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ABSTRACT

'~ This project is a report on an ESL-program developed for and
taught to a Laotian couple who arrived in Brattleboro, Vermont
in December 1979. The program took place from January to March
1980. The purpose of this report is to present and discuss issues,
incidents, suggestions and conclusions regarding the teaching of
ESL to Laotian refugees which may be helpful to program organizers
and teachers, ' :

The first part of the report details the refugee couple's
background before their arrival in Brattleboro. Next is a
description of the process of organizing the program and éstab-
lishing the classroom procedure. This is followed by details of
teaching the program including the general problems faced in
teaching illjterate and semi-literate Laotian adults. This report
also details the various problems, choices and decisions that had

to be made in teaching literacy, pronunciation, grammar and vo-
.cabulary. There is then a description of the methods used in
~teaching each of the skills,  Appendices include a partial sequence
of the skills and samples of the literacy activities. -Finally,

-a detailed bibliography of useful publications and resources is

included.
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INTRODUCTION

While I was a graduate student in the Master of Aris in
Teaching program at the School for Interngtional Training in
“Brattleboro, Vt., I organized and taught an ESL course to a
Laotian refugéérééuplegwho had come to live in Brattleboro.
Working with this famii§; I gained some insights into teacking
the Laotian refugees who are coming to the U.S. Taotian ref-
ugees present special problems for ESL teachers in the areas -
of éulturai adjustment, counseling, literacy training ana
English language acquisition.' _

iﬁ'tﬁis report, I will describe fhe family history of the
fémily; Pérhapé hyfunderstanding-the"tréumatié experiences of
Laotian refugees, ESL teachers can be more sensitive to fhe
problems these refugees aré having in adjusting to American
l1ife and learning English.

This report will also describe the process of organizing
the course and thé decisions and problems#involved in teaching
it. -ThrOughout the report'are my impressions of relevant
cultural, educational and’linguistic aspects that affected
the students' learning. | A

The assumption behind this paper is that other teachers.
working with Laotian refugées willfencountér similar éxper—

—iences and -can henefit from my insights and conclusions.

BACKGROUND

When a Laotian refugee family consisting of two children

and their parents arrived in Brattleboro in early December,




'1979, they knew no English and had had no cultural orientation
- to America. The family's background had given them no prepa-
ration for this enormous change of life. The parents, middle-
aged Lao-Thais, had been born in a very small village in the
south—westérn part of Laos. The man had had four years‘of
elementary school, during which he had barely learned to read
and had néver been shown a ﬁap of the world. He had worked
mainly as a farmer.until the time he became a soldier working
for the U.S. government cleaning up battlefields after skir-
mishes. He still has many vivid and frightening memories of
his military experiences. The woman had never had schooling
gnd was illiterate. Most of her life seems to have been spent
in thé cay-to-day éctivity of a rural village. ”

Whfle the man was working as a soldier far from their

village, the woman was taking care of their two small children.

VWihen the Ameripané withdrew their support and the Laotian
military dispersed, the man had to flee for fear of bheing
caught and killed. Afraid of the Communists, he had to
struggle for survivel far:from his family and friends.
Eventually, he realized that he had to escape to Thailand,

where he got a job working on a ferry on the Mekong River.

When he sent for his family to join him at'the border; his

wife made plans to leave their lifelong home, Since she was

married to a former soldier, she was not safe in Laos. Fur-
thermore, food ‘was beginning to become scarce and living con-
ditions in general had deteriorated. At that time, she had a

two-year old child and a baby. Realizing that she could not
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ﬁake.both.of them on the long journey to the. border on foot, she
had to‘make,fhe agonizing choice of which child to take, She
‘chose the younger because she could carry her on her back; '
‘therefore, she was forced to leave the two-year old boy with her
-mother, who was afraid to.leave. She described climbing'méuntains
‘with the baby on her back, and she told of old and sick people
:walking near‘hef droppingubehind‘and being iéft After a day and‘
a nlght of walklng, she reached the river, where she was reunited
with her husband,. and they went to the refugee camp 1n Thalland
where they stayed for almost five years-; Another child was born
in the camp, and although they wanted to get their son smuggled
outlof Laos, they had no money to do it. |

During the time that they spent in the camp, tﬁe ;én-worked
at odd jobs trying to earn some money. Some of his Jobs were
pulling a rickshaw, Working.in a Baﬁgﬁék factory, aﬁd working
in a teékwood forest in a distant province., The family suffered
a great deal during this time, and at one.pbintlthe woman had an
“emotional breakdown requiring-hosPitélization._ Somehow they
survived the camp. | }

For some feason, they chose the United States as their
destination. They wanted to learn English, but the Thai teachers
charged too much for them to pay to learn. They said that there

was a school for children in the camp and that every day their

11tt1e glrl would stand outside the classroom door begging to be

admitted but was refused because she was too young.



When they finally arrived in Brattleboro, they had spent
almost five years in Ubon, one of the refugee camps in Thailand.
The parents were both thirty years 0ld, and their familiés were
separated. Her father was still in the camp; fwo or three of
her brothers, her mother and her child were still in Laos; one
brother was in New York State. The man's brother had been
killed by the Pathet Lao, and he did not know if his mother
was alﬁve or dead. He never mentioned anyone else from his
familj; Two of.their friends were in Califormia. They arfived
with oply'each other, two children, and the will to start a
new 1i£e. They had no idea what to expect, and they could not -
: upderétand one word of English.

The family was sponsored by a church and.placed with a
local family. While in Ubon, they had been asked what kind of
area they would prefer to live in, and they had requested a
place which had cbid weather. Perhaps they were tired of the
constant heat of Laos and Thailand. Whatever their reasons,
this request and the available sponsorship apparently deter-
mined the location of their new home.

Tt was with this background that they came to Brattleboro

to begin a new life and to learn a new language.

ORGANIZATICON OF THE PROGRAM

This section describes -how I set up the program with the
School for International Training, not as a model but as an
example of how such a program can be established. The second

part of this section deals with the organization of the class.




The sponsors for the ‘Laotian couple approached the School
for Internatlonal Tralnlng s English Language Offlce seeklng
a531stance in teachlng the couple Engllsh | Knowing that I had
taught in Thalland and was available for tutorlng, the director
suggested the_progect to me.

: I went tb meet the.éouple_at their sponsor's apartment,
where they were 1iving'temporarily. I learned tﬁat they would
soon be living alone in an apértment without a telepﬂone'and
that they spoke no English. The‘man_ﬁad a job in the évenings
as a school custodian. They had had no orientation to American

- life and customs. I felt that their lack of’English had
reached an émergency level and that they needed a triined ESL
teacher with some knowledge of their background and language.

