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ABSTRACT

This work is a simple description of my experience with feedback in the classroom
and with some of my colleague teachers. [ am a Brazilian teacher who has been working on
the field for ten years, in different binational centers in Brazil, teaching students of all ages
from beginners to upper-intermediate levels. 1 start the paper talking about what led me to
seek for a Masters degree. Then I talk about my first exposure to feedback as a student at
SIT. I will talk about oral feedback, written feedback to the teacher, giving feedback (to the
teacher and to peers) and receiving it. 1 will talk about structured feedback and on going
feedback that teachers elicited, observed, and responded to at SIT. Later on this paper I will
describe my experience with feedback during the interim year. I will talk about how my
understanding of its use and worth changed as a result of actually using it as a teacher. 1
will also talk about how interpreting feedback with other colleagues can be a useful form of
professional development. I will finish up by saying where T am now with feedback, and
what kinds of change I have had to make with myself’
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Introduction

WHERE I COME FROM

IAM A TEACHER
(John W. Schiatter- Chicken Soup for the Soul, 1993, p.145)

“I am a teacher.
I was born the first moment that a question leaped from the mouth of a child.
I have been many people in many places.

T'am Socrates exciting the youth of Athens to discover new ideas through the use
of questions.

Throughout the course of a day I have been called upon to be an actor, friend,
nurse and doctor, coach, finder of lost articles, money lender, taxi driver,
psychologist, substitute parent, salesman, politician and keeper of the faith.

I 'am a paradox. I speak loudest when I listen the most. My greatest gifts are in
what I am willing to appreciatively receive from my students.

I am the most fortunate of all who labor.

A doctor is allowed to usher life into the world on one magic moment. I am
allowed to see that life is reborn each day with new questions, ideas and
friendships. _

An architect knows that if he builds with care, his structure may stand for

centuries. A teacher knows that if he builds with love and truth, what he builds will
last forever.

And who do 1 have to thank for this wonderful life I am so fortunate to experience,
but you the public, the parents. For you have done me the great honor to entrust to
me your greatest contribution to eternity, your children. _

And so I have a past that is rich in memories. 1 have a present that is challenging,
adventurous and fun because I am allowed to spend my days with the future.

T am a teacher... and I thank God for it every day.”




HASTINGS, January, 1994

It was four years before going to Vermont that I first heard of the School for
International Training (SIT). I had been teaching for five years and I had done all kinds of
courses, workshops and conferences in my country and abroad. They were all about
techniques and activities to be given in class. But there had to be more than that, T knew
that there had to be something else to be learnt if I really wanted to be a betier teacher.

I had already started thinking of doing a Master’s degree, a course that could take
me deeper into the art and soul of teaching, Tt was then that the school where I used to
work, Independent British Institute (IBI), offered a Ithree week course and a free week
around England to the teacher who would volunteer to take a group of twenty students to
the International House in Hastings, England. The students would take an English course
and the teacher would make sure everything would run smoothly, and everyone would be
back safe and sound after a month. The down side was that the teacher would have to pay
for her/his own plane ticket. A ticket from Brazil to England is not at all cheap, but I
thought and thought, and 'ﬁnally decided to accept that new challenge, it was not a
Master’s degree, but it might give my teaching the lift it needed. We arrived in London on
December 30th, 1993, spent New Year’s there, went sightseeing for three days and aﬁer
that we headed to Hastjngs.

There were nineteen teenagers in the group and one adult who happened to be the
mother of one of them. The chaperones were myself and another teacher. Each studeﬁt
was hosted by a different British family, in the same neighborhood. Two weeks passed by

calmly. The students were enjoying their courses, and also their stay in England. We used



to have parties at the school during the week, sometimes we went to the ice-skating rink
in the evening to have some laughs, and on the weekends we usually had a trip to a place
nearby.

Hastings is a very small town on the coast of England, only forty minutes away
from London, and that is where the problem resided. During our third week in Hastings,
four of our students took a train to London without telling anyone. They knew they were
not allowed to do that, especially because only one of them was over eighteen. The school
did not tell me or my colleague that the students were not in class that day. 1 only found
out they had spent the day away because I had a friendly relationship with the four of
them, who came to me in the evening with a secret. They did not want me to tell the other
teacher, whom they said was too old and would never understand. I did not know what to
do. As I was listening to them, a whole lot of things came to my mind. What if something
bad had happened to them while they were in London? An accident? What if they had
been robbed or caught in a fight with someone on the streets? That would have been my
fault. Their parents would never have let me sleep another peaceful night in my life. I was
getting really angry, as they told me how they had spent their day. When they finished
their story, I told them they had jeopardized their own lives, they had put my job at risk,
not to mention the whole group’s trip. There was no doubt I would té]l my colleague, we
would call their parents and the decision would be theirs: go back to Brazil immediately or
not.

After this I, and I guess they too, felt that something had broken. I felt betrayed by

those kids I had considered “friends,” and they felt betrayed by the teacher they had




considered a “confidante.” None of the four students went back before the official end of
the trip, but the atmosphere in the group was not the same,

I had a powerful experience with feedback when we came back to Brazil. We had a
meeting at IBI with all the students in the group, their parents and the directors of our
school, to evaluate the experience as a whole. I can say here that 1 did not like it at all.
The students had only good things to say about the school, the course, their host families,
England and all, but not a word about the teachers who had taken them there. Not a word.
My heart was broken; I had failed as a teacher and also as a friend. Should the
“confidante™ have kept the secret and consequently the students’ friendship? Should the
professional have looked for another way to solve the problem?

During those d@ys in Hastings, I took three different week-long courses on
teachi_ng English at International House. One of them was called “Humanistic
Approaches.” The title was especially appealing to me because of the word “human.”
From the first day, I knew it was different. The teacher, Adrian Underhill, was relaxed, the
atmosphere in the class was friendly and comfortable, and he made time to hear us, the
students, who were teachers from different parts of the world. It was my first formal
contact with “The Silent Way',” “Suggestopedia®,” and “Community Language

Learning’.” I was fascinated by them and by the end of that week I was sure I wanted to

! A teaching method created by Calleb Gattegno, that has as basis, among other things, the teacher’s
concern with the student’s learning while the student is concerned with the language; uses silence to give
students space to work on themsclves; grants the student everything but takes nothing for granted,

* A teaching method developed by Dr. Lozanov, who believes that learning happens best when the learner
is in a pseudopassive state - a calm mental state, lacking in any siress, free of needless thoughts and
action.

* A teaching method that says that real learning takes place somewhere on a continuum between newness
and boredom; something too new is also too strange for s to hold in memory, whereas, something too
familiar can deteriorate into boredom before we can lean it adequately; students should be encouraged to
learn aggressively and assert their knowledge — supported by the community around them.




do my Master’s degree on something related to those approaches. I talked to Adrian and
he told me the best ple_u:e 1 could go would be The United States, at the School for
international Training (SIT), in Brattleboro, Vermont. At that time I was in love with
England. T had lived in London for a year some time before. Even the institute where I had
learnt to speak English was British. J was reluctant at first, but he convinced me, saying
that SIT and its people were special. I would surely find what I was looking for there. He
gave me his friend’s name, Donald Freeman, and told me to write to him,

I did so. I received an answer from the school saying that Donald Freeman was
abroad, but they were sending me the information I had requested. That was all fine, but I
was not totally convinced about going to the U.S. to study. Around the end of the year I
received a letter from Alumni, a binational center in Sao Paulo, Brazil, saying that Donald
Freeman and his wife Kathleen Graves would be in that city giving a course for teachers of
English. He would be here, in my own country, but in another city. I had to meet him and
ledrh some more about that institution called SIT.

Off T went. I loved the course and also the city, where I ended up moving in order

to get closer to my objective: SIT, Master’s degree, more knowledge, and better teaching,




SAQ PAULO, 1995

Sao Paulo is a huge city, one of the biggest in the world, with around twenty
million people. I was coming from a smaller city, with fewer than two million inhabitants,
Brasilia, the capital of Brazil, so my adaptation was not what I can call easy. I thought I
would be able to start my Master’s the first year. Big mistake! There were ups and downs,
which prevented me from taking the additional burden of a Masters degree, but 'during the
second year I started to make sense of what to do and where to go. As ¥ am a teacher, it
all started in the classroom,

I had an evening group of adult students with whom I did not feel T was getting
along very well. I did not feel very excited about teaching them, and they did not seem

very involved with me or the class.

One day I gave them a “Tell us about” board game to break the boredom of the
lesson, The game has a variety of different themes concentrated on one board. The
students throw the dice and with their marker they move around the board, when they
stop they have to talk about that theme for one minute. There was one student who was
fond of radical sports. He was a nice person and was friends with everyone in the class.
This student landed on the theme “an adventure” and he told us about sky-diving. It was
fascinating to hear him relate his experience. Then at the end of the story he invited me
and some of his colleagues to go parachuting the following Saturday.

It sounded really easy. You only had to tak¢ a four-hour course and then, ... jump!

He managed to talk two of his colleagues and me into it. And so we went. On the
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following Saturday morning I was picked up at home by my three students and found
myself going to a town near Sao Paulo. The course instructor was someone special, tall
and thin hke a bird. He spent the first hour explaining each part of a parachute, the second
hour talking about the good things about jumping, the third hour talking about the
problems we could have during the jump, and the last hour practicing with a fake
parachute, Aftgr that we were suited up and lined up at a single-engine airplane where we
sat huddled together. Then we took off.

I remember sitting between two of my students and looking out of the window.
We were getting higher and higher. When we reached six thousand feet, the door of the
air plane opened and a cold gust of wind blew into the plane. One of my students jumped
first. 1 was next. I remember being so afraid that I could not speak, but my curiosity was
greater. My instructor had already told me all the steps 1 had to follow. As a good pupil I
followed one by one, but when he said, “OK, you can go!”, he had to repeat that, because
only at his second command could I let loose of the airplane and allow myself to fall. I still
can clearly see my hands letting go off that wing bar. I cannot remember the free fall
because it was too brief, only three seconds, since for beginners the parachute opens
automatically due to the fact that it is attached to the airplane.

When I noticed T was flying the first thought that came to mind was that it must be
great to be an angel and be in harmony with life. The fear I had before jumping was
dissipated and replaced by the great pleasure of being able to fly. The horizon could be
seen In its totality, 360 degrees; I could see under my feet, above my head and all the
world around me. The sky was clear, but T could also see rain clouds far away. There was

this deep silence cut only by the sound of the wind on the parachute which reminded me of



the sound of wings in the air. That was the best concrete learning experience of my life!
Up until that moment, my life in Sao Paulo had seemed dull and stale, conseqﬁently S0 was
my career. The next thing I remember was my instructor’s voice on the radio attached to
my helmet checking in with me and saying: “Enjoy your flight!”

