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tive details involved in setting up a course of this type omn the?SIT “

The following paper is a report describing a TEFL teacher train-

' ing program taught‘to the International Career Tréining's:udents at

the School for International Traipipg,jBra;tleborp,fVefmont. It din~-..-

cludes: a two-week detailed lesson plan of classroom activities forsf
module participants, a description of their practice-teaching with
sample lesson plans and evaluations, participants' evaluations of the

course, Suggestions Ffor improvement of future modules, and administra-
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campus. .




- TABLE OF CONTENTS

TAtTOdUCELONM + v v tuvessennssssncnencseanssassnanassanansas

Part 1 Lesson Plans for Two Week Period of Classroom
ACtivities .evernsensnivecsssoninanssens B

Part 2 ~ Description of Student Teaching..«....;:.T....{..27”

Paff 3 '_:Student'Evaluétion of thé TEfL Module f...........;;34 ' iE“T“
Part & Suggéstions for Imprévement }.......;...;......39

Part 5 - Administrative Details .......... eeaan. b2

BibliogTaphy ses:eecevesoasasnasasassnceassssananssrasnnnenssnessbib

Appendices: 1-17 o  - » ' e - ;;}’F

S




= - - . N 4 - ——
| PEANUTS | ' 2 )77| [ THOSE ARE] 40U SHOUON'T | | /\e 1T Doesn'T BoTHER)
WHAT ARE THOSE 7 ) , C
. U5 AND / RUNTHEY ALL e & .
WL L»——-( - © /TosTHER Lice THAT | || THEM, WHY SHOULD 1T /-

/H,

INTRODUCTION

BOTHER 4ou 7

SRR s gz V| 1THOSE ARENT T M BOING T0SHOWHOW THE | | T was JusT Kicos |
Hosg ARE V| 1 THOEE AR THOSE SOING 70 SHOW HOW * T WAS JUST KIDEING
N-LEtOLSLJb‘i\F\c A T=i‘=\§}o}‘\'e{ FSCL;T ('™ TE':,E;‘@'\E,,PE:E,? LEQ.S*:E_ YOU...THEY RE REALLY T'51 .
T's DRAKING A PTURE CEACTING | | SRR SO HENT O FRORLE - e
1| | THE CHAngE OF THE WEST RQ99 THE LAND!
. g e ~ i 7

" "When I saw”these‘iartoonkin the_pgper I realized how closely

they were related to a quéstibn I had.been struggling with for m@nths,.
that of.perceptional differences. VI found in Charlie Brown a‘concerd
for‘how other people might view and.misinterpfet-Sally's work. I
found in Sally an interest in what is rather than a concern for what
'“people might perceive it to be.

In organizing a three-week inténsivé module in how to teach English
as a foreipgn language (TEFL), there weﬁe many ''Charlie. Browns", who
saw the module from a point of view much different from my own. They

criticized the module, emphasizing that one cannot possibly learn

enough skills in that limited amount of time to become an .effective



:h.teacher.‘ They also felt that 1f .one. was sufflciently 1nterested

he should enrcll in a full academic teacher training program.

But as“Sally_emphasized, there.are realities of situations un-
affected by people's perceptions. And ‘the reality of my 51tuat10n

~was that there was: not enough time, money, or opportunity to offer '

’ -anything more than a short 1nten51ve program Furthermore thlS:'i
situation exists not only in the International Career Training (ICT)

module I taught, but also in.teacher training programs set.up by

foreign language departments, overseas companies, and the Peace Corps. -

3,So-keeping in.mind_the;reaiities‘of the-situation and, at-;heﬁf~'
‘ same.time, ohéer?ing_a genuine'intereet onlthe part of the prospectiue?f 8
participants, I accepted'theloffer to io an inteneive TEFL modulef
This module was prepared for the ICT program which is located on the
campus of the School for Internatlonal Training (SIT), in Brattleboro{l
Vermont. This program is de51gned‘to prepare 1ts graduates for work |
in wvarious international fields.

The lach of any complete‘recOrd of previous modules on which to

base my course, inspired me to do this paper in the hope that anyone-

succeeding me could have a description of what had been tried. The

. paper will be divided into the following areas: a two-week detailed

lesson plan of class activities, a description of practice-teaching

with sample 1esson plans and evaluations, etudent evaluations of‘the‘
entire course, suggestions for improvement‘of'future modules, and the
administrative-detailslinvolned.in setting up a course of this type ﬁA::'

on the SIT campus.
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. OBJECITVES FOR 1973 SPRING ICI-TEFL MODULE:

1. That participants become aware of the necessify of formulating -
specific geals appropriate to each lesson.

2. That participantslbe capable of writing and teaching a 50 minute .

-

ht?_ - TEFL lesson, concgntréting_qn5thgj§b;1§vingfa§¢as: {¥
a. Teaﬁhing.pronuhciation': o |
1. Identificatidn aﬁd reproduction of sounds.

2. ‘Basic vowel'éystem in English pronunciation.

3. Ability to teach minimal-pair drill.

4."Familiarity”With.phqnetic,script.'

.b . Warm-up activities
¢ﬁ§ ‘ 1. Revision of previOuslyltaught materials.
¢c. Grammar struchres
i.-tVariousftYfeéléf:érillsuﬁﬁé“*i" et

2. Ability to distinguish between teaching and testing:.in

use of drills.
d. Introductionjof'new vocabulary
1. .Inductive.teachiﬁg, going from known to unknown.
2. Use of visual aids. |
©e. Writing skills
l. Controlled composition and usé of grammaticél tables.

2. Completion exercises.

~f. Reading skills

1. Erasure technique. -
g ' . 2. Familiarity with the nine types of questions




10.

‘[.3,,ﬂAbility to distingﬁish.betwegn;qontent;andrfupctipn.“

T

words.

4, Read and look-up technique.

5. Reading for a purpose: detail, to answer specific questions,

ete. |

Ky

by non-native speakers and of how to correct them.

That participants develop awareness of common grammatical errors made’

That participants be able to critique themselves and others, deter-

nining both their strengths and weaknesses.

through'demonstration and discussion. .-

That.participants become exposed to the.Silent Way'and Lips¢nAboxes:-

That participants be capable of teaching a 4-6 line dialog.

That after a demonstration of various theatre and lang

partiéipants be able to: determine what the objéctives might be fqr:t-

to teach a particular point.'

.. That participants be aware of how culture affects language learning.

uage games,

‘using such a game in a language classj.and adapt a language géme; -

That participants have an awareness as to what techniques might be

more suitableAto'individual‘tutoring than a normal classrcoom situvation.

That participants be able to evaluate the TEFL module itself, com-

menting on both its strengths and weaknesses.

@
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The detailed lesson plans of classroom actlvmtles were done i

three parts.' obJectives of the lessons materlals and/or guest demon—

- strators that would be needed to explain or supplement the lesson; and.

an actual déscription of what took place‘eaoh'session. The classes of
the first week were designed to run two hours. .. The classes of the

-second week were de51gned to last only one hour, leaving tlme for the o

ICT's to prepare for thelr nlght practice teachlng se551ons with the’

Internatlonal Students of English (ISE), foreign students reglstered

for intensive English courses at SIT. The first week was devoted to

besic eudioflingual‘techniques: mlnleal _pair drills, d1alogs, ‘voca-.
'Abulary, drills,.etc. " The second Week was devoted to readlng and r[
wrltlng SklllS, tutorlng technldues, and a Silent Way demonstratlon.
The dates of the module were May 1-18. The first section will be

arranged according to chronologieal order.

Session I
Objectives:. 1. To expose participants'to the learoing and
| teaching process in general through a demon—
stration and discussion of the mimierymmemor—
ization method and the "orgenic approach".
Guest Demonstrator: Raymond C. Clark, director of the MaStets

of Arts in Teaching . (MAT) program at SIT.

Description: Mr. Clark. did two.demonstrations. The first was oo . o

done to illustrate the old Army—Language School

technique based on learning through abundant

R —




. pants a dlalog in- Far51.’ After the demonstration,

¢ was done w1th candy bars.‘_This method was dgsc:ibed:i

Session II

Objectives:

Aof such a method and the philosophy on which it'was-

much less ambiguous because students are dealing with

repetltlon. He dld thlS by teachlng the part1c1—

he led a discussion bringing out the pros and cons

based. The second demonstratlon, also 1n Far51,rk-uu‘“}n

by Mr. Clark as the "organic approach” and'involved“-"

a great deal more exploration by the Studeﬁts; Mr.

Clark stated that with this method, actions become

concrete objects that they-caﬁbmanipulate;f'

1. That participants become aware of the necessity

"Of-ObjECtiVéS in preparing a lesson..:

2. That participants become aware of the necéssitj:f
of a lesson plan.

3. That_they have a:generéi,idea of What steps are’
involved in_lessop preparation. -

4. That participants be able to collectively list

steps used in a minimal-pair drill.'

 Guest Demonstrator: Elizabeth Tannenbaum, MAT candidate, to demon-~

- Materials:

. 1. -Hand—out describing one way to prepate a minimal ;-

strate a minimal-pair drill.

1

pair‘dtillrin steps.

2. p. 10 from Peace Corps TEFL Theory, "General Guidelines

1

~all numbers refer to the appendix in back.

T
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Assignment:

~ in your lesson plan: 1. Natiomality of person.

MAY 2
Session 1

Objectives:

Description: -

.for:Prqngpciatignﬂ¥%-V; uu
A geﬁéfél;inirodgégion'taﬁ1é§son:plaﬁnihg'wéé(glven_
and the following steps puﬁ'on theﬂblackboard S0
that the terminoiogy could be discussed: 1. Warm—
Up/Review. 2. Pronﬁnciation. 3. Introductlon of
‘New Material (grammar structures and new voc;bulary)
by Consolldatlon of New Materials (readlng and
writing skills). Next "Good Mbrning Class" 2 was
read, followed by a discussion pointing out effective'
.and non-effective Ways to deal with _Pronunciation o
ld1ff1cu1t1es. Last,.Ellzabeth_Tagnenhaum_gavéiaifq :jf 
demonstration on how to présent a?minimal pair;“
drill with pictures.3 She followed her demonstfation
with a discussion of the procedures she.ﬁsed. .
Prepare a five—minufe minimal pair drilltdesignedfyéflﬁ
correct an actual pronunciation problem_ynu‘haﬁé ;“hw

noticed in a friend or roommate. State the following
2. Objective (what difficulty you are trying to

correct). 3. Steps you plan to use to correct the

difficulty.

l.' That participants peer-teach a minimal pairwdrill:i

and receive immediate feedback.

S



- Description:

Session II

Objecti#es:

Materials:

5.

”Descriptiou:_.The various types of drills were demonstrated beginF»Uw

Each pé?ticipant{did:a minimal Pai::drillynpt?gg-

'by thé othefs'and_me, The'gext day theylweré:ﬁpej

ceeding five'minutes each. After each'presentation
the participant had the first opportunity to comment

on his own lesson followed by specific suggestions

sented with a writtem summary of the evaluation

session.