Slnce the School for Internatlonal Tralnlng s M, A I.
program requires each of its candidates to have a student

. teaching internship, I proposed to the director of the program
-that‘minelbe to teach‘the Laotian couple. He asked me to sub-
mit.a detailedzpropdéal:iﬁcluding a schedule and justification
to the department for consﬁderafion. (Appendix &) . Because I
was an experienced ESIL teacher and because SIT. had voiced
interest in helping‘this first refugee familj; thé‘proposal

was approved. In addition, the schoeol--agreed to provide me

with a-elassroom, materials and use o0f the copying machines.

The one concern of the staff--that the students' ambition might
wane and that I might not be able to fulfill the reguired number
of teaching hours--proved to be unnecessary: the couple always

wanted more fime than I could give,



The dominant factor in organizing the program turned out -

. to be the children. In the objectives that I wrote for the

program and for

my teaching, my overriding concern was my ped-

' agbgic objective of developing an effective learning sequence,

and this was greatly affected by the presence of the'couple's

children in the

classroom. Although this objective was peda-—

gogic, the children‘'s presence made an effective 1earning

sequence intrinsically cultural and interpersonal as well,

Since.one child had been born in the réfugee camp and the

»

other brought thére'és an infant, it seemed best not to separafe

them. I felt that adding to their tragedy, upheaval, change

and stress by separating the children from their pqgents would

be unwise, unnecessary and counterproductive.

Tht first problem in having the children with their

parents was how

to set up the classroom. How could I make it-f

as effective a learning cenier as possible for the parents

with the children there? In Lao/Thai culture, the students'

heads should never be above the teacher's or oldest person's

head. Consequently, students could never stand next to the

teacher if the latter were sitting on a chair because this

would show a great lack of respect. It would be véry uncom-—

fortable for them to do this even if the teacher insisted that

-1t _was appropriste to do so. Algo, if one is sitting in a —_

chair, the feet
are not pointed
comfortable for

we would all be

must be put in such a mammer that the toes
at someone. This is always awkward and un-
me, Consequeﬁtly, I arranged class so that

working sitting croés—legged on the floor.
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My head was always above theirs because I was the tallest,

. and an informal atmosphere was created.

Next, I sat with my back to the blackboard and the two

- parents faced me leaving an area behind them for the children
to play iﬁ.‘ I put down a' blanket on the floor as a kind of

. mat and brought in toys for them to play with. I also hung

colorful posters ell'e;ound and labeled everything in the

reom S0 that they-would seé English Wode‘all around them;
The first day that I spent with all fOur members of the

family, I tried to create a relaxed, fun atmosphere and 1n—

cluded the children in everythlng The second,day, I tried

- to sit the children in the area behind their parents for

short periods of fime, and I gave them 1ittle projects such
as coldring or putting beads into a bag, ete.

As the week progreeeed, they gradually spent more and
more time in theif litfie area. I was often abl€ tos work
the first hour with the paienfsﬁdoing a lot'ef oral work
while the children played |

One of our daily rlthals seemed to glve the chlldren

- the security they needed to play alone for a whlle. This was

the tea break. During the morning usually after the first

hour;énd a half or whenever the parents began to be overwhelmed

or tired or when the children hecame too restless,.we stopped

to have tea. Everyday, we all prepared.an area away from the -

study area., I would lay down a tablecloth on the floor and

the man would fill up a container of water. The woman would

bring out sticky rice and meat or eggs she had prepared, and

T e R T I AN 8 e n et e e e e e




..I‘would take out the fruit or whatever I had brought. We all
had an equal part in this, and the children would: sometimes
help., During this break we would speak a mixture of Thai,
English, Lao and Sign language, and we relaxed, laughed, ate
and drank. This tea break provided an important time between
lessons to rest and to become closer. We talked about anything
and everything, and we plajed with the children giving them the
attention they needed, During thisltime they asked me gues-—
tions about English or about Amefica, and a great deal of in-

formal learning took place.

I also tried to incorporate the children into the lessons..

The little four-year o0ld girl knew the alphabet well and was

deft at distinguishing sounds and correctly fepeating after me.

Many times when the parents could not hear or repeat my sounds,

they could distinguish and repeat her repetition of what I hadﬁn

said.

The little boy, howéver, was too young and too attached
to his mother to play by himself for any length of time.  Also,
in Lao/Thai’ culture, boys may be favored over girls and spoiled
as a result of the attention. Katurally, then, thé boy was
a constant distraction, especially to his mother. After the
first week, I realized that while I was accomplishihgisome

thinza,umugh.of the three hours during which I taught them was

being spent in dealing with the smaller child., Yet I still
did not feel that they should be separated, and theyhdid not
want to be, either. They were extremely ashamed that the child

disrupted us because fhey felt that the teacher's time was



precious. I always smiled and assured fhem that I understood,
- but it was &ifficult for them aﬁd_they were So eager to learn.
.I de¢ided that I needed‘someone else to help me in the class-~
foom if the'chiidren‘were to remain.

Coincidentally, a young Japanese'WOman who had just com-
pleted her bngllsh course at the ‘sehool agreed to work with us.
Everyday she sat in the back playlng and working with the
children., Often during therlessons, the children would wander
over to tell their mother something, 5ut in general there was
a great deal more time available, which enabled the parents
to accomplish much ﬁofé. |

When I felt the chlldren had begun.tc be someuhat secure
and accustomed to their new 11fe, and when I felt the parents
truste&,me enough to make deCisions, I arranged for the four-
year old to atteqd_a nuréery school and I found a babysitter
for the younger cﬁild.

Thus, after a little more than é month, I was able to
Iteach the-éouple alone in the class knowiﬁg that they felt
secure andrhéppy about their children. This enabled them to
direct their attention to.English for.thfee hours every day in
a more positive way. They seemed to feel:very coﬁfo;table
with me, and I felt it was because they trusted me. The trust
came in 1arge~pa£¢rAImﬁeliT—besausewe£—ihe—99nge;nwl_had—shgwn——————w
in my understanding of and patience with the handllng of the B
children. |

I really was ﬁot able to develop an effective learning

séqpeﬁce when the children were in the classroom. Perhaps
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more important than the effective learning sequence was the
establishment of a trusting relationship between the family
and me during this time, a lack of which might have made any

English instructién}or personal relationship'impossible.

- TEACHING THE COURSE

GENERAL PROBLEMS

In this section, I deseribe what I found to be the idio-

syncrasies of teaching . non-literate or semi-literate Laotian

refugees. These included their lack of formal schooling,

the.question of what skills to teach and the methods to use,

L

decisions about the degfee of correctness to'accept/demand,

their prtoccupations, their ability to sustain an attention
span through an intense course, their guiet nature and their
attitude towards the teacher. On the other hand, their self-
image, patiende and ability to work supportively together were
positive aspects of the experience. In describing_these ques-
tions and issues that confronted me, I alst explain the-
rationale for my decisions. Following this is a detailed ac-
count of my teaching of the various skill areas.