Enjoy your flight! your life! your career! your students! and do all that with clear
skies. When I landed and met those students I had shared such a magnificent experience
with, 1 understood that the human portion of myself cannot be disconnected from the
professional one. Needless to .say, my relationship with those three students changed
100% and we had a wonderful end of semester together. We were able to show one
another our fears without masks. We were brave enough to face them and admit that there
is notiling more human than being afraid of new experiences and having the courage to
learn the new things life has to offer.

~ Unfortunately, I have to admit that this is what lacked in my experience with my
students in Hastings. Although we had a “friendly” relationship, I did not have a frank
conversation with them in our meeting back home, I only listened and did not interact; in
fact I wanted to hear praises from them, which is not what feedback is about. In Hastings I
did not know how to face those students truthfully and tell them about my own fears. T
heard their story, but did not tell them mine, it was a one-way talk and I could not let my
mask of the role of chaperone fall. I did not allow space for the human to meet the human.
Maybe because of fear, maybe because of lack of experience, I did not give thema good
answer to their action, so that changes could be made. I reacted based on my fears to their
action, therefore, good communication did not take place. Afterwards I only knew that T

wanted to change that, learn how to act differently and in a more productive way.
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After sky diving, T finally decided to face my fear of jumping into sométhing I was
not sure I was ready to face: my Master’s degree. Many things were involved in that, one
of them was confronting financial challenges, and the hardest of all challenges was my own
perception of my limitations. But I wrote to SIT and decided I would do anything to get

there and face a new horizon.
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Chapter 1

Getting ready for the jump

EVERYTHING CHANGES

Everything changes. We plant
Trees for those born later

But what’s happened has happened,
And poisons poured into the seas
Cannot be drained out again.

What’s happened has happened
Poisons poured into the seas
Cannot be drained out again, but
Everything changes. We plant
Trees for those born later.

(Cicely Herbert —b.1937 — Poerns on the Underground)
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FEEDBACK:
“Remarks about or in answer to an action, process, efc., passed back to the person (or machine) in charge,
so that changes can be made.”
(Longman Dictionary of Contemporary English, 1987 — p.373)

- SIT, summer,1997

I arrived at SIT on a quiet Sunday, to an almost empty campus with only a few
people around. There was somethiﬁg special about that peaceful group of wooden houses
on the top of a mountain surrounded by trees. What a perfect place to study and learn
more about life and teaching. The following day I met my new colleagues for the first time
and my two new mentors: Bonnie Mennell and Carol Rodgers. They looked so calm and
relaxéd, absolutely content with what they were doing: putting the twenty one of us at
ease with one another. On this chapter I talk about my experience with feedback at SIT.
The experience of giving and receiving oral and written feedback to and from peers and
teachers.

To make life better at SIT, one of those angel-mentors of the first meetings
happened to be my “Approaches” teacher, and it was with her that I really understood the
“meaning,” the “form” and the “use” of feedback. It was during my approaches class that
I realized that feedback is an on-going process just like learning and consequently,

knowledge.
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But what do I mean exactly by feedback? For me, the basic meaning of feedback
is exactly what I have at the beginning of this chapter: an answer to an action that can be
of any kind, good or bad, positive or negative, that serves as the basis for change, In the
classroom it is also an instrument of access to the student’s learning process, it gives me
the possibility to evaluate how the learning is, or is not, taking place, and what has been
being learnt.

The form can be varied: through on-going feedback, which is students’ behavior in
class, both learning and non-learning, I can see how interested they are in the lesson, by
observing on-going feedback I can see how they are dealing with the subject and what
they are retaining. Feedback can also be structured: a formal moment that I take during
my lesson to talk openly about the students’ development; what they have learnt, how they

know they have learnt, what helped them to learn, and what was not that useful or even

hindered their learning. Feedback can also be written from me to my students, or from
them to me. |

Now, what is the use of feedback? It is the exchange of useful messages between
the teacher and the student, where the information that is given by the student changes the
performance of the teacher and vice-versa. Teacher and students learn together, by

learning each other.

12




FEEDBACK AS A STUDENT

With Carol Rodgers I had my first exposure to feedback as a student at
SIT. I could experience oral feedback , written feedback, giving feedback to the teacher
and to peers, and receiving it. I learned, by doing, what “structured’ and ‘on-going’
feedback were. I could experience the impact feedback had on the formation of our

community.

STRUCTURED ORAI FEEDBACK

We started out doing oral feedback in class, which at the beginning 1 found
strange, because I had never been asked about what T ilad learnt before. Ten minutes
before the end of the class Carol would write these four questions on the board: What
have you learned today? How do you know that‘? What helped you? What hindered you?
Then a volunteer would start answering the questions and the other students in the circle
would follow in order, clockwise. As we were eleven students in the circle we knew we
had only about one minute to talk and we had to monitor ourselves. We also had the
option to pass if we wanted to, and at the end of the circle the teacher would giveus a
chance to say some more if we felt necessary, and also give the ones who had previously
passed, the opportunity to speak. I thought that was an organized and fair way to have our
thoughts spoken and heard by everyone.

In my opinion oral feedback can be based in the principles of “Living the four fold-

way” that I once had the opportunity to read on a poster in one of my classes at SIT:
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1. Show up or choose to be present. Being present allows us to access the human resources of
power, presence and communication.

2. Pay attention to what has heart and meaning. Paying aftention opens us to the human
resources of love, gratitude, acknowledgement and validation,

3. Tell the truth without blame or judgment. Non-judgmental truthfulness maintains our
authenticity, and develops our inner vision and intuition.

4. Be open to outcome. Not attached to outcome. Openness and non-attachment help us recover
the human resources of wisdom and objectivity.

These principles can be related to feedback this way: being present means, choose
to speak, both teacher and studen'; should always choose to participate and express their -
opinion and thoughts, instead of being quiet. Teacher and students should pay attention to
everything that is said, and learn from each other. Speak from the heart, and do not judge
what you are saying, use the first person singular, speak for yourself, avoid using “we”,
because what is true for you mé.y not be true for your coﬂeague. Be brief, there are other
people waiting to speak, and time is short. Listen from the heart, be open to what you
might hear from your students or from your colleagues, it may happen that sometimes you
will hear something that you do not like very much or even do not agree with, but if you
keep an open mind you may learn something new that will help you improve yourself.

At first, during oral feedback, I tried to find the “right” answer, the one I thought
the teacher was looking for. Then with time I started to see it as a tool to keep me aware
of what I was learning and experiencing with my colleagues. It was good to see them
learning and growing, and it was amusing to observe our different learning styles. After
the first feedback sessions it became clear that there was no right answer, it was

impossible to have a single answer, because what I had learned in one lesson might have
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been completely different from what a colleague sitting next to me on the circle had. Step
by step we developed a sense of respect for the ideas, rhythm and limits of eaéh and every
one in the group. These structured feedback sessions gave us the confidence we needed
to slowly build a community of trust.

Carol was always very receptive, and would accept anything we said ina
understanding, comfortable and guiding way. She would always ask further questions,
which would help us better process what we had experienced and what we were trying to
express. Even during our classes she was constantly trying to elicit from us reflections
about processes or problems we were facing in class. She was constantly observing us and
responding to our actions and reactions. This on-going feedback taught me the
importance of awareness on both parts, the teacher’s and the student’s. The student has
the oppoftunity to keep aware of what is going on inside and outside him/herself, and the
teacher is constantly learning something knew about each different student, reading them,
learning how they learn. I immediately felt like using feedback with my groups of students

too, and I did it. T will talk about that experience on my next chapter.

WRITTEN FEEDBACK

When the time to write our first paper came, I felt at ease expressing myself
sincerely, knowing that I would not be criticized. T knew I could trust my ideas and
feelings té my mentor.

My first response paper was, “Myself as a learner”. The first thing I mentioned was
the fear that T used to have of taking risks and making mistakes, and how it had been

changing with my experience at SIT. The feeling of being accepted and heard was helping
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me to open myself to new experiences and learn more easily. Learning was so smooth
because I had been fully engaged in the process: body, mind, and heart. That was whole
person learning. Then I could draw the close parallel between my learning process and my
students’. T felt free to express my ideas, which made me realize that I needed to let my
students experience education as “the practice of freedom” too. I had to start listening to
my pupils, because by listening I could learn the students, learn how they learn.

Carol’s feedback on that paper was a turning point in my view of the relationship
between teacher and students. She did not correct my paper, she did not criticize it nor
write on it. On a separate paper she wrote comments and questions, showing total i'espect
for my piece of writing. Her feedback gave me more food for thought. I saw appreciation
for what 1 had written which encouraged me to go further into exploring my ideas.

Every week we had to write a response paper, an answer, a reaction to what we
had learnt. Carol would respond to our papers in the same format every week, and with
time I felt a strong connection between Carol and me, I felt T was special to her, although I
knew she was writing feedback to all of the other students. But I felt heard, accepted and
understood. There was some privacy in that weekly dialogue, it was not like the oral
feedback in front of the whole group. No. There was something that oﬁly myself and my
teacher knew, and I had to be sincere with her because we were getting acquainted
through those papers and their precious feedback.

I only realized how well she already knew me when one week , writing a paper on
Suggestopedia, I decided to do something different. It was done hurriedly, because I was
more interested in going out that night. My human portion took control of the

professional one. Her feedback hit the spot. She wrote:
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“Please forgive me for being less than suggestopedic, but I found less in this paper than I usually

do in your writing. There is nothing to object to in what you say, but I wonder where the usual
depth is.”

1 was appalled, and ashamed at the same time. I had just realized how well she had
gotten to know me through papers and feedback. I was ashamed for not having been
responsible for my own learning. T was so embarrassed that T went to talk to her ab_ouf the
possibility of writing a second paper, which she accepted with a smile. To my second

paper she wrote as feedback:

“Rosa, this paper is what ["ve come to expect of you. Thank you for taking the time to rewrite it.”

She was thanking me?! I should be the one thanking her for being so
understanding, aware and humanistic. This experience taught me one more aspect of
written feedback from the student to the teacher in the form of a paper: Ii is the students’
moment of reflection, the moment that he sees the result of his work. That feedback
experience as a student showed that a teacher is not the main person responsible for the
learning process, for a failing or passing result. Teachers share this responsibility with their
students. Actually the student him/herself is most responsible for his/her success or failure.
Through the exchange of written feedback the student has the time to reflect about his/her
learning, not only about the subject matter, but also about themselves as learners,

responsible whole-person-learners.
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1 know that proficiency in teaching is a long term developmental process, and that
the emphasis should be on the relationship between teacher and students, because I think
what really makes learning happen is, as Stevick says, “what goes on inside and between
people in the classroom®”. The trust I felt had built as a result of the feedback exchange in
my Approaches class drew me to the conclusion that if trust is one of the elements among

people, good learning takes place. Here I agree with a CL/CLL principle that says:

“When students feel secure, they are then free to approach the learning situation with an attitude
of willing openness.”
Finally, I would like to use some of Ted Schwartz’s words on feedback:

“Once it is clear that learning is an internal, purposeful activity under the control of the learner,
one’s efforts towards enhancing that activity become unavoidably saturated with a concern or
knowing as clearly as possible and at every moment how the learning is (or not) taking place.
One’s capacity for constructive intervention is directly dependent on one’s clarity of perception
into the shifting currents of inner movements of the learner. The instrument for that perception is

one’s self, as that self is attendant to the effects on oneself of the inputs generated by what the
learner is doing.”

