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Circle how important you think each goal will be in your future
protessional lite.

Most Somewhat Somewhat Very
important  important  Neutral Unimportant Unimportant

Help others in 1 2 3 & s
difficulty

Be an suthorily in 1 2 3 4 5
my field

Have managerial 1 2 3 4 5
responsibilities in my

b

Have budgetary re- 1 2 3 4 5
sponsibilities in my job

Dsevelop a philosophy 1 2 3 4 5
of Hfe

Raise a family 1 2 3 4 5
Be well off financially 1 2 3 4 5
Succead in my own 1 2 3 4 5
business '

Reader may respond: Dr. Barbara Schaer
207 Dunstan Halt
Industriai Engineering
Aubum University, AL 36849
{205) 844-1407
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‘The Volunteer Potential of First-time Entering
Students: interest Areas and Incentives

Victoria J. Balenger and William E. Sediacek
University of Maryland

Abstract. First-time entering students at a large, eastern
university were given a survey assessing their interest in
various campus volunteer opportunities. The reiationship
between incentives and volurteer inferest was also studied.
The findings suggested that, generally, students did not differ-
entiate between "serving as a volunteer,” “earming course cradit
as a volunteer,” and "earming a monetary award as a volun-
teer” Cverall, students were most interested in volurteering for
the hemecoming commitiee and the campus racruitment or-
ganization, and least interested in volunteering for the counsel-

- ing center and the health center. Specific volunteer interests
are discussed i terms of their theoretical and practical implica-
tions for student affairs practitioners.

Orientation programs for incoming students tend to emphasize
~“What the campus can do for you™ - how various programs,
services, and facilities can be usad to the student's best ad-
vantage. Leaming to “negotiate the system” at an institution
of higher education Is indeed an education in itself. As stu-
dent affairs professionals, we must do all we canto

This rasearch project was supported by the Counseling Center, University of
Maryland, College Fark. Computer time was provided by the Computar Science
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tacilitate this process, especially given the evidsnce that use
of campus programs and facifities Is related to retention {Astin,
1975, 1977; Mallinckrodt & Sediacek, 1987; Tinto, 1975).

As we ancourage students to avail themselves of the myriad
of resources on campus, wa sometimes forget to focus on
"What you can do for the campus.” While this is beginning to
sound like a presidential speech, it does reflect the growing
sentiment among educators that volunteerism is an essential
part of the coliege education (University presidents urged...,
1988). Accordingly, Deive, Miniz, and Stewart {1987) devel-
oped a model of volunteer service leaming with the following
goal:

Resulting from a values education fostered by service
leaming experiences, students will move from an egocen-
tric to a more allocantric viewpoint, thereby being able to
accept greater responsibility for their immaediate commu-
nity and the larger society...(p. 4}.

To maximize the "volunteer potential” of incoming students,
we nheed to understand their interests and motivations. For
example, the trend toward vocationalism among students of
recent years (Garland, 1985; Parker, 1988; Study Group...,
1984) suggests that they might prefer volunteer positions that
are likely to promote their career aspirations. Garland (1985)
cited evidence that students are selscting information-inien-
sive, weli-paying professional fields, such as business, law,
and engineering (Upcraft, Finney, & Garland, 1984). Re-
search addressing the question of which voluntesr opportuni-
ties are most attractive to new students can aid the efforts of
student affairs professionals charged with recruitment.

While the specific volunteer interests of incoming students
clearly deserve our attention, perhaps our greatest concem is
that they might not get involved at all. Some writers {(e.g.,
Biackbum, 1986; Parker, 1988} have cbserved that students
are bscoming more difficult to attract to leadership positions,
gnd the overall success of organized campus activities seems

Joumal of The Freghman Year Experience, 1991, Vol 3, No. 1, 58-70,

to have ebbed. Parker (1888) suggested that students might
be more likely to volunteer with the following incentives:

(1) course credit for campus volunteers,

(2) exira credit in regular courses for campus volunteers, |

(3) required volunteer involvement as part of a regular
course, or

{4) some form of payment for.campus volunteers.

