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ABSTRACT

Native speakers of English rely on more than just words and
grémmatical structures to commmnicate their feelings, attitudes and
intentions. In fact, it is often not the words and the grammar that
convey the speaker's message. Rather, it is the speaker's intonation
pattern, body language and voics volume that get the message across,
It 1s the purpose of this paper to illustrate the importance of in-
cluding in the ESL classroom a study of intonation patterns used in
everyday spoken English, It is also the purpose of this paper to
suggest materials and methods which could be used in the classroom in

order to help ESL students understand this vital component of the
English language. ‘
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"Good morning, Bill."

He knew by her tone of voice that she liked him. This
was no ordinary "Good morning." This was an invitation!

* . * . » *

“Good morning, Bill.n

He knew by her tone of volce that to her he was just
another guy. :

WGood morning, Bill."

He knew by her tone of volce that she knew all about last night.;..

* % ¥ L *

On each ocecasion, Abigail said "Good morming,” but clearly, she
intended to communicate more to Bill than just a polite greeting.
And; each time, Bill got the message....

Native speakers of Englishl rely on more than just words and
grammatical structures to communiéate their feelings, attitudes and
intentions. In fact, it is often not the éords andrthe gramgar that
convey the speakeé's message. Rather, it is the speakert's intonation
pattern, body language and voice volume thaf'get the message across.
Thﬁs, "Good morning" may, indeed, be a‘ﬁolite greeting, or may, indeed,
'bg anything but polite. |

’ flfThrOﬁghout this paper, "Englisht- refers to Standard American English.




It is the purpose of this paper to illustrate the 1hportance of
including in the ESL2 classroon a study §f intonation patterns used
in everydsy spoken English. It is also the purpose of this paper to
suggest materials and methods which could be used in the classroom in
. order to help ESL students understand this vital component of the
English language. |

What is intonation? Intonation can be defined as the pattern of
| changes in the ﬁitch levels of a person's speech. Pitch level is
dsterﬁined by the number of vibrations per second of the voecsl cords.
Ragafdless of whether a person's voice is "high" or "low," he or she
- uses four relative pitch levels when speaking. These levels can be
labeled "low," "normai,“ "high," and ﬁvéry_high." Kenneth Pike says,
"In English, four relstive but significant [pitch] levels can be found
uhiéh serve as the basic bullding blocks for intonation coutours.... The
pitch levels appear to be nearly or completely meaningless by themselves....
The significance of pltches is determined by their height relative to
one another.... It is the intonation contour as a whole which carries
f. the msaning...."B Thus, it ic the rising and falling of pltch which

\ datermines a given intonation contour and, in turn, carries meaning.
- Consider again how Abigail said "Good morning" to Bill on three
" separate occasions. What mattered most in each case was how Abigail

manipulated her voice, creating rising and falling pitch levels, thereby

W

2 IMESTY: means English as.a Second Language.

| 3 Kenneth Pike, Mﬂw&ih Ann Arbor, Michigan,
- The University of Michigan Press, c. 1945, pp. 25=26, _
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commnlcating to Bill significantly different feelings, attitudes and

intentd._ons .

"Good fi-o-r\ning, Bill."
"Good\ morning, Bill."

- "Go -0 ng, oM

Of course, Abigall's body langnage helped her to get her message
across. Her facial expressions, especially her winks and side glances,
clarified any message that her tone of voice failed to cdnvey. Sti1l,
it was her intonation that told Bill how she felt, not her winks and
whispers alone. . |

The number of possible intonation pa't.terns a speaker might create is
infinite. However, if these patterns were created and used at random,

they would be of little value in communication. Thus, as Pike points
Vout, "The changes of pitch which ocour within a sentence are not hap-
hazard varistion.... In sach language...the use of pitch fiuctuation tends
to become Semi-standardized, nr formalized, so that all speakers of the
language use basic pitch sequences in similar ways under similar A roun-
s,tances....“u This is why, generally speaking, Abigail and Bill were
able to understand oner another. And, this is why native English speakers
know when somecne is making a statement, asking a quest.ion, or expressing

anger, surprise, pleasure, sarcasm, or any number of other emotions or

attitudes.

