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ABSTRACT

This paper is a description of the development, objectives, implementation and results of
an advanced composition course conducted on the Internet with IWE (International
Writing Exchange) of the Helsinki University of Technology. The purpose of the course
was to motivate students of English who were discouraged during the difficult IMF era in
Korea in 1998. During the 90's the majority of English Education majors at Pusan
National University in Korea had studied and/or traveled overseas for extensive periods
of time during their undergraduate career. But, in 1998 opportunities for overseas travel
and study had been greatly curtailed due to IMF era-imposed austerity measures.
Students were frustrated in their English study abroad plans, yet eager for overseas
contact and direct communication with native English speakers. The first assumption of
this course was that student motivation is increased through an international writing
exchange on the internet. This enthusiasm results in a healthy quantity of work. In
addition, the postings required by the program draw on a variety of rhetorical styles, thus
providing students with practice in a number of modes. The second assumption was that
internet English is the perfect scaffolding between spoken discourse and written discourse
because it is more complex than spoken discourse, yet less complex than written
discourse. Samples of student work are examined to illustrate these assumptions.
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CHAPTER 1
INTRODUCTION AND BACKGROUND

This paper is a description of the development, objectives, implementation and
results of an advanced composition course conducted on the Internet with IWE
(International Writing Exchange) of the Helsinki University of Technology. The purpose
of the course was to motivate students in an advanced English coinposition course who
were discouraged during the difficult Iﬁternational Monetary Fund (IMF) era of financial
restrictions in Korea in 1998. The motivational impact on students of opport.unities o
post their work on the Internet for an international audience is great, and the enthusiasm
generated resuits in a healthy quantity of student work. In addition, the postings required
by such a program draw on a variety of rhetorical styles, thus providing students with
bractice in a number of modes. It can also be argued that Internet English is the perfect
scaffolding between spoken discourse and written discourse because it is more complex
than spoken discourse, yet less complex than written discourse. To investigate this an
analysis of the quantity of student work prdduced through tabulated numerical data and
an analysis of the ciuality_ of language producéd by the students through T-units will be
discussed. |

The Context: The Year of the Tiger in Korea

The Year of the Tiger (1998) on the Oriental horoscope fulfilled its prediction and
b.rou.ght sudden and unanticipated change into the world. Those of us teaching a;wl living
in Asia found ourselves coping with the challenge and the consequences of this change

brought about by the financial crises in Asia: the devaluation of Asian currencies



including the Korean won; and the IMF era and the austerity measures imposed by the
IMF on Asian economies, including the Korean economic system. The restrictions
resulting from this change in my particular context in the English Education Department
of Pusan National University (PNU) in 1998 were daunting. The variety of textbooks
available for selection was severely limited. After numerous phone calls to book suppliers
and publishers, I discovered that the books they had listed in their catalogues were not
necessarily found on Korean bookstoro shelves, nor would bookstores order them for the
Korean market. In addition, students refused to purchase textbooks, pleading financial
insolverncy.

Photocopying privileges in the English Education Department were severely
curtailed because the department budget was reduced by 50% in response to the IMF
crises. In addition, I learned that publishers operate on a 4% profit margin in Korea.
Even thoygh Korea has not signed the International Copyright Agreement, I wanted to
support the international publishers who make books available in the Republic of Korea
(as well as the domestic publishers) by not photocopying and distributing their materials
to a class who had not purchased the book. I réquested a printer for my computer, but the
department informed me that there was no money in the budget to purchase a printer for
my office, even though the other offices were furnished with computers as well as
printers. Ihad to walk across campus to the student computer laboratory to printouf
handouts for class that I composed, or information from the web that I researcheolﬂ.

Students, frustrated in thoir English study abroad plans, remained eager for

overseas contact and direct communication with native English speakers. This frustration




was sorely exacerbated by the fact that 100% of the previous class in the English
Education Department had enjoyed the privilege of living and studying overseas for an
extended stay. In addition to their disappointed travel and study plans, students
graduating in the next year or two were wamed by the newspapers that job prospects were
dismal. The students were discouraged by rea&ing in the press that perhaps 1% of a
graduating class might find employment upon graduation.

In the spring term of 1998 I wa-s scheduled to teach oral conversation classes, and
I was able to draw on my twelve years of teaching oral conversation lessons in Japan to
teach the spfing classes, in spite of the above difficulties. However, the fall term of 1998
saw me scheduled to teach an Advanced Composition Course. How could I furnish
interesting and challenging material for the students in my Advanced Composition
Course under thése'conditions‘? How could I encourage and motivate my students to look
beyond these immediate obstacles to their goals and dreams, and seek inspiration from
their bright futures that [ was sure would arrive? Finally, how could I meet the
expectations that my personal philosophy of education based on the David A. Kolb
(1971) Theory on the Experiential Leamning Cycle set?

The Theoretical Foundation of the Course: The Kolb Experiential Learning Cycle

David A. Kolb's theory on the Experiential Learning Cycle states that people learn
in one of four styles. .IIII addition, these four styles combine into a process of learning that
is n.aturai and efficient, guaranteeing a 90% retention rate according to McCarth}; (1987).
However, what impressed me the .most about the lessons that I designed based on the

Kolb theory was the interest in learning that the approach aroused in my students and




their resulting active involvement in the class activities. The Experiential Learning Cycle
begins with an experience generated and controlled by the teacher (games, role plays,
discussions, new experiences and field trips), moves through the second step of reflective
activities (lectures and journal writing) and the third step of deduction (work stations,
theory readings and laboratory experiments) to the final step, another experience, but one
generated by and controlled by the student (experimenting in small group discussions
with projects or individualized, self—pz;ced learning activities). This final step seems to
seal the learning and to anchor it. Later, when the students need to recall the learning,
memory can be triggered by referriﬁg to the student-generate;d projects.

Therefore, in designing the tasks for the Advanced Writing Course, I had the
students begin with a teacher-controlled activity, such as downloading samples of student
Introduction Letters and writing their first draft of their Introduction Letter. As the
teacher, ILiead them in a discussion of the downloaded letters, what they liked about their
letter and their partner's letter, thus reflecting on the work, and developing and testing a
theory of criteria. Finally, students engaged in a student-controlled activity and wrote the
final draft of their Introduction Letter. Throughout the course the class followed this
experiential pattern of learning, that is of beginning with a teacher-controlled activity and
spiraling through the process or the learning experience until they reached the state of
expanded autonomy and engaged in a student-controlled activity.

Rationale for Working from the Internet

Walking home from the bookstore after another futile attempt to find an

appropriate text, it came to me to find materials on the Internet that students could




download. Through my research on the Internet guided by Boswood (1997) and
Warschauer (1995), I discovered the International Writing Exchange (IWE) organized
and directed by Ruth Vilmi of Helsinki University of Technology (HUT) Error!
Bookmark not defined.. Ruth Vilmi, professor in the Language and Communication
Centre at HUT has presented at numerous international conferences on CALL, and
maintains a website, offering among various courses, the International Writing Exchange
opened to university students around tﬁe world as well as HUT students.

During the course of my research I discovered that finding an international e-mail
exchange program that is readily accessible and that matches the needs of a particular
group of students is not so easy. Unfortunately, a number of U.S. university based sites,
such as the Intercultural E-Mail Classroom Connections at St. Olaf's Exror! Bookmark
not defined., or the Australia based site for the international student list project at
LaTrobe ®niversity Error! Bookmark not defined. could not be contacted from Pusan;
but I was able to readily and consistently call up the Helsinki site. No other project that I
could reach offered the level or variety of a.ssignments that this project did. Many
websites such as Linguistic Funland TESL Eri‘or! Bookmark not defined., or Frizzy
University Network Error! Bookmark net defined. make available imaginative games
and activities for students to supplement English class work, but these were not of the
maturity that the HUT assignments were. The Pur;due on-line writing lab (OWL) Error!
Bookmark not defined. offered conferencing on writing tasks and excellent har;douts,
but not a chance to correspond with overseas peers. Most international e-mail projects

such as Dave's ESL Café Error! Bookmark not defined. offer a wonderful chance to




correspond, but not a chance to share articles exploring a mature theme suitable for
university students such as Vilmi's project does. Finally, I felt that the tight structure of
the course with regard to assignments and time woulld support me and ease my
apprehension, as I began to teach my first course from the Internet. In addition, the

number of assignments required by the IWE would grant the learners ample opportunity

to practice writing which married well with my intuitive belief about writing as stated by
Briere (1977): " . . . fluency and q’uantity, grammatically correct or not, are necessary
predecessors to learning quality of expression.”

The IWE program would satisfy the course requirements, the precepts of my
personal teaching philosophy, and the needs of my students. Moreovef, by offering ample
opportunities for students to correspond with students fro@ all over the world, the
program would motivate my intemationally focused learners. The types of writing

required By the IWE posting regulations draw on a number of rhetorical categories, such

as descriptive, narrative, comparison and contrast, exposition, and argument. Finally,
students can download a variety of documents on these topics: (1)Why E-mail Is

Different?, (2) exercises on common mistakes in the Introduction Letters, (3) how to

make a signature file, (4) ice breaker suggestions, (5) how to critically read articlés, {6)
criteria for good writing, and (7) examples of student work. I designed the course,
integrating student needs with the IWE calendar, and posted the course description.

To my pleasant surpn'sé 34 upper level students were waiting for me on the first
day of this elective course. Both the oral and written feedback from students throughout

the course indicated that the opportunity to learn how to use the Internet and to




communicate with their international peers, especially since travel privileges had been
curtailed by IMF restrictions, excited them and attracted them to this course. Although
the physical support for learning and teaching is limited at PNU, the enthusiasm of the
students for learning remains strong. Examples of this positive feedback will be included
throughout this paper under the appropriate headings in Chapter Two. In fact, the success
of this course might also be demonstrated by the fact that two English language
professors at PNU, one a native Koreaﬁ and the other a Czech professor fluent in English,
have continued offering this course since my departure from Pusan.

What is the HUT International Writing Exchange?

The International Writing Exchange is an on-line writing course for individual
students registered at the Helsinki University of Technology. English classes from other
countries are invited to register through their teacher. Individual students matriculating at
a tertiary jnstitution in other countries may also register, provided they are committed to
working seriously for a whole round. Students post articles on the site during a four-
week round and respond to each other's articles. The HUT International Writing
Exchange is not self-paced and the schedule réquires that all postings be completed
within the four-week time frame. The range of postings inéludes; (1) an introduction
letter, (2) an article oﬁ one of the ten listed topics, or a topic of choice, (3) a response to |
another students' article, {4) an article on criteria for good writing, (5) a short posting
selecting the most outstanding article for inclusion in the HUT electronic joumal; and (6)

a written evaluation of the IWE.




I was confident that the TWE material available for downloading from the site
would be interesting and challenging for my students, and that once enthused by the
materials and the opportunity to communicate via the Internet with students from
overseas, my students would produce a healtﬁy quantity of written assignments. In
addition, sharing their own work with other students and reading what other students had
posted on the IWE site would develop a keener and a deeper awareness of writing criteria
in my students that they would intemaiize and integrate into their own writing. Thus, the
quality of their writing would improve through the IWE experjence. I was excited to
begin this course with my students énd hoped that together we could ride the tiger in the
year 1998! |

In Chapter Two I will describe how I implemented the Advanced Composition
Course and the student response to the course throughout Round Four and Round Five of
the IWE. Moreover, I will discuss the healthy quantity of work produced by the students
and what is revealed about student motivation through the quantity. I will describe in
Chapter Three the variety of rhetorical stylés employed to complete the writing
assignments, and the quality of the languagé pfoduced based on an analysis of T-units. I
will, as well, discuss if the student work posted on the IWE site supports the claim that

| Internet English provides scaffoI&ing between written discourse and its structural and
lexical complexity and oral discourse and its structural and lexical simplicity. Finally, I
will conclude with a discussion of what I learned about learning from my students
through their work on the IWE site, as well as what I Jearned about the art of teaching

through intuition and the science of teaching through reflective research.




CHAPTER 2
IMPLEMENTING THE COURSE AND STUDENT RESPONSE
Course Design

The Advanced Writing Course was scheduled three times a week on Monday,
Tuesday and Wednesday for a fifty minute class over a twelve-week term, tf_)taling 1800
minutes or 30 class hours. (The traditional 14-week term was .shortened by two weeks at
Pusan National University to save on f.uel. expenses during the IMF era.) Classes began
on August 24, Monday, and 'contiﬁued until November 20%, Friday, with classes
cancelled (a) one week from August 31% to September 6 for a class trip, (b)
approximately a week from October 1% through the 6™ for the school autumn festival and
(c) from October 9™ through the 18" for midterm examinations.

Round Four of the IWE ran from September 14_th,. Monday, until OctoEer 14%,
Wednesday. The ten class meetings, scheduled during Round Four, are dedicated to IWE
assignments. ‘Round Five ran from October 15™, Thursday, until November 14™
Saturday. Twelve class meetings, scheduled during Round Five, are dedicated to IWE
tasks. The final three classes on November 16™ through the 18" focused on writing
resumes. These older students in the junior and senior classes requested assignments on
writing resumes in English because they intended to apply to international firms within
the next year. Since Round Four did not begin until September 15", the initial six class
meetings focused on orienting the students, the majority of whom were inexperic-::nced

with computers, to the Internet.
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As explained in Chapter One, the HUT International Writing Exchange is not

self-paced and thc schedule requires that all postings be completed within the four-week
time frame. The range of po'stings for one round includes: (1) an introduction letter; (2) a
500-word article on one of the ten listed topics, or a topic of choice; (3) a response to
another students’ introduction letter or 500-word article; (4) an article by the student

explaining their criteria for good writing which they have collected after participating in

the IWE; (5) a short posting selecting the most outstanding article for inclusion in the
HUT electronic Journal; and (6) a written evaluation of the IWE. An optional

assignment, the Collaborative Story, was added to Round Five. Any student can begin a

story by posting an entry and any student enrolled in the IWE can continue the story with

the next entry. If students are enrolled in two consecutive rounds, they do not post a

. second Letter of Introduction, because their initial Letter of Introduction is automatically

moved fogward to the next round.

To support the students as they work on the six assignments, these six tasks were -
given them to complete throughout the two rounds: (1) Common Mistakes in the
Infroduction Letter; (2} Ice Breakers for the Introduction Letter; (3) Why Is E-mail
Different?, t4) Chat Shorthand Handout; (5) Peer Edit Checklist on Facts & Opinions;

and (6) Peer Edit Checklist on Types of Sources.

