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Using a Case Study Method to Teach Culture in the ESL Classroom

I. Introduction

A. Learning through Experience

How often have we asked oursélves the gquestion: Why can't people
understand each other and live in peace? Perhaps we should pose another:
Why do some people think or do something in a certain way and other people

in & different way? What knowledge is needed about another person to
understand why that person does what he does? These are the main points
which this perect will seek to address. ‘It will suggest an approach to
an objéctive examination of cultural and personal diversity of individuals
through which a better understanding can be reached of the reasons why
that diversity exists within the context of American society.

The best way to learn is probably through experience. However, a
quick glance at history and at our own lives will certainly serve to
demonstrate that we are not always very good léarners. Perhaps if we
tried to analyze the situations in which we find ourselves and to under-
stand why we act and react the way we do, our experiences would make more
of a lasting impression upon us. We could apply those impreésions of what
Wwe have learned about qurselves and our interpersonal relations, to future
situations in which thinking and decision making might be needed.

If we are able to examine our e#beriences objectively and thereby
learn explicitly from our experiences, it follows ‘that we might be able to

do the same with the experiences of others, ekperiences which might e#eh
have been totally unknown to us. In gaining this new understanding we

will bhave greatly increased our ébility to learn from experience in general.




The ESL classroﬁm in the U.S. 1s a prime example of cross-cultural
diversity. In the ESL classroom both teacher and learners alike are con-
fronted with a group of individuals who.bring with theﬁ a Varietf of life
experiences and a system of values molded by;their native cultures. We
are all brought up to accept a certain set of cultural values which are
the threads of the fabric from which our existence as cultural beings is
woven. On the one hand this diversity can be confusing to the individuals
cpnfronting one another in the classroom, which can lead to misunderstand-
ings.and a breakdown in communication between them. On the other hand,
if the participants in the classroom can cbme to an understanding and an
appreciation of differences between themselves, then misunderstandings
will automatically be cut down, the atmosphere in the classroom will be
much more relaxed and less threatening, and learning will be greatly
enhanced. In this situation learning might become a two-way street; each
learner may contribute as much to the learning process as he takes out of it.

How can the ESL teécher help his learners to understand and appre-
ciate themselves as cultural beings and further to help them to adapt
themselves to the American cultural setting which is the constant reality
of their present lives? I would like to suggest a case study method which
is based on the analysis of various critical incidents with clear cross-
cultural themes, presented in a simple, realistic narvative form. There
are several advantages to such an approach in teaching cultural values
extant in the U.S.

To begin with, the incidents or stories are usually quite short and
qﬁickly understood by all participants in the learning process. The
situations described are real and vivid and evoke clear images in the mind

of the learner. The incidents present clear themes with divect relevance
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~ to the ESL learner's 1ife situation, because the universality of the
occurrence of these themes transcends all cross-cultural and interpersonal
lines. The method itself is generated by the dynamic of the groﬁp so that
participation of all learners is encouraged and indeed necessary fof mean-
ingful learning to take place. The case study method encoufages the
learner to think about the situation presented in the critical incident.
The incidents caﬁnot be resolved by simple yes or no answers. This
encourages careful and thorough group discussidn, ensuring an exchange of
opinioné. The learners are forced to distinguish betwéen observation and
_judgment without being personally threatened. The caSe_study method is
especiallj well suited to the ESL classroom since it provides a great deal
of practice in speaking Eﬁglish while at the same time develdping the
listening skills of the learners. It also cuts down on excessive teacher
talk. The teacher functions less as instructor and more as a guide or
facilitator of group diécussion and gives the group activity subtle but

firm structure and direction in achieving learning goals.

B. Considerations for Using a Case Study Method in the ESL Classroom

1. Characteristics of Students

Consideration should be given to the composition of the class
according to the personal and academic characteristics of the students.
The language level of the learners should be at least intermediate, since
somewhat sophisticated oral skills will be required to carry on a meaning-
'ful.discussion. Ideally the more mixed a group is by age, sex, cultﬁral
chkground,>etc., the better, since it is'eXactly this diversity which
will provide the broadest spectrum of life experience and Will‘generate

the maximum exchange of ideas leéding ultimately to a very rich learning

experience,




2. 8ize of Class

Considerafion should also be given to the size of the class.
A case study method works best with a small group of probably 10 partici-
pants. A larger group would make discussion unwieldy and in any case
would severely limit the amount of time an individual would have to
express himself, thus both curtailing speaking practice as well
as making it more difficult fof the individual to develop conclusions
concerning the situation ﬁosed by the incident being discussed.

3. Tone in Classroom

A final consideration is the tone in the classroom. It is the
major responsibilit& of the teacher to create an informal, relaxed atmo-
sphere conducive to discussion and the achievement of the group's learning
goals. The teacher functions as leader or guide of the activity, posing
relevant questions tq facilitate, direct, and evaluate learning. The
teacher must at all times be supportive of the learners in the group and

encourage thelir active participation in group activities.

II. Toplecs of Critical Incidents

In order to make the learning experience as vealistic as possible and
to generate interest and enthusiasm to participate in activities and
discussions on the part of the learmer in the ESL classroom, it was
decided by the author to solicit and ccllect responses concerning incidents
of a eross-cultural and interpersonal nature which actually occurred. The
incidents were collected through a series of interviews with speakers of
other languages learning Englishlas a second language in the U.S. The

incidents presented in this article were selected on the basis of the




universality of their basic themes, which can be broken down into the

following categories: 1) the concept of home/being away from home

2) social situations; 3) leisure time activities; 4) friendship; 5) inter-

personal communication. Furthermore, an attempt was made to collect a

diverse sampling of responses according to geographic origin and sex of
respondents in order to test out and ensure the universal nature of the
above themes. The responses or incidents presented in this article are
rendered in narrative form just as they were related orally by the
respondents, with minor editing by the authof to correct grammatical and
syntactical errors. All of the respondents spoke fair to excellent English.
In relating their incidents, all of the respondents were forced to
put themselves into the role of observer of U.8. social and cultural
Phenomena, which in some ways were perceived by the respondents as unique
to the sociological qlimate of the United States and the mentality of its
people. However, both during the telling of the incident and‘the ensuing
discussion of the incident, it became clear to both the respondent and the
author that more than just aspects of the American cultural and social
dynamic were at play in:the particulaf incident being discussed. It was
evident that the respondent as well was very important to the development
and outcome of the situation, that is, the incident in which he was
involved and which he was then relating to a second person (the author)
who had not been witmess to the original in¢ident. It was obvious that
the respondent had not only been an observer to the incident he was
describing, but had alsc been a vital and active participant in the
incident and that his subjective feelings and the subjective feelings of

the other participants aroused by the incident being related, actually

caused that critical incident and brought about a meaningful and lasting




impact upon the respondent. It is exactly this issue which this project

seeks to'explore: the balance or lack of balance between the subjective
and objective elements which bring about situafions characterized by
understanding or lack of understanding between individuals. Putting it in.
the form of a question, what part does the individual "self" play in an&
glven critical incident, and what part does the individual's cultural
background play, and how can these elements be isolated and identified in
order to bring about betté? interpersonal understanding in the cross-
cultural setting which the ESL learner finds himself in here in the United

Sfates?