As a learner at SIT, it became clear to me how internal learning 1s. As a teacher, 1
cannot quantify in exact numbers or percentages, at the end of each class, how much
learning took place in each of my students, but I can always make the “effort towards

enhancing that activity’, and in my opinion, feedback is a great instrument I can use for

trying to measure that.

* “My earlier conclusion was that success depends less on materials, techniques, and linguistic analyses,
and more on what goes on inside and between people in the classroom™ — p.4. “Teaching Languages: A
Way and Ways” — Earl W. Stevick, 1981
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Chapter 2

';5__;_)' Taking Off

“Be patient toward all that is unresolved in your heart... Try to love
the contradictions themselves... Do not now seek the resolutions, which
cannot be given because you would not be able to live them — and the point
is to live everything. Live the contradictions now. Perhaps you will then

gradually, without noticing it, live along some distant day into the
paradox.”

The Courage to Teach
(Parker Palmer p.86)
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-THE INTERIM YEAR-
EXPERIENCING FEEDBACK AS A TEACHER
When I left SIT, after the first summer, I knew 1 had a hard job to do back at my
work place, but I had no idea how hard it was going to be. Those two months away had
brought me a professional, as well as a personal maturity. I was feeling much more
responsible for my students than I used to. I immediately started using structured feedback
with all my groups. I started experiencing with them what I had experienced as a student

at SIT. It was my take off towards better teaching.

THE GROUPS

I had five different groups, three groups of adults doing their fourth semester of
English, one group of adult beginners, and one group of children beginners around 10 and
eleven years old. My first class of the week was on Monday at 7:30 in the morning. Tt was
the group of adult beginners. We used to meet every day from Monday to Thursday from
7:30 to 9:20 with a ten-minute break at around 8:30. I only had two students, two women.
One of them was a teacher of Yoga and Tai-Shi-Shwan. So, every morning , for ten
minutes before the beginning of the class, we would do some exercises conducted by her,
as a warm-up. That was something totally new for me, and I knew I would néver have
done that if I had not gone to SIT and learnt about teaching the whole person. We were a
small group, but I can say that we built a supportive community. After every class we had
ten minutes for feedback, and I would always ask the same questions: “What have you

learnt today? How do you know that? What helped you? What hindered you? We used to
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do it orally only from Monday to Wednesday. On Thursdays I would change the first
question, and ask: What have you learnt this week? The other questions were.the same.
On Thursdays they would write their answers down and T would collect them, take them
home, read, and give them a written individual feedback on Monday. The feedback they
used to give me was always in Portuguese because they were on their first bimester of
English and they could not speak the second language well enough to be able to express
themselves i a clear way. But the feedback I used to give them on Monday was always in
English and if they did not understand I would translate it, which was not usually

necessary. The kind of feedback 1 used to give them was something short and simple like:

“From your last feedback I understood you don’t need so much work on grammar details, and
that you feel you would profit more from oral activities. During this week I’d like you to think
about what oral activity is more profitable for you.

Good luck!”

I was using the approaches I had learnt at SIT with them. Every week I would try
a new one. The response was very positive. I gave them the test of the Seven
Intelligences® and we found out that one had the Interpersonal® intelligence and the other
had the Body/Kinesthetic’ intelligence. They were also very visual and maybe that was
why they felt they profited a lot from the Silent Way and its rods. On their feedback they
used to say they associated the words to the rods which made memorization easier. The

Counseling Learning/Community Language Learning (CL/CLL) and the Audio-Lingual

* Verbal/Linguistic, Musical, Logical/Mathematical, Spatial/Visual, Body Kinesthetic, Interpersonal, and
Intrapersonal. “Frames of Mind: The Theory of Multiple Intelligences” 1983 — Howard Gardner.

® The ability to understand another person’s moods, feelings, motivations, and intentions. Sample skills
are responding effectively to other people, problem solving, and resolving conflict.

7 The ability to use the body to express ideas and feelin gs and to solve problems. Sample skills are
coordination, flexibility, speed and balance.
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Method (ALM)® were very useful for them to develop their listening skill. One of them
used to say that she learned how to stop the information from just passing through her

mind, she learned how to make it stay. They both said it required a lot of attention.

My second lesson of the week was for a group of adolescents. There were eight
students between 17 and 22 years old. They were a challenge for me because they were
not the most excited of groups. Most of them were there because their parents wanted
them to be, and some of them did not like English at all. We used to meet on Mondays and
Wednesdays from 5:00 o’clock to 7:00 o’clock in the evening, with a ten-minute break at
around 6:00, which they used to extend to fifteen. They were great people, but they did
not really try to speak English in class. Many times in their oral feedback they would tell
me they found the activities boring, which was hard to hear. They told me they did not like
activities in which they had to stand up, and walk around in cocktail format. They thought
it was a waste of time. Once a week I used to ask for feedback, but only orally. One day
we read a text about happiness. We had to talk about it and played some funny games in
class. At the end of the lesson more than one student came to me to say that they liked the
lesson that day, a spontaneous feedback. I had goose-bumps, something that I used to
have when I was a beginning teacher. It was very rewarding, and I think the connection
started at the moment I found something they liked, and later on, when they feit

comfortable enough with feedback, they let me know it during our feedback sessions,

® A teaching method which has as some of its practices the establishment of a broad sense of meaning via
pictures, drawings, gestures before practicing, and the emphasis on lots of practice through repetition after
the teacher modet to reach automatic responses, only allowing practice without the model when the
students have solid mastery of the pattern.
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On our third week of classes I had a small problem with one of them, Fernanda.
She had already told me that she had difficulties with listening, and that day during a
listening activity she put her head down on her desk and fell asieep. The others started to
laugh when I called her at the end of the activity. I was upset with her sleep, but I knew I
could not call her attention and make her feel bad in front of her colleagues, otherwise I
would lose her, and maybe the whole group. So, during the break I called her to an
mndividual feedback session. I asked her why she found listening so difficult, she said it was
because the people on the tape spoke too fast, and she could only understand isolated
words. I told her that she should not give up now, because it would only get worse, then I
took her to the language lab and showed her what kind of exercises she could do to
improve her listening skills. Finally, I told her to try not to fall asleep in class anymore,
because I thought it was inconsiderate and disrespectful. She agreed with me and after
that, she tried to do the listening exercises, and started to visit the lab. My attitude of
stopping to see the whole situation from the student’s point of view not only from my
own, was influenced by my learning of feedback. I was able to read Fernanda’s attitude.
She was trying to escape from a situation that was threatening for her; she did not feel
successful in such activities and her way of defending herself was simply to ignore the
listening exercise.

My third group of the week was one in which most of the students had been mine
in the first bimester of the year (March-April), the ones I had gone parachuting with. They
were already doing their fourth bimester of English and there were eleven students in the
group: Marcelino, Monica, Alexandre, Luis, Flavio and Michele had been my students

before; Renata, Enio, Katia, Flavio M. and Andrea had not. They were my greatest
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challenge and also my greatest reward. We used to meet every day from Monday to
Thursday, from 19:00 to 21:00 o’clock with a ten-minute break at around 20.:00 o’clock.
On my first day back in class with them I knew they already had their preconceived ideas
abbut me and that these would be difficult to change. During the first week I worked
really hard to show them that I had changed, my teaching style had changed, and things
would be different that bimester. On the following week I was introducing “used to” and
the activity was to talk about things that had changed in their lives over the past five or ten
years. They started to laugh and said that I would not have to go so far back, from the last
bimester would be enough. It was a rewarding and at the same time an embarrassing
moment for me because I could clearly see that the changes were really noticeable and
those changes plainly indicated the poor job I had done with them at the beginning of the
year.

My most challenging student was Michele. He had the Logical/Mathematical’
intelligence as the strongest one (I had applied the Seven Inteiligences test on the group).
He was, therefore, very different from me, my intelligences being mainly
Verbal/Linguistic'® and Interpersonal. When he was my student in the first bimester, he
used to have a doubting face all the time and he would always ask me questions. I used to
get really nervous and because of that, even if I knev;r the answer for his questions I would
forget, and not give a proper aﬁswer, being vague and evasive. I used to get really angry

with myself at the end of the lessons, and consequently I closed myself to him and grew

? The ability to use numbers effectively and reason well. Sample skills are understanding the basic
properties of numbers, principles of cause and effect, and the ability to predict.

** The ability to use words cffectively both orally and in writing. Sample skills are remembering
information, convincing others to help, and talking about language itself,
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distant. The whole group was suffering because of that , and I was losing not just him, but
all my students. |

Feedback became my strongest tool with that group, and I think T won their trust
through it. Michele’s weekly feedback was very rich, Once he said that the “Human

3111

Computer”™" worked as his conscience. I used oral feedback with that group after each

lesson and at the end of the week we had written feedback. It was very rewarding to hear
at the end of a lesson I thought was not so good, students telling me the good points
about it. I was learning with them that sometimes 1 misjudge and misinterpret their
reactions and behaviors. Michele used to ask me what I had learned during the classes, and

that was very useful in keeping me aware and grounded.

My fourth group of the week was a group of eight ladies that I used to teach twice
a week on Tuesdays and Thursdays from 9:30 in the morning to 11:20, with a ten-minute
break at around 10:30. They were doing their fourth semester of English, but they were a
very special group. Most were the typical upper-class, non-working Paulista women. Only
two of them worked. On my second week with them they came into class and gave me
difficult feedback to take. They were very upset because I had given too much homework
over the weekend and they did not have time. They had very busy lives as mothers, wives
and housewives, and apart from that, the exercises had been very difficult. I immediately
understood their rhythm and started to adapt to their limits. One day during feedback, one
of the students, Regina, tried to convince me that the feedback had to be done in English,

because she did not like to speak Portuguese at the end of the lesson. She told me that she
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would then take the Portuguese home, not English. I told her I could not force adults to
speak a language, and that it was up to them to choose what language they wﬁnted to use
during feedback sessions. The other students agreed with me, and as usually happens in
feedback sessions, we learnt to respect each other’s points of view and came to a
consensus, each one would use the language they felt most comfortable with. Another
student asked me if they were the same as the other groups on their level, if they had the
same kind of difficulties and doubts. I told them they were the same in everything except
for the pace. Regina jumped from her chair saying that it was very strange that I would say
that they were weak because every teacher they had had before had told them they were
good students. I told her that 1 had not said that, and the other students supported me.
This episode reminded me of active listening, where we were made aware that many times
what we say may not be the same as the other person understands. I realized that these
misunderstandings can be avoided by using constant oral feedback in class.

