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ABSTRACT

This project is a collection of activities and materials for teaching U.S.
culture v ESL classes. The overall purpose of the activities and materiais
is to provide siructured opportunities for students fo interact with the
target culture, either directiy through the cultural environment of the U5
ar ingirectly through viewing the values and beliefs of the students’
ariginal culiure.

ERIC Descriptors

Instructional Materiais: English as a Second Language
Curricuium Enrichment: Engiish as a Second Language
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INTRODUCTION

Culture is a vital, integral part of language. When it is stressed ina
consistent, structural manner in a language classroom, not only do
students gain access to new insights into the target culture and their own,
but their motivation for learning the language can be increased. Certainly,
this has proved true in my own teaching of English as a Second Language

both in the U.5. and in other countries.

This paper presents a selection of key activities and materials that |
have found effective for teaching U.S. culture in ESL classes. The sources
for this IPP come from the summer ESL programs that | taught in New
Jersey and Fiorida in 1982 and from my ESL classes at a language institute
in Korea, where | taught from 1983 to 1985, The overall purpose of the
activities and materials is £o provide structured opportunities for
students to interact with the target culture. This is done either directly
through the cultural environment of the new culture or indirectly through
viewing the values and beliefs of the students’ original culture which may
parallel or diverge from those of the new one,
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Accordingly, the paper is divided into two parts; Teaching U.S. culture
in the U.S. and Teaching US. culture in Korea, The first part reflects my
work in summer ESL programs in the U.S. and features four activifies
which ask students to enter the world outside the classroom to carry out
specific tasks which bring them into contact with Americans and U.S.
culture. The second part, in contrast, is derived from my experiences in
Korea and the focus is on a series of newspaper articles that were used to

stimulate discussion on a range of specific cultural topics.

The format for the presentation of the activities and the materials is
systematically structured so as to be easily read and used. in Part One,
the four activities are sequenced in order of degree of challenge to the
student. Students move from a simple non-verbal interaction with their
environment to a total immersion into an American environment . The
format breaks down as follows: the first page provides a brief description
of the activity--the topic, purpose and the procedure; the second page
presents sample materials (handouts) that can be used with the activity;
the last page consists of my observations and experiences in conducting

this activity with students.

Likewise, in Part Two the format is also intended to facilitate
comprehension and use. An initial general lesson plan reflects how the
articles were used. Each cultural topic is then presented in a two-page
format: the first page consists of a newspaper article (sometimes with an
accompanying photograph); the second page includes a list of discussion
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questions on the cultural focus, followed by my comments and
observations on the kinds of student responses the article and the

discussion have provoked.

The reason for drawing a distinction between two approaches to
teaching culture is that each context offers certain advantages and
constraints which affect what a teacher is realistically able to do. in the
case of the activities in Part One, the ouiside environment offers a unique
laboratory in which students can experiment with language and U.S.
cultural practices. The learning experience is much mere meaningful and
tasting if students put time, energy and thought into functioning in the
culture, as opposed to simply reading about or discussing it in class, Of
course, journeying out into the environment brings with it the likelihood
of unpredictable and possibly disturbing situations and encounters for the
students, but the benefits of a better understanding of the culture far
outweligh the potential difficulties. In addition, if all four activities were
used in a program, students would be nurtured into the environment

through progressively more challenging activities,

in Part Two, the reason for working with newspaper articies is that
students in Korea are not likely to find many foreigners and entering the
immediate environment would not present them with any new cuitur‘éi
information. Newspaper articles on topics from the students’ own
culture--their values, attitudes and customs--present a useful starting
point to enfer and compare the same topic in U.S. culture. The articles also
3




provoke greater student interest and curiosity, since (in the case of
Koreans) the students come from a homogeneous society that places
re}ative}\) littie value on other societies. Entering their own society first,
they are more likely to give the topics and the discussion greater energy

and attention,

The target of any cultural activity is to create a critical awareness
in the student towards views and values people hold. Looking at a
student’s first cuiture before the second one facititates a comparative or
contrastive approach. The Korean who becomes consciously aware of the
values held by people in his society, would be less likely to be
overwhelmed by those he finds in the new cuiture. If students work for
months in a tanguage class with only the new culture asa model, it may
lead a student to view this new culture, consciously or not, as the cultural
role model to look at and emulate at the expense of the values and beliefs
ke held up to this point.

Korea, for example, {s a country that is undergoing deep social and
culturai changes. The new generations of Koreans are finding themselves
caught between the cultural values their parents hold and those presented
by the "developed and modern” Western cuiture they are being exposed to.
IT students attend ESL classes for many months where they may work with
controversiaj and sometimes conflicting values and beliefs different from
those they hold, there might be an inappropriate influence upon them.
Since this is not the purpose of teaching a language, and since it should be,
in part, to create a critical understanding of a different people, it would
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be more beneficial to create a comparison and contrast between the two
cuttures. By presenting their native cultural beliefs first, comparisons

are further encouraged and mono-cultural views avoided.

The activities and materials in the paper were prepared for specific
ESL students in specific contexts, but | believe that they can be adapted to
fit any teaching environment or students of any proficiency, with the aid
of imagination on the part of the teacher. | hope these activitfies will be
useful to ESL teachers and that they will serve as a catalyst for those

Leachers looking for ideas on teaching culture,




PART ONE

TEACHING US. CULTURE IN THE US.



Scavenger Hunt Teachers Guide

prief Description

otudents look for items and answers to questions in order to become
acquainted with their new surroundings.

