VII

SUMMARY OF ANSWERS TO HIGH SCHOOL
PRINCIPALS' QUESTIONNAIRE
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Number Answering
Question .
Yes  No

' Do

Do

Do

you feel that you fully understand
the accelerated program? L 1

you have any speclal in-service
training programs for the tesachers .
of the accelerated courses? 0 by

you review the records of a student
before he is scheduled for the

. accelerated program in the eight

Do

vﬂDo

grade? . 3 1

you ask for progress reports from
teachers and counselors concerning
these students? h 1

you let the parents take the

initiative in requesting that a

student be removed from the ’
accelarated program? 1 2
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the way it was being conducted. The replies indicate a
ma jor weakness in the area of in-service tralning for teachers
of accelerated students,

One principal pointed out that his teachers tend to
enrich the program considerably, and raised the questlon,
"Is this double acceleration?"® He also stated,

I am concerned about the evaluation of the work of
the accelerated students, I am afraid they are being
penalized as far as grading is concerned in comparison
with above-average students not in the program. Of the
top five college preparatory students in this year's -
senior class, not one is an accelerated student.

Another principal wrote,

By definition, ours is not a truly accelerated plan,
It does not shorten the time required to finish high
school,

: Nor do we have enrichment of program as we continue
to offer the minimum requirements plus a few vocational
courses and very little more than traditional subjects.

Our students need opportunity to speciallize or to

broaden their scope of learning in a given fleld without
the straight-jacket requirements, o

Counsélors‘ Replies

Among the persons most concerned about the progress
of the accelerated program ares the guldance counselors. Three
of the high schools have two full-time counselors each with
- additional teacher-counselors, and two of the schools have
one full-time counselor each and teacher-counselors. These
counselors have been concerned about the program for some time.

While there was general disagreement with the title of
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the program, there was diversity of opinlon as to an
adequately descriptive name, The present title was favored
by three, but thelr comments indicated they were suggesting
retention of the name for want of a better one, Table VIII
is a summary of the answers to the counselors* quésticnnaire,

The counselors as a group expressed dissatisfaction
with the way the program has developed in the county; One
“eounselor wrote,

Seventh grade pupils should be screened more care-
fully so that those who are not mature enough to be
advanced should be allowed to seek thelr own level, Some
should be advanced in language rather than in math and
science, The English program should be enriched for those
with enriched reading, creative writing, journalism, and
dramatics in place of much repetition in grammar,

A great deal of concern was expressed about the
grading and ranking of accelerated students; As one counselor
suggested, "Devise a system of evaluation that does not
penalize these students,"

The appraisal by the Huguenot Guidance staff is
presented here,

Although there has been improvement in the selection
of students for the program, according to ability, not
enough stress seems to be placed upon industry and matur-
ity., A careful check of the present eighth grade indi-.
cates good test scores but lack of interest and application
on the part of about half the class of thirty-three
students,

Many accelerated students, espeelally girls, have not

continued in advanced placement in the science program.
A few students have not taken advanced math,



TABLE VIII

SUMMARY OF ANSWERS TO COUNSELORS' QUESTIONNAIRE
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Number Anéwering

Question
2 Yas ‘No
1. Are you a full-time counselor? 8 7
2, If not, have you had any special
training in guidance? 3 4
3. Do you follow the progress of your
accelerated students? 9“ 3
4, Do you talk to parents when these
students fall to make expected ‘
grades? V I3 ‘u
5. Do you recommend that students |
' leave the program when they
canno’ or will not maintain
high grades? 3




43
, All teachers do not have uniform standards for the
accelerated groups. Some have unreasonable require-
ments; others teach an accelerated group just the same
as any other group.
/ Another counselor, discussing permanent records,
saild, ‘

I feel that the program is improperly named. I obe

Ject even to "advanced placement® until the permanent
record has & place to call attention more emphatically
to the fact that the student 1s accelerated or in ad-
vanced courses, Colleges still tend to pay little atten.
tion to the fact that a student has been accelerated;

