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ABSTRACT

This paper is a foreign perspective on Tour issues:
Responsibility and Student-Centered Learning, Group
Process, Experiential Learning, and Culture and Indi-
viduality in the laster of Arts in Teaching program

at the School for International Training, Brattleboro,
Vermont. ©Personal BXperiences as a student and studeni-
teacher are combined to address these issues as they -
relate to foreign students at the school. The ceniral
theme is Tésponsibility. ‘Zach section marks a dis-
tinct stage and describes - the author's development of
the ability to take responsibility for learning in a
system that is fundamentally different from her own,
The author concludes with the view that foreign stu-
dents are in a Position of grezter vulnerability at
the school.
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* . INTRODUCTION

To attempt to present a comprehensive analysis of my year
as a foreign student in the Master of Arts in Teaching Program
is a task that is beyond my present capabilities. I am still
too close to my experience to give it the wholeness that could
only come when I am further away from it. What I do attempt
to present are merely glimpses into a profound experience, "1t
is my hope that in sharing these féw experiences, thoughts,

- and conclu31ons, readers will be able to draw from them into
their own experiences something of value.

In writinz this account I have two particular audiences
in mind--foreign students, both gradunate and undergraduate,
ard the International Students of English. I know that the
former will have easy access to the contents of this paper
because of lanpuage ability. . The latter I hope will also
benefit throuzh indirect avenues, namely, the administration
and staff who were ever present in my mind as I wrote,

There are areas where I can speak only for myself, others
where I have taken the risk of speaking collectively for for-
elgn students based_on the many experiences that I shared with
them as peers and as a student-teacher in the English Language
Office. Where I have guoted outside authorities I have done
so to further substantiate mf views and beliefs.

-~ There are four sections to this paper: Responsibility
and Student Centered Learning, Group Process, Experiential
Learnlng, and Culture and Individuality. These were the ma-

f Jor issues that arose throusgh the vear and with which I dealt,
: The central theme that runs through each one of them is re=

\  sponsibility. FEach section marks a distinct stage in the
development of my 2bility to take responsibility for my own
learning and erowth, “Responsibility and Student-Centered

e —

Learning" offers an zaccount of my development of inner Ireedom,
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Throuzh "Group Process* I began to feel résponsible for others
and to look to myself for answers. ‘How I came to take respon-
8ibility for my own learning is traced in "Experiential Learn-
ing,M *"Culture and Individuality" contains my beliefs on re-
sponsibility in multi-cultural living situations which crys-

talized during the course of the year,

My conclusion contains a finazl statement that I wish +to
make to everyone at the School for International Training but
especially to the administration and staff,

N~
.




RESPOISIZILITY AND STUDENT- CE’TE 5D LEARNING

You can never know what it is to be me, and I
can never know wnat it is to be you, ¥hether
we wish To share ourselves quite fullv,

hold larre areas private, it is still true
that our very unigueness separates us. In
that sense every man musi 1live alone and die
alone. Xow he comes to terms with that--
vhether he can accept and even glory in'his-
separateness-—whether he can use his alone-

neéss as a base from which he can express hin-

- seli creatively—-or whether he fears-ang tries
to escape from this Tundamental condltlon—-ls
an 1mp0“*ant issue but one on which I shall

not dwe

~ Carl Rogers
!
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A e 2

-4
 RESPORSIBILITY AND STUDENT-CENTERED LEARNING

An appreciation of a student experience at the School for
Interndtional Training can only be arrived at with an under-
standing of the nature and scope of freedom at this school,
This is fundamentzal to the experience one goes throusgh here,
Few foreign students initially recognize that they have to
responsibly accept freedom of conduct and the freedom to learn
if they are to adjust smoothly to the way of life here,

:In the School for International Training there is no per-
ceivable authoritarian "head" of the institution. In my ex-
perlence, the Director made just one appearance after some- :
davs //hhe instructors set tasks that may or may not be done.
Homework is given., You may do it or not. The resident as-

sistants give you the few dormitory rules and leave the rest

up to ycu. You mey eat, if you choose to, whatever you like
from what is offered. You may clean &our room, change your
linen, wash your clothes, etc. or not. You may drink your-
self drunk every right at "The Other ‘Side." You may also have
sexual relationships. ‘

Vhat this can and often does translate to for many for-
eign students is that no.one cares, What is hard to under-
stand and accept is that if you don't take responsibility for