II1. Analysis of Critical Incidents

We will now consider a series of ten criticai incidents . gathered
through interview of ten respondents from various parts of the world, living
and studying English as a second language in the United States., As men-
tioned above, these incidents ave based on five universal themes, i.e.,
the concept of home/being away from home, social situations, leisure time
activities, friendship, and interpersonal communication. The critical
iﬁcidents will be presented in brief narrative form. Following each
narrative, an analysis of the eritical incident involved will be attempted,
based on considerations of six questions:

l. What is the theme of the critical iﬁcident?

2. Who is involved?

3. How do the individuals involved feact to the situation?

4. Why do they reactrin this way?

5. What are the cultural elements which affect the situation?

6. What are the interpersonal elements affecting the situation?




The analyses are based on the author's personal knowledge of the respon-
dents, discussidns about the incidents with the respondents, as well as
the author's own cross-cultural experience. For that reason they should
not be accepted as a &efinitive analysis, but as an example of a feasible
analysis. It is hoped'that the reader, the ESL teacher, will formulate
his own questions and opinions about the critical incidents here presented
based on his own_knowledge and personal experience. Indeed, this is
absolutely necessary 1f fhe ESL teacher is to profit from the use of a
éase study method to full advantage in the classroom. The ESL teacher must
formulate his own analyses of the critical incidents based on the six
questions stated above and only then will the teacher be sufficiently
prepared to guide his learners in their own anélyses-of these c¢ritical
incidents as an integral part of the cross-cultural curriculum in the ESL
classroom,

In utilizing a case study method as a classroom tool For dealing with
cross—cultural subjects, the ESL teacher's goal should be to foster his
own sensifivity and understanding in the area of cross-cultural relations
as well as that §f the learners in the ESL classroom. A second goal should
be to develop skills of observation and judgment within the context of
group discussion and to clearly define the boundaries between objective
observation-and subjective judgment based on that observation. OFf course
the ultimate goal of the learning process based on a case study method is
the facilitation of interpersomal communication within the context of

cultural diversity.




IV. The Critical Incidents and'Analyses

A. Incident: The Bonfire Party

I was invited to a bonfire party organized by a group of American
students. - There were about seventy other students there. There was a lot
of beer and wine to drink. Everyone stood around looking at the bonfiré
and drinking. No one was doing anything special. No one was singing. I
did not feel very happy. The atmosphere was not especially friendly.

There was nothing to bring people together. I began to feel sad and
thought aboﬁt my friends in my own country. I thought about how it would.
be with my friends and what we would do at such a party. Everyone would
know each other very well, and we would do things together as friends in a-
group. We all know the same songs, and we would sing them around the fire
and have a good time. Our party would not be planned out in advance; it
would be much more spontaneous. This party was artificial. The Americans
did nothing to bring us all together. I felt like a stranger and missed my
friends at home at that moment. I left the party very soon, before it

ended.

Analysis:

The theme of this incident is centered around a social activity,
the gathering of students around a bonfire, a time for relaxation and
interaction. The individual relating the incident, the respondent, is a
22-year-old Argentinian male student whose English could be measured at the

F8I 2 level.®* The other participants are a large group of students of many

*Foreign Service Institute language proficiency vating scale: 1 - elemen-
tdry proficiency, 2 ~ limited working proficiency, 3 - professional pro-
ficiency, 4 - distinguished proficiency, 5 - native or bilingual profi-
ciency. From Foreign Service Institute of U.S. Department of S$tate,
Washington, D.C., 1879, ‘
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nationalities. The bonfire was organized by American students who invited
the non-American students to join them. Instead of falliné intq a party
mood and enjoying himself, the respondent is saddened and made melancholy
b& what normélly would be considered a chance to unwind, meet people, and
have some fun. The respondent is saddened because the bonfire reminds him
of his friends in Argentina and the good time they used to have togéther.

He is homesick and the bonfire only serves to remind him of that fact,

since it is such a familiar setting for him and brings back memories of

home so far away. It is exactly this fact--that the setting of the bonfire
party is so familiar to him from home, yet the way that it is organized

énd the manner of social interaction so different--that causes him to feel

‘1solated and alone, a stranger in a strange place. He wants to feel close

to the other students at the party, but he doesn't know how he should

approach them, and they probably don't know how to approach him. They

aren't doing the same things that he is used to doing at a bonfire party.
They'aren't singing songs, for insténce. Pecple are just standing around
in small groups drinkiﬁg beer. There is no special feeling of'camaraderié,
8o he leaves the party eérly.

If this party had been organized in Argentina, the outcome would
probably have_been different. The chances are that the group involved

)

would have been much more homogeneous; even if they didn't know each other

 well, they probably would have all been Argentinian, speaking Spanish, and

the manner of intervelating would haﬁe been uniform. For instance, if it
is the custom to sing at a bonfire party in Argentina, as the respondent
relates, then the chances are that everyone would know the same songs and
bé able to Jein in. That wasn't possible-at this party, since the partici-

pants are of different nationalities with varying degrees of proficiency
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in speaking English. Besides that, Americans do not necessarily sing
songs at a party, but rather tend to break up into small conversation
groups, with all-encompassing group activities optional. The party
probably did lack spontaneity, since it was planned long in advance by the
student council as part of a series of student activities, and school
funds had been appropriated to pay for it. Even if the party had not been
especially fun or intergsting, the respondent could have used it as a
chance to get to know the other students on én informal basis vather than

isclating himself and possibly missing the chance to make new acquaintances,

B. Incident: The Value of Silence

When I am with-a group of Americans at a party, at mealtime, or
during any general discussion, I feel that the Americans are not really
interested in what anyone is saying, that an American is only interested
in what he is sayihg, in his own opinions and feelings. In my country
people care about ﬁhat other people say during a conversation. We try to
listen very carefully and only then do we say something to others. When
I ém talking to another person I try to observe that person very carefully.
I observe people's eyes and their gestures. Through this observation I
bélieve that I can get a feeling for what the other person is thinking
about me. In my country people are very concerned about observing others
éﬁd are interested in what others are saying and thinking.

