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ABSTRACT
SECOND CHANCE LANGUAGE LEARNING:
A study of what the slow language learher's problems are, why they
exist, and how to give the slow language learner help on a remedial
basis,

In the course of our paper, we will discuss theories of why-the

problem of the slow language learner exists, what the problem was for

our specific situation and how we personally dealt with the problem{s), .

Realizing that other teachers will not be facing the same physical sit-

uation we did, (that of teaching ESL to Greek students at a private
Greek high school in Thessaloniki, Greecs,) we will discuss alterna-
tives concerning physical facilities needed for femedial help, lLastly,
we offer an annotated listing of resources dealiné'with-these studénté;
and suggestions for the practical application of materials and méthods

to facilitate the remedial student in his learning.

ERIC
AUDITORY DISCRIMINATION PSYCHOLOGICAL STUDIES
AURAL STIMULT | SECOND LANGUAGE LEARNING
EMOTIONAL ADJUSTMERT SLON LEARNERS
- LANGUAGE ABILITY STUDZNT CENTERED CURRICULUM

- TANGUAGE ACQUISITiON : _ STUDENT TEACHER RELATTIONSHIP
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Introduction

Our paper is based on the realization that in every language
class, be it ESL or any other, there is‘the problem of what to do .
with the slow learners, the students that need remedial help swith
learning the language. While our practical experience deéls Witﬁ
one lsolated teaching situation, we believe the slow language lea.rnér
problem exists in the teaching of a .foreign language in the States
and in other institutions and schools overseas, In our particular
ease, wo were teaching in a private school for Greek students, Anatol-
ia College in Thessaloniki, Greece. The school s_y,stem there is auto~
cratic and highly‘structured. The class consisted Voi' students thir- .
teen years of age. We removed the ten weakest stu&ents from the cllss;‘.
of twézity-fivé or so studying English, They were taken out of their
regular English class in order te be given remedial help in ESL, They
managed in two months to improve remarkaﬁly in their orai work, Their
written work improved also, but not to as‘ great a degree. ‘
| We think the problem of the slow second langusge learner is uni= .
versal, and that the reasons why it exists (ﬁarticularly at this ;ga-' Y
level) and how it can be dealt with are certainly applicable to many
éituations.

In the course of our paper, we will discuss theories: 6f why the
problem of the slow-language,learner exists, what the psrdblem was for
our specific situation and how we pez.'sona].ly dealt with the problem{s):
Realizing that other teachers will not be facing the same physical

situation we did, we will discuss alternatives concerning physical

facilities needed for remedial help. lastly, we offer an annotated |

listing of resources dealing with theoretical explanations of why s
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students become discouraged when learning a language and the psy-
chology involved in dealing ﬁith these students; and suggestions.
for the practical application of materials and methods to faeilitate
the remedial student in his learning.




-

Why are some students unablé‘éo learn a foreign language?

To begin dealing with the question of why these students are
unable to learn English, we will first discuss characteristics that
enable a person to learn a foreign language. Though we believe that
most of the reasons for the failure of bur ten Anatolia students tp
learn English were psychological, the fact that they did not origi-
nally have some of the characteristics a good language learner éhould
have may have coptributed' to their not acquiring a sufficient basis
of English in their first year of stﬁdy, thus contributing to the psy-
chological factors that kept them from grasping English well enough to
continue successfilly with their study of the language in their second w
year. | : 7 L

In examining owr past experience with teaching foreign languages,
we have classified our language students into four basie catego:iss;
The first type of student we had had expérience teaching was the
"bright! students These students caught on quickly, enjoyed doing
their homework, ﬁnderstood. and used the langudge quickly and easily.

. They resignedly acéepted the fact that there were other students in

the class wh§ sesmed to want to learn the language as much as they did,
but just could not quite get it. This second type of student often be-
came frustrated and eventually apathetic toward the whole situation as
he was not used to failure., Depending on the individual, the second +
type of student would either get by on the equivazlent of "B" or *"C"
grades in the class or slump into an almost failing category, but most
manaéed to get through all right. A third type of language learner
was the student that most likely had the skills ahdlmayhe even some

of the characteristics necessary for a good language learner, but for RS
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various reasbns. lacked any kind of motivation for wanting to learn
the language, (This was the classification that most of ourrten stu-
dents fell into.) And the fourth type of studemt was the one t_hai-.
Just did not seem to have any ability to study a foreign language and
Jacked all motivation to do so, (Some of our ten students were in
this classification.) We noticed that one of the main things thé quick
learners had in common ﬁas that they nearly all had had the experience ;, o
of having learned or studied at least one language previous to their
language learning experience at Anatolia. |

For the purpose of answering why our students had been unable to
learn English, we have tried to define what thg characteristics of at. &
good language learner are in order to understand our remedial students
and see which abilities and characteristics they were?lacking.-Leon A, ji
Jakobovits and Paul Pimsleur offer definitions of a goodzlanguage "~

learner which we will cutline below.

Jakobavits, in Foreign language Learning,.A Psycholinguistie

Analysis of the Issues, refers to J.B. Carroll (1962) as having

"isolated a number of factors which are predictive of success in a

foreign language." Jakobovits suggests that Carroll's factors ".,.mxy_;;;

offer clues about the strategies that 2 successful learner uses with
the possibility that such strategies may be taught to those who nor-
.mally make no use of them.," Jakcbovits outlines the learning strate-

gies as follows:

One of the abilities Carroll has identified deals with
verbalization of grammatical relations in sentences.
The successful foreign language learner is apparently
capable of the following task: given a word italicized
in one sentence,...he can identify that word in another
sentence which has the same grammatical function....
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The "ability" required of the language learner for this task is
",se0ne of explicit verbalization of implicitly known rules and
relations." Jakobovits goos on to say that verbalizing a grammatical
relation can take two forms:

sssone refers to the type of statement that can be found
in a grammar book that includes technical terms,...;

the second refers to a statement of equivalence or rela=-
tion expressed in any convenient way using whatever terms
are available to the individual, whether technically
correct or not, The teaching of such verbalizations,..
ought to facilitate foreign language acquisition.

Jakobovits quotes the second variable identified by Carroll as being
",,sthe ability to 'code! auditory phonetic material in
such a way that this material can be recognized, identi-
fied and remembered over something longer than a few
seconds,” :

At present, the specific strategy that may be employed in facilitating

this kind of coding is not known, Jakobovits states that this latter

strategy 1s not derived "...from a speclal imnate capacity™ because
- In the first place the strategy is not related to the |

ability to perceive phonetic distinctions, and second,

given the biological foundations of language capacity

nesy We would not expect innate differences inlthe gen=

eral capacity of coding phonological material,
Therefore, it might be considered a learned ability,

If the two preceding strategies are "learned" strategies, then it
stands to reason that the student who is dubbed as having a high apti-
tude for language learhing has had some sort of axperiehce or exercise

with this type of learning before, If he has never been exposed to a

l1e0n A. Jakobovits, Foreign Language Tearning: A Psycholinguis- e

tic Analysis of the Issues (Rowley, Mass,t Newbury House Publishers,
1970), pp. 19-20,
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forelign language, perhaps he has disciplined his conseious learning
efforts before in a similar way.
We think Faul Pimsleur supports this concept in his article,
"Testing Foreign Language Learning" Part I in Valdman. Trends in

Language Teaching (ps 177), in which he states that in predicting apti-

tude for language study

»+othe more audiolingual the language class, tho more a
specialized aptitude battery is needed to predict suc-
cess in it., This is so because an audiolingual class
calls into play audiolingual abilities which the stus
dent has not had to exercise in his other subjects,

