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INTRODUCTION

This project consists of a series of four video tapes on the’

following topics -- the Silent Way, Community language learning,

Values Clarification and Audio~Lingual, consisting of a dialogue and

a minimal pair drill. Three of the four tapes were made from real

class situations with the assistance of students and teachers from the
SIT English Department, The fourth class, Community language Learning,
was arranged specifically for the taping, The final minutes of each

tape consist of an interview with the respective teacher(s) where the
tape and the general philosophy of the iilustrated method are discusseds

In addition to the tapes, transeripts and observagion sheetis are
provided to assist the viewer. Further, four introductory explanations
concerning the history and philosophy of the approaches seen in the tapes
are provided to assist individuals who have limited or no experience
in the field in independent study, -1

The tapes and accompanying information have a multiple purpose.
They are meant to serve as an introductory unit for individuals interest=-
ed in learning about second langusge teaching, but particularly for the
following groups here at SIT:.

1) In the past the MAT program has'maﬁe use of the video equipe-
ment in its methods module, The tapes used have been unedited snd often
diffieult to follow, Edited tapes with transeripts, focusing in on the
important aspects of the overall teaching approach, could be used within
this module,

2) The ICT program has dlways included an ESL module in its cur;
riculum as an elective, In the past arrangements have been made with the
MAT program to run a week-long workchop for those ICT's interested in

ESL. This procedure will not be utilized in the future, The ESL




module will become an independent study. Our tapeé would be a-
vailable to the ICT's as an introduction to some of the teaching philo=-
sophies utilized within ESL, Other information as the introductory
exolanations, the bibliographies, observation sheets, and other appen-
dices will provide further leads which the interested ICT could pursue
him or herself, A further program for the individual could be worked
out among-tﬁe ICT, his or her advisor, and perhaps an MAT staff member,

3) The F1 .epartment runs teacher training workshops for its
various programs. These tapes would be available to incorporate inte
these workshops,

'Finally, an appendix on‘£echnica1 data is included to give informe

ation and insights into making video tapes at SIT,




USING THE TAPES

If a shortened version of theltgpes is desired:
Overviews of all the tapes have been provided, rThese give the major
divisions in the tapes, their accumulated times, and their location
on the tépes wia number reférents. Using the overviews, the viewer
can skip ahead or return to a point of interest.

In skipping ahead, we suggest that you stop the machine a few
numbers ahead of the desired spot, to give the picture a chance to

settle in. Further, heed the warnings given for fast forward/reverse

given in the technical appeéndix.




TECHNICAL DATA

The following section is an attempt to organize and record some of
the random thoughts, facts, assumptions, and trivia that we have learned

in using the video equipment at SIT over the period of this ten-week

recording sessich., We hope it will be of some use to anyone interested
in pursuihg this project or doing a new idea of their own using the
equipment.,

The noﬁes offered do not give a detailed explanation of how to
use the video equipment, This will have to be obtajined from Ray Clark
or another staff member. They do cover many of the trouble spots you
may encounter in trying to make a recording and how to cirecumvent them,

Patience and time were the two main ingredients we felt necéssary
to successfully operate the school video gquiﬁment. After more than a
month of tampering, trying and just trying to get a repairman, the
equipment was finally ready for use. The chain of command for taking
care of the eguipment is élightly hazy. Further the company that the

school uses for serviecing is not the most responsive,

The Egquipment: !

The equipment is fairly simple.
The camera is an overhead camera mounted into the wall of the recording
room, Because of its permanent mount, it takes one view only., Close-ups,

fade~outs, etc,, cannot be covered. (See room setting for more information).

. The microphone is alsc mounted in the ceiling of the recording room. It's
pretty sensitive. (See sound ievel, reéording for more information).

The recording/playback deck basically operates like a reel to reel recorder,

It does have several quirks and warnings however. Reverse/fast forward -=-

-G
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you must place your finger on the take-up reel to guide it for either of
these two operations, The dise¢ under the take-up reel is warped, causing
it to throw the reel off motion when put in the higher speeds of FF or
reverse, If you don't guide the playback reel, by steadying it with your
finger as it spins, the tape will sometimes get twisted and eaten by the

machine.

The television monitors are both simple to operate, needing only to be
plugged in.

The video tape comes in 30 and 60 minute packets. You can re-record on

it. The more you use it, however, the more it loses in quality of the
recorded picture, Usually, though, people don't use the ends of tapes,
S0, if you have a previously recorded tape check the ¢nd footage for pos-

sible use,

The video room needs a lot of work. Be sure to darken a1l the window:

with butcher block paper or curtains, Post signs in the hallway when
recording, especially over the stairs,

Recording:

1. PIug in the camera and flip the little switch underneath i£.

2. Hook up the tape deck. Attach the video an& audioc lines. Video is
attached to video in, Aundio is attached to Aux. Mie, You must use Aux.
Mic. to record, The regular|microphone outlet picks up interference from
the local radio station. You hear it on ﬁhe playback, overpowering any-
thing you might have wanted to record,

3. Load the tépe like a regular tape recorder,

h.lSound ievel is adjusted by turning up all three switches in the closet.
Turn the first two switches to ten. The last switch for Aux. Mic. should
be between O and 1. This allows for the clearest recording. Don't worry
if the level of sound coming over the live monitor seems low, The

recorded playback is considerably louder. This is especially true if

-



a casette 1s being used as in an exercise such as community lanpuage
learnihg or when recording music backgrounds,

5. Setting -~ give all your chairs chalk spots on the floor. Alsoc put
guide marks down for the teacher -- people tend to walk out of the picture
otherwise, Note -- The playback doesn't quite give the same p icture as
the record. To best center your tape when recording ﬁlace people and

set a little to the right of the screen, This will appéar centered on
the playback.

Tayback:

AY times certain tapes won't playback quite right, Théy'll skip or be
too snowy to watcﬁ. Apply pressure to the RF plug. There seems to be
a loose connection between it and the video machine, You may have to
prop something such as a shoe against the plug and keep it ﬁhere during
the entire tape playback,

Special affects:

1, Music or overvoice can be placed on the tape by using the Audio Dub,

This will record sound without erasing the picture, Just put the sound=-
line into aux, mic. go into the room and record. Your picture won't be

touched so don't worry about the camera, Use a stop watch to time seg=

ments you want to put in,
}

2, The blank space can be obtained by pressing record without any lines

attached,
Editing:
Vidoo cannot be edited 1like film. Because you are left with axrbll
of tape at the end and not frames, you just can't hold the tape up tp the
i‘light at the end and look at what you want to edit out., The process is
longer, ZYou must use a stop watch, timing where you ﬁant the cut exactly.
The school doesn't have any editing equipmént. |

Simple editing can be done by playing your recordiﬁg into another

tape deck, such as the Port-o—p%c » By playing both decks simultaneously




you can re-record the tapes Then by stopping the second deck at various
desired intervals and letting the original tape play on you can edit
them out of the new tape. (See Ed Ellis for further information) The
drawback te this method is that the new tape will lose some of the sharpe
ness and clarity that the original might have had,

Qur editing was done by working closely with the teachers, observing
them over a period of time, and trying to get a sense of where we could
stop the deck when recording. We then second-guessed and re=started the
deck when we thought the teacher was going on to the next step in his/
her lesson.

The Port-o-pac:

-

1, The Port-o-pac is not as portable as the name implies. 1In facf some
models are quite heavy and difficult to steady. If you are unlucky
enough to get one that does not have a harness you can use the school
tri-pod, This forfeits some of the flexibility that the camera offers,
but gives a steadier image.

2. Lighting should come from behind the camera, or you'll get shadowy
figures,

3, Sound- In some Port-o~pacs, the built~-in microphone is veak,

you will have to position yourself close to the subject for gocd
quality.

. Immediate playback can be obtained by rewinding and just pressing play.
The image will appear on the camera screen. Certain models even have
earplugs to get the sound, Be sure to take advantage of this to check
your recording, Often times mistakes or malfunctions won't show up
until the playback,

Sourcest

1. Howie Shapiro, Associate for Cross Cultural Studies, is an excellent

resource, He is often involved with local media workshops dnd has a
o :



good idea of what equipment is available in the area (e.g. which libraries
and colleges have Port-o-pacs they may be willing to lend)., If a workshop
is being offered, take it. They provide good introductipns to the
equipment,

2, Ed Ellis, Aundio-Visual Technician, is the immediate person to see if
something is wrong with the equipﬁent. He also can lend out stopwatches,
- tapes, tri-pods and a lot of other equipment, |

3« Ray Clark, Director MAT Program, is the one really in charge of the
video room, He is also willing tb provide tépes for projects directly |

useful to MAT., He is the person to contact if things just are not

being fixed,




OBSERVATION SHEET

Noter The observation sheet can be used as a guide for the viewer
. as he or she progresses through the tapes,

Technical s

1. Where does the teacher stand? Does his/her physical position
effect the lesson in any particular way?

2, How is new material presented?
3. How does the class know how to respond, what to do?
e What visual aides/props are used? How are they used?

Se Is any writing done? When is it used?

Teacher Response:

6. Is reinforcement given? What kind? How?

Te How are mistakes corrected?

8, How is new material determined?

9, How does the teacher encourage responses from the students?

10. Does the teacher try to determine the students needs? How does
he/she respond to them?

11. How would you feel if you were the teacher in thie eclass?

Student Fesponse: !

12, When do the students seem most actively involved?

13, How would you feel if you werc a student in this class? Would you
want to continue in it? Why? Vhy not?

1li. When do the students seem confused?
15. Does the lesson become student directed? At what point?
16, Is the material ever tested by the students?

17, Did the students learn anything? How do you know?



Interaction:
18, Note the patterns of interaction you see in the class:

. T
l.8 8 5 58 =8 _ 24 SgVISEISERSENS 3. éf;s_’::;h_ he

19, Does the type of interaction change within a lesson? How? When?
20. Is the teacher being understood? Why? Why not?

21, Is the student being understood? Why? Why not?

&~
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THE AUDIO-LINGUAL APPROACH: BACKGROUND

The audio-lingual approach to langnage teaching reached the peak
of its popularity in the 1950's., It developed into 2 methodology as
modern language teaching became a more specialized field calling for
specific refinements in both student and teacher roles.

In the '30's and '10's the traditional approach used by language
teachers was the grammar-translation method, which was based on the teach-
ing of Latin and Greek. Its purpose was to dlow the students to explore
and translate the literature of a language directly into English and to
develop the students® learning ability in the mamner of problem-solving
exercises, The material in the classroom was presented through grammatical
explanstions which the students learned in the native language in order
to tackle the material in the foreign language, The skills leasrned in
language classrooms, then, were the memorization of rules of grémmar and
pronunciation, and the ability to read and write in the target language
within the dimitations of the works presented by the teacher,

Tn the 1930's language researchers like Leonard Bloomfield, who
studied among the American Indians, began to concentrate on the study of
oral language, particularly oconversational speech, This research de-
veloped into the field of descriptive, or structural, linguiétics, and
gave rise to new ideas concerning the nature of language development.,
whereby it was believed that a language first develops orally and then
evolves into a written form, The descriptive lingeists felt that a
language should be learned in the context of ité own system, and that
it should be learned according to how it is expressed orally by the
gpeech community, and not according to the rules of grammarians,

Bloomfield stated that in order to learn a second language orally,

itrwould be necessary to practice using the language orally over and
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- over again, Here we can see to what extent the behaviorist school of

psychology influenced the realm of language learning and descriptive
linguistics, The behaviorist school and Skinnerian S-R (stimulus-res=
ponse) psychology lended themselves directly to Bloomfield's notion of
continual practice of a second language-and learning through conditioned
reflexes. Frbm.the definition of 1eérning as a process of conditioning
behavior came the definition of learning as a change in behavior resulting
from the practice of a new set of conditions., Language, since. it isrlearned,
is defined in the same way so that it is seen as a set of conditioned verb=
a) responses. These precepts were accepted into the methedology of secoﬁd
language teaching an& were adopted in the form of the audio-lingual approach
in classrooms,

The fundamental ideas of the descriptive linguists were thﬁs contrary
to many of the practices common to the typical language classroom in the
Tirst half of this century, The major principles that emérgéd were as

follows:
1) Language consists of speech, no writing., The emphasis upon oral

practice and the sounds of a second language lead to better understanding

of written work,

2) language is a set of habits, Language learning is the process

1!
of acquiring a new set of habits, not the study of how a language is cone

structed, Since many of the errors in second language learning come from
interference fromthe first language, classroom work should focus upon
these conflicting structures in order to develop new habits. ' In the pro-

cess, the rules of the native language should not be used to. learn the

" rules of the target 1anguage..