I think-that most Americans are egocentric and selfish. T want to
feel that I am part of the group, but I don't feel that here in the U.S.
Everyone wants to be different and only think about himself. Americans
don't understand the value of silence. I miss warm and comfortable

silence when I am in this country. Americans feel uncomfortable with
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silence, with meditation, and with contemplation. They always want

something to happen quickly. They are too busy. They want instant

reactions.

rAnalysis:

At issue in this incident is verbal and nonverbal communication
in a group situétion, as well as sensitivity for the Ffeelings of others.
The respondent is a 27-year-old Japanese female, a grammar school teacher
with an FSI 4 level of English profiéiency. The setting is general in
nature, it being any situation in which Americans are gathered in a group
for discussion. The key to understanding the theme of this incident and
the point of view of the re;pondent is the sentence, "Americans don't
understand the value of silence.™ She says that Americans talk a lot but
hear very little of what other people around them are saying, that in fact
they are not intereéted in what others think or feel, and that the indi-
vidual American seems to set himself away from others, valuing above all
his individuality and independence.

The fespondent wants to feel that she belongs to the group, but she
does not feel that with Americans. She seeks reassurance and approval
from the group, but she finds Instead a drive within the group téwards
individual self-assurance and dominance over others. In discussion with
the respondent and w1th other Japanese, I have come to understand that
interaction within the context of a group--be it the family, the work
Place, or any social situation--is very important; nonconformity to group
norms ié highiy frowned upén and therefore rare. = Furthermore, the
Japanese are highly disciplined and controlled in.their show of emotiom,
especiélly towards strangers or lesser-known acquaintances. The Japanese

expression of emotion as manifested by facial and bodily gesture is much
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more subtle and subdued than that of its Western counterpart. Feeling is
expressed in more symbolic than obvious ways, hence the value of an appre-
ciation of "warm and comfortable silence," meditation, and contemplation
in Japanese society.

American society is heterogeneous and much less tradition bound than
the highly homogeneous Japanese society. Individualism and independence
are greétly valﬁed in American society, and a highly developed sense of
individua17competitioh is considered a virtue and the main motivating
factor in the American character.

Interestingly enough, alfhough the respondent stated that she missed
the security of being able to identify with the group, which she feels in
Japan, she also expressed a sort of exhilaration in being able to break
away from that group and to develop more fully her own individuality,
which Involvement in American society has given her the freedom to do.
She said that she intends to seek out American friends who are introsPec-
tive, considerate towards the feelings of others, and who will take the

time to listen.

C. Incident: Lost

I was driving by car from Boston to Vermont, where I live. The
trip usually takes about three hours. It was ten o'eclock p.m. in December,
. and the ﬁeatheb‘waé‘very, very cold. I was on the interstate highway, but

7 vas not sure which way to go. I stopped on the highway two times to loqk
ét ﬁy‘réé& map. Each time a policeman stopped behind me and asked me what
was wrong. I told them I was lost, but they looked at me very strange}y
and didn't seem to understand or want to talk to me. They just said, "Go

ahead," so I kept driving. I stopped again at a restaurant, but it was
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closed, although a few people were sitting inside, including a policeman.
I tried to speak to a woman who was sitting in a car, but she looked afraid
énd wouldn't open her window. The policeman came out of the restaurant
and. shouted something to me impatiently, so I drove away,‘still lost. I
was beginning to get worried about getting home. I finally found a gas
station which was opén and asked the attendant about directions to Vermont.
He was very impatient and.said something I did not understand. I finally
arri?ed home at 5:30 a.m. |

I thought that Amerdican policeman were infelligent and underétanding
and that they had respect for people. Now I think that they are impatient
and threatening, and that many Americans are very strange. I am an
intelligent person and can understand English when someone speaks to me
‘correctly, politely, and with respect.

Analysis:
This incident clearly illustrates a classic communication problem.

The re8popdent is a 30-year-old male architect from Venezuela who speaks
'English at the FSI 3 level., He is trying to drive home from a distant
place late at night, but doesn't know the way. He stops several times and
tries to get directions from the few people who are available to be asked,
including several policemen, who should be better prepared than anyone to
‘give divections to a travelier. But he'funs into a brick wall. The
'pélicemén'and others'herasks directions of react very impatiently and don't
fake time to clearly and carefully explain the directions to him. The
respondéﬁt startslto get anxious and worried about getting home. It is
extremely cold_and hg_is_not accustomed to the severe winter weather
because he comes from a tropical country. He is running out of gas and

getting tired. He doesn't know how to express himself clearly enough to
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be understood and has a very heavy Latin accent.

Given the physical conditions, it might be difficult for anyone to

get proper directions. There just aren't that many people available at
that time of night, and most gas stations and restaurants are closed.

Perhaps the policemen and the gas station attendant did give the respon-

dent clear directions, but' for some reason they were unclear to him..
Perhaps he was unfamilia; with the Boston and Northern New England accents,
and admittedly his English proficiency was rather pﬁor at the time. Per-
haps his interpretation of the impatience of the policemen:and others was
partially a reflection of the impatience, anxiety, and helplessness he felt
in being lost and not being able to understand what was being said to him.
Just as likely, the policemen did not want to take the trouble to explain
the directions clearly because he represented an uncomprehending foreigner'
to them. A certain amount of prejudice on the part of the policemen and
others may or may not account for some of the lack of commuﬁication. The
respondent 1s quite swarthy and of ob&iously Latin appearance. There is
a good deal of prejudice against Hispanics in the Northeast, especially
directed towards Puerto Ricans who dominate the Hispanic populétion in the
region.