1. That participants see how to teach grammar ... .

2. That participants see how a felt board can be¥5f::;

3. That participants be able to analyze "authentic““

‘structures with the aid of various drills:ﬂl.,;ﬁx

- repetition, single item substitution, double
Citem substitution, transformation, person-number -

substitution, and cue-response.

useful in learning a grammatical structure. .

4

errors'™ made by non-native speakers of English.

- Felt board.
"Authentic errors"” hahd—out.4
Drills hand-out.>

Lesson plan for demonstration.

Rapid Review of Grammar by Jean Praninskas.l

ning with the simpler repetition drills and finishing =~ 7
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e

w1th more complex drllls 1nvolv1ng question

J

Al AN

-

T'resp.onse. The felt board was used.to demonrq
strate a simple substitution drill. There was
a brief discussien afout which drills could be

. used to "teac) " a new structure ane'Whichﬁggpld;a.e

_be.nsed.more'to:"test"wwhat thelteaeherfhadtll-,”5

taugnt in the lesson. The class concluded.witn*;.

a discussion of errors'madeaby ISE students in

therEnglish depaftment.. |

Assignment: Prepare one or two types of drllls in a forelgn language g

to practlceuteach to the class. Ten-mlnute tlme 1im1t.

Session I
”Objeetives}_ l.f;Thatnstudents become familiar,witn va;ieQS'eeen—;f
- :niques.used to teach a‘dialog. o
a. Use of cheral and individual response..
5. Use of backward build-up. .
c. Use of erasure or "cheesecake' technique. A
a; Use of‘pictures'and felt board;
Guest Demonsfrator: Bill Dant, MAT candidate.
Description: Half of the particibants cbserved a demonstration

by Bill Dant teaching a dialog in German with the.

~use of blackboard plctures.. The observ1ng part1c1pants

trled to llst the varlous steps Bill was u51ng.m Inelh;

remainder pried to actually learn the German dialog.
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After Bill finished the demonstration, he’

" 'gﬂcheckéd?stu&éﬁéiébmf?ehensidﬁébflthé“ééééan,
" lesson. He tﬁen anaifzed-hisllesson, list-
ing the follqwing steps on the blackboard
with the help of the observers:
1. Read through the dialog. . !

'2."Explain the meaning globally: through

gestures, drawings, and dramatization.

3. Read through the dialog a second time.

4. Have the claSs'repeat the first four lines-:_};,'

”Tfof theldialOg. Have themlperform thoseﬁﬁ‘x'”
same lines again beginning the sequehce_f?
“with teachefastudent, continuing with |
student}téacﬁer, and cémpleting with étu4
‘5 denﬁ%s£udent-exchanges until totallmastgry.q“g,f
of‘the'dialog is ééhieved;e ’

Guest Demonstrator: Bill Harshbarger, MAT graduate.

Description: The second demonstration was done in the same manner
as the first, some observing and some actually learn-

ing the dialog. Bill began by writing a Spanish dia-

log on the blackboard. After thexlesson he, along with
" the observers, liéted_the following steps that had

been used to teach the dialog::

1. Teacher reads through the entire dialog.é@?ﬂﬁffﬁﬁ

§f53:¥3 ' B 2. The.téacher_repeats the dialog using gestures,}i”~}$‘*“'”“

bk s e
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.'props,‘etc.j to indlcate meanlng to the students”3*‘

?;;“*fﬁ7 j;?; “'f'h" e 3. Students read dlalog from the’' board chorally

4.. Teacher erases‘a few words throughout the dialog
" beginning with the content words if tryihg to

teach grammar, or the structure words if trying

. to teach vqcabulary.
5. Students read the dialog again, suppiying.the‘h
-missing words. B :
6. One student is calied on to read the whole. dialog.

7.:;Repeat steps 4-6 until nothing is left on thg,?;‘f

board.t
"Afper listihg the steps, several points were bkﬁughtf
out by Bill or the students: .1) that after step two

the'teacher is sileht,_except for an occasiénal cor—-

rection of pronunciation if necessary; 2) that a’il

poiﬁter isivery helpful to tap out missing wbrds:aﬁdtP”

rhythm; 3).that it is helﬁful to draw a blank line;*

to represent eachlword erased. 4) punctuation is left

until the end.® o

'Assignmgnt: Prepare a 4-6 liﬁe dialog inla foreign language to
lteach to the rest of the group. Use one or morelof

the following techniques to teach it: pictures, felt

beoard, creative situation, or erasure. Any texts

" containing dialogs could be used for this assignment[{;

: 4‘ 1:‘ o Originalityxof the dialog was not essential.

e e
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Session II -

‘Objectives: 1. That students peer-teach a drill.
Description: lEach particioant taught a drill in any foreign
_‘language they knew to other members of the class.

After each presentat1on,<the teacher gave ‘a self

evaluation.‘ ‘This was followed by short evaluatlons
‘given by other members of the class as well as by .
me. The follow1ng day the teachers were given a
written summary of the comments made as well as

suggestlons on how to work on any partlcular pro—f

blems they were hav1ng.

o ‘ MAY 4
Session I
Objectives;_ l. That students peer—teach a dialog in a foreign
language and receive construct1ve feedback. -
Description: _The participants taught a short dialog in any foreign
language they knew and then self—crlthued thelr own

lesson. TFollowing the self—crlthue, other members

of the group commented The follow1ng day the teachers

‘ were given a written summary of 'the comments made
and suggestions on how they might improve in areas
that were causing them difficulty.

Session II Ceaa

Objectiwes:_ 1. That partlclpants, through demonstratlon hecome;op,f'ﬂ

avare of what it means to teach 1nduct1ve1y,

- S,
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- going frow the known to the“unknownﬂ”

JZJ‘HTha; they béc0ﬁe'éWare'of the transition
steps betweép teaching and testing a vocabu~-
1a;y item. |

3. Thét they.bé_aﬁaré of theAvariety of visuals. - -

that can serve in the teaching of new_vocabu—fff

lary items.

Materials: 1. Hand-out Things to Keep in Mind When Presenting
7 |

New VOCABULARY.

2.  Haﬁdvqut_Question Forms.s

3. Detailed.lessonfplaﬁ,on'inductive pfgsentatiqni“;
GﬁN . o . : df two-ﬁocabulary'wordsland writtgn consolidétion B
) of the new ﬁateriai.9

Description: After the presgntation_of the vocabulary items in

French, I conducted an anlysis of the leéson With;'?'~

the other members of the class.  With thé aid of S

Thingé to Keep in Mind7; we discussed the various.
processes involved in inferential teaching. We then
- talked of various visual means that could be used in

the presentation of vocabulary. I then handed out ot

8

the Question Forms™ and we filled out the grid as a

- elass. The following questions were then posed to
‘the class and discussed:

‘1. Which questions on the gfid_are of the simpler |

-~ ' B = : L ‘.typé_and can be used to "teach" vocabulary?-ifﬁ

P
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- Which questions are of a more, dlffi ult’

'3nature and can be used to "test" ﬁocabulary‘
3.. Would there be any other occasion, aside
from introducing new vocabﬁiary, where
this grid might-be_helpfui?‘_
-‘Wefconcluaed with a discussion ofheontehtfvs;
.function words and the relevaneelof beihgiabie
to‘distinguiSh between the two in the teaching
of VOcabularfa

Assignment: Choose a sentence in a forelgn 1anguage eontalnlng at.

least one noun and one verb ' Prepare to teach 1t to.
the rest of‘the group.
Miscellaneous: The participants of the TEFL module had been obser-

ving classes in the Engllsh department from the .

first day of the module. We took the last few min—f&ff}‘”'

utes of thls se551on to dlscuss varlous technlques .

used. I also suggested that they keep Journals
focusing on omne p081t1ve and one negative observa-

tion of each class.

MAY 5
‘Session,l
Objectives:' 1. That participants be given a chance to teach one
verb and one noun to thelr peers.:
| 2. Thet eech partic1pant be given a chance to eval—:fﬁef‘

uate his own lesson immediately after presenting




" Description: With the grqup‘l'did a theatre game called Airport:?; "3”m'

16

'   it,‘and7also‘hgar;the commenté:of hi§7

fcpeefs and'mé;rf
Descrip;ion: Each participant chose a sentence from another lan—l.
. guége containing both a noun ah& a verb. He theﬁ.
taught‘thaFrseﬁtenpe to thelgroupf Afté; each p:ef
lsentatioﬁifhe'tea;herlfirst efaluated himsélffaﬁdf.“.
then other members of the group gave their coﬁmeﬁts. V

I summarized the commentslin written fofm and gave

them to the teacher the next day along with construc~.

tivg idegglfqr.improvemgngﬂj."
Session ‘II B o |
Objectivés: 1. That after a demonstratién of.various theatfe
l.and language games, participagts are able to deter-
mine what the objectiyes migﬁt be for using that
ﬁarticular gam; in élass:-ﬁ ‘ | B
‘2, That they be agble to éhoose a particular gaﬁe‘andlq:
adapt iﬁ‘to their ownlneedé,_ |

3. That they see a demonstration of a "Lipson box",

a pictorial representation used to elicit question-

. - 10
answer exchanges.

Materials: 1. "Lipson box" hand-out. 10

2. Theatre's Different Demands by Mary Wolf and

Victor B. Miller.

L

The-purpose'of the game was to practice giving andff
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receiving directions.  The second exercise dealt: ;. "

" with making-é.peanutibutter;snadwich;f

'Eaéhfpe;

son wés required to give very specific directions 
as td héw to go about making the sandwich while
another person ferformgd the action. For egample}'
oy .' }\3_'" -.::-fﬁﬂffilﬁ o if:to;q.%qﬁpﬁtithg béanﬁf‘b#tter op”ghe saﬁéwiqﬁ;
_befo:e one had Eeen told to open fhe‘jar,.one simply ..
- put the‘whole jar -on the bread untilra.more'speci—l
fic command was given. Aftér these two exercises
were performed, participants discussed when Fhey

might_find‘this appropriate'in‘class.lehenifheﬁ“;ﬂxf

"Lipson box" was handed out and discussed.

MAY .7
.*Objectives: 1. That“pafticipaqté be familiar with;methodsdqf
| objectively c%itiqui?g a class. i | e
‘2. . That partitipanfs learn a way to focus on a.
self—critiquing procedure.
3. That all iogistics of sétting u? the night ESL

classes be taken care of. -

12

Materials: 1. Critiquing Objectively hand-out.

2. Question grid hand-out. 8

Description: Discussed the logistics of setting up for the night

‘ classes: 1) who would teach the first night;:Z)‘wyo N SN
_ﬁould-prepare the practice-teaching schedule for
f;)ﬂ B S f1  7 the rest of the module; 3} who would get the coffee



‘MAY 8

Objectives:

“dents. I explained four ways to observe a class

3) Explained how the'question'grid could'bé-used-toﬂ"h

1. What went particularly well in the lesson?

- to do more talking.