I was learning a lot with my students, and I know it only happened because I was
making myself aware through feedback. Taking the time and space to hear and to be
heard was helping me solve daily misunderstandings and avoid possible future class
problems. By using feedback with this group of women I could stay in touch with their
needs in the classroom as students learning a language, and also create some kind of
connection with the human outside the classroom, who had their duties and
responsibilities. Instead of getting upset and going against the fact that they could not do

all the work assigned, we stayed together through the constant use of feedback, and

! A CL/CLL pronunciation activity in which the teacher acts as a computer standing behind the student
repeating words or sentences the student wants to say in order to correct his/her own pronunciation.
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together got to the end of the semester successfully. Unfortunately I cannot say all of them
passed, but 80% did. |

My fifth group of the week was my “pet” group. They were an unusual group for
me. I have not had much experience with children, at least not as much as with adults.
They were nine eleven-year-olds who were having their first English course at Alumni.
Children are the most open and wholehearted human-beings, and their relaxed awareness
is the most powerful tool they have. Carol told me once that TRUST is the result of a
process built up every day in class. T wonder how long it takes to do that with adults.
Once, when I had taped them to send it to my supervisor, the children asked me to show
them the video tape. I showed them and used the chance to get some written feedback
from them. I also gave them a task: while watching the twenty minute excerpt they had to
answer three feedback questions, in Portuguese: “What have you observed? What did you
like most? Why? What didn’t you like? Why?” Here is the English version of some of their
answers.

“I observed that our class was very calm that day, I liked it”;

“Iliked when we had to find the animals, it was fun. I did not like when we were saying the
numbers because it was messy”,;

“I observed that we behaved very well. I liked everybody’s interest in
learning English because it is a very important language”,
“I observed that we were very quiet in class. I liked the way we worked
because we did not make noise™;

“I liked the lesson because it was very interesting and fun. T didn’t like
having my back to the camera™,

More than one student showed their interest in learning English and the
importance of being quiet in class. Sometimes I am afraid of being too strict with children,
but I have noticed that discipline is something they expect from a good teacher, This

group had feedback sessions after each test. I realized with them that good results and
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discipline can be achieved with children when the teacher talks face-to-face, regularly and

openly to the responsible self of the child.

FEEDBACK FROM MY SiJPERVISOR

What a gift 1 had in October with the visit of my interim year supervisor, Bonnie
Mennell. I had started doing feedback and using the approaches, but I felt I needed some
more guidance. And it came. Bonnie came to my classes and sat quietly in a corner taking
notes non-stop. At the end of each class we would sit together and discuss everything that
had happened during the lesson. She would have a script of everything my students and I
had said, and also notes, observations and suggestions for improvement at the end of each
class. I would read them quietly and write a few reflections and observations myself, and
after that we would discuss and exchange ideas for an hour or so. It was then that she

suggested new feedback questions or ways students could state their answers:

What do you know now that you did not know before this class?

What can you do now that you could not do before this class?

What are you more comfortable with now than you were before class?
From that 1 adapted the following fill in the gaps statements that proved to be

efficient with beginners, who still did not have enough English to express themselves welk:

1 did not know before class, but now I do because

1 could not before class, but now I can because

I am more comfortable with now than I was before class
because
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Bonnie’s feedback was not limited only to activities and techniques, she would
comment on the atmosphere of the class, on my behavior, feelings, tone of voice, on
students’ and my posture and their reactions to activities in different parts of the lesson.
She was very aware of the whole: the whole teacher, the whole student, the whole
learning environment. It was great fine-tuning work; my teaching improved day-by-day
during that wonderful week she spent with me. Her notes and careful attention to
everything that was happening helped to keep me grounded. I developed more awareness
and I was really learning how to read the students and respect each learning moment. I
was learning how not to take things for granted, but grant my students what they could do
(Gattegno). It became very clear to me that the teacher may know the subject well and
have a repertoire of wonderful activities, but the students are the ones who are going to
set the rhythm. A good teacher has to respect and follow the pupil’s pace if he/she really
wants learning to happen.

With Bonnie’s feedback I realized that I was doing a lot of the work I could let
my students do, with me working only as a guide, an observer. The good teacher is able to
engage the students in the learning process in ways that they really see that they are the
ones responsible for their growth, improvement and progress. I saw that there was a lot of
responsibility on the part of the teacher, too. My responsibility was to show my students
what they could do on their own, and give them the tools for their solo Jjourney in the
world of English. By observing on-going feedback I was bringing my awareness to my
students’ learning process. I was constantly checking in with them on what they had
learned and what they had not, and the reasons why. The teacher will not be beside the

student forever, so my job was to show them what they could do, how they could analyze
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the language, where they could go next, and what they could do to solve their own
problems. Through the use of on-going feedback I had the chance to learn my students
and allow them to learn the language.

Sometimes structured feedback can be uncomfortable, but more uncomfortable
than that is to walk blindly into a classroom without knowing exactly what is useful for my
sfudents and what is not, what they enjoy and do not enjoy, how they learn and do not
learn. T have learnt that just like sky-diving, taking risks in the classroom can be very
rewarding.

At the end of that week with Bonnie I had a priceless piece of feedback from her.
She wrote various notes on mény aspects of my work, things that had come up during the
week. But for the purpose of this paper I am going to comment on her feedback on the
feedback I was doing: She suggested that I continue working on it as a long-term
investigation, as a regular practice; to work on oral and written feedback and also on the
nature and result of the different questions I was using; she suggested that it was also very
important to analyze carefully the students’ written responses and the private dialogue that
was going on between them and me. 1 learned again the importance of facing fear, talking
with students, and most of all, the value of the incredible learning community of trust that

was evolving from the work on feedback, both in my classrooms and my group of

teachers.
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Chapter 3

You Can Fly!

What does it mean to listen to a voice before it is spoken? Tt means making space
for the other, honouring the other. It means not rushing to fill our student’s silences with
fearful speech of our own and not trying to coerce them into saying the things that we
want to hear. It means entering empathetically into the students’ world so that he or she

perceives you as someone who has the promise of being able to hear another person’s
truth.

(The Courage to Teach — Parker Palmer)
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FEEDBACK AS A PROFESSIONAL AND PERSONAL TOOL

Bonnie had left. There I was again on my solo journey as a classroom teacher, but
not as lonely as before, after having realized the great supportive group of colleagues and
engaged students I had. I continued working non-stop with feedback in my classrooms
and it naturally became part of my teaching. It became part of my lesson plans, part of my
practice as an educator. By sharing with students and teachers what I had learnt from my
whole experience at SIT I was learning even more. I was fully engaged and T was
exploring each learning moment effortlessly. My job was much easier because I was in
close contact with my students. I was training myself to always hear their truth; T was

starting to fly into their world of feedback.

FEEDBACK WITH MY STUDENTS
As 1 have mentioned before, I started using written feedback every week at the end
of the class, after having spent the whole week having oral feedback during the last ten
minutes of the lesson. The students answered four questions: What have you leant this
week? How do you know that you learnt? What helped you? What hindered you? Here
are some examples of how they answered the questions:

“This week I learned of adjectives and new words. And I learned, too, the correct pronunciation
of the words. The exercises with /d/, /t/, and fid/ helped me to learn this weck, because it forces
me to use the correct word, and to say it correctly.

I wish the others weeks we continue to do this kind of exercise.

Nothing hindered me this week.

I know that I've been learning because I felt that my pronunciation is becoming better.”

(Flavio)
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“This week I learned the second conditional, the difference to use “too” and “so” and the Wh-
questions.

This week we had more oral activities like the “two-lines exercise’, rod’s exercise and others, and
they helped me to improve myself, because while [ was training the pronuneiation and the
fluency, we are training the grammar too.

[ know I am learning, because on my presentation I was more ‘free’ to talk, and faster, too.”

(Flavio)

My written response to the students’ written feedback would always be something
to help them go deeper in their reflections, trying to help them learn more about their way
of learning. Here is a simple example of my feedback to them:

“On your feedback last week you said you learned a lot! During this week I’d like you to think
about the activities that help you most, how they help you, why they help you.
Think about it!”

I was using active listening with my feedback to my students. By active listening 1
mean, to rephrase to the students what they have just said trying to capture their meaning,
in order to make them hear what they said in the way I understood it, and also for them to
have the opportunity to correct me or even themselves in what they wanted to say, or
make what they said clearer to the listener and at the same time to themselves.

Most of my students and I were enjoying and profiting from feedback, as I could
see from the answers to the feedback question, “what helped you?” I had been collecting
throughout the months. Here they show a clear understanding of the activities that help

them, which is in my opinion the first step to developing independent learners:

“The big paper, instead of the board. I think that the method of listening to myself and the text,
are very important to help my development in English.
(Flavie - 1st week - CLL)

“The game with the rods helped me to understand better the use of modal verbs.
(Flavio - 2nd weck - Silent Way)

“I guess the use of visnal exercises helped me to learn faster than other methods. Besides, I liked
very much the exercise “without words”, because it forces me to use the word and picture the
language, always creating the sentences in English, without translations.”

(Flavio - 3rd week - ALM)
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“I know that all the exercises helped me because I have the logical intelligence and the repetition
of the same thing makes me learn more easily.” - .
(Flavio - 4th week - Suggestopedia)
And these are the answers to the question, “what have you learnt this bimester?” ,
asked on their last week of classes of the third bimester. It was great to observe that many
students do not mention the subject they leant from their books, instead they mention the

learning experience of themselves and their colleagues, humans learning humans:

“I guess it was to work in group. I had never had anything similar at Alumni on the last levels...
The contact with all the group was the most important but it was possible to be done because of
Rosa’s new methods. {Marcelino)

“The several methods applied, especially changing the paragraphs, cards...”
(Michele)

But through feedback 1 also found out about practical things they were not happy
with, such as their pronunciation, Because of that I started to work daily on their
pronunciation, T was able to change my teaching in the right direction, and my students felt
the difference, noticed what T was doing and responded to it. At the end of the fourth
bimester this was their feedback:

“I think that the continuous exercises of “the correct pronunciation” of the words were the most

important thing this week, and it helps my fluency. I know that because I felt more comfortable
with the new words.”

“I know that I've been learning because my pronunciation is becoming
better”

{(Flavio)

“I learned new words and pronunciation a lot”
(Monica)
“I have a little more fluency and speed when I think...I can speak and listen better”
(Michele)

“Your feedback makes me speak more, I don’t now why, but it helps me very much. Thank you!
(Andrea)

“I learned new words, grammar, verb tenses and mainly pronunciation”

(Enio)
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At the beginning I was using feedback more as a tool to help me with what to
prepare for my students for the following class. It was something that was making lesson
planning much easier. After some time I realized that feedback is much more than only
help for the teacher. 1 started to see it as a great tool to help students learn to learn, they
learn a lot about themselves as learners, and they revise what is given in class. It is a way
of making them aware of what is being taught:

“The most important thing I learnt was about myself. I learned that my intelligénce is visual and
logical, and with this I could help myself to learn more easily. I discovered that approaches with
games, pictures and logical rules can have better results for me than just reading a text.”