According to Miller (1987), leadership programs that award
acadernic credit, or are at least documented on a co-curricular
transcript, earn more respect and credibility than those that do
not. With regard to payment for volunteers, Ellis (1985)
suggested that the following research questions need to be
answeredg:

4+ What is the sffect of giving money - in any quantity - on
volunteering?

4+ s it more than an “enabling” {actor?

+ Does it provide recognition?

+ Is it recelved as a form of “earnings” by the volunteer,
and/or is it seen as such by salaried staff?

4+ When do “enabling funds” become a “stipend” and
when does a “stipend” become a "salary;" does the
level of money involved affect the volunteer work pro-
vided?. (p. 13)

A 1988 survey of Association of College Unions - International
(ACU-1) members found that in 36% of the unions repre-
sented, program board members received compensation
(Miller & Galey, 1988). However, the effect of academic credit
or stipends on student volunteer involvement has received
little empirical attention, perhaps because the notion of offer-
ing Incentives to volunteer seems incongruous.

There are, in fact, a number of practical and philosophical
reasons why offering incentives or compensation to volunteers
may be probiematic. Parker (1888) noted that many campus
departments do not have funds in their budgets to pay student
volunteers. When money is available, the practice of paying
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volunteers may serve to iimit the number of student volunteers
that can ba accommeodated. ¥ course credit is offered, inevita-
bly the volunteer program will attract some studenis who have
little intrinsic motivation to volunteer.

Generally, the “social interest” (Adler, 1964) value of campus
volunteerism may be compromised if any type of incentive or
compensation is offered. Psarce {1983} compared the atti-
tudas of volunteers and workers for pay in similar organiza-
tions and found that volunteers reported greater social and
service motivation than did their paid counterparts. While the
difference most likely was based on the divergent motivations
people have for voluntsering versus seeking a paid position
(Boatman, 1987), the volunteer experience itself may actually
foster social interest.

A final consideration is that student volunteers stand to lose
power and autonomy as they become accountable to those
who pay their stipends or award them course grades for their
involvement. If a skudent govemment association officer
receives a stipend from the administration, it is easy o see
how his or her effectiveness as an advocate for students could
be compromised, ¢

After establishing some of the reasons why offering campus
volunteers academic credit or stipends might not be desirable,
we must recognize that it may be in everyone’s best interest to
do so. if students really cannot afford to donate their time and
energy, the supply of campus volunteers will dwindle. Cam-
pus departments whose operations depend on volunteers will
suffar, as will the many individuals who rely on the services of
campus volunteers. Perhaps those with the most to lose are
the students who cannot or will not volunteer without incen-
tive. Campus volunteerism presents a unique davelopmental
opportunity that may never again present itself after the
college years are over.

While student affairs professionals must be prepared to

grapple with the many issues around volunteer incentives and
compensation, empirical research can facilitate informed
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decision-making in this area. The purpose of this study was
two-fold:

(1} to assess interest in specific volunteer opportunities
among incoming students; and

{2y to assess the degree to which the level of interest in
specific volunteer opportunities Is influenced by the
incentives of a monetary award or course credit.

Method

Participants were 850 randomly-sampled incoming students
aftending summer orientation at a large, eastern university,

representing 92% of the 917 students surveyed. More than
90% of incoming students attend orientation each year.

Participants were randomly assigned to one of three forms of
the "Campus Involvement Interest Survey” (CHIS), which was
patterned after the Situational Attitude Scale {Schwalb &
Sedlacek, 1990; Sedlacek & Brooks, 1972). On the CIIS,
students were asked to rate on a five-point Likert scale their
level of interest in each of eight campus volunteer opportuni-
ties. The three forms were identical except that the first
referred to "serving as a volunteer,” the second referred to
“eaming academic credit as a volunteer,” and the third re-
ferred to "eaming a monetary award as a volunteer,”

Because students were not aware that more than one form of
the survey existed, it can be assumed that they responded
genuinely to the level of incentive described on their respec-
tive forms. A comparison of group means dlarified the degree
to which interest in campus volunteer involvement was infiu-
enced by type of incentive offered.