. your own actions, nobody else can., The result is that on a

deeply personal level one realizes that lack of structure,
rules and regulations are a burden. For many of us this is
our first experiencs with fre?dom of this nature and scope.'j?
The absence of any perceivable limits or boundaries compeIB//s
to acknowledge our vulnerability., This is necessary if we are
to mature to any psychological depth, . Nevertheless, the neccs-
sity of a sense of'limits, however indefinite, must be recog-
nized, '
Accordineg to Lifton:

Boundaries can be viewed, as neither permanent
nor by definition false, but rather as essen-
tial.... Ve require images of limit and re-
straint, if only to help us Frgsp what we are
transcending., 1
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At the School for International Training we have to create our
own "images of limit and restraint." C

Most of us come from fairly traditional cultural and edu-
cational backsrounds. Our expectations, we soon realige, are
conditioned by our own value systems, We expect the school
and the instructors to be responsible for our education. Ve
expect rules and rezulations to be external and inpersonal.
We expect to coniorm, Ve end by resistineg conformity when
what we are expected to conform to is alien to us. The truth
is that theoretically we accept the concept of freedom in the
United States., In practice it is difficult, at first, to
function responsibly within this reality. This raises the is~
sue of responsibiliiy--institutional, eroup, individual, and
personal, Students have fo accept responsibility for their
behavior but more importantly for their‘own learning in and
outside the class. 4is I see it, for foreign students in par-
ticular, this is the issue at the heart of a happy lezrning

experience in this school.
Theodore Gochenour 'and Anne Janeway explain this:

We feel that it is a clear indication of mat-
uration as well as increased cross-culiural
communication wvhén a person gZrasps the reality
of personal responsibility. This means that,
while we are not responsible necessarily for
the existence of a particular circumstance or
event, we are responsible for its effect on us.
In turn, w2 are therefore, responsible for our
own effect, seen or not seen, conscious or un-
conscious, desired or not desired.... It is
when we take avprovoriate responsibility for
every event in which we are enzaged, every re-
sponse we nake, every inward reaction we record,
that ‘'we can truly be said to have begun to move
out of the confinements of our acquired habits,
attitudes, and acquired values, Ve have begun
to look to ourselves for solutions to our pro-
blems znd hove decreased our tendency to ecxcuse
ourselves Irom further development by 'but,
if...' and 'you should have....'?

Looking back, this was the most significant lesson for me,
The significance lay in the fact that I did “erasp the reality
of persbnal responsibiliiy." I had to accept that."group pro-
cess" and "experiential learnine® were an intepral part of the
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course "Approaches to Second Language Teaching," that respon-

sibility," "feedback,” and "student-centered learning" were

more than campus jargon. - If I were to remain at this school

I had Yo learn the meaning behind these ideas. Unfortunately,
I did not want to "take appropriate responsibility." I wanted
to take the easy way out. I wanted to leave the program. How-
ever, practical considerations such as applying to another
school, reguesting the necessary visa alterations, and waiting
another six months or possibly a year to start elsewhere forced
me to decide to stay in the program and make the best of what
appeared, at that point in time, to be the wrong thing for me
to do, 1In despair, I decided I would "take appropriate résﬁan—
sibility." But how? VWhere was I to begin? What was "appro-
priate?"” Who could I turn to .for counsel? At about this time
I_éncountered a fellow foreign student who was Zoing throusgh a

somewhat different personal crisis. In sharing our respective
griefs”and conflicts we discovered a mutual compatibility, Af-
ter hours of sharing and intellectualizing spread over two
weeks, we Ybegan to look to ourselves for solutions to our pro-
blems" and “decreased our tendency to excuse ourselves from

Turther. development,™ o .

) . Nevertheless, I would like to refer to'Earl Stevick's
statements on freedom, for I believe much of the initial dis=~
comfort in adjustment that is expérienced at this school may
be explained in his wordss

The raw material for ‘inner resource can come
only from outside; that is why iotal external
freedom would make further pgrowtn of internal
freedom impossible. We may smother the inter-
nal kind by failing to allow enourh of the ex-
ternal kind,...we may also starve it by bestow-
ing too much external freedom at the wrong time.