18

every night;ﬁéj_where_and_whenﬂl,Would}peféVaii

able for consultation on lesson plans; S)AhoW'We

would assure attendance by coﬁtacting the ISE stu-

_objgctively:i'l) Orchéstr_ation;l2 2)“-Time_cqﬁpts;lzﬁ

.show if the teacher is using a variety in the kinds

of questions he asks'in'class;s. 4) Explained fhaﬁ

as an objective critiquer you can simply write down ..
everything that Dccgrs in tpe.class-with no Yéiue ?:
judgment'apdldiscuss it with. the teacﬁer afterrthejA
lessqn.'

| I also suggested fhat in selffcritiquing, i;

is well to;kgep}ip mind_thrgé questiéné,tq.aék.onéjéiJj

self immediately after the lesson:

2. What area needs improvement?
3. How could I possibly improve my teaching in that.
" area? .
I also gave a short démonstrétion of a French
lesson so tﬁéﬁ‘could to a Time_Céﬁnt and determine

in which part of a lesson a teacher has a tendency

1. That participants be able to distinguish the

[T
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"Materials?

various skllls 1nvolved in readlng passages

and be able to determine thelr varying degrees

19

of difficulty.

That participants become familiar with the "Read

:utg;”'practicegverbwienSes; pick out details in'a

and Look-up" technique and see how it can ba'used”r.u

paragraph.

- Two reading texts: "Scripture Lesson" and ™The

-for a Peace Corps TEFL program in the Vlrgln Islands.;ﬂ

""Ana1y51s of Readlng Passages" taken from TEFL

5.

Description:

New Arithmetic Teacher" from TEFL'Theorz compiled' L
13 el

Theogz.l4 o
1] 15 ' . I

Hand-out of "Read and Look—up Technlque : ]

Selectlons for Developlng Engllsh Language Skllls

by Mary Flnocchlaro.

Modern Language Classroom Techniques: - A Handbook.

The first reading passage "The Scripture Lesson"

" told the story of an African teacher whose téaching

method was to beat his students with a cane. The

-~ participants were asked to read the passage and

answer the following questions:

What is the topic sentence in paragraph 1?

What exampie is there of caning‘in paragraph 27
 How does  the third‘paragraph support the first

sentence?, | =

After answering these questions, the participants

e



MAY 9

Objectives:

"_thatiinvolved-havipg-skillsﬁin-sequencing,:qomj“f

1.

.,Wgre.thgn:asked to determine what .skills were

details, and mood. They then read "The New

_Arithmetic Teacher" and were asked questions . ...

To familiarize stpdents yithgthe principles and

20

needed to answer these questions. = For ‘example,

were they looking for the main idea, supporting

parison and'contrast; and character analysis. -
Lastly, fhey were asked to determine if there were
any other important reading skills that they might

want their class to develop.

JThelsecond section of&the lesgon was dévqfed;iﬂ
to a demonstrationiof va;ious ways one might use
the "Read and Ldok—up" technique,15 First, I ex~
plained that the purpose of using this'technique i

was to have students read in sense groups and.to ' :-

use oral reading as a means of communication. I !
wentlthrough the.steps_with them:and then;;ggaai
group, welprécticed ﬁarious-adaptatioﬁs: .ieading
from the blackboard, sentence completion;:ana
changing the tense of the yerb in marked-off sec-

tions.

purposes_of controlled composition.

'To discuss dictations: why have them; and who
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'.gives;thgm;5*i

3. To familiarize participants with various texts

available on campus for use in teaching writing.

4. To show how writing/grammar exercises can be

s

seombined.. . . -

5,“'To'intorduce'ﬁriting_for fun.

Materials: 1. Letters to Roger; Ananse Tales} and.Guided Writing’

- and Free Writing.

2. The Penguin Course Crossword Bock by Geoffrey

", Broughton.: .

" 3. Xeroxéd:copieS‘of controlled composition steps l,':hl-
2,3,4 taken from TEFL Theorz.;6
4. Hand-out writing/grammar exercises.l’

Description: This hour workshop dealt primarily'withﬂfamiiiari~é;~w

zing the participants‘with various techniqués.that
could be used to teach writing. We began with{g dise.
‘cussion of dictatiﬁns énd decided that they basically-l-
EOuld be usgd'fo_test oruréinfqrce previously learmed
material. The language lab oria cassette tapé'recorder
were offered.aé alternatives ‘to ‘the teacher im giving

a dictation. We also discussed the'possible uée of
dictations as a means of diagnostic analysis. For

example; if‘every student is making thg same mistake*j,_ A"

a teacher could validly conclude that the point in Jiiw‘

‘ﬂﬁ'ﬁ : S . question might well be gone over again in.class{”

————



MAY 14

Objectives:

Guest Demonstrator: Bob Hertzig.'

Description:

1. To demomstrate how the Silent Way could be used_on;

iDuriﬁglFhe;secpnq se§tion-of thisﬂwgrksh

- v,

S

the participants were asked to'complete%a“couPléT'p
-of the writing/grammar exercisest’ and -then dis- o

cuss the possibilities of using this. type of

exercise in class.
: gThe”thi;d part of the workshop was devoted o
to anlexamination of controlled composition sfeps

1, 2, 3, and 4.16 We then discussed at what level

this approach to writing might be most effective.
iWe_cgnclﬁdgd,byxpglking abouF'various&pt§¢§q 
:techniqués'of‘péacﬁing writing, foﬁie%ampie:;ggﬁeéf )
and crossword puzzles.'.After.the ciéss the&'wereif
given a chance Eo explore different texts deaiing

with writing and composition.

an intermediate to advanced level.

With the use of the charts,.picturés, rods, and black-
board, Bob taught a lesson on possessive pronouns

in French. After thellesson, both Bob and the students

gave scome constructive criticism. _The lesson had

caused quite a bit of confusion and the discussion

| following re—emphasized all the points that are mecessary ..

- to consider in preparing any lesson: sequencing,
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clarity of.lesspn,_conveying’to_studenté

" expected of them,‘éffective use df'blackbbard,_etq.

MAY 17
Obfectives: 1. To have pgrticibgnté :efléct on the problems aﬁa
1 ;.;1 _ it l {.". 'advaqtages of;;utqring.ﬂﬁtj
2. To‘examine variou;_texts.for their desirability}
in a tutoring situation.
3. To discuss the effectiveness.of their own self-

instruction language program.

s

"4, To familiarize participants with various approathgs,.-

that could be used'in a tutoring situation.ff'

’ﬂ\ . ' . Materials: 1. English for Today, a'possible_text for beginners in
this situation.

2. Sixty Steps to Precis, a possible. text for advanced .1"'?VQ€

pﬁpils.in a tutoring situation.

'Descriﬁtion: We Began our discussion by listing on the bléckboard
ali.the various problems imnvolved in a tutoring sit-
uation: setting up a time for lessons on a regular
basis; student attendance; students becoming too _ -
busy to profit from 1essons.bu§ afraid to say anything
for fear of offending the.tﬁtor; being‘afraid.to

turn down a local official's request to study English .

even though .one may have other more important commit-.

ments.

i‘¢?\ We then talked of the advantages: the one~to-one.



" available to deal with individual problems and -
to approach a tutoring situation. .The firét;onef+”

© .1 suggested was.based around a text. Afterfhaving :

‘.beforejallqwing.him;tb continue. ~ After the stu-:

- dent has completed them, the tutor can go over. .

' one unnecessary preparations for the pupil who

| The tutor can then explain this Vocabulary'andﬁf?

A

924

contact With;thg‘students;_the,flexibilipy

student needs.

Next I suggested various techniques. of how

the student buy a text, assign-him'certain exer— -

cises in it. 7In this technique one must require

the student to finish the first set of exercises

them orally aﬂd-correct‘any mistakes. He can

also drill any problem areas the student might -

e

have. 'Ihe purpose of this'approach is to save

is not sincerely interested in leafning quligh:}‘
| Another pbssible technique for-a_student.

who has already begun his study of English is to

suggest that he bring an article that intereéts

him to class. The first time he can read,the

articie aloud and the tutor can concentrate on

‘stress, intonation, and pronunciation. The

second time he reads the article he can underline

“the vocabulary that he is not acquainted'with;

—



ask the student questions involving;thgwsaﬁe

'vocabularyfusedﬂinzanother context.

| them work together creating roleeplajing dialogs

that meet their interésts. A cassette tape

_fﬂ.,’}Aﬁothet'possibility‘for'anyfteaching sit-.

25

The: third®

time the student reads the article he can under-

line grammatical structures that he is not
familiar.with; Ohelcén thén gxplain th?_??¥pF"L”
.tﬁresf;ndfgsk:the studént to:usé‘fhem-iﬁ othe?si
contexts, in order to assure complefe‘compre;‘
hension. |

. 1f two or more students are involved-in

the tutoring_situation,-the‘teacher‘can_have;J

recorder might be extremely useful for this tech-

nique.’

uation would be to sef up a pen—-pal correspoﬁdent;-;_rﬁ
Then 1essons could consist of going over letters. |
and working on the written grammatical mistakéé.‘
(There are stﬁdent orgaﬁizations that provide
names and addresses -of pen-pals for a minimal fee.)
A technique that'is'extremely useful_for
pronuﬁciatioﬁ prdblems is the reversed dictation.
The student brings in an article and reads it to
the feacher.:AThelteacher.writes.down exact;y*”j‘ﬁ“”thﬁ

what he understands the pupil to be Saying.lnThe‘“

pupil then compares the teacher's written paper

|
|



s

 the mistakes. If there are any‘particularly-.

using the present progressive tense; thq\égcqnd.,ﬂfz,

26

tofthe.article:he has-just rga& and{qnderliq¢s'

consistent mistakes it might be advisable for

the ‘teacher to devige a minimal-pair drill.’

“Another appropfiate techniqqe is .to havé
thé.student do sométhing.he islinferesté& iﬁ;; S
for example, sewing, drawing, or cooking. Then
ask him to describe what he is doing and work
‘on various ténses. For example, the first

time the student could describe what he :is doing ‘.

time he could relate the series of actions in
the‘past tense; and so on, practicing any tenses
that seem appropriate.

r"-Theﬁsmailness of the class also makeslitﬂﬂ.‘n

possible to take eﬁgursions with them aﬁd‘WOrk{tuh
on vocabulary bﬁilding. Some places I suggested
weré: a store, a bar, a hhuréh, alsupermarket,

a laundromat, a ‘vending machine, a. Ilibrary s and

a post office.

We also used this class period to discuss

- plans for a simuiated surprise birthday party

for Nour, one of the participants in the module..