- instead they place emphasis on grades and class rank when
admitting students to college,

Summary: Analysis of the questionnaires showed the
following criticisms: |

1, Seventh grade teachers felt a need for selection
criteria on which to judge candidates,

2. Students at the eighth and ninth grade levels were
generally satisfied with the program, but the older students
felt that there should be a wider choice of subjects in the
program;

3. Administrators indicated the lack of 1n-service
training for teachers of accelerated students.

4, Counselors felt that more emphasis should be
placed on motivation and achievement as basic criteria for
selection rather than a standardized test, Counselors also

expressed concern over the lack of uniform standards of

teachling and evaluating the achlievement of accelerated students,

e



CHAPTER V
SUGGESTIONS FOR IMPROVING THE PROGRAM

Students, teachers, counselors, and administrators
were all quite willing to offer suggestions for improving
the program, One suggestion made more frequently by those
students in speclal accelerated classes was to mix them with
" the other students. As one student expressed it, "We get
tired of looking at the same faces all day every day."
Another suggestion was to recommend that teachers consult
one another before deciding on the amount of homeworkvto be
agssigned in each class in order to prevent an excessive

homework load,

I. SELECTION OF CANDIDATES

Counselors and teachers allke were concerned about
the eriteria used in making Seleétions of students for the
program, - Seventh grade teachers recommended more emphasis
on achievement and less emphasis on standardiied tests.,
Counselors recommended, in addition to achievement, more
emphagis on maturity, reading ability, and special interests,

A complete 1list of criteria for selection would .
include the following items:

1. Achlievement - no grade less than a "B" in sixth

and seventh grade subjects,
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2. Motivation - (2) promptness in turning in assigne
ments, (b) using time to good advantage, {c¢) being selfw
motivated rather than parent-motivated. ’

3. Personality - (a) ability to get along with peers,
(v) showing courtesy toward teachers, (c) maintaining good
gelf-control, | ;

4, Aptitude -~ interest and demonstrated ability in
-ona or more academio sub jects, |

5. Standardized test score - at least one standard
deviation above the mean on an achievement test. | |

6. Approval of parents, teacher, principal - all
must agree that the pupll is capable of accelerated‘wdrk.

One teacher suggested as an additionsl criterion

the capacity to work under stress and high competition. |

II. SELECTION AND TRAINING OF TEACHERS

The success of any classroom situation depends upon
two méjor factors - a student who wants to learn and a
teacher who knows his subject field and who cén 1mpar£.that
knowledge in a challenging manner. Several of the counselors
felt that more attention should be given to the selection of
teachers for accelerated classes, The principals recognized
the need for more in-service training for these teachers.:
Students have 1lndirectly suggested several areas for tralning

as indicated by some of their comments.
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Understanding Accelerated Students
A ninth grade student at Huguenot High School ssid,

I think that teachers, not Iimowing how to cope with
this type of student, feel they must demonstrate thelr
intelligence by giving these students extra classwork,
homework, and outside assignments. These teachers are
not teaching to the entire class, but are teaching to
the smartest ones in the group,

An eleventh grade student at the same school sald,

In certain classes the teacher attempts to provide a
flavor of what can be expected in college. This may be
fine for preparing the students for college, but at
times the material seems way over thelr heads and does

- nothing to enlighten them. Teachers also take it for

granted that all accelerated students are budding geniuses,

whereas only a few have that distinction,
A tenth grade student at Manchester High School
commented, |

I feel that teachers sometimes expect too much of s
student jJust because he or she is accelerated.

Teaching Methods
Thomas Dale High School provides the background for
this comment from an eighth grade student.
Also when work becomes a repetitious cycle: taking
notes (classwork), studying them (homework), discussing

them, and having a test, it is easy to see how a olass
can be bored "silly."

III. CURRICULUM

Students entering thé accelerated program would have
an initial choice of area, but within that selected area the

choice of subjects would be limited.
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Hathematlcs and Scleuce
This program would follow exactly the present pattern.