Thus it is assumed that unless the language learnef has had some sort
of previous audiolingual training (either by way of another language
'studied eariier or some subJect that demands this sort of skill. such -
as musid, his aptitude for language study may not have been well de-
veloped, According to Pimsleur, two of tha most commonly used predic--
tors for selection and placement into language classes are IQ scores
and English grades. (These factors may or may not bs a practice in -
other schools overseas, but because our students are given placement
exams before entering Anatolia, we are including them for the benefit.‘
of those foreign language teachers that might be in a situation.- mosti
likely in the States - where these factors are often considered to.
determine language learning aptitude.) Pimsleur goes on to show by
statistical analysis of student performance in language class that this .
mothod of selection is not a good predictér of success and therefore

can be unfair to many students, Hence, Pimsleur has developed his own

tost for language aptitude, the Pimsleur Language Aptitude Battery,

LAB, This test is designed to determine who will be good at understanding
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and speaking a language, as opposed to writing and reading it. Only

one other test of this kind has besen constructedz the Modern Languagew
Aptitude Test, MIAT, by Carroll and Sapan. Pimsleur justifies the giv-
ing of a diagnostic test to prospective language learners with the fol-
lowing statement (p, 178): |

To predict a learner's achievement and to diagnose his
strong and weak points, we must know what abilities it
takes to learn a foreign language., An additional reason
for studying aptitude, then, is that as we learn more
about it, we learn to understand the individual differa:
ences among language learnsrs and perhaps to cope with
them, :

Upon- analyzing the validity and reliability of his IAB test, Pimsleur
came' to the following conclusions about the characteristics of a good-‘ﬂﬁ;
language learner (pj). 182-183): _ '

sesthe "talent" for learning foreign languages consists
of three components., The first is werbal intelligence, by
which is meant both familiarity with words,..and the
ability to reason analytically about verbal materials
veer» The secord:component :isimotivatien to’learnithe -
langudges .4 Therthird  component of language learning
ability is called "auditory ability".,.. Auditory abil-

. ity was identified,..as the main factor differentiating
normal achievers from underachievers in foreign language
learning ability w%ich are not explainable by intelli-
gence or interest, .

Pimsleur's definitions of the characteristics of a good language

learner provide us with a convenient categorization of the four types

of language learners that we have observed in our own classes and

described previously in this paper. The first type (the overachiever
in Pimsleur's terminology), has all three characteristies of a good

language learner: verbal intelligence, mptivation. and auditory abil-_gfﬂ
itys The secord type of language learner (the average achiever 1l‘ o

e

2pau1 Pimsleur, "Testing Foreign language learning," in Trends in _
Language Teaching, ed. by Albert Valdman (New York: MacGraw-Hill, Inc.,
1966, p. 177, p« 178 and pp. 182-~183, S .
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or underachiever) has demonstrated his verbal intelligence in other

school work, has the motivation, but does not have the auditory ability,

The third type of student we described, also an underachiever, has the
verbal intelligence and maybe even the anditory ability but lacks moti;- '
vation, The fourth type of student may lack all three charactefistics.
but even if motivation is present, will have a very difficult time |
achieving average performance unless the teacher can influence the stu-
dent in some positima way ﬁhat will prmﬁpft his motivation, | “

This fourth typs of student as defined by Pimsleur's characteris:
ties may lack a high level of verbal intelligence. He may be extremely
bright in areas dealing with, for example, mathematics, but since -
learning English is required, he must call on his weaker capacity ot

verbal intelligence. Hence, he does not, comparatively speaking, do as - ?
| well, Lack of sufficient intelligence is hardly ever a factor at Ana- .
tolia since the selection process to aﬁtain entrance to the school is |
highly competitive; entrance exam scores and previous perfo.'.cm.ance.-in
elementary school are considered, Competition is extremely high,

We think that the fact that a student has or has not studied a
foreign language before has a great deal to do with his performance in 3 ‘
¢lass and probably in the "auditory ability" section of a language -
aptitude test. This factor was isolated in Pimsleur's conclusions as |
the ability that differentiated normal achievers from underachievers,
- and it very pbssibly may be a “"learned" characteristic, | ki
Wo agree with Jakoboviis and Pimsleur in their defined character=-

istics of a good language learner (though there sre always exceptions) '
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them previously in a language learning situation. These talents may
not have been exercised, as in the sense of beginning to learn a

language, since he acquired his ability to speak in his native lang-

uage, i.e., in early childhood, This is yet one other factor to con-
sider, especially in regard to the age group we were working with.
Tt is apparent that each student is developing physically and’

intellectually at his own rate, No two are alike, It is especially
apparent at this age that the student is going through not only a phy- ;
sical, bodily change, but is also‘changing from the emotional and inﬁel-.:‘T
lectual characﬁeristiQS‘of a child to those of an adult., With this ot
change éomes.a definite change_in the way the stude%t learns a for-
eign language. Students at this age may very probably be in flux be-
tween the child's languags learning process and the adult's,

According to William G. Moulton in Chapterl, "lLamguage and the

~ Learner," in his book, A Linguistic Guide to language learning, the

child seems to learn languages "effortlessly" because of the methods he “:
employs for learning. First, practice: a child learning a language is&?’
constanfly talking to everyone around him, His only goal is to_commun—f?
icate immediately. He has no higher aspirations at stake such as
gradeﬁ, a trip abroad or entrance to a university, The second thing
noticeable in a child's language acquisition is that he does not .

"fight" the langunage he is trying to learn; he simply copies what he
hears or says what he is told to say, without worrying about whother
this seems reasonable or not, Thus, the more adult characteristics an .
adolescent acquires in his maturity, the more preconceived ideas he-willﬁ__
have about language - one of which is that every language should be o

"logical™ and that there must ba a "reason" for the way everything is =
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said. The child simply practices and mimics what he hears without
questions The adult can copy these two child devices and perhaps

mansge the third child device, that of drawing analogies, even better

than the child, but only to a limited extent. To quote ﬁbulton;,

vese2pparently it is the very process of becoming an adult
which so conditions us that foreign languages suddenly
become ''foreign' and hence no longer learnable in the same
way they are for childrens..s +..the adolescent (assuming
he is an American) develops a new attitude toward English:
where it was previously simply a language, it now becomes
the language - against which all others are measured., AL
the same time, the adolescent also develops a new attitude
toward all languages other than English, Where their sounds
and forms and meanings were previously accepted without
question, they are now topics for comment and matters of
ridicule or embarrassment, for they have suddenly become
foreign," :

of course, the acquisition of adult language learning'characteristics_: ;;*-
can compensate for the loss:of the perfect language learning ability
of childhoed,

veathough the young adult may have to work harder to learn
a foreign language, he also remembers it much better

And secondly,

Young adults...begin to insist more and more on answers

which "make sense" because they tie in with the many

other things which they are learning,3
Moulton believes that by and large, the ability to learn a language as
a child does is retained up to about the age of twelve to fourteen. A
teacher working with a group averaging thirteen years old will unaoubt-
edly be confronted with a mixture of those students that are still

learning in a child's capacity and those that are already fixed in

N . . . L e .
R S T I TS W R R i+ Jot S SR

3William G. Moulton, A
Menasha, Wis,: Gurge Banta Co,, 1 s> Pps 3~% and ps 54 -
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many of the adult learning characteristics, It makes teaching lang-
'uage to this age level a difficult and challenging task, |
We have already stated that we think this problem, that of the B
slow language learner, is a universal one,. We would also like to aé-:-za ‘-
sume that many pf the reasons for failure that we have mentionec_i-.pre-
viously are universal as are their solutions, The solutions to these -
prpblems rest in the hands of the teacher. When a teacher does not-
recognize and fuli‘ill the student's language learning needs, the re-
sult is that the original academic pi'oblem(s) he had had, e.g., inade-

quate audiolingual abilities, will produce psychologieal problems be-

cause of his sense of failure, This then contributes again to academie .
problens which result in failure - and so the circle contimes until 5
the student lacks any desire, motivation or seeming ability to learn
the lﬁﬁguage. _ .