While I do not dispute the fact that this school does not
“smother" internal freedom I do question whether it "starves"
the growth of internal freedon by "bestowing too much-external
freedom" 211 the time. For to further gquote Stevick, even those

who spend their lives zlive in growth and in
search for inrner freedom-—even thev have this
searching and this growing as only part of their
daily cycle,
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While the whole issue of responsibility and freedom is not
new it still remains one of the principle lessons that we have
to learn throush experience--our own and that of others,

A% a result of mv experience in dealing with this issue I
would say to students, if you have a problem that is beyond vour
reckoning, overcome your native or natural reserve and seek out
your academic advisor or a staff member or Peer who you think
will empathize with you, and expréss your problem, To the staff
I would like to say likewise: don't wait for students to come
to you with problems during the early part of the Program, Re-
guest them to meet with vomu, especially if you detect or even
“"feel" that 211 mav not be well, To students and staff I~ saV
the road to inner freedom is long and inherently lonely, but
we may **avel part of the way togethe{’;j

ROTES

1
1967).

Robert Lifton, Boundaries (New York: Vintaze Books,

" Donald Babchelaer, Blizabeth G, Uarner, eds., Bevond
Experience (Brattleborc: The Experiment Press, 19773 pp. 19-20.

3 Earl W, Stevick, _eachlnv Lannua”es, A Vay and Viavs
(Rowley: Hewbury House Publiishers, Inc,, 1980), p. 292.
4

Ibid., p. 293.




GROUP PROCESS

Learning in a group is a dynamic interaction.
Because values, assumptions, and beliefs are
.reflected in attitudes and actions, it is es-
sential that each person take responsibility
for his or her effect on others.

- MAT Program Educational Assumptions
Spring 1981
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GROUP PROCESS

I came to the School for International Training wanting to
learn, yet, in reality, I was expecting to be tausht. The con-
fusion that ensued in *lfethods" (Approaches to Second language
Teaching) was painful and disturbing. I did not want to be in
a small group. I wanted to be part of a large class. T wanted
to be with everyone., I also noticed that my group was made up
of the oldest people in the program, the ones with the most
teachineg experience, and I did not like this separation. The
group represented teaching. I was interested in learninz. I
could not recognize or see the group as resources for my own
learning or vice versa. The instructors were called "leaders"
or "facilitators." They did not lecture.- They set us tasks.
Ve worked =zlone, in two's or.in three's, Then we would ﬁfoup
back tosether and Yshare.,®

gfﬁény of the tasks involved introspection./ This was no
problem. Fy early interest in relipgion, philosophy, psychology,
and introspection had made my parents aporehensive, They were
convinced I weould either become a2 member of a relizious orsgan-
ization or a psychoanalyst, both egually distasteful to them,
‘When I chose teazching there were inauvdible sighs of relief. I

had no gquarrel with inirospection. _ ,
/Bharine was diFfferent. It was an invasion of privacy-—
-more so when conducted by strangers. Feelings_were for {riends.

Thouzhts could be shared but only with individuals one wanted
to Share them with and only when sought. The truth was I did
not want to find meaning in the group. The small number made
it personal and intimete. I wanted an impersonal class almos-
phere. I did not want my feelings involved in publi%j?'h;J_ .
In the words of Stevick, my | LT

reaction was nothing but resistance and re-
sentiment,...ag2inst being given opportunities
to explore instead of rules and vocabunlary
lists-~azainst being invited to explore one's
own potentizl and to grow, rather than being

- immecdiately led to accrue some very specific
comrmnnicative skills and repertoires for which
one forsees a practical need.l
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I am amazed at how accurately he has despribed in the f01~'
lowing paragraph my feelings, thoughts, and desires throush the

entire "lMethods" course,

What of the teacher who, instead of offering
(or claiming to offer) to the student exactly
what he needs, offers instead to try to help
him become able to get for himself five times
as much? That teacher may be seen as unde-
pendable, Vhat of the teacher who refuses to
use the coercive kind of authority, who in-
stead learnd from her students what they can
teach her, even as she invites them to learn
what she knows dbut they do not. Such a2 teacher
may provoke a feeling of uneasiness, for she is
uniike the picture we have learned of what a
teacher is., And what of the teacher who in-
_sists on tellins her students that they have
powers Tar beyond what they have dreamed about
themselves? She will be punished for disiturb-
ing that safe dream, and for destabilizing a
picture that had been learned a2t the cost of

so much pain!?2 '