The respondent claims that this incident would not have happened in
_Venezuela because Veneiuelans are very courteous and genuinely friendly
when giving directions to foreigners. However, he also mentioned that he
was‘of‘fhe opinion fhat policemen in Venezuela were generally of low
intelligence and.ﬁot especially helpful. The respondent also mentioned
that he had experienced other minor misunderstandings with American
- policemen over traffic violations and parking tickets, and this had

further colored his negative view of policemen in general. Furtheéermore,
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on more than one occasion the respondent had seen personally or heard of
incidents of violence taking place in the U.S. These incidents have caused
him to view Amgrican society as threatening and strange to a degfee, and
certainly it would be difficult to argue that certain segments of American

society are not violent and that violence is not increasing,

D. Incident: Informality in Language

When I first came to the U.S., I was not prepared for the infop-
.ma%ity and friendliness which I found here. I was surprised to learﬂ that.
in English there is no formal or informal second person pronoun. In German
we use the pronoun "du" when speaking to friends and family and '"Sie" when
‘speaking to strangers and.to people in authority, such as employers. In
English there is only one second person promnoun, "you." Also, when
Americans greet each other they are very informal and relaxed. Everyone
seems.to be able to'say "Hi" to everyone else, no matter who they are,
probabiy even to the President of the'U.S. I was so surprised the firét
time I heard a student say "Hi" to his teacher. T had to ask some
Americans if it was really acceptable to be so informal.‘ The in_fdrmali’ty
and relaxed social atmosphere made me feel good. I think that it brings
people much closger together.

Analysis:

. The theme in this incident is the infbrmality and opennesé which
characterize American social relationships, as expressed in this instance
by the informal way in which Americans greet each other. The respondent
is a 2l-year-old Swiss female nurse with an English language proficienqy
level measured at FS8I 2. She had been in the U.S. only a short while at

the time that she related her impressions of this incident. Almost all

R R N R g T T T TR,
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of her experiences with Americans occurred during the short time that she
was enrolled in an ESL course and living on a small college campus in close
relationship with other students. The campus is so small that it is quite
easy to get to know most of the students on a first-name basis. Because

of the small size of the campus and the nature of student life, the atmo-
sphere is more open and informal than would normally be found in an average
American community. Howgver, it is true that Americans are generally quite
informal in greeting even strangers as well as figures of authority, and

in most instances it would be artificial for one American to greet another
American in a highly formal way, especially in casual situations. However,
it might be just as likely, in a larger town for instance, that people of
passing acquaintance might not greet each other at all. Furthermore, it
has often been observed by non-Americans that Americans seem open and
informal to the point of exaggeration at times. This is illustrated by

the American habit of smiling profusely when meeting someone, as well as

in the universally repeated greeting, "Hi! How are you?," which is simply
the standard greeting among Americans. and does not necessarily'carry any
special connotation of friendliness, nor even a desire to really know
about the other person's health. However, by the very nature of its
universal use, and the faect that in most Indo-Eﬁropean languages much more
formal forms of greetiqg are generally used, this style of greeting does
‘indicate a more open, informal, non-traditionally. bound society.

The respondent indicated‘that.Swiss society is much more traditional
and conservative, socially and culturally. Class lines are clearly drawn
in Switzerland. One could greet one's friends in an informal way, but
would.never think of greeting strangers, casual acquaintances, or authority

figures in any way less than with a highly formal greeting. According to

.
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the respondent, social norms of public behavior and interaction are very
conservative and nigidly set; nonconformity to these norms is seldom
obserﬁed and would not be tolerated. The respondent personally is a very
shy individual. It is readily understandable how someone coming from a
highly formal background, socially speaking, could be pleasantly surprised
by the democratic informality which pervades casual soecial relationships

in the U.S.

E. TIncident: Thé Invitation

I was invited by an American friend to visit his family for tea.
When I went to their home, T was greeted by my friend at the door. He
asked me to sit in the living room and left me alone with his young
brother and sister, who were playing. After half an hour, my friend's
mother and father came in and offered me some tea. ﬁe had a very enjoyable
talk. My:friend,waé absent from the room the whole timé. I asked his
parents where he was. They told me that he had left a half hour before.
I felt upset and a little angry. I could not understand how someone could
invite a guest into his own home and then walk out and leave him alone.
I am an Arab, and in my country it is the duty of the host to serve his
guests and make them as comfortable as possible in his home.

Analysis:

In thié incident we are dealing with being invited into one's

‘home and the etiQuétte involved in the host/guest relationship. The
respoﬁéenthis’a 19~year-old Syrian student who speaks English at the FSI 3
level. He has been invited by an American acquaintance of the same age to
visit his family. Everything is fine until the respondent discovers the

very strange and disconcerting fact that after greeting him at the door
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and showlng him.into his home, the respondent's friend/host has left him
alone and gone out of the house, This is obviously very strange behavior
indeed, even in the U.S., where social conventions are, for the most part,
based on a higher degree of informality than in Europe or the Arab coun-
tries. The young host is simply being very rude and unthoughtful. First
of all, it must be questioned exactly how good a "friend" thg young host
is to the respondent. Pgrhaps he ne%er thought the respondent wéuld ever
come and was surprised to see him at the door. Americans quite offen say
without giving much thought, "We'll have to get together sometime," even
to individuals whom they have just met, never expecting that they will
actually visit. However, in Arab culture, as related by the respondent,
the conventions and etiquette involved in hospitality and the host/guest

relationship are complex and intricate, almost to the point of exaggeration

from an American cultural point of view. A guest in an Arab home is
treated with the utmost honor and respect. An Arab would never walk out

and leave a guest alone in his home. A guest is to be waited upon and

served. Even if a guest were not liked by an Arab host, the fact that he
has been invited into the host's home compels the host to do everything
possible to make his guest comfortable. With this in mind, it is undep-
standable that the respondent could feel upset and insulted by his friend's
thoughtlessness In any case, this incident cannot be thought of as
typical. It probably came about more as the result of the thoughtlessness
‘of an inconsiderate and immature teenage host than as the result of the

informal aspect of American social conventions.

'F. Incident: The Dinner Party

Once I was invited by a woman friend to a dinner party in her home.

Although I had already paid for my meals in advance at the college
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cafeteria where I eat, I naturally accepted the invitation because I knew
the woﬁaan so well. She had invited seven other guests, but I was the only
non-American to be invited. When I went to the party, I was shocked when
my fﬁiend, the hostess, asked me and the other guests to help pay fér the
cost of the party. I felt very embarrassed and then I felt angry. I
regretted that I had come to the party. This was the first time I had
ever had to pay for a meal as a guest in somecne's home.