3) Teach the language itéelf, not about the language, The target
language should be practiced, not studied by rules of. grammar, The
language is thus learned mechanically by analogy.

L) The target language is the oral language spoken by the native
=13=-




speakers. Both VOcabulary and grammar should be taught in context, not
.1n isolation from a communicative system.

The outbreak of World War IT in 1939 was the most significant man-
ifestation of the changing trend in ianguage teaching. The U,S, Army,
which was then sending its personnel all over the world, was the first
organization to feel the need for developing oral 1énguage skills among
its members going abroad., It set up its owh trainingAfacilities utiliz-
ing the AL approach, and established the Army Specialized Training Program
(ASTP),

In 19h1 the English Language Institute was foun&ed at the University
of Michigan. Its directors were Charles Fries and Robert Ladb, the well-
known structural linguists who have produced several s§fies of second
language teaching texts based "on the AL approach., In 1952 Fries
published the structurally oriented book of English syntax entitled

The Structure of English, based on the recorded conversations of over

250,000 words in spoken Fnglish., At the same time a similar study was
being conducted in France for the French language., A list of topics
utilized most frequently for conversational use was compiled from studies
done of conversations by native speakers., This group of researchers be-
came, in 1958, the CREDIF or tcentre de Recherche et D'Ftude pour la
Diffusion du Franfais." This group established the pedagogical prin=-
ciples known as the audio~-visual global and structural methedology,
giving rise to AL, or AL habit theory in this country.

The adoption of behavioristic learning in the language classrobm
made for a revision of teaching teéhniques. The teacher would now be
establishing learned connections between selected stimuli and desired
responses in the students. Conditioning of the desired responses de-
pended upon the teacher providing immediaﬁe and appropriate reinforce-
ment. The students were now expected to respond actively in the class-

=il




room through the teacher's use of oral mimicry-memorization (mim-mem) and

pattern drill exerc;sgé §g§E£h§f .. ﬁig ?bﬁfﬁgﬁure techniques,
| A typical AL texg éé uééé in tﬁ;:classr;om is usually divided into

three different working sections: dialogue, pattern practice exercises,
and apolication activity. The .exercises do not include grammatical ex-
planation, unless such explanation appeérs as & summary at the end of a
chapter. Opal learning is emphasized and reading is kept for after the
time that the student is orally familiar with the materisl. Structures
are also practiced through writing exercises, although the student doesn't
begin writing until he has first seen the material in print, When the
student encounters reading selections, he is confronted only with the
vocabulary and structures he has already learned orally, and all exercises
and reading selections are carefully and economically measured in this way.

In the learning of a dialogue, several structures are introduced
ta the student as they would occur in a regular conversational context.
The class goes through the book memorizing dialogs and practicing pattern
drills until the students can give automatic responses to the appropriate
stimuli. Then, with the vocabulary and the structures already learned
the students can talk about a topic in a controlled context. The dialogue
is the basis for the rest of the material in that particular unit of the
text, The first task for the student is to learn all the sound and in-
toﬁation patterns in the dialogue. As the students memorize the dialog ue
by mimicking a model ({teacher, tape or record) £hey learn to distingﬁish
and pronounce the sounds of the second language,

The method emphasizes the training of the ear and the dévelopmént
of aural memory while acquiring new vocabulary and new structures, The
medel is very important in a situation where memorization of dialogues

is emphasized, and subsequent practice and review by the model is essential,

After working with a dialogue, reinforcement by drills takes place,

-15-




The purpose is to enable the students to overlearn the structure in questioqu:
to the point of automatic non-thinking response, No extraneous explanationsm;
accompany this exercise. Only when all clarification through:viéual aids,
gestures and explanation in the second tongue fail is it possible to use
the mother tongue. The activity of the pattern drill (stimulus-response
by the students and immediate reinforcement by the teacher) leaves no
margin for error and stresses the opportunity for practice. Grammatical
explanation does not take place. Grammar is learned inductively through
practice, and explénations are descriptive clarifications. The model
structure is provided before each drill and students learn to follow the
pattern of the model, who provides correct answers after each active re-
-sponse in class so that the students can be immediatelws reinfofced to
learn the correct forms from the beginning,

There are different types of pattern drills and different intentiops S
behind each dialegue for the acquisition and practice of structures.
After encountering the structure in a dialogue.(which is first memorizedr_
and then drilled) the students go on to do an exercise in which they \
have an opportunity to apply the forms they've practiced. These exercié;é
are more difficult than the previous activities. At this point, the
students should be able to ubke the particular structure to express their

own ideas and to communicate in practical situations.

Note: The bulk of the information in this background paper was taken ‘ !
from ==

Chastain, Kenmeth, The Development of Modern Language Skills: Theory to
Practice. Vol, 1li."Tanguage and the Teacher: A Series in Applied Linguistics,

The Center for Curriculum Development, Inc. LO1 Walnut 3%, Philadelphia,
PA. 1971, Ch. 1"’3’ pps' 1-73.

allm




AUDIO-LINGUAL APPROACH: OVERVIEW

Dialogue . Beginning Class
Teacher: Bob Carvutto . Total Time:28% minutes
Time Video tape
' (minutes) niumbers
Credits 1/2 000 = 011
Dialogue lesson . 28 011 - 573
; "Minimg@l Pairs Lesson ) Beginning Class
k . Teacher: Liz Tannenbaum Totzl Time: 11 minutes
Minimal pairs lesson 11 876 - 739
?& :
" Interview 9 740 - 842

Ay T

Total Time of tape: 51 minutes




AUDIO-LINGUAL APPROACH: TRANSCRIPT

Dialogue

Bob Carvutto's Beginning English Class

Time: O - 1/2 _ o =You look unhappys.
{running time in minutes) ~ What's the matter?

Video tape numbers: 11

I didn't get any mail today,.
~Ch, don't worry. |

But I didn't get any yesterday either.,
«Maybe the mail hasn't come yet,

It has,
«=Maybe your friend go£ your mail for you.
She said she didn't.
=Maybe it's in the wrong box.

No, it icen't.

-Well, maybe you'!ll get a letter tomorrow.

I hope so0,.
We're goine to do a dialogue.( Bob reads
dialogue)

Time: 2 A

Numbers: L9 Bob reads dialogue line by line, asking the

' students to repeat individually, and asa
groupe. He uses backward build-up.
]

Time: 1l .

Numbers: 319 - 320 Bob repeats dialogue again,

Time: 15 : '

Numbers: 332 End of verbal use of dialogue; begihning of
visual use of dialogue with Bob's visual aids
(see attached pages)., Bob goes through
dialogue line by line, picture by piclure,
and clases repeats as a group.

Time: 17 | C

Tumbers: 365 "~ Two individuals from class try to recall the

dialogue using the visual aids,

=18~




Time: 19
Tumbers: L3k

:imez 25
Numberss Lol

Times: 28
Numbers: 5hé

Times: 29

Numbers: 555 = 556'

Times 30
Numbers: 573

Two more people do the same,

Bob takes down visual aid, iniroduces the
written word, and writes dialogue on board,

Bob goes through dialogue line by line and
class repeats after each line,

Bob divides e¢lass in half snd each half
takes on a part.

 End.

Minimal Pairs lesson on the sounds "sh" and "ch",.
Iiz Tannenbaum's Beginning English Class

Time: 31

Nunbers: 576 - 579

Time: 32
Numbers: 610

Timer 33
Numbers: 620

Time: 3h
Numbers: 628

Teacher models sounds by introducing the
following minimal pair: sheep cheap
Let's try this sound. Liz repeats sounds.
What are these? Sheep.

Are the sheep expensive? No, they're cheap.
Shoe, ship, shin, sheep. (Repeat},

Let's try the other sound,

Chew, chip, chin, choose, cheaps. (Repeat).

Teacher introduces nurbers to each sound group
for the class to practicej combined in pairs,
ILiz models the sounds.

1 - 2
“shoe chew
ship , chip
shin chin
sheep cheap
shoes choose

Class drills sounds together,
I1'1]1 say one sound, Tell me if it's #1 or #2.

Liz repeats three words with the sounds in
succession, Class assigns appropriate number.
I'1l say three words. Tell me which are the




Time: 35
Numbers: 6Ll

Time: 36
Numbers: 653

Time: 38
Numbers: 681

Time: 39
Numbers: 699

Time: h2
Fumbers: 739

sameg
shoe, chew, chew
shin, chin, chin
sheep, cheap, sheep
ship, ship, ship
shoes, shoes, choose

(R SEN
@o Ro Qo @ o
N W W

Same exercise with sentences,

I']11 say three sentences. Tell me which
are the sameg

T said chew. I said chew. I s58id shoe.
1&2 :

I said sheep. T said cheap. 1 said sheep.
1% 3

I said shoes. I said shoes, I said shoes,
l1&2¢&3

I said ship., I said chip. T said ship.

183

I hurt my shin. I hurt my chin, I hurt my ck
28 3 :

4

Iiz says a word with one sound, GClass
gives opposite word,

shoe chew
shin chin
cheap sheep
choose shoes
ship chip

Class member comes to front of room and
asks other studente for same response,

Iiz says sentence with both sounds in it,
Class repeats, individuals repeat,

The child has new shoes,

He's going to cash a check,

She made a short speech.

The teacher is eating lunch,

I 1like potato chips.

End,




Time: L2
Numbers: TLO

Time: 43 .
Numbers: 752

Time: Lk
Numbers: 76hL

Time: 45
Numbers: 770

Time: L7
Numbers: 795

Time: 49
Nunbers: 822

Tﬁm;SI

Humbers: 838 - 842

AUDIO~-LINGUAYL APPROACH: INTERVIEW QUESTIONS

1) In what respects do you find the use of
audio=-lingual techniques most effective in
your classes?

2) It seems that the audio-lingual method favors
using the language in the classroom with the
emphasis on contextual relevance through drilliing .
rather than on creativity on the part of the
students. Do you agree or disagree that this
concept is advantageous for second language
learning?

3) What is more effective from your experience -=
the creative or the drilling approach in second
langusge teaching?

Li) Bob, can you explain backward=buildup as you
used it with your class, and why you used it?

5) What other techniques do you use to teach
dialogues?

6) liz, what other techniques do you use to

teach pronunciation aside from minimal pair drills?

7) End,

21w
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AUDIO-LINGUAL APFROACH: BIBLICGRAFHY

General; (from Chastain)

1) Bloomfield, Leonard, Qutline Guide for the Practical Study of Foreign
Languages. Baltimore, Maryland. 1942, '
7Y Brooks, Nelson. Language and Languape Learning, 2nd ed. New.York,.196k.
3) Chastain, Kenneth, The Development of Modern languapge Skills: Theory <
to Practice. Vol, 1l, Language and the Teacher: A Series in Applied
Iinguistics. The Center for Curriculum Development, Inc. 4Ol Walnut St.
Philadelphia, PA, 1971,
i) Ferguson, Nicolas. Teaching Enpglish as a Foreign language: Theory and
Practice, Foma Lausanne, 1972. ' _

o, Robert, Language Teaching: A Scientific Approach. New York. 196l.
6) Skinner, B.F. Verbal Behavior. New York, 1957

Practical Texts Available in English Departmient and MAT Resource Room:

1) Alter, Jason B., Collier, Roy W., Steinberg, Miho Tanaka, Utterance-
Response Drills, for Students of Fnglish as a Second Language, English
Tanguage Institute, University of Hawaii, Prentice-Hall, 1966,

2)Diller, Karl. Generative Grammar, Structural Linguistics, and Language
Teaching., Rowley, Mass,, Newbury House Publishers. 197Ll. (In SIT 1Ibrary)e
J) Lado, Robert/Fries. English Pattern Practices. English Pronunciation,
English Sentence Structure, University of Michigan Press, 19608,

I)Nilsen, Don L.¥. & Nilsen, Alleen Pace, Pronunciation Contrasts in
English.Regents Publishing Co. 1973,
T} Rand, Earl. Constructing Dialogues. Holt, Rhinehart and Winston, Ine., 1969.
6) Ramsey, Robert M, Inglish Through Patterns. Editorial Teide, S.A.
Barcelona, 1971,
) Tathzg, M.A.A. English Structure Manipulation. Drills. Longman Group,
Ltd, 1968,
8) Taylor, Grant. ‘racticing American English, McGraw-Hill Book Co., Inc., 1960,
9) English 900 Series, English Language cervices, Macmillan, 196k,

10)Drills and Exercises in English Pronunciation Stress and Intonation, 1 & 2,
English Language Service, Macmillan, 1965,
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COMMUNITY LANGUAGE LEARNTNG :" BACKGROUND

Community Language Learning is the application of Charles Curran's
Counseling-iearniﬁg model for education to language learning.