I later learned through discussions with others that this
was the experience.of many students, foreign and imerican, dur-

ineg the course.
With no attempt to belittle these senitiments, for they

were exactly what I felt, I. would like to explain that I did
not understand the shift of emphasis from teaching to learning.
Hohever,'l do feel that when my expectations of how I should be
taught were not met, and when numerous guestions directed at
the leader were opened and discussed instead of being answered
(2s 1 expected them to be), I felt thwarted and this created a
psychological block to learning., I wanted to be given angswers
and did not see the value of the ability to find my own throush
the mroup process. ) B

Group process and group dynamics were, therefdre, diffi-
cult to deal with because I did not want them. I wanted to
learn on my own. I wanted to be responsible for myself alone.
The first and most significant idea for me in "Hethods" was .
offered by my leader for me to think over: I had an obliration
and a responsibility to the ﬁroup. The-very idea was stranre.
1 disliked the time we had to spend together, and ﬁow I was ob-
ligated %o and responsible Tor what would happen in and to the
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Zroup. :
My learning was being influenced by the group and the pro-

cess. I did not want to attend class nor did I want to stay in
my room all morning,” and if I was to study on my own in-the 1i-
brary then it was better to leave the program altogether. There-
fore, I had to consider the whole question of group process and
responsibility. It was a questioq, however, that I was not pre-
pared to consider or answer then, It was finally confronted an

¥

dealt with in the spring.
It was a combination of two courses and one event that

‘helped me do what I had been unable to do in my "Hethodé"'gxpup.
“Advanced English" was the first course, In talking over our
problems with American pronunciation, intonation and stress, and
the related problems of teaching them,. we became involved 'in
‘discussing larger problems and issues related to teaching, the
most important of which was "group process.” 1 found mysélf a
very active participant and so were the other three., Ve wvere
four foreign students. Ve were all friends and felt close %o
our instructor, | )

The event was the request by the MAT (Master of Arts in
Teaching) students for an open.dialogue with the staff because
of dissatisfaction with a number of vrogram issuwes. What should
- have been a dialogue bYegan as a confrontation between staff and
stucents, There was pain, disappointiment, and hurt on both
sides. But the sincere desire for communication was respected
by both parties and finally ruch good came of this. By this
time I was aware of rroup dyrnamics and could appreciate what 1
witnessed, I saw the need for respect and responsibility on the
part of the students. Vhile I could identify more closely with
them, I could at the same time understand and sympathize with '
the staff position., For the most part, I was an intercsted spec-
tator~observer, having already redressed my grievances throurh
"Advanced English." Yet I felt involved, .responsible, and moti-
vated to do something.

"Teacher Fraining found me actively enraged in the group
process. Ve were dealing with the critiquing process" and I be-
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lieve that this was ultimately responsible for helping me con-
front and deal with the problem of group dynamics and indivi-
dual and grbup responsibility. I wanted to take part and I also
felt responsible for everything that happened in our group, to
whom it happened, and how it happened, _

One of the rewards of participating responsibly in the
group process was, in the words of Carl Rogers, "an incredible
shift away from looking for answers and values and standards
ou%side of the sel:t‘.“3 Instead of depending on an authority fi-
gure 1 found that I could find value in what I was experiencing
instead of looking for what I was told was valuable. I realized
firstly that sometimes my learning would be a group 1earﬁiﬁé ex—
perience. Secondly, this experience could be frustratinm and
slow, but if it is an integral part ol the learning process then
I must consider the group. Thirdly, in reality being able to
work with a group is as valuable as being able to work with an
individual or a few chosen individuals. Fourthly, the ability
to work with a group develops a sense of confidence, community,
and cooperation. Fifthly, this was 2 skill I had but did not
. want to share with Vstrangers," Sixthly, it is precisely this
attitude that keeps people strangers. .

NOTES

1 Earl W, Stevick, Tearhing Languazges, A Yav and Vavs
(Rowley: Mewbury House Publichers, Inc., 1980), p. 289.

2

Ibid.

. % Cem Rogérs, A Way of Being (Boston: Houghton Mifflin
Co., 1980) Ch., “"The Process ol Education--and Its Future.®




EXPERIENTIAL LEARKIEG

Faced with the bewildering profusion of animated
objects, we create an abstracfion, an abstract
image which conjures the welter of impressions
into a fixed Torm. This image has the mamical
significance cf a defense arainst the chaotic
flux of experience., The abstracting typé becomes
s0 lost and suvubmerged in this image that finalily
its abstract truth is set above the reality of
life.