"’mg., P+ 20.




In English, however, intonation p#tterns are not coﬁplételj_formalizédf
There are no formai rules which requi;e the use of certain patterns in
p#rticular situations. What is required, is that both the speaker and
the hearer have a common understanding of the intonation patterns being
used. In most everyday conversatiqns? a common understanding of.intonation
ﬁattqrns does exist. dccasignally, however, the speakers do not understand_

each other. Observe Abigail and Bill in yet another encounter.

"ggggjés$pim@=—ﬁi%}.“

"Now, Just what do you mean by that, Abigailin

- Bill knew‘there was ﬁ particular message riding on.Abigéil's words.

But he wasn't familiar with the strange way she chose to express herself.
In spite of the fact that misunderstandings do sometimes occur, there
are argreat many intonation patterns that are commonly used and understood

by native speakers of English. Certain patterns have acquired precise
meanings. Hearing these patterns, native speakers know, for example, that
a_quéstioﬁ has been asked, or that the speaker is angry, surprised,
sympathetic or'disinterested. Natlve speakers very often draw coﬁclusions
sbout a speakerts feelings, attitu&es or intentions on the basis of the
‘way in which something is said, regardless of the speaker?'s choice of
ﬂo?ﬁs or grammaiical structures. "An extraordinary characteristic of

- intonation contours is the tremendous connotative power of their elusive'.
meanings.... Actually, we often react more violently to thg intonational

meanings than to the lexical ones.... This illustrates the fact that the

" intonation contours, though fluctuating like the speaker's attitude, are
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as strong in their iﬁplications as the attitudes which they represent; in.
actual‘speech, the hearer is frequently more interested in the speaker?s
attitude [expressed through his intonation] than in his words." This is
particularly true of sarcasm. In a sarcastic remark, the words.are often
exactly opposite in meaning to the true attitude or message being coﬁ-
mnicated. | !

Clearly, sn understanding of spoken English requires. more than Just

;n understanding of the lexical and structural components of English
sentences. Intonation patterns are fundamental tools which native English
épeakers use in commuricating with each other. Without an understanding

- of the meaning of the most cormonly used patterns, a person can never have
a complete command of the English 1aﬁguage.

Since intonation is a baslc communicative tool of the English language,
intonation patterns should be part of an ESL program at the beginning
levels as well as at the more advanced levels. Unfortunately, in most ESL
classrooms, if intonation is dealt with at all, it is dealt with in a

‘cursony and haphazard way. There are probably a number of reasons for
this. One reason may be because intonation is not widely recognized as
being as basic a component of the English language as are vocabulary,
grammar, rea&ing aﬁd ﬁriting. Clearly, recognition of intonation as an
stgntial part of English is long overdue. Two other reasons why

. intonation is often brushed aside may be the lack of formal rules which

can be taugﬁt and the lack of materials to aid the teacher in presenting

this aspect of the langusge. The meanings of specific intonation patterns




A

can, indeed, be nelusive,"

-6~
6 But every ESL teacher who is a native speaker
knows "instinetively" what the most common patterns are intended to
communicate. Every ESL teacher who is a native speaker uses thess patterns
and understands them when others use them. Thus, the individual ESL teacher
has at his or her command a1l the knowledge of intonation patterhs that he
or she needs in presenting this aspéct of the langhage to ESL students.
FPurthermore, evefy ESL teacherlis capable of developing'his or her owm
materials for classroom use. The best material for dealing with intonation
patter;:3§f;m everyday conversations. Thus, the.teacher does not have to
go far to collect fresh, livély material to present in class.

The remainder of this paper is a collection of everyday conversations

which could be used to illustrate how different emotions, attitudes and

. intentions can be expressed through intonation. Suggestions are also

included regarding the use of these conversations in the ESL classroom.

