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the hope of mstﬂlmg visionsin: Lhe1r stu—

Mgthe debate

- A Speclal Commentary Aeport

s mggle to simply. teach the :

" piculum “add-ons” that schools should not

. strategies do not work for every student.

dents’ heads of their future livelihood.

Equipped with such a sense of possibility,

the theory goes, students will be more in-

clined to plug away at academics; they can

see that their hard work will pﬁy. off down
the road. T

" But critics ,argn that i euchm Job

ers hardly have the’ time or ene1gy to
add yet another “extra” to their lesson
plans Moreover, somie chl,ldren aimply
~are not. ready for, Lhese experiential

Maryiand’s lugh qchool commumty— &
service reqmrement asserts ‘that
teaching such skills'is a fupdamental
part of schools’ missions. 'On the other
hand, a concerned grandparent argues
that such programs are unnecessary cur-

be burdened with, especially because the

Finally, two high school Leachers reflect
on how they integrated school-to- -work and
service-lear ning projects into the carricu-
Ium—to the benefit of the st.udents and
the commumnity. .

This special Commentary report, one in
a series examining crucial issues in educa-
tion, is being underwritten by a grant from
the Philip Morris Companies Iuc. . .
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mcrican educatmn‘ The schools
g-work: movcmcnt nauonal ‘and

ong the three:mini-movements,

© [ ious community, mst.lt'llf:lons——- amilies, employcr work-
places, local’ Qvernment, pmﬁt citizens' organu
: UBHlb]llt]eS for:“powerful-tlearning
e expeuencea [hese: structured ‘experiences in tho ‘com-
o muaity can make roal: and moaninglul” the. academ:c

Teiallys duting .a. period of adolescent

‘suv:ce, and service;

he; ahare seveml xmpo:‘tant fun-_

T iactwe rather.than’ passlve leqrnmg environments, Var-
! {3

forth when it is needed in later life.

-velopment group: |

‘baged learning, one which shares many of its benefits.
JFor example, service learning is one of
the faw opportusnities for students to ex-
‘perience what.ib means to contribute to
society—to. make a - difference—espe-

‘growth when this experjence is very de-
kvelopmentaily important. It reconnecla
the student to his or her wmm\mity,
and the. school. (if the effort is school-
based) te its neighborliood. Moreover,
sorvice learning, lilke-apprenticeship ex-
periences, contextualizes the student's |4
learning, whether that learning stems A} .4
from the classvoom, the workplace, oz, #
the service project. Service learning, if ‘////;f
done-well, provides the enviranment in ‘\éf/ -
which students can'gain organizational, .
team, and problem-posing and -solving skills, and
other attitudes and eapabilities necessary to future
work and'fearnjng.”

" These three’ m1m~movements should be viewed
$hl()ugh a broader prism than that of scheeling. Their

here what one learns jn school is $he bess way to en-
hance and reinforce classroom learning and to call it

- In the words of Hilary Penninglen, the president of
Jobs for the Puture, the Boston-based workforce-de-

“We see service learning a8 a close cousin to work-

L
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philosophies approach young people a8 resources who
are capable of contributing now, not merely in later
life, Rather than regard students as helpless and
empty vessels into whom teachers pour information,
adults in experiential education sco themselves as
partners and guides, helping to produce heaithy, self-
affirming, and productive lifelong learners, Young peo-
plo are also full partners, taking substantial personal

responsibility for clncctmg their own lem ning. By.
helping young people grow: through varipus foems'of
doing, these adults offer the essential respoct that
many of these youths find absent in their lives. Focus-
ing on practical results and outecomes, experiential |