- C. G. Jung
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EXPERIENTIAL LEARNING

Experiential education was a toncept I was familiar with
from Training College days in India., It was an ideal that was
difficult to realize in the examination-oriented education sys-
tems in India and Fiji. 1t was therefore, a worthwhile but
near-impossible goal in those systems. At SIT {(School for In-
ternational Training) I did not realize that it was an integral
part of the MAT program. HNeither did I realize that what I was
experiencing was indeed an attempt at experiential learning and
that “proce551ng“ was an inherent part of it. P

In fact, the greatest difficulty was the emphasis on process
rather than content. I had come expecting content and could not
see the link between process and 1eafnink. I appreciated the
eiperientiai learning of “shock" lansguage, the experiential ex-
position and introduction of the five apvroaches to second lan-
ﬁuaée learning but then the focusing on the experience rather
than the content of the approaches was disappointing

. 1t was only when doing research into experiential learning
Tor my presentation for "ITssues and Practices in Contemporary
Education® that I began to see’ the semblance of logic behirnd what
was poing on in SIT. A student in the DIA (Department of Inter-
cultural Admlnlstratlon) program explained the nature of eduvca-
tion and learning in his program. He gave me a pafc, the con-
tents of which I would like to include here:

Experiential learning can be conceived of as

four stages: ‘

1. -concrete, personal experiences are followed
by :

2. observation of, reflection upon, and exami-
nation of one's experience which lead to

%3, the formulation of abstract concepts and
generalizations which lead to

4. hypotheses to be tested in future action in
future experience,

Thic learning cycle (Firure 1.2) results in per-
sonal theories about effective behavior and is
continuously recurring as you test and confirm
or modifly vour theories and rencralizations.,
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Experiential learning is based upon three as-
sumptions: that you learn best when vou are
personally involved in the learning experience,
that knowledge has to be discovered by yourself
if it is to mean anything to you or meake differ-
ences in yvour behavior, and that commitment to
learning is highest when youn are free to set
vour own learning goals and actively pursue them
within a given framework,., Zxzeriential learnins
is a process of making generalizations and con-
clusions about your own direct experiences. 1%
emphasizes directly experiencing what yom are
' studvine, building your own commiitmenti fo learn
and your being partliy responsible for crzanig-
ing the conclusions drawn from your experiernce....

In experiential learning the responsibility for
vour learning is upon you--not the iszacher or
the. coordinator of the exercise. In exverien-
tial learning you need to become active and ag-
gressive in your learning role and give direc-
tion to constructing your concliusions. The
experiential situaticn is siructured so that
you. can experiment with your btehavior, 1iry
things out, see what works, build skills, .and
generalize for yeurself out ¢i your cwn exper-
ience., Appropriate theory is then presented To
help summarize your learning and To help you
build a framework of knowledge that orszanizes
what vou know. Vhile experien
a stimulating and involving zc

zial iearning is
ivity, it is im-

("

portant to always remember thzt experience alone - R
is not beneficial; you learn “rom the combina- ) E
tion of experience and the conceévptualization ol
vour experience.

1 (D 14w

-

concrete, personal experience

' . ¥
persenal theory to : observation, reflec-
be tested in new ‘ tion, examination
situations ; , .
Tormulation of abstract concepts,q;J

rules, principles

FPigure 1.2 Bxperiential Learning Cyclel

I found that from almost passionate dislike I was swinzing
to complete fascination and excitement. There was a reason
behind it all and better still, the reason was worth it--

learning throush experience at last! The MAT program made
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sense, 1 no longer had to make the best of a bad decision--
cominz to SIT, I could enjoy it. "“Student-centered learning®
and "subordlnatlon of teaching to learning" were finally phrases
that were rich with meaning and potentlal 1 wanted to go back

to September and start over again. I wanted to study each of i
the Y"ipproaches" azain., I wanited to learn. I was happy to be {
at SIT, I was free to learn vwhat I wanted. Hobody was going 5

to teach me, and I did not mind!

In dooking back, much of my confusion and frustration was
derived from a lack of knowledge and understanding. In speak-
ing of the educational values of experiential education John A.
Wallace emphasizea this point: Y,..I reiterate my earlier |

statement that aifective education needs to be built upon a
n2 "Experiential learning"

VR L R R A A

solid basis of cognitive knowledge.
and "humanistic education" had merely been terms that I had
heard ridiculed on campus. Once I now undersitood what they

G e L

meant, I could enjoy them in operation.