Then we had the first oral evaluation of the . . "

- module which,resulted in the preparation of the = -

form found in section three.

i
i



PART 2

DESCRIPTION OF STUDENT TEACHING |
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vertlslng "FREE ENGLISH LESSONS“ for the ISE students and the1r.w1ves.

~ from 7:00-8:00 p.m. Monday through Thursday.' The‘ICT teachers were

ble for the administrative details: getting the coffee to the basement

" classes: beglnnlng, intermediate, and_advanced. Each ICI part1C1pant h_:;??

class would be held.

“and giving suggestioﬁs for improvement.‘ The three MAT's who participatedgf

27

The last Week in Aprll we - posted a. 51gn in the Carriage House ad—

The ICT teachers and the Engllsh department teachers'part1c1pated in

the recrultment of students. The lessons were scheduled to take placel

to rotate S0 as to be’able_tofteach’anq observe all three levels, -

Those participants not teaching on a particular night were responsi-

of the MAT/iCTZbuildiﬁg by 6:45; making sure the classrooms were ready
with all necessary materials;‘and_talking‘to studects and encouragrng_ e
them to ccmehto'classtz Attehdance Washa problem_for the:niéht Engiish,;tf
classes both in January”and the sprinngecause the students had five
hours of English duriﬁg the day and often-had homewotk at night.

The daylbefore the classes, we took down the list and-with the help

of the English department teachers, leldEd the students into three

and English department teacher was given one of these lists. - Apother

copy was posted in the Carriage House indicating the room where each

' The afternoon before the first class, the ICT participants and I

also devised a schedule for the two weeks of practice teaching. This

gchedule indicated who was to teach which class on what days. It also

included the name of the MAT observer who would be watching the class

in this phase of the module were Georgia Martin, Priscilla Jones,-anq”“;-“

Donice Horton.




"class, each,level was glven a folder. In the folder were kept lesson

28

To mlnlmlze confu51on caused by several people teachlng thelsameu

plans, critiques, and an attendance sheet.’
Below and,on the'pages that follow, I will include a sample lesson

plan from each level along w1th the crlthue of the class by the obser-

ver, and a selfwcrlthue by the ICT teacher.fffJ

'BEGINNING CLASS

Teacher: Rplf'DeCou
Observer: Priscilla Jones’
Date: May 7 (the firstadaf oﬁ;prectiee teaching)

Lesson Plan

1. Work on questlons beginning with who when, what, etc.

2. Get to know the class.

3. Discover what areas the class has problems in.

Body: 1. Introduce myself with the statements below, telling the
25 students beforehand. that they are to ask questions on

- “this information or any other facts after I have finished. ™

"My name is Rolf DeCou. I am an ICT student. Tonight, .
I am practice-teaching English. I lived inm Mexico for
two years." . PR

2. Students introduce themselves. '"My name is ... I°...
Going around the room each student must introduce him-
self -and every student that has come before him. TFor
example, the first.student says, "I'm Bob. I'm an
Egyptian." The next student must say, "I'm Myrtle. I'm
a good cook and this is my friend Bob. He's an Egyptian.”

3. TFamous Name Game in History (20 questlons) All questions
must be of a type that can be answered 'yes" or 'no.

Goals:

n

Self-Evaluation’

..of the famous name. game we got 1nt0 a dlscu351on about Freud w1th 11ve1y

For the first class, it went very well. The students seemed involved
in the class activities. Personal involvement was high. Toward the end

participation.’

Comments by (Observer

1. First activity:+ 10~15 minutes..



. the teacher in an informal, conversational style. For
;example, there were no repetitions, no writing, etc. Several

' students would try to guess the identity by asking yes-no

" 1life and theory.
enthusiastic and really energetic. The twenty—-questions game

- however. . You might have introduced some typical ‘yes-no. ques- K
-tions as patterns, for example, "Is he a man? Is he living?".

‘to.produce correctly, and for you to correct consistently. A
-brief run down of sentence patterns in the beginning would per-

INTERMEDIAIE CLASS

Five or six sentence introduction of himself was given by

questions were then asked by the students. Then students '’
were asked to introduce themselves, as wéll as those who had
been introduced previcusly, according to this pattern: ™My
name is - . I 1ike to ) + Let me introduce my
friends. He is . He likes ' .

Second activity: 30-40 minutes. _

One student would think of a famous person, and the other

questions. This game developed intc a discussion of Freud s

Comments o
The choice of activity was excellent as the students were

was especially good because it provided practice in one par-
ticular type of activity, which was much needed. The students

so enjoyed the game that they didn't notice the repetition.
Some type of introduction to the game might have been helpful,-

These questions seemed to be the most difficult for the students';

haps have focused both the students' and your energy.

Teacher:_ Cheryl Keepers

Obse

Date

rver: Donice Horton

: May 8-

an

Lesseon PJ

Goals: 1. To .increase vocabulary and fac111ty in sentence con-

Body:-

struction.

2. To promote conversation through a discussion of student

' values.

3. To help fac111tate students' ability to deal with prac-
- ‘tical matters such as finding an apartment.

4. To practice the grammatical structure "I would rather....

1. Write the following words on the blackboard and have

students explain each object, telling what it is and what
it is used for. The objects are: transistor radio, - -
stereo, coffee pot, washing machine, penc1l sharpener, .
floor lamp, alarm clock refrlgerator, can opener, stove,’

and broom.
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‘Self—Evaluatlon

s 30

2. Propose the follow1ng situation to' the class: .''You g
are going to move-into a new apartment and can’ only
take seven of ‘the above twelve objects. ‘Which ones
would you choose and why?" Perhaps after students’
discuss this they could vote on the objects as a group.

3. If there is time in the class, have students talk about
apartment hunting. Possible questions to promote dis-
cussion might be: How would you go about. looking for
an apartment? = What would .you want to know about the :
apartment regarding rent, utilities, furnishings,’ loca—‘
tion, etc. . It might even be good to do a role—play

"~ between a landlord and a prospective tenant.

4. Have students give me a list of important people whose .-
names I will write on the blackboard. Then ask the
students which person they would rather be and why.
Have them work with the following sentence pattern: "I

" would rather be (name) because ...."

e

)

I felt good about my ablllty to have them correct and help each
I was pretty successful in not taking a dominant teacher role. ~:@ ...%.70
Also I managed to keep the conversation going from one person to another = "

other.

T LA
e e

(an accomplishment for this class!). I did not have enough planned,
however, and was not able to keep the momentum going.

Comments by.Observer

1.

The teacher named objects found in an apartment. Students des— .
cribed them and told how they were used. If the object was e
unfamiliar, students were directed to ask questions about it

which the teacher could answer by yes orxr no. Then the teacher

"had students write the words on the blackboard.

The teacher next proposed the following situation to the stu-
dents: "If you were going to move to a mew apartment and could =
only take seven of the above objects, how would you decide )
what to take and why?'".

The third thing the teacher did was to tell them that the land-
lord had just given them a ten~day eviction notice and asked
them to discuss how they would go about trylng to find another
apartment. .

The last activity of the class was to solicit names of famous
people and write them on the blackboard. The teacher then
asked the class to state which person.they would rather be and
why. . : - R : ‘ -
COMMENTS

. Probably one of the strongest points of the class was the fact:

that all the activities were student centered with the teacher
in the background providing direction when needed. Cheryl also

‘,...,._.___F"u,




ADVANCED CLASS -

Lesson Plan

did a good job of getting other students to explain and help .
. each other. -The idea of having the students’ write the word
" ‘on the blackboard seemed spontaneous and good. ''.Cheryl had:?
to use her: "back-up" activity and ended up with about ten
minutes to fill. It worked fairly well though, since Jalil
suggested "Airport".

I also found the'questions regarding the seven cobjects to take
to the new apartment a bit confusing. "How would you decide
. what to choose? Why?" evokes reasoning such as '"The most
‘expensive', whereas "Which objects:would you choose? Why?" "

" evokes "I'd leave the coffee pot because I.don't drink coffee."™

~ The latter line of questioning seemed more explicit and
clearer to the students. Because of the way the activities
were structured, the problem of one student dominating the

" class diminished significantly over the previous night. The
problem still exists but tonight the other students had a
chance to be more actively imvolved in the class.

“Teacher:- Cathy Benton h
‘Observer: Georgia Martin

. Date: May 15

e

Goals: 1. That students realize and discuss their own attitudes © 7

as well as compare attitudes of people from different
cultures. ‘
2. That students become conscious enough of their English
to correct themselves.
Body: 1. Introduce a problematlc situation and ask for volunteers
to act it out. . :
2. Put a values continuum on the blackboard and have students
discuss reasons for the decisions they made.
3. 1If time, do evaluation of the subject matter and the tech-
nique used at the end of the class. :

Self-Evaluation -

I thought the discussion was excellent but the evaluation of the
session was even better. Everyone offered his own suggestions.. Perhaps
discussion during the class could have been a bit more controlled.:

P S -




:“-Comments by Observer '

equalled disagreement and 5 agreement. The statement read: "The w1fe L

- lives. The exercise expanded dinto‘a discussion of American families ve.

. the idea of the "numbers" system which allowed each student.to voice his . ..
.own particular opinion. ' The feedback session was excellent because it "

“and to express the ideas they had for the coming class. The important

32

" Two students volunteered as referees who were to stand up each’
time an errér was made and explain the error. Two students volunteered

. to be the man and wife in the situation. The wife, a university graduate,

was about to receive a job as a painter and a free—lance photographer,

but’ the husband did not want her to take the job. He wanted to settle

down, have many_chlldren, and live on a coffee plantation. There were

a few errors made, but the referees immediately caught and explained them.

Errors were made om such thlngs as tag questions, comparlsons and-Wh :

questions. - e
-Next Cathy placed a value contlnuum on the board 123 4 5

should always submit to her husband." 'The students were directed to
get up and stand under the number which identified their personal opin-
ions in regards to the statement. The word "submit" wasn't understood
and was discovered by translation from the Portuguese. The students
then explained why they chose a particular number. Students sometimes
changed their positions and even”edded examples; from their own'personal~

Japanese families, and " the freedom of - -children in various cultures. .
The class ended with-a feedback session. ' Cathy asked if they liked the
value continuum as a means of stimulating discussions.  Some people ob-
jected to the limited number of .people involved and to the topic.  Plans
were then discussed for the following class.

I thought that the device for self-correction was good. I alsc liked

allowed the students to voice their objections, which I thought were valid

thing now is to see that you follow up on the suggestionms.