Too often the failing student cannof leafh because the teaéhar is - '
devoted more to the method of teaching than to how the individual stu~ !
dent learns, Mary Finocchiaro states in her book, Teaching English as -

a Second Language, "There are no good or Bad mthods; there are only
good or Ead teachers."™ A good teacher should not be attached to &
book, nzetil;nd. or theory; she should be attached to her students. .Siﬁce
not all students possess the same abilities for la.nguagé learning, a
method that caters to one specific talent is not going to be success-
ful in teaching all of the students, .Ii‘ the teacher does not adjust i
her teaching in some way, there are bound to be studen‘bs that do not
catch on., This is especlally important in’ ‘the’ first year of taking -

R T A S "f"“" Pabe houged thel

s b

L"Mary Finocchiaro. Teaching English as a Second Langu.age. (New '
York: Harper and Row, 19697, p. 23, :

\.' L4
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the language because it is then that the studentes attitude toward the
language is set and his tendency for success in the language 1s deter-'
mined - at least, in his eyes. _
Two other problems that encourage studerﬁ; failure are 1) f.he facf

| that the teacher sets standards for her.class. and expects the students
to meet her at that level rather than being sensitive to their e.bility“
level, This demand is often accompanied by the additional one, 2) that.'
the students all learn at the same rate, If a teacher is teacl'ﬁ.ng in -
a very structured situation in which curriculum, n:aterials. testing, |
otc., are all fixed and the students must pass certain goals for lang-
uage class established by the institution in order to (as :in_Anetolie's
case) be promoted to the next grade level, then if requires particula.r
effori; and planning on the teacherts part to try to reach,a}l.l‘of_fthe ',;
students. -
We grant that there are often outside conflicts, over which the
teacher has no direct control, that affect the student!s behavior ‘in
language class, The failing student might see no relevant reason for ‘
learning English if English is not spoken in his community; or, he may
be rebelling against the parental authority that demands he see the
relevance in learning English for social prestige and fu't.ure education-
al and/or career advantages, If a child‘ is an immigrant to another
culture and dislikes having had to leave his forﬁer home, frierds, ah& '_
language (efnen though it is still spoken in the home, he coni‘—ront.s the
“other culture" he is'now forced to live in every time he'steps'_ outs ;
$ide), he may want to reject e,n:)rthing .'l:hat suggests ‘ace,uiescing to his

new environment -~ the main representative of which is the new language
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factors. The student who is rebelling against a strange society or
parents and choosing the languaée elass by which to do it, will natu-
rally regard the teacher of that language as being "against" him, The

teacher is the ome who is trying to force this unwanted knowledge on
him, who is siding with his parénts or mocks him by speaking perfectly
the language of the environment he dislikes,

Perhapé the most keenly felt of any conflict in 2 claésroom.situ-
ation, and one that woulﬁ have the most effect on learning a language. o
is the student/pesr conflict, This is probably ons of the most compli=-
cated of conflicts and one requiring insight and sensitivity on the ra
part of the teacher. There are many symptoms of the student/peer con-
flict. If a student is openly or covertly ridiculed by peers, it may |
be because he is in-séme way "different*: he-éomes from a strange place,
weérs different clothes, has a physical_handicap._ Usually, if the
ridiculed student, through words or actions, reinforces his differences . | T
or emotes a feeling of inferiority, he will be attacked all the more ,
readily, We often had conflicts between the wealthier students board-

Ing at Anatolia and the scholarship students, there by the good grace of

a donor. The scholarship students usually came from very poor families,:.
had grown up in tiny villages, were verj mch subject to family ties
and, especially in their first year at Anatolia, had a lot to learn
about being knowledéﬁ%le and sophisticated by their wealthier class-
mates’ standards, A student experiencing great pangs of inferiority,
socially and academically, falls easy prey to one or more of the factors_

that contribute(s) to his problem(s) in learning a foreign language .
Unless the teacher can encourage him and make him prove to himself that i

he can do well, he will be among those "unable to learn English,"
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One thing that everyone at Anatolia is subject to is the test-

oriented system of learning, This systen contributes to student

failure and makes it difficult for teachers to éncourage students to

lsarn the language for communication's sake, Constant competition for

grades discourages learning for knowledge, encourages cheating and, -

upon receipt of a poof grade, encourages the poor student's feelings

of inferiority, of his inability to learn English., This could easily

be true wherever students are in a system that is grade and test ori-

ented,

In summary, we think the main factors contributing to some stu-~

dents’ inability to learn a foreign language are:

1.

2.

3

According to Carroll's article in Jakobovits, the inability
of the student to verbalize grammatical relations in sen-

tences, The two variations of this ability are: Verbalizing

explicitly or implicitly known grammatical rules and rela-
tions and the *coding! of auditory phometic material in such
a way that it can be identified and remembered,

We concluded that the above ability might be considered a .
learned ability. We reasoned that if the language stu-
dent had bad some sort of experience or exercise with
this type of learning earlier, he would have perhaps al-
ready disciplined his conscious learning efforts in a
similar way,

‘lack of one or more of the three characteristics of a

good foreign language learner as defined by Pimsleur,
namely, verbal intelligence, motivation, and auditory
ability.

The problems associated with the physical and intellectual
state of flux a student might be experiencing in his change
from a child's learning process to that of the adult's,
usually between the ages of twelve and fourteen,

A teacher's devotion to the mothod of teaching as opposed
to how the individual student learns,
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5+ A teacher's setting of standards for her class and
-expecting the students to meet her at that level
rather than being sensitive to their ability levels,
i.e., her demanding that the students 211 learn at
the same rate.: ‘ '

6. Outside conflicts over which the teacher:has-noidiréct
control that may create student/teacher conflicts,

7+ Student/peer conflicts, and

8. €onflicting of goals brought about by a test/grade
oriented academic environment, i.e., the students
learn for the grade's sake, not for communicationt's
sake, '

In our next section, we will explain what we were personally deai-
ing with in our special class for a "slow-learners" group of English
language learners and-describe the physical and academic background

in which we taught at Anatolia Collége in Thessaloniki, Greecs, '
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What are we dealing with?
The students we want to focus our attention on in this section
of cur paper are those that ﬁade up our class of slow learners, They
were between the ages of twelve and fourteen and were having trouble
with English. These students, when compared with the rest of their
ciass, did not know English as well as their peers who had had épprdx—
imately the same amount of instruction while at Anatolia College. The
slower students seemed unable to learn English, |
At this point, we would like to give a little background on the
educational system in Greece in order to provide the feader with a
context for the students we dealt with at Anatolia,
There are both public and private schools in'Greece, Anatolia
is a private school, gfadas 7 =~ 12, sponsored by Americané, with its_.
head office in Boston, Mass. The public schools are free and the
private schools requife tuition fees and room and board costs if such
i¢ provided, as in Anatolia's case, All students with Greek citizenn: .
.ship must aﬁtgnd either the public schools or a private school such as. ':;;
Anatolia that is subject to the Greek Ministry of Education, The v~ '

schools are divided into two main levels: elementary, ages six through -

twelve; and high school, ages thirteen through eighteen. Attendance
for elementary school is compulsory, but not all students'continué to
the academically oriented high school. An alternative is the tachnical
school which can be compared to three or four years of high school
courses with an apprenticeship, Most students in Greece now finish 2
some sort of additional education and/or training past e1ementary; |

" school,

After attending academic high school, the student.may‘enter, upon E;f
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passing the entrance exam, the Greek university (which'is'free of
charge), or a "higher" technical school,

The student's promotion from one level of schoéling to the next

is determined by his passing of exams. There is not an entrance exam
for elementary school, but at the end of the fifth year, an exam is.given.
that is conscientiously studied for, The elemantafy school diploma is
awarded ubon passing of the final exam after the sixth year. During

this same exam period, the entrance exam is taken at the desired high
school or technical school for admission.the next fall, Promotion -
exams are also given at the end of each year of high school. Depending
on whether the student fails core or minor subjécts, he may or may not .
have to repeat an entire year of work - including all coﬁrses studied

in thét year. Students of public high schools take exams at the end ..
of the sixth year (diploma exams) from their teachers, Students of |
private schools take their exams before a state committee made'up-of'
public school teachers and alsc of their private school's teachers. |

As of last year, the high school diploma grade is averaged with the

entrance exam score for university entrance. Entrance to the universi-

ty requires written exams in the subjects relative to the field of

study a student wants to enter.