. - grams ag'options {o;
.:1'1ﬁc that Zall: s[‘.ude

articipate; They presen
Cy:bo.prave t]wu' poin

‘ness projects;not atonas of the long=:
: termi impactsuch’ progl ams have;
Jhad on participants’ job placement
‘and success, Thers is absolutely no’
© evidence that school-to-work pro
-grama; successfully. { prepare::ail
schoolghjldren: to - make” signifi
cant—or éyen ndc,quatc—contnbu
- tions to.the workpluce
Not.ene student in the United [/
.':tates has completed a, trammg-
Program ‘such as thote outlined’ in'’
- the federal seript, which requires,
_that a’student, wouid haye been
counseled; dunng ‘school Lune, from:
“the earliest possible age, and:no;
later than Tth grade,” on. the career,
choices available to }um :
Congider this: The student woulcl :
have been trained in a curricubum |
‘thet “integrated all academics with.
Vc)cahona} skills” and taught in the’
“context of [his] future werkpiace,” e i
This hypothetical school-to-work. student wou]d have
been taught on the approved work site, as well as hav-
ing his workplace academics or “applied” academics
taught part-time at the schoel site. “School-based men-
tors” and “work-based mentors” would have counseled

transition between his “school-based learning” and his

and guided theo student successfully through a smeoth:

fedcml money moing to an ed\lcdt:()ndl quldt (ix that has
yet to-beievaluated?
Advogates, of achool- to-wm i3 prn;,ldms assume that
cvery chzldmwhun‘ placed in such a program-—will
hieva'the outcomes intended for them. Will such a
prngram work for all children? These anecdetes only ag-
count for children who hiave been eduealed within a tra-
ditional curriculum. Only when these students have
mastered the necessary basics and have reacher an age
when they-can begin to open their minds to their fu-
tul o5 are they placed into a high school carcer-cxplo-
rat_it_)n program or a vacational program, Proponents cite
these successesiand proudly claim total eredit for the po-
tentml‘achlevemcnts of al students——regnrdless of their
: . age ar whether they have mastered
- the basics. Ancedotal evidence of
! these successes hus brought carcer-
- training programs to students as
~ young as clementary age.
. These “success stories” only prove
- what we have always lnown: If
you give children a solid basic edu-

give them a qualily vocational ex-
perience in their high scheol years,

tive members of society.

.- Good leachers with a quality aca-
" demnie curriculum have boen sue-
“cesslully producing good workers,
good leaders, and good citizens for
more than a century. They have ac-
- comaplished this in abi kinds of en-
%} vivonments with all kinds of teach-
ing tools,

Kindergarten teachers used 1o Lo
able to use ¢lass time Lo teach the
young minds in their class the al-
phabet, numbers, and simple arith-

- metic. Sadly, teachers at all grade levels face an in-

creagingly serious time deficit, Much of the problam is

* .+ due to programs, driven by social necds, that eutl info

academic class time, Timo is the currency of education.
The minutes a teacher spends on activitics like aing
awareness, carcer awareness, service learning, scotiosis
checks, vision and hearing screenings, counselor inler-

“cation in thelr younger years, then

they. wiil go on to become produc-

w2 € @ Al G TR il

views, career fairs, and employer visits are minutes nat
spent teaching reading, writing, history, geography,
math, and science. No wonder Johnny.con't read, Ifou
nation’s clui(hun leave:lat.grade;

thoy grow up, beceiise’ thei mll be as limited”
a8 their education.” }

Disruption of the cur r:culum is nat th(, only problem
with the scheol-to-work program. The federat program
includes a list of mandates that would require nothing
less than systemwide change in public education. One;
of these changes is in the district leadership. Most dis-
tricts are led by locally elected boards. ¥f local residents.

" do not like the direetion in'which the district is going,

they ean clect a new board,

The law calls for a new leadership, called the “lacal
partnership,” to make the decigions. By federal man-
date, the majority of this leaderghip body must consist
of employers and labor-union representatives, not edu-
chtors, It is this new local partnership that'vetrains,
teachers, sets curriculum, standards, benchmarks, and
assessments, approves appropriate work sites, and ne-
gotiates contracts. In this mandated structure, with
the local partuership retraining teachoers, negotliating
contracts, and setting curriculum, what is left for the
site councils and achool boards (o do? And how does
our community vepiace the focal partnership if we
don't like the divection they are taking our schools?