Purpose

a. To gather information specified on a list,

b. To expose students to surroundings outside of class,
¢ To follow simple directions

d. To build group dynamics (group ice-breaker).

Procedure
1. Explain the purpose and rationale of the activity.
2. Go over the items on the 1ist so that ali understand them.

3. Review the format for the activity.
a. students are divided into pairs according to different native
tanguages, but similar ability in Engtish.
b. students return to class after getting information or items.
¢, information will be tallied and scores given to pairs.
d. students will recount annecdotes and impressions.

4 State Hmitations to the activity.
a. activity should not take longer than 45 minutes.
b. students should not talk to other pairs or staff members.
¢. The pair that returns Tirst will receive extra points.

5. Discuss information,
a. students keep information and items until all return.
b. taking turns, the students orally present their information while the
teacher writes il on the board.

6. Go over (as a group) anecdotes and share perceptions on the new

cuiture.
&



Scavenger Hunt Sample Student Handout

{This was used at the Florida Summer Program)

With a partner you are to find the items or answer the guestions on the
list below. If you don't know the vocabulary, ask for help before the
activity starts.

I. Find one chewing gum wrapper.
2. What is the depth of the deepest end of the swimming pooi?

3. Find one empty beer or pop can or bottle.
4. what is the price of a large Coke at the Poolside Snack Bar?

>. Find one dead bug (a mosquito, a cockroach, or another bug).

6. Find one stamp (used or new).

/. Find one piece of string.

8. What is the telephone number of Howard Johnson's restaurant on US 17

9. Find a piece of crushed coral.
10. Find one paper cup.
11. What time does the swimming pool close in the evening?

12, Find one pine needle.
13. Find one flower.
14, What musical group is playing at the Rathskeller this Friday evening?

13. What is the license plate number of Kathleen's yellow Vw?

156, What is the name of the famous football stadium on campus?

17, What are the sport teams at the University of Miami called?

18. Find one leaf.
19, Find one candy bar wrapper.
20. What s the name of the University library?




Scavenger Hunt Observations and Comments

I. This activity is most effective during the first week of a program in
that it presents students with immediate involvement with their
surroundings.

2. 1t also provides for a cohesiveness in “program recognition” which leads
Lo group dynamics and positive interpersonal relationships.

3. It presents students with the fact that they can enter their new
environment, and interact with it, without the help of a staff member.

4. Students saw their summer program as taking place in as well as
outside of their classroom.

5. Students working with partners of different native languages used the
target language to communicate with each other.

6. Some areas of caution:
a. That the procedure followed be understood by all participants.
b. That all pairs don't follow the same order of locating items on the
list.
c. That disorganization does not ensue as students return for the tally,

7. Some insights acquired through this activity:

a. The crushed coral found on the campus led to a discussion of Florida's
geographic history.

b. The name of the library, Thomas S. Hoover, brought out questions on
whom the person was and what his contributions were.

¢. The students could be asked to write down the information
which they have gathered in note form as they return to class so that
they remain focused on the activity until ali have returned.



Campuys Search Teacher's Guide

Brietf description
Students obtain information on their campus surroundings through a

series of questions on task cards.

Purpose
a. To obtain information that will help familiarize students with the

campus services and iocations.

b. To enter into verbal dialog with native speakers of English,

C. To present students with a controlied interaction with their campus
environment.

d. To expose students to the process of finding information on their own.

Procedure
I. Explain purpose and usefulness of activity.

2. Review task cards with class so that all understand them.

3. Explain procedure to follow in the activity.
a. Students are to be divided into pairs
-according to different native languages.
-according to similar English language ability.
b. Once information is gathered, they should return o class.
¢. Their information will be worked with in class.

4. Present limitations to the activity,
a. Activity should not take longer than 45 minutes,
b. Students should not talk or exchange information with other
pairs or staff members during the activity.

5. when all students have returned, :
a. Write the information they gathered on the board.
b. Experiences related should also be written on the board.
¢. Students copy information for their own use.

5, Impressions of the new culture should be discussed by the entire group
s0 all can benefit.

7. Students are asked to compare and contrast campus facilities seen

with those in their home campuses.
Q



Campus Search Task-Cards

Book Store: Buy a piece of bubble gum or candy. Remember the price.
Find out what other items besides books are available
for students to buy.

Main Desk:  Ask for the swimming pool hours, location, rules, etc. Find
out what other activities are available for students on
campus,

Poticemen: (campus security) Ask them about the parking rutes on
campus. What kind of crimes students should be careful of.
How can students get in touch with them?

Post Office: Buy overseas stamps (specify amount). Bring back the cost
and other information on post cards etc, that students
canuse. Also find out the post office hours and ask if they
offer any special services.

Dorm RA:  Find out the dorm RA’s name, where he can be located and
when. Ask if there are any rules that you must be aware of,
Get information on linen change, etc.

Cafeteria:  Find out the times for the meals and how they are paid for. ‘
Do you pay cash, need a meal card, or both? Can you request a
special meal if you are on a special diet?



Campus Search Observations and Comments

1. Since this activity presents relevant information for a positive campus
stay, it would be most helpful at the early stages of a program.

2. Students gained a sense of accomplishment in personally acquiring
information they could use and share with others ( language students of
other programs asked participants for directions to locations and
information on them).

3. Students were able to get to know fellow members of the program
better, and in addition were able to meet people out of the program.

4. Some students with limited classroom interaction, ‘opened up' to the
group, using English, to present details on their experiences. From then on
they continued to participate actively throughout the program,

5. The group that went to the main desk found out that the clerk was out
for funch, but had an interesting time conversing with various people
finding it out.