The grading system used in Greek schools is a graduation of
numbers, In elementary school, the children are graded from one to
ten, Five.is the lowest passing grade; in other words, faiiﬁre is also
graded. Ten is excellent. In the high school, the system is one to
twenty with ten a5 the 1owest.passing grade. |

All subjects taught in Greece are the same for both public and .
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private schools. In elementary schools, the basic reading, writing,
mathematics and arts skills #re taught, In the upper grades, reli-
gion, gebgraphy and history are also included. The philosophy and
classroom structure is similar to the fraditional ¢lassroom apﬁrpach
ﬁsed.in an American public school, ILanguages are not taught in pub-
lic elementary schools; some private elemgntary schools do teach a
foreign language,

In high school, each year the student takes an average of ten to
twelve-subjgcts. increasing in load as he advances in years, The
courses taught are divided into core or major subjects (of which
English would be one, only at Anatolia), and minor subjects. English
is: considered a minor subject in public schools, therefors, studénts
~attending public schools hardly ever really learn the foreign language
taught, .The students do not take the same subjects every day but
rather operate on a weekly schedule. If the subject is éonsidered to
be a méjof one, it could meet as many as eight times a week, if a
minor subject, as 1little as one hour a week, All subjects are compul-
sory; there are no electives, The subjécts taught in high school in-
clude: Greek - ancient and modern, Latin, chemistry, history, reli—
gion, math, geography, physies, biclogy, philosophy, health and hyu
giene, civies, physical education, home economics, art and musie, and
a language, usually French or English, Anatolia College has géinad |
some privileges, for although it must follow the Ministry of Educa-
tion's curriculum for all Greek subjects, it can have its owm English'
program. During the sixth form (twelfth grade), the students are of-

fered a choice of electives for the first time in theis school carser

Clyan VT
RS LI
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in their English classes, They can choose from a number of courses
offered in English each term,

In addition to the homework required in their high school courses, = '

many Greek students attend one of a number of private institutes opera- -
ted for language learning. (Even if they are studying English at their
high school, many will take Engllsh at night school also, or even an-
other foreign language.) Most of the private institutes offer night
classes since the majority of their patrons are students, English;
French, German and Italian are taught., Alsc, there are special nighf
schools called "Frontesteria® that the students go to while still in
high school to help prepare them for the university entrance exams . :
The students feel that high sehool courses do not‘prepare_them sﬁffi;“jﬁh
ciently for these exams. Students in a Greek high school feel the
pressure of the large amount of work they must do. Those that are
expected to attend a university are even more conscious-bf their aca-
demic responsibilities, Most of the Anatolia students (particularly.

the boys) are expected to go on to_uniﬁersitiégr either in Greece or -
abroad. Those whose families do not.expact this of them probably hawve
a plaée in the famlly's business waiting for them.

In our situation at Anatolia College, we made two basic classi-
fications of students depending on their background in English and the

importance they placéd.on learning English,

The first classification and majority of the students consisted

of those from the upper middle to 'upper-upper" classes. Most of these
students 1ived within the Thessaloniki area and commuted to school

every day by bus, The other students that cams from about the same
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financial standing as those that commuted had families in some other
area of Greece (usually nortﬁern Greece) and boarded at the school, »

The second classification of students consisted of those attend- 7 '
ing Anatolia on scholarships., Most of these students boarded ét_the
school, and, by contrast, came from all over Greece arnd usually from
very low~income‘families. |

Since students must take English as one of their méjor coufses at
Anatolia, (six hours per ﬁeek of class instruction plus, for the first
two years, two hours per week of lab work,) those that want to continue
studies at a uhiversity are obliged to get a‘gqod grade in English as
well as in other subjects.' As in most traditiona;ly run_high schools
with compulsory course work, there were students fhat wers highly
interested in some of the subjects and completely uninterested in nii: ..
others. Our slow English learners came from both of the student | -
classifications aforementioned,

Those from the wealthier backgrounds usually came from families
that were very concermed with their son or daughter's progress in
school. The periods set aéide for parent/teacher conferences always
showed evidence of interested, concerned parents, However, many times
the slow English learner from this backgrouﬁd was obligated to meet
too many academic (and perhaps social) demands, Extrgcﬁrricular ac-
tivities such as music or dance 1essons.p1us the taking of night schﬁol
classes often took time that should have been devoted to Anatolia
course work. If the student was early made aware that he would step
into.a particular profeésion‘when high school was finished, a pfofes—

sion in which he did not need English, this served as a reason for hot o
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studying English to his full capacity. However, most of the students
from this classification came from families that considered knowing
foreign languages and in particular, English, as a definite advantage

socially and professionally. But if the student, as is often the case

in twelve-to~fourteen-year-olds, is rebelling against parental standards

and authority, he might very likely choose English as the area in which

to demonstrate his independence by doing poorly. Thus, there is an ab-.

sence of motivation as a result of ths rebellious attitude, The result

is a student who seems unable to learn English, One definite advantaga
(or disadvantage if it had a negative effect on the student) that a

student from this classification had, was the fact that he very likely

“had been exposed to learning English or some other foreign language in ;

his previous schooling, oither at a private‘elementary school or at
night school classes. He may even have been tutored privately; many
of the students whose families could afford it had privaﬁe tutoring in
their major subjects, |
Among the second classificatién of students, the scholarship stu-

dents, there existed several factors that might have contributed to

their seeming inability to learn English, Some of the factors include k&

ad justment to the new enviromment (homesickness, loneliness), feelings
of social and academic inferioritj, and ambiguity insofar as future
goals are concerned (for further schooling, career, etc.). Their feel-
.ings of academic inferiority were especlally justified because even
.though the student might have been the best in his village school, s

the quality of instruction he had received was so inferior to that of

the instruction offered in the larger towns and cities, that he was at
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a disadvantage in all subject areas., As for previous exposure to Eng-
lish, many of the scholarship students heard it for practically the

first time on their first day in English class.

Anatolia's situation itself had great bearing on the students®
reactions to iearning English, Anatolia'is the prestige school of
northern Greece., All students upon graduation are supposed to be abie ,;‘;
to read, write. and sfeak a respectably good brand of English., Many E3
parents send their children to Anatolia for the express reason of

their mastering English. An Anatolia student may pass all of his Eng-
lish courses, but if he does not score well venough on Anatolials final
~ English exam, he will not receive a certificate in English proficiaﬁcylf..
to accompany his graduation diploma, h h
A student failing English at Anatolia is not only failing in a
major course, he is failing in one of the most prestigious of subject -
matters., A great emphasis is placed on grades and, as whélmsntioned
earlier, promotion and success are nearly always dependentlupon'the _L
passing of exams, | | -
The students we worked with, the ones that seemed slow, un#bléit04 “
learn English, discouraged in their attemplts, were classified in Ana- |
tolia's grading system as failing students. Our job as teachers was
to give these slow students special remedizal help so that in a short
time (in our case, two months), they could be brought up out of the
failing category and made capable of participating on thewregular
class level, Because these slower students were so aware of their
classification as failures by way of the grading system, they became

very discouraged in their attempt to learn English. As teachers of
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these students, we also had to consider very carefully the psycho-
logical reactions and feelimgs that these students had previously
experienced and were presently experiencing in their attempt to learn
English, | |

Before considering why these students seemed unable to learn Eng-

- 1lish, lst us first examine their linguistic problems with English,

Our students understood what the teacher was saying or what they
themselves were reading 'ﬁecause they had previously been exposed to
bagic English structgres and vocabulary in their first year of study
at Anatolia. Now, howe#er, in the middle of their second year of"

studying English at Anatolia, their median age being thirteen, they

‘could not express themselves in correct grammatical sentences in either

oral or written work. For example, they would have irouble with tense
sequencing: "She try but she. couldn'ty” or verb construction in the
question formé: Mo does goi", "Do he will go?", _"D:‘.d you forgot to
ask?", Also the use of to + infinitive gave them trouble: "I forgot

to asking,” The students had been exposed to the uses of ‘"there is"

and "there are" but could not use them correctJ:.jf and could not put
them into past tense, They had learned words such as "supposed" but
could not use it in a sentence.