Grade Mathematics Science

8 Algebra I General Science
9 Plane Geometry Biology :
10 Algebra II _ Chemistry
11 Solid Geometry Physics
and Trigonometry , .
12 Advanced Mathematics Advanced Sclence

The content of the advanced mathematics course would
of mnecessity depend largely on the qualifications of tbe
teacher and students. The counselors at Huguenot said,
"Graduates have told us they need more advanced algebra.“

G. H. Reid, Principal of Huguenot High School, pro=
posed that the advanced science course offer advanced work
in each of the three sciences, biology, chemistry, and
physics., Each would be taught for approximately twelve weeks
by the specific sublect teacher. Mr. Reid indicated that
there might be a minor problem of scheduling for the teachers,
but that this would not be insurmountable. This would not

be a college credit course, but would be solely for enrichment,’

English and Social Studies _

Each student must take five years of English and three
Years of social studles as prescribed by the State Board‘of‘
Education. In sooclal studles the candldateffor graduation

must take elther geography or world history, United States
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and Virginie History, and United States and Virginia Govern-
ment, The State Board of Fducation prescribes no specifie
courses at any grade level, The matter of cpntent is entirely
at the discretion of the local school system, according to
Mr. Gordon Braoks, Director of Teacher Education and Certl-
fication, State Board of Educat:ion.16 The suggested sequence
of courses listed below shows how acceleration may take place
end still meet state requirements, A

English 9, the designation for English taken at the
ninth grade level, would be omitted, ahd the subsequent
courses would be advanced one year, thereby providing for‘»
an accelerated English course during the twelfth grade.
United States History and Government, normally taken at
eleventh and twelfth grade levels, respectively, would bé
advanced one year, and thus provide for an extra social

studies course in the twelfth grade.

Grade English Social Studies

8 English 8 History 8

9 English 10 Geography or
World History

10 English 11 United States History

11 English 12 - United States
Government

12 Advanced English Soclal Studies

World Literature Economics, Political
Creative Writing Science, Soclology
Vocabulary Psychology

15Gordon Brooks, State Board of Education,
telephone interview, June 26, 1964,

s e m— e,
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, The schedule given above was planned in conference
with Mr. W. N. Kaempf, Prinecipal of New Broad Rock Elementary
School; Mr. G, H. Reid, Princlpal of Huguenot High School;
and Mr, J. A. Michael, Prineipal_éf Manchester High School,
The desirability for such a program had been expressed by

other principals, students, and counselors,

Languages ’ ' . |
At the present time, Latin, Spanish, and French are

the only foreign languages offered in Chesterfield County.
These courses begin in the ninth grade, Few seventh grade
students have applied to take a foreign language at the
eighth grade level. The counselors at Huguenot High School
recommended that Latin be offered at the eighth and ninth
grade levels, . In the tenth grade; the student would have the
choice of continuing with Latin or beginning French or Span-
ish., The offering of any other language such as German or
Russian would of necessity depend on the student demand and

the availability of qualified teachers,

III. EVALUATION OF STUDENT PROGRESS

One problem which only three of the students meﬁtioned,
but which‘was 1mportant enough fbr one of'the principals to
point out, was the matter of evaluating the work which the

students accomplished. An eleventh grade student at Huguenot
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High School wrote as follows:

“One of my main complaints about the accelerated ,
course is not receiving compensation for the extra work.
For instance, when I receive an "A" I know that I have

" really worked on it a lot harder than many other students
not in the "X" program, This is true in some classes more
than others, I do not mind the extra work so much as
other students receiving the same or better grades for
much less work. ‘