Data were analyzed using a multivariate analysis of variance
(MANOVA) at an .05 level of significance, with incentive as
the independent variable (3 levels) and the specific volunteer
opportunities as the dependent varizbles.
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Resuits
Formm

The MANOVA was not significant for form. This indicates that
generally, students did not differentiate between “serving as a
volunteer,” "eamning academic credit,” or “earning a monetary
award” when they rated their level of interest in the eight
volunteer activities described on the survey.

Voluntear Interest Areas

Based on a rank ordering of group means, Table 1 shows
lavels of interest in the eight volunteer opportunities presented

Table 1
A Rank Ordering of Interest Levels in Eight Campus Volunteer
Opportunities, Including Means and Standard Daviations

Volunteer Opportunity Rank M SD
Homecoming Committee 1 290 1.1?
Carmpus Recruitmert 2 292 1.16
{conducting campus tours)

Co-ed Service Fraternity 3 295 1.09
Campus Hotline/Crisis Intervention 4 3.03 1.23
Student Union Programming Board 5 308 110
Athletic Dspariment {tutoring) 6 3.13 1.21
Counsaling Center {research; T 3.18 1.11
student services)

Health Center (paer ?Blucalion; 8 328 117

Means are based on the following scale: 1 = very intarested; 2 = sofnewhs:
interested; 3 = don know; 4 = somewhat disinterested; 5 = very disimterast-
od. N =850 {52% male, 48% female).

Journal of The Freshman Year Experience, 1891, Vol 3, No. 1, 58-70.

on the survey. While the homecoming committes and the
campus racrultment organization appeared to be the most
popular options among incoming students, the counseling
center and the health center elicited the least interest.

Discussion

When incoming students were asked to rate their level of
intarest in volunieering for varicus campus organizations, they
did not dispiay incraased willingness to volunteer with the
incentives of course cradit or 2 monetary award. This finding
suggests that incentives do not have a significant effect on
volunteer interest among incoming students.

If incoming students are not more likely to volunteer with in-
centives, there are a number of possible explanations. First,
the issue of incentives might not be salient to new students,
who have not yet experienced the shortages of ime and
money that make many students fee! compelled to spend their
fime either studying or working at a part-time job, rather than
becoming involved cn campus. Related to this, studenis may
take incentives into account only when they are aware that a
volunteer position is going to require a large commitment of
time and energy. In this study, there was no indication {o the
students of how demanding the velunteer positions actually
would ba. Ancther explanation for the finding is that students
may be less concerned with incentives than they are with
other aspacts of the volunteer experience (l.e., how such
experience might help them get a job after graduation). Fi-
nally, there may be a discrepancy between students’ stated
interest in volunteering and what they will actually do, the
resolution of which is determined partly by incentives offered.
To further investigate this possibility, we need to study the
degree to which volunteer positions that offer a stipend or
courss credit attract more students than simitar volunteer
opportunities that do not offer any incentives.

" The finding that incentives did not influence volunteer interest

should he interpreted cautiously until more research is con-
ducted on the topic. In this study, no attempt was made to
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diffarentiate students who had some interest in volunteering
from those who had none, Because a large random sampls of
students was surveyed, the responses of the many who were
not at all inclined to volunteer may have obscured significant
differences among the studenis who were potentially inter-
ested in campus voluntesrism. Thus, a replication of this
study should include a grouping of students on soms overall
measure of interest in volunteering. Within the group of the
students who do plan to volunteer on campus, there may be
observable differences by type of incentive.