The propomenta of this ptan have indeed focused on &
so-called national need. They have created an educa-
tion urgency and come up with a quick-fix solution
that puts them in eontrol. Meanwhile, the Labor De-
partment, businesses, and the labor unions wilf have a
hand in defining curriculum, negotiating contracts,
and, in esgence, controlling education and the human
capital that will be produced by our radically altered
public schools, And all of this is being pulied off right
under the nose of our elected officials. Why? Because
this program, ag a federnf grant to the siate, can be put
in place without the oversight of elected pﬂlcmi‘;, ex-
cept the governor.

The reing of control, in this case and others, are slip-
ping further and further from the schools and teach-

*ers, With programs like this one, teachers are losing
conérel of how to spend their $ime in the classroom.
More important, they are losing the creativity and au-
thority to determinc what the students need to
progress and suceeed. Let's get back 1o teachers and
school adminiatrators deciding what is best for their
studenty’ futures,

Thlt aithor is t.fa(’.,s'iale chairwoman of Idaho Citizens
for Quality Education and the chairwoman of the state
affilicte of the Eagle Forum, an Alton, Hl.-based conser-
vative advocay group.
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lexrning leads young:people toward:competence, re
sponsxb:h!.y, and:success: Forithe participating aduits
such experiences bring-grea pmfeqsmnal and per

People do not learn, @oiely from Kperience. (If weidid
we would not repeatiour mistekey'so uften!) What. w
do learn from i is reﬂcchlon on our experience, that i, in
tegration of the: new_mformatmn with'eur previous!
learning, our personal values, and our life situation
When: experience “fitg"what is percewcd to be impor
tant; useful) and valuablo this'ig true learning—not
merely o wte exerciseito pass an- anmmauon or other.
ephemeral hurdle. In:other:words, effective learning :

has te answer the student’s inevxtnble question: “Why.

de i need to learn. thig?? Our usual answers won't (.ut
it anymore: “You're going to’ need this someday,” or.
“Learn it because. I'm telling you it's important.”:

Many proponents: of higher; academic: Btdndardssr

would motivate students by instituting “consequences,”
or sanctions forifailing o mastér academic material

Undoubtedly, some:students: would 'work harder at :

-their studies if, for example, college admission, studen
financial aid, or entry-level:employment were made
conditional upon an ‘assessment of- academic success in’s
high school; Fear is a'poworful miotivator for some peo
ple. Few leaders:today disagree: mth the need for gtu
dents-to-achieve higher ncaden‘uc ‘performance. Ag ed
ucators,though, wé: should:-strive for: “positive:
motivation in the form oflively learning, rut.hm than
(].epend pmnarxly on fear of conﬂequences :

o

=+ That is, whereservice-learning, communiby-service,
nd school-le-work.programs offor a marked advan-
“tage. When I obsevve students learning in & variety of
‘well-structured experiential programs, [ have been
truek by the enthusiasm, even the joy, of these stu-
ents. When asked what they learn in the workplace
tor in-community service, young people wilk generally
exclaim: “I make a difference.” “People depend on me.”
+“Now I understand why scheol studics are important.”

“Iixcellence counts in life,”

“Most troubling’...

s dime; encrgy. and” money Lo nonacademic maticrs”

A home once a week to dis

uss with-the residents historicn

ents auch ‘aathe Great Depres
Wi

bout, commumeatmg wn;h hesr:
ng-impaired’ people and‘dbou
the natural-aging process: The:
eniors find:companionghip: and
makeaivontribution to students’
arning-This is gervice learning.:

c : o High' school vstudents - study !
boLany to leurn abonl. various.treest nutvitional needs

and ceological value, They plantitrens on the school

properly to repluce vandalived ones planted years. ag
in memory of dcceased students. Thig ju service learn
ing once again,
Scheols ¢an truly engug,o students in service-to.the
community. As & matter of public. pohcy, ‘schools car
and should makeit clear that caring for-others and.:
the community are characteristics:of msponmbie
adults; And we should engage students in learning
" that is relevant, interesting, and ‘pur pﬂacful Suvwe.
loarnmg accomphshes these objectives, [
Service lenmmg i cleazly compatlbie thh the-role’:

_of schoals in"our society. The mission of public educa-: .
tion nationwide is similar to that of my state:“lo con- *- paredness organizations are

tinuously improve public education in Maryland so-
that each learner acquires the skills, knowledgs, and |
values necessary to hecome a wsponmble citizen and
enjoy a productive life.We are encouraging gr aduutes
of public'achools to bcwme responsible citizens,

Service learning is s’ process that inculcates the val
ues and skills of good citizenship. By addressing com
munity problems that'students themselves identify,
i they get to know! their communitios~~the people, the
\  problems, and the way.competing'interests must bo
| juggled, Theae activities'are’basic for citizens in'any
‘ democracy. The framers of. the Constitution believed

that the health’ and longevity of owr desnoeracy wouid ™
depend wpon an informed and engaged éitizency. To !
‘ that end, students muat actively participatein their:

;-mg .And 75 percent said they do not serve becausce they
don’t’know how or hnve not been asked, Service learn-

-Maryland, and 25 percent of -

'the statod expectation that
youths can-and should be-
come involved citizens, ..

it Students  help . younger
: peers: by :tutoring, helping - -
- with - homeworl, coaching Bt~

sing adults to run after-school
~activities.: Firezand rescue
‘squads- and emergency pro-.

~ dents should be wqu:rod ‘to serve ag part of their 8[.]'1001-

ing, which couples sevvice to the community with prepa-
ation and reflectioniactivities, untoashes the energy
nd Ldeuhsm to znuim a difference in the conumunity.
‘service learning ave.capecially

are, ‘then reflect
heir, expenances

vastiresource in eurs
‘ gon mumtma ‘Service learn- - % 7 -
ng gives them' meaningful
“work and cultivates a sense
of belonging. . One. " siate, -

11 [1.5. schoal districts have-

AlY students .-can: serve.'
Cach:person can-do some-
hing o, care for’his or-her’.
omerunity and the people in

le league teams, and assist-

_served by young people who
-~ join: their ‘cadet programs.
Commuml.y organizations,
tike libraries, museums, and .
* parks, are served by young people who help with spe-
clal projects and everyday activities. The list is endless.

- Whether they have special nceds or are at-risk, stu-

ents serve their communities while they grow person-

“ally, socially, and intellectually.’

In 1992, the Maryland board of education becsine

© pate it a service-learning program in evder to gradu-

“ ale. Starting with the class of 1997, a Maryland high

school diploma will represent not enly the achieve-

- ment of academie requirements, but also the perfor-

But experiential education is not without its critics.
I a-trenchant agsault on gervice learning, Chester 15,
Finn Jr. and Gregg Vanourek reveal that they have yob
i to reconcile experiential edueation with academic
- achicvement. Writing in the October 1995 issue of
Commentary magazine, they conclude:

is that owr sclmola, which are per-
+forming se poorly in their core mission of fransmitting
baaic skills and essontial knowledge, are now diverting

+* Far from being a diversion from academic achieve-
.ment, experiential educators believe that thoiv applied
methodologies advance effective academic learning.
-Yet, the critice’ challenges must be addressed,
= Too many promising educntion-reform movements
bear out the adage, "Founded on a hunch, dismissed
© on a negative anecdote,” Bxperiential educators must
»be able to show that what they are doing lies at the
heart of effective learning. Until responsible research
-backs up anecdotal obacrvation and conclusively

mportunt m order for: students to ieum from t.hel.r ger-: - eugames, educators. aomng [:1:] m]- madels and: pmv:d-

e first in the country to require students to partici- -

demonstrates that the experiential mini-movements
can motivate many or most students Lo moster “busic
skills and essential knowledge” bettor than current
practice, service-learning, community-service, and
schook-to-work strategies will remain besct by skepli-
cism or under outright political assault. ..