The counselors at Huguenot High School in their
recommendation on the evaluation of students wrote,
Provide some means for evaluating students so that
the accelerated ones will not be penalized by getting

lower grades than the comparable student on the none
accelerated course,

Although the counselors did not recommend a specific
solution to the problem in the written report, they had
mentioned in previous interviews the system used by the
Richmond City Public Schools. 1In 1962 the Richmond City
School Bdard received a report from arcommittee which had
studied the matter of ranking students in class., This
coﬁmittee recommended a welghting factor of 1.3 to be used
in determining rank for accelerated students, This ﬁeant
that the grade in each subject would be multiplied by this
factor in order to reach a falr averagé for the student who
had to work harder for his grades, According to the report,
this had the effect of increasing the total average by one
letter grade.17 |

l7"Report of the Commlttee on Determ1n§ Rank in Class"
(Richmond, Va.: Richmond Public Schools, 1962) (Mimeographed.)
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IV. ADJUSTMENT PROVISIONS

Experience has shown that there are some students who
either canmot or will not maintain’the pace necessary to make
satisfactory progress in the accelerated program. No student
who has over-estimated his ébility to keep up with his studies
or for some other reason has failed to maihtain high gfades'
need be forced to remain in thé program, It has also been
observed that interests which‘were considered all-imporfant
at one age or grade level may become matters of least import-
ance to the student at a later level. In either event, some
means must be provided for changing the stﬁdent from the
accelerated program to the regular program.

Since enrollment in the accelerated program is basic=-
ally a matter of being in a class one year ahead of the
normal scheduls, then leaving the program would simply be a
matter of enrolling in a class at the normal grade level,

The progress of all accelerated students should be reviewed
at the end of the first grading period in the fall and any
student whose grades were unsatisfactory or who appeared to
be having difficulty would immediately be scheduled into the
appropriate clasg, Students who fall to maintain a *B" or
better average should be placed in the regular program as is

the practice at John Marshall High School in Richmond.18

18"Programs of Study - Placement of Pupils"
(Richmond, Va.: John Marshall High School, 1962) (Mimeographed.)
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Students, with the consent of their parents and
counselors, may withdraw from the program for any succeeding
yeaf, and return to the regular progranm,

Several of the principals recommended that means be
provided for students to move into the program after they
had entered high school. While they made no specific recom-
mendation, it was felt that any student qualifying for the
accelerated program could take the necessary make-up work
in summer school. The advanced course could then be taken

during the regular school session,

Sumrary - Improvements were suggested in four major
areas as follows: |

1. Selection - develop criteria to guide the seventh
grade teachers in thelr selectlon of candidates.

2, Subject areas - expand the program to include
English, social studles, and foreign languages,

3. Uniform county program -~ place all accelerated
students one year ahead of their normal grade placement in
their chosen subject area. Major enrichment would take
place in the senlior year, |

4., Early graduation - permit qualified students who

so desire to graduate at the end of four years,



CHAPTER VI

SUMMAHY; CONCLUSIONS, AND RECOMMENDATIONS

The purpéses of this study were to make a survey of
the accelerated program in the high schools of Chesterfield
County, to evaluate the program, and to make suggestions for

its improvement,

I. SUMMARY

| Thé accelerated program was begun in 1958 in response
to public demand fbr'a gstronger program in mathematics and
science. Candidates were sela~ted in the seventh grade by
thelr teachers, and were given an intelligence test in an
attempt to determine thelr intellectual qualifications.
Final selection of céndidates was based on an I:Q; of 120
or higher as determined by the test. ,

Pupils who chose to enter the program took, in the
eighth grade, algebra and sclience which under normal condi-
tions were offered in the ninth grade, As originally planned,
there was to be no acceleration in any other subjlect. .

Ag enrollment increased in the larger high schools,
the accelerated program was expanded to include English and
soclal studies, In addition to advancement in grade level,
acceleration took the form of enrichment,

Many students who found they lacked the aptitude or

interest for mathematics or science withdrew from the program
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at the end of the ninth gradé. This meant that such students

| weréJno longer considered to be on the accelerated progranm.