" o S ¥

611_::,;1.,p.22. S . T
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'EVERYDAY DIALQGUES

i
&
v




GG ] 3 S
as s f he Use of an

* Have the students listen to the conversation., Ask the students to
determine how the speakers feel toward one another and/or what the
' speakers are actually thinking.

Have the students listen to all or part of a conversation. Ask the
students to imagline the events which may have led up to this conversation.
Ask the students to describe how the speakers feel toward one another.

* Have the students listen to certain lines of a conversation. Then

ask them to imagine what the speskers had said before and/or what
the speakers would say subsequently.

Have the students listen to and repeat the lines of the conversations.

*
Then ask them to try to reproduce the conversations with the appropriate
intonation.
g ns £ of the Tape wlth c
L 3

Have the students listen to the conversations while reading the
. seript silently. Then ask the students to reproduce the conversations
~ without the aid of the tape. (The scripts may or may not be marked.)

~ * Have the students listen to the conversations. Then play the taped
. conversations again and ask the students to read along out loud. Then
ask the students to reproduce the conversations without the aid of
the tape. (The scripts may or may not be marked.)

Have the students listen to the tape and mark the intonation pattefns

on their seripts. Then ask the students to reproduce.the conversations
without the aid of the tape. :

- * Glve the students unmarked seripts. Ask them to imagine how the
- conversations would socund 1f particular emotlons were being expressed.
Then play the tape for comparison.-
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The "OH" Game. Each student is given a card with a statement written
on it. Student A addresses hls statement to Student B. Student B must
respond with "Oh." Student B must, of course, use the intonation
pattern which wonld 1og1cally follow Student A's statement.

- A varlation of this would be the use of other one-word responses
such as "Really," "Nice," or "Uh-huh."

The students could alss be asked to write their own statements and/or
choose among & varlety of responses.

Each student is given two cards, one blue card and one white card,

for examples. A statement is written on the blue card. An emotion

is indicated on the white card, e.g., "anger? or "surprise." (The
statements and emotions can be chosen by the teacher or the students,)
Student A addresses his statement to Student B, Student B must respond
while expressing the emotion indicated on his white card.

Unmarked Dialogues. Give the students a dialogue. Have them work
in pairs deciding what intonation patterns would be appropriate for

the dialogue. Have the students role-pley theilr separate versions
of the dialogue.

"Have® the students write their own dialogues. Ask them to role-play
them.

Pictures. Give the students pictures which portray people talking to
one another. Have the students imagine the emotions or attitudes
being oxpressed by the speskers. Ask the students to role-play the
conversations which they imagine are taking place in the plctures.

Telephones. Have two students prepare a dialogue to be commnicated
over the telephone. BHave the other students try to determine what
events led up to the conversation. Also, ask the other students in
the class to decide how the speakers fesel toward one another.
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Fach of the dialogues which folléus is intended to illustrate how the
same word or words can communicate a varlety of attitudes or feelings :
depending on how they are said. The intonation patterns shown afe those
vhich I would use in these particular situations. Another spesker might
use slightly different patterng to convey the qaﬁe meaming. Thus, the

intonation markings are not intended to suggest "rules" for expressing

certain emotions or attitudes. Rather, they are simply markings to show

how ohe native speaker expresses herself, Neverthbless, the patterns

shown are commonly used and understood and can be heard in everyday
conversatlons. A tape of these conversations accompanies this paper

| in order to clarify the intonation markings shown and to demonstrate how

these conversations might actually sound. |




IEs

VMa'y I have a .piéce of gum?
D

May I ha#g a:nc;;,l;;er pie‘ce;

Yod.

Hay I havé another?

Yo,

Was that your last piece?

aﬂ ‘

| (fﬂ.endly, A willing)

(still friendly, but less enthusiastic)

(gef.ting annoyed )

(angry)




12~ DIALOGUE 2 |

- WONDERFUI,

I got five letters today!