The students expressed a desire for more structure in the feedback
session. I think the '"reflection technique'" might help you achieve this.
Some of them wanted to participate in the discussion, but couldn't due
to the vocalness of the other students. The discussion got a little too
heated at one point and I thought it would have been better if you had
switched and asked a more neutral question to some of the more silent
members, because it was easy for me to see the lack of interaction among
certain students. Also, I think you should give some thought to preven-—
tion of the translations into Portuguese. They are distracting. That's
it! Generally it went really well. : :

FINAL CLASS-

The final class was a.simulted child's birthday party for Nour, ome -
of the ICT teachers. The other four ICT participants arranged for this
to be a surprise. We decorated the auditorium, had party favors and '
hats for everyone, played Pin the Tail on the Donkey, Spin the Bottle,
and other children's games. We concluded with ice cream and cake while

RN
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~Nour opened his presents. The party was open to all :the. participants

getting a taste of American culture that all three programs hadﬁpro—]

" make suggestions that might help the ICT teacher. I did not do much:’

33

in'the module as well'asianyonefelse on. campus. It was a godd@oppog:,
tunity to have'allithreeﬁstudent\groups-together havingia-good*timefanq

bably not experienced in quite awhile.
Summary

I was on hand every night of student teaching and was also avail-
able at a specified time. in the afternoons. to discuss lesson plans or’

of the critiquing as the MAT's working with me seemed capable and en-
thusiastic about doing it, and the ICT's seemed to benefit from their
suggestions., I was not, however, satisfied with the eritiquing aspect
of the module. Having the MAT observers was a last-minute decision
and could hadve been organized much more efficiently. This topic, how-

ever, will be dealt with more thoroughly in section four: Suggestions
for Improvement. ‘ : ‘

[




PART 3 .

'STUDENT EVALUATION OF THE TEFL MODULE
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e . Each of the five ICT, part1c1pants was glven a form to. complete at: -

iq}“f~:¥';h5 . the end of the module." .This section summaflzes the ideas and feellﬁgs
| expressed_on those forms.

The first part of'the form-asked the teachers to rate that two-week
-classrqom sessions on a sca;é of 1-5, oné;ihdicating that the_sessiqn‘mh-;‘

~ had been considered worthgss fqrfthgm,'five:indicating that‘itfﬁad:begn”ﬁ

very valuabléQ,'The sessions were arranged by date. The following is

an- exact duplicate of the form and the number_ratings'giﬁen by the'fivg

participants. The order of the responses remains consistent.

MAY 1

Ray Clark's openlng demonstratlons show1ng strlct audio—llngualj,
approach, and the candy bar technique, which beglns to approach .
the phllosophy'behlnd the Silent Way.

- Demonstration of how to do minimal pair drills by Elizabeth_Iannenbaum,.

Scoreéi 55454

‘MAY 2

Practice teaching (P.T.) of minimal pair drills. Demonstration of =
repetition, simple substitution, and double substitution drills. .
Discussion of student errors hand-out.

Scores: 55355

- P.T. drills. Demonstration on how to teach a dialog with erasure
_ technlque by Bill Harshbarger, and how to teach a dlalog w1th p1c—

tures by Bill Dant.

:”15 o _‘ Scores: 5 5 45 2.

. ———— — .



OMAY 14
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" P.T. dialogs, . Introduction of vocabulary through pictures and®"
inductive reasoning. Discussion of various ways to introduce
vocabulary (associationm, contrast, example, condition, etc,).

Also filled in question grid showing various types .of questions ..

e,

possiblé,ﬁf
Scores:"5_5 433

MAY 5

- P.T. vocabulary. Demonstratiom of Peanut Butter'Sandﬁich.and
Airport theatre games. _Hand—out‘bn "Games for Second:Language -

Learning."

Scores: 5 3-4 4 35

MAY 7

Preparation for first night of clésses{_ Objective critique methbds}'
Scores: 3 4 5 2-3 4   3 o ' ?i’h - KQT' ‘ F}~. S

MAY 8

Reading workshop. Reading for a purpose or to develop a certain

skill. Read and look-up. technigue.

Scores: 3 33 44

MAY 9

Writing workshop. Controlled composition, dictations, .grammar/writing
combined.

Scores: 32332

Intermediate level Silent Way demonstration by Bob Hertzigl“ﬁf -

Scores: 4 4 32 3



MAY 17

‘was difficult, it was one of the most rewarding aspects of the TEFL R

‘module..'Theyestated‘that it;gave them practice particularly in.the',;-"

36

| Tutoring techniques. ' General feedback and plans for the birﬁh&ajh
party.

Scores: 4 5 4 2-3 no comment

Please comment brlefly on how you felt about the following tOPlCS.

(Comments given below are a summary of all five questlonnalres)

Practide—Teaching.

All of the participants felt that aithough the practice'teaching

role of leading discussions and dealing with student interactions. One

found it artificial to be teaching her friends.‘ Two thought it was too

short. One also expressed dlsapp01ntment in the fact that. the nlght ;_;h :

classes were in a "vacuum" and not closely enough related to the day

classes.

Observation of English Department Morning Classes

- eonflicts limited it to such a short time. All the ICT participants

.Most of the participants found the 8:00-9:00 a.m. observations both

helpful and interesting. One felt that it was regrettable that schedule

would have liked to have had better communication with the teachexs they

observed.

Supervision of PracticelTeaching

There were a wide range of views expressed on supervision. Some

felt they received worthwhileqsuggestions, ﬁhile others felt that Observers“5

. ————




-‘,were more. concerned w1th technlque than w1th the students. The'“aISO'
" stated that the act1v1ty of superv151on and feedback seemed somewhat

‘1solated from the rest of the module and that different observers

in addition were often.given‘homework'at night."

What Would You Not Want to See Dropped if Such a Modﬁle Were Done Again?

37
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seemed to have different criteria and therefore were "hard to please".

ISE Reactions to Classes

It was generally felt_that*themISE‘reaction to the eveningtclassest]hw

was favorable. It was also noted by onme that most of the students =

attending the night classes were conscientious and appreciative of any

extra conversational practice they could get and'therefore fquﬁd_the

module helpful. One of the:ISE's, it was-reported, even askednif'thej"ﬁﬁ,‘

Sw

,classes Would be contlnulng the following week. The problem of.attenf;jﬂ_jiﬂu
dance was also mentioned by one teacher, who felt it was only natural
that students should miss some classes. She felt that consideration

should be given to thehfact that they already had very full days and

Whether or Not You Feel a Module of This Type is Valid for the ICT Program

The answers were unanimously "Yes, it 1s extremely valld " One o

suggested though that more time be devoted to peer—-teaching and practice-

teaching.

Some did not answer the questionf ‘The majority, however, felt
strongly about retaining demonstration of the various techniques, peer—
and practicewteaching

What Changes Would You Suggest if Such a Module Were to be Done Agaln7

It was suggested that the module be more exten31ve, perhaps ‘even flve




Weeks.h It ‘was also: mentloned agaln that a real effort should be made

-classes become more of a discussion forum on various topics; 2. That
_the ICT's arrange an intercultural werkshop,rather than night classes; - .

-3 =That_workshdps be set"up;dealipg;ﬁith:speeific language prqblepsf

Sﬁmmarz

practice format. We also spent quite a while talking about the strained

"for the benefit of both departments. Last, theyrexpreséed.a'desire to

38

to improve ICT- ELO(Engllsh Language Offlce) communications and p0551b1y

arrange for more observation and discussion with English department‘

teachers. One even expressed a desire to work with a specific teacher

in the classroom on a regular b351s._ There also seemed to be a. consenr
sus that a different format might be tried for the practice—teachlng '

segment. There were basically three ideas mentioned: 1. That the night‘

:These would Be publicized each day Before class. Finally one suggestedjfg -

that she would like to have more ideas in theatre techniques.

During the last oral feedback session we had; the participantszgg—;:ff
iterated their desire to see the TEFL:mbdule_continue._'They felt'strongly-ﬁl““

about its remaining practical in nature and based on a demonstration-
relationship between ELO and ICT and the necessity of improving rapport -

see more continuity between the skills practiced in the module and those

used in the classes tﬁey observed in the English department.



SUGGESTIONS FOR IMPROVEMENT -
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The following suggestiéns for improvement are based‘pncfgéﬂﬁéck

_given'by iCT'slwho have participated in é;TEFL module; John Benson's.

(1973 MAT candidate) module given in the fall of 1973; and my own per-—

~ sonal feelings and observations regarding both John's and my module.

1.  Three experiepced“Mﬂi-teachersﬁshduld coordinate the module: i

and do the observations of peer and practice teaéhing.rlﬁ

2. The principal coordinator should arrange a session to familiarize

the two'others, and any interested ICT module par;icipénts,
 with critiquing‘methods. Reference should be made to Carlos

Maeztu's independent.professional project and various other

critique methodstbﬁwfile in the MAT office. : =

3. Readings from The Development of Moderﬁ Language Skills:! Théo:y
to Practice by Kemneth Chéstain should be assigned before the
module begins S0 that the par#icipanté can get some_bverall i@f' 
sights into TEFL teaching. - = = | AT

4. VGiveia demonstration of at least one pattern pragtice drill:and
encourage participants'to peer—teach the very fifst‘session.-

57 Plan for three-hour sessions during the course.

6; Include the ad&ition of the cognitive approach fo Ray-Cla;k's
demonstration as donme in John Bemson's fall mpdule.

7. Comsider basing the course on Assorted Techniques. This was

done in the fall TEFL module, giving selected demonstrations
and following up the next day with‘peer—teachiﬁg. It seemed.

effective and was well received by the students.

‘8. Adapt the'réading and writing workshops to include methods'of ”iT

[P R—



10.

11.

'teaqhing these skills at all levels, rather than just concen-

different texts. I also .saw some fine‘demonstrations in o+ o

~Arrange observation of the English classes by having those’

ICT's interested.pontacp“the'ELQ teacher.

the three MAT COordinators,"sﬁggested in number two. -

40

trating on the beginning levels as was done in mj‘touise A

possible‘approach might be to'have the ICT teachers‘analyze"

texts .and materials and explain the various methods used by

John's course of various exercises for reading and writing.

This was another factor which led to my suggesting thaﬁ"three' 

‘experienced MAT teachers Working together are much more effi-

cient than one.

Eliminate the objectivé critique session. Those ICT's inter—.

ested in observation techniques could attend the session of

Change the format of the night classes in order to offer the”f

international students soﬁething'they are not receiving in

their.regular élasses. Some'altefnatives'to.consider aré:  T | J:f}a;

a. Organizing an intercultural workshop for ICT, ISE, and MAi.

b. ‘Teaching‘various "specialized" English classes based on
student interest. For example, you could arrange to have
.a class for those interested in history, agricﬁltﬁre,
Womén's liberation, business terms, etc.

¢c. Organize workshops dealing with specific grammar prOblems,’:ﬁ-;'

for example, two-word verbs, gerunds and participles,_pre?ﬁﬁf

positions; etc. These sessions should be advertised |

P



‘"lbeforehand so students.needing practice in those parti

,Although the emphasis here is on the acquisi;iOn.oi af’

41 -

cular areas camn attend. .
Give "how to" courses. For example, offer a course on

how to develop pictures, make candles, crochet, etc.

manual skill, stndents are still‘nsing English.,

Set up an oﬁen corridor ESL workshop as described in -John -

Millet's Independent Professional Project.