Fy understanding of experiential learning and appreczatlon
of humanistic education as I had experienced them gave me the
confidence ‘o undertake a challenging internship in Mexico last
winter and an equally challensing one in the English Langvage
Office this summer., I now know what it is to ledrn throﬁqh ex-—
perience and to atteﬁptgto teach through it, too. In the words
of no other than John Dewey: "There is no dlsc1p11ne in the _ g
vorld so_severe as the discipline of experience subjected to 2
the tests of intelligent development and direction.“3 My in~
ternship this summer bdbrousht home to me the truth of +this
stalement as I tried "intelligently" to develop and direct the i
expericnces I brovided and watched the students do the same. %

W
~
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NOTES .

1
‘Author unknown.

2 John A. Wallace, Devond Experience (Brattledoro:

Zxperiment Press, 19775, Pa 271

John Dewey, Experience and ducation (Yew

3
Books, 1977), p. 90.
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CULTURE AND IXDIVIDUALITY

There is a new kind of man in the world, and s
there are more of that kind than is commonly
recognized. He is a national citizen with
international intuitions, conscious of the

age that is past and aware of the one now in
being, aware of the radical difference be-
tween the two, willing +o accept the lack of
Precedents, willing to, work on the preblems

of the future as a labour of iove, unrewarded
by governments, academies, prizes, and posi-
tion., He forms part of an invisible world
community of poets, writers, daacers, sci-
entists, teachers, lawyers, scholars, phil-
osophers, students, citizens who see the whole
world and feel at one with all Tts parts.

~ Harold Taylior

JET AP -
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" CULTURE AND INDIVIDUALITY

" One of the principle attractions of the School for Inter-
national Training is its international campus., Beware of it.
It has the ﬁotential to free an individuval from the confines of
a monocultural life pattern and to bring the world within arms!
reach, It also has the potentizal to make one's experience here
painful and frustrating. lany foreign studenis often fall into
a trap of their' own making. They begin to see themselves as _
culturally different--Asian, Latin, Buropean, and American.
While this is essential for alfeelinz of identity and a sense of
belonging, it also creates barriers. It places an individﬁai
{or allows him to'place himself) into a cultural pattern that
can confine, restrict, and limit him. ' '

For example, a Japanese student who left her country-fors
the first time to study here spent the first three months pain—

Tully trying to be as "Japanese” as she could be. The reason

in her own words: "I am Japanese, I do not want to be anything
else." She avoided the company of two other persons--one a Jap-
anese~-American and'the other a Japanese who was "too American,"
A month before 1eavigg-shé cried, She cried because first, she
realized that some of her actions had indeed become "American,"
She was romantically involved with a Swiss, She was visiting
bars and drinkinz aleohol as openly as the other two. Secondly,
it was difficult Ffor her to be friends with them now. Her pride
would not allow more than self-realization. |

The concept of cultural identity, according to Adier,

specifically revolves arcund ithe identity of

the individual in relation to his or her cul-

tore. Cultural identity, in the sense that B -
it i1s a functioning aspect of individual per-

sonality, is a fundamental symbol of a person's

existence,l

Yrom reaffirminz her individuality she came to what Erik
Erikson calls "an uvnconscious striving for continuity of per-

T T T T T T N TR L e TTE R s T A Ry L R

sonal character, "2
. — : )
s The tendency to over-emphasize cultural self-awareness and

I
[ cultural group behavior, and to attempt to explain differences
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in behavior Patterns purely from the standpoint of collective
cultural identity, is too narrow. ‘I found this suffocating.
For instance, my problems with Froup process were attributed to
culture. I believed this until my relatives in Boston told me,
that I had always been reserved, quiet, and withdrawn even as a
child. I was always distant with strangers. 1In addition, re-
merks such as the following oft ten left me angry even if they'
were intended as compliments. "What! An Indian woman smokingl"®
"You don't like physical contact because you're Indian!" "You
eat with a knife and fork better than I do." “You must have
stvudied in England, Your English is so British.% %"You can.
never tell what Fargeret is thinking or feeling. Indian women
don't sﬁow emotion in public.®

. Three weeks ago someone told me: "It's hard to describe
vou as Indian. You're Fargzaret." I never thouzht I would hear
such a statement at this school. It filled me with joy. 1 was
more than a cultural entity--I was a persozb;7

As Toreiesn students in this country, we are in. the fortu-
nate position of itranscending ou“‘respectave cultures in a host
culture that is free from many of the restrictions and social
pressures oi our home cultures. By the same ioken this lack of
structure may lead us to total zbandonment of all that is domes-
tic while we reach for the foreign. OUr else it may overwhelm us
into a fearful retreat to all that is known and a rejection of
what is new. Helith®r course is conducive to the sgrowth of a
transculitural mind or a muliticultural personality.

