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I. Program Background and Staffing

TR A T T LN S X T et e T s

The Japanese Teachers' Program at Boston University was directed by

Dr. Robert Saitz, head of the program of English for International Students

R RO

at Boston University and Professor in the English Department. The staff

=
=

included John Schumann, conversationj Polly Iavis, composition; Jane and

Samuel Morse, American literature and culture; Steve Conway and Karen

Zeller, community issues and the social and cultural calendar; and Able

Abadi, secretary.

Steve Conway and I were hired to work as a team. Steve received a

B.A. (1969) and M.A. (1971) from Columbia University and is presently a
doctaral student in Comparétive Literature at Brandeis University, Waltham,
Massachusetts. He had had some classroom experience at the high school and
college level, although no specific experience in English as a Second
Ianguage. (This was not a requirement for the job.) In addition to his
studies, he has many interests, including music, film and art of the 19th
century. Most important, he is warm and thoughtful, intelligent and
responsible, and has a wonderful ss;nse of humor. He obviously enjoys people,
and people respond warmly to him. At all times during the program Steve

was a pleasure to work with.

I reéeived a B.A. in history from Macalester College and an M:A. in _
Agian Studies from the University of Hawaii. Since that time -I have taught :
high school history, worked v;ith the Boston Area Seminar for International
Students (BASIS) orientation and language programs, and completed an academic
Yyear with the M,A.T. program in English as a Second Language at the School

for International Training in Brattleboro, Vermont, including student teaching
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in Colombia, all of which had contributed to'my experience.

There were both assets and limitations to our working together for this
program. Assets included our enthusiasm, cooperation and flexibility. We. L
thought having a man and a woman working together made it easier for various

kinds of interactions with the Japanese men and women. Another important

factor was that neither he nor I was concerned with the actual division of
responsibilities or the roles attributed to us by the Japanese teachers or _ =
the staff.

The major limitation was the availability of time to work together with

the program. When Steve and I were first hired (at the end of April), he
was preparing for comprehensive exams and had little time to give to the
program. By the time he had completed his exams, I had gone home because
of illness in the family and was unable to return until the middle of July.
Wen I did return, I learned that the job I had accepted in Colombia began
earlier than I had thought--and before the end of the Japanese Teachers
Program. This not only made it necessary for me to leave the program early
but also made me much busier during the program than I otherwise would
have been.

A second factor which could b;a considered a limitation was our youth
and inexperience in teaching Engiish as a Second Ianguage, especially
considering that the majority of the Japanese participants were older than

we and had many years of teaching experience. -

IT. Advance Planning

A. The Community Issues Component




The staff met in May to-make initial plans for the program. There
were no directives ffam either the Council for International Educational
" Exchange (thg sponsoring organization) or the director at Boston Urdver-
sity regarding the numﬁer of class hours for each subject area, the
division of classes, or the content of the individual:classes. The total
nnmber of class hours was to be approximately tuénty per week, including
"time‘spent on the weeklj field trips. This allowed approximately four
hours pér sﬂbjecf area., The time schedule was prepared accordingly.

Steve and I requested two extended blocks of time rather than daily
classes to give us greater flexibility in securing guest lecturers and
arranging field trips. The staff agreed to this.

At the same meeting the social and cultural calendar was discussed.
It was felt that the general information of previous yeérs should be
revised and given to all ﬁarticipants vhen they arrived and that the

first weekend should offer several all-group and staff activities.

B. Attitudes and Assumptions

With this general outline;, Steve and I began planning. Although we
both tried to be free from stereotyping the Japanese teachers before they
came, we both had certain attigudes and assumptions which influenced our
planning. These were drawn from a variety of sources: our personzl
erxperience with peoplé from Japan, staff experience with the Japanese
Teachers Program in.previous years, and written sources. Of one thing
we were certain: the Japanese culture is different from American
culture. It followed that these differences should be considered in

planning our classes.