The greatest problem I encountered was the couple's lack

of formal education. Because this couple had had 1itt1e or no

previous schooling and study of language, they did not have
linguistically amnalytical minds. They were not able to remember

items nor could they hear distinctions in sounds. A sentence

longer than three or four words confused them: they could not

repeat it or understand it even if fhey ¥new the basic words.
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'They did not seem to be able'to guess at concepts, and for the
first two and a half months they never tried to manipulate or
experiment with'thewlahguage.' They appeared never to have mem—
orized in‘their lives, and they had not learned how to use‘a
teacher as a source of information. |

Duejlargely tO'thlS lack of educational background and
the cdrresponaing inabiiit§~tq5internalize;the lénguage, pro-

gress .was very slow and partial, An example appropriately

illustrates the problem. The first breakthrough that I thought

I clearly saw came when the man could work w1th English alph-
abetlcal order enabling him to begln using hlS English/Tao
dlctlonary. A whole world was opened to hlm when he realized
athe power and independence this skill gave hlm. We practlsed
repeatediy as I gave him English words to look up for a Lao N
transletlon. He could do this in the context of a dictionary
-assignment. One tlme, however, when he was working on a
grammar assignment by hlmself, I could see that he was stuck
on one word. He just sat aﬁd stared at the one sentence, so

1 suggested that he try torguess at it from context. Then,when
he could not do that, I suggested that he ‘continue ﬁith the
_assignment and return to fhe problem word later, which he did.

Finally, I had to suggest that he look up the word in his

dictionary--an idea that had not occurred to Him-—but he could .

not find it. I noticed that this happened a few times, and I
could not understand his inability to find a word when he had
found wards in dictionary exercises many times before., I

finally had a Thai woman ask him the problem, and it turned
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out that he thought articles were part of the words: he would
look under T for "the bird." - Not only did progress seem to
take excessively iong, but‘élso 1 was never certain what they
had internalized and what it meant to them.

The decision Qf which skills to feach and emphasize in
a short, intensive course for illitepate ESL students was a
second difficult problem, . In addition to the %ypical-ESi
teacherjs question of sequenging,.thefe was the guestion of
teaching'regdiﬁg and writing:. should literacy training pre-

- cede, coincide with or follow oral ESL work, and which should

be emphasized? There was the questiﬁn of taking a notional/
functional apbroach or a more traditional,_grammatical approach.
The sequenée I developed is outlined in Appéndix @; ;nd the |
rationaleifor my decisions is in the skill sgctions.

Another decision I faced regarded the choice of methods.
During the first days I used a vériety of methods to see what
they responded to best. An eclectic approach seemed effective
because what they could not understand in one way they might
understand in another. T wusually could not determine why one
method or technique succeeded or failed. Included in my ap-—
proaches were pictures, flash cafds, Silent Way rods, trans-
lations, role-playing, dialogues, games, songs, question and

answer, Community Language Learning transecripts, dietations,

minimal pairs, etc. The variety of methods I used is described
in more detail in the skills sections below.
Related to the two previous questions of what to teach and

how_to teach was the question of the degree of correctness I
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‘would demand: I decided that I wanted them to be able to com-
municate rathef'than to.apeakhcorreet Fnglish, T.found that |
by making them SPeak in corract sentences with a}lﬁthe wdrds
included wasafrustratingaand unnacassarily.time—.and energy-
consuming. Because in iao fewer-wbrds are used to communicate
a meaning than in English, they'could not remember to use seem—
fiwingly'unimportant words; For example, whereasﬂ?hai/Lao_has a
wordjtouindicate fﬁture tense, it iswaometimes dropped in every-
day use reaﬂltihg in Bai nai (Go whefeé), tha.Engiish equivalent
of which wd&ld be;WWhére are you goingf" Similarly, Bai tan
keow (Go eat rice)-would-be ten words iﬁ Engiish: "T am going
to eat some rice (in a réstaurant).ﬂ~_At_firét I used sector
ahalysis with Silent Way rods, which makes visual ea;h word
a.in'thg sentence,  But gradually I.began to fagl‘that it was more
impoftant for them psychologicaliy to be able to talk and under-
stand ba81c thlngs as soon as p0351b1e rather than to concen-
trate on each word. Hence, I became less sérlct and permltted
their use of broken English. In_?esponse to "Ok. We're fin-
ished. It's eleven d;alock. Let's go_home naw; ok?" I would
accept, "0k, Fiﬁish. 1G0 hoﬁe."l B
Intérfering with-lessons ocaasionally were the couples'

i

‘preoccupatlons, a problem common with adults but magnlfled with

the refugees. They worried about the other family members who

lTwo months since the end of the formal class, I have
found the woman asking me llngulstlc-type gquestions about
specific ways of saying thlngs in Engllsh She now seems
ready to learn more pre01se English.
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were not there and about their children*s needs. The woman

never had free time away from the children, and the man worked

full-time as a custodién,from 3:00 p.m. to 11:00 or 12:00 p.m.
Thesé problems reguired patience, understanding and alternative é
activities in mind.: _

A further difficpltﬁ in working with this couple was the
‘great pressure of such intense eduéation, éompounded perhaps
by the small class"§i2e. For both the students and me, three

hours was a very long time to work with jﬁst two beginning.

students even with the variety of acfivities I provided.
:There was great préssure on the students to pay attention
‘éonstantly, and there was strain on me to have numerous
%eaching, review‘éﬁd alternatife activifies ready every day.

Twd cultural characteristics of these people added %o

the difficulty. ‘First, while thgy were very happy to be able

to communicate with me, they were very shy and quiet. Their
faces did hot show or express very much. Generally speaking,
when they meet new people or-are in unébmfortable or unfamiliar -
situations, their faces becéme uncommuniéative revealing

nothing about their feelings or thoughts. Their personalities

seem to disappear behind their faces.

A second cultural characteristic, which I noticed in

Thailand and Laos and which I see in them, is a great respect

for and dgference to teachers and elders. This does not pre-—
clude friendship with them, but a teacher can not be regarded
as an equal,

These two characteristics are evinced in a rather passive
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and respectful nature typicel of rural Laotian people. This
.made them ﬁon—aggressive learners, which put the burden ef
_ direetion and class activity on nme.