Analxsis:

Once again we are confronted with an embarrassing social situation
centering around the host/guest relationship. The setting is a dinner
party to which the respondent, a'24—year-old Nigerian student with I'SI 4
speaking ability, has been invited by a good friend. The problem posed by.
this incident seems somewhat atypical: a guest at a dinner party being
asked to contribute towards the cost of the food, without any previous
warning that that was to be the case. The respondent, the oﬁly non-
American at the party, is surprised, embarrassed, and angry. He is not an
affluent sfudent and regrets that he has come. He is doubly angry because
he has already paid for his dinner once, a dinner which he did nét get to

eat in his college cafeteria. In discussing this incident the respondent

. mentioned that this could not have happened in his country. A Nigerian
'would neverp ask a guest in his home to pay for his dinner. He would only

:1nvite someone into his home if he liked that person, and it would be his

duty and pleasure to treat his guest to a meal.
Looking at this incident from an American pdint of view, it is some-

what easier to understand how it came about. ‘All of the guests were young

students., Among American students it is not unusual to share the costs of

giving a party, either by contributing some food or drink, or in this case
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where tﬁe hostess did all the shopping, to contribute towards the cost of
the meal in cash. It is simply much more economical on a tight student
budget; and in faet it is generaily expected that guests will.contribute
something towards a student party. It would seem most likely that thé
respondent had not been aware of this custom. He mentioned that it had
been the first such experience he had had, and it happened shortly after
~he began his studies in the U.8. It is regrettable, however, that he had
not been informed at the time that he was invited, that the guests would
be expected to contribute a set amount towards the cost of the party. At
the time he related this incident, the respondent had been'studying for
two years in the U.S. and stated that this type of situation had come up
more than once since this first incident occurred. He is now better able

to cope with it as an American cultural phenomenon.

G. Incident: 'ShowiggrEmotion

I was on a homestay with a middle-aged female Protestant minister
and her mother in Massachusetts. I went to church with them evéry Sunday
during the month I spent with them, even though I am a Roman Catholic. At
the end of the service, the minister would stand at the front entrance of
the church and shake hands with all the parishioners as they wént out. I
saw this, but I wanted to show her more emotion than just shakihg hands,
éince i‘éaﬁ_iiviﬁg'as é guest in her home. When I came up to her, I
embraced her and tried to kiss her on tﬁé cheek. .But as I did this, the
minister suddenly became very tense and I felt her draw back from me. I
felt badly because she did not feel as much emotion for me aé I felt for
her. T stopped trying to embrade her and shook her hand instead. I
realized that I could never be a true friend with this woman, although I

think that she liked me as a person. I don't know if she just couldn't
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feel emotion very strongly in general, or if she just couldn't feel that
way about me. In my country it is common to show emotion and to embrace,
In the U.S. I don't know when I can show my emotions and when I can't.
Now I only shake hands with Americans.

Analysis:

This incident 1s concerned with the concept of true friendship
versus acquaintanceship and the appropriate context in which to demonstrate
one's emotions. The respondent is a 28-year-old Venezuelan female
psychologist who speaks English at the FSI 3 level. The incident occurs
during a month-long homestay with an unmarried female minister. The
minister is standing at the front entrance of the church and greeting her
parishioners with a handshake as they leave the church at the end of the
service. The respondent is present, even though she is a Roman Catholic,
as a sign of courtesy and respect for the minister, for whom she has
developed a feeliﬁg of affection. However, simply shaking'hands with the
minister will not convey the feeling which the respondent wants to convey.
She embréces the minister and tries to kisé her on the cheek, but the
minister draws back and does not allow herself to be kissed. Immediately
the respondent believes that her strong, although for her normal, show of
affection is misplaced, because the minister, whom she considered hep
friend, does not feel the same affection for her and therefore cannot
 re§ipﬁo§$te.fhaf"eméfiéﬁ.‘ Thé respondent comes to thé conclusion that she
caﬁ_néfer have a true friendship witﬁ the minister becaﬁsé for -her friend-
ship is based on deep affectiqn and openly expressed emotion.

The respondent is a Latin American. As she mentions herself, it is
. norﬁallaﬁd common in the Latin culture to express one's emotions through

gesture and physical actions, in a very open and demonstrative way, such
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as when embracing friends. It probably would go against the Latin cultural
norm not to express oneself this way. . Furthermore, the respoﬁdent person-
ally is a very warm, ekpressive individual, who is very sociable and likeé
to make friends. The minister, on the other hand, comes from a very
different cultural background. She is a New England Yankée, raised in the
spirit of conservative Puritan tradition and the Protestant work ethic,

A person from this cultupal background would likely be much more circum-
spect In openly expressiﬁg his emotional feelings towards another person,
especially In publie. However, it would seem that at some point during the
homestay experience, the minister would have expressed her feelings toward
the respondent in a more affectionate way than the rather formal and cold
medium of a handshake, especially since the respondent had already shown to
her a high degree of affection. Perhaps the minister as an individual
wasn't capable of showing deep emotion, for whatever perscnal reason, or
perhaps there was'séme sort of personality clash which caused the ﬁinister
to remain cool towards the respondent. The respondent stated during the
discussion of the incident that some Americans she has met have been able
to express friendship through embracing, while others have not. The

respondent feels somewhat confused about how to show her emotion in the U.S.

H. TIncident: The Cocktail Lounge

- I was on a visit to Baltimore. I was alone, knew no one there,
and had a lot of free time. I took a walk through fhe downtown section of
the city. I went into a clean, elegant cocktail lounge to have a drink.

. The people in the bar were very well dressed éhd orderly, While I was
having my drink, I noticed thatﬁthere were only men in the bar and no
women. Suddenly I saw some of the men kissing other men in the same way

that a man would kiss a woman. I realized that this was a bar for
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homosexuals. I felt immediately disgusted, uncomforfable, and threatened.
I was afraid that one of the men might. come over to me. I could not
-believe that this was legal and that it was happening in a public place.
I am a Moslem, and homosexuality is a sin in Islamic society. I left the
bar immediately.

Analysis:

The issue presented here involves the social acceptance in the

U.S. of homosexuality in a public place normally considered a popular spot
to spend leisure time, namely the cocktail lounge. The respondent is a

28«year-cld male management executive from Bangiadesh, a native speaker of

English. He finds himself in a strange city where he has a lot of free
time. He goes into the entertainment district to relax and.have a drink.
He is an erudite and sophisticated individual and chooses an expensive
cocktall lounge which seems to have an interesting atmosphere and suits
his taste. However; to his shock and disgust, it suddenly becomes evident
to him that he has héppened upon & gay bar. He immediately leaves.