Hb]gerfull (very pleased)

I haven't recelved any letters for three months.

Wonderful. sarcastic
Jonderful o« )




EEALLY
I'm‘going to Eﬁrope toﬁorroﬁ.
syt
I quit mj J§b so I could go.

I'm not going alone.

(interested, somewhat surprised)
(disapproving)

(teasing)
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NICE :
There's Mary!

_B[.‘:Sc@_! (giving her the eye)

That's her new car.

W, -+ . (approving)
B;,r the way, how was your date la;t night?_
FIes. ' (not so great)

- U:h-éh, locks like rain.

N;c\e. (sarcastic)

.

PN TR LI L A BT Ao O LT AL
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JIHANES

Jerry, here's $1,000 for you to spend anyway you like.

T:lnks! (very grateful)

Bill, here's $1.00 for you to spend.

mﬂs\s . ' . (poli te)

John, here's $.10 for you to spend anyway ytm.]ike.

Thanks. (sarcastic)
_‘-_\ .




26~ . DIALOGIE 6
of

There's a spider on your neck!

-4-.: (frightened, surprised)

Here's ocur new baby.

O=O-r=hy. (adoring)

I just lost $100.00.

ON. _ (symp#thetic)

I saw Bill at the Dunes Motel last night, and he wasn't alone.

.ﬂﬁ' (interested... I'm listening...)

You got & telephone call last night.
dh. - (Anterested)

Tl v v kv i v Y

You gotl. a call from Burope last night.

;{:! ) (surprised, pleased)




QH_(Continued)

Youtve got a flat tire.

Sh. (disgusted)

She's from the Far East.

yﬁ (interested)
' I think I should be President of the United States.
oh? : (polite but not necessarily interested)

Women think I'm wonderful, haﬁdsome, intelligent and & fantastic lover.
- on. | (not impressed)

The students refuse to do their homework.

E’u . (anno;-rled)-




SLERRING o o 0. Ol

Where've you been?

) Sieeping.

oft

Where've you been?

Sleeping.

Where've you been?
Sleeping.
Where!'ve jou beent
‘Sleeping.

{acknowledgement )
e o ',L- —~ ATV :xkﬁ'*m’;* C el
e ;__,‘_: it ks ki m ‘-\nn(? ’5 ’-WW ‘:j _,.«;;-19 mq :7'
(annoyed) 3
(teasing)

=18 - DIALOGUE 7

(a 1ittle surprised)




It's a besutiful day and not too hot. Bill and Abigail aren't

studying today.

They*re playing tennis.

The speakers agree.

The speakers disagree. !

It's a beautiful day.

¢ LI,

It isn't a beautiful day.

1 it ass.

3

It's not too hot.

itjismt.

:

It's too hot!

Nd, it tt.

Bill and Abigail are rlaying tennis,

theyfa 0

§

Bill and Abigeil aren't pleying tennis.

.

s, they.sfe,

They aren't studying.

theyjardw!t.

;

They*'re studying.

o=

the, n't.

-




JHAL DOESN'T MATTER
Would you like to meet her?

Sure.

_§he 's }E:rench.

That doesn't matter.

Shall we eat Mexican food?

Sure.

I’f-_'_sj@éy-

That doesn't matter.

~ Shall we go to that moviel

Sure.

Md.

. Gresat!y

-20- | DAONE 9

(The implication is that something is wrong
with being French.)-

{The implication is that she might not like
sploy food.)

(The implication is that she wouldn't like to
see an X-rated movie.)




.

Have you ever been to the Holiday Imn?

g

[} (_Ies')
Have you ever been thére on a Friday night?

H

he knows what it is.)
Do you think you'll ever go there again on a Friday night?

Uh=-}h, ‘ (No.)

t
1
1
]
}
$
1
1
[]
]

Have you ever been to the Holiday Innt?

L

(Yes)
Have you ever been there on a Friday night?
Oh-Thp. : © (He likes it there on Friday night.)

" Do you go there often?