(Flavio)

Through feedback I could observe closely what worried my students, Things such
as time pressure, and grammar points that were not assimilated well, were often an issue
on their feedback. By reading it, I could help them more efficiently. These are some of the
things that hindered them:

“I think the short time to practice more the oral exercises”

“Ifeel lack of time to do more exercises in my homework and profit from my exercises”
“The confusing rules, some rules are very complicated...but I need to

understand all these rules and apply them to speak more fluently,”

(Alexandre)
“The time is very short”
“1 don’t have time to review the exercises”
“I don’t have time for extra exercises”
(Monica)
“] can’t memorize the verbs that don’t end in “-ED”.
(Enio)

“I'don’t like the exercises in with the sentences...for me , we spend a lot of time in this exercise,
to get a little new information.”

(Flavio)

Feedback also gives students freedom to say what they want and feel in class, and
it gives them more confidence. Their relationship with their colleagues and with me
improves a lot. Through daily oral feedback they get to know each other better and,

therefore, become more comfortable with one another in class.
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“During these last two months I learned better than in the other levels. I think it is because I
thought about how the activities in class could help me...I am more confident in my work...I liked
to work with my classmates. They are the best... I like so much your methodology.”

(Enio) .
I remember that when I was taking the course with Donald Freeman and Kathleen
Graves at Alumni, one of my inquiries was: “Does being aware of how you learn, help you
learn?” This question had not been answered vet, but now I have learned through my
students’ feedback that the answer is YES!| They have become more confident about their
own learning strategies and as a consequence, more demanding. On the last day of classes
before the test, I once asked a group of students if the feedback had helped them and if so,

how. This was their answer:

“The feedback helped me because every week [ had to think about it.” ( what she had learned)
“In my opinion it very interesting as reflection and to reinforce new rules”
“The feedback helped to think about the class and about my learning”

“The feedback helped me very much, mainly after the test. It gave me
strength to find the solution for my problem.”

“The feedback is good. It showed me my problems and I have tried to
improve them. The tips are important.”

“Yes, the feedback helped me because when I didn’t know something about English, you showed
me how to learn the matter. It is the best way to understand something,”

“Yes, the feedback was very important because it reinforced my ideas and
showed my evolution.”

For me this is precious information, and it is also very rewarding to see my

students so satisfied.
I interpret what happened to my teaching this way: Because I decided to open

myself as a teacher, I could show the human. People around me, colleagues and students,
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saw it and started to show me even more, unrealized facts started to come up. Feedback is

an on-going process that now seems to be non-stop in my teaching practice.

FEEDBACK WITH MY COLLEAGUES

I would also like to talk about my “Community Building and Teacher
Development” group of teachers. When I left SIT I was sure I needed a group of teachers
with whom I could share ideas. So I decided to make a note to put on the teachers’
bulletin board. I wanted to invite teachers interested in knowing a little bit about what T
had learned at SIT. Such teachers just had to write their names down on a list. T had
eleven names, what surprised me because both my coordinator and my director had told
me not to expect more than five, because people are usually very busy, so I was happy
with the outcome. They chose the time and the day of the week that best suited them, 1
told them it was a voluntary job, we would not receive any money or any points in the
career plan for that. I made that clear from the start because 1 wanted their participation to
be totally genuine. At our first meeting nine of the eleven teachers on the list came.

I started out sharing with them what I had learnt about CL/CLL because that was
the approach I had identified with the most. After CLL I presented the Silent Way, then
Suggestopedia and lastly ALM. I used to try out some activities using each different
approach, then we would discuss their basic principles. The activities were carried out in
Swahili because T wanted my colleagues to feel as real beginners at a language. We used
to have feedback at the end of each fifty-minute session, It was precious. After I finished
presenting CLL I asked them to give me written feedback to‘the same four usual questions

I was using with my students: “What have you learned so far? How do you know that you
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have learnt it? What helped you ? What hindered you?” Below is the transcription of some
of their answers. I have chosen these ones because they reflect the difﬁculties; the
challenges and the rewards we teachers face. These pieces of feedback show me that this
practice among colleagues is essential to professional development. Teachers have the

opportunity to reflect about, and question old beliefs they have, why they have them, and

how they affect their practice;

“Thave learned that T have a lot to share; so I have a lot to learn. Sharing is learning. The
exchange of information among ourselves has been the most positive aspect of these meetings. [

feel that everybody is eager to give and take and that’s what makes learning meaningful”.
(Sendy)

“In my opinion, all of the techniques were valid. Mainly the presentation of the song, translation
and pronunciation parts”. (Crissy)

“...the most important for me was sharing experiences with other teachers and this is what helped
me most”. (Marilena)

“I'think the very nice atmosphere and openness of our colleagues helped people talk and share

ideas. Tiredness, stress, hindered the flow of ideas... What has hindered me from using the
techniques is time! I need time to search for a song and prepare the material”.(Ana)

Now I ask myself: “What have I learned so far about feedback?” I have learned so
much! I have learned that being closed does not help me grow at all. I realized that there

are nice people everywhere. People who are eager to learn, ready for a change, people
who are ready to see their own reluctance and accept it, people who are looking for new

techniques to improve their lessons, people who want to be part of a group just like me:

“T've learned it is OK to use Portuguese in class, and it’s important to respect the students needs
and differences. Sometimes we expect too much from them in a short pericod of time. Being a
student, I could have an idea of how difficult it is to learn a language and how frustrating it is
when we can’t succeed at the first try. It’s difficult to include the techniques when we have such a
tight schedule, but it’s always useful to learn new ways of doing the same things...I’ll keep trying
to ‘change” my teaching style. I'm always open to new things”. -(Lavinia)

“Ilearned that students can be very interested when they’re the ones who ask you questions

according to what they waunt to know, and not what you want to tell them...Tt’s been great to be
part of this group!™.(Cris)
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I 'have learned to see things from different perspectives. There is a seed of a
community everywhere, just waiting for a chance to be sown. Teachers can always find
colleagues who are open to sharing their teaching worries, problems and successes;
sharing them can be very rewarding. Communities of TRUST may be built in the
classrooms, but also among colleagues. I have seen that my performance has changed for
the better because I have changed my attitude from being so concentrated in my own point
of view and not being able to putting myself into my students® shoes, to being able to see
better through my students’ eyes. Through feedback I have learned how to understand and
accept people’s different points of view and rhythm. I have learned how to be patient, to
let life ﬂbw its own way. I have learned when and where to take action, when to speak
truthfully to the ones who are ready to listen and when to be silent when my message is
not useful. My goal is to change my own teaching in order to be able to change my
students’ concepts of learning English I think I can also expand that to my colleagues,
help other teachers reflect and maybe change their own teaching style:

“I've learned that teaching has many facets and that the teacher has to adapt to each one of them.
Each student has his own way of learning and the teacher has to learn how to feel that. I've
learned that classes don’t have to be so teacher centered. T loved Suggestopedia and Silent Way,
although the latter is difficult to me, since I talk too much. However, I liked it a lot because it
showed me how to teach without dominating the class. The only thing I didn’t feel much
comfortable with was translating the songs. I’m not used to doing that. In all, I loved it. It was an
opportunity to see things and exchange a lot of great ideas. I think we shoutd do that more often.”
(Sandy)

There is no doubt for me now that it is also a powerful tool in building &
community and in teacher development. At the end of our project, I asked them my usual
three feedback questions: What have you learned with our meetings? What helped you?

What hindered you? And their answers were:
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“I liked to work with rods, I liked the way you presented the songs and the poems, and even when
[ didn’t understand quite well what was going on, guessing was part of the fun, It was fun to
experience new techniques I’ll try to use them in my groups. I became more aware of how each
student learns and that we should try different ways in order to reach each one. Thanks a lot!”
(Lavinia)

“I'learned a lot in our meetings. I've seen a lot of different methods over the years, but seeing
specific ones isolated as they were in our meetings was really interesting. Nothing hindered me,
because as a professional I’ve learned to keep an open mind about many ways (different ways) of
thinking and learning. From now on I think I can make my classes more interesting in ways, that
1 will confess, I’ve never thought of: rods.” (Crissy)

“It was interesting to learn what is being taught in Brattleboro, to revise and see other teaching
methods! It was also nice to talk to other teachers about our teaching and discipline problems. I
liked the atmosphere of our workshop! I thought we were all in the same wave length!” (Ana
Sofia)

But the best feedback I got from them was days later when I received a card

signed by all of them, saying:

(printed)

“Imagination grows by exercise, and contrary to common belief, is more powerfil in the mature
than in the young.” (W. Somerset Maugham)

“Since no one had the courage to venture into this vast white space, I will do the honors and take
the honors of being the first to thank you for enlightening our Thursday afternoons for a brief
moment.” Thank you, Kisses. (Crissy)

“Thank you for the opportunity of knowing all of you a little better”. (Marilena)

“Ireally enjoyed our meetings! Thank you”. (Sandy)

“It was lots of fun|” (Anna Sofia)

“You're great!!|” (Cris)

“Thank you, my friend, for the great opportunity you gave us!!” (Silvia)

“Thank you for sharing your experience with us. It was great! Let’s do it again!” (Lavinia)
“Sharing is always the best way to improve. Let’s not let this die; let’s go on meeting and
sharing” (Irene)

“Thank you for being with us. The Thursdays were fun!” (Angela)

“An essential aspect of creativity is not being afraid to fail”. Dr. Edwin Land (printed)

This was really rewarding, and after receiving it, T could say that working with
feedback helped me build a community in my work place. It also helped me to see that the
close connection between the human and the professional is what makes both of them
stronger. What hindered me from being a better teacher before, was my anxiety when I

thought my students were not learning or were not happy with their results. I am more
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comfortable with my own teaching than I was before, because now I know that good
teaching is closely related to being aware of how students learn, and feedback is a good
tool to access that.

I didn’t know how to get feedback from my students before SIT, and now I do
because I have tried different ways of collecting it and my students have responded
positively. I couldn’t help my students as efficiently as I can now because I didn’t know
how to use feedback properly. Now I know that feedback can be given in different forms,
orally, written, through observing a video, individually, iﬁ groups, daily, weekly, monthly,
or periodically according to the rhythm of each group. There are also really long and
detailed questionnaires that can be given formally at the end of each term or that can be
prepared by the teacher. Find the best way feedback can fit your needs, inquiries and
limitations of time and availability, and learn with it.