B. The group which went to find out about the campus police, were told by
the officers on campus that crime on campus was a confidential matter
and wanted to know the name of their teacher in order to report him/her
They gave the students the name and place they could go to if they wanted
fo get information from the "chief” (the chief was invited to speak to the
students in a later class).

7. The group that went to the book store found all their information with
no trouble.

8. Some areas of caution are:
a. Persons working in campus services might not be native speakers of
English and have uninteligible English,
b. Teacher should make sure services are open and staffed at the time
of the activity.
c. 1t is best not to Tet a lot of time transpire after the activity before
going over anecdotes.
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Around Town Teacher's Guide

Brief Description
Students are directed to off-campus businesses to obtain specific
information.

Purpose
a. To interact verbally with native English speakers.

b To follow directions,

¢. To obtain information.

d. To expose students to "town life”

e. To enter an uncontrolled environment with unpredictable possibilities of
experience.

Procedure
1. Explain ratfonale and challenge of the activity.

2. Review and make sure sfudents understand where they are to go
and the information they should obtain.

3. Go over format to follow in the activity.
a. Students of different linguistic backgrounds, but of similar ability
with target language are paired.
b. Each pair is given a 3 x 5 index card with a task on it and
information attained should be written on the back side.
C. As they return to class, students should write information on the

board.
d. When the whole group has returned, students wili share situations,

information, observations and anecdotes they experienced,

4, State limitations to the activity.
a. It should not fake more than cne hour.
b. Students should not ask other students or staff members to help.or
accompany them.

S. Students should keep notes on their experiences to share with class.

5. As a group, students compare and contrast locations with those in their
nafive countries.
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Around Town Sample Student Handout

1. Go to the Rainbow Restaurant and ask:
what kind of food they serve,
what specials they have,
what kind of entertainment they have,

2. Go to the Pantry Pride (Rt. 1) grocery store.
Buy one box of Enfenman's Chocolate Chip Cookies, or another kind.

3. Go to the Riviera Theater,
Find out what movie is playing now,
How much if costs;
what time the movies start;
what is the next movie playing there,

4. Go to the Away Travel Agency on U.S. Rt. 1.

Ask for prices and information regarding travel to Nassau-Freeport.

5. 6o to Baskin & Robbins.
Buy a strange flavored ice cream cone and eat it.

Make sure Lo remember the flavor, Describe it to the group when you
refurn.




Around Town Observations and Comments

1. Since students frequently returned to the task locations with other
students, {t would be helpful if done early in the program. '

2. Going over information and experiences the same day of the activity
leads to students being more willing to “open up” in class, as they are
excited and the activity is stili fresh in their minds.

3. when one pair made an observation about what had taken place, another
group would mention that they had experienced something similar and
volunteered annecdotes. [T a teacher makes notes on them, they could be
used in future classes as topics of discussion.

4. The following are some notes on students in one of the groups:

a. Odair told about the pretty girls he saw working at the restaurant.
Loli told about the food and the prices.

b. Karen bought Chips Ahoy because they didn't have Entenman's cookies,
Roberto didn't know what chocolate chip cookies were until the lady
at the counter told him, He had fun convincing the lady that he really
didn't now what they were. All the time the lady thought he was
joking. We all ate the cookies he brought.

c. Valdir explained the movie schedule that was given to him the best he
could, but he couldn't fully understand it.
Borga was not able to interact in this situation, so he let Valdir do
all the talking with the clerk at the movie theater,

d. tgnacio had no problem getting information from the travel agent.
Gilles accompanied Ignacio and talked about the information he
gathered for his return trip to France.

e. Fred bought a "horribly flavored ice cream which was biack and funny
looking.” He couldn't eat it so he gave it to Jose Maria, who in turn

14




couldn't eat it and threw it away. Great adjectives and expressive
details were used to describe the color and flavor of that strange

ice cream.
Jose Maria had very little to say about the ice cream.

5. Some areas of caution:

a. give the more challenging activities, such as going to the travel
agents, to the higher level students.

b. make sure students have sufficient time to complete the activity.

15




Student Discovery Teacher'sGuide

Brief Description

Students go on a day or overnight trip to an area of interest to them to
observe and interact with the environment,

Purpose

a. To expose students to areas that are not campus oriented.

b. To present students with an opportunity to interact with the extended
environment,

¢. To place more emphasis on culture and language in context than on the
view of language in the classroom.

d. To allow students to make their own interpretation of a culture.

e. To present students with an activity wich offers unpredictable
variables and challenges.

Procedure
1. Explain rationale for the trip and discuss ideas on its usefulness.
2. Go over areas to be visited along with points of major interest,

3. Review procedure to be followed during trip.
3. students stay with the teacher and the group unless other
arrangements are made.
b. students are to keep notes on experiences they find interesting to
share as anecdotes with others in the group.

4. when all students reunite.
a. students get together to go over experiences.
b. Information is presented informally by each group to the rest of the
group.
. teacher makes notes of experiences that may be used back in class.

3. Compare and contrast views on people and their customs in their
native countries with what they experienced during the trip.

16



Student Discovery Piaces Yisited in Washington D.C.
1. Motel
2. Museums
a. National Gallery
b. Air and Space
3. Monuments: Lincoln, Washington, Jefferson
4. Wwhite House
3. Artington Cementary

6. Hotel visit
a. Lobby
b. Coffee Shop
7. Mall {shopping center)

8. Lower income neighborhood



Student Discovery Observationand Comments

i. Many questions and observations were made in the bus going to
washington:

a.

Questions were asked on geographical locations of industry, rivers,
cities, state boundaries, distance between states.