The ranking of interest in specific volunteer opportunities has
both theoretical and practical impiications. That the home-
coming committee, the campus recruittent organization, and
the co-ed service fratemity generated the most interest sug-
gests an Enterprising (Holland, 1885) orientation among
incoming students. Sergent and Sedlacek (1990) found sig-
nificant differences in the vocational interests of students vol-
unteering for different campus organizations, Specifically,
they found that students in the campus recruitment organiza-
fion were most often Enterprising, and that students in the co-
ed service fratemnity were very often Enterprising. Although
the homecoming committee was not part of the Sergent and
Sedlacek study, this volunteer opportunity seems similar to
the campus recruitment organization in its “"promotional” bent.
To the extent that the incoming students in our study do tend
to be Enterprising types, such a finding might be viewed as
support for Garland's (1985) conclusion that vocationalism
prevails among students of today.

Thera was apparently some sense of “social interest” (Adier,
1964) among ths incoming students we surveyed. The cam-
pus hotline/crisis intervention center, which Sergent and Sed-
lacek found to be comprised of mainly Social type (Holland,
1985) volunteers, ranked fourth as an interest area. However,
two other "helping” organizations, the counseling center and
the health center, were at the bottom of the ranking. Students
were also iess interested in tutoring student athletes than they
were in most of the other volunteer opportunities.

Joumal of The Freshman Year Experience, 1991, Vol. 3, No. 1, 59-70,

While it is interesting to spaculate about the vocational orien-
tations of students based upon their volunteer interests, our
findings In this area are also of practical valus. As student
affairs professionals concerned with promoting student in-
volvement, we can ask ourselves, “What is it about the home-
coming committee and the campus recruitment organization
that makes them more atiractive to students than the counsei-
ing centar and the health center?” Aside from the different
vocational interests implied, there are more “superficiai™
differences that may warrant our attention. For example, the
homecoming committee and the campus recruitment organi-
zation offer volunteers high visibility that may not be charac-
teristic of other campus volunteer positions. If students are
motivated by high visibility, they may be more inclined to
voiunteer for helping organizations that incorporate voiunieers
in their campus outreach efforts {e.g., health fairs; communi-
cation workshops in the residence halis).

Another notabla aspect of the volunteer opportunities most
popuiar with incoming students is that they directly or indi-
rectly pertain to promoting the university. The campus recruit-
ment organization provides tours o prospective students and
their parents; the homecoming committee plans an annual
event whose expressed purpose is generating pride and
enthusiasm (and moneyl) for the university; and the co-ed
service fraternity performs community service in the name of
the university. To the extent that students identify with the
university and want to promote its interests, they might volun-
teer for organizations that exhibit "school spirit.” For helping
organizations that put most of their emphasis on direct service
out of necessity, this may imply a challenge to become more
involved in campus events like homecoming. In fact, such or-
ganizations would do well to mobilize the positive energy of
student volunteers in these efforis {e.g., making a health
center fioat for the homecoming parade).

Finally, the voluntesr organizations that generated the most
interast among incoming students were those that offer the
opporturity to meet and interact with a iarge number of
people. In fact, the homecoming committee may have been
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the most poputar volunteer opportunity precisely because it is
associated with one of the biggest social events on campus.
Student affairs professionals charged with recruiting for other
campus organizations might do well {o highlight whatever

opportunities exist for volunteers to meet people and socialize.

Research on volunteer interests among incoming students
moves us toward a better understanding of how to get stu-
dents involved in general. The results of this study suggest
that incentives do not piay an important role in motivating
students to volunteer. However, this issue deserves further
attention. What we did leamn was that students tended to be
interested in volunteer positions that allow them to interact
yvith. people in an “enterprising” manner, as opposed {o serv-
ing th 2 more direct helping capacity. Finally, we demon-
strated how cerlain features of the more popular volunteer
opportunities could be incorporated into those campus crgani-
zations attempting to generate greater student interest.
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