The results of these programs spealk for themselves.
Whether bound for colleges or {ull-time workplaces
after gradustion, students are éxperiencing the reie-
vanee, the sense of connection, hetwoen academics and
life beyond the classroom.

Youths who used to think of themse[ve&. a8 poor or
average students have now decided they need and
want {lurther education. They have been turned on to
the excitement of learniong in the classroem—eom-
bined with relevant experience in Lhe community or in
n workplace,

Studonts in health sciences. develop realistic plans
for becoming registered nurses, physicians, and ve-
search scientists, Students in metal-working see them-
getves ag-future engineers, systems analysts, and geol-
ogists. One young woman stadying to be a machinist
gays ahe has set hor sights on no less than owning and
managihg the company in which she is apprenticing--
and for that higher education is essential.

Success in learning is infectious. P N

The author is the founder and co-director of the Ameri-
can Youth Policy Forum, a Washington-based profes-
sionrad-development organization for youth po!icymakers.

‘,{n . ﬁ»mmf 2 i?r,}f

; £

mance of service learning. Both%cb)u(r)age B :denhs to-

ward their highest powm.ml : : :

Service learmng isan mtﬂgml‘purt of. Murylnnd B.:
i rw I

menhs and competentce Ilﬂ
to asseas students’ learning in a
vice learning alfirms the vahze of learning firom reai
rather than vicavicus or simulated, c:,xpeuenccs Iinally,
service learning is one viable way to cngage the “whole’
villzge” in educating our children. Adult volunteers
and supervisors ab gervice organizations become, in

hnve designed theiriown sor-

-viee-learning ‘programsg;:To” ;

earn the superintendent’s ap- &

proval, such programs had to -
include developmentally ap-

* propriate preparation, action,
and reflection, as wel} 45 a
record-keeping mechanism to

- mark students’ progress to-

ward lulfiling the gradua-

tion requirement.

Bocause we are the first
state to tackle such an ef-
fort-—engaging ail studeats
in service learning—we have
had to begin from seratch, de-
veloping modeis, lendership,
and resources for- service
learning. Over time, the dis-

- tricts and the state education
department have together
builé consensus around good
classroom practice and how
to administer service learn-
ing on a statewide scale, Our
practice has evolved and im-

- proved. We have documented
whal we have learned and
ave using these tools {o evaiu-

ate and conlinaously improve service lesrning.

Another challenge facing eur mandated service-
learning program has been to match the public’s un-
derstanding of the spirit.of the law with the reality of
its nnp}omentatmn Service learning, because it
Cantmucd on Page 36

'Hae aulhnr i Ule executive dzrnrtm nf the Maryl(md
Student Serviee Alliance, ¢ Baltimore-based public- -
private partnership with the Marytand Department of
Education.

e
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Continued fron

‘mund‘! Tike vo]untemm
that basis rathor-than: the educatmnai process it is
'The propenents: have had to'take time te educate-the
public, pohcymnl 'g, and:qteachers; about. servic
learning.: T PR i
Mandatecl servicc earning is'centroversial. Some
people in the cummum'ty confuse.it-with the“commu-
nity restitution” that judges,order criminals to per-
form.-And it raises,questionsiabout.the:academie
-value:of students’ association withireligious organt
zatlons,acout.s,wor other groups. In addition; some feel
that the value of an.individual’s;contribution isdi

minished if everyone is deing it. But controversy has
- helped us articulate our goals and breaden the dia-
-logue-while helping the community come Lo consen-

sus on the value of service learning,
. 8ome teachers’ resistance to “the reform of the
month? ig another huedle. The cynical view that “this

- too shall pass” has forced some school systems into

crisis mode, Now that graduation for the first class

- with'the service-learning mandate is just over a year
“away, a couple of school systems are scrambling to -
form students and parents of the requirement.