The first assignment, composed of the most common mistakes made by students

in their Introduction Letter in previous rounds and collected by Ruth Vilmi, offers three
exercises, the first of which lists 21 sentences in which students write in the appropriate

missing article. The second lists 16 sentences in which students fill in the appropriate
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missing prepositions, and the third has 12 sentences for which students choose the
appropriate verb out of the two offered. Next, the Ice Breakers for the Introduc.tion Letter
assignment has 30 questions or leaders, ranging from the basic, "Where do you live?" and
"What was the last good movie you saw?" to the more thought provoking, "Nobody
knows that I am . . .", or "One thing I would want to change about today's world is . . . ."
The third assignment, Why Is E-mail Different?, is a five-page printout explaining 14
topics about e-mail that students have éuestions on; context, page layout (shorter
paragraphs, terser prose), intonation (light emphasis, strong emphasis, extreme emphasis,
mutter equivalents), gestures (smiléys, pause equivalents, creative punctuation), and
summary.

The Peer Edit Checklist on Facts and Opinions lists eleven questions to guide the
students in expressing an opinion in a clear, logical manner as they write the 500-word
article, while the Peer Edit Checkist on Sources offers eleven questions to guide the
students in researching sources for their topic. These two checklists are discussed in
more detail in the eighth and ninth meeting in Round Four.

Orienting the Students to the Internet

When I presented the syllabus during the first orientation .class, the students stated
that they were excited about participating in the International Writing Exchange because
they had never had an opportunity before to communicate with students from around the
world on the Internet. Students explained that while only a few of them had thei_f own
personal computer in their dormitory room, the others had access to a computer in their |

dormitory study hall, or in the two computer laboratories on campus. My first assumption
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that the students would be motivated by writing on the Internet seemed valid. I wanted to

capitalize on this excitement by having them begin writing their Introduction Letters

immediately. The learners would be eager to correct any errors, be they spelling,
organizational, or developmental, on this piece of written communication that they were
excited to post for their overseas peers to read. And they would be eager to read and
apply the documents on good writing that they would download from the IWE site to the
their own work. I believed that the imﬁediacy of this approach would further motivate
the already enthusiastic students.

Students brought the printoﬁt of four documents (the IWE Basic Handout, an
example of an Introduction Letter posted in a previous round, Common Mistakes in the

Introduction Letter, and Ice Breakers for the Introduction Letter), secured in the three-ring

binder according to instructions, to the second orientation class. I had told the class that
we wouldymake our own textbook by filing downloaded documents into a binder. The
fact that the learners had succeeded in printing out the documents showed me that they

had the basic computer skills, or had quickly acquired them, and that they were motivated

by the course. Wé discussed the tasks, the schedule, and the posting checklist explained
in the Basic Handout;

Next, in pairs the studeﬁts read the example of the Introduction Letter they had
brought to class and discussed what they liked and what they disliked in the letter.

Then, the learners brainstormed the following topics for their Introduction Letter in small

groups and wrote the topics on the board to share with the large class group; religion,

birth date, name, age, address, appearance, habits, hometown, family, school, job,
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occupation, pets, hobbies, favorite things, likes and dislikes, Kyonju (the ancient capital
of Korea and a UNESCO-designated cultural center an hour's drive outside of Pusan), and
the Korean perspective on blood type.

I pointed out to the students that the Korean perspective on blood type as a prime
factor in determining personality was specific to Korea. Not many cultures outside of
Korea believed (as they explained it to me) that type A blood, for instance, indicated a
shy, reflective nature with an artistic b.ent; nor that people with type O blood were natural
Jeaders with a bright personality and who enjoyed people and had an extensive social
network, despite being a little laiy and displaying an occasional temper; nor that type B
blood signified a homebody who, although usually enthusiastic, suffered at times from __
mood swings. In response the students asked me if they should avoid the topic. T
suggested to them that, to the contrary, a cultural topic like blood type might prove
fascinating to an audience outside of Korea and provoke a lively and interesting dialogue.
I urged them to include the topic in their Letter of Introduction or in their 500-word
article, if .appropriate to their article topic. Finally, I.told the students to choose their
topic and write the first draft of their Introduction Letter for the next class. I anticipated
that it would take several class meetings and homework assignments before the students
would produce a letter that could be posted on the IWE. Mainly, I anticipated poor -
thought organization and non-specific vocabulary. Therefore, I planned to give the
learners ample time to develop the first writing assignment.

The students arrived at the third class meeting with the first draft of their

Introduction Letter, but to my disappointment the letters looked very short. The problem
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encountered with the first assignment was not one of organization nor vocabulary, but of
length. I asked the students what the word count of their drafts was, and they could not
answer me because, either through lack of training or through thoughtlessness, they had
not checked the word count. I then asked them to count the words, and tell me the word
count. The average length of the letters was only 200 to 300 words, and the students said
that they could not write longer letters because they did not know what else to write in
their letters. So, I told them to discuss-with a partner what other topics they could include
in their letters. I also asked the partner to ask the author quéstions about sections of the
letter that were not clear, or else to give the partaer suggestions on how to expand a topic
already introduced in the letter. The students were very enthusiastic about working
together and giving each other advice. As the pairs worked on the task, I circulated -
among the groups and answered questions. The students said that working in pairs had
proved soshelpful that they could expand their letters to 500 words for the next class.

At the end of the third meeting, the class leader informed me that the class was
cancelled the next week due to the class trip. This calendar change unexpectedly
eliminated one week from the orientation schédule. Therefore, I advised the students to
study the two printouts pertaining to the Introduction Letter (Common Mistakes and Ice
Breakers) and apply the concepts to their Letter of Introduction. For homework the
learners were to download and printout two documents from the IWE; Why Is E-mail
Different? and one example of a student posting from a previous IWE round on t_he topic,

Criteria for Good Writing.
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In the fourth orientation class, I was pleased to see that all 34 students had
brought printouts of both documents, secured the documents in a three-ring binder--
despite the one—Weck hiatus from class. In pairs they read the document, Why Is E-mail
Different?, and asked and answered questions. They seemed able to discuss the material,
eager to learn about the Internet and ready to cooperate with all my instructions.

Students brought the second draft of their Introduction Letter to the fifth
orientation meeting. Even though stud.ents had printed out and discussed in class the
checkli.st on posting instructions and the four-page article entitled, Why Is E-mail
Different?, their Introduction Letters revealed that they had not'applied the instructions to
their .task. ‘1 saw many format mistakes such as; no respect for large or small case letters,
the signature file unaligned at the left rﬁargin, and the language words (English, Korean)
written in small case letters. Although they were only to write /WE in the subject line,
they wereswriting a variety of words. Finally, instead of using asterisks to precede and
follow the word or phrases to be emphasized, many were capitalizing complete words or
phrases to emphasize them, which We had dcfined on the printout entitled, Why Is E-mail
different?, as screaming and contrary to Interﬁet protocol. As I pointed out the mistakes,
I sensed that the class was becoming discouraged. Therefore, to discover the areas that
the class needed to focus on, I assigned small groups to each of the 14 topics in the
printout, Why Is E-mail Different? The topics included; introduction, context, layout,
shorter paragraphs, terser prose, intonation, light embhasis, strong emphasis, ext;eme
emphasis, mutter equivalents, gestures, pause equivalents, creative punctuation, and

summary. They were to write one question for their section of the document and hand it
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into me. I promised thé students that I would type up a questionnaire on the document
composed of their questions. They seemed encouraged by this, and said that because the
topic of writing e-mail was new to them, they realized now that it was not so easy to
understand the content of the printout.

For the siﬁ:th orientation meeting, I told the learners to read siléntly the student
posting on Criteria for Good Writing that they had brought to class. Next, I told them to
discuss fhe ideas in the posting that the-y liked with their partner. I circulated among the
groups, and asked and answered the group questions. Then, the students reported to the
class and discussed the criteria theyl had determined important. I then asked the students
to find a new partner in class, and to exchange Introduction Letters with the partner.
They were to read their partner's letter and apply the criteria of good writing we had
discussed to their partner's letter. Again, students were eager to share ideas and help their
partner wish suggestions on the Introduction Letter. For the final class activity, the
learners revised the printout of their Introduction Letter, applying the ideas from the
printout on criteria discussed in the class. Icirculated, asked questibns and pointed out
any format mistakes I saw. The ass.ignment was to e-mail me the Introduction Letter at
my e-mail account. Those that were correctly formatted would receive an e-mailed
response from me to posf their letter to IWE.

Round 4

During the first class of Round 4, the students answered the questions on_.the

questiom}aire on Why Is E-mail Different? that I had prepared from their list of questions

from the fifth orientation meeting in small groups. Eliminating the questions that
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overlapped, I had collected and typed 14 questions for the questionnaire. The students
participated eagerly and often called me over to their group to ask me questions.

The questionnaire included these 14 student-generated questions:

1. Location, time, frame of mind, mood, health cannot be assumed. Therefore,

what should we try to give our correspondent?

2. Why shouldn't we overquote?

3. Why shouldn't we u;c all capital letters to spell words in our e-mail?

4. What should we write at the end of a message?

5. Why should the subject line summarize the message content?

6. - Why is e-mail not as rich a communication method as a face-to-face
phone

conversation?

7. How many topics are proper in one message?

8. . What does the punctuation at the end of this sentence mean: Why did
you

give my report to Jack instead of Jill?!?
9. You are going to send your love story with Julie on e-mail. How can
you
conceaﬂ her name?
10. Why do we insert brackets? [ ]

11. What can we use when we want to pause during a conversation?
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12. What can we do to help the reader read more easily bn a computer
screen?

13. Why do we use terse prose on the internet?

14.  What do these symbols mean? © ©

Because many students were intrigued by smileys and other chat shorthand
symbols, I promised to bring in a handout on Chat Shorthand to the next class. In my
office that evening, I eagerly opened me e-mail account to verify that my students'
Introduction Letters were correctly posted. Unfortunately, no letters were correctly
formatted. I returned the incorrect ones to their authors, and pointed out the section of the
Introduction Letter that was incorrectly formatted for instance; signature file, or subjeét
line, or the address of the receiver.

At the beginning of the second meeting, I reviewed the posting checklist with the
class withea quick, three-question oral quiz. I then asked the students to give their partner
a similar quick oral quiz. I told the class that I would check my e-mail again that eveﬁing
in my office and hoped to find correctly foﬁnatted Introduction Letters in my account.

Next, I drew five chat shorthand symbbls, for instance a smiley, on the board, and
asked the studenté in pairs to guess what the symbols meant Within a ten-minute time
limit. Then, in the large class group volunteers guessed the meaning of the symbols, and
I corrected thé mistakes. Next, I distributed the Char Shorthand handout, and discussed
the contents with the class. Lastly, students wrote a short, five-item quiz for thei_f partner
on the symbols. Partners exchanged, completed and corrected the quizzes. The students

said théy enjoyed learning the chat shorthand symbols.
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Then, I divided the class up into small groups to continue working on the
questionnaire on Why Is E-mail Different? Again, I circulated among the groups and
answered questions. The class worked actively. That evening I again reviewed the
Introduction Letters in my account, guided the authors to the section of their letter that
had errors in it, and instructed them to post the corrected letters to me the next day.

At the beginning of the third meeting a quick oral checkup revealed that the
students remembered concepts from ye;sterday's work on Why Is E—mail Different? For
instance, they answered correctly that we use simple, short words in writing an e-mail
posting as well as short paragraphs. They responded that an e-mail letter is usually one
screen or 23 lines long, and that correspondents use a terser prose than that used in
general prose. Next, students completed the questionnaire on Why Is E-mail Different?
in pairs. Ireviewed their answers in the large class group.

That evening- while sorting through the student letters in my e-mail account, [
noticed that some students were repeating certain technical mistakes. Even thoughT hﬁd
reviewed the format for a signature field oﬂ the board tha_t day in class, students were
using small case when they should Bc using 1érge case and visa versa. Other students
were spacing three or five spaces on the left margin before they started the signature file
instead of starting flush on the left margin. In the next meeting the students would start
composing the Article and I worried that the students would not succeed in posting their
letter before their article. I went to the student computer lab to print out the lette_fs of the
students still having difficulty, circled the repeated errors and wrote a note on the printout

requesting that they detect their errors in my presence.
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A quick oral quiz at the beginning of the fourth meeting on Why Is E-mail
Different? showed that students had leamed yesterday's material. Written feedback
indicated that the students had found the questionnaire very helpful. One student wrote,
"The list of questions is useful. When we have the questions, to find the answers we
should understand the meaning of the handout.” Another wrote, "The handout is very
long. The checklist hélps us make a summary of the long handout.” Next, students
selected what topic they wanted to write on for their next assignment, the 500-word
article, and began the first draft. (See Appendix A.)

The authors of the three Introduction Letters successful.ly posted 'on the IWE site
were very excited when they arrived in the fifth class meeting. In addition, three more
had successfully poé.ted their letter into the Test category of the Article file. Once the
students po.st their documeﬁt successfully into the Test category, they can move it forward
into the Axticle file. So, in effect six students have mastered the technical challenges of
posting on the IWE site. The motivational impact of seeing six of their classmatés'mcet-
the technical chaIlenge of posting successfﬁlly on the IWE site was evident. The class
urged me to review the posting checklist froﬁ the Basic Handout once again. Therefore, 1
wrote a quiz reviewing the five steps in the posting checklist on the blackboard.
Volunteers wrote in the exact letters and symbols in each of the five steps just as they
would for the actual posting on the site.

Next, in pairs students read the printout of the Introduction Letter posted_bn the
IWE site by a student .outside of PNU that they liked best and brought to class. (In some

cases, students brought the same letter to this class as they had to the second orientation
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class. In other cases, stndents chose another Introduction Letter to respond td.) The
learners were eager to share their letters. After discussing the letters, the students began
to write a response to the letter. The assignment was to post the response to the letter
before the next class.