At the time we began working with the ten students that required
remedial help, they were beginn:'u;g the third term of their second yea.r‘
of studying English. The English 900 series had been used in their
first yesar of studying Eﬁglish and was being continued in the second
year, They were just beginning Book 4. After the a.dministering.of |
both a written and oral test to the students, we determined that we
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would concentrate work on the following areas: 1. Past tense irregu-
larities, i.e., in the speliing of, the-doubling of final consonants,‘
@eZs, stop(ped), shop(ped); the- changing of the final "y" to "ied",
8+Zey try - tried, (or the unchanged); and the pronunciateé of “ed "
We also decided to work on, 2. reflexives. 3. if clauses, 4, passive
| voice, 5. questions, 6, use of past, present perfect and past cdntin-
uous verb tenses and, 7. sequence of tenses, ©¢gey "I didn't go be- o
cause I can't." These were the main linguistic problems we dealt with o
in our class of ten remedial English language learners during our twﬁ-

-month "eatch-up", or, Second Chance English session.,

The theoretical question we then asked.when helping these slow
language learmers was why the language student, thén into his second
year of studying English and classified as a failing student in need
of remedial help, didn*t develop the characteristics naceésary for sue-
cessful language learning during-his fir&t year orlprevious exposure |
to learning the language. What factors contributed to his failure to
achieve average performance during that first yéaf, thus resulting in
failing performancé in his second year?

Upon discussion, we determined that much of the reason for the
students Wltimately being classified as failing students of English iﬁ
their second year of study was due to the fact that théy'were vietims

of the academic system set up at Anatolia College. Most:of:théustus '
dents:in bu® class had entered Anatolia with "zero™ English according
to the placement test given them, Iena had them in their first yoar
or "first fgrm". (1972-73). They did beginning material# (English 900,

Book 1), They were rather weak during their first year but not failing,

That year, the first form had been divided into five sections according
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to the English they knew. Several mistakes were madey (some students
with no English at all were placed in advanced sections, etc,). Moving
students around to different levels caused them to fall a little.behind'._.-. : :

Almost in the middle of the year, lena had several "weak" students

from the advanced sections placed in with her novices, Hence, t_here
were her "real beginners" and some very weak students from other sec-
tions. The work slowed down, but they did alright by the end of the

year. At that time, Lena was sure they needed special help and recom- L

mended_mdsures be taken when planning the next year's schedule to in-
sure the students! receipt of it. TIn spite of her recommendation,

this weaker group of students was placed in a regular section the next
year, (1973-74), and were expected to do the impoélsible: catch up with

the others wh.en they were at least one book behind,

We site two bé.sic mistakes made with these students as being much
of the original stimuli for their failure that therefors fed the psy-

chological feelings and problems accompanying failure, The first mis- . .. . '

take lies in the fact that the English department did not provide for
these students' needs when scheduling them for their second year Eng-

1ish ecourse.- The second mistake was: once they began the second year

course, the teacher was not sensitive to the slower students' needs, |

The teacher was expec_:ting them to meet her "set® standards, i.e.,

Book 3, when,,we feel; she should have started at the students! level,
By winter term,{1974#), the students were hopelessly be_hihd and

classified as "failing." It was then that they were pulled out of the

regular class to make up the group of students we taught for ten weeks :

in our special help'session. We thought they deserved a *“second chance,"”

A
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How did we deal with our particular situation?

In working with the problem, in dealing with how to help the stu- -

dents who, in their second year of studying English, found they were

failures by way of the grading system, who were discouraged and de-
feated or indifferent in their attempts to keep up with the rest df.the '
class, we were able to set‘up an ideal remedial classroom situafion.
What we offer now is not a course. That would be contradictory to our -
attempt at being sensitive to each individu.al- student, What we‘m.mt;-‘l'
to offer are suggestions that can be adapted for remedial use. In the
following section, we do not make a specific proposal that covers all
~ situations. We are reiaorting on one; it worked. These students "made ..
it.m |

In preparing for our course, the first consideration that ha.dvf.o__ .
be dealt with was: Which students needed the remedial work? By con-
ferring with the teacher we were. cooperating with, we chose’ ten stu—-‘ |
dents that we felt would best benefit from special help. Howevr:'!r, a' o
consideration for a different sitvation might be to let the students

thenselves choose whether or not they want remedial help.

Upon selection of the students, we met in-a separate room and by
way of a written test on the first day, we determined what grammar
structures needed to be taught and emphasized, (Note: 1In keeping

with our policy, these tests were not graded - we will embellish on

T e e

this later.) We determined the problems in their oral work by using

English in games and carry:.ng on interesting, informa.l conversation-

At this point, it must be decided wha.t area the students need

more work in - oral or written., We dida't expect wonders on all

levels., We decided to stress ability in speaking and understanding.
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When samples of the students! written work from the begimming of our
session were compared with those done toward the close of the tern,

we determined that their written work had improved a lot, but not

o R A e A e eimre s e

to as great a degree as their oral work,
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One of the first things we tried to stress in our classroom was

atmosphere, Ve were fortunate enough to be able to remove our reme-
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dial students completely from their original classroom ~ the site of

their failure, However, taking the students out of their classroom was

potentially dangerous psychologicaily speaking, because it could have
promoted a further feeling of alienation-on the part of the slow stu-
dents, It could havé easily emphasized physically their inadequacy

when compared to their peers. Tensions could have develbpéd with the

feelings of superiority and inferiority so it was imperative that we

set the tone, the atmosphers of pride and accomplishment in our class-
room. -Upon oceasion, we did combine with the other class, but only
when we were sure that our students were prepared more than enough to

succeed in the area of English being covered that day. These occa-

sional encounters with the old classroom and teacher were marvelous

morale boosters because the students saw that they could participate, 'i} E
that they knew and understood what was going on and sometimes even N
made a better showing than the average students, There was also a
slight feeling of competition between the two groups which.tightened‘
comraqﬁhip and feeling of "specialness! among fhe remedial students,
This.mixing of the classes must be done, obviously, when the teacher
feels the remedial students are very well prepared and will not‘exper-
ience, again, in that classroom situétion. major failure,

In order to achiesve the feeling of specialness, a separate room
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is highly desirable: a2 room that does not look like a classroom may
be even better,

One of the major things we had to get across to the students was

convineing them that they were not working for grades. We ma.de the

students responsible i'or grad:mg their own progress, Their goal was
to work for the purpose of speaking with the teacher, not for a high'

number, The result was that they scon felt no fear of speaking, of

doing that many of them needed most: practice, They were not threa-
tened by a grade from the teacher, | o |
At one point, our most difficult discipline problem, a young stu-
dent who had not yet caught on to the. concept of working in our Sspe-
cial classroom for the sake of commnieation and knwledge; demal;:lec‘iﬁlﬂ
(in Greek) upon being given an assigﬁitxentz "What do we gét for this?"
Hearing this could have been very dishearteniné to us if one of his
fellow students had not answered baék inﬁxediatelyz ”Stu;ﬁid! We don't
work for that herel” (Also spoken inGreek, but we forgave the tempor- S
~ ary lapse,) Eventually, when the troublemaker 'gradually "bega.n tasting o
success with no strings attached, he settled down and produced without -
demards for rewards from the teacher. |

The teacher must use 2ll her sensitivity and awareness of the
psychological issues involved with each student to make him feel -spe-.
cizl - not dumb - as has been their previous _éxperience. When the sf.u-_-
dents feel they are worth something, they will begin to take pride in
their work, We found this to prove true in our situation, R

The factor that mskes the student fosl ‘that he can talk to"the _' R
teacher, that makes him feel he is special and will not be judged

every time he tries to speak in English is trust, In order to help in .



| 2§

thé gradual, delicate task of building trust between students and
teacher in our classroom, we spoke with the students on a perscnal
level, about_real situations in our lives and theirs.' Wo made the
rule that the students could ask tﬂe teacher any personal questi§ns e
and vice~versa. The téécher had the right not to answer and viee-
versa., This arrangement put the étudents'on an equal basis with the
teacher. .