Beginning in the early *50's, Fr, Curran, a Catholic priest with
a doctorate in psichology, began examining contemporary education phile -
osophy. Drawing upoh his background in theology and psychology, Curran
questioned whether or not education was makiﬁg full use of the advances
in psychology.

While working with adolescent and adult learners, Fr, Curran be=-
gan to emphasize the need to consider the emotional side of the person
asrwell as the intellectual, in the learning process, He stated the
need for a model of education that considered the "whéle-person“.

In going through a five stage process of development*, the learner,
according to Curran, begins with an initial resentment and anxiety for the
teacher or "knower", using Curran's terminology. This is based upon
the student's initial dependency upﬁn the knower,

Using psychotherapeutic focabulary, Curran states_that the learner
or "client" must be reassured by the knower or "counselor" of his own
self-worth and value, Calli;g for "redemption and convaiidation“ eg-
uivalent theological terms for " a mutual relationship in which the pere
sons. involved convey to each otherfé sense of each one's unique worth and
dignity,"l Fr. Curran states that the learner will eventually arrive at
the fifth stage of independence from the knower,

| Teachers, according to Curran, should be trained in counselling
sensitivities. "This then would provide the necessary security at the
beginning of the learning proéess which would enable adolescent or adult
¥ See the xerox insert at the end of this section for an explanation of
the five stage process of development,

1. Stevick, Earl. "Review Article," Language Learning, Vol., 23, no. 2.
December, 1973, p. 200

-27=



learners to return to a childlike trust in the 1anguage-counselor-expert."2

The learner would then be able to apply hinself with less resistance and
anxiety td the language learning task.

learning today is a social affair. We are concerned with education
in groups. Becéuse Fry Curran places emphasis upon the group experience
he calls his language learning approach Community Language Learning.

"Community" for Fr. Curran signifies not only the group, but the
"}iving dynamics of relating to one znother in a learning task.“3 Thus
he is proposing a task~orientated couselling or therapy in which a grow-
ing closeness and a deep sense of supportiveness from the lcarning COllim
minity adds to the reassurance of all the learners in the learning task.

"The details of the method apparently differ from class to class
and experiment to experiment . . . Students, called 'clients] ordinarily
study in groups of 6-12 and are seated in a closed circle facing one an-
other., The knowers, called ‘counselors,' are outside the circle + . «
The principal activity is free conversabion, among the client-learners,
in the language being learned. . . . A client decides whal to say, says
it aloud in his native language, and receives it back from the counselor
in the foreign languagé, reflected ., . . in a warm, accepting and sensitive
tone."h ! |
The sessions conclude with a counselling pericd,., Genulne concerns
come forward., As the counsellor reflects back on the students feelings
about the process, reassurance and accgptance aré given,
2. Rardin, Jenny. "A Counseling-learning Model for Second ‘anguage Learning,"

TESOL Newsletter, Vo, X, No. 2, April, 1976, p. 22

3. Curran, Charles. Counseling-Learning, A Whole Person Model for Fducaticn,
Pe 29 ,
li. Review Article, p. 262-263
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In conclusion, Fr,. Curran is proposing a method to teachers and

learners in general., Using language learning as his vehicle he has

examined the education process. He has found the need for self-as-

surahce and awareness in the iearning task and has devised a method
 that fosters the two.
"Combining aims shared by therapy and education, learners begin
to understand themselves better as persons, while at the same time,
they necessarily make a part of themselves an area of knowledge (the

language) outside themselves,">

S5« A Counseling-Learning Model for Second Language Learning, p. 22
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COMMUNITY LANGUAGE LFARNING: OVERVIEH;

Teacher: Bill Dant ' Beginning French Class
Total Time:31l:1h

Time{minutessseconds) Video tape numbers

Credits 000 - Q20
Taping Session 8:20 L 020 - 204
Transcription 3:00 20l - 265
Working on the lesson

7:30 : 265 = 65
Using the transcript

2:20 L6 - 522
Counseling Session :

3:40 ‘ 522 - 592
Interview 6:24 592 - 681

-31-




COMMUNITY LANGUAGE LEARNING: TRANSCRIFT

Note: The class is composed of six MAT's, three of whom have had some
French in high school,

Time:
(in minutes: seconds
0 - :14 '

Video tape numbers:020 - 02}

Time: B:3L
Numbers: 20, = 265

Times 11:34 -
Numbers: 265 = L65

020

029

039

065
068
071

138
139
12
157
161
162
16L
166

- 036

This is their second class session using
Community Language Learning.

Credits

Taping Sessione. Seated arcung the table

the six students begin talking in English,

or French if they can. The counsellor/
teacher, Bill Dant, is walking around the
outside of the circle of studentis, quietly
translating into correct French what each
student has said., The student then records /
what he/she says in French. :

”

Carl: If two people want to talk together

- it's DK,

Counsellor: Si deux personnes veulent se
parler, c'est bon,
Carl: repeats translation into casette,

The early conversation 1s semewhat awlward,
peorle not knowing quite what to say.

Harriet: I don't know what to say.
Counsellor: translates to Freneh.
Harriet: repects tranclation into casette.

Some people get ccnfused eventuzlly causing
the group to clarify for each other., The
counsellor continues to translate.

Carol: I'm confused,

Counseller: translates to French.

Carol: records translation

Tim: J'ai conteste Nadine. 1 answered Nadines
Counsellor: Jtai répondu .

Tim: J'ai répondu Nadine,

Counsellor: & Hadine.

Tim: J'ai répondu ¥ Fadine,

French transcription: Students decide they
want Bill to transcribe the tape for the -,

.econstruction of the recorded dialogue:
Counsellor asks the students what they'd
like to do. They decide to try to recall



Time: 19:0k
Numbers: 65 « 522

Times & :2h
Tumbers: 522 - 592

576

Time: 25:04
. Fumbers: 591 = 681

as much as possible of what they just
recorded, without the assistance of the
playback,

Using the French Transcriptions

Students decide to look at the written

French transcription, reading it and dis~
cussing what they thought they'heard ahd

what they now see,

French Transcription:

2 séance

Comment ¢a va aujourd'hui?

Bien, merci.

S8i deux personnes veulent parler, c'est bon.
Tu veux parler?

OQui, mais je ne sals pas quei dire.

Pourquoi pas°

Je suis piégée.

Comment'est-=ce que tu as dit - .

Je te parle. Peredone, Pardon.

Je suis confuse,

Pourquoi? _

Parre que je ne comprends pas ce que dit Tim,
J'ai répondu & Nadine,

Fst-ce que Nadine est un nom francais?
Ny, ce n'est pas un nom frangais,’
vomment est-ce que tu le sais?

Parce que je sasis que t& famille est polonaise.

Counselling Session:

Counsellor starts by asking: How did it go?
How did it feel? (522) Students respond,
giving their feelings on the method, group
dynamics and the way the lesson went.

Harriet: expressing some concern thet Bill
(the counsellor) didn't give the word she
wanted,

Counsellor: reflects back -- so you thought
you were hearing a word you didn't say.
Then the counsellor explains the reason for
the discrepancy. (two homonyms =~ non & NOom) «

Interview




COMMUNITY LANGUAGE LEARNING: INTERVIEW QUESTIONS

Time: 25:0h ‘ : '

Tabers: 591 - 681 1) What was the reason for the first
part of the lesson (0D = 20l) when you
translated for the students?

2) What do you see as your relation to
the students?

3) How do you focus on grammar in this
particular format? Vhen does it enter
into the lesson?

1,) How does the counseling session at the
end help with communication within the
group?

5) Recently, you taught a session (for FIO
18 class hours). What insights into Co
munity Language Learning did you get in -
that class?

6) What do you do to try to sharpen the
reflective powers needed for this type of
couneeling? -

Time: 31:28 - Fnd.



COMMUNITY IANGUAGE IEARNING: BIBLIOGRAPHY

Sources available on campus:

1, Begin, Ives. Evaluative and Emotional Facltors in learning a Foreign

language, Montreal, Canada: Les Editions Bellarman, 197l. (PhD Dis-
eftation, loyola U., Chicago).

2. Curran, Charles, Counseling-learning, A Whole Person Model for Ed-
cation, New York: Grune and Stratton, Inc., 1972.

3. Ia Forge, Paul, Research Profiles with Community language Learning,
Apple River Tllinois: Counseling Learning Institutes, 1975.

Tapes==-

Series II: The ADVANCED SERIES--Group and Individual Skills in- UNDER-
STANDING COMMUNICATION, 3 casettes. o

IPPYSw-

1. Dupee, Rebecca G., "language Learning from a learner's Perspective:
A Teacher's Fxperience as a Learner in a Community Language Learning
Model," July 1976.

2. Rosen, Lois. "Learning to Trust and Trusting To Learn: A Discussion
i of the Teacher and the Students in the Counseling-learning/Community
Langnage Learning Model," April, 1976.

Periodicalse~

1. Day and Blatchford, "Teaching English-as an Alien Language," TESOL
NBSIETTER, Vole X, Nos. 3, dJune, 1576, :

2, Rardin, Jenny, "A Counselijig-Learning Model for Second Language Learning,"
TESOL NEWSIETTER, Vol. X, Nos. 2, April, 1976.

3. Stevick, Farl, "Review Article", language Learning, Vol. 23, Nos. 2,
Decs, 1573,
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13

sarles A. Curran received his doctorate in Psycho-
gy from Ohio State University in 1944, He was vis-'
ng Professor at the University of Louvain, Belgium,
om 1953 to 1954,

r. Curran has held the position of Professor in the
epartment of Psychology, Graduate Division, at Loy-
a niversity of Chicago, for the past 21 years, Dur-
g that time his main concern has been the PRECISE
NGUISTIC AND COMMUNICATION SKILLS in-
lved in counseling and psychotherapy. He has been

yecially interested in learning research based on a

arapeutic modet of CREATIVE AFFILIATION bet-
:en TEACHER and LEARNERS. He has done ex-

isive research in relating counseling skills to the

irning process in general, and in ._umlmno_m... to the
rning of FOREIGN LANGUAGES. A further in-

‘est+has been the relationship of values to counsel-
w_l,.uﬁ_n:o%m_.mg and education, '
. Curran has written books in the field of Counsel-
| and Learning, as wellas numerous articles in pro-

sional journals of Psychnlogy and Education. Some
his most recent books are:

COUNSELING-LEARNING:
A Whole Person Mede! For Education
{Grune & Stratton, 1972}
New Edition:
COUNSELING AND PSYCHOTHERAPY:
WTHE PURSUIT OF VALUES
- {Apple River Fress, 1976)

COUNSELING-LEARNING IN
'SECOND LANGUAGE LEARNMNING
) {Apple River Press, 1976)

{EDULE:

Jpening Session 7:00p.m.
Sunday, June 13

Zinal Session ends 12:00 noon

Friday, June 18

z8: : 5

Fuition: $150.00 ($125.00 if received two weeks
before Institute begins)

je Room: $75.00

ihle Room: $70.00

.00 deposit required with registration,

™
- ABOUT THE INSTITUTE

The Institute will cornsist of presentations by C.A.
Curran and his associates of the THEORETICAL
FOUNDATIONS GF THE WHOLE PERSON MODEL
FOR EDUCATION as weil as opportunity for partic-
ipants to develop the SKILLS OF COUNSELING —
LEARNING. There will be ample apportunity for par-
ticipants to be cognitive and affective understanders
throughout the-week.

Particular Application will be made to
SECOND LANGUAGE LEARNING -

Curran and his associates have developed a WHOLE-

PERSON mode! for education which sees "“counseling”

and :_.mm_.::;m: as an inter-related process. This coun-

seling-Learning relationship stresses both that the teach-
er must become deeply involved in his understanding

of the conflicts and confusions of the learners and the

dual responsibility for psychological understanding

which both teacher and fearner must have in any teach-

ing-learning relationship. _

This model sharply delineates ways in which man
learns, both as a whole person (an affective-cognitive
person} and as a community being.

There will be a demonstration of the COUNSELING —
LEARNING COMMUNITY LANGUAGE LEARN-
ING model, videotape recordings, movies, and langu-
age learning apparatus especially designed for this
madel.

The Community Language Learning Model at this In-
stitute will center on the learning of FIVE FOREIGN
LANGUAGES: German, French, Spanish, Italian, and
Japanese. One day wili be given to a detailed study of
Community Language Learning Methods in each of
these languages. .

ASSOCIATES OF CHARLES A, ncmmbv

Carol Akiyama, M.A.

Nobua Akivama, M.A. (Japanese)
Rosemarie A. Alvaro, M.Ed. .
Themas C, Brady, Ph.OD. . ,
Norma B. Gutierrez, M.D.