In the sixth meeting students discussed the draft for their 500-word article which
they had begun in the fourth class meeting. First, students exchanged their draft with
their partner, read the article, and asked and answered questions about the draft. To
review quickly the chat shorthand symbols, I had one student write five symbols on the
board and volunteers went to the board and identified the symbol. Then, I noticed that
studenté began to add the chat shorthand symbols to their articles during the in-class
revision period, which had been my intention. After class I continued to guide the
students who came to my office seeking help on posting their Introduction Letter, and
would comtinue doing so untii the ninth class meeting when all but one would be
successfully posted. That final student would successfully post bath his Introduction
Letter and Article after the third meeting ianound Five. How his difficulty is resolved is
discussed in detail in the account of the third Iﬁeeting. Vilmi and her teaching assistants
kept the Round Four site open and late assignments continued to be posted past the
official deadline. This flexible attitude to the deadline Wlas encouraging to students
experiencing difficulty meeting the technical challenge of posting to the IWE.

I noticed an attitude change in the seventh meeting. When I asked the st;idents
what their word count was,.they immediately began calling it out. This is in marked

contrast to the third orientation meeting when the ¢lass could not tell me what the word
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count was for their Introduction Letter because they had neglected to count the number of
words. In the third orientation meeting the class had not yet accepted word count as a
criteria for writing. But, they had recognized it by the seventh meeting in Round Four.

Next, I explained to the class that I wanted them to develop their internal editor. I
explained that great writers read their work out loud to verify that their word choice was
the best possible and the thought well developed. I told them to listen to their partner
read their article and then ask the partnér questions about any section that was not clear
and to discuss that section. The students were also to complete an interview sheet
recording two thiﬁ gs they liked about their paper, and two things they liked about the
draft of two peers. Upon completing the interview process, the students reported to the
large class group things that they had liked in their own or in another's paper. This
discussion helped the students develop their writing criteria as well as validated the
writers whose comments were put into circulation in the class.

For instance, I heard one student advise his partner who was writing on stress to
include an example of a stressful situation from her own life. After reflecting on his
suggestion, she then said that the final exam in her major had been the source of the
greatest stress in her life thus far. Her partner responded that reading that personal
example would be interesting to the IWE students, and she decided to add it to her article.
Through collaboration she learned to value herself and her experience.

A second student had written on the topic, The Importance of My Counrrj_}.
Assertively she immediately asked for feedback on her writing. A community of writers

is being forged through collaboration. Students trust each other and are direct in their
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communication with each other. Her partner suggested that she write that without her
country she could not live, but the writer pointed out that she had already included that
idea. After she saw that the sentiment was indeed included, the student said that although
she had never actually thought about the importance of her country before reading her _
partner's paper, now she had because they had discussed it together. Both students in the
pair were learning to reflect on written work, to edit the content, and to deepen their
criteria through collaboration. |

In the eighth meeting, the class edited their partner's article with checklist #1 on
- facts and opinions. After editing the articles, the partners discussed the results. (Both
checklist #1 and #2 are based on the IWE Handout, Critical Reading of Articles, under
the heading, Language Help.) The students told me that the checklist helped them think
about distinguishing facts from opinions, and even about finding facts and opinions in
their partmer's paper. The students claimed not only that they did not learn the difference
between facts and opinions in school, but also that tﬁey had not realized there was a
difference between them. I was surprised to discover that the students needed more work
in this area. Their oral fluency had lead me to'; believe that the activity would be a review
of previously acquired knowledge.

Checklist #1 contained eleven questions:

1. Are the statements chiefly facts or opinions?
2. Give the first example of a fact.
3. Give a second example of a fact.

4. Give a third'example of a fact.
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5. Give a first example of an opinion.

6. Give a second example of an opinion.

7. Give a third example of an opinion.

8. What is one weakness in the writer's reasoning?

9. What word would you the reader use to describe the tone of the

article? (Fbr example', angry, sarcastic, critical, amusing, anxious, etc.)

10. Does the author use emotional language in the article? If so, give two
or three examples. Example: The deadly typhoon blasted a path of
destruction throughout the country.

11. Did the author change your way of thinking about the topic of the
article? If so, how?

The students are becoming more conscious of errors than they were in the
beginningeof the course. One student said to his partner that there were many mistakes in
the paper. When the partner asked what the errors were, the first student said that it was
not his job to correct so many (mechanical). mistakes. He told his partner that it was her
task to correct her own mistakes as much as pbssible before giving him the article to read
so that he could focus on aspects of macro revision of organization, or transition, for
“example. This feedback reveals that the students are developing their criteria from
participating in the IWE. The learners are reading postings on the IWE from many
students in many locales, they see the standard of production accepted by the IVVE and are

seeking to match that standard.
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The students were confused about the meaning of source in the ninth meeting, as

the peer editors completed checklist #2 on sources of information. Many said that their

partner had solely used a personal experience as a source of information. I asked the
learners what éltemat¢ and impersonal sources of information might they tap into when
writing their article. They brainstormed and listed alternate sources on the board such as;
television, the World Wide Web, film, books, magazines and newspapers. I suggested to
the learners that they add impersonal sources of information to their article in addition to
personal experience. |

Checklist #2 listed eleven queétions:

1. Ask your partner why he or she chose this topic to write on.

2. What is the topic of this article?

3. What is the main idea the author writes about this topic?

4.» What is the source of the writer's information? |

- 5. - Is the source reliable?

6. What is the date (month/day/year) of the source? Is the source up-to-
date?

7. For this topic, does it matter that the source is up-to-date? Explain.

8. Did the article interest you? If so, why and in wha_t way? If not, why
not?

9. Does any infonnatién in the article tell you about the culture c;f the
author?

10. If so, how is it different in your area of Korea?
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11. IW'E participants vote on three articles to be placed in the electronic
magazine on the Internet. What advice can you give this author to help their
article win one of the three prizes?

During the tenth meeting'held on October 7™ after the six-day school autumn
festival, I reviewed the différenc;e between fact and opinion. The students had broﬁght
their Article and Checklist #1 on facts and opinions to class, again. In pairs the students
searched their articles for examples of facts. Volunteers wrote their selections on the
board for a large class discussion. Many students still classified opinions selected from
their work as facts. I asked the class what a fact was. The class brainstormed and defined
a fact as something real or actual, something that can be demonstrated, or something that
can be objectively verified. Next, the class brainstormed and defined an opinion as a
belief, a judgment or a feeling that is not supported by proof. The class then studied their
articles for more examnples of facts, and this time the majority offered gobd examples of
facts. During the oral feedback session on the Peer Edit Checklist #1 on facts and -
opinions, students stated that it was helpful; While most learners ﬁeglected to add facts to
support their personal opinion, some stllldent.s ‘.did not add their personal opinion to
complete their collection of facts. As one student wrote, "I only used facts. Now I realize
that adding a personal opinion would make my article more interesting.” T hrough
collaboration this student learned to value self. Through collaboration she learned to

appreciate her experiences as valid enough to be included in her writing.

Round 5
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After an eighteen-day break from October 1% through the 18" (school autumn
festival, and the midterm examination week) interrupted by one day of class, students
returned to class. In an effort to provide scaffolding between Round Four and Round
Five after the long break, studenfs discussed in small groups the handout on Criteria for
Good Writing that they had printed oﬁt from the collection of previous work on the IWE
site. They then gave some examples to the large class group and composed their article
on godd cﬁteria to be posted on the sité. Their opinions on what good criteria were

strong. Their experience is providing them with opportunities to test criteria and to

. determine for themselves what good criteria are.

During the second meeting of Round Five, students b;ought in an article from a
previous Round (either Round One, T§vo or Three), alon_g with one of the postings that
had been voted into the electronic Journal for Found Four on the IWE site. In pairs they
discussed what they liked in the article or disliked. Next, they wrote their vote for the
article in Round Four that they had chosen for inclusion in the electronic Journal. The
students were vlery excited about voting for the article they liked, as well as about the
possibility of receiving a vote for their article. Vilmi and her teaching assistants kept the
Round Four site open and late votes for the electronic Journal continued to be posted past
the official deadline. This flexible attitude to _thé deadline encouraged the students from
PNU and other participating universities, 2 number of whom complained that the four- .
week round was too short to complete all the assignments.

At this point the teacher from Temasek Polytechnic in Singapore proposed the

Collaborative Story as an optional topic for Round Five. To demonstrate my appreciation




28

as a teacher for the project, as discussed under the first meeting of Round Five, in light of
Vilmi's e-mail on October 10™, I posted a response in favor of the idea, and asked specific
questions about the procedure. Vilmi decided to open the Collaborative Story site. A
student begins a story by posting an entry and any student enrolled jn the IWE can
continue the story with the next entry. These five stories were begun in Round Five; Bad
Memories, Alma, Via's Diary, The Bear, and The Unfortunate Condition. PNU students
posted thirteen entries to the Colla'bora.tive Story site. (In fact, students were so
motivated by the Collaborative Story site that they continued to post entries for a total of
seven for up to two weeks after Roﬁnd Five deadline.)

In the third meeting students wrote an Evaluation of Round Four of the IWE to be
posted on the site. To explore their ideas students first completed three leaders: I liked .
.; For the next time I suggest . . .; and I learned . . . on an interview sheet. Students spent
time considering how they wanted to complete these statements. Next, students
interviewed two peers and wrote their statements down on the jnte;'view sheet. The
students were animated as they exchanged ideas with their two peers. I noticed that
students were clarifying information frequentiy and repeating answers back to their peers.
They were motivated to understand exactly what their peer was thinking. One student
said that she had especially enjoyed the cultural differences in the IWE. I asked her for an
example and she said that Helsinki University of Technology had a Department of
Forestry and Wood Processing, but that there was no such department at Pusan Nétional
University. Two qualities of IWE that students repeatedly stated that they liked were the

chance to express their opinion, and learning about cultural differences. Several said that
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the IWE should collect student suggeé.tions for topics for the next round. Since the
Round Five topics were already posted, it was too late to follow up on this suggestion for
Round Five, but I promised the students to collect their suggestions for Round Six. .
Finally, they composed their posting. That the students were invested in the IWE and
participating at a more involved level in the project is shown by their contributing topics
to the next round. Vilihi and her teaching aésistants kept the Round Four site open and
late assignments on the IWE EvaluatiO.n continuéd to be posted past the official deadline
which was encouraging to a number of the students who complained that the deadline
was too tight.

All but one student, Student #28, had successfully posted their Introduction Letter
and Articlc.. Student #28 came to my office after classes to complain that neither his
Introduction Letter nor hi.s Axticle were posted on the IWE despite his having sent them.
Together we reviewed the posting che.cklist to the IWE and the student claimed he had
followed the steps. He showed me his Introduction Letter_in the sent file of his account
on my computer. I pointed out that he had fypcd the subject in small case letters (iwe)
and the directioﬁs said to use upper case letters (IWE). The student claimed that it made
no difference whether the subject was typed in small case or in upper case letters. I asked
him to use my computer to post his Introduction Letter again with the subject in lower
case letters and to send a copy to my account as a check. Together we opened my
account, and the Introduction Letter had, indeed, been sent successfully to my ac;ount.

After student #28 had left, I explored the Forum section, which is an IWE site for

open discussion on problems or opinions. I found a posting from a teacher explaining
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that his students had failed to post because they had written the subject in lower case
letters. He warned other teachers to make sure their students write the subject in upper
case letters. I gave the student the URL the next day in class and asked him to download
the teacher's letter and to bring it to me in my office that next evening aftér classes.
Student #28 appeared in my office aﬁd read the letter to me. He said he understood what
to do now and let me know the next day that his Introduction Letter and Article were
successfully posted. |

After classes a second student visited me in my office with all three final
assignments (as explained in the posting Below in detail). She was so excited about
participating in the IWE that she could not.stop working on the projects and handed them
all into me that evening. We discussed her experience with IWE, and her positive
comments prompted me to send Vilmi a posting through the Forum section listing the
IWE successful experiences of the class.

The learners chose their topic for their Round Fiv.e Article in the fourth meeting.
(See. Appendix B.) I wrote the ten topics fdr the Rou.nc.l on the board and students
discussed in small groups of four what topic was most interesting to them and why.
Students began to write their article and were to complete it for the next meeting.

In the fifth meeting students exchanged articles with a partner and applied
Checklist #1 on facts and opinions to their partner's paper. The discussion was lively, the
studen.ts got on task immediately and were engrossed in reading their partner's p:a:i)er. In
the written feedback a student explained that, "This (time) is better because we are

familiar with the types of questions now."
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Students applied Checklist #2 on sources of information to a partner's paper in the
sixth meeting. Again, the discussion was lively, students were deeply involved in reading
their partner's paper and in discussing ideas. Now students were much more aware of
how to incorporate researched information into their original work. While engaged in
researching sources (Most had researched on the Internet.), they had been exposed to the
various perspectives possible when studying a topic, aﬁd that thei: own experience might
not have introduced them to. Mor'eove.r, they shared exafnples of facts and opinions from

their peer's paper, thus demonstrating that they have learned the difference between facts

and opinions well since Round Fouf.

For the seventh meeting in Round Five students brought in the third draft of their
Article to be read in a small group of four students. Peers told each other what they liked
about their Article. Next, students reported to the large class group what they especially

liked abowt a peer's paper, as well as what was the most helpful comment made about

their Article by their peers which helped students form and test criteria, and validated the .
good work of the writer. |

Students wrote a response to an Arti_clé posted by a student other than a Pusan
National University student in the eighth meeting. Eéch student brought in an article that
they wanted to respond to. They read the article silently in class and noted two or three

things that they wanted to comment on. Then, they read the article to their partner and

explained what provoked their interest and their comments. Their partner discussed their
notes and ideas, and then received input on their selected article and proposed response.

The students began to write their posting.
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When I announced in the next class that student #10 received a vote, the class was
excited to see a PNU student name listed among the international participants in the
statistics posting. (A recent review of the site revealed the original statistics posting has
been replaced by a more extensive one. Perhaps the students from the other participating
institutions, in addition to the PNU students, found the four-week round too short a time
frame in which to complete the assignments, as did the PNU students, and sent in
postings after the declared due date, thus compelling an update of the statistics.)

For the ninth meeting students brought to class a printout of the Round Four
article on criteria. Volunteers wrote on the board points from their Round Four Criteria
that they found to hold true for Round Five as well. In small groups of four the students
discussed whether they agreed that the criteria on the board held true for both Round Four

and Round Five. Then, students began to write their article on criteria in class, to be .

finished fior homework and posted on the IWE site.