For instance, on the second day of c¢lass, Lena introduced the sub~ .-
ject of her engagement. The students asked her'aﬁout her engagemeﬁt;'
a discussion followed and the words and expressions céncerning engagso-
ment were introduced: fiance, get engaged, are engaged, get married,
plan to get married,.and, plan 6ur future,: -

During any of the classwork, but in particular oralﬁﬁork. the
teacher should be very aware of eriticizing in a positive way. Even

the use of a negative can demoralize and discourage a child who has

waited for twenty minutes to gather up enough courage to open his‘mouth;r#J.

and say something, In Rudolf Dreikurs! book, Maintaining Sanity in the

Classroom: Tllustrated Teaching Technigues, he discusses encouraging

~a student but warnss (p. 76)

A child does not feel encouraged if the feacher gives with
one hand and takes away with the other. Complimenting a
child with a "but" kills any encouraging words, "Buts™
easily slip inte our good intentions., "I'm very proud of
your reading, but you must watch your punctuation.' “Your
spelling is improving, but you're neglecting your English,.”
Acknowledgments must stand by themselves, with nothing to
mar them.if théy are-toibe effective. At another time she
may discuss the child's need for improvement in his English.

Dreikurs also lists nine good trust-building points to keep in mind - =

when encouraging a student: (pp. 76-77)
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1. Place value on the child as he is.
2, Show fajth in the child and enable him to have faith in

himself, '

3. Sincerely believe in the child's ability and win his
confidence while building his self-respect.

“. Recognize a job "well done"™ and give recognition for .
effort, . ' ‘

5e Utilize the class group to facilitate an®enhance the
development of the child. _

6. Integrate the group so that each child can be sure of :
his place in it, ' ' i

7. Assist in the development of skills sequentially so as :
to insure success, :

8. Recognize and focus on strengths and assets.

9. Utilize the interest of the child to energize construc- o
tive activity.> o SN -

Ahother good trust-building device ié letting the students correct
sach other's mistakes; this again promotes a feeling of equality. The
teacher should not babysit; she must find the balance between céntrol o
of the class, of authority being.recognized‘ratﬁer than imposed on the -
students, The atmosphere in our ¢lass was relaﬁed, at times} almost ~
- one of play - though‘we were careful never to let the purpose of the
play;escape‘the students, Nothing Wa§'a humiliating factor. bisci—
pline, except for a few exceptions, was hardly ever é problem because

the sincerity of purpose and respect was felt on both parts, It is up

to the teacher to set this tone with the class.
The last trust-building device we will describe was done with

great success. We let one of the students be the "teacher," Insfead

of the teacher teaching for the day, one or two students are respons~

ible for the lesson. There is maxirmum participation since.there is no
fear involved, Students who prepare the lesson (with the teacherts

help if they so desire) learn a lot more too. The teacher can learn

SRudolf Dreikers, M.D., Bernice Bronia Grumwald, and Floy C. Pepper, i
Maintaining Sanity in the Classroom: Tllustrated Teaching Techniques o
New York: Harper and Row, Publishers, 1971), pp. 76-77.




"a lot about her students becauss she can observe their reactions and
responses from a different vantage point, from the "other side of the
desk." This type of "student teaching"ﬂ creates an atmosphere of o -
equality., The teacher sits with the‘ students - perhaps in a ecirecle, . '.
and is one of them, When in doubt, the student teacher calls on her
for .the answer, and she does the exercise, just like the.rest of the
students, There is no "Can you help me", or, "May I.,..", or, "I don't
know, " .Ihe system helps create a feeling of importance, pride, zfesx.sons-,

| ibility, and understanding between the students and the teacher. A 'dis-”.
cipline problem behefits a lot from this when he has to handle other
discipline problems in "his“ class.,

In presenting the material that will be 1earﬁéd in the ciass. .the

teacher!s main concern is to present it in such a way that it is plea-

sant to the gi-oup but is also a leamning experience. If it becomes a |
pastime, learning stops, | |

In the classroom, physical amd methodological situations should
‘help ease the learning prﬁeess. In our classroom one of the distine=
tive physical adaptations was the absence of a teacher's desk. In
keeping with the "we're all equal® concept, we had everyons sit around
a table, Students began to get the feeling that the room was thei‘rs,'
that a particular area or corner was their own., With indlvidual "own—
ershii:“ came pride in their spot and pride in what they did theré.

Other physical materials we set up or took advantage of were the
bulletin boards and an easel, pictures, slides, the owverhead projectof,

puppets and flash cards. Two very useful devices were games and 'songs,

A story on a record with an accompanying book is good for listening and

reading comprehension. Though we did not have access to one, various .




types of reading mac':hines; are available, Some ha;ve cassettetapes with.
corresponding film strips that students can operate individually, If
the s’_c.udents are studying the native la'nguage of the area in which
they live, don't hesitate to use the local radio _and television sta-

5 tions for practice in 1istening compreheﬁsion and stimuli for class
‘diSéussion. _

All of these méterials are invaluable aids in _teaching the struc-
tures that the students need review on. Once what they need work on
has been determined, it would be disastrous to hand them the same text
they had worked with the year 5efore and try to get them interested in
English, We tried to subtly weave the problem areas we wanted to coﬁer
into the lesson. We disguised the reduﬁdancy through gamgs‘and differ»
ent approaches, In other words, we didn't review the present tense by
starting out with: "This is a book." : |

| Lastly, we allowed no Greek to be spoken in the class, Every .
Greck word cost the speaker one drachma, (3 .33); (The money cdn‘_bri—-
buted to a fund for a small party at the end of the term.)

We realize that the previous example of our dealing with students
who were "unable to learn English® is taken from a very specific situa-
tion, We don't pretend to make a specifiec proposal that covers all
situations, It is up to the reader to take from the paper what is
useful for his/her situation and adapt whatever might be helpful to his/
her problems., In this next section of our paper, we do try to present
other situatidns that are likely to exist, with alternative éir_gge‘stions
for ways to accommodate the slow students, the ones requiring ,z"emedial.

help,
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Alternative Situations
Since we realize not every teacher who has slow language learners
in her classroom will be able to remove them ﬁo a separate physical lovnfﬁ

cation as we did, the following offers alternative suggestions for the“ f

use of physical facilities, materials and persorilf, that might aid in

the remedial work the slow language learnsr nseds,

The first alternative sﬁggéstion deals with the use of aides.

These aides could be upperclassmen in the school, advanced students in

the language being taught, If these older students are available to
belp, it could be of benefit to them, the élow studenfs, and the teacher,
It would be particularly good if the.upperclassmen used were interested _
in becoming teachers. If there is no geparate room available for‘tselg“:
with the remedial students, the regular classroom could be divided in
such a way that certain.designated areas would be used for and“bylthe.
slower students. We recommend that it be the teacher who works with °.
the slower students and the teacher's #ide_that works with the regular ;{f
ones. Even if the remedial work period were possible for only one or
two hours a week, it would bs better than nothing, The aide might take
‘the rest of the class to language lab or some other language-rglated
activityiduring the hours designated for remedial work,

These aides need not come only from the school of the teachef andl
her class. If the remedizl class is in a separate jr. high (or other
school), away from a high school, it could be arranged for the high
school students to come as a practical application of course, volun- B
teer or club work, Even more probable might be the pos#ibility'of thesé:ﬁ;
aides coming from a nearby college or language institute,

If the teacher is teaching the language of the community the stu~ "
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dents are’living in, then there are even more resources for possible

aides and/or para-professionals.

One of the best ways for dealing with the remedial students with--

in the regular classroom among the "bright, successful™ students is to

individualize the classroom. This is very possible for one teacher, “

but of course aides or para~professionals would indeed help, In the

book, Individualizing the Foreign Language Classréom, Perspactives for

Teachers, edited by Howard B, Altman, the series of articles offers T

many helpful suggestions on planning, execution, experimentation with, o

and analysis of individualized classrooms. The important factor in
individualizing the foreign language classroom is that students work

alone or together in groups of two or three where £heir interests lgg.