In discussion about this incident with the respondent, several factérs
aboﬁt his cultural background and their effects ﬁpon his reactions in a
situation such as this become quite clear. The majority religion of
Bangladesh is Islam. Women wear veils to hide their faces and men and women
never touch each other, lét alone have any social relationship, unless they

~are marfied. However, men can walk on the street together and do things
-socially: - It_is common fof men to hold each other's hand whiie walking
together on the street and to embrace when meeting. It is a pavt of normal
social.custom with no sex involved. Homogexuality is a sin in Islamic.
sgciety. With all fairness to the respondent, he seems to be a quite

open-minded, Western-oriented, and mature individual. However, he stated
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unequivocally that he can't understand why Americans tolerate homosexual
behavior and think that it is normal. He accepts the fact that homosexual-
ity'is a global phenomenon, and that it exists in Bangladesh also, but
denies that there could ever be a public place there where homosexuals
could gather and carry on homosexual behavior. It is actually fhe allow~
ance of homosexuality in a public place ordinarily associated with leisure
time activity which the respondent finds offensive and objectionable.

The respondent probably is not aware that homosexuality is, in fact,
a highly controversial issue in the U.S., and is not universally accepted
by any means. In more conservative, tradition-minded, rural parts of the
U.5., public gay bars would probably find difficulty in being accepted.
Therefore, the respondent’'s reaction is probably not so different from the

reactions of many Americans.

I. TIncident: The Roommate

I had an American roommate whose boyfriend frequently visited her
in our vroom in the dormitory at my college. Sometimes he would stay until
one o'clock p.m. or later, and they would always lock the door. I felt
very uncomfortable about this.situatiﬁn, 80 I would always leave them alone

in the room and studied in the school library. In my country a woman is

- never alone with a man in a bedroom or a dormitory. School dormitories

are strictly segregated by sex and men are never allowed to enter a woman's

room,. deid not want to have an argument with my roommate about this
situation, but it went on for months and was ipcbnvenient for me when I
wanted to return to my room early in the evening. I finally told my room-
mate in a friendly way.how I felt about the situation, and we made a com-
promise. My roommate agreed that her boyfriend would not stay in our room

later than 11 o'clock.
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Analysis:

This incident illustrates a situation in which a non-American is
forced to adjust to a set of social norms which go against those norms with
which she was brought up at home in her own culture. The incident also
indlcates a problem in the communication of feelings. The respondent is a
28-year-old Philippine woman, a school teacher who speaks English at a
native level of proficiency. Her roommate's boyfriend visits every night
in their dormitory room aﬁd stays late. The respondent considers the
situatlion undignified, but does not want to have a misunderstanding with
her roommate, so she tries to ignore the situation by spending her evenings
studying in thé college library and allowing them their privacy. After
some months of this inconvenience, the respondent finally brings herself to
communicate her feelings to her roommate who agrees to have her boyfriend
leave their room by a set time.

The respondent is certainly very patient and tolerant, whereas her
roommate seems rather selfish and inconsiderate, almost to the point of
ignoring tﬁe respondent's personal rights. It is quite clear that the
respohdent's cultural background greatly influenceé her thinking and reac;
tions to the situation presented in the incident. In discussing her
feelings about the incident, she points out that social codes regarding
' the male-female relationship are much more strictly drawn and énforced in

her native country, the Philippines. In fact, this incident cpuld not
have occurred in the Philippinés, since a woman there is never allowed to
‘bé aloﬁe ﬁith a man in a bedroom or dormitory. The coeducational dormi-
tory does not exist there. Even when dating, a young couple must be

- accompanied by a c¢haperone who is a relative of the young woman. Because

of her eultural upbringing, the respondent naturally finds it uncomfortable
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to havé her roommate's.boyfriend with them alone in their room. However,
she does not want to impose her views upon her roommate, nor deoes she want
to cause any disagreement with her. It is also part of the respondent's
cultural upbringing to be tolerant, not to show irritation or anger toward
another person, to be considerate of the feelings of others, and to avoid
arguments at all times. Because of this, the respondent does not feel
comfortable in communicating her feelings to her roommate regarding.the
situation, and thereby allows her roommate to continue to take a&vantage of
her.

In fairness to the respondent's roommate, it should be pdinted out
that the situation described in the incident is probébly quite common on
American college campuses. The social norms regarding the male-female
relationship are much less strict in the U.S., and this situation ﬁould
probably not be regarded as either unusual or scandalous by the average
American. Nevertheless, as it did encroach upon the privacy of the respon-
dent, who had Jjust as much right to her own vroom as did her roommate, it

seems unfortunate that the respondent did not express her feelings sooner,

J. Incident: The Television Set

I stayed with an American family in Alabama for a few weeks. They
had their television set in their kitchen, which was a very large room.
I'ﬁas ven} sufﬁfiséd'fo learn that Americans could watch félevision 24
hours a day if”they'wénted.to. The family ate breakfast at T;Oo.a.m. while
watching television. The children even did their schoolwork while watching

television. I could not understand this. How could the children concen-

trate on their schoolwork while they were watching television? In my

country these things never happen; We would not have the television in
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the kitchen, The television stations do not start to broadeast until the
evening and stop broadcasting before midnight. We only have a few
channels, while in the U.S. there are many channels. Children in my
country would not be allowed by their parents to watch television while
they are doing their schoolwork. |
Analysis:
This incident involves participation in a leisure time activity,

watching television. Thelrespondent is a 23-year-old Swiss male, a
computer programmer, who speaks English at the FSI 3 level. The incident
takes place during a homestay with an American family in Alabama. The
respondent is surprised to learn that his homestay family watches so much
television and at such strange times during the day. The television is
constantly going, even during mealtimes. The children do their homework
while watching television. The respondent Woﬁders when the family takes
the fime to talk to.eéch other and how the children cén possibly concen-
trate on’ their schoolwork, if they ére constantly watching television from
morning to night. |

Watching television 1s probably the most popular leisure time activity
in the American home. However, it is difficult sometimes to know when
watching the "tube" stops being a fun, social activity enhancing the inter-
action“bf-éll memﬁefé.bf the family and becomes a sort of pbsessive—
.éomﬁuléive aéfivity ééfﬁiﬁg no special function. It is an automatic reac-
_tionxtomgo_oyer and turn on the television set and have it playing even
* when no ‘one especially wants to watch it, simply because it is there and
there ig_always some kind of program on 2u houré a day. Instead of
bécoming.just.another option for leisure time activity in the home,