S
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' .”This‘sgction1deals'Wi;ﬁgthg‘adminiétrgtive details that:ar'

" forgotten in the enthusiasm oprlanningnthe module itself. Con#ider— T

ation of these points before the actual commencement of the course will

help everything run more smoothly and proféssiqnally.

1.

_Make,sure you have a specified block of time allotted tb_the"'

'TEFL module on the ICT calendar.  This‘is extremely'important”

Prepare mimeographed bibliographies, course objectives,
- and schedules, tq‘bé_d;stributed at the first_seésion.l;ﬁf“pg.
-Find two experienced MAT's:to help you coordinate the.module.ﬁw

-Find out if you qualify for work-study funds for teaching the j

" Arrange for any special demonstrations you want to have{} ’

as the ICT's become very involved in their program and forget -

that‘the TEFL module requires é‘lot of time and effort.

. 18

module.

Afrange for aufre-modu;e;sessipn With interested céndiéate%%tii;
to find ocut: how mapy are interested in taking,thé coufse;J.
if they have any speéific reasons for wanting to tgke thg
module; if they have had any previous teaching experience.f
This session also.gives you an opportuﬁity to assign the first
;wo‘or-threé chapters of Chastain and diStribufé a bibliography

of sugggsted readings.

Reserve a room for daytime class seééions and night teaching.
Advertise night.classes and consult Student Activities Chgirmﬁnj"

to prevent any conflicts in schedule.

Supply a list of English department teachers to module -

- e



'10.

11.

participants so that contacts and  arrangements fqrfclasé

‘observations can be made.

"modﬁle, fof example at SIT, David Rein, Jan Gaston, and._iym~

' Karen Blanchard,"'

43

Try to contact anydne on your campus that might once have

~been involved in teaching or participating in an’' ICT-TEFL

Consulf the file of papers doneron the ICT-TEFL modulellocated'

“in the ICT office.

ety - e
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... POSSIBLE STEPS FOR TEACHING MINIMAL PATRS ' .- -

1. Recognition -~ developing the ability to hear the difference’

C.

" between the sounds.
Listening
Method: Teacher says the sounds to the class.

Ex. bat  ~ vat

bet vet
Testing

MchQd: The teacher says pairs of words and asks the students

if the initial sound is the”same or different#g;f%
Ex. :Teachex:{‘bet » .bgf | ‘. . ‘
Class: jSame
Teacher: bet vet
ClaSs:;_Differenﬁ‘ h

Description and further testing e T T O T

Method: feacher demonstrates the difference and éxflains hoﬁ
" the sound is-madé.' Teacher writes symbols for sounds
on the blackboard and assigns numbers to sounds. .
Ex. 1 - -2

a7 - /b/

Then the teacher pives a word and asks stu&ents what

column it would go in, or the teacher reads three and
askg students to idgntify Whiéh ones.are the same;éng
which ones -art.a different.. '

Ex. Teacher: bet vet ' vet

[P —




.; “ C1éss:fi2}éné&Bfgre thé7$§@e.fjH""T
1I. Production —— de#elépiﬁg the ability to produce the sound:.
A. Mimicry or iﬁitatiénr
Method: Studentsrrépeat afterlthe.téacher.

, o B. Students give,contrésting_soundr

Method: Teacher: bet

Class: vet
C. Teacher then can write words on the board and students merely

reproduce them from visual cues alome.

IIIJ 7Meaningfu; use —fjuplto“thisJﬁqint;étudents'fproducpion‘éf?fﬁe‘
soﬁnds hés been mechanical. ‘Now,.cohcentrating_w
.on the same soundé, students wili be asked to
use them in sentences. |
A. ‘Method: ﬁsing pictures,ffeagher-can ask very'éimple qu@étions,
‘for example, "ﬁhat's this?" The student can thennf:hﬁ
give the appropriate response, "It's a bat" or "It's

a vat.”

L T



PEACE CORPS TEFL THEORY FROM VIRGIN ISLAND TRAINING PROGRAM 1972

"Good morning, ciass.. It is time for our pronunciaﬁion lesson.
Remembér; pronunéiatién iS'é'very difficult thing. I have no#iced that
" most of you do very bad things with English;wofds. You must realize
in the‘word “pitqh" the‘/i/ is‘pot /%:/. TBchE9f;Fhése:sounds;gre  &:%ij
made with minimum audible friction. But inl/i/'the_tongue is”ﬁogjastiu
tenéé as it is in /i:/. Now‘repeat after ﬁe;-/i,i,e,i,i;i,e/; And
do not bertgnsel Now wé will take five minutes to practice the /s,sh/
and five minutes more for the contrast between /i/'and /i:/.ﬁ‘

it‘would be intéreéting to#tésfia‘ﬁumberrqf studénts wﬁo had'beeﬁlzz
taught pronunciation‘in this:wéy.. If rulés.of.learning haVE<any”validity;'fv"'
stqdents taught with.suChllessons would make very little ﬁrogress during
a semeéter. One often hears teachers Say.at the end of tﬁe semester "I

-+

worked on promunciation:every.day but the students did not.pick it.up."

If the work was similar to thisibfief 1essohlone does not hgve-fo look h; ?;;i;a
‘far for thé reasons why they "did not‘pick it up.”

The following are some questions for discussion if the participaﬁts;
cannot ideﬁtify what is wrong with the lesson:

1. What does "minimum audible friction" mean to a student that

has not studied linguistics?
2. Do you think it is efféctive to teach sounds in isolation?
3. "It is time for our pronunciation lesson,’ indicétes that
pronunciéfion on1y t§kes glacg;gt one_ﬁpint iq the lesson. Do,!

.you agree with this?

4. How does a sentence such as '"Remember, pronunciation is a very

difficult thing" affect the attitude of students?

..—.-.-,..A._A-



. ELIZABETH TANNENBAUM'S DEMONSTRATION =

~ PRONUNCIATION LESSON

I.  Ratiomale for pronunciation lessons.
II. Brief definition of minimal pair drill. .
Vo o IIT Demonstratidn:

A. Teacher shows 2 pictures:

T:. "Please repeat: 'This is a ship. This is a sheep.'"
SS:;fStudents-repeat.

B. Teacher writes on board:

l_;ﬂls"':?:" ERNARE AH‘2_

sheep ‘;J“:. |  ”: ship

m ' } ' _ leave 5 live
| beat | o bit

leaps - - - - lips

C. Teacher reads downApolumn one and columm two and'thén a;#oss:'
columns. Students répeat.aftér_teacher.'
D. Teacher: '"Close yéur eyes. Raise one finger if you hear a
'sound from column one; Raise two fiﬁgers if you

hear a sound from column two."

‘Teacher: "ship" (Students raise two fingers)
"leaps" (Students raise one finger)
'E. Teacher: "I'll say three words. Tell me which are the same."

T: ship, ship, sheep 3

S1l: ome and two.

S . T leap, lip, leap

N —



7821 . one and’;hre¢é;wl?"”

F. Teacher: "I'll sa& three sentences. Tell me which are the

same."
Teacher: "It's a shéep. . It's a ship. It's a ship."
"83: Two an& three. -

' T: "He's going to live.  He's going to live. He's;goiﬁg.to

leave."

S4: One and two.

G. Teacher shows pictures: sﬁip, shéep, man beating dog, man

biting dog, man leaping, and'lipg, I;@e-stﬁdents repeaﬁf

model sentences after the teacher.

H. The teacher asks questions while showing appropriate pictures.
Fbr'example,‘while showing a picture of a man biting a dog,

,shé'ﬁight.ask: ""What's he déing?".

I. Discussion of pronunciation‘lesson.'

B




' AUTHENTIC ERRORS = -

10.

11.

12.

13.

14.

15.

16.

17. .

18.

I must to see Tom at two o'clock.

We're going to make a,party Friday night. -

That depend of the situation.
I don't know really what is that.
My father did me good advises. -.

We paid a dime for use the elevator.

'Another thing ﬁery‘interestinglwas.visiting the wax museum. -

They want that I'spend-anOOd time.. -
How many differents kinds did you buy?

We must take the test?

‘We went to downtown yesterday night.

The life is sometimes very difficult. '

I'm very interesting of to go to others countries.

How long are you live in this city?

Many people don't use to'také'a shower all'the days.
I;ll like go to movie this Saturday.

He finished to work at 8 o'clock.

Will you please explain me sbmething?

. \ﬁff:whyEQOiétgﬁéﬁfsﬁmaké these‘mistakés?




'.Repetltlon drlll

From dialog:. "Peter has mllk for breakfast.

Teacher:

Peter has milk for breakfast.
I have coffee for breakfast.
They eat fruit for breakfast.
You want teoast for breakfast.

The girls drink juice for breakfast. -

We have eggs for breakfast.
She wants tea for breakfast.

'Single~item substitution drill

Peter has milk for breakfast..

P o T = -
e ensasess EYULE 4eiseiieannnen
Cideeeneee OASE ciineaanvase e
Casesaases jJuice cissiiiiiden

sieescsss BEES ceaeeans wasena’

e = 3

‘Double—-item substitution drill -

Peter has milk for breakfast.
ceesseesn coffee -..a..:.m;;- ”“
cevee drinks ..iiiiadieeeaie
. ere Juice ceiiiaiieead
cenes WANES veveenvoncnsanens
asessases LOASBE srvensenconcn

Cveere @ALS tiiiienenierraian

..... feee BEES cieteinaesaacn
«exs» has .....
cessesnas MIlk secvvenccansen

Transformation Drill

Peter has milk for breakfast.
I have coffee for breakfast.
They eat fruit for dessert.

The girls drimnk juice a Ilot.
We have eggs in the wmorning.

-4~w‘xm

Student:

Peter

I have coffee for breakfast. _
- They eat fruit for breakfast.. u: . ..
“* You want toast for breakfast. . ..
The girls drink juice for breakfast;
We have egpgs for breakfast.
She wants tea for breakfast.

Peter
Peter

- Peter

. Peter
~ Peter
. Peter

Peter

-Peter
Peter

Peter
Peter
Peter
Peter
Peter
Peter
Peter
Peter

Peter

I had

has milk for breakfast.

has milk fox breakfast.
has coffee for breakfast.
has fruit for breakfast..
has toast' for breakfast.
has juice for breakfast. -
has eggs for breakfast.

has tea for breakfast.

has milk for breakfast. '
has coffee for breakfast. ‘
drinks coffee for breakfast.-
drinks juice for breakfast.. .
wants juice for breakfast.
wants toast for breakfast. '

eats toast for breakfast.

eats eggs for breakfast. -
has eggs for breakfast.
has milk for breakfast.

had milk for breakfast.
coffee for breakfast.

They ate fruit for dessert.

The girls drank juice a lot.
We had eggs in. the morning.

 ] Personenumber Substltutlon drill (for verbs)

'Peter has milk for breakfast.

.