Students work at their wown paée, thus:the_constant strain of having to

‘meet peer standards is gone, In its place comes the impétus to meet -

his or her individual standard in order to reach a self-chosen. (though

teacher~guided) goals The learning of a foreign language becomes much PR

more relevant then, A
The language lab can serve as a useful tool for individualizihg a
student's language learning, The language lab provides anonymity for

the slow language learner; he is not called upon to perform in front of

critical peers and a teacher. This applies in particular to the lang=-

uage learner who "freezes™ when he has to do oral work in class, He
is his own Judge as to whether or not he is truly making an effort to

practice the language. We have observed that even the most reticent -

of language learners will work harder in the language lab and be nope -

ceritical of themselves than their teacher would be, It is-extremely

beneficial in most cases if the language lab is set up so that students -
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can record the lesson on their own reel or cassette tapes and have
these available for use in tﬁeir spare time., The student can record
his own answers to oral patterns, dialogues, etc. He can listen to
his responses and record over them as many times as he thinks necessary.
When the language lab is introduced té the remedial students as. a
non~threatening learning device, it can be highly successful. The énes

who like it will be relieved when the language lab period is scheduled ' = *"i%

and will probably want to spend more time there. The ones who dislike ‘
the language lab most 1likely won't learn too much during a required lab
and will escape as soon as possible. The teacher can try and make the

experience more appealing and helpful by strlving to make time spent :m |

the language lab as independent and self-discipl:mary for the student
as possible, If testsor quizes are to be given, the teacher should
try to administer them indiﬁduauy,‘ after listening and checking to
be sure the student being tested is indeéd prepared to do well,

As the ‘language 1lab can prove beneficial for aural comprehension %
and oral work, devices for individualizing reading and writing prac-
tice are also helpful to the slow language learner. If a studen*‘bﬁ"-is-'?,
not trained in the auditory‘abﬂ.ity that proves to be beneficial when
listening and speaking a second language, he may have to rely more. on
sight. This is not to say his aural/oral training should be neglected,
but, particularly in the slow language learner's case, it is importan‘b
that he feel successful in some area of the language learning process

as soon as possible,

One of the devices Pamela has found useful for help in reading

improvement is the S,R.A. (Science Research Associates, :Inc.) Reading o e

Laboratory by Dan H..Parker and Genevieve Scannell, SRA is a totally
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individualized reading exercise, It consists of individual cards with
reading passages and accompan&ing self-tests, The test questions basic-
ally cover vocabulary and reading éomprehension. When the student has
read the passage and answered the queétions he then checks his answers
with a key-on‘a separate card, The leﬁels of difficulty can be identi-~

fied by each level's respective color. There are no fewer than six

reading cards in each level., The teacher checks the student's progress

and helps with any reading problems that might oceur, The teacher can
discreetly test the student if she deems it nécessary to see if he
really understands the material before he'moveé on to the next lewel
of difficulty, or “ecolor." | _ .

The SRA Reading‘Laﬁoratory sorves as a trust-building device,
The student feels in complste control of his own testing and progress,
Tt can be used with the entire class ~ from the slow langusge learner
to the quickest one in the class, |

In summary, both the language lab and the S.R.A, reading materials
are ideal helps for the teacher who has no physical means of'separating
the remedial language learner from the average or exceptional learner
in her classroom for special atiention., Even a small cassette tape
deck with @arphones. , located in a quiet corner of the room, could: pro-
vide just the haven needed for individual orai practice, BEven an excep-
tionally adept language learner might need some extra work in a speci?
fie area., Since the language lab and reading materials are limifed
only by the student'S'oﬁn abilities, the listening br reading areas
need not become the "dummies! corner,® but rather, can be used freely

by all the class members - each to his or her ability.
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_ Conclusioh

In conclusion, we would like to stress that, for whatever.reasons,

there will be slow learners in almost every language class, Our par-
ticular case demonstrated one practical way of dealing with students

needing remedial help. But more importantly, we belisve the reasons

behind a studentts failure should be of primary concern for the teacher.ﬁf

It is only by recognizing what situation(s) Fhe student is or has been fs
in which has (have) affected his language learning, that the teacher

can understand why the slow student is having trouble, Upon under-
standing why the student has been unsuccessful, the teacher can thgn '
decide how to deal with her students needing remedial help. Given -
that the teacher employs sensitivity;‘understanding and patience, -
remedial language learners caﬁﬂexperience success in the foreign lang-

uage ¢lassroom.

A
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Allen, Edward D, and Valette, Rebecca M. Modern Language Classroom
Techniques, A Handbook, New York: Harcourt Brace Jovanovich,
Tne, 1972, . ‘

Consists of four parts: Part I - The Language Class, an
Overview; is a general discussion of the teacher and his
course, preparation of supplementary materials. Part II -~

- Teaching Various Aspects of Grammar; reviews methods for doing
so. Part IIT ~ Develeping skills: Listening Comprehension,
Speaking, Reading and Writing; discussion of, Part IV - Beyond
Language, Teaching Culture; shows ways of introducing culture
of language being taught into the classroom,

Altman, Howard B., ed. Individualizing the Foreign Language Class-
room: Perspectives for Teachers, Vol. III of Innovations in
Foreign language Education, ed. by B. Howard Altman (3 vols,.:
Rowley, Mass.: Newbury House Publishers, Inc, 1972,.

Divided into three main topics, this book is an excellent

© " source for information on the individualized FL classroom.

Part I discusses: What is Individualized Foreign Language

Instruction? Part II - Why Individualized Foreign language

Instruction? and Part III - From Theory to Practice: Stra-

tegies for Individualizing Foreign Language Instruction,

Of particular interest is the article by Harry Reinert

entitled "Beginners are Individuals, Tool"

Bean, Marilyn. "Games People Flay...in Language learningi" Un-
published Independent Professional Project, School for Inter-
national Training, 1972,

-+ - A collection of games for the classroom that could be
particularly good for atmosphere and learning in the remedial
class or mixed remedial/regular language learners,

Bhushan, Hanju. *The Hierarchy of Vbcabularies in the Study of
Foreign languages." Unpublished Independent Professional
Project, School for International Training, 1972,

A commentary on The Silent Way method of language teach-
ing, different criteria for the selection of vocabulary to be
taught, existence of hierarchies in vocabularies and the authorts
three "layers" that exist in vocabulary., This could be used to
Judge what the remedial student is perhaps lacking in vocabulary
and provide the teacher with a guide for filling in the vocabu—
lary gaps.
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Bossone, R.M., ed. Teaching Basic English Courses. New York: Van
Nostrand Reinhold Co, 1971,

Contains many helpful readings pertaining to psychology
in the classroom. Of particular interest might be the readings
in Part Three: Remedial English; Reading and Writing for-
Disadvantaged High School and College Students, The article
by Bonnie Rubenstein, "Say Something in Bnglish," offers good
observations on why students dislike to study a particular
course (in this case EZnglish Composition.)

Bradley, Ronald W, and Everhart, Mary-Ellen. "Rhythm and Music in
Janguage - A Help and Training Device for Teachers and Students®
Unpublished Independent Professional Project, School for Inter- -
national Training, 1971. : ‘

The report includes: 1) The need for teaching intonation
in the foreign language classroom; 2) The problems involved in
teaching correct intonation; 3) The characteristics of English -
and French intonation., Tapes accompany examples from 23 differ-
ent languages thus enabling the teacher to compare the studentts
native language intonation to English (or Frenche, ete.) Games
are written cut in an appendix with directions for classroom use.
The tapes can provide good listening skills for teachers and
students, If the teacher feels intonation is one of the lesser
itens of importance for his remedial students, the tapes could
be used for the more advanced students while remedial work is
done with the others,

Bush, Ann E. "A Sample Collection of Music for BESL Classroom Use!
Unpublished Independent Professional Project, School for Inter=
national Training, 1973. _

This thesis is geared toward exposing students to various
historical and contemporary cultural aspects of American c¢ivili-
zation through the medium of music. Specifically, these songs
can be used for: 1) introducing a discussion and/or writing
topic, 2) teaching new vocabulary in context, 3) reinforeing
particular structures, %) 1llustrating colloquial English and
slang, 5} changing classroom pace and atmosthere and 6) having
fun, Obviously the incorporation of music into the remedial
learning situation could have very favorable effects and results.