together with conversation, reading, playing games, listening to music,
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and so on, television watching can tend to deminate leisure activity in the
home, with the unconscious acquiescence of the family. TFurthermore, since
most §f the fare offered on commercial television is of a non-intellectually
oriented entertainment quality, designed more to take up fime and sell
products, rather than to impart any stimulation or knowledge of lasting
value, obsessive television watching can tend to stifle creativity in the
viewer. It is a passive activity; there is no active interaction with
other individuals involvéd. The viewer does nothing but watch a constantly
changing image on a screen, Naturally, the extent to which television
watching is allowed to pervade and dominate sociallactivity in the home
depends.on the individual family, and especially on parents~whd allow their
children to watch television excessively. Viewing television while eating
-meals probably does not facilitate meaningful communication among family
members.. Nelther dqes it seem likely thaf it encourages children to read
or concentrate better while doing their homeworkf In any case, excessive
watching of television seems to be a universal American cultural phenomenon.
The respondent is from Switzerland, a country which is, in some
respects, a much more formal and traditional society than U.S. society.
He mentions that excessive television viewing cannot occur there. It would
be impossible to wateh teievision while eating breakfast, for iﬁstance,
.sinée,sfations'dé not start to broadcast until the early:evening and go on
.for only a few hours a day The telev151on would not be placed in the
kltchen, but rather in the llVlng room or sitting room, while meals are
: taken in the dining room or kitchen. Mealtime is a time for family dis-
" cussion. ' The respondent states that parents would never allow their o
children to watch television while they were doing their homework, since it

would interfere with their lessons. Furthermore, Swiss and Buropean

'n
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television is for the most part government owned and operated, consisfing
of not more than two or three channels, with programming of a somewhat
higher intellectual quality similar to that seen on American Public
Television., Television viewing in Europe assumes the character of a
special event for the whole family to share, gathered togefher to watch a
good film, a scientific oﬁ historical documentary, sporting event, or
musical, with little or no commercial interruption. Since there are not
too many channels to chooée from, if one doés not like the programming
being featured on any particular evening, one simply does not watch tele-
vision that evening. In short, television viewing is more of an optional
leisure time activity in Europe than it is in the U.S., and not done

because of some mindless obsession, simply for its own sake.

V. Application of Critical Incidents in the Classroom

A, The Role of the Teacher/Group Leader

The teacher using a case study method in the ESL classroom must
be prepared to assume several basic roles. The teacher serves the group as
instructor, discussion group leader, resource adviser, and evaluator. The
teaghep-leader's major, overriding responsibility is to help students to
- meet their learning goals in the spirit of mutual effort.
o _As”iﬁsfruétor, the'teacher—leadefdmust be qualified to teach and have
~the acceptance and respect of the students. He must be fully familiar
.With_and_be‘abie‘tq pﬁgsentrthe factual information contained in the
crificél incidents and must be able to present it in a direct way which
imposes no a priori value judgments.

The teacher's role as discussion leader demands more from him than

-
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simply fulfilling the function of a discussion moderator. The teacher as
discussion leader takes a direct parf in the discussion as a participant.
It is the responsibility of the teacher-leader to know his students weli.
The teacher-leader is.thoroughly familiar with the student participants and
their backgrounds, skills, and experience. This knoWledge enables the
teacher-leader to guide the student participants to meet their common
learning goals through the discussion of the critical incidents presented.
The role of the teacher-leader in a case study discussion group demands
much more objectivity and flexibiiity than is demanded by the traditional
role of the teacher. The teacher-leader is a member of the discussion
group. Involvement of all participants, students and teacher alike, is
essential to meeting the learning goals set by the group. The téacher-
leader must.be extremely careful to remain totélly objective at all times,
by not taking sides, and refraining from trying to influence the thinking
of the group by interjecting personal opinions about the issues presented
in the eritical incidents. The teaéher-leadef's participation in the
discussion.rather assumes the function of posing relevant and incisive
questions which will guide the group toward an analysis of the iséues
presentea in the critical incidents. The function of the teacher-leader
is to he;p them to .learn by eﬁercising their own abilities to reason and

7 analyze.- The teacher-leader acts as a model for the group by demonstrat-
ing basic skills in questioning, analyzing, and problem-solving approaches
to the issues presented by the critical,incidents, instead of giving
definitive answers and conclusions. There is no one corvect solution op
cgnglusion to the issues presented by the incidents. The role of the -

teacher-leader is to encourage the involvement of all the student

participants.in the discussion of the incidents, and to bring about the
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widest possible exchange of opinions. Thus the student participants are
encouraged to make their own analyses and decisions about the issues under
discussion by drawing on their own personal experiences wheﬁ considering
the interaction between the individuals involved in the critical incidents.
As a result, they will hopefully be able to apply this decision;making
skill in similar situations in the future.

As a resource adviser, the teacher-leader is concerned with getting
the total involvement of fhe whole group by helping them to define the
issues presented in the critical incidents. In this role the teacher-
leader acts as a sort 6f transmission belt in helping the student group to
_clarify or focus on the most 1mportant facts which they need to have in
order to formulate opinions and conclu31ons about the issues belng dis-
cussed, withoirt the teacher-leader actually offering his own opinions.

The teacher-leader camn, from time to ‘time, offer a concise, accurate, and
objective summarization of the progress of the discussion of the issué
presented by the incident, as well as to answer any questions. At the risk
of making é negative editorial comment in answer to a question, which might
“ have the effect of inhibiting group discussion, the teacher-leader could
handle tﬁe occasioﬁal qﬁestion posed by a group member by posing another
‘questionrtq tye'group,_thereby bullding upon and keeping the f;cw of the
1discqssiqp'going.”<lnraddition, the teacher-leadep can suggest other
sources of Information, such as books and other printed materials, which
__ﬁightlﬁe_félévahf“tb-the iésﬁes‘beinghdiscuséed.

In the role of evaluator, the teacher-leader acts as a judge of the
performance of both the individual students participating in the group -
raiSCUééign and of the.group as a whole, in accomplishing fhe learning

goals set by the group.. Through observation and assessment, the teacher-

‘-
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leader determines how effectively the participants are addressing the
issues présented in the critical incidents, which participants take the
most active part in the discuésion, and which participants, if any, might
have a.divisive, dominating, or inhibiting effect on the group discussion.
The teacher-leader also observes and monitors the ability of the group to
work together. In carrying out this evaluative function, the teacher-
leader must be aware and must assist the group participants to be aware of
the needs of the group and the way in which these needs are being fulfilled.
Are all the group participants being encouraged to give their opinion?

Does the group lack any information it needs in order to formulate opinions
about the issues being discussed?

Since there is no one right answer or conclusion to the issues pre-
sented in the cpitical incidents, it is quite possible that disagreements
might arise during the.group discussion. These must be noted by_the
teacher-leader. This indicates that exchange of opinion is taking place
and is a positive development as long as participants in.the discussion
are not attacking other group participants.personally. The teacher-leader
helps the.grqup participants to identify and respect differences of
opinion, and to be more objective and less emotional in discussing the
ceritical incidents. Hopefully, this will be a skill learned and applied
:_ih thé étudents'_in{efactiop with other individuals in the future.