Specifically, we felt that the Japanese would be more polite than
Americans, that they would hesitate to criticize negatively and would not
be as free to diéagree as Americans. -Perhaps they would feel reluctant

to ask questions. We thought that the Japanese would be accusiomed to
| a more formal atmosphere in the classroom and a more formal relationship
| between teacher and students than is usualiy true in the United States.

We did not assume that becﬁuse the Japanese in our groups were all
English teachers; or because they had received the highest test scores
of the total mumber of participants, that we would be able to éonduct
the course without special atfention to language problenms.

We had more assumptions about the Japanese and our program, but
these should suffice to give some insight into our preconceptions. Iﬁ
addition to these assumptions about the Japanese, Steve and I both had
definite attitudes about our roles in the program and the kind of class
we wanted to have. Neither of us felt that we were experts in the field

.of community issues.’ Rather we viewed ourselves as coordinators of a
program drawing on the resources of the'community; We both felt that the
participants should be involved=iﬁ the selection of at least part of the
subjects to be covered, and tht it was necessary to plan the first part
of the program prior to their arrival. We did not think we could predict
the topics of most interest to the people in the program, but we did
feel that in addition to the subjects covered during the first two weeks,

it was important that we had definite suggestions for the last two weeks.

C. Division of Responsibilities

With these ideas, we bégan to plan our part of the program. We never
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formally divided the responsibilities. Although we had initially

agreed to do everything fifty-fifty, T don't think either of us thought
of our responsibilities for the program in that way. Initially we each
agreed to take responsibility for one of the first two weeks of class and
then to work together for the final two weeks. The work on the social

- and cultural calendar was to Bé doné-jointlj;at all times. As it turned
out, Steve assumed almost all of the responsibility for the homestays, as
I was away dnring the time that homestays were being recruited. In turn,
.I assumed more responsibility for preparing the weekly calendar of
suggested activities.

Obviously, because of my éarly departure, Steve was responsible for
conducting the last three class sessions. However,'preparations for
these classes-was done jointly. I took the responsibility for prepariné
the preliminary draft of the evaluation forms for the communitj issues
class and the social and cultural activitiés. Steve distributed them and
made the initial tabulation.

* Prior to meeting with the teacherg for the first time, we agreed that
Steve should be presented as the person in charge. I felt that this was
advisable because I was leaving.early and it would create less of a gap
when I left; he thought it waé a good idea because the Japanese would be

better prepared to accept a man as the person in charge.

D, Preparation of the Social and Cultural Activities Caléﬁdar
Advance planning also included the social and cultural activities;
which were planned to encourage the Japanese teachers to take advantage

of the rich resources of the Boston area. As in previous years, we




prepared lists of m:seumé-', restaurants and facilities available in
Boston to be given to all participants after ;s\rrival. Many activities
were plamned for the first weekend, with the hopes of the helping the
group members to beccme’acquain‘béd with each other, providing interaction
between participants a:;gd staff, and helping the Japanese teachers explore
their new enviromment. After the first weekly calendar, a weekly
calendar of suggested activities was to be made available to the parti-

cipants each Monday. (Monday was selected because the Boston Phoenix and

the Real Paper were both published on Sunday.)

The only specific aspect of the social and cultural activities that
was required by the program was a weekend homestay. Half of the group
was placed by‘the Boston Council for International Visitors; the other
half was placed by 'bhgz staff of the pfogram, specifically Steve. He
recruited families by calling families wh.j.ch had hosted participants in
previous years, running _a notice in one of the suburban newspapers, |

Placing a notice on the bulletin board in the English Department at

Boston University, and talking with people. Usually two Japanese 'teachers 3

were assigned to the same homestay family. We were fortunate to have more

hosts than participants.

!
IIT. The Community Issues Component

A. Goals and Objectives

In planning the content of the community issues module, Steve and T
had to start with the most basic decisions. -I-hat were the goals and
objectives of the course? Which community issues were we going to include?