To brainstorm on the Evaluation posting for Round Five during the tenth
meeting, students wrote comments on the Board under two headings; What was good
about.Ro'und Five?, and What I suggest for Rbund Six. In response to the students'
request in the third meeting to send suggestions for Article topics to the IWE, I collected

the following list of 21 topics and sent them to the IWE Forum site in the e-mail posted in

the Forum

section:

Titles:

1. Travel .:
2. A person I respect and why - v
3. Fashion
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Dance/dancing

Hobbies outside of writing

A childhood memory

Music

Poetry/favorite poem

9. The rights of homosexuals

10. What we should do when we are in our 20's
11. UFO's -

12. The most repressive moment in my life
13. My future dream ' '
14. Change in the standard of beauty

15. Interesting habits

16. Friends/friendship

17. Love

18. Big mistakes in my life

19. Drama

N b

Ruth Vilmi posted a thank you letter fdr the topic suggestions on the Forum site.
~ Inalater postihg dated February 7™ Ruth Vilmi states that she will use some of the topics
sent in by the PNU students through myself along \.Nith suggestions from another class.

I responded two days iater that I would ask my students to complete the statistics.
Several ét.udents volunteered to calculate the statistics on Round Five and post them on
the IWE site in response to Ruth Vilmi's request. The male student, well versed in the
techniques of writing the statistics in html format, hesitated to agree when I requéstcd his
help with the project. But, when his two female peers requested his aid, he readily
accepted the project. They came to my office several timeé after class to complete the
project on my computer. Finally, the three posted the statistics on the IWE site on
November 24™. When we called up the site together to see the statistics corgcctiy

formatted and successfully posted, the students told me it is a very exciting experience for

them.
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In the eléventh meeting, the students wrote their vote for their favorite article to
be posted on the IWE electronic Journal. They brought in the printout of their favorite
article to class to discuss with a partner. After they explained to their partner why they
Iiked the articie, their partner asked them queé,tions. Volunteers then listed the good
points of their selected article on. the board for a large class discussion. (Students #5 and
#11 received a vote, and were listed in the statistics for Round Six oﬁ the ITWE electronic
Journal. Vilmi had accepted the postiﬁgs after the Round Five deadline and included
them with the next round. The students were very proud of their success.)

For the twelfth meeting, thé learners wrote how their criteria changed from Round
Four to Round Five. In small groups they discussed the development of their criteria,
when it occurred and what prompted the change. They then completed the writing
assignment for homework.

s Results of the Evaluation of Round Four

In the Evaluation postings on Round Four (See Appendix C.) 19 students
out of the 34 barticipants volunteered that fhe IWE was a positive learning experience.
For instance, student #1 wrote,

I enjoyed the IWE project and it's good for me. It's helpful to improve ‘my ability
of English Composition and to express my opinion. By sending some replies to
my favorite article and other introduction, I learned to read other writing critically.
And I know the pleasure of communicating with others by expressing my opinion
and catching other(’)s opinion.

Student #2 explained that she enjoyed participating in the IWE because she could
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read what her peers wrote. "I think it was é golden opportunity to know other's articles. . .
| .. Icould have read many fine works by good professional writers. However, I could not
read amateurs' fresh writing like mine."

In addition, 22 students explained how participating in the IWE developed their
writing criteria. Student #2 stated, "1 often (re)corrected my errors or régulatcd my
opinion." Again, student #20 explained, "TWE was (a) good chance for me to exercise
my English composition. . . . I could s;ee other's format."

Without hesitation 15 students expressed their initial anxiety about using a.
computer or the Internet, even though that anxiety is later relieved through success and 26
students claim that they developed Internet and computer skills through participation in
thé IWE. Student #3 Wrote,

But, one thing that I was afraid (of) was unfamiliarity of using computer,

espécially using‘(the) (Dnternet. . . . First of all to send my writing on the Internet

was so fantastic. When I found my writing on the screen (after I made several
mistakes and coﬁected it) it was reaily surprising and wonderful to me.
Student #21 explained his frustration in detail,

But personally, I had (a) harsh time to see my introduction. . .. I just tried to send

it time and time again. One time, even though it is the same writing, it is on the

invalid se(c)tion I don't understand the explanation what was wrong with mine.
Fear due to a lack of experience in using computefs is described by student #27. _;'When 1
heard what we were going to do in IWE from my professor in the first class, I was very

afraid (because) I had never used computers for sending my letters."
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The power of the IWE to motivate students and to focus student attention on the
writing and on thé program is expressed by student #4, "Almost everyday I thought about
my introduction, article and response to someone."

The opportunity to discuss cultural differences with students from other countries
is cited by 22 students as an attractive feature of IWE, and 25 students appreciated the
chance to express their own opinion and to exchange opinions with their IWE peers. For
example, studenf #27 describes how paﬁicipation in the IWE helps her surmount isolation
and make international contact. |

I have hoped that I could make many foreign fr’ignds. But in these days because of

the economic crisis of our country, it is very difficult and expensive to go abroad.

So I can hardly meet someone from other countries. However, through IWE, I can

make many foreign keypals and know their thought or opinion.

In.gddition, one student claimed that the TWE helped her leamn how to read
critically, another that the IWE offered her the chance to think deeply about one topic,
and a third appreciated the opportunity to discuss common problems across cultures.

Enthusiasm for the IWE prompteci students to offer suggestions to improve
the IWE even more, and eleven students proﬁosed that a greater variety of topics be
offered and that student-suggested topics bg included. Of the 34 students participating in
the TWE, eight chose free choice topics. Of these, four wrote on the importance.of Korea,
while four wrote about how the International Monetary Fund (IMF) austérity mea_sures
imposed on the flagging Korean won affected their lives. (See Appendix A.) Of the

other nine topics offered, one (plagiarism) failed to attract any writers. Religion proved
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the most interesting, inviting five writers. The remaining seven drew between two and
four writers. The Introduction Letters elicited 31 responses from PNU students, while the
topic of stress attracted three responses from PNU students.

Three students requested that the round be longer than four weeks to give them
enoﬁgh time to post all the assignments. (See Appendix D.) A more user friendly Basic
Handout is requested by two students, and two more students wish for improved
computer facilities on the PNU cainpur;. Award certificates for participants is suggested
by .two students. One student requested a more detailed explanation of why his article
was sent to the Invalid Site, while another asked fér more checklists to help her improve
her written English. |

Two students hope for more student interaction in future rounds. An examination
of Round Four reveals ten exchanges resulting in a production.of 2,797 words. Of these
2,541 womds were prompted by PNU student writings, and 256 words were written by a
PNU student in a response to a HUT student. (See Appendix E.) Qf these exchanges,
two were directed to student #5 whose articie on religion drew comments from two
students, one from Sogang University in Koreé and one from the University of Illinois at
Urbana-Champaign. In addition, an introduction letter by student #27 prompted a
repeated exchange from a HUT student.

In total 153 comments for an average of 4.5 per individual were volunteered by
the students in the Evaluation of Round Four. (See Appendices C and D.)

Results of the Evaluation of Round Five
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The Evaluation postings by the students for Round Five (See Appendice.s F and
G.) described their personal development in developing criteria for writing, in using the
computer and the Internet, and the development in the program from Round Four to
Round Five. For example, ten students state that participating in the TWE improved their
writing skills, nine wrote that IWE improved their Internet skills, and twelve thét because
their Internet skills improved through participating in Round Four, participating in Round
Five was easier. |

Student #28 explained how participating in the IWE improved her compﬁter
litéracy skills: |

One of my friend(s) said that the more she participates in the IWE, the better her

skill in computers is. . At first, I had to spen(d) more than 2 hours to type an

article, nowadays I can type 400 to 500 in half an hour. What an amazing!!
Student #¢£7 described her own success:

When I started round 4, I didn't know how to use computer for sending e-mail. So

I had a lot of mistakes and my articles were in (the) Invalid section. Then I was |

very confused. Butinround 5,1 rarely’had mistakes, so I could spare time and

enjoy others’ articles. Thank for this, IWE!!!
In addition, student #16 discussed how her self-confidence, computer skills and English
language ability grew through the IWE experience:

Now, I (have) almost finished Round 5. It means that I have expen'ence(i IWE

Round two times. And it means also that I come to have some confidence with it.

While (doing) Round 4 I couldn't be sure if I'm doing the right thing. I (made)
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some mistakes in sending E-mail and (was) always somewhat nervous about it.

But while (doing) Round 5, I could do it more easily and comfortably with self-

reliance. These days I seldom make a mistake.
This personal development on the part of the students in developing criteria for

writing, and in using the computer and the Internet seems to have lead to enough ease

with the medium and the skill of writing that students began to explore ideas and opinions

on a deeper level. As studeﬁt #12 'wrltn‘as: |
.. in Round 4, we could find more common topic that we could handle easily,
but in Round 5, there are more difficult and conﬂicﬁng ideas. Well and in round
5, I can find my friends who take part in this activity gef many replies.

Again, student #6 explained how learned ease in comi)uter literacy and in the skill of

writing enabled the students to enter into deeper discussions on more difficult topics:
Bwthe way, (in) Round 5 there are some differences from 4. One of (these) is
some fopics were different from 4, but they were more specific and a little _
difficult. To write them, we had to have a lot of knowledge (which) was (almost)
profcssionél. Although the topiqs weré difficult, there were many good articles. I
think the reason is (that) all of the students’ writing skill . . . improved with Round
4. Of course(,) we could use géomputer eastly. To reach this level, we
experienced trial and error. Although the process was a little difficult, itis very

useful. So Y am very pleased to participate (in) IWE.

Five students volunteered that Round Five was more interactive than

Round Four which student #34 described:
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Participants activities is livelier. Since they wrote their opinions and replies more

diligently than they did in round 4, they made their IWE much better than ever. In

Round 4, my classmates who joined IWE rarely get replies, however, in round 5,

many students could get theirs.
In addition, student #31 stated that she read many more postings in Round Five than she
did in Round Four. "In round 5 I could do more easily and comfortably than round 4.
While I had no time to read other beopie's writings, in round 5 I read many writings." In
addition, student #29 explained that students were replying to each other's postings more
often. "...the ﬁumbcr of writings were also increased. I think this proves that writers
become more active. Many repl(ies) can be another evidence."

A survey of the interactions in Round Five supports these student assertions.
While there were ten responses producing 2,797 words in Round Four, there were 16
responsessposted in Round Five (an increase of 60%), producing 3,575 words, an increase
of 28%. (See Appendix H.) Of these two were a fepeated exchange between student #3
and her correspondent from Missouri. Five students (#1, #2, #20, #22 and #34) received
two responses from the.ir peers. Round Five tdpics were more varied and interesting than
Round Four topics to 21 students. A review of the pos.tings in Round Five shows 46 were
made by 34 students, an increase of 12 or 35%. (See Appendix H.) The Collaborative
Story category elicited thirteen postings and generated four stories in a month. Of these,
Alma, drew five participants. The free choice category attracted six participants _;and
produced two topics on the part of the students; Shopping in Pusan and a Description of -

PNU. One topic (communicating with computer scientists) failed to draw participation.
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L CHAPTER 3

DISCUSSION AND ANALYSIS OF
THE QUANTITY AND QUALITY OF LANGUAGE PRODUCED

The Quantity of Language Produced

An analysis of the quantity of language produced in Round Four and Five reveals a

consistent attainment of goals. The word count of the three major assignments falls

Average Word Count for IWE Postings

Assignments with a goal of 500 words
Orientation Introduction Letter 450 words
Round Four Article 470 words
Round Five Article : 466 words

within a genegal range; the Orientation Infroduction Letter (450 words); the Round Four
Article (470 Words); and the Round Five Article (466 words). These averages are close to the
goal of 500 words per Article set by Ruth Vilmi, the IWE administratc;r. (See Appendicés I,
'L and M)

Although the word count of the remaining assignments in both rounds also falls
within a general rangé, an analysis of the Round Five reveals a slight decline in word
count in two assignments (the Response, aﬁd the Evaluation). For instance, the Round Four
Response posting by PNU students totals 7,414 words and averages 218, while the )
Round Five Response totals 6,289 words and averages 185. The Round Four Criteria
assignment totals 5,348 words and averages 157, and the Round Five Cﬁteria increases to

a total of 5,995 words or an average 176. While the Round Four Evaluation task totals
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7,405 words or averages 217, the Round Five Evaluation declines to 4,468 words total, or
131 average despite a more active Round Five with more numerous exchanges as

Table 1: Summary of Round Four Word Count

A. Article
' B. Response by PNU student
: ROUND C. Criteria
| FOUR D. Evalnation
E. Total words

15.09.98--14.10.98 :
Note: the average word count produced per student during Round

Fouris 1,051,
A B C D E
Total 15,564 7,414 5,348 7,405 35,731
Student : #5 #30 #30 #5 #5
Highest word count 930 448 340 420 2,300
Student . #25  #11 #2 0 #32 : #32
Lowest word count 392 110 103 88 1,168

discussed under the previous heading, Round Five Evaluation, in Chapter Two.

Table 2: Summary of Round Five Word Count

A. Article
B. Response by PNU student
ROUND C. Criteria
FIVE D. Evaluation
E. Collaborative Story
F. Total words

15.10.98--14.11.98

Note: the average word count produced per student duriné Round
Five is 1,060.

A B C D E F

Total 15,852 6,289 5,995 4,468 3,432 36,036
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Student #1 #3 #28 #6 #6 #6
Highest word count 792 264 319 228 364 1,544
Student ‘ #17 #7 #12 #13&33 #31 #15
Lowest word count - 232 99 - 88 88 168 756

The increa;sed language production in the Round Five Evaluation posting might result
from the expansion and dévelopment of student criteria through their IWE experience. If the
students feel that they have learned a great deal in one'area, it can be ﬁgued that they will be
motivated to express that newly acquired knowledge and awareness.

The slight decline in word production in the other Round Five tasks could be
accounted for by the fact that while seven weéks were reQuired by the students to complete
the Round Four tasks due to unfamiliarity with using the Internet, only three weeks were
évaﬂgble to complete the Round Five éssignm‘ents before the official deadline. Nonetheless,
Round Fbur p.roduced an aﬁerage of 1,051 words, and Round Five 1,060 which is an average.
increase of nine words per student in Round Fiye.