, ‘Oﬁe mo;e-functioﬁ of the teacher;learner as evaluator is the final
év&lﬁéﬁibﬁféflfﬁe iééﬁﬁimg éxpérience as measuwred by the level of sﬁccess
.or failure in meéfing”fhe'leabning'goélé'and_needs of the group partici-
pants. This final evaluation comes after the end of the group discussion
“of the‘critiéal incidents and takes the form of a follow-up discussion

’

in which all participants, teacher and students, will be involved.
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B. Presentation and Discussion of the Critical Incidents

1. Whole Group Discussion

In discussing the issues presented in the critical incidents,
the working goal of the group is to provide for the widest possible
exchange of opinion involving all the participants in the discussion, lead-
ing to cooperation in carrying out the analyses and formulation of con-
clusions concerning the incidents. It is important that the group be
small, no more than ten étudents, and that the group members be well
acquainted with each other prior to discussion of the critical incidents.
This will help to ensure a friendly and supportive atmosphere in fhe
classroom and will encourage participation by all students in the discussion.
In preparing his studenfs for discussion of the incidents, the teacher
should make it quité clear to them that this is not to be a question and
answer session, with the teacher presenting'uﬁits of information td a
passive group of listeners. It must be made clear that this.is tc be a
discussion session during which everyone, including the teacher, will
examine the issues presented by the critical incidents through a systematic
problem¥solving'approach. The teacher must help the students to understand
that expressing 6pinions and careful listening to others in order to
.éxfract'ihférmation in such .a way as to distinguish between observable
fact aﬁd.subjgctive judgment_is a type of active leafning not accomplished
bj.p%ééivé liétening to a lecture.

'Thg;actgal presentation of the critical incidents to the group can be

done either by the teacher orally reading them to the group or by distribu-

tion of written copies of the incident to be discussed, allowing the _'
students enough time to read through it. Another option would be to

distribute the critical incident the day before the discussion is to take
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place, thereby allowing the students more time to consider the situations
presented in the critical incident.

After allowing enough time for the students to read through the
critical Incident, the teacher will explain to the group that they are to
analyze and later discuss the incident, considering the féllowing questions:

1. Who is involved?

2. What are they doing?

8. Why are they doing these things?

4. What is the issue or problem? |

5. Why do you perceive the issue in that way?
The teacher will then allow the group about 15 or 20 minutes to individually
think about the incident presented considering the questions above, and will
instruct them to write down their ideas in the form of brief notes to help
refresh their memories dﬁring the group discussion of the incident which
will follow. Another option is to have the group break down into subgroups
of two or three students to consider the incidént together, after which they
will return to the large group for the whole group discussion.

The group_discussion which follows these preparatory steps will be
systematically guided and directed through questions posed by thé teacher
which are.designed to help the group recognize the sighificance of the
éhinﬁiﬁg;éndfapﬁion/pe&ctiqq7of the individuals presented in the ﬁritical

incident. The teacher must Ffollow carefully the whole group discussion and

" be ready to formulate and pose pertlnent questions to the group as appro-

' priate, as the dlscu551on progresses. The questions serve several purposes.

They stlmulate thinking and discussion; arouse and focus 1nterest, cledr up
problems in understandlng the issues presented; and generate new questions.

They can also be used to review and summarize and ultimately to evaluate
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learning. The questions should be clear, short and unambiguous in meaning.
They should be thought provoking, requiring imaginative and logical think-
ing, as well as the correct use of knowledge and fact contained in the
eritical incident. WH-Questions serve this purpose best since they require
more than a simple Yes or No answer. The quéstions ghould give direction,
while not being restrictive, and should be worded in such a way as to imply
that more than cne answer.is acceptable; For Instance, '"How should this be
done in this situation?" could be better expressed as "How might this be
done, and why?" Through the questions pbsed by the teacher, the group is
directed toward empathy for issues and individuals involved in the critical
incidents and is able to de?elop an objective, problem-solving'approach for
exploring the fact and information provided in the incident in order to
arrive at an analysis of the interaction between the individuals
in thé incidents. |

The group discussion will last as'long as all participants have been
given sufficient chance to fully express their opinions concerning the
issues presented in the critical incident. Since there is no absolute
opinion, answer, or solution to any of the issues presented in the critical
incidents, the discussion should be quite lively.

2. Debate
Another technique for analyzing‘the issues presented in the

brifiéal'ihbideﬁfS“is the use of a debate format approach.'lThe same
process of systématic anélysié'of fhe.critical Tneidents is -
applied, foli&wed by a teaéﬁer~guided group discussion, the difference
bging, howevep, that several subgroups will take the sides of different'
individuals involved in the critical incidents and will argue the pros and

cons of the attitude which their side takes.
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3. Role Playing

Another possible technigue involves vole playing, whereby
students in the group act out the situation presented in the critieal
incident, having previously prepared their presentation. This is followed
by a group discussion as outlined above, covering the issues presented.
This technique might have a stronger impact upon the group participants,
leading to an immediate understanding through emotional involvement,
empathy, and identification with the situation being presented in such a

dramatic way.

4. Brainstorming

Another technique which would follow the group discussion of
the eritical incidents involves the brainstorming of similar critical
incidents of a cultural/interpersonal nature,.in which individual students
have been involved themselves. This technique also leads to empathy and
identifiéation with the situations being discussed, as the sfudents will
be able to recognize the relevance of applying the systematic problem-
solving approach which will help them to understand the situations in which
they themselves have been involved. This could also be given as a written
homework assignment and would generate more critical incidents for group
discussion,

. 5. Discussion of Validity of Critical Incidents

One final suggestion would be a discussion of the validity of
the situatlons described in the critical incidents happening in the coun-

tries of the students who ave participating in the group discussion.

C. TFinal Comments

Following all group discussions of the critical incidents and

A
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related activities, the teacher should conduct an oral follow-up or feed-
back session, involving all group participants, students and teacher alike.
The'learning process and the performance of the group will be evaluated
and actual learning will be assessed. It will be hopéd that the analyses

through objective observation of the issues and individuals involved in the

eritical incidents, as well as the interaction between the student group

and teacher, will have sensitized students and teacher alike to an appre-
ciation of cultural diversity, and will have enabled them to apply the
principle of human relations to conerete situations in which they will be
involved in the future. Only then will learning and understanding.have

taken place.
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