Conversations on rest stops and the conveniences they offered:

-an [talian student could not understand why people waited in an
orderly tine in order to get food. He said that in italy people would
move up as fast as they could (an interesting conversation on lines
ensued).

-Understanding the biack lady at the register was a major challenge
for them. Questions on why she spoke such a different English came

up.

Students became interested in all the road signs on the highway and
trucks they saw with advertisements written on them.

. On the way to the White House, students found people of all ages with

signs and pickets denouncing the president and his policies. Many
students couldn't understand why they were allowed to say this in front
of the White House. Some upper level students went up to the
protesters £o get handouts and tatk to them.

a.

b.

. Some questions that arose from the monuments were;

who is the Washington Memorial dedicated to?
who built it and why?

Why are these memorials in Washington and not in the interior of the
country?

what's so interesting about the monuments?

18




4. Visiling the Hilton Hotek

a. A student walked in front of a person taking a group picture.
Apologies were given to each other. The student then asked if he
could take their picture, He took the camera and waited for about
ten minutes for the flash to light up, making jokes all the time. The
flash had been ready all the time. He takes a picture of his foot by
mistake. The ladies Taugh and we all walked away.

b. A big conversation on tipping took place in the coffee shop. Among
the many questions that ensued were: Do you have {o tip and if so,
how much? Students compared the tipping in Washington with the
cusioms they have in their countries. They stated, for example,
how tips were included in bills in their countries. Some of the
Spanish students mentioned that in Spain tipping was optional and

only done in high class restaurants. They also wanted to know 1f
students were expected o tip.

¢. One student didn't 1ike the root beer float he had ordered because he
thought it should have been served at the end of the meal, not during.
‘Salad, on the other hand, should have been served with the first
course (Italy-Spain) or after (France).

S. Many problems arose with the Spanish students because of their way of
asking for service appered to be condescending. The service was a
Tittle bad because of this. We talked about this, and about the fact that
the people behind the counter usually are not professional waiters.

6. Al the park, a man asked a student for change. The student thought he

wanted o change a bill into smaller change, but the man was asking
for a handout.

7.1 found that groups smaller than 14 were conducive to having more

students participate during the comparing and contrasting of peopie’s
¥iews.
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BART TWO

TEACHING US. CULTURE IN OTHER COUNTRIES




Newspaper Articles

Brief Descrintion

Students discuss cultural topics found in newspaper articles written
about their native cultural values, atitudes and customs. -

Purpose

1. to make students aware of their own culture.

2. t0 make students aware of their own attitudes toward their culture,

J. to make a contrast between their native culture and that found in
the Unifed Stafes.

Procedure

1. Pass out folded handouts with photo on top and text underneath and tell
students not to read the article, only to look at the picture,

a i1 it is 2 low level class, leave the picture captions in,

b, 1f the class is intermediate or higher, take the captions out.

P

. Have the students describe everything they can see in the picture, the
physical things and the situations.

3. Read the article, making sure all understand it.

4. Use guestions on the second page to continue the discussion. Questfons
could be given to the students and have them go over them in groups, or
the teacher keeps the questions and the class works together,

. Lead students into comparing and contrasting cultural topic either by
having them do the comparison simulfaneously, or at the end of the
exercise.
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6. Some areas of caution;

a. Teacher should not make value judgements on the topic until the end
of the activity, when compared to the American culiure,

b. in the upper levels, the teacher should try to get students to
participate fully, interjecting comments as 1ittle as possible.
This will allow the students to express themselves without tooking
for or depending on the feacher’s contributions. They work with
each other with more intensity and less distractions.

. Students may find it hard to accept if too much discussion time is
based on their culture alone. The reason is, in the case of Koreans,
that many articles deal with controversial topics that may have
undesireable stigmas when compared to other cultures. This might
build defensive and counterproductive attitudes in the student
toward the topic.




The Korea Herald, Wednesday, Jul
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rphians Hiave Korean blood 'so they be-
e shiciety but because they are of,

inking pexiists despite the very human.
i it Indicates -

merely that Koreans believe:
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-she continued, indeed’ planio

humankind. Filial piety, by Confucius’ in-

{ adopted. He

}: approve of the fact that

lity -to_the attitude: the -

monymons Biood, they do”

t have " particular place in society:,
They don't fit in, but they mustn’t go out. -

“The fagt that this kind_of parado xical -

be orderedyas it is heré=

y 15 194“

ung woman who.supports herself, |
lives on her own, and has not yet married
- the portrait of d'strong, fdependent !

T

-woman who défies the norms of Korean |

53 B - R e N
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-society. Yet ask her about orphans, those i
_ children -who have never had a place in |
" society. against which to rebel, and she :
‘wrinkles her ‘nose, furrows her brow, -

* Shakes her head and says, “No, I would
never adopt a child. Koreans don’t do -
that.” * ‘ B BN
The number of orphanages in Korea js
steadily growing but the number of these ,
.children who eventually find real homes is
still small. At one smail orphanage which :
as been running for nearly 20 years, the |
Acji orphanage in Seoul, theré are ¢ur. S
rently 56 children. In the last four years,
said a woman who. teaches religion at the a
kome, she recalls only one child being -

was adopted by 4 West Ger-

man couple, TP . -
This tends to be the norm for Korean
orphans — either they remain orphans for -
Efe ‘or they become citizens of another
country. Koreans are extrémely touchy on
' the issue. They neither like the fact that so
f-many children are cast out nor do -they
$0 many are
. adopted by other *nationalities. ‘For. the .
:-orphans, the transition from the people
g ey know, the friends they have and the

Janguage they speak must -be :difficalt
>when they move to another country, but

&;ﬂm nly 1t is preferable to spending one’s

hat thi Jer.is mzed £
1€ OF ture: To.cf aqﬂmemfg
asics of Korean society would eonnter, it
is' thought; - role”of mankind in the
. structure of the natural world.. ﬁ_ N




Child Adoption

Questions:

I. What is the reiationship between all the people in the picture?
2. What is the sex of the children? Is this important?