Peter

I have milk for breakfast.

had milk for breakfast.




e

She -.!-‘--o—-----.cnoa-uo-ooc.i_o'f:
We o---------o‘-----o----.----'-.\-_"
" You and Ken D R R RPN

Be tiiiiinvesineninncsinnnreans

Cue—Response Drill

-Petér:has milk for breakfast.
He had coffee for lunch.

They'll eat toast with jam.

She's having tea this morning. ="’

y;She has milk for breakfast.J']u
& We-have milk for breakfast. . 7.
=i, You and Ken -have milk for- breakfast.

 'And so are we.

He has milk for breakfast. v

And so do we.
And so do we.
And so will we.

e




German Dialog. .

Bill Dant
Fritz: Guten Tag, Hans. Wie geht's?.

RS ~ Hans: Danke, gut, und'di:éhf:

Fritz: Gut, danke. WeiBt du;schon, daB ich morgen nach

Deutschland fahre?

Hans: Wirklich? Wohin fahrst du denn in Deutschland?

Fritz: Ich fahre nach Libbecke..

Spanish Dialog

- -Bill Harshbarger
A: . lcaramba! Ya voy a llegar.. .
B: dPor qué esta usted tan contento?
A: Porque es mi primer viaje a Mexico.
B: Ya veo. jAdonde va usted?

. L
A: Voy a vivir con la familia Martinez.

A ———— "




‘Things‘Fo.keep;in1mind_Whep;pres@np@qggngw VOCABULARY .-,

)

A. Processes of inferential teaching:

Use of Visuals

- Association : 7 Examples?l Model Senteﬁqes

Contrast T Vb; ;l.J That-éirlfigg'y;f"
Location - (whé-te)- - | ::.. . o : ‘ ‘hapPY; she'sgg_
Situa;ion. ., . lrh ; £. d. _ 2; Someone Whofrecéiées
Condition (if) , o bad news is sad.
.Example - | : .f; 3."Babbitt is a novel

) by Lewis. * :AM": :,;‘ "
_ii.'_.ii'__ 4, TO_ ‘Stop._;theﬁ._gar,_‘ ];le
‘puts his foot on the

~brake.

Labeling objects in clasés h

Use of magazipe pictures.

Use 6f.prqps; for example,'bowi of plastic fruit to.teach fruirt.
Slides. fhese are especially helpfulrto convey clutural differ-

ences: casa vs. house vs. maison.

Gestures. |
Use of color code to teach gender of nouns. Choose a color to
represent each gender: green—neuter; black-man; red-woman. When

you have a masculine visual aid you put it on black paper. " -

- Use of categories; for example, to teach the word "boisson" in

French you state: "Le whisky est une boisson, le coca estune. .




C. Content vs. Function Words =~

1;  "When they boinged they were not really in a boingy-bbing;

they were rather in a boing boing."

2. "All that coruscétes with effulgence is not ipso facto aurous.”i""

A sfudy of the two sentences above can help initiate a lively dis-.
cussion. These questions might aid 1n that discussion: 1511: éver
appropriate to give word equiyalents in the mother.tongue?_ What can
you determine from sentence ongieyen.though you may not;unde:stanQQit?y"
Can you sometimes determiﬁe:thg meaning of a coﬁtent Word:froﬁ‘the;regt

of the sentence?

[
v



JREn

- 0ne:day an American tourist entered a shop. He was wearin
colorful plaid shorts, a wild orange shirt, and some temnis shoes.

He also had,a‘big camera dangling around his neck.

CONTENT

- INFERENCE

"LIFE"
~ (students'
experiences)

Why would a teacher want to be aware of and use all the question

forms?

;' QUESTION FORMS

Yes - No

 “Eithgr - Or

Question Words

Is the tourist

an American?

warm or cold?

- Was the weather-

‘When do you wear”

tennis shoes?:. .-

g S




Goal: ll. Present three words in French: cheval, habiter,_fermear'

2. Show various ways of presenting new vocabulary: visual aid,

pictufe on blackboard, and association.
. ‘:t " 3. .Test students to seeiifAthey:caggdetermine frém“é mﬁQéi:sgprf"m
tence how different vocabﬁléry words havelbeen taught;iv“
4.-.Fill in questidn grid and.discuss its utility in the class;S‘r
5. Discuss confent vs. function words. |
'Lessdn plan to achieve goal number one.
»Teacher:: Voici est Cha?lié:Cheval;;f ';‘ o ‘fi'Qui‘éét;ée? 

(shows picture of C.C.): " =~ T R

: : o Comment est—ce qu’il s'appelle?

Est-ce que C. est un homme ou un

-anjmal?

Voici une ferme. 7 - Qu'est-ce que c'est? .
(shows picture of farm drawn. . : ‘ P
on blackboard) . ; Ou- est Charlie?

C.C. est dans une ferme. ~ Qui havite dans une ferme?
C.C. habite dans une ferme. . Quels animaux habitent dans

-une ferme?

Est-ce qu'il y a beaucoup de LE
' . fermes dans le Vermont?

. _ ‘
Ou est-ce que tu habites?

Written comsolidation of the lesson.
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I. Think up:
a. 2 people: Sam the sweeper/sleepwalker
-Peggy the prostitute J

b. 2leaces: in*the bedroom

. _ in the street////ig}r
¢. 2 times: 12:00 noon O
| 12:00 mldn:l.ght O @
d. 2 actioms: work
walks
Ii. Iﬁtroduce any new ﬁocabularylwitﬁ use of viéual aids or even trans-
lation if necessary;
III. Begin by asking studen;s:siﬁp;é'questions:. Who‘works at;noon?: '
-Who works af midnigﬁt?'tho‘worké,in fhé.séreetz Who works in‘fhehﬂ

» bedroom?

[
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IV.. Continue by asking more difficult questions: What does Peggy '
"""do.at noon? What does Sam do in‘thé_bedrddm?x.WhOZSIEéPQJét

midnight?

V. Have students ask who, what, where, and when questions to each other.

S
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" Wolf and Victor B. Mille:.

the control tower, and chooses one location from which to give direc-

The following is taken from Theatre's Different Demaﬁds_by Mary

LYY landing strip is made.by placing two lines of .chairs backftos

back aboﬁt'four feet ap#rf; A good iength for the runwayris twelvé;xfu*‘
feet. The space betwéen tﬁe.chairs is then strewn with_objectsf
books, shoes, etc._-One student is blindfolded: he is the pilot who
is tfying tﬁ 1and his plane on a foggy night on a runway-which,is

strewn with Wrecks,‘potholes,‘etc.f’His radio’ transmitter is?dead;'hef

can hear the control tower but cannot speak. Another student becomes '~ =

tions during the landing. The;pilo@ is placed at the end of the Tunway, -

Gt

hié'object is to get from]therg,_throughuthe twelve feet of.iitteygd;it jil.H

runway without touching any of the objects, including the cpairs,lalopg_tg.ﬂg

the way. Any touch is. a crash and a new pilot and control tower try Lo

their hand at it."

Variation: Have two pilots and two control towers with one pilot start-

ing at each end of the runway and passing in the middle.




- CRITIQUING OBJECTIVELY = .

Qrchestration -

?urposef ‘ThE'pﬁfpoée of this meﬁhod is to be éble to see whiéh
| people in the classroom are d01ng the most talklng It.
L ds alsé used.sometlmes ‘to see, the dynamlcs of the class,  
Who'ls talklng to wﬁom; . o |

Procedure: The dbserver makes a chart of the class. Then he Simpiy

puts a checkmark inside someone's box each time he

speaks.‘ See chart below.

.. Time: 10 lO -10: 15

Activ;ty; Teachlng prep051t10ns ”_ ey ITEACHERﬁ-f

il

A i

After the class, the critiquer shows several.charts, taken at
dlfferent tlme-segments during the class, to the teacher. The teacher
can then draw his own conclusions. If several of the ﬁrcheStrations
'wére siﬁilar to the one above, some conclusions that might be drawn are:
-therteacher does most of the talking in the class; stﬁdents.B.and_G ‘

" are most likely-the strongest studenﬁs in‘the class; the other students,“”}r’5 a

'especlally E, are e1ther shy, weak or hav1ng ‘a partlcularly bad.- day.“



Time Count
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Variation:  The technique_of‘doing.préhestrations'can;also beche

more elaborate showing student-teacher and student-—

- .student interactions.

‘Time: 10:40-10:45

Activity:. Vocabulary TEACHER -~ '+ ‘i,

Ny

KN

Purpose: . The purpose of this téchnique is to téll What percentage
| of clasé'time:the teacher is speaking and what pefcentégéfﬁf i
éf class time the students are talking. _The'variousiéymbolsf#
below are also helpful in indicating;_ what mistakes go
uncorrected; who corrécts mistakES} and whether activities
are teacher or'studehf oriented.
Procedure: 1; lDecide on a set of symbols before cléss.
é. .Choose'a five—ﬁinute timg_segment and write down
_the time. |
3. Write down the activity the teacher is doing at the
 ;time.' le | | o

et

4. Plot the questioné and responses. (See chartf)



-
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I :

S.f,Show.charfiﬁoitgagher'afper classwand‘leﬁ him;

draw his own conclusions.

Symbols::_? Question “R Sentence repeated.
/ Correct Answer CH VChoral response
X 'Incortgqt_Apgwer 7 ';;M qudel'sentence'ﬁl _
c ‘Cue' o L: ?: ;TUp;;//.Studeﬁt{corfectéd hié mi;takéf

Model:
Time:  9:00-9:05

- Activity: Review, of previous lesson

T: 2 ‘R ¢ c
S: ? x / R R / R R /
s: ? R _ ?

x [ [ . /o2

Conclusions:
The chart above indicates that there is a good per cent of -
student participation and that there was only one error that

went uncorrected.

Note:
" When using either the orchestration or time count, remember

that they are valid only if sevéral.are done during an hour.

e R -



‘arranged his time-table so: that ‘Arithmetic was the. thlrd lesson 1n—”"

“.was usually no caning unless an unfortunate pupil came across an un-

A=13"7

* PEACE CORPS TEFL THEORY FROM VIRGIN ISLAND TRAINING PROGRAM = |

Reading Workshop

Text 1 ' . The Scripture Lesson

" Mr. Okehi called on Bassey the class monltor to collect the r“,.
home-work while he fondly patted the bundle of canes which the moni- "
tor had laid neatly at the bottom right~hand corner of his table.  To - . .
Mr. Okehi, the cane was a very important part of the teaching method.
He believed that it was responsible for the girl's punctuality, that
it ensured that pupils did their homework, and that it helped them to
think clearly during lessons. Bassey dutifully collected the open
exercise-books one on top of the other, and laid them on the teacher's.
table. The home-work was Arithmetic, but happily for Abigail and her
girl friends; and also for most of the boys, their teacher had re—7'$@ﬁ'

stead of the flrst as in most. other classes.