I really believe now that feedback can help students learn, but getting feedback
from students is not as easy and simple as I thought it was at first. For some people it is
something completely new and even, in some of my colleagues own words, “dangerous,”

“difficult,” “hard,” “a very slow process,” that requires “readiness” from the teacher and

also from the students:

“What hindered me was my reluctance in accepting translation. I still don’t accept translation in
the classroom, especially word by word...The idea of sharing our own experience with other
teacher is always great, because we all have many things to learn and share”. (Teacher Irene)

“Feeling how difficult it is to learn a new language (but challenging at the same time) helped me

be more tolerant towards my students” mistakes. I feel this is happening. Discussing about how to
motivate students, how to deal with the time they need to take in something new was also helpful

to reflect on the learning process”. (Teacher Angela)

“I'think that I am getting to speak more without fear. I know I speak wrong, but I hope to
improve my pronunciation with your help.” (Andrea — student)
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Not every group of students reacts positively to feedback. I have had groups that
did not like it. They say it creates anxiety on them throughout the whole lesson, because
they keep thinking about what to say at the end of the class. With such groups I decided to
use feedback only once a week and in Portuguese, for the ones who feel more comfortable
speaking their mother tongue. The result was good. I did not fee! T was pushing something
on them as 1 did at first when they said they did not like it, and they seemed more willing
to speak, words seem to come more easily to them . At the beginning I had a feeling that
they were trying to guess what I wanted them to say, and that they thought it was some
kind of evaluation of their English. Changing it to their own style made them act more
naturally, they started to say what they had actually learnt not what they thought I wanted
to hear. I think some students go through this period of adaptation, as I did at SIT: first
they find it strange because they are not used to being asked what they have learnt; then
think there is something specific the teacher wants to hear; finaily they understand
feedback is a fair ground where every one can ask for what they need without being
judged.

This research was done with about three hundred students throughout two years,
and I could only find one student who was really radically against feedback. He told me it
was a waste of time and for him it had no use. He told me he would rather have a short
review at the end of every class than waste those precious ten minutes with something that
had no meaning for him. I learnt then, that awareness is a long on-going process. [ as a
teacher have to be prepared to respect the moment the student is in, maybe that student

was not prepared for that kind of openness at that moment, but at least he understood and
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its use for his colleagues, and respected that moment in class. Tt is funny the way we
teachers can always learn too, as long as we are aware of what goes on among people in
class.

As teachers we have to know how to balance the use of feedback in the classroom.
Teachers can benefit from feedback, but our main objective should always be the benefit
of our students. So, it is up to us, teachers and students together, to decide when, where,

how, how often, and with whom to use feedback, always respecting everybody’s opinion.
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MAGIC CARPET

You have a magic carpet

* That will whiz you through the air, -

To Spain or Maine or Africa

If you just tell it where.

Sowill you let it take you

Where you've never been before,

Or will you buy some drapes to match
And use it

On your

Floor?

'2 <A Light in the Attic” by Shel Silverstein, 1981, Harper Collins, NY, NY.




Final

Thoughts

Landing

“Finally, we offer a bit of advice. Teaching can be viewed as a job, as something for which effort
is expended and money is received. We, however, view it as somethin g much more. We think it is more
akin to a calling — an endeavor to which a person ought to be passionately committed... We certainly don’t
think it is an easy task. It is a challenging one for all good teachers. And it is a challenge that good
teachers can not ignore. We wish you luck in this endeavor and hope your efforts will be rewarded and
recognized. If they are neither rewarded nor recognized, please recognize your own efforts, continue to
teach and reflect, and gather together with other educators and parents to claim your professional terrain.”

(Reflective Teaching — Zeichner and Liston p.78)
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Nowadays 1 obviously still have students who fail, but now when I say “fail,” [
feel my part of the responsibility 1n this result, but I also know that there exist some part of
the responsibility that belongs to the students. Unfortunately I am not able to express it in
percentage. Sometimes I think it is a 50/50 proportion, but sometimes I feel it is more the
student’s responsibility than the teacher’s. I have learnt a lot from good teachers, but T
have also learnt some great lessons from not so good students. Feedback is an on-going
learning process. 1 am constantly learning from new students, new styles.

The good thing about feedback is that it keeps teacher and students grounded,
aware of what they actually can or cannot do, know and do not know. There is a sense of
TRUST that grows as the term develops. Students trust me because they see my teaching
changing and adapting to their needs, and T trust them because I can see every day that
they are THE experts in their own learning:

“Yes,(feedback helped me) mainly in motivation, and in some weeks I noticed that you changed a
little the way of the exercise.”

I'try to gather the information I hear during feedback and use it to weave a better
learning net, creating lessons in which everyone knows exactly where each one is. I should
always be able to look straight into my student’s eyes and feel comfortable realizing that I
know exactly what helps that student learn, what kind of activities s/he enjoys or not. A

feeling of connectedness is created in the group, through the daily opportunity they have
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to see one another’s learning steps. Great part of the magic of feedback is the value that is
given to each human in the classroom. Thpse few minutes that I spend looking at each and
every student individually is important. T am showing him/her that his/her voice is being
heard and has an irreplaceable value in that group. The feeling that you are being paid
attention to, that your human portion is being taken in consideration, is very important
both for the teacher and student. Some feedback minutes every class, give the group the
opportunity to create space for other people. Feedback is the ground where everybody can
play fair with one common objective in mind: better learning,

When the student says: “T haven’t learnt anything today”, it is not the moment to
withdraw, that is precious information that can take a teacher deeper into the questioning
of learning and teaching, and show him or her more about how to approach different kinds
of intelligence. One cannot say s/he has taught if no one has learnt. Teaching can be a very
lonely enterprise, but I have found out that feedback has helped me keep connected to
those people in my classroom. I teach and learn with the students, who teach me how to
teach them. The lessons that come from the students are priceless and vital to a good
class. What I can do with the information I receive is my responstbility. I am constantly
learning to pay attention to the right signs, learning the difference between what the

students think is good for them and what they know is useful. Gradually I have been

learning what to leave out and what to include in my lessons.
By using feedback I lessen the number of possibilities of going wrong, and I also

>

get closer to the “why’s”. T am not caught up in wondering why my student that is usually
participative is today quiet and disperse, I can go straight to him/her and ask to find out

what the problem is, and if that is the case, change my own attitude, look for a new route,
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a new way to get to my goals. Sometimes I may be surprised by an answer that may be
totally pleasant to me and make me improve my work and my performance.

“Feedback after class makes me think about what I have learnt, what I could do to improve and
what is not good. It is important because it helps me to notice that the problems I have been
having are the same my colleagues have. Feedback helps me also, correct immediately any

problem I may be having in class.” (my journal, Alumni 1997)

Once more I compare it to sky-diving. It may be a dreadful feeling to let the plane
go and jump in the air, but the feedback may just be pure pleasure. 360 degrees of clear
horizon to see all the universe around you: above your head and under your feet. The
students that we meet in a classroom have the capacity to hold the concept and images of
the whole universe in their own minds. The way each one sees the world is very particular
and there is only one way to see through their eyes, that is by asking, by being truly
curious and honestly interested in learning different realities.

There will always be students who fail a test, a bimester, a course, but the feeling a
teacher has of being part of that failure can be diminished by the fact that the teacher is
totally aware of the process and knows his/her share of responsibility in it, sure that s’he
has really done everything they could for the growth of that student. There will exist a
form of teaching and learning that is more useful and close to the heart of both mentor and
pupil, that can cause change in education, transforming schools and classrooms into a
pleasant place, a place where humans meet humans and are understood, respected and
boosted on the way to unlimited futures.

The lesson I have taken from the practice of feedback is that we, teachers, should

stick to what makes sense to us, what feels comfortable, authentic, meaningful, what we
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believe, always respecting our own limits and the ones of our students. Nowadays I have
some colleagues who are interested in using feedback, and I have been sharing with them
my experience. Some of them have started shyly with the groups they have difficulty with,
and they have been having good results, difficulties are being slowly overcome. Bonnie
Mennell once asked me to reflect about the gift I have to offer my job, I can say now that
thé gift that I have to offer my job and my students is my awareness expressed through

feedback, and my intentions and effort to become a better teacher, following my heart and

my essential nature.
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Appendix:

-Feedback from my students.
-Feedback from my supervisor.

-Community building and teacher development
program.

-Multiple intelligence tests and information.

-Notes from my journal.
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COMMUNITY BUILDING
AND
TEACHER DEVELOPMENT PROJECT

FIRST MEETING

1.Goal:

For each teacher to further develop his or her personal approach to teaching through:
- examination and integration of past and present teaching and learning
experiences;

- current study of the teaching/learning process and four approaches to
language teaching;
- adaptation of approaches to lesson plans.

2. Organization:

Aug 28 - introduction Oct 16 - Sug.
Sept4 -CL/CLL Oct 23 - Sug.

Sept 11 - CL/CLL Oct 30 - Sug.

Sept 18 - CL/CLL Nové6 - ALM
Sept 25 - SW Nov 13- ALM
Oct2 -SW Nov 20 - Feedback
Oct9 -SW

3. Philosophy:
“We are our own best resources”
“We are eachother’s best resources”
“Leaming tells you how to teach”

4. Experiential Cicle:

CE
(concrete experience)
v
AE RO
(active experimentation) (reflective observation)
A
AC <

(abstact conceptualization)




6. Expectations for participation

bejore
dowbh '3

7. Brief summary of each approach.

8 Reflective Writing:
Take 10 to 15 minutes during the week to write down your thoughts after today’s meeting;
also wite about what you like and what you would like to change about your present teaching style.
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Multiple
Intelligence
Tests
And
information



Kot Stuedentes lag wp your qarky
raching sivle while others are
ticrieed off by i0? Why somie stu
derzy exeel when masic 13 wied in
class. while others are runing ener.
Shauld you carcr to the right
brain, or the lefi? What is means
by multiple intelligences ? Doe the
theary have any relevance for
your classroom? Here follows a paper sib-
mined by Barry Shea of Harvard Academy,
Hsan. Read on, and find ow for yourself...

];r; 1983, Howard Gardner, a psychologist
id faculty member in the department of
education at Harvard University. published
his book Frames of Mind: The Theory of
Muldple Intelligences, in whichhe challenges
the tradiitionat concept of intetligenec Draw-
ing on a wealth of research from various dis-
ciplines and cultres, Gardner maintains that
the traditional definition of intelligence is bi-
ased in favor of linguistc and logical/math-
emarical abilides. In fact, according toGardner,
these two abilities represent only a fraction
of human potental.