Nouhed N. Havrifla, M.A. (French)

J. Roland Janisse, M.A,

Philip L. Kennedy, M.A. :

Sister Irma Lunghi, M.S.C., M.A. fhalian)
Oiga Meza-Lehman, M.A. (Spanish)
Sherry Powley, M.A.

Jennybelle Rardin, Ph.D.

Marlies Sommer, B.A. (German)

Ear! W. Stevick, Ph.D.

Daniel D. Tranel, Ph.D. _

Keiko Korniya, B.A. (Japanese)

N

UNIVERSITY CREDIT ><>_;m_|mn
$30.00 additiona! for 2 hours of Graduate or Under

graduate credit.

AN

The Community Language Learning Institute is being
conducted with the endorsement of H. Douglas Brown,
Ph.D., Director of the English Language Institute of
the University of Michigan.

Dr. Douglas Brown:

“One of the most important current objectives in the
study of second language acquisition is to discover the
nature of the role of the affective domain and its re-
fationship to cognitive ability in the process of foreign
fanguage learning. Affective variables alone may ac-
count for one’s success or failure to learn a foreign
language. Community Language Learning is an cppor-
tunity to exXplore a unique and promising whole-person
model which could lead to new frontiers in foreign
language teaching.””

Dr. Earl W, Stevick of the Foreign Service Institute
in Washington, D.C. states in his review of COUNSEL-
ING — LEARNING:

“. . .the thinking and the practice of Curran . . .draws
our attention beneath the surface of what we do, and
deepens our understanding of why we do it and how
it works . . . | believe that every serious program of
professional preparation in our field should include
exposure to this model for learning.”

. _/
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Curran, Charles A. Counseling and Psvchotherapy: The
Pursuitr of Values, Znd Edition 1976, Apple niver
Press, Apple R: ver, 111.61001. $8.00

N Reng:owq V"‘ues in Counsaling and Psvcho=

eracy, 126%, aspple River Fress, Apple River, T11.
~ . “Q\Cuﬁlﬁh' 1l Dynanics in Religisus Living,

Ncw Yark: Bevder and Herder, 1971,
from Apnle River Press, nnple River,
_» Gounceling-Loarning: A nhole—lerson Model for

Grune & Stratton, Inc.,1972.515.00
and Emotional Factors in

’ugn- e¢. Montreal, Canada:

na A_llarnln, 1971.
Eesvareh Preofiles in COMMURITY
Lnu, Apple havet, I11.: apple
", 13973 a
(ALl of the zhove
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Noew available

Lehn

Tes Ec Editic
Laforge, P:
LARGUAG

books are §5.00 with the exception
those wmarled otherwise.)

(RETIETE

- Curran,Charles A.

Juantity

"Learniang: An lacarnate- -
Redenntive Seli-lnvestment Process.”

(.75 cach or $6.00 per dozen)

{_'}ﬂcrou-' roe
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} LaFargu, Juzn, "Learning Fereign Lamgoages in Group-

Leyola Universicy,

Counseling foqulLlﬁﬁa."
Chiengo, 1966,

Daniel,
ol

Tranei, "Comnscling Concepts

Education,

Applied to the
Loyola University,

LEC,

Jewn -Oriented Coanseling
Expericaces for Slow-learning Third Graders,
Loyvola dniversity, 1471.

GCallagher, lesina, "Co -lir“mLearni“z h
Anplied to Forweign Lenauage ELarang,
Luyoln Hnjvﬂrqify o, 1973,

Brady, Ghomas, "A Study in the 1;913cat10n of a
Counseling-Lezrning Model for Adules,”
Valden University, Florida, 1975.

Chicago,

")ry

Clicrafilm copy at $4.00,
$1,.0% plus chipping and

ard any xeregraphic copy at
nzndling and any applicable taxes.}

ject tu charge without advanve notice)
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SERIES I: ACHIEV
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Hame o T Organization -
Address Position/TitLle o
Zip i N

City State

Telephone (Area Code)

RG COUNSELING aad PERSONAL BVERERSTANDLEG
{8 cassettes availabkle ar 57.00 each or £48.00 pev 5et)
(Each cassetlte 45 to 60 minvtos in Jeogth)

f1 The need for wndergtanding; The pain of ne11g
underetosd; The art and shill of cognitive s
a5 emotienal understanding
FPersonal reiection alienation that follow
being understood; Application to educaticn end
guidance
The contrasting medalitics in FHUCation. Frobhien-
solving or seed-inseminztion
The counseling 1n1e1u1z. and the prudential P‘QLL
#5 Pauline Dretriue "Law of the Spirit a2nd Law of the
Membhers; crstration of Cognitive Coumscling
The reacher 2s group covrselor
#7 Practical eppiicoations of the
betveer positicus of undeovsta
Marrisee counseling

mis—
wedl

f12 and from not

3

ul mevemsat
and stranding for

chil
rding

sLRIE

0y

s-=GROUP and ILDIVIDUAL SHTLLS
TCATION
Lhers

in i

{1 casselies now .ajtab;e, to Le pmnoutioue

57004

; ~ . s . . g j
#1 Experiencing the subtleties of penuinely undcrstanding

cemmunications; Valid transparenzy with oue anoiher
Present ceitural operants of depersonalizetinn; The

moverent date the age of the uniquensss of the peracn
#3 Extensgions of contrasting modzlities in educationg
Problem solvice or jﬂ“'"i‘3tlﬁﬂ*°?!?]ﬂatlonu}(CrLatl"”)
g g
COlV Y‘G 1. A“WIWG 'WSTFIP o
___Please =zeund infrvgation regarding your 1976 schedule,
Mavch 7-12 April 25-30
Pominican Eiucation Center Doxinican Eduration Center
FThEINAWA, WISCOHSIN SINSINAVA, WISCONSIN
31 June 20-25 e
51T OF MICHIGAN : OF UIRNDSOR

ONTARIO CANADA

; nd July 12-20 T
Leachers LOYSLA LNIVESSITY
CHICAGD, {LLIIOIS
Augrust £-13 15-20 -
Divine Word Seminary STTY GF Wl
LOWARTYH, 1004 WLLBSOR, ONTARLO uh\ﬂ”A
Seprewmber 5-11 November 7-12
Weher Center Dorminican Fducalion Cencer
ADRIAN, MICHIGAN SINSINAWA, WINSUONSIN
.\,'
(Graduate and undergreduate credir availubie)
_ Fleass send extra Ceunseling-Lerrning brochures
quantl'"




PART1AL BIBLLOGRAPHY ) " Dlasertatjons:

LaFarga, Juan, "Learning Forelgn Languages SARD @ Materials:

Curran, Charles A., Personality Facters in Counseling, in Group-Counseling Conditions,” Loyola U.,
New York: Grune & Stratton,Inc.,1944, Chicago, 1966, Trograaned to provide
T __..» Counseling in Catholic Life and Fducation, Mew Tranel, Daniel,"Counseling Concepts Applied Securlty, Attention,
; York: MacMillan Co., 1952. to the Process of Educatfon,"lLoyola U.,Chicage, Retention,liiscrimine-
v La Psicoterapia Autagopica Counseling Y Sus 1970. . tien for the learner.
Aplicaciones Educativas Y Pastorales, (Trans. by Rardin.Jennybelle,"Task-Oriented Counseling &
* Pedro Meseguer,5.).) Madrid: Editorial Razos Y Fe, Experiences for Slow-learning Third Graders," SING WLTH ME in
S.A., 1962, . Loyola U.,Chicago,1971. French, German,
» L'Entretien Non Directif, (Trans. by Renee Hon- Gallagher,Rosina,"Counseling-Learning Theory Spantsh,It-lfan
Jardet et Paul Perrot) Paris: Editions Universitaires, Applied to Forelgn Language Learning,"Loyola For further information
A 1967. U.,Chicago,1973. regarding Publications,
» Counseling and Psychotherapy: The Pursuit of Values, Brady,Thomas,"A Study in the Application of a Cassettes, Counseling-
lst Edition 1968, 2nd Edition 1976, Apple River,Ill: Counseling-Learning Hodel for Adults," Walden Learning Insticutes
. . Apple River Press. ¥.,Florida,1975. " WRITE TO:
: : - » Religions Values in Counseling and Psychotherapy,
Hew York: Sheed and Ward,lnc.,1969. Now available COUNSELING-~LEARNING INSTITUTE SCHEDULE for 1976: COUNSELING-LEARNING
through Apple River Press, Apple River,Illinois. INSTITUTES h
» Paychological Dynamics in Religious Living, Mew York: March 7-12 April 25-20 P.O. BOX 3867
Herder and Herder, 1971. Now available through Apple Dominican Edue. Center Dominican Educ. Center APPLE RIVER, ILLINOIS
River Press, Apple River, Illinecis. SINSINAWA, WISCONSIN SINSINAWA, WISCONSIR - 61001 '
» Counseling-Learning: A Whole-Person Model for .
Education, New York: Grune & Stratton,Inc.,1972. June 13-1B June 20-25 or
UNIVERSITY OF MICHIGAN [URIVERSITY OF WINDSOR For further information
Ann Arbor, Hichigan WINKDSOR, ONTARIO regarding C-L/CLL @ ’
C-L/COMMUNITY LANGUAGE Seminars and Programs
Begin, Yves. Evaluative and Emotional Facrors in Leaming LEARHING focus=-- July 12-29(Three weeks) WRETE TO:
: a Foreign Language. Montreal, Canada: Les Editions especially for educa- LOYOLA UNTVERSITY
- Bellarmin, 1971. ¢(Ph.D. Dissertation,Loyola U.,Chicago) [tors and language CHICAGD, ILLINOIS COUNSELING-LEARNING/
. LaForge, Paul, Research Profiles with Congunity Language teachers ) COMMUNITY LANGUAGE LEARN-
Learning, Apple River, Ill.: Apple River Press, 1975.

ING SEMIBARS & PROGRAMS

August §-13 August 15-20 215 EAST CHESTNUT STREET
"CASSETTE SERIES (45 to 60 minutes each) Divine Word Semimary  UNIVERSITY OF WINDSOR  cpoo oo™ yor'yoo o o0 o
EPWORTH, TOWA WIKD30R, ONTARIC *
SERIES I: ACHIEVING COUNSELING and PERSONAL UNDERSTANDING N
(8 cassgties available at $7.00 each or $48, per set) September 5-10 November 7-12
SERLES 11: THE ADVARCED SERIES—-Group and Individual Skills Weber Center Dominican Educ. Center
’ in Understanding Communication {3 cassettes now ADRIAN, MICHIGAN- SINSTNAWA, WISCONSIN
avallable, others to be announced. $7.'D0 each)
Teisg,
C I3 | ing
ounseling~Learning
: A Whole~-Person Model for Education
T Weslern culture it hus been customary to view GHARLES A. CURRAN, Ph.D.
E education and counsellng as teparate and distinct ' Professor, Depariment of Faychology, ANOUT THE AUTHOR AND COLLARGNATORS

processes, with edueation directed primarily to Graduate Divislon. Loyola Univarsity, Chicago )
improving the intellectus] side of man, and coun- , CHARLES A. CURRAN has held the position
scling loward the emofional side. Couwnseling, of Full Professor in the Department of
therefore, hag been regarded as relating only to CONTENTS Psychology, Graduate Division, at Loyola
ypeaple who are emotionaily disturbed. In this . "