Huguenot High School was found to be the only one to permit

a student to continue in accelerated English and soclal

studies after returning to the regular mathematics and science

gourses,

II. CONCLUSIONS

Information was obtained during interviews and from
questionmnaire replies from students, teachers, counselors,
and. principals, An analysis of this 1nformatlon revealed
the following:

| 1. Seventh grade teachers are not given sufficlient
criteria to use as a background for making a selection of
candidates. These teachers have requested such criteria,

2, Students in the eighth and ninth grades were
generally satisfied with the program. However, students in
the upper grades expressed dissatisfaction with the way the
program has developed. | L

3. The smaller high schools have followed the original
program quite closely. The larger high schobls, with a
sufficient number of students to jJustify separate sectibns,
have developed a form of acceleration and enrichment in

English and social studies as well as mathematics and science,
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k, The Otis Quick-Scoring Mental Ability Test used
for screening was found to be inadequate for the purpose;
Teachers felt that more emphasis should be placed on achleve-
ment and motivation than on a standardlzed test.

5. Teachers, counselors, and principals expressed the
desire for greater uniformity in the program.

6. The title which the program now has is misleading
| because of the varlety of forms the program takes iﬁ the

separate schools,

III. RECOMMENDATIONS

All students in Chesterfield County who have the
mental ability as measured by recognized standardized test
scores and the demonstrated ability to achieve and maintain
a high level of success in thelr chosen fields should be

given the opportunity to enroll in the accelerated program,

Name of Program
It is recommended that the name accelerated program

be retained, and that it be defined as "advancement in mental
growth or achlevement beyond the average for the individual's
chronological age." 1In application, an accelerated student

would be placed in classes one year ahead of his normal grade
placement in any one or more academic subjects of his cholce,

This meaning will be used uniformly throughout the county.
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Criteria,for Candidates

All students who are interested should be permitted
to take the qualifying test, Candidates will be enrolled in
the accelerated program on the following bases:

1. Test score approximately one standard deviation
above the established mean score for the test.

2, Achievement demonstrated by grades of "B" or better
in grades six and seven,

3. Recommendations of seventh grade teacher based
on eriteria given in Chapter V, o

4. The approval of the elementary principal.

5. The consent of the student's parentsi

Probation Period

The eighth grade would serve as a probationary period.
Students who fail to maintain at least a "B" average in the
accelerated subjects would be required to enroll in the .
regular program in the ninth grade. During the eighth grade,
the student’s record would be reviewed by a counselor, and |
a conference would be held with the student., If for any
reason the counselor, the parent,‘or the student decided it
was best to ﬁithdraw from the program, the change would be
made to take effeect at the beginning of the ninth grade.

Earix Graduation
Students with demonstrated abllity should be permitted
to progress through high school as quickly as they wish to go



| ) - w
and can go, It would be possible, on the proposed program,'
to earn the required number of credits for graduation in four
years., Should he desire early graduation, it would be
necessary for the student to take one year of English in
summer school in order to get the required five credits., All
other requirements for either a college preparatory or a
general diploma could be met in the shorter time.

In those instances where a student with autstanding
ability attended a small high school which could not offer
advanced éoursas due to limited enrollment, early graduation

“would permit that student to attend college a year earlier.
This would relieve the administrative problem of providing

special classes for one or two students,

Permanent Records
A1l subjects would be recorded on the permanent

record form in terms of the grade level of the class being
taken, using the designations adopted by the county for such
classes. 1In practice, this means that a student accelerated
in English would omit ninth grade English, goling directly
from eighth to tenth grade Engllsh, and thence to eleventh,
twelfth, and advanced English in that order. The permanent
record would be marked in accordance with these designations.
This would help reduce confusion when transcripts are for-

warded to college admissions officials,
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Curriculum
On the basis of suggestions from counselors and

principals, it is recommended that no major enrichment be
glven in classes from the eighth grade through the eleventh
grade. It is further recommended that advanced courses in
mathematics, science, English, and soclal studlies be offered
in the twelfth grade. A more detailed outline of the content

of these courses has been provided in Chapter V.