Since i1s publication, Howard Gardner’s
theory of multiplc intelligences has been
changmng the face of cducation. Educarors
have long known that each student js unigue
and has uniquc learning preferences.
Gardner has_given credence o this knowl-
edpe as well as a tangible souree for cduca-
tors 10 draw on, In the book In Their Own
Way, Thomas Ammstrong (1987) has Tans-
Jated Gardner's multiple ineeligences into cor-
responding personal leaming styles. Dr.
Ammgstrong, 4 leaming disabilitics specialist,
maintains that most students who have been
lubeled “lcaming disabled” or "unmonvated”
have not been given the oppomunity 10 lean
using aliernate strategies/ There is prossure
i the traditional classroom to conform 10
aditional teaching/leaming methods which,
in concert with the umditional definition of
intelligence, cater to the linguistic and logi-
calfmathematical abilities, While the vast
majority of students do indeed leam © cons
form, of at least to cope, some students get
left behind and are unfairly labeled /It is
Armstrong's hope that teachers will come to
realize that the problem is “dysteadua" or
bad teaching, and not a leaming disability
on behalf of the swudent.

Annstrong gave numerous examples of ac-
tvities which can be used inconjunction with
each of the intclligences for teaching. vari-
ous elementary school subjects. Unfortu-

nalely, neither forsign language nor ESL edu-

bv
Andrcw Todd

Muﬂiple Intelligenoes

cation was teated in his book, Nevertheless,
his assertion that activities which cater to adl
of the intelligences will reach the maximum
number of students as well as reach each
student in more ways than one is applicable
to both disciplines.

Below islistof the intelligences identified by
Gurdner, followed by a brief description of
each and some possible applications o ESL
instruction. As both Gardner and Armstrong
have pointed out, one should avoid labeling
students as falling into any one paicular
intelligenees.

Linguistic - listening, speaking, reading, writ-
ing. Rooted in our linguistic intelligence isa
dispasition towards word games, jokes, trivia,
puns, and tongue twisters. Vinually every-
thing taughtin ESL is related to the linguistic
intelligence, Important to keep in mind, how-
ever, is that some students will be sirongerin
the listening/speaking skills whereas athers
will demonstrate a clear preference for read-
ing/wriling activities, Lesson plans should
cater to all four of the language skills.

Logical/Mathematical - working with num-
bers and absiract pattemns. Persons oriented
towards the lomeal/mathematical intelligence
are conceptual thinkers and like logical
puzzles, strategy pames (chess), and deduc-
tive learning. Have students cateleorize and
classify groups of words, tzke supveys, and
complete logical exercises such a5 “Which
word docsa'l belong?” help stdents to dis-
cover language rather than just yvmg the
explanation.

Visud-spatial - images, visualizing, drawing,
The visual-spatial intelligence drives people
wholikemazes, jigsaw puzzles, art activitics,
graphs, maps, movies, pictures, ete. Use ot
of big, colorful pictures in instruction, Have
students draw wnd fabe) pictures| of things
they arc lcarning. Have students imake dis-
plays, exhibits, and posters. Show movies,
videos, and slides. 1

Musical « thythm, metody, paltcmed sound,
sor:gs People who are %ngly mﬂucnccd
B A i

‘.t .3

te sing, hum, whistle, keep time
10 (nusic, play instuinents. and
listen to music often. Teach su-
dents songs and chants refated
to the topic they arc leaming.
Have studehts make up songs
using well-known melodics as an
aid to memory. Consider imple-
menting some of the technigques
of Suggestopedia (founded by Georpi
Lozanov) into classroom instruction.

Body/Kinesthetic - information processing
throughtouch, movement, dramatics, People
with a high degree of bodily/kinesthetic in-
telligence have difficulty sitting still. They
twitch, tap, and fidget. They like conpetitve
sports and usually praclice a handieraft,
Engage studenis in role plays and short dra-
mas, Use physical objects that students can
touch and hold such as letters made of wond
or felt boards, Use ph  -al activites.

Interpersonal - sharing, cooperating, teach-
ing, relating. People with a lot of interper-
sonal intelligence are cornfortable around
other people. They have lots of friends, are
‘stteet smart, and demonstmate 2 high degree
of empathy. Engage your stdents in group
and pair work, Develop group projects for
students to work on. Have students help
each other.

Intrapersonal - self-paced instruction, indi-
vidualized work. People with a strong
intrapersonal intelligence are self-confident,
intrinsically motivated, and opinionated.
They pursuc personal interests and hobbics
and prefer to work slone. Give students the
opportunity 1o pursue independent study
projects. Provide quiet time for students (©
ahsorbmaterial attheir own pace, Setupand
wyaintain aclassroom library and provide stu-
dents with the time to pursue indcpendent
reading assignments.

The lesson plan that incorporates activities
from each of these intelligences will be rich

" in variety as well as acadernically sound.

Moreover, the more diverse and engaging
the activities, the more motivated your stus
dents will be and e greater the chances of
learning taking place,

References

Armstrong, T. (Y987) In Their Own Wiy, G
B Pumam’s Sons,

Gardner, H. (1993). Muliiple Intelligences:
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. " An intelligence eatails the ability to solva problems or fdshicin products that ,am 6f céonséﬁuenéé ‘:ﬁ a“
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al, The creation of a culturai product is

particular cultural setting. The problem sojving ski 5 0Ny
_ g skill allows one to approach a situation i i
. is to be obtained and to locate the appropriate coute to the go oo Sultural product .

\

- o n - . -
. erucial to capturing and.transmitting knowledge or expressing one's views or feelings. The problems to

be solved range from creating an end to a story to anticipating a mating move in chess te repainng a

quilt. Products range from scientific theories to musical composition to successtul poiitical
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l ) . Nes Dhimenpne
Logical /Mathematical . o
Intelligence

OHen called “scientlfic thinking”
1his Imeligence deais with deductive
thinking/reasoning, numbers and the
recognition of abstract patiemns.

Verbal/Linguistic .
Intelligence P Huﬁm_:mmunm

Felated to words and language,
both wiitten and spoken. This
form of Inteliigence aoq:_zwﬂm,m

... MOS! Westein a%nmmowa m.wwﬁam.

S k ?..N intelllgence which relfes
§

he sense of slght and belng

‘.\\mc_m to’visuzlize an object and
the mu___g_o create Internal mental

: The Theary of Multiple Intelllgences.New

ram iy
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Intrapersonal

Intelligence E\\\t\k\a\ .
oar emm_m_m&?ﬂ_.a.m_nm_ movement

o o IP!
} which relalés 8 ~. . . .
The It e s \\ .,.m& OF KNOWING /1! and’the knowlhgsawisdom of the

R

(1583 ). Frames of Mings

Inner siotes ol belng, mo:._d:mn:o i KR
| metacagnliton {l.e. thinklrig wﬂ%ﬁ% ic_miu_.m/ / .. body, Ingtuding the braln’s moter
= hinking) and m&mqmzmmm oﬂ muwscﬁ 4mr£mm no:m z.an: controls bodlly

H

realitles. i

/ =n=.

Musical/Rhythmic
Intelligence

in

‘Taterp ersonal

Intelligence
The intelligence which pperales The Inleliigence which Is hased
primarlly through person-to- on the recognition of tonal patterns, .E.E‘_ré
person relationshlps and Including varlous environmentsl
communicetion. it rolles on all sounds and on a sensilivity to

thoe ae dt 2l je 3. - hwihm and beats. K

campaigns.” ( from Gardner

© York;Basic Books.
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Verbal/ngu:sﬂc

+ Reading

* Vocabulary

+ Formal speech

* Journal or diary keeping
» Creative writing

* Poetry

¢ Oral debate

s Impromptu speaking

* Humor or telling jokes
. Story‘tellmg '

Visual/Spatial
¢ Guided imagery
~« Active Imagination,
~ » Color schemes.
= Patterns and designs
*+ Painting a
* Drawing
" » Mind mapping
* Pretending
* Sculpture
- e Pictures

| Muslcal/Rhythmtc
¢ Rhythmic¢ patterns
+» Vocal sounds and tones

* Music tomposition and creatmn'

» Percussion wbratrons

¢ Humming

+ Environmental sounds

» Instrumental sounds
.+ Singing _

* Tonal pawterns

¢ Music performance

‘3. Adapeed from Lazear. David, Seven Wiy of Keow

seven Pathways o Teasming @ 1994 Zephy r fres Becadn, Alazcons | R

" Logrcav,l Mathemat:cal

e Outhn.n g

0 Deciphering, codﬂs' '
. Sylloy ms .,

"= Proble
. Patterh ’games

e Mingfuiness;| prattlces TR
* » Foduking and cmc‘.mmuon wlls

" e ey
I

) BOddy/Kmesthettc
« Folk or creative dance
» Role-playing * - =0
o Physical gestures .~
* Drama. Lo
+ Martialarts .
v Body language . . ¢
-« Physical exercise
. ¢ Mime ;
o lnventing -
e Sports

o Abstract sy mbois ano rormulas

J (,..raphlu o'gaimzers _
* Numbg sequenc.es .
e Calculapion =7

* Forcing relatmnshlps o

solwng :

In terpersonal
‘Giving feedback ‘
Intuiting others’ feelings
Cooperative learning strategies”
Person-(o-persor: commumcailon

‘Division of lahor
C ollaboration skills
‘Receiving feedback
¢ Sensing others’ rﬂonws
_ Gmup prolm ts

12 I'Iigh
. Com

wr-order rezsoning
lex guaded imagery

nt

rering” practices

4
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ALY m».d Lazear

tis tht. rcscarch of Ho'waxd Gardm.r mz:'whlch t[us bouk as wcll ay’
_'i'm':’n Ways of Knowmg, is pnmanly based Let mc bI‘IEﬂ} suimna-

VERBAL/LINGUISTIC INTELLIGENCE is responsible for the
production of language and all the complex possibilities that follow,
including poerry, humt:u:, story-telling, gramimar, metaphors, simi- = -
les, abstract reasoning, symbolic thinking, conceptual patterning, -
reading, and writing. This intelligence can be seen in such people :is e

poets, playwnghts, story—tellers, novehsts, pubhc spc.akers and
comcdlans. T g o

: LOGICAL/MATHEMATICAL WTELLIGENCE is mos: often‘ S
‘associated with what w call “scientific thmkmg or inductive
. reasoning, although deductive ;houghr processes are also involved.
~ This intelligence mvolv the ¢ capacity to recognize pattcrns, ‘work
- with abstract symbcls{( uch as umbers and geometric shapes), and

R

 discern zelatmnshlps ahd/or see connections between separatc and
~distinct pieces of mforj atiod. This intelligence can be seen in such
people as scwnnsrs, computcr programmers, accountants, lawyers,

A bank«.rs, and ! 'ma hemat icians,

) Logtcal/mathematxcal_a nd verbal/linguistic mtelllgc.nce form the
.. basis for most sys:ems of Wes ducatlon, as wcll as for all _forms
S of Currendy existing standardized testing programs.”

| VISUAL!SPATIAL INTELLIGENCE deals with such thmgs ‘as che

- visual arts (including e inting,- drawmg, and sculpture); na\rlgatlon,
‘map-making, and archi ecture! (which involve the use of space and
knowmg how to get a; und i it}; and games such ag chess (whtch :

. require the ability to yisualize iobjects from different perspectives and
angles). The key sensory base of this mtelhg,(.na. is the sense of sight,

. but also the ability to: form’ mental images and pmrure in‘the mmd
“This mteﬁu.,ence can bq seen
'demgn artists, Cartogea >hers,
coursu, preduc £ of th .