U:—h‘. _ R (an enthusiastic yos.)

(There's something special about Friday night, and
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IAG QUESTIONS
You'll be at the party, won'tfyou? (The Speaker isn't sure if the answer will
' be yes or no.)

You'll be at the party, won'a you? (The speaker thinks the answer will be yes.)

Spanish isn't difficult, isfit? (The speaker isn't sure if the answer will
_ : be yes or no.)

Spanish isn't difficult, Islit? (The speaker thinks the answer will be no. )

N o iy Yoy B

e

TSI

"They should practice speaking English, shouldn'tlthey? (The answer might be yes or no.)
They should practice spealking English, shouldh't\the'z? (The speaker expects the

_ , answer to be yes.)
Arabian women wear veils, don'tfthey? (The speaker isn't sure of the ansver, )

. Arablian women wear vells, don'tlthey? (The speaker expects the answer to be yes.)

Your name is Bill, isn'tfit? (The speaker isn't sure of the answer.)

Your name is Bill, {sn't\it? (The spesker 1s quite sure his neme is Bill.)

N




Wi~ QUESTIONS
I've never seen him before:

ﬂmt‘rm%g? : (The speaker wants information.)

- -

I us_ed to know himn.

. J . B s
What's his name? (The speaker wants information repeated.)

i

HWJMT ' (The speaker wants information.)

. .
How old?_ | (The speakar wapts information reéeated.)
».
_I-don't'f believe it}
ﬂm“f*mjg_ohg? | : (Tl;elspaal'_:ér wa;ts ..’t{.r.xi‘t;z"matio;.)
_ Dril;ld.ng..

' 'WE' ere are you going?

(The speaker wants information repeated. )

e R e



2 © AowEl3
GOOD HORNING
Goodlﬁ-ﬁ-?&@ns Bill. (sexy)

Good\morning, Bi1l. (disinterested)

- -

Goog/fi~0- in . (teasing) . | | _ | : | jJ

" ﬁ . ’
Good morning, Abigail. (very cheerful)
Wormin', splefil. (hip)
L."..__. ; .




Take a red rM. (The teacher is giving instructions.)

No, ,J&k. 2 red rod, - (Someone else took it.)
Nol Jack, alreh rod. ' .(Jack took a blue rod.)

{Jack took & red pencil.)

No] Jack, 'a \red rod. (Jeck took several red rods.)

Good, Jal:k. - (Jack finally got it right.)




WOULD YOU PLEASE BE QUIET?

Woulci}y_oh_glease be gydgb?

- S ==

Wouid you Elekse be EuiEt‘l‘

Wolld ydu pﬁﬁsekq—u-i\at?

el D A W W e

~26~ | DIALOGUE 15
(polite)

(getting impatient and annoyed)

(angry)
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WAS S T Gt
How was class this morning?

We worked onlIf]Clauses agaip; (factual account)

Are they difficult for yout

Eh‘. . *‘ . o (No.)r

How was class this morhing?

We _worked onJIf{Clauses|aga¥n. (annoyed)

Are they difficult for you?

;}, - ' (annoyed that he has to keep working on them.)
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IHE BLUE SUIT

Tluant you to wear the olhe suit to the party.

Okay .
T\want you to wear thefblbie suit to the fanty.

Don't ‘tell me what to do!

Hwant you to wear the blue suit to the party.

So who are you to tell me what to do?

.y Y .

1 _want [youlto wear the blue suit to the party.
But Jack likes it. let him wear it.

- . il -

I ﬁantl you to wear the blue suit to the party.

"~ Well, why didn't you say 'Ehat. in the first place?_

~




ZHE BLUE SUIT (continued)
L want 'xog tofwear|the blue suit to the party.

Oh, 1it'd be much more fun to carry it and arrive in my underwear!

I want you to wear thMt to the party.

What's wrong with my browm onet

I want you to wear the blue ,suit.lto the party.

You said the blue tie before.

I_want you to wear the blue suit lto ‘the party.