Next year, some 40,000 Maryland students are ex-

“pected to graduale, having participated in service

learning, All 24 school-systems have developed ser-

and- ﬁgure Tpuki
- what we can do to
. ht.lp the commu

out: quest, for suc-
: .cess-And Timust:
. admlt I'am ono of thost: prople, You don't really realize
that working to improve things .. is:-what’s gonna help-:
keep you going down the road.So that's basicatly what. -
CI'm lookmg for/A: mcthod to keeping my mind open Lo L
the community and'to achieve my goals in jife?
A student wrote this essay in response to a rt_;cent ag-
signment in a class called Community Problom-Solving
101, Hie request does not seem ot all unreasonable: He.
wants his school to help him:do-wall and do good. Those’
of us working in highischools know how Gifficult it is to
help sthidents reach either of these goals. W(midn it be-
at least twice as chalienging:to do both?: - i
- Al the Rindge School ofTechnical AJL
we have arrived at ig a’surprising no.
Few pecple will arguerwith the idea that students
can contribute. te theix communities—and learsiin the. L
process——as long asthe sexvice-learning and schoolsto- .
worlk programs-are exeeuted well, In our wtruggie $0,
“increase the level of engagement of students in school,
we have discovered tha value of community: explo:
ration and:public- or private-sectorinternshipy.as
contexts for real learning. Tearing down the walls bo-
tween school and.community, makes it puss&blo to lay
groundwork bath: for. authentic school-based projects
and for-cormnunity+ or:work-based projects that give
“gtudents new reasony to engage in school.:
For example, in-the CityWorks program, ‘I'l;eshnmn,,
students seleet an aspect of life'in their'community.
that they would like Lo invesiigate. (Health, entertain-
. ment, and retail businesses-were all’topics of recent:)
projects.) Warking in small groups, they have:several
weeles to do research and field work, with the'stipula-,
" tion that most of the sites they visit must belwibhin -

with the group conducting a-presentation containing”
- - thelr findings. These inchude descriptions of their sites,: '
texts of interviews, photogmphs, and in many. cases,
three-dimensional models. Boe ‘
"The students then focus on nughhoz hoods of‘ the cn:y
in the.throes of revitalizalion and redevelopment ef
forts. Their projects involve a mixture of gimulation, .
such ag designs for:and models of new buildings and.”
businesses that they.would lile to see developed, and.-
“. products: with - sm:immediate: uye o neighborhoad -

. their junior and senior years
2440 participate in’ school-to-
““work transition and service-
‘learning oppertunities. One
- central: dilermna-in. wrban

‘inereasing number of stu.

tgaged, huu,c. nmore open to

1
: spend six hours cach day. It
18, our task . as- educators,

-~ tings where adults are will-

~wisors to structure a seminar

walking distance of the achool, The project culminates. -
. munitywide service project to address it. The year- -

: gruﬁps or-agencies, such as T-shirts publicizing partic.

ular community-renewal efforts.
Because of the community-oricnted nature of the

“work, both-projects have had the utanticipated payofl .

of greater community interest in our program as

‘ whole. Perhaps most significantly, the students’ field-
“worl functions as a natural oulreach mechanism for

finding community businesses and agencies that are

. willing to sponsor job-shadowing opportunities for our
-10th-grade students as wc.Il as longe: term placoments
“for oider students.:

We encourage studenta in

ommunities today is that an
dents seem to be more en-

_wm‘kplace and

atbings fthan
) the‘clagsrooms.
where they are.oxpected to-

¢ then, to find appropriate set-

ing to be mentory to students
and to do everything we can
to'enhance the learning po-
entml of those sites, -

n'aur sehopl-to- wmk pro-
rrams, the teacher worlks
. closely with work-site super- -

atthe cwork site. during
work” time for'students in

<similar plawmcnts such ag

hospitals and other health seitings, The seminar al-
ows atudents to reflect on their work, to practice
gkillg—particularly written and oral communication—
that are vital Lo workplace success, and to learn more
-about all aspeets of the indusiry in which they ave
working. At the school site, academic subjects like

~human anatomy and physiclogy are redesigned to em-

phasize the kmds of px obh,ms and tasks facing health
practitioners.”