L - “ THEORETICAL DISCUSSION ' Universily in Chicago for the past 17 years.
bOO‘f'. by contrast, counsel}ng s "f“s’de“f a nt;r- Counsefing-Learning In Education Buring that time & main concern has been the
mal” process at the service of "normal” people. Implicit and Unconscious Cultural Atitudes precise linguistic end communication skills

involued in counscling and psychotherapy. He

The major purpose of the b°°k_ is o show .the Th; Kno_wiugfo:rng P?r:d“. . Alternati has been especially interested in learning research
interr e“’ﬁ"mml: behwee? cc:unseglmfland lim.ng \,-,.:,TF :,:3:?“:m o Fuowing: Altemative based on o therapeutic madel of creative uffitiation
g:: zrxﬂnwterzgﬁﬂ{m:; u,:‘:::ﬁnd:: Operationat Knowing and Leaming Implications. Be:wef'.n teacher ;:n.d 'p‘:;:l.ﬂs‘ He }m:. don"e_“
H (] £1s 2 3
of which Is an operational integration of onesell, as The Learning Relationship :;e re;:ji;egs;?:ce;: ar: gc:’::.:fl::; i:gpsar‘n':u‘IZr
well a3 a c?gnilive avareness that one has about Counseling-Learning? Task-Ciiented Counseling ’ to the learning of foreign langucges. A further
peesons, things, and areas of knowledge beyond Counseling-Learning; . interest has been the relalionship of values to
himsell, The author discusses his inncl;vaiiv.e cot- Five Slages of Learming; counseling and psychothcrapy. Much of the
cepis in the counseling-learning relationship. He Implications v results of this research has been prescnied at
_5[";'53‘-'3 b'_’ﬂ" ﬂ.mt the teacher must be'c?me.deej:'nly APPLICATION AND DEMONSTRATIONS Loyola and also in various Counseling-Learning
:;vutm’g _n;s hlsdunde;stgndm:f r;::tllonrps:lhlg Counssling-Leaming Models - Institules ke has given throughout the United
] lict ns earner: .
th: z?lzlilcs;::ﬁlcn?l?t;s;zr psychological under- Foreign Language CDU"S"'i"g'LEBr'_‘i_”ﬂ: States and Canade. '
Y N Demonsiration of Students es Cognilive ;
- standing which both feacher and leamers must: Counaelors: The Teacher as Group Counsalor: The coﬂaboralars, I_)umc! D. Tranel _'Md .
have in any tcaching-learning relationship, - Brist Enenunler Learning Counseling: Croative Jennybelle . Rardin, both have their Ph.D.'s in
Reacler Leaming Paraltel eounscling from the School of Educgiion, |
‘The book represents an important advance in its . Layola University of Chicego.
sharp delineation of the way in which man learns, S ince 1973 ' .
bolh a2 a whole person and as a community being.
All of the thearetical stalements are grounded in .
' rescarch and praclice. It is, therefore, more than i 1t .has been three years since the publication ol COUNSELING-LEARNING
an abstract pronouncement on the interrelalion- A WHOLE-PERSON MODEL FOR EDUCATION. In that period of time, interest in
E ship between counseling and learning, rather it the various professions has been growing steadily. The following excerpls
substantiates its jdcas through research and dem- are taken from a collection of reviews, articles, announcements, and will
onstrationa, give you a glimpse of the last four years. A partial bibliography has
been included for the benefit of these who wish te pursue the model to its -
COUNSELING-LEARHING INSTITUTES earliest sources. Information regarding cassettes, other available material
P.0. BOX 3867 and the COUNSELING-LEARNING INSTITUTE 1976 schedule are on the back page.
APPLE RIVER, ILLIKOLS 61001 -
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SILENT WAY: BACKGROUND

The Silent VWay is an approach to language learning fostered mainly
by the work and experience of Dr, Caleb Gattegno. Dr, Gattegno haé travel=
led and taught with his method among many people from diversified language
backgrounds around the world. Among these include: Arabic, Brazilian,
Portugese, Cantonese, Danish, English, Farsi, French, German, Hebrew,
Hindi, Hungarian, Italian, Japanese, “andarin, Russian, Serbo-Croatian,
Spanish, and Thai, The Silent Way has already been successfully used to
teach mathematics, reading, and writing in English.l With his years of
experience and personal research into the area of language lezrning Dr,
Gattegno has come up with what he says is the first approzch to language
learning and langvage teaching that takes the learner inte account.

Dr. Gattegno maintains that the fact that the normal languwage lezin=
er has already mastered his}native tongue indicates that he hss fairly
complex cognitive povers. it is recognized that first language lesrning
and segond language learning are différent in mény respects, ‘but that’the -

powers® are. not’. lost, The original situation of first language learn=
ing cannot be duplicated, The Silent Way approach attempts to create &

gituation in which the mental powers of the learner are given the free-

dom to explere the language while the learner develops an innkr criteria
for learning,

Probably the most notable characteristic of the Silent Way class-
room is the silence on the part of the teacher, At first the teacher is
seen giving verbal clues but as the lessons pregress he is seen speake
ing less and less as the learners tdce control of their own class, The

Silent Way throws the learner upon himself and forces him to put to uce

all of his ccgnitiVe-powers to learn the secend language. At the same

1, Gattegno, Caleb, Teaching Foreign languages in Schools, The Silent W&

Educational Solutions, Neﬁ York, 1972, p. 1



time the teacher is free to listen, observe, and guide the students as they
exploré and experiment with the language. The medium between the teacher

and the students are the colored rods and various'wall charts, _fhe mean=

ing of what is being taught is concentrated around the rods..This togeéther
with the silence on the part of the teacher dllows.the'students to use
their perception S'to perform their parts in the 1earning-situatiope The
silence itself is not sacred and the teacher must talk as much as is ree
f quired by his new situation,?
It is recognized that people learn in a variety,of-ways‘and because
Try of this the Silent Way offers no teacherts guide or textbook to follow
as one proceeds with the language lessons, The learners' responses in
B - the classroom serve as the guide to the Silent Way teacher to plan his
successive steps and sequences, Such a situation requires that the
teacher be aware of a sequencing pattern and have his.own “cognitive plan,"
In short, the Silent Way teacher must know the language ‘he is teaching,
He must know what leads into what and how parts of language are related,
to effectively guide and follow his students as they experiment and ex-
plore the language., An important part of the teacher's role in the Silent
Way classroom is to select and present those elements of the language
with which the learner can operate.3 The Silent Way teacher tries to
give the learner a frame of reference within which each studeﬁt can use
his mental powers. The student is given a minimum of information with
-which to operate., In this way the student is able to manipulate and
" experiment with the information he has in order to produce a lot of
_language with little vocsbulary, A normal sheq-u_ence in the Silent Way
¢lassroom may begin as follows; rod, a rod, a blue rod; ‘a.red rod,

o wy

2. "The Silent Way,* Newsletter, Vol. III, No, 1, October, 19?3, Educational
. Solutions Inc., New York, p. ki -

3+ Dominice, Clermonde, Ibid. p. L ' ) BT A ¥

l—l' Tbid. p. N

-




a blue rod and a red rod, one blue rod, two blue rods, take 2 blue rod....
One sees that the meaning is concentrated on the rods and that for a period
of time the rods are the only nouns used in the Silent Way classroom.
- Though simple in form, the rods are a very important aspect of the Silent
Way approach,
Dr. Gattegno believes that to effectively teach with the Silent Vay
one should learn & language by the approach to obtain a learner's perspective..
To fulfill this need various workshops have been set by Educational Solutions,
Inc. in New York City. Intensive classes taught in various languages using
the Silent Way approach are offered for a fee on a weekly and weekend basis,
Information can be found by writing to Fducation Solutions, Inc. in New York.
The Silent Way puts the_responéibility of learning on the student.
He is forced to use his perception and mental powers to develop his ;ﬁn
inner criteria,for learning. Dr. Gatiegno holds that languages are ex-
periences and not lists to be memorized. The Silent Way attempts to tap
the mental powers of the student and fﬁrces him to take responsibility
for his own inner motivation, to provide a learning experience, It is

called the Silent Way because the students do the talking.

-



SILENT WAY:OVERVIEW

Teacher: Jack Millett Intermediate English Class
Total Time: approx. 28 1/ minutes

Time(minutes :seconds) Video tape numbers

Credits . T30 000 - 020
Part T 2130 020 - 076
Part II 13:30 | 077 - 375
Part.III- '3:00 | 380 - L3L
Part IV 9:00 L37 - 577

“l3-



Time:(minutes:seconds)

0 = 2:35

Video'tape numbers: 000 - 076

Time: 2:40 - 16:09
Numbers: 077 - 375

Time: 5:37
Tumbers: 15k

Times: T7:00
Nombers :187

Time: 9:17
Numbers: 238

Time: 11:01
Numbers: 275

Time: 12:19
Numbers: 299
Time: 1335

Numbers: 3Lk

Time: 15:00
Numbers: 353

Time: 15:35
Numbers: 364

SILENT WAY: TRANSCRIPT

‘Credits

Part one is asproximately 2 1/2 minutes,
Jack reviews the previous lesson using the
format of a house with furniture, (See ontos}

stove oven

Part two is 13 1/2 minutes. Continuing
with the format of part one, Jack introduces
the focus of the lesson which he begins

with everybody.

Highlights of Part Two:
Jack goes to the board --
There's nobody in the house

One rod is put in the house.
Additional rods are placed in the house,

A1l the rods are placed in the living room,

Jack goes tothe board --
A1l people

A1l the people

All women

Jack asks -= How about none?

The rods are changed again, This time all
of them are outside,

. -

One rod is placed in the house,



-Times 16:09
Numbérs: 375

Times: 16:31 - 19:31
Numbers: 380 - L3)

Time: 19:45 - 28:35
Numbers: 437 = 579

Time: 20:00 - 21:L5
Numbers: LL5S

Time: 21:45 - 23:25
Numbers: L69

Time: 23:145 - 25:00
Numbers: 4,98

Time: 25:00 = 27:05
Numbers: 522

Time: 27:05 - 28:22
Numbers: 555

577

. End of part II,

Part IIT lasts three minutes, Here .Jack
places the rods at various places in the
house and on the pieces of furniture., The
use of prepositions is brought up here,
(See photo). :

‘Part IV is anine :minute interview with. Jack

discussing the aspects of the Silent Way,

The aspects discussed appear as follows:

STLENT WAY: INTERVIEW QUESTIONS
1) A three-fold question dealing with the
silence, the teacher's role, the student's

role, and the interaction in the class during
the silence,

2) What is the significance of the rods?

3) What sort of gestures do you use?
Why are they important?

L) How do you personally use the charts?
In what situations?

5) How do you formulate a sequencing pattern?

End,




B 'PHOTO 1 ¥ Part One v

as he begins the lesson
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Jack's format as he







STILENT WAY: BIBLTOGRAPRY

1. Gattegno, Caleb, Teaching Foreign Langﬁages in Schools, the Silent Way.
Educational Solutions, Ine, New York, 1972.

2. Gattegno, Caleb, Words in Color, Background and Principles,
Encyclopedia Britannica Press, Inc, Chicago, 1962,

3, Gattegno, Caleb, What We Owe Children. New York, Outerbridge and
Dienstfrey, distributed by Dutton, 1970, °

L. Gattegno, Caleb, Teaching Reading with Words in Color.
Educational Solutions, Inc, New York, 1960,

5. Gattegno, Cd eb, "The Silent Way", Newsletter, Educational Solutions, Ine,
Vol. ITI, No. 1, October, 1973. :

6. Haskell, John, "The Silent Way," TESOL Newsletter, Vol X, No, 3.

7. Stevick, Farl, "Review of Gattegno (the Silent Way)", TESOL
Quarterly, Vol, 8, No, 3, September, 197k, ,

8. Withrow, Jean, Evans, Connie, Kunz, Linda Ann, An ESL Curriculum,
LINC, Language Innovations Inc., New York, New York,
IPP's at SIT=--

Crouthmel, Ruth L. , Training Teachers of ESL- Four TIn-Service Workshop
- Presentation Plans, August, 1975.

Stone, Betty J,, Spare the Rod and Spoil the Child: An Approach to the
Teaching of English the Silent Way., 1972,

Bhushan, Manju, The Hierachy of Vocabularies in the Study of Foreign
languages (As Treated in the Silent Way), September 1972,
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Educational Solution
80 Fifth Avenue :
NewYork N.Y. 10011
(212) 924-1744

APRIL 1974

For information about teacher education workshops giving
\to the above address for free workshop schedule.

FOR THE SUBORDINATION OF YEACHING TO LEARNING: The outcome of a careful study of the problems imvolved

in learming, the materials in this Price Iist ave.designed so that students can soive problems by them--
selves, and improve newly developed skills through a series of games.