Puture Study
It is recommended that a study be made of those

students who were 1ist¢d as candidates by their seventh grade
teachers but who failed to achieve the score of 120 required
for admission to the program, The question to be explored
would be, "How many of these students have achieved as well
as those who qualified and were enrolléd in the program?®

It is also recommended that a follow-up study be made
of the students now on the program as they enter college to
determine the value of the type of acceleration they have

recelved.
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APPENDIX A

A copy of the letter which was sent to the principals
of the elementary and high schools of Chesterfield County.



To: Principals
Chesterfield Gounty

From: C. w. Krause
Guidance Coordinator Phone 232-5526
Manchester High School

Re: Study of "Accelerated" program as it now exists in
Chesterfield County, and suggestions for improvement,

May we have your help in a very special prolect? The
undersigned is attempting to gather material for a Master's
Thesis, and Dr. Edward F., Overton, Together with Mr, Fred D.
Thompson and Mr, W, W, Gordon, have approved the topic,

The purpose of the study is to determine the exact
nature of the program as it now exists in Chesterfield County,
and to make recommendations for improvement., A summary of the
paper will be prepared to send to colleges in this area to
give them a better understanding of our program,

You will find enclosed some questionnaires designed to
gather the information needed. Attached to each questionnaire
is a statement defining the terms being used. All answers
should be in terms of the definitions in so far as possible,

In addition to the information requested on the
questionnaires, I will need some statistical data on the
students who have been and who are now on the program, With
your permission, I would like to visit your school and gather
this material personally.

If possible, I would like to have the information by
May 22. The statistical data required can be gathered after
gschool is out if necessary,

Secondary school principals will received question-
naires for themselves, guldance personnel, teachers who are
this year teaching one or more accelerated classes, and
students who are now in the program, Elementary principals
will receive forms for themselves and their seventh grade
teachers, We will not require statistical data on elementary
pupils,

Many thanks for your heip in this matten{



APPENDIX B

Copies of the questionnaire forms which were sent

to students, teachers, principals, and counselors,
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STUDENT'S QUESTIONNAIRE

Grade

Looking back over your accelerated school program, what do
you think about it? Pleasse answer the questions below,

1.

Clasawork:

Do you get any enjoyment out of o
your classes?

Do you feel you are being challenged to
do your best work at all times?

Do you sometimes have the feeling of
being ?pushed' beyord your capacity?

Other comments on classwork below.

Homework:

Do you feel that you have too much
homework?

Does your homework add to your under-
standing of the subject?

Is your homework largely a simple
repetition of class work?

Doea your homework load exclude you from
school soclal activities?

Qther comments on homework below,

Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No




SEVENTH GRADE TEACHER'S
QUESTIONNAIRE
An attempt is being made to study the accelerated
program for gifted students as it now exists in Chesterfield
County. As a seventh grade teacher, you have a great respon-

. 8ibility for recommending students for this program. Would
you please help us by filling out the questionnaire below?

1. Check all of the bases on which you recommend a student
for this program,
1. Stralght "A" grades . « « + « o o+ o .
2, Mixed "A"s and "B"8 , + ¢+ o 4 o ¢ o .
3. Personality - pleasant, cooperative
4, Potential ~ "Could do better" . . . .
5. Think he would respond to challenge
6. High standardized test scores . . . .

7. High standardized test scores even
if grades are 1oWw . . ¢ ¢ o o ¢ &

8. Other

2. Do you talk to a child's previous teachers Yes No
before making a final recommendation?

3. Do you help the child's parents understand Yes No
the purpose of the program at the time
of recommendation?

L, Do you yourself understand the purpose of Yes No_
the accelerated program as it now exists?

5. Comments or suggestions for improving the method of
gelection of students for the program. Use space
elow,



HIGH SCHOOL TEACHER'S
QUESTIONNAIRE

An attempt is being made to study the accelerated

program as it now exists in Chesterfield County. We would
like to have your frank appraisal in the answers to the
questions below. _All replies will be kept confidential,

Sub Ject Grade

Part 1.