The new category of Collabprative Story, instituted in the first week of Round Five,
inspired the production of 3,432 words f;om thirt:een PNU students, the first posting of which
occurred on October 23“1 or approximately one week after its announced opening. The
response of those thirteen students to‘ the Collaborative Story category was quick, it was
maintained and it was of a healthy quantity (101 words per PNU student). A new
Collaborative Story posting by a PNU student resulted every two or three days over the 37-
day posting period from October 15® to November 24™. As ngted in Chapter Two, this

category motivated the students to write so much that they continued to post to this category
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ten days after the offic;ial deadline. Fortunately, Vilmi permitted postings after the official
deadline.

Table 1 above shows that student #5 wrote the highest Qord count in three categories
in Round Four; the 500-word Article, the Evaluation of IWE, and the total word count for all
four articles in Round Four. Student #30 ];_Jroduced the highest word count for two
assignments; response by a PNU student and the Criteria article. Studying Table 2 above
reveals that student #6 wrote the highest word count in_three categorieé in Round Five.; the
Collaborative Story, the Evaluation of IWE, and the total word count for all six articles in
Round Five. No one stucient produced the lowest word count in more than one task.

The Rhetorical Styles Used in Student Postings

In analyzing the rhetorical style used by the students as they completed both rounds, I
referred to thé article on Rhetorical Categories contributed by Lou Spaventa'(1998) to the
IWE Basic Handéut which explains seven modes and gives topic exampleé for each; |
descﬁptiqn, narrative, exposition, cause and effect, argument, process analysis and
comparison and contrast. (See Appendix I.) Tabie 3 summarizing the use of rhetorical styles
in both rounds is found at the end of the following detailed explanation.

Orienrarion

In the Introduction Letter, initiated during the Orientation Period as the first writing
assignment of the IWE, fifteeﬁ students utilized the narrative mode. For instance, el_éven _ ‘
narrated a story in the Letter about how they decided to become an English teacher, three a

story about a trip, and one a story about living alone. (See Appendices J and K.) In addition,
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the class described eight topics (self, family, Korea, hometown, PNU, boyfriend, Hangul the
Korea alphabet system, and pet) for a class total of 72 times. The expository style was
practiced 40 times by students as they discussed: their hobby; the language of English;.
university studies; the IWE; my future career as a riot police officer; current events (the
Clinton scandal and the IMF); food; my fu_tﬁre dream of studying Spanish; living ﬂear
Haeundae Beach; the special color of the sea; and historical rﬁyths. In'discussing the above
topics in the expository mode, students explained how and why things are the way they are
and also included some argument, some description, some analysis and/or some narrative in
their compositions.

Round Four

An analysis of the 500-word Arti;:le in Round four reveals that 18 Students employed |
the expository style to develop their topics. The student number is followed 'by their topic: #2
and #5 stress; #3 belebration; #6the Pusan International Film Festival; #7 English; #10, #12,
#32 and #33 my favorite writer; #11, #13 and #26 religion; #15 a Korean celebration; #17 the
Internet; #18 drugs; #19 the importance of Korea; and #20 and #31 the IMF.

Argument was the style employed by six students to develop their 500-word Article in
Round Fouf_: #23 A Great Hobby--Writing; #24 Why Is Korea Important in the World?; #25
The Importance of My Country--South Korea; #27 Why Is South Korea Important?; #30
Writing as 2 Hobby; and #34 Writing Is Easy and Useful. These students held an opinion on
a topic after reading a text, explained that opinion 1n a step by stép manner, and laid out the

points in the argument, as described in the article on rhetorical categories by Spaventa.
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Narrative was the style used by student #4 writing her Article about the IMF, and
student #29 iﬁ his article on a Korean celebrations.

An examination of the responses sent by PNU students to other students participating
in the IWE reveals that a combination of rhetorical modes is used in each student response.
For example, descriptién is used 31 times as the writers describe thenﬁselves, nine times to
describe their native country Korea, tWelve times to describe their keypal‘s country, eight
times to describe a country other than their native country or their keypéi's native éountry,
twice to describe their family and once to describe their university. On the other hand, the
narrative mode is used by 23 students: eleven learners discussed their hobby; six discussed
_the IWE,. using the Internet and the computer; six discussed how the IMF has limited travel
and full and part time job prospects for university students; one student discussed his return
to student lif& despite having a family; and one discussed his English teacher in Canada.
Finally, the expoéitory style, which often contains some argument, description, narrative with
an attempt at analysis, is used by 20 writers in discussihg threer topics. Fourteen learners
write about their future career or major, or that of: their keypal. Four send input to their
keypal about the form or content development of the keypal's Article. In addition, tV\;O
discuss the Article topic.

All students utilized process analysis (explaining how fo do things) when they wrote
their articlg on the criteria for good writing that they developed in Round Four.

In writing their Evaluation article for Round Four all writers employed the expository

style with a heavy emphasis on the narrative as they described what happened during the
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leaming process, what théy learned, how they mastered problcms, and what fhey learned from
their mistakes. At the end of their Evaluations the students entered a short process of analysis
and made recommcndations for future rounds of IWE.
Round Five

| Round Five saw the'descripti_ve sty_le used by six learners as they used detail and
spatial organization to develop their SOO-word Articles: #4, #6, #15 and #25 Shopping in
Pusan; and #22 and #27 PNU. The expository mode was employed by 13 writefs in
developing their Axticles: #11 and #31 family; #13, #14 and #17 celebration; #20, #29 and
#34 film; #23 and #24 PNU; and #28, #32 and #33 body language.

Argument was used by ten students to explore their 500-word Article topic, and the
stronger argumentative tone. of most of the Round Five titles is evident when compared to the
Round Four tftles (in paragraph two under the heading Round Four: #1 Why' Earlier Drinking
is Dangerous (M: .#3 Why is Body Language Important in our Communication?; #7 Frozen
Embryos; #12 The Right of Frozen Embryos; #16 White Superiority in American Movies;
#18 The Facts and S;:riousness of Drinking of Yoi;ths; #19 I Love My Family; #21 Drinking
at an Early Age in Korea; #26 Drinking at an Early Age; and #30 Family Is the Most
Important System in our Society. In six instances in Rlound Five titles students employed‘the
superlative (oﬁce), and lexis (five timeé) that indiCa&e the author's opinion such as, -
dangerous, important, right, seriousness, and superiority, in their titles. Round Four saw
students utilize only lexis like great and important in four instances. The argumentative tone

did not affect grammér choice in Round Four titles.
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The four students (#2, #5, #8, and #9) writing on the environmental topic of Green:
business strategy, acting green versus being green employed the cause and effect mode to
explore their t0pi§. |

Student #10 wrote her Article on celebrations in the narrative mode.

An examination of the responses from PNU students in Round Five shows that 33
utilized the expository style. Many used the narrative mode in the béginﬁing of their
response to explain a situation that they had experienced similar to the bne discussed by their
keypal. Then they moved to some analysis of the dynamics of the situation or the human
relationships in the situation which often resulted in an attitude change and a behavior
modification. Self-description was employed to introduce nine responses. Finally, five
students used the process analysis to give their keypal feedback on the format or the topic
development 8f their Article.

- The Collaborative Stories are written in the narrative style with students utilizing the
descriptive mode occasionally to des¢ﬁbe a ghéracter. In writing the Criteria article, the
learners used the process analysis mode. On the éther hand, to write the Evaluation article

- students compared and contrasted Round Four with Round Five, drew conclusions, and made

recommendations for Round Six.

Summary of the Use of Rhetorical Modes in Both Rounds
“The rhetorical modes employed by the PNU students include; narrative (N),

description (D), exposition (E), cause and effect (C & E), argument (A), process analysis

DS L
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{PA) and comparison and contrast (C & C). A summary of the use of rhetorical modes in
Rounds Four and Five follows. (See Appendix L)

Table 3: A Summary of the Use of Rhetorical Modes By PNU Participants

A. Rhetorical styles A. 500-word Article (5)
B. Introduction Letter (Orientation) B. Response from PNU Student (5)
C. 500-word Article (4) C. Collaborative Story (5)
D. Response from PNU Student (4) D. Criteria Article (5)
E. Criteria Article (4) E. Evaluation Article (5)
F

F. Evaluation Article (4) Total for"lBoth Rounds

l

A B C D E F L
N 15 2 25 * 56
D 72 31 4 718
E 40 18 20 34 158
C/E 7 11
A 6 16
PA 34 73
c/C 34

*Expository mode gmploy_ed with a heavy emphasis on the narrative (IN).

While it can be argued that some of the instances of thetorical use above vary in
length frorn a few sentences to entire articles, ﬁonetheless, each instance of use indicates the
students’ ease in using the mode and some awareness of the mode. It is encouraging to note

that every mode has been employed by some members of the class during their participation

-in the IWE.

Thé most frequently used style is the expository style and the second is the
descriptive. The ﬁlode utilized the least often is the cause and effect with seven in Round
Four and four in Round Five, although it was used in both rounds. The next is the argument
style that increased from six in Round Four to ten in Round Five. This increase might

indicate that students do move forward in mastering a variety of rhetorical styles simply

B
b
b3
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through practice, but the slow pace coﬁld be accelerated by teacher direction, instruction and
introduction of successful examples of previous student work. For example, 34 students used
thé comparison and contrast style in writing the Round Five Evaluation Article; however, the
teacher provided scaffolding by guiding fhe class through a discussion with an interview
sheet the day before assigning the Round Five Evaluation Article. It seems that the teacher
needs to interject and direct the learning ;;rocess by prdviding scaffolding for the students.
For example, the narrative mode does not really emerge as a distinct mode used in a posting
of a goodly length until the students are challenged by the Collaborative Stories introduced in
Round Five.

It can be said that the expository style is a good mode for students to begin writing in
their L2 since it allows them to write iﬁ shorter lengths in a variety of styles but in one
posting, and ghat a posting of some length. Students can become discour_age'd if they produce
a composition of what they consider is a short length, or a much shorter length than they
could produce in their L1. Yet, students do need to learn to be able to distinguish the
individual modes, to pry out them out, to expand énd develop them, and to decide when it is
appropriate to use them. For instance, the Round Five response article by student #8 to a
~ posting by a Japanese participant describing the summer festival of Tanabata could have
easily been developed into a comparison and contrast composition. But the responder simply'
narrated what Koreans do during Chilwoel Chilsuk, the Korean equivalent of the J apaﬁese

celebration. She failed to explain at what points the two stories are similar and different. In
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her conclusion she introduces a third element, the feast of western lovers Saint Valentine's
Day, without clearly corinecting itto thé two oriental festivals already mentioned.

In addition to introducing successful examples of previous student work, the teacher
can guide the development of student writing skill through topic selection. The choice of
topic can prompf students to produce an assignment of a good length and utilizing a clearly
defined rhetorical mode, such as the process analysis that the students wrote for the Criteria
Article in both rounds. The topic tapped into their immediate cxperiehce and they composed
interesting and well-organized postings (especially in Round Five) listing the steps they had
~ determined as essential in producing good writing.

Results of Language Analysis through T-Units

In order to compare objectively th¢ correct use of language in both rounds and,
thereby, assess the progress the class had made in written expression, the T-ﬁnit was
employed in this study. A T-unit as explained by Hunt (1965) is a, "minimal terminable unit,
... minimal as to length, and each . . . grammaﬁcally capable of being terminated with a
capital letter and a period”. More than one T—unif ﬁlay occur within one sentence. For
instance, this sentence contains two T-units: I had never used the Internet before this course,
and I was very excited to post my Letter of Introduction. for everyone to read, |

| Moreover, a T-unit as a measure of length of writing by an L2 learner is an objective
measurement 6f writing proficicncy, free from reflecting or analyzing errors in structure
resulting from the influence of the writer's 1.1 as explained by Larsen-Freeman and Strom

(1977). Also, as they state the 1.2 learner is more mature cognitively than an L1 learner
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mastering the same level of material, and not likely to limit the written production to less
than a T-unit, that is to utterances of a few morphemes in length. Therefore, the total number
of T-units used by the student was counted. In addition, the number of words per T-unit was
totaled because as learners master how to embed and to use subordinate clauses, they pack
the T-unit with more meaning than they did when a beginning writer. As they perceive
relationships in the topic being dcveloped; they select more structures to express those
dependencies, developments and relationships. Furthermore, the more sophisticated,

advanced and speéific vocabulary pool that they" develop through writing practice enables the

writers to reduce strings of main clauses into words and phrases.

Finally, the number of error-free T-units was counted. Only T—units free from
spelling, punctuation,lcapitalization and syntax mistakes were included in the count. The e-
mail attributaes discussed in the fourth orientation class in Chapter Two under the heading
Course Design were respected as valid: context; page layout (smjleys, pause equivalents,
creative punctuation); intonation; and summary. Internet structures were not disqualified as
incorrect T-units. T-units containing poor lexical choices were eliminated from the count as

well. -Although initial judgement might lead us to suspect that beginners would manifest the

greatest number of errors with intermediate writers making fewer and advanced writers even

fewer, research has shown that that is not exactly the case. As Larsen-Freeman and Strom
(1977) state, "The acquisition of grammar structures is not linear." I was curious to begin this
study and see what my class of writers had produced in this course conducted on the Internet.

I was also curious to see if I could speculate from the study results why the written
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production of advanced writers did not display a linear production in the mastery of grammar
structures, if that proved to be the case.

First, I decided to study the language used by the students in their first m.ajor posting
of 500 words ih the IWE, the Introduction Letter, and their final major posting of 500 words,
the Round Five A.rticle through the T-unit. (See Appendix N.) Analysis shows that the
-average number of correct T-units, and thé average number of total T-units used by each
student was higher in the Letter than in the Round Five Article. The average number of
correct T-units employed was 23 compared to 18 in the Round Fivé Article, and the average
nur'nber of total T-units was 47 compared to 40. These results mjght seem to indicate that not
only did the leamérs not improve their writing -skill through participation in the IWE, but in
fact declined from their initial level.

Howawer, if we examine the number of words written in each 500-word task and the
average number of words in each T-unit, we see an increase in word count from 450 in the
Introduction Letter to.466 in the Round Five Article, and an increase in the average number
of words in each T-unit from 10 in the Introductidn Letter to 12 in the Round Five Article. In
fact, the highest word count achieved by a single student increases from 620 words by student
#15 in Round Four to 792 by student #1 in Round Five.

It could be argued that s{tudents were exploring topics at a greater depth in Round Five
than in the beginning of the course, as first suggested in Chapter Two under the fxead;ng,
Results of the Evaluation of Round Five, by students #12 and #16, thereby requiring more

complex structures to express these more profound thoughts, insights, and relationships.
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Furthermore, under the same heading in Chapter Two students #34 and #29 observed that
Rbund Five was more interactive because students were replying to each other's postings
more often than in Round Four. This increased response to student postings could have
challenged students to think through more thoroughly their positions on issues. Explaining
that enlarged perspective' would have required more complex structures.