These materials complement a elassroom approach in which the teacher uses student feedback to contin-

uously modify the lesson so that it challenges the fastest student while keeping pace with. the slowest. -

CURRENT
PRICE LIST

experience in the uses of the materials write

4

TEACHING READING WITH WORDS IN COLOR®

CLASSROOM MATERIALS

Set of 21 Word Charts, 16"x22", in color 42.00
Set of 8 Phoniec Code Charts (Fidel) in color 16.00
Set of 10 Wall Pictures in color 5.00
Set of Word Cards ) 10.75
Box of 12 colored chalks 1.50
Collapsible metal pointer 2.00

TEACHER MATERIALS

Background and Principles 1.95

Teaching Reading With Words in Color {Manual) 4,95
Gallagher, J. With The Five Year OQOlds 1.75
Gilbert, E. A Way With Words
. {on creative writing) 2.75
‘Sister Leonore Barnaby (a word blihd child} 1.75
" Creative Writing (a log-book
of teaching lst graders) 5.75
" Douglas Can't Read
(a remedial case) . 1.75
" To Perceive And To Write 3.95
Young, B. Learning Together
{(one school reports) ) 2.50

STUDENT MATERIALS

Primer Book 1 .35
Primer Book 2 .50
Primer Book 3 .65
Word Building Boock - .70
Saet of Worksheets 1-7 1.50
Set of Worksheets 8-14 1.50
Book of Stories 1.80
Short Passages 2.00
Eight Tales 2.50

Wall Pictures Worksheets 1-10 .75

|

ADDITIONAL MATERIALS

Miniaturized Charts in color 5&"xg" -
Complete set of 4 cards 2.20

1 Phonic Code (Fidel) card .55
3 Word Chart cards . each .55
Word Transformer, 6"xo" .
cardboard word wheel, in color 2.95
Newspaper Mini Test ) ‘each .05

TEACHING READING NITH'LEUCOLOROrSPanish)
CLASSROOM MATERIALS

Set of 8 Word Charts and a Phonic Code

Fidel chart, 16"x22", in color 18.G0
Set of 10 Wall Pictures 5,00
Box of 12 colored chalks 1.50
Collapsible metal pointer 2.00

STUDENT MATERIALS .
Book 1 : : -40

Bock 2 .50
Word Building Book .40
Worksheets 1-6 (in press)
Word Transformer 2.25
Miniaturized Charts in color S5&"x8"
Complete set of 3 cards . 1.65
1 Phonic Code (Fidel)} card © .55
2 Word Chart cards each .55
Narraciones breves 2.00
Ocho cuentos ' . 2.30
Wall Pictures Worksheets 1-10 .75

TEACHING READING WITH
LA LECTURE EN COULEURS (French)

Detailed information upon reguest.
FOR CLASSROOM KITS,: SEE NEXT PAGE.

'AUDIO-VISUALS :READING -SPOTS, THE FIRST REALISTIC USE OF FILM TO TEACH READING

® -

pop=up leocolor absolute visual
. L ®

18 animated spots of one 34% min., 16mm _ d g .
minute each. 16mm, color, color, sc’mnd %ilm 575.00 rea 'n TEACHING THE DEAF
sound film 299.00) In super 8 mm. cartridges A sequence of animated spots,
In super 8 mm.cartridges or cassettes 487.50] 30 min., lémm, color . 460.00
or cassettes 225.00 {Can be purchased in segments, 30 min., 8mm, color 400.00
(As shown on the NBC TV network.) info. and prices on reguest.)

o

Lo




as a foreign language.

CLASSROOM KITS — ALL KITS COMPATIBLE FOR USE IN BILINGUAL PROGRAMS
TEACHING FOREIGN LANGUAGES —— THE SILENT WAY®

The materials listed below have been written and designed
by ¢. Gattegno for the teaching of French, Spanish and English

The materials in these kits have
CLASSROOM KITS been carefully chosen to give the

teacher opportunity for flexibil-

ity, and provide each student his

own textbocks or workbooks.
Reading and Mathematics Kits are made up in two
sizes. The first price quoted for each kit is for a
class of 20 students; the second price is for a
class of 30 students.

WORDS IN COLOR KIT

A set of Word Charts and Phonic Code Charts, 16"x22"
in color, Word Cards, 10 Word Transformers, Chalks,
Manual, 7 ‘Resource Books, pointer, set of Mini-Charts.
For each student: Primer Books 1,2,3, Word Building
Book, Worksheets 1-14, and Book of Stories.

250,00 300.00

ADVANCED SUPPLEMENTARY KIT, (For reading enrich-
ment.) A set of 10 Wall Pictures 22"x15%" in color.
For each student: two advanced readers (Short Passages
and Eight Tales), set of 10 worksheets to accompany
the Wall Pictures. -

100.60 $150.00

LEOCOLOR KIT. (spanish) A set of Word Charts and
Phonic Code Charts, 16"x22" in color, 10 Word Trans-
formers, Chalks, pointer. For each student: set of
. Mini-Charts, Primer Books 1,2, Word Building Book.

90.00 115.00

ADVANCED SUPPLEMENTARY -K1T, (For reading enrich-
ment.) Set of 10 Wall Pictures, 22"x15" in color.

For each student: two advanced readers (Narraciones
Breves, Ocho Cuentos) set of 10 worksheets accompa-
nying the Wall Pictures.

100,00
GATTEGNO MATHEMATICS

150.00

BASIC XIT: 15 boxes Algebricks, 2 Product Charts, 5
sets Product Cards, 3 each of 9 pin, 16 pin, and

25 pin rectangular lattice Geoboards, 4 Source Books:
AArithmestics, Now Johhny can do Arithmetic,'Notes on
the Gattegno Approach to Mathematics, Geoboard Explan-
atory Booklet. )

KIT A (Grades K-1) Basic kit and 12 9-pin Gechboards;
10 Textbook IXI. For each student: Textbook I, Work-
books l-6. 280.00 305.00

KIT B (Grades 2-3) Basic kit and 12 9-pin Geoboards;
10 Textbook IV. For each student: Textbook II, Work-
books 1-6. 2B5.00 320.00

KIT C {Grades 4-5) Basic kit and 12 25-pin Geoboards;
3 each B-pin, 10-pin and 12-pin Circular Gecboards;
10 Textbook V. For each student: Textbook IV.
- 290.00 310.00

KIT D (Grades 5-6)} Basic kit and 12 25-pin Geoboards;
3 each 8-pin, 10-pin and 12-pin Circular Geoboards;
10 Textbook VI. For each student: Textbook V.

- 290.00 310.00

SECOND LANGUAGE KITS

BASIC XIT: Set of Word Charts and Phonic Code Charts,
16"x22" in color. Wall pictures, colored rods, pointer,
and 1 copy of "The Silent Way." For each student:
three readers (Thousand Sentences, Short Passages, and
Eight Tales} Mini-Chart of Phoniec Code, 10 worksheets,

Basic: English-$50.00 French-$45.00 Spanish-§23.00
For each student {any language) - $7.50

THE STLENT WAY

TEACHER MATERIALS FOR ALL LANGUAGES

Teaching Foreign Languages in Schools
(Manual; new expanded edition}

Bag of colored rods (70 pieces)
Collapsible metal Bointer

CLASSROOM MATERIALS

WORD CHARTS (in color) i6"x22"
French Set of 11 charts
Spanish Set of 5 charts
English Set of 12 charts

PHONIC CODE CHARTS (Fidel)} in color

French Set of 6 charts

Spanish 1 chart for European Spanish
1 chart for South American Spanish

English &et of 8 charts

WALL FPICTURES (in color)

French Set of 10 wall pictures
Spanish Set of 10 wall pictures
English Set of 10 wall pictures

ADDITIONAL MATERIALS

Spanish c¢ultural filmstrip, Spain, 32 frames

English cultural filmstrip, Britain, 32 "

MINIATURIZED PHONIC CODE CHARTS
{in color) S5%"x8"

French, Spanish, English each

French Phonic Code Char
{in color) 16"x22" :

STUDENT MATERIALS

French

n

'Mille phrases'
'"Trente-six instantanés'
'"Huit contes'
Set of 10 worksheets (on the
Wall pictures}
'Mil frases'
'Narraciones breves’
'Ocho cuentos!’

" Set of 10 worksheets
English 'A Thousand Sentences'

n 'Short Passages'
n 'Eight Tales'
" Set of 10 worksheets

n

Spanish
n
n

IN PREPARATION: LINGUISTIC KIT

22.00
10.00
24.00

12.00
2.00
2,00

16.00

5.00
5.00
5.00

5.00

.55

2.00

2.00
2.00
2.50

.75
2.00
2.00
2.50

.75
2.00
2.00
2.50

.75

A series of mini Phonic Codes (Fidel)

in 12 different languages.

OTHER BOOKS

Schofield, K. Latin by Stave Analysis
Hodgson, F.

4.50

Language Learning Material 1.25

i
i
K
'
+
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R GATTEGNO MATHENATICS
* TTEACHING MATHEMATICS WITH ALGEBRICKS®
GEOMETRY. MATHEMATICAL FILMS

MATHEMATICS _ MATHEMATICAL FILMS
CLASSROOM MATERIALS

The technigue of film animation applied to geometrical
sityations was pioneered by the Swiss educator, J.L.
Nicolet. His films, and those designed by €. Gattegno,

Set of colored rods ‘'Algebricks’
(A multivalent model for algebra}

In sturdy plastic box - 290 pieces* 8.95 X .
P . ) . are produced as short film sequences, without commen-
- *®
b;]]_;gg zitcgfdAlgEbr_lc};?g iig pteces 4.95 tary, ‘any of which can be shown two or three times In
u S. equip " Srudents 2.50 one lesson and can yield enough material for several
Product Chart, 17"x39", in color 2.00 lessons of follow-up work

Mini Product Chart, 8"x19%", in color 1.25

ADDITIONAL MATERIALS ANI}"mTED GEOMETRY, FIRST SERIES: J.L. Nicolet

Each film approximately 3 min. silent, 16mm.,

Pri - pi i f
sms and Cubes-— 1407 pieces in black and white. (B mm. casseftes available.)

birch plywood box, equips one class 200.00 '
Product Tower Stand 1.00 1. Cixcles through one, two and three points .10.50
2. CcCircles touching two concentric circles 28.50
3. Locus of points of contact of parallel
TEACHER MATERIALS., by €. Gattegno tangents to a rotating carcle F 28.50
INTRODUCTORY : ' 4. Locus of center of a cross when the arms are
Now Johnny Can Do Arithmetic, 82 p. 2.50 constrained t? move thz.rough two fixed points 25.00°
Arithmestics, 28 p. 1.95 5, locus of a point at which a given line sub-
dotes on the Gattegno Approach to tends a given angle . 12.00
Mathematics, 31 p, 1.50 6. Il:lSC);‘lbed angJ-.es of a circle 16.25
The Common Sense of Teaching 7. B:!.sectors of internal angles of a triangle 14.50
Mathematics, 129 p. 4.95 8. Blsectors‘of external angles of a triangle 12.00
Filmstrip {describing 30 situations) 9. Construction of.the regular pentagon 7.75
Lessons with Algebricks (notes ] 5.50 10. The golden sectf,lc'm and the rggular pentagon 9.00
accompanying the filmstrip) 11. A triangle formed from the sides of regular
polygons 11.25
: _ ADVANCED: 12. Hypocycloidal motion generated by circles
a For the Teaching of Mathematics. 3 vol. in the ratio 1:2 , ) ) 9.00
— vol. I pedagogical Discussions 4.00 13, Locus of a point at which two given circles
R vol. II  a)Psychological Studies.b)On Films 3,50 subtend equ?l angles . 12.00
vol.  IIT Elementary Mathematics 3.50 14. The strophoid and the golden section 21.00
i Choguet, G, What is Modern Mathematics 2.50 15. Pole and polar with respect to a circle 14.50
i . 16. A generation of the ellipse 12.00
STUDENT MATERIALS, by C. Gattegno 17. Locus of intersection of perpendicular
' tangents ‘to an ellipse 12.00
Mathematics Textbooks 1-7 18, Another generation of the ellipse 14.50
Book 1 Study of numbers up to 20 1.50 19. A generation of the hyperbola 14.50
Book 2 Study of numbers up to 1,000 2.25 20. A generation of the parabola 14.50 -
Book 3 Applied Arithmetic (in press) 1.50 21. Another generation of the parabola 14.50
Book 4 Fractions, decimals, percentages _ 1.50 22. Common generation of conics 21.00
Book 5 Study of Numbers 1.50
Boock & Applied Mathematics {in press) 1.75
Book 7 Algepbra and Gecmetry (in press) 2.|00 ANTMATED GEOMETRY, SECOND SERIES: €. Gatbtegno
Algebricks Exercise Workbooks 1-6 23. Ex’tex}sions of Pythagoras Theorem- 13.50
presented in 6 hooklets. Set of six 1.00 24. Sections of a cube 13.50
. 25. Generation of some plane curves 13.50
STUDENT MATERIALS (Books 1-7) ARE ALSO 26, Sections of a cone {in color} 28.50
AVATILABLE IN SPANISH, FRENCH, HEBREW AND
GERMAN. (allow 6-8 weeks for delivery.) FOLKLORE OF MATHEMATICS SERIES: C. Gattegno
Each film approximately 3-5 min. silent, 16mm.
*Replacement rods avalilable upon request, color. (8 mm. cassettes available.)