1.
2,

3.

7.

Number of pupils.in your accelerated class?

Did you teach this same course last year? Yes No

Are the textbooks appropriate for the Yes ‘ No
accelerated program?

Can you find sufficlient supplementary Yes No

material?

Taken as a group, are your accelerated Yes No
students outstandingly superior to
your best non-accelerated students?

In your opinion, what per cent of the
students in your accelerated class
should not have been placed in this
group?

Which title do you feel best describes the present
program?

'Accélerated
Enriched

Advanced Placement

N

Other

Should students be accelerated in all subjects or only in
those areas which standardized tests show their
greatest strength?

All subjects
Limited

R ————
—————




HIGH SCHOOL TEACHER'S
QUESTIONNAIRE

Part 2,

9. Check the system of grading below whlch most nearl§ fits

the one you use, (Not for report card purposes

1, Strict numerical gradlng from zero to
one hundred.

2, On the curve so that you will have

approximately as many low grades as
high grades,

3, Tests so difficult that only the best
students will make high grades,

4, Use all students in all of your oclasses
to determine the ocurve.

5. Tend to make a "B" on the accelerated
course equal to an 'A“ on the regular
course,

10, Observation of charactaristies of accelerated students
.as 8 group,

1. Feeling of sunariority over average students,
No noticeable difference between accelerated
and average groups.

2. Adjustment to new situations as cempared with
average students,

Better_____ Same as Poorer

3, Motivation to study as compared with average
students,
Better ____ Same as Poorer

4. Grade-consciousness more apparent in accelw
erated students than in average students?
More Same as Poorsr

11, Type of certificate you hold.

Degree you now hold.

Date of last c¢lass you took to malntaln or improve your
certificates.

o i ——

e S P




PRINCIPAL'S QUESTIONNAIRE

Elementary

An attempt is being made to study the accelerated

program for gifted students in Chesterfield Counby. Will

you please answer the questions below?

1. Do you feel you understand the Yes No

accelerated program?

2, Do you have eonferences with your Yes No

seventh grade teachers to help
them make the proper selection of
students for the program?

3. Do you' review the records of the selected Yes No

students before allowing them to be
approached on the subject?

k, Do you discuss the progran with the ’ Yes. No

parent3s of the selected children?

5. Do you have a plan for identifying gifted Yes No

students below the seventh grade and
helping teachers glve them more than -
average attention and help?

6. Would you accept help from the high school Yes _ No

guidance personnel in gulding your
selection of students for this program?

7. Would you like to see a closer'working Yes No

relationship between the high school
coungselors and the elementary schools?

On the reverse of this sheet, please glve your frank
appraisal of the accelerated program as it now exists in
Chesterfield County with special reference to the
definitions given on the attached sheet. Please list your
suggestions for improving the program,




PRINCIPAL'S QUESTIONNAIRE
HIGH SCHOOL

1. Do you feel that you fully understand Yes No

the accelerated program?

2. Do you have any special in~service train. Yes No

ing programs for the teachers of
accelerated courses?

3. Do you review the records of students Yes No

before they are scheduled for the
accelerated program in the eighth
grade?

4k, Do you ask for progress reports from Yes No

teachers and counselors concerning
these students?

5. Do you let the parents take the initiative Yes‘ No

in requesting that a student be
removed from the accelerated progranm?

On the reverse of this sheet, please give your frank
appraisal of the accelerated program as it now exlists in
Chesterfield County with special reference to the
definitions given elsewhere. Please list your suggestions
for improving the progran,



field County.

COUNSELOR'S QUESTIONNAIRE

An attempt is being made to study the accelerated
program for gifted students as it now exists in Chester-

In your work with these students you have

had time to observe the operation of the program and 1its

effect on the students.

gram would be very much appreciated.

5.