For those of us who are in a foreign culture for the first
time, this can be a period of conflict. TFor whether we welcome
it or fight it, we will chanme in the course of our o1ay here.
YWe will begin to see and understand the lure of the multlcultural
spirit znd what this means for us. TFor those of us who must re-
turn home, the conflici is more immediate. %¥ill we return to be
strangers in our own home or will we be catalysts for contact
between cultures? Like all else at this school, the final deci-
sion is. vp to the individusl. Whatever onr choice, neither al-
ternative will be easy. TFor the man vho has once seen can never
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be truly blind and a man with a vision cannot rest.
T The Experiment in International ILiving has adopted a German
| phrase, "Durch zusammenleben, lernt man zusammenleben": "By
living together, men learn to live together." To this end cul-
tural awareness and intercultural communication are given im-
portance. However, there is an over-emphasis on cultural and
ethnic diversity to the extent that in glorying in cultural dif-
, ferences, universal commonalities mre either forgotten or of
. lesser importance. Furthermore, the need to overcome our differ-
ences and transcend onr cultural identities if we are to live to-
gether harmoniously, is sadly neglected, Perhaps it is hopzd
that each individual will come to this realization and develtp
his multicultural personality in an on-going process during and
after leaving the Experiment. It is my. belief that in order %o |
live together at this school one must be gwafe of the process of
multicultural existence. TFerhaps if this were vetter understood
and manifest at the EZxperiment, it would hecome more than an
awareness. It would become a way of life, |
Adler describes the multicultursl person as a

verson whose essential identity is ineclusive

. of life patterns different from his own and
- - who has psycholiogically and socially come to
grips with 2 mulitiplicity of realities. Ve
call this new itype of person multicultural be-
cause he embodies a core process of self-veri-
fication that is grounded in both the univer-
sality of the human condition_and in the diver-
sity of man's cultural forms.> -

Since he is "neither totaily a part of nor totally apart from

his culture," he is a person who "lives, instead on the bound-
ary.“4 Paul Tillich expizins what this means:

It is in truvth not standing still, but rather ,
a crossing and revurn, a repetition of reivrn - : -
and crossingz, back-and-forth--the aim of which

is to create a third area beyond ihe bounded

territories, an area where one can stand for

a time without teing enclosed in something

tighitly bounded.>

In speaking of the transcultural mind Pierre Casse contends

that "by its own nature and structure, the mind is cross-cultwrzi,

it has the capacity to undersiand other pcople, comprehend the
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world in a meaningful way, and, even more, cope with its-own in-
ternal dialectics.®

- I would like to conclude this section with one of my fa-
vorite stories. It brings bagk my childhood and the memories
of my first steps into %he worlds, Indian and Burmese, of WY
father aznd mother respectively. They made me ouestion and
helped me apprecizie the multicultural épirit and the transcul-
tural mind, They helved- me to "Ereate a third arez beyond the
bounded terriioriest and to remain there mamny times “withouts
"beinz tightly bounded.® Trney taught me the magic of magic,

The Prince and the Magician

Once upon a time there was a young prince who believed in
21l things but three., He did not believe in princesses, he dig
not believe in isiands, and he did not believe in Ged., His f=
thery. <he king, told him that such things did not exist. 4is
there were no princesses or islands‘in his father's dcmain, and
no sign of God, the prince believed his father,

But then, one day, the brince ran away Trom his valace and
came vo the next lard, There, to his amazemens, from every cozast
he saw islands; and on these islands strange creatures whom he
dared not name, As he was searching for a boat, a man in full

—evening dress aporoached him along the shore. '"ire those real
islands?¥ asked +the youns prince, "Cf courss they are," szid
the man in.full evening dress. YAnd those sirance creatures?!
"They are all. genuine and authentic princesses." "Then God must
also exist!Y cried the prince. “I am God," replied the man in _
evening dress, with a'bow. '

The young prince returned home as quickly as he couvld. "So,
you are back,™" said his father, the king., %I nave seen islands,

m

I have seen brincesses, I have seen God,"® said the vouns princ

reproachinlly.