- The previous pagéerhave dealt with preﬁlems eﬁd‘&ecisions
I had to make due to the pecullarltles of working with a class
of two 1111terate/sem1—11terate Laotlan adults. On the other
“handg, there was an.absoiute strength in these two people that
is important to mention1 although it may have nothing to do
with their beihg ﬁaotian or illiterate. The-strehgth iay in
their p031tlve self-lmages, thelr good: humor and their ability
to work well together. According to literaturé I:have-read . about
‘literacy training,villiterate adults may feel embarnassed,
powerless and inferior because of their inability to read and
write. But this Laotian,women did not ‘seem to feel bad about
her illiteracy. Iﬁ was merely something she could not do or
had never learned but‘was now going fp leerﬁ. "Neither of them
became discouraged nor seemed to think they might not be able
to learn English, Often I ﬁsed techniques which had been suc-
‘.eessful“with;other beginning ESL students but which did not
succeed with this couple., Even after I would t:& several dif-
ferent approaches and we all woﬁld realize the failﬁre, they

would still not become discouraged or feel impatient'with them-

oYl yyeae.. o oo U,
== = = :

v e

Furthermore, they worked exceedingly well together through-
out the intensity and difficulty of the course., They were
never competitive, shared'thelresponsibilities of.iooking after

the children, and knew how to help eachxmther, Eventually,
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when it seemed necessary for the woman to become liferate in
!Iao,‘the man taught her. She can now read and write Laoc and
use a Lao/English dictionary.

Whether or not these strengths are Laotian characteristics,

they greatly enhanced whatever progress in English and success

in the course that resulted.
The remainder of this section déals with the specific
skill areas: +the imporitant choices and decisions involved

and the techniques I used,
LITERACY

At the beginning of thercourse, there were three immediate

aecisions to make: whether to teach likeraCy,in Lao to the
woman Pefore beginning ESL work and English literacy, which
method(s) of literacy training to employ, and whether to
teach print and/or cursive writing.

It has often been written that for someone to become

literate in a second language, they pust be literate in their

. first language. Although:this c¢ouple could understand Thai,

which 1 speak but can not read or write, only the man was
literate in both Thai and Lao., Being unable to teédch reading '~g
and writing in either language and having only two months to

work with them, I decided to work solely in English‘with oc—

casional help from the 1little Thai that I knew,
If I were to teaeh the coﬁrse again and knew how well

this couple worked together, I would have the man teach the

woman to read and write Lao at the beginning and would con-
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" centrate on oral ESL with her inethe meantime. As the course
“developed,=the man progressed much faster than the‘womaﬁe-
though_eloﬁer than other ESﬁ‘beginﬁers--because of his limited
literaéy. She did'nofuseem to make~the-menta1 cdnnectionsVOf.
sound,symbo;_aﬁd meaning required in readimg.q‘Finellyrl
asked the man' if he could teach the woﬁen to read and write

in Iao, and he agreed, Within three months she could read and
wiite in Lao, end-English 1iteracy_work I did with her after
tﬂe eourse;seemed to ﬁave much more meaning. She was theﬁ'able
- to use aﬁ Eﬁglish/Lao dictionary, which would have accelerated
her progressVGuring tﬁe coursee;*Had I taught this way, she
mlght have been dlscouraged because she was so-anxious to learn
to read and write Engllsh at the beglnnlng, but I thlnk I could
have explalned my reasons to her'satlsfaetorally.

My second problem was to learn and choose methods of
“teaching and deveiopingfliteracj. - "Methods and Materials for
ESL Liferacy“ by Ann Ebersole-Strauch gave me a good overview
of literacj approaches and methods. I was also familiar with
Laubach'sﬂmethods and with Silent Way's Fidel and word charts.

Consequently I had a variety of methods available,'but what

~determined my-eventual first method was the family*'s orientation. - -

They had'been;studyingﬂthe alphabet before 1 began'te teach . -

them because they owned an o0ld book writien in Lao about

English with the alphabet in it. Thus, the alphabetical ap-
proach was the first method I tried because it was something
they felt comfortable with aiready. It also shows Engllsh to

be somethlng finite, which makes the task a l1ittle less over-
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‘whelming. Later on, I used phoneme and morpheme approaches,-
Community Language Learning transcripts of their.own speech,
Laubaeh word shapes, and flash eards: I deﬁeloped an eelectic
approach in order to provlde variety and capltallze on what-
ever methods succeeded

The third de0151on I faced at the outset was whether to
teach print or cursive wrltlng. I decided to teach them
printing because books, signs, bills, official documents
and newspapers would be in.priFt and because. I felt I could
teach printing betfter. t

The rest of this section on literacy deseribes the tech-
niques ‘I used and the more interesting experiences I noted in
teaching literacy. Beyondjteaching the alphabet fi;st, I did
not follow a sequence but rather built daily asithe need
appeared. . 7

Toﬂteach>theia1phaﬁet, 1 used: flashecards with both capitai
and small letters, We did a variety of exercises foeﬁsing
mostly on putting the letters in order and ﬁaming them. They
loved singing a children's alphabet song, and this heiped
develop the pronun01at10n of the letters' names. Singing the
song also gave them a feellng of progressing in thée new language.

When they had learned the alphabet -the man's needs became

qulte dlfferent from.the woman 'S ﬂe was ready to copy Sen~

tences, fill in m1351ng words, answer questlons, use the
dictionary, and study spelling words. On the:other hand, she
did not know how to use a pencil either to draw or to write.

Apparently -she had never even drawn Pictures as a child and



19

was unable to make'ézfisual representatiOn of a persom,. let

. alone a sound. As I mentioned earlier, she did not seem ashemed
‘of.her‘illiteracy, but she di&'eeem embarréssed about not
knoWing how to'draw. Consequently, it was neeessafy to teach
hEI thVt0Mhd1d a pencil and to move her fingers, hand and arm

J to write and draw. Fifst, she would trace large letters in

the air'aecustoming'herjmusclee to'these new motions. - Then

‘'she would copy and trace lines and eirecles, I divided the

letters 1nto dlfferent ‘shapes for her to practice:

EFHI L T verticalsand horizontals
AKXKMNYWIXYZ diagonals

CGO0QS circles * - -

BEDJPRUY 01rcles and stralght lines

- The nextrefepﬂfor-her was to connect dots to form Ietters.
Appendjx B has some of the literacy activities I used. After
thaf, she was ready to copy werds and sentences.that_ye were
doing orally in. class. This,lof course, provided bothlwritiﬁg
and reading materiai. TAf'this point, I made a workbook for
Lher to practice the shapes of words she'had-alreadyhlearned
during the oral parts oficlass. I also gave her children's
workﬁeoks for reading reediness and introduced the couple to
the television programs, Zoom and Seasame Stree?,,which helped
in many. Sklll areas.l-. | B | | |

One approach I used consistently was recognition of whole

words as units, which depended partly on words we had studied
,orally; The first words I taught them to recognlze as whole
units were their and my names. I taught the woman to pick out
words she knew in a series of words or in sentences. i also

4

_gave her words with letters missing for her to fill 1n;_ I
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used songs and short dialogues--~sometimes their ovn——for word
~recognition and reading practice., I would stop in the middle
of a song and have them point fé the word we had stopped at.
I also typed dialogues oF songs leaving out words for them to
£ill in. Labeling everything in the room, as I mentioned
earlier, was also for this purpose. We woried on sign words

such as men, women, stop, etc., I made a large word chart, and

T

we tapped out questions and -answers to each oiher. One sur-
prising.failufe cccurred whquI thought they migpt be able

to find'ngg-on'a world map. Unfbrtunately, they had no idea
- of where Laos wég on & map.