BQDY-/KINE_STHETII(" lN’I‘ELLlGENCE is the ability to use the ,

-, body to express emotign (as ih dance and body !nnguage), to play a’
. game (as in sports}, and to create 3 new product. {asin mw.nnon)
“Learning by doing"” lhias long b recngnm_d as an imporrant part

. of education. Our bodfes know things out ‘minds don'tand can'e
~ know in any other way. For ¢ e, it'is our bodics th-ll.' knovu :
~how to ride a bike, :ol er skatc, vpe, and parallel park a‘car. This
intelligence can been s¢en in sich peOpIc_'a “actors, achletes, mtmcs
{like Marcel Marcguq}, profess:onal da'l 'zs, and mventors. ;

~

e



. c | MUSICAL/RIIY THMIC lN] TLLIG I N( I:. includes such L.lpautlu BRIt
? ' as the recognition and use of rhythmic and tonal paticrns, and C
sensitivity to sounds from the environment, the human voice, and
musical instruments, Many: uf us learned thc alphabet rluoug,h this
lntclh;,,unce and the “A-B-(} song.” Of all forms of intelligence, the ;
“consciousncss alrering” effect of music and rhythm on the brain is
probably the greatest. This !mreihgence can be scen in advertising
people (those who write catchy unglc.s to sell a product), profes-
" sional performance musicians, rock | groups, dance ba nds, compos-
ers, and obwously, music teachers' : 3

g INTERPERSONAL INT
: cooperatt\'d)’ with Otheﬂ i

I !GENCB.mvolves the ablhty to work
n a group as well as the ability to com-
- municate, verbally and no -vcrbally, Wuh other people. It builds ¢ on_
" the capacity to notice disti ctions; among o:hers, for example
* contrasts in moods, tempe -ament|, motiv s, and intentions, In
“‘the more advanced forms of this Intelligence, orie can hterally “pas
‘over” into another’s pcrsp ctive and “redd” their intentions and
" desires. One can have gendine ‘émipathy for anothcr s feelings, fears,
"anrlc:parxons, and beliefs; _hls forrn of’mtelhgence is usually hsgh!y

_deve!oped in such peoplear" selm-q ‘teachers, therapists, politi
cians, and relxgmus leadis

" INTRAPERSONAL 1

2l NTHLLIGENCE involves knowledge of the
- internal aspects of the seii

such ¢ knowledge of feelings, the : :ange
*-of emorional rcaponses, nkmg pfoccsses sélf~reﬂecnon, and a
- sense of or intuition abmht spiritual realities. In rapersonal intelli-
gence allows us to be corskious olf our consciousness; that is, to Stép
‘back from ourselves and f :m:h opirselves 5 ‘outside observer. It
involves our capacity to dxperiene wholeness dnd unity, 1scém
-patterns of conacetion wit 1'the larger order of things, to perceiv

ss, t0 expecience the lure of the future,
S ize the possible. This intelligence can be

“seen in such people as philosc)phere psychlatmts, spiritual counsel-
e -:.;ors and gurus, and cogmtwe parttern researchers

' Dthcr Resum ces

- .;u:_pjg_h tel s The
‘, "','F@ s of Mind by Howard (.,aadnu R TR D
© o *Seven ngs of Knowing: Téaching for Multxbl Inteliis
" mwﬂigencc Appm-ache& tg Asseasm : 5ol

o -by David Lazear
: :*gven LPathways of Learhing:* :
by David Lazear . . S R
- evgn gays of leaching: The Arti;trv mf Ioa {
. by Davig lazear . R
v !'eacj_w,mg and L ggmmg Thmugh Mu't' e I te cs-n,cgg;
-« by Linda Campbell, Bruce Campbell an ‘Dee: :
- AII a»mlahlo thruugh Zepher Press, 3316 NI Tapel Ave ‘PO Box- 66006 IB Tucson A?’
T e . 85728-5006. F‘Ar 5203239402




Student-Generated Inventory for Sc_condary-
Level and Young Adult I.earners o

Dicecsions: Ronk each smfcnar'r U ot 2 7 Wme 0 ﬂ'you disegrag wirh the sigleme

Wiite 1 f you are somawhere in benve,n.

Verhal/Linguistic Intelligence
V. Hike to read boaks, magodines, oad
Rewsponars.
___ 2.1 consider mysel§ 0 goed witer,
3.1k ta tall jokes ard siorias. ©
41 ecn remamber people’s hemes zadly,
5,1 liks 1o racita tongua iwigtals. -
b, Lhave 5 good vacshulary in my native |0ngu0ge.
Musical Tatelligence ' '
Tl ean hurn the tunes 10 mony sOrgs.
2 fomggond singer. :
1 Ip.m, ¢ musicol ngrument o swg -nachmf _
! con 18l when music sounds offkey. - -

__5. ! ofsen tap iythmically on the mble o deﬁk. ;' '

__.b.Vohten sing songs. .
Logical /Mathematieal Intelfigence °
_ 1, Loften o orithmesit in my head.
7 1o goed ar chess and for chechers
3. 1Hike 1o ot things inlc categories,
4 1like to Sy number games.
5. 1ava o figura ou how my computet warks.
—_b. T osk many questians shaut how tings work

Spoﬂcl/‘ﬂsud lntel!lgence S

L. lcm recd rmags eesily,
nigy CfF uc'im‘as

__;,'_3 olcww=ll - BN

_4 Mavies ¢34 s.‘xdes rea.;,r nﬂlp ma ...m ﬂew
|nmrn‘mun e

[,

Write 2 Ir' o snongr,l cgree. e

S Ilova books with pzwres
5.\ prioy puﬁng puz:&as tagether,
Bodily mesthem Inlellagente -
1. s hord fo. me 1o sit quiedy far 6 long fime.

2 1t ensy fo' e .o‘low exuc‘f{ whm other
uéaplﬂ dO AN L
3 o goou ol sewmg wccuv.cxi:.rg buﬂumg, o

facaans,
4 .l good. ot sports.
" S.1anioy wo;kl..q wih day. -
A .nloy rumtnq ond ju: 'm,

lnlerpe}sunul lmﬂﬂigence e
51l fen the leads: in ocivites.
2. Vesjoy Tolking om my Fieads.

oA cften help, my fiends.
S ',rl'nends oftén Nll’.f E 7

Verbal/ ngu:snc Imelhgence. fhe ahi!w o use
woids eifectively both orelly and in mmng. Somple
skils ore remambaring informaticn, (D.mnc'ng or’\ers to -

- help, and folking obeut lar'r,;uu,,e itgeif,

Musical lnte":genm' Seﬂ::f‘\'l"\f 0 'hyﬁm pnich.
cnd melody. Scraple skills ore recagriving simple songs
gnd b-mg abie 1o very s,eed tempo, u-;d r'wrhrl in

- simple melodies,

Loglcal/Murhemnmc{ lmeﬂmen:e' The oblfw

19 vse numders effectivaly sng regsan wall, Sample

“skil's gie uacarsiznding e basic praperies af rumbars,
printipies ¢! zuse and aifet, and e 2biliny fo prediet

 Spatial/Visual Intelligence: Sansitvity o form,
spoce, color, fine, and shoas. Sompiz ok incude s -

rmziesent visugl o spatial ides, -

cbmnf e s:.'.:::. ;

Inlerper:onal_lnhll:genc The ¢ s io ungar
stond uﬂtl“.erp 300"’ moods, lee!m,.,' motivgtions,
ond wiztyioas, Somple skills ore respondiag shariuey
' rob!aﬂ seiviag, ond :escw.i.g ccnﬁu. o

Infrnue}sonu n elllgence- l."e :&;'--, 0. uncﬂt :

wmg a::-." -s-.esa-r oo

fagings.



-

Student Name.

Ager o Date of Observauon.|

Indicate the dcgree to whu:h you ‘observe the! statedu bchavlor or charactensuc in each student using the
- following scale: O'= uncertain; 1 = = docs nat fix Lt all‘ 21= fies shgh!.ly. 3 = [m moderawly 4 = fits 5tmngi,

i

i

b

o
e

i

Verbal-Linguistic Behaviors - " ! i s
Loves talking; writing, and readm% almost anythmg T
-Precisely expresses her- or himsel both m wrmng and talking :
Enjoys public speaking .

1s sensitive to impact of words and language on thers
Understands and enjoys plays on words 'u:ld wm’d games )

Logical- Mathematical Behaviors : L
1s good at finding and understanding patterns '
1s quick at solving a variety of problems: !

Can remember thinking formulas and str. tegies ‘
Likes to identify, create, and sort things into c.ategortes :
Is able to follow com plex lines of reasoning and thought pmce.sses .

_Visual-Spatial Behavmrs
R Frequently doudles during elass activxtiqs
;.| s helped by visuals and manipulatives §'|
SRR “Likes painting, drawing, and working with’ clay

_ _Has a good sense of direction and underslandlng, of maps
“ % | ‘Creates mental images easily, likes pretc:ndmg

e LT ""'Bodlly-Kinesthetlc Behaviors
v Has difficulty sitting still or staying in seat. SR

" Uses budy gestures and physlcal movemeam 10 e:\press him-"or bersetl - -
S0 ] s good in sports; is well-coordinated ph sicallyi’ L

© o5 Tt CLikes o fnvent things, put things togethq'r and- take the:
coooma o b vilikes to demonstrate to others how to dg sumenhmg

Musu:al Rhythmic Behavuors
Hums quietly w het- or himself w ile Wit
, | “Taps pencil, foot, or fingers while warki

0} Can'remember songs and rhymes easily
S ‘Likes to make up tunes and melodies”
.Senses musical elements in unusual or n

-lnterpersonal Behavmrs .
_Has an Irresistible urge to discuss almost._ 3
“Is good at listening and communicating | #s 5
Sensitive to the moods and feelings of ot
Ty ls a good, effective team player7’:";;;,,"_;-_;&;:
o | - 1sable o figure out the motives

Intrapersonal Behaviors P A 5
‘15 highly intuitive and/or “flies by the seat'o pams
“1s quiet, very self-reflective and aware ; l S
- Asks questions relentlessly; has.avid curlosity &+
‘Is able to express inner feelings in a vari!ety of \Jvays _

ls individualistic and mdependent Is no]t coucqrned
about mhers opm{ons .

‘boc}écﬁ'
O s
NIV
".u':uumt_» -

i .

cosoo
s o ot s et
R b b N

cocooc
NN NN

rking br walking
rhing pr walking

onmasical situations

\‘"‘rh"'f"'l}"'l".‘"r'ﬂ
.?, ¥
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