3. what do you think each person is thinking about?

4, what is the definition of an orphan?

3. Are there many orphans in your country? Why or why not?

6. Who takes care of them? Explain.

7. What happens to them? What do you think about this?
8. Are most orphans adopted? By who?
9. What is the relationship between blood line and adoption?

10. Why would parents change their place of residence after adoption?

1. Can a Korean orphan be raised just as easily by a non Korean? what
are you basing your answer on?

12, wWhat influence do grandparents have over a couple’s decision to
adopt or not?

13. Acording to Confucian thought, if a3 woman is unable to give birthto a
son or is not fertile, this is grounds for divorce. What do you think
about this? Do you think it should be the same for the husband?

Commentary:;

I. Once | have gone over the picture, | Tike to start the lesson by saying, “i
had a nurse from a very distinquished hospital in Seoul tell me that
some Koreans prefer to gef sperm from a brother ( if he's sterile) than
to adopt. Do you think this is true?”
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. Some students became touchy with this activity, | later found out,

because they were embarrased that so many orphans were sent over-
seas and not taken care of in Korea,

. Aninteresting misconception that arose and was discussed in class

was that there were many orphans in the United States because when
people got divorced, they gave their children up for adoption.

4. Some students believed that it was inherent in adopted children that

5.

they would only think about their parents’ money and not their love.

Many students belfeved children are orphans because they have
emotional problems.

6. Many times students brought up the idea of surrogate mothers although

they didn't understand what this meant.

. Students said | was making up stories about Korea and should stop

Lelling lies. This reaction indicated to me that students were honestly
involving themselves with the subject matter. Unfortunately, anything
perceived as criticism is a lie to students in Korea, especially if it is

a foreigner who makes it. Although this is a difficult stumbling block o
work with, it is helpful at times as a means of inciting reactions from
the students and getting them more involved,
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Adultery |
THE KOREA HERALD, TUESDAY, AUGUST 21, 1984

CHUNG YUN-HI (LEFT), A POPULAR FILM AND TV ACTRESS, AND CHOD
K¥U-YONG, A construction company president, are put into separate

g-yan-hi. 30, a popular film argl TV actress,
pand Cho Kyu-yong, 38, ajconstruction
gtompany president, on charges of adul:

tken into:custody. .-

.- -‘{;}. - .
hortly after -being arzested early

=
s

eparate detention <ells of thé police sta-

d to the charge.*::
owever, Cho ing

E ﬁ:’f 2
ed on having hay
2 was put into the detention cell, s
When he was aifested; €

Sery vesterday, two days after they were
eSterday morning. they were placed in-

%< suit bit she refused
T promse. . i

llicit retations with Chung even after °

FOLD

between him and hislwife on 700 million

won in alimony that his 29-year-old wife

reportedly proposed he pay. Cho’s gife;
identified only as Pak, denied the Teport. .
Pak said that she needs no éompromise
‘and her husband and Miss Chieng shouid
be dealt with in accordafice with'the perti--
nent.law. - -’ e _
‘Cho’slawyer asked Pak to drop the Jaw-

_According;,éa the irre.{st warfants,
Chung visited Cho’s dpartment in Apku-
jong-dong. Kangnam-gu, July 5, 1984

- where she had itlicit. relations with Cho.

though she knew Cho was a married man,
She also visited the same apartment and’
commitied adultery with “ho-on July 8,
13, 16. 17, 18, 19 and 29. ° S
- When Chung moved from an apartment -

edly - ih'Hanmdong._Yongsanggg,-manothcrj‘
mo-' apartment in Apkujong-dong.
ing* gu. Aug. ‘S;Cholbrqu'ghi'his'.ddtbgnd‘ :
~ ‘personal belongings to the apartment to

-

stay with Chung there, Cho and Chung -

had illicit relations on about 10 ocgasions.
tions on : bntex.
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her Telatives,

to consider any com-
) | . and Cho flatly de- 7

ess Chimg, Cho formally -~

The Kangnam. Police a L sted Chung :

OB wife Pak

‘friends and police

. officers broke into ;
.the apartment ear- |

ly last Saturday {

1
H

morning to find }

.. Chung and"Cho

staying together.
When Chung

d
1.

nied the suspected .

“adultery soon -af-

ter they were
taken to the police

station, Pak sub-

mitted a list of 1(1;: ;
ople who signe
ap?etter that Chung
and’ Cho stayect
together in the.

‘apartment. Pak.

<laimed that thé.
signers are resid-—"
ing in the same
apartment com-




Adultery

!
i

.-;,
8
<
ot
5

g

4

3
&.

wWho and where are the people in the picture?

what are some possibie crimes they might have committed?

IS Adultery punishable by law in Korea? If so, why?

Which puts more control on adultery: moral, legal, or social pressure?
Is a man more responsible for adultery than a woman? Explain.

It the woman were married and the man single, would social reaction be
the same? Why would this be true?

7. Does the fact that this woman is a popular movie and TV actress

£
L

influence how people perceive this situation? If so, how?
why do you think Mrs Cho made her husband's adultery public?