1. Trigonometry l: Introduction of visual

GEONETRY MATERIALS . ) languages; sine and cosine 30.00

2. Trigonometry 2: sinzd. + coszq =1 . 30.00
GEOBOARI?S 3. Trigonometry 3: tanes= Sino /Cos & 30.00
Geoboard, 9 pin (wooden, square 1atticei— 3.00 4, Tr:.t.gonometry_4: periodicity of sine and
. . - " cosine functions 30.00
Gecboard, 16 pin 4.00 . . -
Geoboard, 25 pin " 4.00 5. Trigonometry 5: simultaneous.generation of
' : . . ° graphs of sine and cosine functions 30.00
Geoboard, 8 pin (wooden, circular lattice) 3.00 : M
Geoboard, 10 pi " 3.00 6. Presenting the "stax" ) 35,00
ard, n . : s o
Trigonometry 1-5 lable for rental. SO
Geoboard, 12 pin " 3.00 ¢ g o avat ”S"
BOOKS ' : Rental period is 7 days.
Geohoard Geometry, by (. Gattegno Please book films 4 weeks in advance. All films must

24 p. explanatory booklet . 1.00 be insured for $200.00 when returned.




PSYCHOLOGY AND EDUCATION SERIES

by caleb Gattegno

TOWARDS A VISUAL CULTURE
Educating through telgvision
117 p. hard cover 4,95
192 p. paperback 1.65

THE ADOLESCENT AND HIS WILL (American Edition)
The psychology of affectivity i '

142 p. hard cover 5.85
THE ADOLESCENT AND HIS SELF (British Edition)
136 p. paperback ) 3.50

WHAT WE OWE CHILDREN
The subordination of teaching to learning
118 p. hard cover - . 4.95
. 175 p. paperback 1.65

TEE UNIVERSE OF BABIES 144 p.
In the beginning there were no words 3.50

In press:
OF BOYS AND GIRLS

AWARENESS OF THE AWARENESS
TOWARDS A VISUAL CULTURE, VOL. II

HOME KITS

A READING LAB for teaching reading
at home
Contents of kit:
*Notes for Parents ($2.95)
Primer Books 1,2,3
Word Building Book |
Worksheets 1-7 and 8-14
Word Transformer
4 mini charts
Boock of Stories
*The White Canary ($3.50)

18.95

MATHWARE A Math workshop
for home use
Contents of kit:

" A set of algebricks (126 colored rods)
Arithmestics, an introduction book
Now Johnny Can Do Arithmetic (Manual)
Texthook I
6 Workbooks
Table of Product Chart
Product cards

* Also available separately.

18.95

“TEACHER EDUCATION FILMS

TESTING

Mini-test packages for preparing students
to take Achievement Tests in Reading.
 Stenciisg, transparencies and planners for
a classroom of 30:

Primary

(K-2) 35.00
Elementary {3-4) 20.00
Intermediate (5-6) 20.00
Advanced {7-9) 20.00

Combined kits available.

REPORTS

AN EXPERTMENTAL SCHOOL; A study of a
possible renewal of Public Education:

The Twin Parks School - C.8. 234 and

C.5. 129, The Bronx, New York 178 p. 4,50

The Twin Parks School
An illustrated report. . 2.00

WORDS IN COLOR .
40 min., 16mm, color, sound film
Primary and intermediate classes
taught by Dr. Gattegno purchase -
- rental

465,00
30.00

P.S. 133

second graders in Harlem -

working with Words in Color

and Gattegno Mathematics

20 min., 16mm, color, sound film K

rental 10.00-.

MATHEMATICS AT YOUR FINGERTIFS

27 min., l6émm, color, sound. Lessons

with children using Algebricks

rental 30.00

NEWSLETTER

A periodical written by Educational
Solutions' staff describing recent
activities and developments.

One year subscription (5 issues) 3.00

CALIFORNIA OFFICE:

1732 Jefferson Street, Suite 9, Napa, California 94558
Tel. ({707} 255-6277.

/f'f

Educational Solutions Inc,
80 Fifth Avenue

NewYork N.Y. 10011

(212) 924-1744

ISBEN Prefix 0-87825-

applicable sales taxes.

3

is included.

principal, headmaster, director or other responsible party. .
accepted 1f a purchase order mumber is given and/or previous eredit has been established.

ORDER
INFORMATION

INDIVIDUAL ORDERS: Payment must accompany all orders, including 5% postage and handling, and

'SCHOOLS: Orders will be accepted on purchase order or school letterhead signed by the

Yelephone orders are

Service, unless a different carrier is stated in the Purchase Order and the additicnal postage

All orders are FOB New York or shipping point. Orders under 100 1bs. shipped via United Parcel

Same day service on all items in stock. Prices are subject to change without notice. J

T L R T L R
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VALUES CLARIFICATION: BACKGROUND

Values Clarification is based, for the most part, upon an approach
formulated by Louis Raths, who in turn built upon the thinking of John
Dewey. The philosophy of Values Clarification deals with the process of
valuing, i.e. how people come to hold certain beliefs and establish cere
tain behaviors. According to Rath, valuing is composed of seven requirew
mentse

-Prizing one's beliefs and behaviors

' l. prizing and cherishing

2. publicly affirming, when appropriate

Cheoosing and affirming

-~ 3. choosing from alternatives

L. choosing after careful consideration of consequences
S« choosing freely

Acting on one's beliefs
6. acting 1
7. acting with a pattern, consistency and repetition

Using the seven requirements listed above, Values Clarification tries
to help students establish their own criterjon for creating their own
values. Instead of imposing values, moralizing or presenting models for
the student to imitate, this method "helps students to ubilize the seven
processes in their own lives, to aoply these to already formed beliefs

and behavior patterns and to those still emerging."2 As Rath states in

Values and Teaching not everything should be or is considered a value,

Rather, "values indicators" (i.e. purposes, attitudes, goals, feelings,
vorries, etc,) indicate things which fall short of one or wore of the seven
qualifications needed to constitute a value, But the student could, if

he/she chooses to raise it to the level of a value, For example, if a

1. Louis E. Raths, Merrill Barmin, Sidney B. Simon, Values and Teaching

(Charles E. Merrill Publishing Co., 1966) p. 28

2, Sidney B. Simon, Leland W. Howe, Howard Kirschenbaum, Values Clarification
(Hart Publishing Company, Inc,, New York) p.33




student was in favor of integration, but was afraid of publicly af=
firming his/her feelings, it would fall short of being considered a

real value, until this requirement was met.

Practice
Much work has been done in developing Values Clarification cur-
riculum and materials for systematic usége in the élassroom, the most

widely known scurce book of activities perhaps being Values Clarification.

Regardless of the activity chosen, the most important point to be remem-
bered is that the activity must correspond to the-feelings of openness
and trust among students, and is aimed toward their own desires or needs
to choose, examine, and affirm their own valueé.
To establish this kind of claésroom atmosphere the teacher, accord-
ing to Simon, must: 1. create student awareness of beliefs they prize
and would defend; 2. use materials and methods which encourage students
to consider alternate ways of thinking and acting; 3. help students con-
sider if their actions match their beliefs; L. provide opportunities
for students to make their own choices, evaluate the consequences, and
thus aevelop their own values.3
The success of Values C}arification is dependent upon the classroom
atmosphere, as previously mentioned, and even more dependent upon the
individual's willingness, desire, and ability to explore him/herself,
In an MAT thesis on this.subject, the authors feel that "because of the
nature of this philosophy, the activities cannol be planned too far ahead.
Many activities happen spontaneously, or as the need and desire arise from
the stﬁdents themselves.n. Although there are exercisés which require cor-
3, Sidney B. Simon, leland W. Howe, Howard Kirschenbaum, Values Clarificatt:i.On“-;r:"‘=
" (Hart Publishing Company, Inc. New York) p.20

i, John Croes, Diane Goldsmith, Ruth Howell, and Jock Montgomery, Values
Clarification in the language classroom (MAT thesis, 197h4) p. 11




respondingly greater or lesser degrees of risk taking, the students hold
the ultimate choice of deciding if he/she wants to respond, with the op-'

tion of passing always available,

Implications for -the Second Language Classroom

It would appear then that Values Clarification is a useful philosophy

-to be integrated with and used in combination with other second language
learning techniques and_ﬁethods. "Various teaching methods, from the
Audio-lingual throughrthe Silent Way may be effective for introducing
and drilling grammar . . . But if one concurs that real communication is

the fundamental goal . . . Valunes Clarification and various teaching methods

can be used to compliment each other, and the philosophy behind Values
Clarification will be evident in the wltimate objective of any and all
classroom activities.“5
It is important to note that Values Clarification should not be
used to teach new grammar or vocabulary, although it may stimulate the
need or desire to learn certain structures to communicate certain jdeas.
However, because these activities are undertaken for the purpose of intro-
spection and communication of ideas, neither teacher nor student should
be allowed to interfere with the purpose of these activities, As one MAT
found, (who was using ValuesICIarification in her classroom t o teach grammar),
"because group process, valuing, and communication were not the real goals,
the response was as contrived and insincere as the presentation."6
-Alﬁhough language ability greatly affects the kinds of activities
used, they can be used successfully in a beginning classroom. Certain
exercises can be simplified almost to a pre-verbal stage via movements

such as hand signals, or pictures representing different concepts from which

S, Ibid, p. 6
6, Tbid. p.35

=/2n




the students chose and bodily group themselves according to their
choices, By providing a stimulus, a need to communicate and share
ideas that are important to the studehts, Values Clarification can

greatly contribute to the second language classroom,

.



VALUES CIARTFICATION: OVERVIEW

Teacher: Jan Gastoﬁ

Credits

Story and Explanation

Individual Ratings
Small group discussion
Group Tabulation
General Observation
Group Process
Interview

Other small group
discussion

Time
{minutes/seconds)
125
L:55
130
6:28
1:08
12:53
1208
11:39

approx.
3:00

Intermediate Class
Total Time: LL:55

e
00 -13
13 - 22
12 -7136
153 = 309
311 - 332
336 = 532
532 - 593
596 = 7h3
749 - 781



IvAN
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SINBAD

VALUES CILARTFICATION: TRANSCRIPT

Time (minutes: seconds) 0 - :25
Video tape numbers: 00 - 13

Time: L:80 -
Numbers: 13 - 122

ALIGATOR \ ¢ =WG

X RIVER

- | .x
ABIGAIL

7§‘3F533535*

Time: 5:10
Numbers: 12h = 136

-Thmzsmo
‘Numbers: 141 - 153

Time: 12:08
Numbers: 153 - 309

CREDITS

Story and Explanation

Once upon a time there was a woman named
Abigail who was in love with a man named
Gregorye. Gregory lived on the shore of a
river,  Abigail lived on the opposite side,
The river separating them was fi1led with
people-eating alligators, Abigail wanted

to cross the river to be with Gregory.
Unfortunately the bridge had been washed out.
50 she went to ask Sinbad, a river boat
captain, to take her across. He said he'd
be glad to if che would sleep with him,

She promptly refused and went to her friend
named Ivan to explain her plight. Ivan
didn't want to be involved at all in the
situation, Abigail feélt desperate and ac=-
cepted Sinbad's terms. Sinbad fulfilled his
promise to Abigail and delivered her intc
the arms of Gregory. N

When she told Gregory what she had to do in
order to cross the river, Gregory cast her
aside with disdain., Heartsick and dejected,
Abigail turned to her friend Slug and told
her her sad story. Slug, feeling compassion
for Abigail, sought out Gregory and beat him
brutally. Abigail, glad to see Gregory get
his due, laughs softly in the distance,

INDIVIDUAL RATINGS

Directions on how to break inte small groups.

Small. group discussion, people giving
individual opinions, challenging and
defending their choices,

)



Time: 13:16
Tumbers: 311 - 332

Time: 26:08
Numbers: 336 = 532

Time: 30:16
Rumbers: 532 - 593
#(not recorded)

Time: L1:55
Numbers: 596 « 743

. Time: hl:55
Numbers: 7h9 = 781

Group Tabulation, teacher instructs -
students to rank their choices on the
blackboard,

General Observations -- Teacher directed
Questions:

¥hat do you notice?

Why do you rank worst?

Why did you put first?

Group Process -= Teacher-directed
Questions:

What happened in your small groups?
Did anyone change their minds? Why?
What caused you to change your mind?
What was the purpose of this exercise?x

INTHERVIEW

Questions:

1) Alligator River is a particularly risky
Values Clarification Exercise., What kind

of elassroom atmosphere is necessary for this
exercise to be successful?

2) What skills, attitudes, and awarenesses
does a teacher need to conduet these exercise

3) Why do you use Values Clarification?

4) We missed the corment Vera made at the
end of class, Can you share that with us?
What did she see as the purpose of this
exercise? (See % on preceding page).

%) ¥What purpose does Values Clarification
serve in an ES5L clazssroom?

6} How does Values Clarification affect
group dynamics?

The other small group discussion.