Secondly, I decided to cOmpére the length of each Round Five Article with the length
of the T-units used in the Articles. (See Appendix 0.) Analysis of the chart reveals a pattern
of four groups within the class. The Articles with the highest word count (792 to 517)
contained T-units ranging in count from 17 to eleven words per T-unit. Then, the Articles
with the next highest word count (494 to 468) grouped themselves in the range of twelve to
nine words per T-unit, while the third group (468 to 408) ranged from fourteen to ten words.
Finally, the feurth set of Articles (406 to 232) included T-units from twelve to seven words.

I speculated that as the wﬁters gained in experience and confidence, they explored
topics more thoroughly and more deeply which resulted in greater word counts and T-unit
length. The l;eamers would pack T-units with me';aning as they learned how to conjoin or to
relativize ideas, and as their vocabulary pool expanded to include more sophisticéted and
more specific words. However, as they wrestled with expressing ideas at a greater scope and
- a greater depth, they might encounter structures that they had not practiced often, thereby
making mistakes utiﬁzing the structures. This might account for the movement among the
four groups from productions of lesser word length and T-unit length in group D to an

expanded word count and T-unit length in group C to a higher word production but a
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decreased T-unit length in group B wifh an increase in both word count and T-unit length in
group D.

Therefore, I decided to examine the kinds of errors in the student productions to see if
m_oré basic errors were made in the compositions of Jesser word count and T-unit Ieﬁgth and
if the more complex errors were made in those of a higher word count .and T-unit length, (See
Appendix P.) For the study I chose the students who had the highest 'and the lowest scores in
the Introduction Letter (students #15 and #24) and in the Round Five Article (students #1 and
#17) for a total of four samples I then included the Round Five Art1cles written by students

A #15 and #24 as well as the Introduction Letter produced by students #1 and #17 for a total of
eight samples. The four categories of the samples from the Introduction Letter range from
285 words to 380 to0.540 to 620. . The word count from the four categories of examples from
the Round Fiwe Article is 232, 351, 455 and 792. The errors are charted in the order in which
they manifest in the categories, beginning with category one and moving to the final category
and ranging from the most frequent to the less frequent in the hopes of discovering a pattern.

"The four most repeated mistakes manifesf in the first or the second category, or the
compositions with the lowest and the second lowest word count: an expression that bonveyé
meaning but that a native speaker would not use for a total of 42 eIrors; the article for a total

of 42 mistakes; the preposition for a total of 29 errors; and vocabulary for a total of 22
mustakes. These persist throughout all seven or eight categories. An example of an

expression that a native speaker would not use is, "In this sense, my university get a
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possibility to develop more and more," by student #24. A second example'is, "On the earth
who (has) the real right to (a frozen) embryo?” by student #12.

Four error types appear in the first category, but number only one or two and do not

repeat much in the othér categories: missing word(s); tense; time transition word; and place

reference. Of these, the missing word problem displays once in categories three and four,
three times in category six, and twice in the final category. The tense error appears twice in
the fourth category.

The second category sees s.ix mistakes: adverb; participle; Ispelling; modal; aspect;
and subordinate coordinator. Only a few repetitions of these errors occur in the other
categories. For instance, tﬁe adverb is not used correctly three times in category two, once in
category four and twice in both categories six and seven. The participle error appears 6nce in
categbﬂes twe, four and seven. Spelling poses a problem only oncé in category two and
twice in category six, while mistakes with the modal are made only once in both category two
and six. Finally,‘on]y one error is made with aépect and one with a subordinate coordinator
in category two. | |

Three errors manifest in category three: the plural; the conjunction; and voice. Once
it appears, mistakes with the plural occur once in both categories four and five, twice in
category six, and once in both categories seven and eight. Errors are made with the-
conjunction once in category three, four and six, while one is made with voice in category

three. Mistakes with subject verb agreement occur once in category five and twice in
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cétcgory eight. An error with the gerund manifests once in category six and with the
collective noun twice in category eight.

To sum up, errors group into two rather distinct sections in this short study: those that
appear at the beginning of the course in compositions of all levels (low, mid-level, and high
word count) and those that reflect student.effort to embed, to subordinate, that is to show
relationships among concepts. A third grc;up of errors appear in the first category, but they
do not display in any other category. The mistakes that indicate student attempts to pack
more meaning into their compositions, into their sentences and into the T-units composing
the sentences are; the participle, the subordinate coordinator, the conjunction, the gerund, and
the collective noun. Otﬁer errors in this second group suggest student effort to utilize more .
complicated structures such as the modal that expresses nuance or adds affect on the part of
the speaker t@ the verb, asi)ect, and vqice. These appear in the compositions of higher word
count in the Introduction Lette_r and’in the corﬁpositions written in the later part of the course
in Round Five which seems to indicate that thé writing skill of the PNU participants in the
IWE has improved as a resuit of the course. Thué, it would seem that errors should be
carefully studied by an instructor to verify if they indicate mistakes, or if they indicate
practice and effort on the part of the student to express more at a greater depth. Indeed, the
results of this short study on the language through T-units would seem to substantia_te Briere's
(1977) finding, introduced in Chapter One, that, ". . . fluency and quantity, grammatiéally
correct or not, are necessary predecessors to learning quality of expression.”

Does Internet Language Provide Scaffolding between Oral Discourse and Written Discourse?
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The fourth study investigated the midground between spoken and written discourse
that e-mail language occupies (Bruner, 1983; Cazden, 1988). Is e-mail English appropriate as
nontraditional scaffolding for language learners moving from the less formal spoken word to
the more formal written word?

The IWE offers a 'Vf;riety of tasks that move from the formal 500-word Article in each
round to the reflective pieces (Criteria, Evéluation) to the chatty Response posting The
Introduction Letter includes a mix of all three task styles because students chat informally
about themselves and their interests, for example, reflect on aspects of their life as a student
and forinally present perspectives on current events or their hometown. The Collaborative
Story is not included in every round.

For tlﬁs short study I chose the work from both rounds of Student #19 who placed at
the upper edge of group B in the study comparing posting length and T-unit length in Round
Five (See Appendix 0.), Student #18 who placed in the middle of group C, and Student #17_
who placed at the bottom of group D. |

The Response postings of all three learners in both rounds display a lowered T-unit
count. I éxamined the construction of T-units in all six Response postings and found that
basically students were utilizing the éimple S-V-O sentence construction. A discﬁssion of
any variations on the S-V-O construction follow. - Table Four summarizes the detailed
comments beloﬁ at the end of the discussion. Student #19 used thfee questions in th;;

Table 4: Analysis of Task Style through T-units
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ORIENTATION & ROUND FIVE
ROUND FOUR :
A. Introduction Letter A. 500 word Article
B. 500-word Article B. Response
C. Response C. Criteria
D. Criteria D. Evaluation
E. Evaluation E. Collaborative Story
] Eﬁ:’:
A B D - E F H I J
S#19 48 42 10 24 47 19 17 38
434 540 110 286 516 170 100 340
9 13 11 12 11 9 6 9
S#18 38 44 21 12 39 12 14
360 494 276 104 450 132 130 ---
- 10 @ 11 13 9 12 11 9 .
S#15 69 46 16 38 16 17
620 418 153 --- 351 220 144 ---
9 9 10 9 14 9

Round Four Response posting to draw his readér into his discussion in an attempt to initiate a
-»

dialogue. In Round Five posting the writer used one question. Student #18 used one tag-
question and one question in the Round Four Response, while using oﬁe corﬁplcx sentence in
Round Five. Student #15, thé lowest placed writer in the above mentioned study discussed in
Appendix O, employed a larger range of structures in fhe Round Four posting than either
Student #19 or #18: two compound sentences; one tag question; and one question. In Round
Five this student used oﬁe question. Thus, it would seem that students respoﬁded tq the more

chatty sitnation with structures that invite response from their peers and direct

Table 5: Summary of Structures Used in Rounds Four and Five Response Postings

S#19 S#18 S#I5

ROUND FOUR  Compound sentence 2

i
i
|
i
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Tag Question 1 1
Question 3 1

ROUND FIVE Quelstion 1 1 1
Complex sentence 1

comrmunication.

The oppoﬁunity to read Response postings written in a casual, éonversational style
dllows the learners to examine and study through collaboration what this community of
writers (both they and their peérs) send to the site. Thus, the reading and writing skills
support the speaking and listening skills, making the four skills interactive and supportive of
one another. |

The IWE organizes 2 virtual conference, tha_z VLC, occasionally. A VLC was
scheduled after the élosé of the term. I offered students the uselof my single office computer
for this adventure in communication, but none shbwed for the opportunity scheduled af 3
AM. Korean time. I would like to engage in sﬁch a synchronous (real-time) event with my
students in the future, investigate the language produced, and track the scaffolding studeﬁts
offer each other to facilitate communication; encouraging negbtiation by repeating;
rephrasing; simplifying langﬁage so the peer can understand it; asking questions so ‘t_l_le peer
has something to talk about; and extendjng- the peer's utterance. _This brief study of this
asynchronous (time-delayed) interaction through the Response postings in Rounds Four and

Five persuade me that such a study would be worthwhile.
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CHAPTER 4
CONCLUSION

To conclude, the stﬁdents were motivated to participate in the IWE project from
the initial stages of thé project to its c;onclusion. The course ciescription attracted 34
students to register for the class. In the first Ozientation_meeting, students gave oral
feedback that they were excited about the Advanced Writing Courée being c;ffered
through the Internet. By the second class meeting all 34 students arrived in the c_lassroom
with the four required documents downloaded from the site and filed in a binder. During
the fifth meeting format mistakes appeared in the writing assignment, the Introduction
Letter, that the students brought to class. Though dis'couraged with the mistakes, the
studentis ﬁ.emained motivated throughout the course, collaborated with eabh ofher,
followed all teacher suggestions to improve their work, completed work tasks to correct
errors, and came to the instrt:;ctor's office afte; hours to discuss persistent problems.

In Round Four six students had succeésfully posted their Introduction Letters |
(three to the Letter site and three to the Test site, just one step away from posﬁng on the
Letter site) which greatly motivated the rest of the class. All but one of the students
would succeed in posting the Letter by the ninth meeting. Throughout both Roﬁpd Four
and Five, student discussion remained active as writing criteria, correct structures and

advanced vocabulary were being circulated in the class while students discussed samples
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of student-generated work. Peers asked each other questions to further the discussion and
often requested clarification of a partner statement. |

That students were exploring writing criteria and language was observed by the
teacher in class. In tho eighth meeting during Round Four, for example, a peer told his
partner that she should catch as many of her writing mistakes (errors in the mechanics of
writing) before presenting him with her paper. During the tenth moeting of fhe same
round another student wrote that while the other students learned how to add facts to
support their arguments, she had learned that adding her personal comment to her
composition would make it more intercsﬁng to her reader. It seems that the collaborative
approach. has fostered a spiﬁt of coi'nniunity and trust in this writing class. Studehts trust
each otho; enough to speak directly to each other and value their personal experiences.

Enthusiasm for the class remained high. Before the second meeting of Round
Five the participating teacher from Singapore‘suggested opening a Collaborative Story
site. Students were so enthused by this new offering that they continued to post a total of
seven contributions up to two weeks after the Round Five dead line. Moreover, one
student came to visit me in my office after hours to hand in all three assignments before
their due date. She said she was so excited about the IWE that she could not Wéi_t to
complete the assignments.

After the tenth meeting I sent Vilmi the titles suggested by my students for Round

Six to begin in February. She sent an e-mail of appreciation, repeated the appreciation in
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her posting of February 7% which introduced Round Six, and asked if the PNU students
were interested in compiling and posting the statistics for Round Five. Three volunteers
came to use my computer after class in my office, and I saw how enthused they were they
saw the posting appeér on the site after they sent it in.

Students #5 and #11 each received one vote to be includeti in the IWE electronic
Journal. Even though students actually neede;d two votes or more fo be incllude.d, the
class was proud fhat two PNU students had received recognition that they were writing
well from.their peers. This positive feedback substantiated Ruth Vilmi's own positive
comment in her October 11% posting t.o the Forum.

" Another criteria for the IWE is how many of the 34 students in the Advanced
| Composit.ion Course experienced success. Of the 34 students enrolled in the class, 19
had on.e or more oﬁportunities to experience success above the success of completing the
postings for each Round. (See Appendix Q.).

Like many of my teaching colleagues; I complained that students did not assume
responsibility for their work. But, through collaboration students take on much of the
responsibility that teachers have harbored in the past. Perhaps this .collaborative approach
to work and to authority affects, at least in part, the energy, the enthusiasm of th_e students
in this course. After all, students cannot assume re;sponsibility until they assume

authority. Because someday my students will have to write in English without me, I think
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the IWE offers a good opportunity for them to practice with support and in collaboration
what they might well have to do alone in ’;he future.

The very source of student frustration was the source of their motivation: The
affect of w'n'ﬁng on thé Internet. The technical challenge of learning how to post
successfully on the IWE site did frustrate the students, especially iAn- the initial stages of
the project. However, once %hey mastered the technical expertise re;,quired by the project,
they began to explore tc-)pics at a greater scope and at a greater depth as indicated_ by four
pieces of evidence: (a) their written and oral feedback; (b) the quantity of work producéd;'
(c) the quantity and quality of the rhetorical modes employed; as well as (d) the quality of
the language. The source of their motivation was the source of their frustration: The
 affect of ;Js.fﬁting on the Internet. As they wrestled with the abové mentioned technical
challenge, they remained sustained by the excitement of being able to exchange opinions
with participants from around the world and the promise of being witnessed by an
international audience of their peers. |

In evaluating Round Four 19 students volunteered that the IWE was a positive
writing experience, and 22 that it improved their writing skill. Although 15 attested to
initial computer anxiety, 26 claimed that it developed their Internet skills. Studépt #4
described the affect of writing on the Internet in these words, "J‘klmost'everyday I thought
about my introduction, article and rcspon'ses to someone.” .What motivated the writers?

Interest in learning about cultural differences was cited by 22 students and the chance to
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express and exchange opinions with overseas peers by 25 others. Several students
suggested that the length of a round be increased to five or six weeks, énd Vilmi did
follow this suggestioﬁ for Round Six, begun in February.