Commentary:

i,

tna

o

4,

1

[}]

Most students knew about this situation or had relatives who knew the
peopie involved, This added anecdotes and interest to a lively
discussion.

. Because students got so interested in the topic, language blocks were

dropped and eagerness to express themselves ook over,

. There was a big interest in how this would be treated in American

socCiety because of simiiar situations they had seen in American movies.
Their views reflected values perceived in soap operas and movies that
were generally not representative of the American way of life

Mr. Cho was seen as the victim of the two because a man has the
unspoken right to sleep with single women and was convicted because
of Ms. Chung's popularity and not because he did anything wrong.

. Students expressed the view that when a man divorced a woman, he

must have a reason, but when a woman divorces a man, she must have
personal problems.

- Wnen asked why the man automatically receives guardianship of the

children in a divorce, a freguent answer is, "if aman puts a coin info a
coffee machine, whose coffee is it?” By this they mean that since it
fs the man who impregnates a woman, the children belong to him,

—
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Poshingtang

The Kores Herald, Tuesday, August 25, 1984

Gov't considers barring restaurants from serving ‘poshingtang’

. The government is seriously consider-
mg preventing restaurants from serving
“poshintang” in response to forsigners’
criticism of slaughtering dogs for food and
encouraged by a decline in consumption.
Poshintang is-a soup made with boiled
dog meat and consumed primarily during
hot summer days. When eaten, the food i s
accompanied by distitled liquor “soju.’
Some people have a notion that' poshin-
tang is good for those feeling rundown.
Last Eriday, officials of the Ministries of
Health-Social Affairs and Agriculture-

Fisheries met to begin talks cn legislation -
and administrative measures nceded o

stop sale of the food.

“The government has jUSI started dis-
cussions on poshintang,” said an official
who knew of the mccting at the prime
minister's’ office. “The officials are ex-
pected to dtscuss spccafxcs later " he
added.

The official who w:shcd te remain

anonymous recalled protests against the,

killing of dogs for poshintang heard from
abroad last year. In one of the protests,
the International Fund for Animal Wel-
fare in Boston sent approximately 350 let-
ters 1o the Korean F?mbassy in Washing-
ton saying that it will launch a campaign
against the kithng of canines.

“The. orzam...;ﬁon said at the time. it

: would conduct a program to boycott the
purchase of Korean products if the cruel
act continues. Tt mailed its written protest
together with pictures showitg pots m
which dog meat is boiled.

A similar protest reportedly occun'cd in’

. Europe.
- The knowledgeable official also recai-
led last year's newspaper reports saying

" that a disease-causing gernt, Brucc[la was -

Found in some dog meat.

“After the news broke, dog meatcon-. .. -
sumption in restaurants greatly de- .

crea.sed he added. -
... About 80 percent of the poshmtang res-
“taurants were. compelled to close or
- tuRked 10 oThertypes of busmess accnrd-
ing to him.

The operators of the rema:mng 20 per-- o

“. cent are considered those who too[c over

the poshintang business from their fathers
or other refatives.

The official said there is a2 view that
when. the dog meat is sanitarily boiled,
prepared and served, no harm will come
to its consumers. :

In Seoul, the city government asked the
people: operating poshintang restauradts
wr downtown and near tourist spots to re-
locate their shops to unrestricted areas,

- before two~international meetings were

- held last year, The international gather-

ings were the American Society of Travel
Agents {ASTA} meeting in September
and an Inter-Parliamentary Union (IPU)
conference in October:

At that time. the operators of shops
selling food made with snakes were also
asked to relocate, if their restaurants were
in the areas often visited by foreigners. .

Under a decision made ar last week’s
meeting, the Ministry of Agriculture and.
Fisheries will study ways of controlling the:
slaughtering of dogs. The Ministry of -
Health and Social Affairs will consider
measures of banning newly licensed res--
taurants from serving dog meat. Prevent- .
ing the existing restaurants from selling-

_poshintang " will also have 10 be: consi-
dered, the official said. =~ - *

He said the current iaw on processing
livestock needs to be revised for a ban on
the dog.slaughtering. Thie law has no pro-
visions on dogs. However, it provides for
controls on the slaughterings of cattle,
horses. goats, pigs .'md thc processmg of
their meat. - -

According to the oft’ czai restaurateurs:
now need no special permit to serve dog
meat to customers. They have only to-
hang the sign. “poshintang served if.
they want to sell the food. O

The official conceded that in the face of”
‘the growing concern over the dog meat,
“effective ways of contrelling poshintang
.appears necessary before Seoul hosts the-
-24th Summer Olympic Games.in 19885

He noted that h~ government is trying-

to improve the swstwm in whick faad i
-served to both Koreans and foreigners;‘as..

Sl

part of prr::paranons for the. O[ymp:cs* :
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Poshingtan  Questions

1. what do you think sbout the custom of eating ants, squirrel, monkey, or §
snails? :

2. what is Poshingtan? Is it a traditional food? '
3. How do you perceive dogs in your country? Explain.

4. %hy do you think certain animals are eaten in some countries but not
if others.

5. Does or did anybody in your family eat Poshingtan? Which members?
6. Should one group of people tell another what not to eat? why?
7. ¥hy do you think the government stoped the sale of Poshingtang?

8. Should the country change its eating habits because of the upcoming
Diympic games in Seoul? What are your reasons?

9. Do people in other countries like China, Taiwan and indonesia eat dog?
Do you think they will change? Why?

10. Do people in other countries have eating habits you consider strange?
Commentary:

1. Students see dog as 8 source of food, nutrition, medicine and stamina,
but not ss pets (this is slowly changing.)

2. Only the traditions! yellow dog is used for Poshingtang.

3. This article works very well as an introduction to & discussion on the
role of pets in a culture.

4. & teacher should be awsre that this article can be very sensitive to
students if presented in a way perceived as prejudicial.