VALUES CLARTFICATION:
SUGGESTED BIBLIOGRAPHY

Casteel, J. Doyle, and Stahl, Robert J, Values Clarification in the
classroom: A Primer., Pacific Palisades: Goodyear Publishing Company,

- 1975, This manual which explains six different types of values sheets,
and their uses, also provides excellent information about how to formulate
your own values sheets,

#Croeg, John, Goldsmith, Dian, Howell, Ruth, and Montgomery, Jock. Values
elarification in the language classroom, Master's Thesis: School for
International Training, 1974,

Comprehensive article which includes the theory of using Values Clar=
ification in a second language classroom, along with ideas on sequencing,
case studies, and a few examples of activities,

Metcalf, Lawrence E., editor. Values Fducation. Washlngton, DeCet
Natlonal Council for the Social Sciences, 1971,

A theoretical analysis of the use and 1deology of Values Clarlflcatlon,
it also contains a section on resolving value conflicts,

Munch, Ann L. Examining values: a comparative culture course at SIT
for non-English speakers, Masier's Thesis: School for International
Training, 197h,

Deseriptive report of a ten-week Comparative Culture course which
includes her: pedagogical approach, a syllabus, student involvement and
reactions, and suggestions for adapting the materials used,

# For additional references see listing on the following page. This
was taken from the MAT thesis listed above,

i



ANNOTATED BIh, TOGRATHY

Raths, Lonis f., Narmin, Werrild, and Simon, Sidncy P, Yalucs and
Teachings Columbus: Charles £, Merrill publishing Co., 19€C. :
TRis Look is a lheoretical Aiscussicn of values clarification, We recom-

mend it as a good introductory hook about. valuing.

Simon, Sidney. B., lowe, leland W., and Kirschenbaum, lloward, Values
Clarification: A Handbook of Practical Siratepies for Tcachers and Students.,
flow York: Bart ruclishing Go., nc., 1912. T
A collection of aclivities wilh suppestions for Lhedir use. ’

Harmin, iferrill, Kirschenbaum, lioward, and Simen, Sidney B., Clarifying
Yalues Throngh Subject Haltcr: Applications for the (lassroom, IMinneapolis:
WinsLon rress, 1973. ' T '
A brief theoretical discussion of values clarificalion followed by examples
of how Lo usc values clarilication activitics in subject matter courses.

) Hawley, Robert G., fluman values in the Glaseroom: Peaching for Fersonal
and Social Grouth. Amheisb:  Rducation Hesearch Rirociates, 1703
Fresentation of The problems of group dynamics. Good s: pplementary reading
Lo_fpllow {Lhe above valucs ¢larificalion books.

Wyilson, Virginia and Watteonmaker, DBeverly,

fieal Communicalion in
Forcign Languape: A Working Guide to Facilitate Beaninginl Cowmunicalion

1 Mumanislic kducatlon

Th Lhe Glassrcom.  Upper Jﬁiﬁ_—Thc_ﬁ?ﬁEQEEEFEmﬁBhﬁTEEH Human
Tentcr, 1073«

Rdaplations cb values clariticalion activities Lo languape classes.
Faspecially naefvl ab huginnltf/ intermediate lovels,

but we ave @ary of
grammaLical seqrereire withorl adauting it Lo th

e individual class.

fiawley, Robirt C., Himon, Sidncy 8., and Britlon, D,

) ey Composition
for Personal trowbh: ¥alues Clarilication Through Wriling, New tork: Hart

L A s e
Publishing YOe, 193

Vyalucs clarification activilbices

teat dend Lhemselves to oral and writlen
EXCYCIEeS.

T lder, Carl A., Hakinge Yalue Judpmentios:

1 Lo dudemen Decisiens for Today.
Columbus: Charles B, Torridl v lishing Yo., 97, )

Neals wibh personal dnoues

appreprinte Loohdph school-ape students,

‘ _
ureer, Hary aud Rutinsteing Ponnd Fi1) the real Leachor please stand up
]A ° ——— -

b
A Primer in Huasnic e beinealyon, Vaci e Talivades: Goodycar Toblishing Co.
-,—‘—._.7—"_—"""—'—'__""-'—'“-_ _————— = T . . 3
LI _
Suppestions, short avbielon, oo rames bt Ahenphl-provoling and can
b noed Lor g catirn tn theoo o ) :

s ey 1Y T A . I T RS T . .
C Hunl, damiee T ari o tendly erenee B, Feaching Hiph Gehool Social
ginding,  Hew Torki SRR R -

Deals wilh values e cultaral modativity,

The Adirondack Jnun‘n?n.ﬂnﬂun%ﬂhiu dnention Center, Sprinplield Rd.,
upper Jay, H.Y. 12 Deblistes consbderable material on valves clari-
ficaiicn and ofters e peen ] wnbunn alarificalien workshops threoghout the
VAT, : '

% In library.
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SEARCHING FOR VALUES: 4 FILES ANTHOLOGVY
POLITICS, POWER, ARD THE FUBLIC GOOD

This series of 15 lilms providas a values clariiicalion experi- A long-teim F‘PF"-"-‘” poiigeian. proud of “getting things done fo-
ence st is personal, provocetive and kevea o contamporary ~ PeUpIe.” ruthivssly fights lo rcizin his ofiice with uncitical

liie. A specilic thame. dascrivad by the title of sach film, i (hd henchman. Willie Stark, statting out as a smut-town shir

. : 7 . ) . lawyer, has kept his promiscs 1o build schoole and hsqh.. -

: T, 1 I ~ . P H 1o =
prese'nled {‘hrm‘-:,n a situation w .1’ ch focuses on !_nc‘ll patticuiar clocted governor. Bul.in making his many doais, he gives noir -
q_l.le-slmn of humyn valuss or zilitudes, Each ii'm was spe- tion that anything is 1og dirty to gt whal he wanis, Speciall € -

ially-aditad from '3 CU!UFHI‘!:;' P:u:ncs, feature motion piclure, from the Coiumbiz Fictures fealure, Al The King's ban,” (2.

1.3 1Gnm, ar'd inncclor unless erwisd indicated. and White} 20 mirules, Renlal $4.50,

T OTHUE DEHUMANIZING CITY ., . AND OYRME SCHULTZ v PRIDE AND PRUNCIPLE .
Woring up one moaing to ihe ail len lamiliar frmsirations and callous Under the extieme conditions of a prisoner-ef-war camp, two nlf

impersonality of kg city life, Hymia Schuliz, moitman, decides 1o Lclash over the erder issuaed by lhe camp's commander
feght back. He will be @ ona-man ainiy aoainst eompiex bureauvcratic: imprisored cfficers must work a'angside the evfisied men o

maciinery, anonymous nn Inn~arl n-u in o chinrt amseion act to build a bridon for their ¢ s
has led to only more frustiation, Spacially-edited frons iha Columbia iion of the motivation behind privcin m. and the viiidity of prides: -
Piclures fezlure. “The Tiger bzkes Oul,™ with Eli Walach, 15 praclicalily, Soeciatly-edited fiom 1 e CGEumJld Piclues footure

-~ minukes. Renlal §5.50, - . “Bridge On ithe River Kwal” wilth Alec Guinnass end Sessuve -

w . o ce

THE FINE ART OF :«GGR&SSIO'Q kawa. 17 isinulzs. Rental £5.50,
A man, deterpined Lo el nothing stop his rise in business, coldly THE RiGHT TO LIVE: WHO DECIDES?
trnmnlcs on his co-workers and iz rewarded wilth the success he In the face of mass condamnation and 2 great personal risk, g ¢
seexs. Nothing appears beyond his uze of dirty, prescure taclics 1o captain obeys his conscience. He makes the agonizing decis o+
achieve his ends. Saccially-ediled fiom the Columbiz Pictures fea- sacrifice some lives in order 1o save oihors inian over-crowse -
fwe film, “Tha Pcckunmg with Nicol Witiiamson, 15 miputes. boat. Spccx:-'n cdied from ihe Columbaua Pictures feature Gifm, A
Rental $5.50. ) ’ don Ship."” (Vack and While] 17 minutes. Rentai $6.59, .
1 W HO AR, WHD AR 17 ) A SENSE OF PURPOSE
Ne(, Merritl is withoui lamily, job. maicrial possessions, bul has nol Basketbell suparstar Hector Bloom, indiierent {o lhe rhetoric 6° ¢
been abie to psychologicslly noknowiedge their less to himsclf cess, conioinpiates his {fulure with littie expeciabion of finoing Fx:
Unconsciously, ha slaris out on an slieconcal jousnes in search of ness and incaning. in his {inal year al college. Hioctlor wins basvs 0 |
hitnnell, meating poopie who forcefelly thiost himy into a realization games, bt doesn’t 1ake his successas or himeell seriousl,. -
of his prosenl copditinn, Specizilv-cdited from the Columbia Pic- =cems 1o soarch for some greater sonse of cohosivenass P
tures feature, “Tic Swammer,” with Burt Lancester. 17 minutes. which cont 5 o escape big yrasp, Specialiyediled e =
Henital £5.50, Columbia Pictures fealura {um, Drwn Ho Said'" 13 mire.s
LONELRIESS . .. AND LOVING Rentat $3.50
A young man, es!r:-.-. sad from his family, his pasi, and himself, returns SPACES BETWEEN PEOPLE ’ s
bome lo fece emolions and condiicla Tie has chesen o koeep sup- Faced with 2 class oi “rzjects ftom other schfmu,‘ afirst-vear ez o
pressad. Through cow interaction with his {family. fic achieves some abundons tn traguional curricuhm approach in order o 3
underslanding, but lcaves without acknowledaino thase insights to human responte with his sludenis. Small suacssics are acn
himscif, Spe(,m!.l\'-(.diled from the Columbia Pictures feature. “Five but much dizlance remains at tho 2nd of the sc 00l year b
Easy Pieces,” wilh Jack Nicholson, 17 minules. Rental $5.50. - ‘cacher and sludents. Specially-odited from e Solumbia Fuo
LOVE TO KILL ’ Lea':;:r;sg@:yd "“To Sir, With Love with Sidncy Peitier. 18 mir . :
Six young beys, repulsed by their encounier with “killing for sport,” erial 20,50
lake action and bacome the victlizms themselves of socicly’s vigience, * TROUBLE V/ITH THE LAW
Thi: boys, at summer camp, are taken by their counsalor {o a buffalo A college stodent involved in an auto accident reiects the sa-
preserve, where Lurders are kilbhng the animais chosen Inr slaughter, by which the court finds him guilly and decides 1hat justice 21 .
When the boys decide o come back iater to {ree the buifaio. one of been served by lhe iegal precoss, William's cernviction ie @s
them is kitied by the hunters, Spocieily-edilied from the Columbia largely on his poor Jiiving record, On |r"|pl.|._. l:ﬂ canun
Pictures Teaturz, “Bless The Beasis And Chiloren.” 15 minules. the couriiouse bofore he can bo escorled to o'l Spoe
Rental £5.50, from the Ccelembia Piclures feoture film, “Pussuil of Hawz
1Y COUNTRY RIGHT OR "!RO"G’ 16 minutes, Renlal $68.50.
Rejoction of ine Vietram War, nins of parental anfi sneictal pressuse VIOLENCE:

i:C.T FOR FUN .

i strenl, impethag i to maka Roman cpectaers apptaud Uee destruction of hioean lives for o0
. oand his fulsie. Deing drafled tomment, (m Ay accepting violenee as anenjoviet e aspect ©f
¢ to derey and to a fateer, but jzed Lo pioe l*.ll:ics are caviee and vicious— ool i c,rc:‘ ?
tedd at the pioasuoe just exponieno e q'; HoN FAtEA
o Fictures {e: e Harabbalt v i A n!r'r;n. .

force o cnisiz in &
crucial decinicons ahout his v

aainst diig will ro problen
their views on patnotic dity b
sconanaty ol oL Ay or foliow

s iile of o co

grotly. Should Jerry cansc e 1o to itn foof, o
al o thinks 18 roaht 165 soiniloe. f.(\'n he C.o's.

3.
1




VIHEH PABENTS GRCGW OLD )
. Tared with the problom of a suddenly widowed father whose health

is failing, 2 young man on the verge of micrriage mus! decide where
his iesponsibifities lie, The distani spectie of his cwn aning com-
pounds the corflicle Gane is feeling: ne is angry at the though of
how cid men who ara no loager productive are lreated by society.
Spacintly-edited fiem the Columbia Piclures feature, "1 Mever Sang
For tdy Father,” with Gene Hackman and Felvyn Douglas. 15 minuies,

Hiad §5.50,

CRITTIES TO TTULL YHE THUTH

»

.
-

A young man, Torry :lloy, painfuily gains a sense of himself and
of his duly Lo sociely. The cos! is Josing his friends, his way of life
and-causing a confiontalion with his own brolher, Specially-edited
from the Columbia Pictures feature film, "On The Watariront,” with
KMarlion Brando.+{Black and While) 18 minuies. Renlal $4.50,
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