In the student Evaluations pf Round Five, ten claimed that paﬁicipating in the
IWE improved their writing skills, nine that it improved their Interﬁet skills and 12 stated

that because their Internet skills had improved in Round Four, participating in Round

" Five was easier than Round Four. The Article postings from the 34 PNU students

increased from 33 in Round Four (one student did not post an Article) to 46 in Round
Five, even though students in Round Four required seven weeks to post all assignments
and in Round Five only three. Did computers make these students better writers?
Compute;'; do‘ not make students better writers, but they apparently did make the students
more productive, and as Briere (1977) has indicated, quantity is important because it
appears that students must produce a certain quaﬁtity before they achieve a level of |
quality in their writing. |

Students #6 and #12 wrote that this improvement in Internet and computer skills
led to enough ease that students began to explore opinions and topics at a décper level.
Indeed, student #29 claimed that students Weré replying to each other more ofteﬁ__in
Round Five. Moreover, five students volunteered that Round Five was more interactive

than Rdund Four. Examination of the exchanges in Round Four show that students

produced ten exchanges for a total of 2,997 words, while in Round Five they produced 16




66

(a 60% increase) for a total of 3,575 words or an increase of 28%. PNU students were
excited to receive responses from students overseas at the University of Missouri at
Columbia, at HUT in Finland, at Super Elec in F_rance, at the Technical Universitly in
Czechoslovakia, at Na;goya University of Foreign in Japan, as well as students at a
Korean institﬁtion, Sogang University.

The second benefit from improved skills on the Internet and the comﬁuter was
increased time to read peer postings as attested to by sfudents #15, 19, 21 and 31. First,
this increased amount of time dedicated to reading peer work helps students develop
awarenss of how they rest}ond to what their peer .wrote. Theiz then can refer back to their
own writing and become aware of how their words are being read by others. Secondly,
reading tI;; response postings, written in a casual, conversational style, allows the reading
and the writing skills to support the spoken discourse. The learners e_xamir__le and study
what they send and what others have sént to the site. Writing for the Internet makes the

four skills more interactive and supportive of ;)ne another.

Analysis of the quantity of language produced shows that the average word count
per student increased from 1,051 in Round Four to 1,060 in Round Five. The total
number of words written in Round Four for the Criteria posting increased from 5,348 in
Round Four to 5,995 in Round Five. Perhaps the students Had more to say in Round Five

because they are eager to discuss what they learned about writing criteria, and perhaps
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they are secure in their knowledge because it is based on recent and solid writing
_expen'ence with the ITWE.

| Examination of the use of rhetorical modes in the course ihdicate that every mode
was utilize_d by some students duﬁng the two rounds. Although the instances of use of
the styles vary in length, nonetheless eacﬁ instance indicates some ease in use and
awareness of the modes. The most frequently employed rhetorical style was‘ the
expository mode. Perhaps this student choice indicates that the expository style is a good
choice for L.2 beginning or intermediate writers to employ because it en.ables them to
produce compositions of a good length éinc_e it draws upon a variety of styles such as
narrative, descriptive or caﬁSe and effect. Sfudents complain of bei_ng discouraged if they
produce \;ork of what they consider to be a short length or of a length shorter than what
they produce in their L1. Bven if arguing that the expository style is a good choice for
beginning or low intermediate L2 writers, nonetheless they do need to learn how to
distinguish the modes, to pry them out and expand them, and to decide when it is
appropriate to use each rhetorical style. Thrdugh careful selection of the topics offered to
the students the teacher can gﬁide the students in choosing a style to practice. For
instance, a topic such as Writing Criteria wouid lead the learners to develop a pfo_cess
analysis assignment on the steps involved in wriﬁng a good composition.

Analysis of the discourse utilized by the writers through T-units revealed that.t.he

average number of words per T-unit increased from ten in Round Four to twelve in
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Round Five, thus indicating that students were learning how to pack T-pnits with more
meaning by conjoining, relativizing and incorporating more sophisticated and advanced
vocabulary into their compositions. As they explored their topics at a greater scope and at
a greater depth, they e;(ploréd relationships and practiced how to express those newly
percei{red relationships through correct grammar. Further study of the. word count of the
Round Five Article and the number of T-units in each Article showed that aé students
pushed their writing to greater lengths, they also pushed thé T-unit to greater length until
they reachéd a point at which the nﬁmber of T-units declined but the word count |
continued to expand. This seems to indicate that the studenté. are balan.cing the mastery
of two skills: wﬁting a coxﬁposition of a longer length, and perceiving and exp‘ressing the
' relationsh.ips among ideas that appear when topic development is expanded. Student
attention is directed at th¢ skill that needs greater effort until that skill is accomplished |
with ease ana the student attention can swing back to the second skill.

To sum up, I learned that as my students were learning how to perceive and
express the relationship of thoughts through their writing experience, I was learing to
perceive the relationship among the features, the processes and the components of their
learning process. In addition,.I learned {or relleamed at the profound level of exp_erience)
that motivation is the key element t.o learning. Students can surmount great frustration
through persistence, provided that they want to complete the task or learn the material and

prbvided that they receive appropriate support from the instructor and through
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collaboration from their peers. Ilearned great respect for my students as they conquered
that initial Internet anxiety and grew in cor;fidence. In the future I will support the
learners as they wrestle with the technological challénges of the Internet and the computer
through discussions of how they are mastering valuable workplace skills such as word
processing anci electronic ccjnununicaﬁon in this course.

Finally, I learned that teacher decisions in the classroom need to be Based on more
than intuition, the natural inclination as a result of my personality. Intuition can be an
initial guide. But, the numbers I accumuléied through analyzing fhe students' work
inform my teacher judgment and give me, as an instructor, a secﬁrity and an authority in
the decisions I make. The étuden_t feedback, Both oral and written, support those

. . .
numbers, infuse them with meaning, balance and, thus, inform my future intuitive

decision.
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Appendix A: Round Four Topics for Article

“Topics Topicsto ~ Numbered ROUND FOUR

selected by  which PNU sequence Keywords: topics for articles

PNU students

students. responded
0 0 1 Plagiarism: plagiarism & student work
4 0 2 Celebrations: celebrations
3 0o 3 Writing: writing as a hobby
4 3 4 Stress: stress--can we avoid it? -
2 0 ‘ 5 Communicating: communicating with

people on the Internet
1 0 _ 6 Drugs: which drugs, if any, should be
legalized _
5 0 7 Religion: importance of religion
2 0 : 8 Global: should English be the global
) language?
4 ° 0 9 Writer: my favorite writer
- _ 4 0 10 Your choice: The Importance of Korea :
3 0 10 Your choice: IMF
0 31 - Introduction letter
Total Total

students: 33 students: 34

70
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Appendix B: Round Five Topics for Article

Topics Topics to Numbered ROUND FIVE .
selected by  which PNU sequence Keywords: topics for articles
PNU - students :
students responded
2 1 1 Embryos: the future of frozen embryos
4 5 2 Celebrations: celebrations in my culture
4 6 3 Films: popular films
' | ~ Green: business strategy, acting green
4 2 4 versus being green
Communicating: communicating with
0 0 5 computer scientists '
4 10 6 Drinking: drinking at an early age
4 | 7 7 Family: importance of the family
4 1 8 Body: understanding body language
University: the best & the worst of my
3 ' 3 9 university
=y 5
4 : 0 10 " Your choijce: Shopping in Pusan
1 0 10 -~ Your choice: Description of PNU
Collaborative '
4, 0 : story " Story: Bad Memories, 23 Oct 1998 °
Collaborative %
5 0 ‘ story __Story: Alma, 28 Oct 1998
Collaborative
3 o story Story: Via's Diary, 11 Nov 1998
Collaborative ‘ o
1 - 0 story . Story: The Bear, 24 Nov 1998
Collaborative-  Story: The Unfortunate Condition, 25 Nov
0 : 0 story 1998

46 35 Postings initiated by 34 PNU students.




72

Appendix C: Round Four Topics Repeated in Evaluation

Students

IWE is a good project

Participation improved my writing in English

Participation improved my Internet skills

Initially I had anxiety about working on the Internet

Expressing & exchanging opinions

Cultural differences

Recommend greater variety of topics & student-suggested topics
Single mention topic in Appendix C

Total comments per student

SEEoTEHE oW

Note: Students volunteered a total of 153 comments (including both
repeated and single mention topics), or an average of 4.5 per individual
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Appénd:’x C: Round Four Topics Repeated in Evaluation p2

Students

IWE is a good project

Participation improved my writing in English

Participation improved my Internet skills

Initially I had anxiety about working on the Internet

Expressing & exchanging opinions

Cultural differences _ :
Recommend greater variety of topics & student-suggested topics
Single mention topic in Appendix C

Total comments per student

SrmoHHYOwe

Note: Students volunteered a total of 153 comments ( including both
repeated and single mention topics), or an average of 4.5 per individual

A B ¢ D E F G H I ]
27 X X X X 4
28. X X X X 4

29. X X X X X 5

30. - X X X 3

31, X X X X X 5

s 32 X X X X X X 6
33 X X X XX 5

3. X X X X 4
Total 19 22 26 - 15 25 22 11 13 153




74

Appendix D: Single Mention Comments in Round Four Evaluation

Student  Comments
1. Leamed to read critically through participating in the IWE
Recommend a longer round
5. Recommend user friendly Basic Handout -
6. Recommend a longer round
' Participating in Round Four gave me a chance to think deeply about one topic
7. when I wrote my 500-word article & read peer articles on the same topic
8. L eamed problems comimon across cultures
13. Recommend improved university co.m'puter facilities
Recommend improved university computer facilities
15. Recommend more checklists to improve written English
16. Rec’:ommend'awarding certificates to participants
19. Recommend more explanaﬁon of why article is sent to Invalid site
23. Recommend more active exchange
27. Recommend a longer round
Recommend user friendly Basic Handout
33. Recommend awarding certificates to participants

Toral: 11 single mention comments, one duplicated & one comment repeated three times
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ROUND Type of posting by Response from Word Type of Wor
FOUR PNU student count postingby cowr
PNU
15.09.98- student
14.10.98
2. Response letter to HUT HUT 196
student Introduction
Letter
3. Article on celebration: American student, 143
the Korean festival of University of Missouri
Chu-suk at Columbia '
5. Article on stress Vietnamese student, 182
University of Missouri
at Columbia
Sogang University 312
11 Article on religion Sogang University 280
' University of Illinois at 340
Urbana-Champaign
17. Article on the Internet .~ Sogang University 364
21. Introduction Letter Vietnamese student, 360
University of Missouri
at Columbia _
-t Introduction Letter HUT 364  Responseto 256
~ response
from HUT
student
Total: 2,797 words produced in 10 exchanges 2,541 256
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Appendix F: ;Round Five Repeated Topics in Evaluation

students
Enjoyed Round F1ve
Participation improved writing in Enohsh
Participation developed Internet skills
Improved Internet skills made participation in Round Five easier
Cultural differences
Communicate with students overseas
Expressing & exchanging opinion .
Round Five topics were more attractive, varied & controversial
Unchanging format makes participating in Round Five easy
Collaborative story is a new & interesting category - |
Round Five is more interactive than Round Four

. Single mention topics in Appendix G '
Total comments per student

ZEZrRSrmanM Y0 we

Note: Students volunteered a total of 1 21 comments (including both repeated and
single mention topics), or an average of three per individual
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Appendix F: Round Five Repeated Topics in Evaluation p2
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ZEOrRSrmoTmEg 0w

students
Enjoyed Round Five
Participation improved writing in English
Participation developed Internet skills
Improved Internet skills made partlc1pat10n in Round Five easier
Cultural differences
Communicate with students overseas
Expressing & exchanging opinion

- Round Five topics were more attractive, varied & controvcrsml
Unchanging format makes participating in Round Five easy
Collaborative story is a new & interesting category '
Round Five is more interactive than Round Four

. Single mention topics in Appendix G
Total comments per student

Note: Students volunteered a total of 121 comments (including both repeated and
single mention topics), or an average of three per individual

A B C D E F G H I J K L

>4

23. X X
24. -» ' X
25.

26. X
27.

28.

29.

30. X
31.

32.

33.

34, X X X

<
SEEERR
=
SR =
MMM X
SRR
M b b

VEVRENVEY
5

Total 10 10 9 12 8 6 10 21 3 & 10

M N
4
2
4
5
5
2
2
5
X 4
X 2
2
5
14 121
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Appendix G: Round Five Single Mention Comments in Evaluation

S_tudents Comments

3.

Both Round Four & Round Five topics are ints

4.

Voting for Journal article develops writing cri

Liked miscellaneous topics |

Round Five topics required more knowledge, |
internet skills helped Ss write in depth

Round Four topics are easier

10.

Round Four topics are difficult, & Round Five

12.

Round Five topics required more knowledge, |

“internet skills helped Ss write in depth

15.

Spent free time reading TWE articles instead o

17.

Letting students suggest .topics will motivate v

18.

Round Five is better than Round Four

19.

Participated more actively in Round Five & re:
Five than in Round Four

2].

I can read many articles

31,

Had time to reed many articles because I was
Round Five than in Round Four

32.

Round Five topics are easier

Total: 14 single mention comments
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ROUND Type of posting  Response from Word " Type of Wor
FIVE by PNU student | count postingby  cour
15.10.98- PNU
14.11.98 student
1. - Response to Sogang University 216
article on religion
Response to HUT 158
article on drinking
3. Introduction letter ~American student, 385  Respomseto 168
: University of Missouri response
. _ at Columbia letter
Response letter to  Sogang University 216
article on film’ -
7. Article on frozen  Sogang University 330
embryos
15.. Article on my Sogang University 144
university, pros & -
cons
18. Article on Super Elec, France 80
- drinking
20. Article on film Sogang University 288
Article on film HUT 112
22. Response to Sogang University 156
article on drinking -
Article on PNU Sogang University 315
26. Article on  Sogang University 234
drinking -
27. Article on PNU  Technical university 169
Brno, Czechoslovakia
32. Article on body Nagoya University of © 74
language Foreign Studies, Japan
34. Article on film -Sogang University #1 266
Sogang University #2264
Total: 3,575 words produced in 16 responses 3,407 168
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Appendix I Rhetorical Categories
(Downloaded from the IWE Basic Handout)

Written by Lou Spaventa at Error! Bookmark not defined.