5. Towards the end of the discussion, students could be divided into two
or more groups. Members of each group tell each other the different
or "strange” types of animals they eat and explain the custom.
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Portrait of Nuclear Family

-t
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Korean women—pned in‘upposite directi

The Korea Heratd, Tuesday, September 16,1984

77

ons by tradition and modernity.
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By Jennifer Jean Robigson
ST repurter

There's the father who poes to work
carly in the morning and returns home
fate at atght. On Sundays he plays with
the children or engages in “leisure acti-
vities' with his business requaintances,
There's the mother who cooks, cleans,
shops. teoks after the children, man-
ages the household finances and serves
the father. She respects her husband,
whom she married because of his good
backpround and potential for success.
There are the children who run
around, po to school, eat. sleep and

.mike. the mess 1hat morm spends her

day cleaning up. They arc respectful of
their mother but they are more than
thit — polite and proper — with their
futher. :

Statistics indicate that all this is
changing. Mam seems to be spending
titne out of the home and heiping dad
carn money, Such is the requirement of
development — all able hands must
pitch in to help the nation get ahead
and to get shead themselves. The ques-
tion is whether the entrance of women
into the work foree is helping women
pet ahead us a social group. Arse the
narms really changing?

Ms. Kim. 26. single, altended Ewha
Woman's University. one of the most
prestigious schools for women in
Korea. She chose this school because
of its guod reputation and because her
futher wanted her labeled as an Ewha
prad so she could ““catch a pood hus-
band.™ f . .

Dud’s little girl had other plans.
however, Before she graduated. she
applied for a job with a foreipn com-
pany in Scoul, got it, and proceeded o
move through wo more companies
over the next four years. During this
time, she remained at the same job
level and hor salacy increased it amea-
ger rate, Now, with.a stable job and mt
tiat age when one should be getting
married, Kim has decided to study
abrond ns a means of petling out of
Korea.

FOLD

1 would go into mectings some-
temes ta translate for the Koreans who
were visiling our company and my Ln-
glish-speaking bosses,” Kim said.
“The Koreans would give me dirty
louks and treat me as if 1 were @n evil
person. They thoupht that just beeause
1 spoke ketter English thun they did 1
wias upstaging them and causing them
1o lose face.”

Korean men still question whether
woumen are competent in the office and
they treat them as inferiors even when
the women [acilitate their own work,
“My boss expects me to go oul with
visiling businessmen und show them a
good tme in the evening,” said one
Toanager” inoa lirge bustpess. T ean
hardly earn respect when 1 have o do
that.” .
Getting o jab can be just as trying as
holdineg anso it Tor women, The
Women's Development fnstitate res
cently comducted a survey whose re-
subts showed that more and more
women are applying to ke, amd
passing. tests ol technical skills
institute member Kwon Young-ja,
certificate of qualilication does not
gutrintee employment or favorable
treatment afterwards,”

Furthermaore . nepatism still ranks as
a primary means by which jobs are
abtained in Korea. There's an okl
bays” network that begins to form in
the high school years — high school.
wliere the boays and girls are sepre-
eited. Even if a woman does find her
way in. she eanpot tike part in the old
boys  uctivities that endeur a worker (o
his buss because much of that is drink-
ing and visiting kisacnyg houses,
Women don't it into this pieture unless
they are warking at a different game.

Family life is probably the maost
vilued clement of Korean existence.
So that one i assured a satisfaclory
mittch and time cnough to bear.chil-
dren, and before the woman's heauty
andd innucence is squandered, Koreans
are expected o mary. Women beyond
28 or 25 and men beyond 27 or 28 who
have not marricd pre regarded as out- -

sasts, Why have 7 they married?
What's wrong w! 29 n? .
IFor 4 waman Uing is paiti-

FOLD

-~ cularty final. One can carn the title of

old mraid at o spry I8 years of age if
there is o hushand in tow, For the
working woman, this means that, hy
25, she wilt be ciring for @ hushand,
loaking after o househald and putting
in eight or M hours at the office, Then
there are children, and a breuk re-
quired from work (sometimes as short
as oo month) to bear then.

Most women give up at this point,
“After 26 or 27 there's a social electric-
ity that pulls us around like jumping
Jacks.” said Kim. “Most women are
only working to make money or for
somcthing o do before they get mas-
ricd . she added. “They aren’tlooking
to achieve anything.™ .

This lack of career wmbition is the
primary bridle that harnesses women,
Kun sad, Furthermore, those women
whu do conside Mbeir work personally
important and who do put'effort into it
are disliked by the other wamen
around them “Womenare the hardest
people for me to work with,”™ she said.

. A young Korcan businessman cchoed,
Tl

isn't the men than don’t want
women working, It's the women. ™
The bear hidden in this forest of
abstucles seems to be the structure of
the Korean houschold, If a woman is
capected to take care of the husband.,
the kids and the house all on her own.
and if she cannot postpone marriage
and child-beuring until she has estab-
lished herselfin o carcer truck. she will
not decide to take work seriousty, Un-
til she herself considers work animpor-
tant purt of her life und part of her role
as o Korean, men will show her no
respect when she sticks her fingers in
their pic. . 2




Portrait of a nuclear family Questions

1. what are the women doing in the picture?