Another approach T found complementlng thls whole—word
approach was phonemlc. Eirst, I provided written practlce on
 everytfling we had worked on orally. I dictated a great deal
| and would always p01nt to the letters as I said them during
cor;ectlons. For example, I would emphas1ze each sound in
the word son and point to each letter as we checked their
dictatioﬁ. .Then, I would have them point to the letters as
ki prongunced each word. “

It is significant to note that once the woman had learned
to write and rgad ih Lao, her ébility to_leérh from. these two

approaches—-whole-word and phonemic--improved greatiy.

' Writing and,readiﬁg numbers was comparatively easy for

them, They confused,seven.and'eleven orally, and they forgot
the higher numbers unless I worked on them daily. I made
flash cards to introduce the numbers and then wrote the names

of the numbers on other flash cards for a matchihg game., Ve




21

| played card games such as "21" and "Crazy 8's"'to develop number
. recognition. They both leérnéd to'write_t#é numbers gquickly, -
but they had trouble with the written form of the‘numbers. For
telling time,hI made“a clock to practice with, and I ga#eithem,
homework in a children's workbook about time. They loved these
workﬁooks aﬁd felt a great deal of accomplishment when they
 finished.7 | | | ' ._

iﬁ‘fact, this overall sense of accomplishment that resulted
from fhe literacy work 'we did was probably és important as the

foundations in reading'and writing that they-learned.

“PRONUNCIATION

There were eséentially oniY“two difficult decisions for
me to cbnsider iﬁ-dealing with: pronunciation:- whetﬁer to use
_thé Silent Way Fidel and Color/Sound charts and what degree of
‘correctness to deﬁand;“

I Qecided not to use the Silent Way charts for several
reasong.“‘First, I felt thét learning the charts would be'an
 additional burden on their memories. Second, with only two
students in the class,' the benefit of having otheré to remenber
and suggest sounds did not exist. Third, I was not confident
in my facility with the charts. Finally, I felt that the

additional learning would take longer. o B

In retrospect, I think that the charts may have been -
beneficia1.  Like the ‘alphabet, the charts viswualize ‘the
finiteness of Znglish. Perhaps the transition from the sounds

to the Fidel and Word Charts would have been great aids in
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'speaking, reading and writing.

The second issue--the degree of correctness of pronun-
ciation to demand——afose when I first began to teach them.
When they would repeat‘somethiﬁg irhad said, there seemed tp be
no relationship hetween our utterances., What they would séy
was often quite a shock to all three of us.rrAfter wérking with
‘them for a while, I decided that correeting their pronunciation
was excessiveiy time-consuming and not very productive. A4s a
result, I cgrrectéd gross mispronunciations but did not réquire¢
precision. Generally speaking, I did not spend a gfeat deal
of time on pronunéiation. |

The first thing I did related to pronunéiation was to give
them English,names.' I decided to use these names oﬁly in‘the
classroom, but I chose names that both were similar to their
Lac names and had phonemes that were difficult for them, For
example, a final /t/ in*Lao sounds like /s/, so 1 gave one of
them an American name with a final /t/. It took them.days
to say their new names correctly, but I suspect that success
resulted partly from hearing my repetition of their names cor-
rectly., Having these English souﬁds correetly in their reper-—
toire provided a basis for correéting the same sounds in other
words later in the coufse. ‘

I rélied on two pronunciation techniques, one a partial

failure and the other a success, The less successful was
minimal pairs., It failed partly because they could not hear
the distinetions between phonemes and partly because I could

not‘convey the concept of same and different. Occasibnally
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- during the two months, they could respond "yeg" if I said the
same word twrce and "no" 1f I said two dlfferent words. They
"could never tell me which Word I had said first, and they

could never produce the sounq-oontraét Irﬁad"pronounced. Re-
garding therﬁrobiem of the concept of sameness and difference,
I modeled, explained aad even translated the minimal pair
.procedure, but it took half the program for them to understand
the concept and then there were . numerous sounds they could not
dlstlngulsh | —

Interestlngly, ‘although there is. evldence to the con~
trary, this couple were able to produoe sounds that they could
not hear.‘-Work with minimal pairs showed what sounds they could
distinguish. T would then show them How to produce~the sounds
they coyld not hear. Even when.théy could thereby prodaoé the
sounds correctly, they could not distiﬁgaiah the sounds in
minimal pairs. J o
- The successful pronunciation tochnique was using the four-—-
year old girl. Because she was linguistically more rlexible
than her pareﬁts, she‘ooaid repeat after_me.exactlj. She could
repeat.any sound or word i made, and her parenta would always
be able fo hear her pronuhciatiOn and repeat it after her.

It may be useful to note some of the phomemic differences

between Lao and English which cause difficulty. First, since

there are no consonant clusters in Lao, endlng /s/ sounds are

difficult to produce. Furthermore,'31nce Lao is a tomal
language, one sound like /na/ could be six different words

depending on the tone, I wondered if, inm the above-mentioned

problem with sameness and difference in the minimal pairrdrills,
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" the sounds were alike to them because I pronounced them in the
same tones., Perhaps difference to0 them depends on tones more.

than on pronunciation.

I have found that with time, their pronunciation and

listening ability have improved significantly. This leads me
to believe that time and exposure to_English'may‘produce better
results in some cases fhan intense pronuﬁciation lessons and

corrections.
GRAMMAR AND VOCABULARY

This section describes some general problems I encoun-—
tered'teadhing grammar to this Laotian couple, theAmethods I
used and some grammatical problem areas for my Laotian students. %
THe first serious difficulty I encountered was that the N
couplé did not know how to memorize., Learning another language
involves a degreé of memorization, but they were not accustomed
to memorizing a language. I had to show them how to study and
memorize a language through repetition at home. Complicating
this was the man's work schedule and the woman's constant
attention to the children., These two factors coﬁbined to
make the memorization of the déys of the week a two-week
task. They seem to remember the names of the months they

have lived here, so by December, 1980, they should know the

months of the year.

onr a more detailed analysis of English. pronunciation
difficulties for Laotians, consult the Indochinese Refugee
Education Guides produced by the Center for Applied Linguistics,
especially Teaching English to the Lao.
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A second dlfflculty was to progress in grammar with such

l

a limited vocabulary and little ablllty to reinforee grammar

through reading and wrltlng. The flrst part of the course was
devnted therefore, to- vocabulary of the: room, useful places

and items, foods, weather terms, etc. I felt that a4 basic

.vocabulary was not only necessary for grammatical structures

but. also useful in their daily lives.