In place of Arithmetic Mr. Okehi had introduced Scripture. It
was a relief to most pupils. Scripture usually only involved the
reading aloud of ome Bible story or the other. Everyone took part
in the reading. The verses were read out in sequence until the end .
of the story, each pupil standing up in turn to read his verse. There '~

pronounceable name such as Nebuchadnezzar or Jehoshaphat. In the event f
of such a mishdp, Mr. Okehi was kind enough to allow the pupil three_’”ﬁ-

‘attempts. - If he failed after that, he got the cane.

But he had other ways of making his pupils earn the cane. If the
reading of the Bible story was easy, he asked very difficult questions
afterwards. The class was reading stories from the old Testament that
term, but when Mr. Okehi chose to be difficult, he picked his questions

from the New Testament. Among his pet questions were listing the

twelve disciples and naming the apostles in their order of conversion.

Anezi Okoro, The Vlllage School

Py —
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Reéding-Workshoﬁ

Test 2  - : . The New Arithmetic Teacher

Mr. Mozie wentquickly through the home-work, and returned the'grv-;
exercise-books to the pupils. He then asked those who had all four
correct to put up their hands. He congratulated the two .or three who
did so. Next he asked for those with three, then two and then one
correct, making encouraging remarks to each group. Finally he asked
. for the Dorcas group those who had none cerrect. They too put up
- their hands. Mr. Mozie went on to solve the problems one after another
on the blackboard, encouraglng the pupils to ask questions about anythlng
they did not understand. He gave them reasons for every stip in the ' -
working-out of the answers, and asked them to correct the numbers they
got wrong and to submit the corrected work to their class teacher. A

After that, he awakened their interest by taking them rapidly
through the multiplication tables from two to twelve, even though he
realized that this was too elementary. They relished it nevertheless.

It gave even the dullest and the most timed among them some confidence. .

When Mr. Mozie came to the lesson for the day, he was so methodi-
“cal and gentle about it that even Dorcas and Frederick seemed to. follow
what was happening. 'Frederick took his hand off his ear, and that was:
a good enough sign. He went through a few exercises with them on the
board, making sure that they understood-the reason for each step. He
asked a few of the pupils to solve some of the problems themselves on

. the board. He then set one on the board for all of them to work out

on their own. Almost everyome got it correct.’

When the hand-bell went for recess, the children would very will-
1ng1y have spent more time doing Arithmetic; but Mr. Mozie gave them
marching ofders, "Put away your boocks. Tidy vour desks. Run away as
far as possible from the classroom, and get some fresh air."

Anezi Okoro, The Village School

[



II. The New Arithmetic TeacherW‘.
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WORKSHOP: Analysis of Readiﬁg Passages

Objective:  identify reading skills
. order of difficulty.
*ultimately the T. determlnes his goals, and then selects
passage C

I. The'Scripture Lesson"

Para. 1 - What is the topic sentence? _

' How many times is cane repeated or referred to?
Para. 2 ~ What example is there of caning in this paragraph?
Para. 3 - How does the paragraph support the first sentence7

rGeneral mood: ‘Para. 2 1. 21-23 ("kind enough to ...™)
L Para. 3 l 24 ("éarn the cane") g

sarcasm .. .

' Is the title 1ron1c7 ‘ , _
Is there. a more appropriate title?

# Skills needed: main idea
‘  supporting details
reading to find mood of characters (narrator 1ronlc?
sarcast1c°) -

The New Arlthmetlc Teacher (does this imply he'1l change as he gets '
older?) : :
Character

Para. 1 - What did Mr. Mozie do to encourage the students? (3 things)
Para. 2 -'What teaching principles does he follow -according to
para. 2 {(interest-confidence)
Para. 3 - What are the signs that the lesson was well taught?
- 1. -Dorcas and Frederick seemed to follow
2. Frederick took hand off ear
3. Almost everyone. got it correct

Sequence

Para. 1 - What words show what he did lst an, 3rd (then, Next,
: Finally, he went on ...) '

What part of the math lesson is covered in para. 1 :
(correcting homework); para. 2 (rev1ew), para. 3 (new ey
material); para.‘4 (break) : :

o g————



1 Compare Mr.: OkEhl (Scrlptures) andwmr. Moz1e (Math)

2;’ Skllls needed sequence (gulde words), character comparet
and contrast’ ' ' |

Py
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Reading Workshop
Read and Look-up Technique
The .following steps might be employed to-introduce “read and look up"

1. The teacher demonstrates the method by asking the students to keep‘f”
’ their books closed and look at the teacher.  As they are staring
at you, you look in your book, read a sense group silently and look.
up and say the sense group to the class. Your goal is to keep your-
eyes on the eyes of the class most of the tlme and give the guickest
looks at the reading passage. : :

2. The teacher should spend some time explelnlng'the rationale of the
method. The rationale. should be explained not only the flrst tlme
" the method is used, but ‘periodically.. ‘ : Lo

3. Im beglnnlng 1essons, one mlght.wrlte a few sentences from the text
on the blackboard and ask students to suggest breaks in the passage.
In the sentence "The old man went to the bank to check on the arrival
of his check.", a number of divisions are possible.

4. -After a few sentences are practiced. from the blackboard, students
can mark some sense groups in thelr books. .

5. When students: have their books marked, the next step might be choral
reading. When you say ''read" the class should read to the first
arrow silently. When you say "look up", they should look up at you
and, upon signal pronounce orally the sense group they have just read

311ently

6. After some choral practice, individual reading is needed The in-
structions remain the same. ‘ '

As a variation one might read the same paragraph im a given para-
graph twice'and then erase half of the sense group marks.

A second variation requires the duplication of a passage that has
been practiced with the addition of monsense words:

The old man chalk went to the bank elephant to check on the tiger
arrival of his check lion.

Students are asked to cross out the nonsense words in a given time
period. Or they are asked to read the passage, using read and look up, .-
without the nonsense words. This technique has been used as a readlng '
comprehension test: it is referred to as the clozure technique™. '
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If students cross out certain words that should temain in a glven
passage, the teacher has a picture of the types of wvocabulary 1tems T
that are giving difficulty.

If students cross cut erucial functlon words, the teacher has an
1dea of the function words that need further work.
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Below is a sample exercise in controlled composition utilizing the
four stages mentioned above.

. : STAGE‘ONE
] -—_"_"_'_""""""
i . . - . | Cotonou
A Day in I : Niamey
- ’ Lome
Not long ago - went ‘ by myself
Once T _ ‘ - with my father
A few years ago, ~ took a trip . with my brother -
Cotonou. o R - many:
to Niamey. There I saw = a few
. , Lome , ' Co two or three
‘Fh : .a crowd of
 travellers . _ - in the train station. | - ™

priests - .. - S at the University: -} There were:also "
students =~ = o .in the Cathedral. : St
‘ in the Mosque.

women with sticks ' playing - - : " nearby
fruit vendors " walking . o in the streets.’
children . ' + talking | across the market place.
men carrying meat o o by the gates.
| o |
" It was a . hot day . surprised
S market day. . o I was happy
rainy morning. : " excited

pleasant afternoon.

‘ , . 50 many people : -
to see such fine bulldlngs : that day.
" such a town ' ' -




416
= . o - - Cotonou for a long tipe. .
e - I shall Temember R Niamey all my life,
S : .“ ’ 1 ‘Lome -

=

woul& —
would not {

until my nextf#isit.ﬂ‘

‘ M
like to go back soon.

S?AGE TWQ s

i .

} A in Abidjan T
_ —_—
went by

~With my father

took:a " with my

——

_ . - Many
to Ouagadougoy, There I saw a
] . _ two or
’“f.' — — L SN T .
travellers in the train- . } -
‘ at ‘ . . They were
—_— € :
students in the . - ._!
. - ]
—_ —-—--_‘———__“‘"__'—-______‘-_‘f— "
' the town. ‘
on a o . ,There also
c ‘ _—_—
having a . !
f_"_m%




-
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There I saw

_with sticks | I - mearby i
-vendors o " 4in the : .

— playing across the ., . !
- men ' by the . :
~hot day. T surprised
. day. h '

It was a - -morni_ng._ - ‘.I was happy -
I cool ' JUNRE T ‘ '
1
- 'peoﬁie ‘_ o
to see such - buildings  that day. I shall
town : -
for _. . ‘ CTe
Abidjan all my life. - - o T would -~ "
' until my ‘ . : :
like to go back _ .
- STAGE THREE
s 1 with my to .
s in the ' .

They were

ing

. There were also .
) . It was a . -

I was

to see ‘that day. I shall remember

like to go back soon.

all'my - I




Write a short paragraph about a trip you took to the city. 'Try'to in-

. STAGE FOUR - - . .

A=16

clude information which will answer the following questions:

Questions:

2.

h.

Another Approach to Controlled Writing:

When did you go? -
Who did you go with? .
Where did you go? o

What did you see there?
Where did you see them?

What were the people doing?

What else did you see?

What were these people doing? -
‘Where were .they? e

What kind of day was it?

How did you feel?

' What 'did you notice especially?

What city.will you remember?

How long will you remember it? .

Would you.like to go back soon?

. by yourself? with someomne-else?

~ visiting, praying? scmething else?

. pearby? = across the market placel

" hot? was it morning? afternoon?

-surprised? ‘Thappy?

"for a long time? for the rest of your"

(excerpted from Situational Reinforcement —— Orientation in American’

Cues: o ' 3

Not‘iong ago? a few yéaré:ago?

Yaconde? somewhere else? . .*

travellers? ' students? ‘how many?
At the university? some place else?

women? vendors? someone else? -
playing? walking? talking?

somewhere else? S g e

the town? . the buildings?
Bouake? . someplace else?

life?

Situational Reinforcement

English, Institute of Modern languages, Inc., Washington, D.C.)

Situational Reinforcement is an approach to language learning in which
language is made meaningful by using and practicing it in situations which
the students can understand without difficulty. One of the assumptions

about language on which SR is based is that it is a system for creating and

understanding completely new utterances. Thus, this step in writing extends
beyond the goals of dictations or contrelled writing.

© e v e e
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%
o, Writing-Grammar Exercises - SRR
I. Example:
Teacher: If my alarm had failed to go off this morning ....
' If my alarm had failed to go off this morning, I would
\ " have been late.
.Teacher: If the toast had burned ceen
Student: -If fhe toast had burned, I would have been angry.
Teacher: If the coffee had boiled over ....
.Student: If the coffee had boiled over, i would have been in trouble.
II. Directions: Complete the following partial statements either'withlffﬂmﬁ&5
' o _the suggestions in parentheses or with ldeas of your .
“own ‘ : o
_ Example: If I had had more time over the weekend,_(see the new
fﬂ\ ' exhibition at the museum).

If I had had more time over the weekend, I would have
seen the new exhibition at the museum. :

1. If I had had more timefon Monday,}(spend seven hours studying)ﬁl

2. 1If I had had more time on Tuesday, (have lunch- w1th a friend
downtown) . :
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