Yoa?! And what am I gonna wear when I get there?

T ey e e B

'L_want you to wear the blue swit to the [oerty.

Oh, I thought you wanted me to wear it to the .movies,

A S v
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HORE EVERYDAY CONVERSATIONS - GOOD MORIING, EITL
Good/moring \BAL1. ' (friendly)

Good ey —dbhgaid. (blasé) I ]
 How was xogr’tﬁg? . (friendly) o o |

| (blasé)

5/
L ]

Well, what did youjdNt (friendly)

Not ' ‘ (blasg)

. o '. - (she giveé up.)

A - - o




GOOD _MORNING, BULL
GoodJmorning, }Bill.
Good'mor&ng, Abigail.
How was xgur,t%?
Well, what d1d you[ddy

A

(friendly)
(friendly, happy)
{(friendly, interested)

(He had a really good time for some reason.')

(very interested)

~ (Hinting that he had an affair)

(She knows.).




~32-  DIALOGUE 20

R-IQLLWI_IQ__QM_H_LEALI_N_'!
Do _youfwent to go to the Holiday Inn? (friendly)
S}‘g. ' | | ' | (agi'eeable) |
Lot's sit over th re by thos . s. {friendly)
b | (fr:!.éndly)
I saw youfdahce withfthad girl the other bi2n. (interested)
,dtﬁ ‘ ' o (2 1ittle surprised)

She's 'maag_ ied, you know. ~ (informative)
_Olz . L (sﬁrprised)




=33 . DEALOGUR 21

DO YU WANT TO GO 70 THE HOLIDAY TNN?

Do _youjwant %o g0 to the Holiday Inn? (friendly)

 Se. | | (bored)

- Let! ver [ther girhg. (friendly)
oy, . (bored) |
I s;m xou}dahce with Jthat) arl" the othar'BEig_ . (friendiv) |
. o - : (I'J;ho carest)

W. o 3 (in;c.erested)

o . - Y - | ) | (So what?t)




-3 | - DIALOGUR 2.27
X_HBAR YOU HAD A GOOD WEEK-END

a_gﬂ. How are 'you\this morning? (Both speskers are acting

friendly and interested)

Couldn't be betiter.

I hear you had a good ‘week:lend.
' ﬁ. Mary sald she Isa?\'_g)u at the Holiday ﬁnn\Saturdax cnight.
MT You saw IM? What Jelse\did she have to say?

Oh,\ nothing. I\ Just passed her on the way to work and she happened to

mention that she'dfseen\you.
bﬁ... Mnice week-end. How about Bﬁ{ 7 }aoblmsntioned that you

went ﬁﬂfor the week~end....




: -2 DIALQGUE 23
L IEAR YOU HAD A GOQD WEEK-BND
M. How are/FouNthis mofnipg? - (teasing)

Couldn't be be er. (friendly, ignoring her tone of voice)
I hear you had a pood/freek\end. (teasing) o o -
.OH? S R o (He wonders how much she Knows, )’

e, Mary said she fawlyou st the Holiday/Tm\Saturdey might. (straightforward)

,R)»Iﬂr? You saw Mahr. What elkg did she have to say? (He knows Mary's a gossip.)
Ohl nothing, I just passed her on the way to work and she‘hapﬁ;& ed to

mention that she'd lseen\xou. (teasing)

h‘... Iihad 2 nice week-end. And, how abM Bob\ment.ioned that jyou

" went away for the week-end.... (teasing)




Pike, Kehneth, The Intonation of Amerdcan English, Ann Arbor, Michigan,
- -The University of Michigan Press, c. 1945,

“a




	SIT Graduate Institute/SIT Study Abroad
	SIT Digital Collections
	1977

	The Importance of Including in an ESL Program: A Study of Intonation Patterns Used in Everyday Spoken English and Some Suggestions for Working with Intonation in the Classroom
	A. Rebecca Cardozo
	Recommended Citation


	tmp.1238448126.pdf.mPlUV