I decided that my approach to grammar instruction should

' be functional rather than traditional in.cencentrating on

grammaxr ﬁatterns; I tried to antieiﬁate the most useful ex-
pressions theiﬁwoulduneed to survive in Brattleborow_}Grammar
patterns exploring each of the tenses, parts of speech nSlngular
and p}ural, etc. would be too dlfflcult if not 1ncomprehen31ble.
Consequéntly, I would teach.the notion of desire, "Do you want
some/a “;and the answer, "Yes I do" or "No, i‘don't,“
rather than tﬁe'present'fense, fhe pronoﬁns, eontractions,
determiners, question word order and countable/noncountable
nouns.

Within this notional/functional context, I incorporated.
a wide variety of metheds,:approaches_and techniques. During
the%firsf week I used Total.Physical Response to teach them
certain useful imperatives. I used simpla“classroom.direcfions,

which I reinforced anq;expanded daily. These worked well.

The Silent Way aporoach of emphasizing careful listening
and concentration and the students' doing most of the:talking
governed most of my teaching regardless:of the method or

technique. ' I used the Silent Way Word Chart to reinforce
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‘grammar, and the man could use it very wéll. I also used the
‘Silent Way rods for a variety of things such as colors, imper-
atives, numbers and prepositions. Frogress was slow, but they
enjoyed working with the rods, and I perceived that they grasped
concepts more quickly using them. I also used the rods fof
sector analysis'of word order, as I mentioned earlier, However,
when 1 realized their great difficulty_with small, seemingly
unimportant words, I began to allow less perfect, more broken
English.' Communication was more ihportant at that point than

- perfeetion. |

Audio~Lingual dialogues proveﬁ very useful and enjoyable

- for basic conversation needs such as greetings, fin@ipg out
names, ages,ﬂaddresées, introductibﬁs, ete, They were embar-
rassed tb perform the dialogues with eacﬁbthef, but they had

a great deal of fun doing them. The short dialogues worked
well because they éave the‘couple fhings to say when people
knocked on the door, gave them something or introduced them to
others, and this maée them feel more comfortable. They did neot
learn these dialogues quickly, but they_felt a sense of ac-
complishment when they had learned them. A

| Another Audio-Lingual technigue was the use of pictures.

We asked and answered many questions about pictures, They

liked to choose a picture and ask eacq%ther questions about
1if,; Similarly, I brought in some paper cut-cut dolls of an
American man and wéman and their two children and put them on
the wall. We named them and daily created information about

the family, and I continually used them to -reinforce the
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though I think the ablllty to communicate in Lao/Thal greatly
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grammar, - Sometlmes, one of the students would role—play the

father or mother and we would ask questlons about what the

I also tried to allow them to express their needs and 2
wants, but thls occurred only tw1ce. Once, after we had ' g
worked on numbers, the woman put some coins 1n my hand and .
wanted me to explaln money. Delighted, I promptly taught them
about money, and they even took notes. Another time, I tried
a Communlty Language Learnlng technique in writing letfers to
the Japanese wqman‘who had helped us in class; ‘Tney Joved her
and wanted %o nrife to her ‘after she had left. T asked them'in
Lao/Thai what they.wanted,tossay,efranslated fnéif message into
Engiish on papef; and worked with them on fhe phrases., 1 did
not see.any learning frem it, but there miéht have been some,

Tney were certainly overjoyed and satisfied teﬁbe able to com-
municate with their friend. | :

Flnally, sometlmes I would translate because all other

approaches had failed, - I dld not find translation effective,

fa0111tated our relatlonshlp. Translatlon occa81ona11y sped
thelr understanding of a concept, and I do not thlnk my knowing

Thai inhibited their English acqu1s1tion because all of us

ﬁ&ﬂ%e&—%hemf%o—iearn—ﬂngiishﬂsonﬂesperately}“

As With.pronnnciation, there are several linguistic dif-
ferences between Lao and English which ean be obstacles to their

learning. I tried to teach the differences between some and a,

but they never grasped 1t.,  Likewise, the difference between
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| singular and plural meént nothing to them, They never remem-
bered to put an s on plurals even though thej finally under-
stood the éoncept. This may be because in Lao, classifiers
determine pluralness;. Hence, a Lao phrase ﬁould be, "paper,
two piece." _
:.A'concept they understood but did not consistently use was
gdjecfive—befdre—noun wbrd orde;. In iao, adjecfiveé;iollow
the nouns: "rice sticky" rathef than "stidky rice." Similarly,
Laotién word'order would say, "It color blue" rather than "The -
table is blue.™ | | | |
_Prdnouns proved to be a big problem.r Info:maliy, Laotians
drop personal.Pronouns assuming that the listener knows whom
fhey are télking afout. (However, they are retaiﬁed in formal
speech.,) This Laotian couple seemed to use pronouns correctly -
in certain phrases they had memorized, but they could not use
them cOnsisteﬁtlylin other situatioms, which led me to believe -

they really did not understand either the use or the meaning
of pronouns. |

| Prepositions of spatial relationships in English are not
directly translatable into Lao, which divideé the world up
différently.- The concept of spétial prepositions was difficult
for the couplerto internalize. -

Finally, the English tense system is quite different from

Lao's simple addition of a tense éignalt and it would require
a great deai éf concentrated and organized work to make it

comﬁrehensible.

In conclusion, grammar and vocabulary studies provided
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the substance on.whlch to base literacy training and pronun—

. cliation, the greatest number and variety of methods, and the

most gratification as they became able to communicate with
Americans.
CULTURAL ASPECTS

In addition to language studies, I felt responsible for
making them aware of certain general American cultural habits.

I talked with them informally and explained in Lao/Thai that

-'some traits they may have obsefvedﬂwere}noﬁ impblite here. as

they would have been in Laos. These ineluded touchiﬁg the head

-of an adolescent, gitting w1th one's feet p01nt1ng at other

people, a man's 1nforma11y and frlendllly touching a female

friend,” looking another straight in the eyes, pointing at

*people or stepping on the threshold of their house or room,

They did not seemgtofdo anything tha%would“be particularly of-

fensive to Americans except to ask questions some Americans

might pereeive_as too persdnal--age, weight, salary, cost,éetc.