Are you a full- or part-time counselor? Full

If

Do

Do

Do

Your frank appraisal of the pro-

Part

part-time, have you had any special
training in guidance? Yes

No

you follow the progress of your
accelerated students? Yes

No

you talk to parents when these
students fall to make expected grades? Yes

»No

you recommend that students drop
from the program when they cannot or

No

will not maintalin high grades? Yes

6. What title would you give to the program

as it now exists?
a. Accelerated
b. Advanced placement
¢. Enrlched
d. Other (Specify)

—————
———
——t———

7. In the space below, please glve your appraisal of the
program as it now functions, and any suggestions you

would make for improving it,




APPENDIX C

Form used for gathering statistical data from

students' permanent records.




Name

School

Grade

California Mental Maturiby Test Lang Non-Lang  Tot

" Lorge~Thorndike

Lang Non~Lang Tot

Differential Aptitude Test Zile Verb Numerical Tot

S.C.A.T.  9th grade Verb
S.C.A,T. 1llth grade Verb
S.T.E.P.  9th grade

Math Science Soc, St. Reading

S.T.E.P.

Math  Sclence  Soe. St.  Reading

8th grade

Eng., L__GOr___
Algebra 1 _____
Gen, Sei.___
History

Phys. Ed.

11th grade
Eng., L__ Gr

" st

History 3

Physics
Math &

B

et~

Numerical  Tot

Numeriecal Tot

/ List

11th grade

Write

List Write

Grades
9th grade
Eng. L__Gr___
P1. Geom.______
Biology

Phys. Ed.

12th grade
Eng. L___Gr

Government

Adv. Sci.

Adv, Math.

10th grade
Eng, L___Gr

Algebra 2 |

- Chemistry

Phys. Ed. "

Summer School

e o bl 85T k5 e
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List of definitlons which accompanied questionnaires

sent to teachers, principals and counselors.




DEFINITIONS.

Por the purpose of this paper, definitions of terms as found
in Dictionary of Education, Carter V. Good, McGraw-Hill Book
Co,, 1Inc,, New York, 1959, will be used,

ACCELERATION -

1) the process of progressing through the school grades at a
rate faster than that of the average child, either by
skipping grades or by rapidly mastering the work of one
grade and moving on to the next higher grade:

2) advancement in mental growth or achlevement beyond the
average for the individual's chronological age:

3) a general term including all administrative practices

- which result in completing a school program in less than
the usual tinme,

ADVANCED STANDING

The status accorded a student admitted to an educational
institution with educational attainment credited to him
beyond the minimum required for admission, (Advanced stand-
ing usually shortens the time necessary to complete diploma
or degree requirements,)

ENRICHMENT

Enriched curriculum - a curriculum planhed to take care of
individual differences so that pupils of all levels of
ability may be stimulated to do their best work

Enrichment -~ subject - the act or process of increasing the
quality or quantity of the offering in a unit of instruction
by the inclusion of pertinent illustrative and related
material with the basic subject matter or lesson to be taught,

Enrichment - vertical - The curricular provision for advanced
work or further speclialization in the same area of learning,



VITA

Charles Willard Krause, son of Elbert L. and Esther H,
Krause, was born August 9, 1918, in Windsor, Forth Carolina,
He was graduated from Baltimore City College, Baltimore,
Maryland, in 1937, with a combined college preparatory and
business certificate. He was graduated from the University
of Richmond in 1942 with a Bachelor of Arts Degree. In 1945
he received the Bachelor of Divinity Degree from Colgate-
Rochester Divinity School, Rochester, New York.

He served as pastor of the Vesuvius Baptist Church,
Vesuvius, Virginia from October, 1945 until March, 1952, 1In
response to a‘call from the Board of Christian Education,
Presbyterian Church in the United States, he accepted the
position of Director of the Audio-Visual Alds Department.
He served in this position from 1952 until September, 1960,
when he was appointed to his present post of Director of
Guidance at Manchester High School, Chesterfield County,
Virginia,

In 1943 he was married to a Westhampton College
graduate, Miss Evelyn L. Allen. A son, Charles Allen Krause,

was born on February 9, 1948,
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