Derrick, Helen Marie. "Using the Environment in Teaching English as
a Second language” Unpublished Independent Professional Project,
School for International Training, 1973,

This paper stresses the use of the telephone, newspapers and _
nearby places of business for teaching ESL., The actual physical R
use of various things in the immediate environment can aid a '
remedial child in motivation if only by giving him something
tangible to work with,
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Dodge, James W,, ed, Sensitivity in the Foreign language Classroom,
1973 - Northeast Conference on Teaching of Foreign Languages,
Reports of the Working Committses. Montpelier, Vt,: The Ca.pi-
tal City Press. 1973.

This entire report is deal:x.ng with interaction betwsen the
teacher and student in the foreign language class, 1t could be
recormended reading for any teacher, but teachers dealing with
remedial students might find it particularly beneficial,

Dreikers, M.D., Rudolfj Grunmwald, Bernice Bronia; and Pepper, Floy C. .
Maintaining Sanity in the Classroom: Tllustrated Teaching Tech- E
niques. New York: Harper and Row, Pubiishers. 1971, _

The purpose of this book is to encourage teachers in thea.r '
psychological dealings with students by means ofs 1) assuming
basic theoretical premeises, 2) diagnostic techmiques, 3) effec~
tive democratic methods, &) coping with spocific problems and
5) parental involvement, It is geared more toward use in the
elementary classroom, but has socme very good’ pomts on the build-
ing of trust between student and teacher,

Finocchiaro, Mary. Teaching English as a Second Languages New Yorkz, -
Harper and Row., 1969.
Though this book prov:x.des excellent information for the
ESL teacher, most of the suggestions can be adapted to teaching
any foreign language. Chapter 5, "Activities Fostering Language
Iearning®” and Chapter 6, "Vitalizing Learning” have excellent e
suggestions that would be very helpful for the remedial student, -

Gardner, R.C., and Lalnbert, W.E. Attitudes and Motivation in Second e
Language Learning, New York: Harper and Row. 1968, T
The topic of motivation is well discussed here and should
be of special interest to the teacher of remedial students.
Note especially on page 131 the discussion of the question:
How is it that some people can lsarn a second or foreign lang-
uage so easily’iand so well while others, all factors equal,-
find it almost impossible?

Hadiji, Mouldi, "Realia." Unpublished Independent Professional
Project, School for International Training, 1972,

This thesis shows how to use realim by incorporating them -
into different lesson plans, each based on a different method
of teaching, lethods include: SR/Mierowave, Silent Way,
Harrative, and Operation, with suggestions for the use of the
selected realia. - Selected realia used include: ' zoo animals, "
play bills, Sesame Stroet puppets and plastic fruit set, toy
first aid set and flash cards. A teacher of remedial students .
could find realia a resource limited only by Physical facilities S
and imagination, R
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Huebener, Theodore. How to Teach Foreign languages EffectiVelL
New York: New York Univ., Press. 1959, ‘
The book contains, primarily, descriptions of various
methods of instruction and a generous collection of illus-
trations, examples, model lessons, suggested preceedures, _
games and devices - all could be of use in the remedial class,

Jakobovits, leon A. Foreign Ianguage Iearning: A Psycholinguistic
Analysis of the Issuss, Rowley, Mass.: HNewbury House Publishers,. ' .
- 1970,

Chapter 1, "Psycholinguistic Implications for the Teaching
of Foreign Languages." discusses topics such as motivation and
language learning ability, that are of interest to teachers of
remedial students,

McGregor, G.P. English in Africa: A Guide to the Teaching of
English as a Second Language. London: Cox and Wyman, Ltd.

197i. -
This is a good resource for examining the basie ains a.nd
attitudes, prineiples and methods of taaching.

Meras, Edmond A. A language Teacher!s Guide, New Yorks: Harper -
and Row, 1962,
In general, this book discusses mthodology and various
grammatical po:Lnts. Chapter 5, "Presentation and Method in
Relation to Scholastic and Intellectual Lovel¥, and"Chapter.?,
"Methodology and Presentation in Relation to Pupil Interest",
both have bearing on the "why" of the existence of remedial
language learners, _

Moulton, William G, A Linguistic Guide to Language Iearning.
Menasha, Wis,.,: Gurge Banta Co. 1966,
Moulton offers some excellent views on second language
acquisition, particularly in Chapter 1, "Language and the

_ Language learner',

Newell, Stanford., ed, Dimension: Languages 68 - Proceedings of the
Fourth Southern Conference on Language Teachlng_ Spartanburg,
S.C.: Converse College. 1958, '

The entire serdes of articles in this work discusses motiva-
tion. One in particular, W.E, Lambert?s "Motivation and Language
Iearning: Psychologlical Aspects" is worth reading.

Otleary, Susan Jan, "The Teaching of Poetry for lLanguage Learning,.*
‘Unpublished Independent Professional Project, School for Inter-
national Training, 1973,

Ms, O'leary discusses techniques for teaching poetry and
provides an anthology of .American poetry, soms of which is suwit-
able for begimmers. If a teacher of remedial begimmers could
use some of the suggestions in the paper, they might provide a
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* - real sense of accomplishment for students who considered
themselves "dumb® in English to actually analyze pootry,
We also think that one of the best motivations for wanting .
to speak a language is the need to expréss personal thoughts
and opinions ~ to tell people what you think.

Rollin, Marcia. "Songs to Learn English By." Unpublished Inde-
pendent, Professional Project, School for International Train-
ing' 19?10 '

To quote Marcia's Introduction: "This songbook is intended
for use as a supplement to regular classroom work in the teach-
ing of English as a second language. The book is organized by
structure. Each of the approximately 80 songs is meant to Ydrillt
a different aspect of the structure of English., The major focus
is on those structures that present special problems to ESL stu-
dents.” Though the songs can be used only in an ESL classroom,
obviously they could be of great help in the remedial classroom.
Most of the songs are American folk songs, past and contemporary.
with accompanying guitar chord charts,

Rojas, Ronald. "Basy Reading in ZEnglish for Foreign Students.' =
Unpublished Independent Professional Project, School for Inter- o
national Training, 1671,

This 1is an annotated. listing of easy reading material avallr
able in Watts library.

Stevick, Ear)l W. Helping People Learn English ~ A Manual for Teachers
Teachers of Engllsh as a Second Language. New York: Abindon
Press, 1957,

This is a good general view of teaching suggestions for
and information about the English language; a good book for
a beginning foreign language teacher, Adaptable for methods
in teaching of remedial students.,

Tursi, Joseph A., ed, Foreign langsuages and the 'New' Student:
1970 Hortheast Conference on Teaching of Foreign Languagss,
Yenasha, Wis.s George Banta Co, 1970, SE

Articles discuss motivation in foreign language learning, Y
Specific things discussed include: instructional factors, ELS
learner factors, and socio-cultural factors - all of which can
be pertinent to the success or failure of a2 student to learn
the language he is studying,
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Valdman, Albert, eds TIrends in language Teachingz., New York: g
McGraw~-Hi11 y Inc. 1%6 » 1%

The article that we referred to in the paper, Paul 3
Pimsleur's "Testing Foreign Language Learning! might &
prove beneficial as would a number of other readings &

included in the book.,

Winters, Margretta, 'Cross-Reference of Grammatical Structures®, . -
Unpublished Independent Professional Project, School for -
International Training, 1971. : ' :

A good reference for various grammar points to be
found in the texts available here at S.I.T.
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