I made them aware of). some cultural norms.here_thrqugh'
role-playing introductions, requests, receiving visitors and
buying things. We also..celebrated Yalentine's Day by making

Va;entines to,eend, baking a veleﬁtine'cake end”atteﬁding a

velent;ne‘dance. We.celeﬁrated one of theif'birthﬂayszmerican—
style with a cake, cahﬁles, a song and gfesents and St. Pat-
rick's Day by wearing greeﬁ._ I also told them ebout Geerge
Washington on his'birthday.' x | '

One cultural difference between Laos and America is the
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role of woﬁbn. Laotian men sometimes have two.or three wives,
and women are considered subservient to men. Male babies are
sometimes desired over females. Fortunately, this‘Laotién man
was fairly sensitive‘to and aWare.of his wife. 1 feit it was
importantﬁto make them aware of the more equal role of_women
. in this society and of the opportunities available for women.
I did this in small ways--showing concern for the woman's well-
- being, praising the daughter's inﬁelligence and progress and
dealing wi%h the couple as equals. |

- Another cultural_difference,.affeCted by their Buddhist
backgroﬁnd- was their attitude of acbeptance and acguiescence.,
Americans tend to be more aggressive than fatallstlc. While
I dld not explain thls to them, an understanding of this and
the prev1ously mentioned cultural traits should be useful %o

ESL teachers working with Laotians.
CONCLUSION

After approximatély'teh weeks in my course, the man was
put into a beginning level ESL class at the School for Inter-
national Training of at least high school—educated-people from
many othef countries, Perhaps because of his deficiencies in
writing and reading and becauselhe did not understandrhow to

_analyze language, he was unable to keep up with the rest of

the class. But he was able to progress and to learn. The
class was beneficial in terms of broadenlng his. cultural ex—
periences and observing how other people learn,

I feel that he needs a great deal of individual help or
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ja'small class with people from similar, non-educational back-
grounds. Furthermore, I think that what language he has learned
| has not helped himﬁsignificantly at his job. He does not speak
English at home;'and he can ﬁot speak much Engiish at work
because the people he works with do not itry to understand him.
In £étr5$peet,_l believe that English more epeeif;cally related
to his work might have been more‘useful to hig:a I could have
visited the job site, walked fhreugh all ﬁhe duties, listed
all the termiﬁology ﬁecessary for the job, eampled conversa-
tions the ﬁight have with co-workers, collected instructions
‘the boss might give and devised a functional course based on
~the job infermation. In this wey, his English would be re-
inforced, the job would be easier, and he COuid have more con-
tact~--angd 1earn mere'English--with his co-workers. |

I have been 1nd1v1dua11y tutorlng the woman for five or
s1x hours a. week.durlng the two months since the class ended.
As T teach her new thlngs, she learns: them much more quickly
than ‘either of them did orLglnally. She now goes shopplng |
for groceries by herself.f She ‘asks about Englieh now and
reqﬁeSts.much more vocabulery. I have begun aeking her in
Thai what she wants to be able to say in English, and she has
responded fery well, She alse works with:her four-year old

daughter, who now speaks more English than Lao.

One problem for her both llngulstlcally and culturally,
is a 1ack of company. Not only does she continually need more
praetice in' English, she also needs the psychological support

of companiopship. In her couniry people always visit each-

N
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.other. There is a kind of lonreliness in being an American
that is not present in her culture. We value our privacy and
are not accustoﬁed to being with other people conétantly—-we
feel we tire of eachkther after a while, ZIThis family does
not understand this concept. The communitf needs to maintain
contact-with'them after the initial newness and speg¢ialness
of having a fefugee family diminishes., |
In concluéidn, I would offer a few recommendations for

future ESL literacy programs.wifh Laotian refugees;' .

C 1. Clésses'should be small, éonsisting of five or six

Laotians.with similar backgrounds.

2. The teacher should know Lao or Thai or havé access

*

fo-a bilinguallaid. -
F. Thgre should be an effort to involve the people in
._fﬁe community.

4. English instruction should be as functional, even
job-oriented,-.as possible,

5. Teaching Lao‘litergcy before English literacy would
facilitate 6verail education. _

6. Having a job shouid be delayed until the people have

studied bnglish, acquired literacy and beggn to use

basic, functional English,
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FROFOSAL
- SUBMITTED BY Patricia A. Ryan-Croes
Type of Project: Frogram Development

Brief Description: Since January 1 have been working with
Brattleborol's first Laotian refugee family. Rot long ago &
second Tamily arrived and more families are expected to arrive
~in the future,. Some cormmunities such as 8an Diego, Czlifornia
which has 5,000 Laotian refugees are having difficuities
- assimilating these people into their work places, schools, end
socizl1ife, largely due to these refugees! insbility to svpeak
Enslish, and to' understand and perticipate in the culture of
he United Stztes. S . = .
. " “hile I worked with this farmily, I zained
severazl insights into teaching these people who I feel are fairly
typical of many of the Lazotian refugees vwno will come here, and
who are here already. - They present special problems for the ES5L-
teazchers in the areas of cultural adjustment,counseling, litezracy .
trzining and English language acguisition. . - _
: I propose to write - ‘my Independent Frofessional

Troject sbout my experience working with this family in the nopes
that it may help other people desl with the educatiom~of Laotian
. refugees in the future. _ .

_ . Specifically, I plan to describe the couplés
backgroundjleoutline my knowledge of their culture and language
(wnich I ar. fairly Tfamiliar with because of some time spent 1in
Laos, and iwo years spent in’ ThH4diland &s a Feace Corps Volunteer),
and” detail the teaching methods, approach,and materials tnat 1
used in working with them. Includéd in this will be =y evaeluation
of what I did, the sequence of what I taught them, sample lessons,.
and ideas fTor other ways to work with them such as in the area
of English for Bpecial Furposes. _

- I feel that writing and collating this project
will be helpful to me in analyzing end synthesizing this experience
and zs I stated zbove, helpTul to others wno will be wvorking with
Laotian refuzees in the future. :

PRINCIFsL PKOJZCT »DVISOR /lﬂ(Mo?ﬂ&)w&ru g/l.waw
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e
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S ECURTFROUSEC T SV IS0/ READER— 6ty . [P

ANTICIE~TED DATE OF COLFLETION June, 1980 -
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APPENDIX B
STUDENT TEACHING OBJECTIVES

Linguistic

1. To have them be able to produce the verb "to be" in
the present tense correctly.

2. To have them be able to recognise and use most of the
more common verbs in English in the present tense,
the present progressive tense, the future tense and
the past tense falrly well. (regular and irregular
verbs)

3, To have them be able to make xes/no and Wh questlons -
with these verbs. :

4, To have them know the vocabulary of survival in Brat-
tleboro., (e. g.,vocabulary of the body, :food, rooms,. ,
weather, etc.