+Over the course of Lheu lnternb}npe. qtudents carry
ut several projects that ave jeintly negotiated with su-

" pervisors and teachers. In order to figure oul what

they can do that will make a real contribution to the

{ ongoing work of the site and have educative value for

her, students must develop both self-linowledge and
cnowledge of the site.

- In our Cambridge Service Covps program, a diverse
“team of juniors and seniors develop a shared vision
" for what our city ought. to be, do a reality check of cur-
rent needs, produce an inveatory of Jocal resources,
docide on & target problem, and then organize a com-

long program makes up almost half the corps mem-

:+ bersentiro course load. The Cambridge Service Corps
:+ is unique; it is school-based and grounded in an acad-

emically rigorous curriculumn. In this course, comru-
nity projeets are not scon ps mervely extengions er ap-
“plications of the cu:rlLu!um. or as an extracurvicular
afterthought; rather, community problem solving is
_-the curriculum. The students’ werk leads them inte

ithe domains of social studies, language arts, and teeh-

- and community-focused initiatives, it has been obvious

- high schoeol curricutum. Taken together, work-based

.communities and workplaces; teachers use these prob-

'T.’;e authors work with the Rindge School of Technical

vice-learning programs, Maryland has also developed
statewide program-improvement tools based on what
teachers ahd administrators have learned. We arve -
implementing service learning hand in hand with
othor education reform efforts, including school-to-
work programs and Mmylands suhooi-perfurmance
aggessments.

The Malyland service- le'umng plcgtum is now a
potential model for other school systeme and state ed-
weation agencies. Although we faced challenges as the
{irst stale to mandate service learning fox graduation,
we feel service learning is an integral part of puhlic
education—1io invite students to learn whlle serving
their communities, ' ]

o

£

mull azts, earning them %‘r‘cdﬁ ‘in all thiee ar LR
Although we have seen the value of our work-oriented

10 us from the start that we must move beyond insert-
ing yuch initiatives, one by one, into the margins of the

learning and service learning frame a vision of a very
different, and, wo believe, ultimately more engaged and
powerful kind of learning. In this model, students ana-
lyze and solve real problems that present themselves in

. lems .to provide :their students
.. with engoing practice in deing pro-
jects and presentations and to lead
students into important domsaing
of discipline-based knowledge.

In preparing students for their
future lives as L(H]Hillll‘llty mem-
bors and wage earners; some of
the most important;skilly weo'can
+ help, them! ‘develoy
‘to'assess’ real commnmt.y needs
“and fashion responses to them;
carry out compléx, mhessy, multi-
step projects; and communicate
their ideas to relevant audicnces.
- Clearly, what we are talking
abeut here goes beyond tinkering
* with the high school; it requires
institutional change, This is mbre
likely to come about when we rec-
oguize that school-to-work and
service-learning programs ure
manifestations of the same bagic
educations] ideas—that students
tearn better when they see the
curricuiur in action,

T'rom.a societal perspective, this
type of education produces both
the competent worker that a
hoaithy economy demands and the engaged citizen
that & participatory democracy demands. From an in-
dividual perspective, it fosters both personal fulfill-
ment in a meaniagful vocation and a deeper sense of
connection to one’s community. Consequenily, stu-
dents instilled wilh an appreciation for the true value
of education {namely, its positive application to creat-
ing ourselves and our world) graduate with move than
a doep understanding of the world, They graduste
knowing they have a purposecful role in it . ]

Arts and the Cambridge Service Corps, respectively,
hoth of whick are housed al the Cambridge Rindge and
Latin School in Cambridge, Mass. ——

Jhls npecml Commentm'y 1ep0rt 15 ‘one in a
series that brmgs together léading thinkers,
and’ aducation: pollcymnkers to:;:focus.
attention-and frame the deba 3 :
issue. The geries is being unde‘ vritten by a
‘grant from.the Philip ] Morris Gompanles Inc.:
The:: Pluhp Morris,; Education’; Program
reco;,mu.es the ‘eritical role’ p!ayed by teachers.
by focusing on innovative.tencher, oducation
programs and on recruiting move minov lt.les .
into, tlm professmn L
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