2. What are they wearing? |

3. Describe their daily life as you see it.

4. Do you think they sre both married? why or why not?

3. Is age a factor in marriage?

&. Are these role models changing? In what ways?

7. Do as many men as women attend university? Wwhy is this?

8. What is the relationship between men and women, at home and
at the work place? Do they have equal opportunities at work?

9. At what age do most people leave their families to live on their own?
What are the reasons for this?

10. Compare the options open to men and women.

Commentary

1. The vocabulary used in the article proved to be most suited for advanced
ESL students. It worked cut the best if given to the studenis the day
before it was to be presented so they could go over the vocabulary at
home.

2. Mest women say they want to work, but they only say it, apparentlg
because they believe it is the expected answer.

3. The need for the mother to stay home and bring up the children is always
talked about when using this topic. They base their opinion on their
belief that & mother has a natural/genetic quality that no other person
could have with that child.

4. An interesting final activity could be to have students rote-play a
conversation between a "traditional™ woman and & "modern” woman.
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Korean Americans

THE KQREA HERALD, WEDNESDAY, AUGUST 4, 1984

The other duy 1 went shopphng with o
visiing Kurean-American fricnd. Com:
pleting & purchase in a small shop o
abviously unperfect Korean, my friend
“was subjected 1o some rather raw lan.
puupe by the clerk who exprossed iy dis-
pleasure at my friend’s lack of linguage
facility.

Recently [ also accompanied Ewha
Summer Session students on their field
trip around Korea: Oae of the youne
Lidies encountered sinuturly rude treus-
mett front a desk clerk it one of the major
tourist hotels in Kyongju (prompting o
very strong letter from me to the mana-
ger.) Many are the Korean-Americins
who have been the recipients of this kind
of abuse for their inability 10 speak fluent
Korean.

It is quite ironic, since Kureuns have
generally -a good reputation with fore-
igners. If you are non-Asian looking. Ko-
rean taxi drivers, waiters, and shopkevp-
ers will praise your every utterance in Ko-
rean. no matter how accented and unintel-
ligible, But luok Asiun and muake the
slightest error in speech, and you may be
in for tremendous abuse. (Jepiunese-
Americans campliain of the same sort of
treatinent when they visd Lapim.)

[ have been involved.with the Ewha
progrant i number of times. and cach
summer this sort of thing happens with the
regularity of a rule, Young Kareun-Amer-
icans come over to study the language.
customs, and history of the country where
their parents or grundparents, or some-

times they themselves, were b, Eaper
to deagan, to shiare b a heritaee which often
becomes dituted in the Stites, they sre alt
tou often subjected 1o this kind of Criticism
rathes than given the suppart they de-
BTV, .

O course it doesa’t happen all the tune,
and nost Roreans are not so rude; But
this attitude s something 1 have scen ev-
ery suaimer, und statisticos show that it is
vather widespread. A Korea National
Tourizm Carporation. for example, we
conduct surveys of whal visitors think of
Korea. .

A recentsurvey asked about a variety of
things visitors found pleasant or un-
pleasant. One question concerned the
tricndliness or kindness of Koreans, Over-
all. sume 47 percent of foreign visitors
surveyed felt that Koreans were Kind: but
the national breakdown was interésting.
Westerners reacted most favorably (or,
put anothier way, Koreans seem to have
treated most Westerners kindly): 95 per-
cent of Cunudians, 89 percent of Amer-
icans, 73.9 percent of Frenchmen, and
over 8U percent of other Euvropeuans
naticnalites found Koreans to be kind,

Astans raacted somewhat differently,
SYpereent ol the people frunr the ASEAN
countrics and Hong Kong. 47.7 percent of
Tatwancse, and only 4U percent of
Jupunese found Koreans to be friendly,
And atihe very battom of the list were the
overseas Koreuns, onty 24.5 percent of
whom were impressed with Korean kind-
ness! Perhaps this is one reason why they
are overseas Koreans.




Korean Americans Questions

1. What is your definition of a Korean American?
2. Are there any American Koreans? Explain.
5. what, if anything, can a Kerean American offer Korea?

4. Would he/she have the same cultural outlook as thase Koreans
who had never travelled? Why would this be?

5. If their cultural view had changed, would this offend Koreans
within Korea?

6. Do Koreans look down on other Koreans who do not speak the Korean
tanguage fluently? Why or why not?

7_why did the clerk in the article use such raw language toward a person's
inability to speak Korean?

8. Why do you think Asians, but specifically Korean Americans, rated
Korean kindness so low?

9. Doesn't & Korean who goes to America ever become an "American” after
a few generations?

Commentary

1. Among the questions that ceme out in the discussion were: Does
citizenship make you an ﬁmencan? Should your loyalties stay with
your country of birth?

2. 5ome students "excused” the Korean American’s inability to spesk
perfect Korean by saying their tongue structure had changed after a
generation preventing them from being able to pronounce carrectiy.

3. Dne student saw the use of broken Korean as & ploy to pick up women.
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4. Many points of view were brought out which helped the students to
understand the difficulties faced by the Korean Americans and the
perceptions Koreans, as opposed to Americans, hold of them.

2. | freguently introduced this activity by presenting the class with the
following situation and asking them how they interpreted it. 1 was
at a swimming pool when a group of five Koreans came in speaking
perfect English. A Korean friend of mine leaned over to me and said
it was disgusting that a Korean would not speak Korean.

6. As a Tinal activity, have students write dialogues on Korean Americans
returning to Korea for the summer. Students must decide how much
Korean they speak, the Korean customs they know, and the problems they
might have. You might have them role plag the dialogues and discuss
their reactions to them.
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