5. To have them be able to count and handle money and
tell time,

Cultﬁrél-lnterpersonal

1. To have them be able to conduct social conversations.
(e,g.,receive visitors, be introduced to someone, ete.)

2, To have them be able to make telephone calle. (e.g.,to
friends, for emergencies, for information, etec.)

3. To have them be aB1e to shop in a grocery store, to
eat in a restaurant, to give directions, to go to the
bank and conduct their business.

Professional

1. To develop a way to enable the woman to write and
read in English.

Pedagogical

1. To develop an effective learning sequence when the
students' children are in the classroom.
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APPENDIX C
PARTIAL ESL SEQUENCE"

The following lists most, but not all, of the items taught
during the ‘eight-week program. Classes were for'two and a half:

to three hours per day, five days per week,

First Week

1mperat1ves. eg., come here, come 1n, 31t down, go to the
door, look:at put/take/give, open/
: shut the door/w1ndow/book, stand up, etc.
greetings: Hi! Hello, Good morning, How are you, etec.
- introductions: How do . you do. Happy to meet you.
- other expressions: .Excuse ne, hank you, etc.
vocabulary of the classroom
vocabulary: husband/wife, glrl/boy, man/woman, teacher/
' student, friend, sponsor, colors __
writing: alphabet, numbers 1-I10 in words and numbers
pronunciation: everything above, alphabet song

Second ﬁeek

review

days of the week

personal pronouns :

How o0ld are you? I am . How old is

numbers 1-50 ' :

matching new vocabulary to pictures

vocabulary: flowers, dog, airplane, etc.

introduction to world map

adjectives of language, country, people

Where? :

writing: “tracing ‘for the woman, filling in words in
sentences, spelling, dictations )

pronun01atlon. poem, stressing final sounds of words

Third Week

review

“numbers board game
first six months of the year
yes/no questions: present tense "to beM.
‘to be" in present tense w1th adgectlves from pictures
U.S. map
vocabulary: village, city, town, state, couniry, house,
_ apartment, street, address
writing: spelling, dictation, numbers
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pronunciation: song, minimal pairs (final /s/-/t/
television shows—-Sesane Street and Zoom

Fourth Week
review

Wh questions: Who? What? Where° How?
- this/that, these/those

money
numbers: 50-100, dlctatlon
singular/plural
telling time
writing _
pronunciation: final /s/-/z/-/iz/, consonant clusters
Fifth Week
. review .

- wocabulary of body, weather
Hor" questlons
dlalogue of receiving v151tors, role-play
How. many9
possessive adJectlves
directions: go stralght turn rlght, ete.
writing

pronun01atlon. /zh/~ /ch/ -

Song: . "One o'clock, ~two o *clock, three o'clock, rock"
Sixtp‘Week.

review

vocabulary of illness: "sick, ill, etc.

synonyms: mad/angry, llttle/small big/large, happy/glad
Concentration game with new vocabulary

dialogue, role-play buying something at store, post office
Go Fish card game .

Do you want? Yes, I do. or No, I don't.

Do you 1ike? Yes, I do. or No, I don't.

writing

pronun01at10n4 /e [x/
Happy Birthday song

Seventh Week

review
vocabulary of food, uten51ls, antonyms (wet/dry, warm/cool)
present continuous tense (pictures and action)

Simon °ays game

numbers bingo

calendar: day after, before, next week
writing

pronunciation: /w/~[v/

Are you Sleeping? song
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Eighth Week

J

review e . i ,
antonyms: mnew/old, tall/short, chgap/expensive

word bingo . .
daily routine: present temnse verbs—-wake up, get up, etec.

writing a letter

writing
pronunciation: consonant clusters /o/-/k/
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APPENDIX D

EXAMPLES OF SOME WRITING TASKS

1., Tracing letters (connect the dots)
oy et T, e te e

M) Pt M Ynas ——
P R AL T el i .
P T [

2. Copying

(w | o
V) () Qg

3. Shapes

AB_DEF __ I _L _ _ etc.

My nm_ is o .

5. Récognizing differences

€ircle the word that is different..

1. tall 2. tall - ie 3. fall
toll tale o tall
tall $all - tall

6. Meaning through pictures

by G

¢D

A ball.

7. Wnat is it?

1.

2.

......



8.Connecting.

tall big -
big,:><::::llttle
iittle tall

short short.

little boy
big ball < &

9.

Put these words into their correct order.

Monday ,
Sunday —n .

- Tuesday N
Saturday .

- Friday

10.

Wednesday -

Thursday

A poemn. ,
One,. two - tie my_ shoe!

4 2

Three,; four -~ open the door!

)

Five, six - pick up the sticks?

Seven, eight - say Hif - to Kate!
~N£3L, tgn - that's the end3?

e fTheEnd;]
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11. Spelling

12. Dictatioms.

13. Fiil-in.
She is tired. . He is angry.

is tired. ! He __ angry.

She is . —_ 1is angry.
She __ tired. He is ____. -

14. Working with sounds. i

i1l it at
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pill pit pat ' : —
hill hit hat _ -
bill bit bat )

ap tap map cap lap clap
dog
dig

git sat set

15. Translations
Wwhat are theéé words in Lao?
1. breakfast '
2. smile
16. Mixed up words and sentences. .
“btale |
rhecia,
is Today fifteenth January.
17. Putting together questions and answers. (Make a chart and tap
' ‘ S but the wdTrds as you
say them.)
How daughter are I ?
Where son is you .
today am he
fine : , she
thank - they
Friday your
yes
no
happy
sad _
tired !
and
18. Today is Tuesday. - It is nine-fifteen. Naoko is happy.
W¥hat day is today? ' '
What time is it?
Is Naoko sad? '
19. Questions, ' e
How old is your daughter?
Is Naoko Japanese or Korean?
20. Here are Kathy and Tommy. Kathy is eleven years old and her

brother is fifteen years old. They live in Puiney. They are ﬁiﬁ
happy today because they are going to eat dinner in a restaurant
tonight.
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Here are Kathy and Tommy. Kathy eleven old and
her is fifteen years . —
Putney. happy beecause are going
to eat dinner in a tonight.

1. Who is fifteen years 01d?
2. Are they- happy today9 o

Dialogs. ‘Reading, erasing words, memorieing, actlng out...
Excuse me. .

Yes? ' ‘
what time is 1t please?
Oh. Its seven o'elock., -
‘Oh No! I'm late! Thank you.
Okay. Bye._ o

.'
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