The king was unmoved. "leitiher real island nor real

-2
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n
princcsses, nor a real God exists." PI saw them!"™ %Teil me how
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God was gressed." "God was in full evening dress.,% "Were the
sleeves of his coat rolled back?" The prince remembered that
they had been. The king smiled.  ¥"That is the uniform of a

mag1c1an. You have been deceived."
At this, the prince returned to the next land and went to~

the same shore, where once again he came upon the man in full
evening dress. "INy father, the king, has told me who you are,"
said the prince indignantly. "You deceived me last time, but
not arain. Now I know that those are not real islands and real
princesses, because you are a magician,"

The man on the shore smiled, "It is you who are deceived,
my vboy. In your father's kingdém, there are many islands and
many princesses. Bul you are under your father's spell, so you
cannot see them."® ; '

The prince pon31ve1v returned hone. When'ﬁe saw his father
he looked him in the eye. MFather, is_ it true that you are not
a real king, but only a magician?" The king smiled and rolled
back his sleeves, "Yes, .son, I am only 2 magician." "Then the
man on the other shore was;God." "The man on the other shore
‘was another magician.” "I must know the truth--the truth beyond
magie.," Y“There is no truth beyond magic,™ said the king.

The prince was full of sadness. He said, "I will kill my-
self." The king, by magic, caused death to appear. Death stood
in the door and beckoned to the prlnce. The prince shuddered.
He remembered the beautiful but unreal islands and the unreal

but beautiful princesses. "Very well," he said, "I can bear it."”

"You see, my son," said the king, Yyou, too, begin to be a
s H) 3 H) ’ b L

marician,®

-Like the young prince it is necessary to leave our pazlaces

and see the "unreal but beautiful® and the "beautiful but uvnreal.

we long to know "the truth--the truth beyond magic.™ And in the
process, like the young prince, we learn in the words of Peter
S, hdler that "Life is an on-going process of psychic death and
rebirth“s il we are To break throursh our “spatial, temporal, re-
lational, personal, valué, affection, conscious-unconscious,

1l
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certainty-uncertainty, reality-unreality, and public-private
dimensions.“9 When we understand this we begin to become ma-

gicians. We learn to work with magic. .

- K .

NOTES
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. . COHCIUSION

(3

This paper is a personal document of some of the more sig-
nificant steps in the development of my ability to take respon-
sibility for myv own lezrning. "I do not intend this paper to be
taken 2s a comprehensive statement on the School for Interna-
tional Training or foreign situdents in it. ©Dach person's eXx-
perience is unique.,/fhe process of realization and development
that I went through may or may not be common to both foreign ™

and American students. ' '
It is my belief, however, that American stundents go throuﬁh\\

2 different experience./ ror the‘most_part, they live off campus_z
and do not experience the day-to-day living situations that for-

eign students who live on campus do. They do not have w©o adjust
to the food, meal times, or living in dormitories that are small,
that lack privacy, and are very noisy. They do not have 10
search for a quiet place to study. ‘

//The small group process of learning may be easier Ior then
to adjust to. They are the majority in each group. (There were
" only one or two foreign students in each "Methods® group,) They
are'basicaliy a vocal peovnle, They are used to mixed (male and
female) zroups. Their-ztititude and relationship to teachers is
more informal and has a sense of greater eguality; they have
functioned in, and with, greater freedom and democracy than most
foreign students.

Most important of ail they are being trained in their own
country, in a system that is fundamentally American, i.e. free
and democratic, by a staff that is American, to work in other
countries. They, therefore, do not have to contend with the
cross—cultural dimensions during training that foreign students
have to, Because of thesc factors, as a foreipn student I was
in 2 position of grreater vulnerability.4§7'

It is the memory of this sense of vulnerzbility that has
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promﬁted me to write this paper and to conclude with the fol-
lowing statement:. I came to this school a sum total of my

past, In order to survive ‘here I made adjustments that were
difficuit and painful. I made them because I wanted to develop,

through group process and experiential learning, skills that I

needed. Yow that the yvear is over I leave with much more. I

leave with the knowiedre that I can take responsibility for my

lezrrning and because of this 1 am stronger and more supple as I
T the School for International Training.

gc to meet 1ife outside
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