1. NARRATIVE: telling a story, almost always in the first or third person and in the
past. What's important here is the time order of the story and links between what happens.
Good stories also have an element of the unpredictable, and keep the reader interested in
what happened next.

Examples: overcoming the odds, a cross-cultural experience, my favorite place

2. DESCRIPTION: descriptive writing demands close attention to detail and very often
makes use of spatial organization. When describing people, writers often use behavior to
illustrate a person's character. What did the person do and what does that tell you about
him or her? A third category of descriptive writing (beyond places and people) is
classification of things according to characteristics they share or in which they differ: for
example, an essay on different methods of transportation would fit in this area.

Examples: my family portrait, a working woman, utopia

3. EXPOSITION: describing how things are. Exposition is often the writing we read in
magazines telling us why things are the way they are. It may contain some argument,
some description, some analysis and some narration, but its main purpose is to
explaia. : '

Examples: one precious thing, language, the meaning of (a film)

4. CAUSE AND EFFECT: this writing tries to explain why things happen and differs
from exposition in that it usually does not present a clear cut answer and deals with a
subject on which writers have differing opinions.

Examples: social problems, appearance and success, industrial development and global
pollution | : :

5. ARGUMENT: is probably the most popular form of academic writing for students.
You read a text or use some other information to form an opinion on a topic. Then
you write your opinion in a step by step manner, laying out clearly the points in your
argument. EFL students often have trouble with the form of argument in English.
English requires a linear connected style when presenting an argument for
consideration.

Examples: person of the century, abortiqn, what kind of family is typical
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. Appendix I Rhetorical Categories p 2
(Downloaded from the IWE Basic Handout)

Written by Lou Spaventa at Error! Bookmark not defined.

6. PROCESS ANALYSIS: how to do things. Recipes for cooking fit into this category
as does how to fix a flat tire or figure out the Tokyo subway system. Process analysis
essays seek to teach people how things work.

Examples: how (it) works how to . . ., how a man (woman) becomes a man (woman) in
my culture -

7. COMPARISON AND CONTRAST in this type of essay the top1c is being
discussed

in terms of similarities (comparlson) and differences (contrast). Drawing up a list of

similarities and differences before you write will really help you lay out the essay. It is

also common in such essays to finish by deciding for some reason Whether the similarities

~ outweigh the differences or visa versa and what this means.

Examples: Marriage across cultures, cats and dogs, the world at war, the world at peace
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Appendix J: Introduction Letter Topics and Word Count

A. Students ' - A. English
B, Self ' B. Single mention topics (detailed in
C. Family Appendix T) _'
D. Korea _ C. Number of topics (total of 24 topics
E. Hometown volunteered by students & an
F. PNU : _ - average of four topics per student)
- G. Hobby : - D. Word Count (average per student
H. Trip 450 words)
I. Future as an English teacher ‘
A B C D E F G H I J K L M

1. X X X X 4 540
2. X | X X 3 371
3. X X X X X X 6 480
4. X X . X X 4 430
5. X X X X T4 480
6. X X X 3 462
7. X X X 3 558
8. X X X X X 5 390
9, X X X X X X 6 560
10. X X X X 4 420
11. » X X X 3 440
2. X X ' X X 4 560
13. X _ X 2 539
4. X X X 3 528
15. X X X X X X 6 620
16. X ' X X 3 400
17. X X X X 4 380
18. X X X X 4 360
19. X X X X 4 434
20. X X 2 405
21. X X 2 400
22, X 1 416
23. X X : X 3 . 288
24. - X X X X X 5 285
25. X X X 3 400
26. X X X X X 5 480
27. X X X X X 5 518
28. X X - X X 4 532
29, X X X X X 5 407
30, X X X X X 5 451




Appendix J: Introduction Letter Topics and Word Count p2

&3

A. Students _ A. English
B. Self ' B. Single mention topics (detailed in
C. Family - Appendix J)
D. Korea C. Number of topics (tota] of 24 topics
E. Hometown volunteered by students & an
F. PNU ' B average of four topics per student)
G. Hobby E D. Word Count (average per student
H. Trp 450 words)
I. Future as an English teacher
A B C D E F G H I J K L M
31. X X 3. 432
_ X
32. X X X 6 405
_ X
X
X
33. X X X X 4 420
34. X X X 3 502

Total 31 15 3 17 6 21 3 10 10 15 131 15,293
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Appendix K: Round Four Single Mention Topics in Introduction Letter

Students Comments

4, Describes her boyfriend

7. Hangul, the Korean alphabet

. 10. Pet
: I 12. Discusses her studies
| 15. | Narrates story of how she met her boyfriend
',':: e . 18. | Describes the IWE & why it is a good idea
28. Explains why he has chosen his Ifu_ture career as a riot police officer
~ 29.  Narrates her life living alone
31. Discusses cuﬁent events; IMF, the Clinton scandal

Discusses food ‘
32. her future dream of studying Spanish
' living near Haesundae beach (near Pusan city)
the special blue color of the sea '

33. - Discusses historical myths & why she likes them

Total: 15 single MENtion Comments
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Appendix L: Round Four Postings Word Count

Students

500-word Article

Response by PNU student
Criteria Article :
Evaluation of IWE Article
Total word count

TME Y0 w

Note: the highest and the lowest score in each category are in bold

A B c D E F
1. : 555 420 112 144 1,347
_ ‘ ' 9/22 168 ' -
2. 465 9/24 180 103 276 1,192
3, 602 —~- 144 143 889
o 9/23 180
4. 405 10/9 252 156 363 1,786
9/24 170 - N
5. 930 10/9 110 190 420 1,820
6. 455 204 144 234 1,037
7. 420 144 135 330 1,029
8. 495 . 187 182 228 1,092
9. - 468 135 144 150 897
10. - 560 221 169 121 1,0491
11. 434 110 110 - 264 918
12, 616 270 . - 225 1,111
13. 560 130 130 252 1,072
14. 435 169 . 198 165 967
9/25 200
15. 418 9/30 231 153 210 1,212
16. 481 - - 370 851
17. 380 - - 154 130 228 892
18. 494 . 196 276 104 1,070
19. 540 247 110 286 1,183
20. 408 189 182 308 1,087
21. 416 231 139 © 130 916
22 - 156 130 176 525
. 9/29 270 '
23. . 336 10/8 276 308 144 - 1,334
24. 420 196 176 168 1,077
25. 392 117 122 210 841
26. 319 154 140 242 855

27. 520 240 112 273 1,045
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Appendix L: Round Four Postings Word Count p2

Students

500-word Article

Response by PNU student
Criteria Article

Evaluation of IWE Aurticle
Total word count :

MO0

Note: the highest and the lowest score in each category are in bold

A B ¢ - D E F

28. 407 - 210 198 204 1,018
29. ' 385 126 - 192 204 907
30. 384 448 340 140 1,312
31. - 352 169 - 286 294 1,101
32. 408 150 117 88 763
- 33, - 624 234 144 121 1,123
34. 480 170 176 190 1,016
Total - 15,564 7,414 5,348 7405 35,731

Aiferage per : ' _ ‘
student - 458 218 157 217 1,051




Appen&ix M: Round Five Postings Word Count

Students

500 word Article

Response by PNU Student
Criteria Article '
Evaluation

Collaborative Story

Word Count

OEEYNW >

Note: the highest and the lowest word count in each category is in bold

A B C D E F G
11/3 180 :

1. 792 11/3 190 102 140 - - 1,404
2. 552 182 182 180 - 1,096
: 3. 444 264 154 160 -- 1,022
4. 470 198 165 170 264 1,267

5. 624 198 128 119 - 224 1,293

6. 572 224 - 156 228 364 1,544

7. 520 99 270 120 - 1,009

8. 300 - 220 154 132 - 806

9, 408 117 143 154 - - 822

0. 468 228 234 104 252 1,286
11. 330 - 180 154 110 - 774

12. 484 130 88 120 _ 336 1,158

13 380 253 - 160 88 - 881

14, 406 132 190 108 966

“15. 351 126 135 144 -- 756

6. 517 150 220 110 - - - 1,137

17, 0 232 169 143 182 - - 726

18. 450 121 132 130 - 833

19. 516 162 170 100 352 1,300

20. 533 - 200 - 210 132 -- 1,075

21. 494 228 140 99 238 1,199

22. C 440 195 187 - 324 1,146

23, 570 180 225 120 - 225 1,320

24. 455 168 260 133 - 1,016

' _ - 11/98 - .

25. 460 156 169 108 220 1,353

11/27
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Appendix M: Round Five Postings Word Count p2

Students

500 word Article

Response by PNU Student
Criteria Article

Evaluation

Collaborative Story

Word Count

oHEUQE

Note: the highest and the lowest word count in each category is in bold

A B C D E - F G

26. - 468 135 198 150 951
27. 380 247 228 154 - 1,009
28. 342 220 319 140 - 1,021
29. 608 132 156 = 126 - 1,022
30. . 430 160 143 121 -- 854.
31. - 574 208 182 - 180 168 1,312
32, 432 110 176 90 - 808
33. 380 196 132 88 225 . 1,177

34. 470 231 190 228 - 1,119
Tatal 15,852 6,289 5,995 4,468 ‘3,432 36,036
Averagei-

per 466 185 176 131 101 1060
student ' '
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LETTER

Student Number

Number of Correct T-units

Percentage of Correct T-units

Number of Total T-units

Introduction Letter Word Total
Average Number of Words Per T-unit -

TN 0w

Note: The highest and the lowest scores achieved in each category are in bold.

B cC D E- F

s A
1. 16 33 48 540 11
2. 24 56 43 371 9
3. 22 47 47 480 10
4. 23 42 52 430 8
5. 25 53 47 480 10
6. 15 29 51 462 9
7. 20 40 50 558 11
: 8. 24 57 42 390 9
; 9. 22 42 52 560 11
; 10. 14° 33 43 420 10
: 11. 21 48 4 - 440 10
3 12. 21 .54 39 560 14
; 13. 38 62 61 539 9
; 14. 15 4 34 528 16
; 15. 34 497 69 620 9
16. 13 36 36 400 - 11
17. 32 64 50 380 8.
i 18. 19 50 38 360 10
19. 27 56 48 434 9
20. 14 30 46 405 9
21. 17 47 36 400 11
22. 19 50 38 416 11
23. 25 68 37 288 8
24. 12 41 29 285 10
25, 35 69 51 400 8
3 26. 41 62 66 480 7
| 27. 37 66 56 518 9
: 28, 23 56 41 532 13
; 29. 18 47 38 ° 407 11

o)
e

29 55 53 451 9
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Appendix N: Computation of T-Units in Both Rounds p 2
LETTER | ARTICE] o
. Student Number o 1D
Number of Correct T-units
Percentage of Correct T-units -
Number of Total T-units
Introduction Letter Word Total
Average Number of Words Per T-unit

THT AW

A B C D E- F
3. 26 54 48 432 9
3. 26 57 46 405 9
33, 2 43 51 420 8
34, 37 64 58 502 9

Ave 23 49 47 450 10 18 44 40
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Appendix O: Comparison of Posting Length and T-Unit Length in Rour;d Five Article
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7 8 9 10 11
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Appendix P: Analysis of Error Samples in Round Four and Five

A. not a native speaker expression F. adverb
B. article _ _ G. participle
C. preposition ' H. spelling
D. vocabulary : I. modal
E. missing word(s) J. -aspect
- . K. subordinate coordinator
, L. plural '

Ll

task - Orientation letter . Round  Five article
Words 285 380 540 620 232 351 455 792
T-units 10 § 11 9 7 9 . 13 14
- S# S#24 S#17 S#l S#9  S#I7  S#I5 S#H24 - - S#]
1 2 3 4 5 6 7 8
Error ' Total
Type . _ Errors
A -3 2 10 2 9 7 5 4 42
B 4 9 6 5 7 2 9 42
C 4 4 6 1 3 5 - 4 2 29
D 2 2 6 1 3 5 3 22
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Appendix Q: Summary of the Successes of PNU Participants in the INE

Stadents | Successes
Note: a response can be to an Introduction Lezrer or to a Round Four or Five
Article
1. Responses from two peers
2. Response from a peer
3. Responses from three peers
3. Responses from two peers’
'| Round Four highest total word count for all assignments
Round Four highest word count for Article
Round Four highest word count for Evaluation posting
6. | Round Five highest word count for all assignments
Round Five highest word count for Collaborative Story postings
Round Five highest word count for EBvaluation posting
7. Response from a peer '
11. Responses from two peers
15. Highest word count for Introduction Letter
Round Four highest total T-units
.| Round Four highest total correct T-units
Response from a peer
17. Response from a peer
18. Response from a peer
20.. | Responses from two peers
21. Response from a peer
22. Responses from two peers
23. Round Five highest number of T-units correct
26. Round Five highest number of T-units used
27. | Responses from two peers
30." | Response from a peer
- Round Four highest word count in the Criteria posting
32. Response from a peer , o
34. Responses from two peers ' '
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Appendix R: Technical and Economic Terms

Term

1. article

Definition =

" A composition on one of ten topics offered on the IWE; one article is

required (among other assignments) to participate in each round which
lasts four, five or six weeks." Part1c1pants are encouraged to respond to an
article that interests them '

2. signature

A signature fileis a special file automatically placed at the end of outgoing
messages by most e-mail programs; most authorities advice limiting a
signature file to four lines; overly long signatures have been blamed for
clogging the Internet; most e-mail programs allow the user to turn off the
automatic signature feature, but most users prefer to leave the feature on.

3. post

To publish an article on or submit to a mailing list or Usenet newsgroup.

4. smiley.

- A combination of special characters that portray emotions; such as ©.

5. spam

Trashy, unsolicited e-mail often from some unknown organization or
person; thousands of copies of the same piece of unwanted e-mail, sent to
either individual e-mail accounts or Internet newsgroups; junk e-mail;

‘unsolicited commercial e-mail (UCE); spam messages often consists of

unsavory advertising for get-rich-quick schemes or even pornographic
offers; the name spam comes fror the Monty Python skit in which a group

- of Vikings sing the word spam repeatedly in 2 march tempo, drowning out

all other dlscourse

6. IMF

The International Monetary Fund which imposed austerity measures on

- the Korean economy in 1998 after the financial crises and devaluation of

the won (among other Asian cirrencies) in the autumn of 1997,
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