How would we 6rganize the class? What was our role? All final decisions
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were made with the approval of Dr, Saitz.

We saw the class as an introduction to selected issues current in
the Boston area. The major content of the class would be through field
trips or guest speakers, giving'the students direct contact with at
least one person active in each field or subject area selected for-
inclusion in the module. . We schéduled time for discussion and assigned
an oral or written report for each siudent.

We did not'presume to analyze commnity issues in general, nor did
we assume that the issues selected were the most vital of those facing
the Boston community. Considerations in the choice of each topic
included fhe universality of the problem (both in the United States and
in other countries), our own knowledge of and interest in the problem,
and available resources. Steve selected ecology and drugs as the issues

he would be responsible for; he later dropped the subject of drugs. I

chose the family, including women's liberation. We both had a personal
interest in the subjects we had chosen and believed that the Japanese
would be able to compare and contrast thg American experience with their
own. |

The last two class sessidns‘and additional evening sessions were to

be Jointly decided upon by staff and participants. In addition, staff

members were to be available at.other times to those with special interests.

Issues were to be examined through introductions by the staff,
informal oral and written presentations by—fhe participants, and lectures
by concerned membéré of the Boston community. Rach of the Japanese
teachers was asked to complete either a three-page written report or a

five minute oral presentation. Topics could be related to any experience
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in the program: class discussions, field trips, homestays and cbserved
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contrasts between American and Japanese society. Some of the oral reports
would be part of the forum on ecology and others part of the forum on the
family. A few readings would be distributed and a reserve reading section

was to be available in the reading area set up for the teachers.
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B. Introductory Sessions
Final scheduling allowed us an introductory session on Friday, July 27.
We planned 'l;o use this time for staff introductions, distribution of

the schednle, an introduction to the coni:mmity issues program and informa-

tion on the social activities and homestays. Following the group session
we decided to ask the leader and co-leader to meet with us to discuss the o

content of the last two classes and any additional sessions which might be

e,

PR -
g ke
Ry :

‘planned.

In the meeting with leaders, we suggested the subjects of consumerism,_
minorities » advertising, free schools and the open classroom as possible ”
topigs for the final classes. The leaders felt strongly that all-partici—-l_ ‘

pants would like to have a session on current developments in education.

L L)

We pointed out to them that classes were not in session in August, and that
perhaps Denver, the site of t.h?ir homestay, would offer greater opportunities.
However, the leaders felt that they would prefer to have a discussion in

Boston.

The leaders met with all the participants the following Monday, and
the subjects chosen for the final two sessions were minorities , especially
the Blacks, and recent developments in education. We consulted Abe Abadi,

the secretary for the px;ogram and also a doctoral candidate



in Education at Boston University, for assistance on the second topic.
He agreed to be responsible for that presentation. I contacted Horace
Seldon, who is white and the Director.of Community Change, a.non-profit
organization workipg against white racism, to speak on the subject of

minorities from a white viewpoint, and the former director of a multi-
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' service center in Roxbury to sieakfoﬁrthe subject from a Black viewpoint.
..Mr, Seldon agreed. to ﬁrovide the white viewpoint, but stressed the
importance of héving a Black viewpoint as well; however, the second
speaker was not available. While we were considering other possibilities,
we learned that the Japanese teachers had arranged a meetiﬂg with several

of the Black students in the dormitory. We then decided not to seek a

second speaker. There seemed to be no interest in arranging topics for
evening sessions, so nothing was planned.

After the participants had been in Boston for three days, it was
evident that the group was much more independent and adventurous than we
had anticipated. All the participants that I talked with the first
Sunday had found time to do something on their own (and this was with a.'
schedule that had free time only on Saturday and Sunday mornings; the
remainder of the time, we had s;heduled group activities.) -

Although staff members often spent evenings and parts of Saturdays

and Sundays with the participants, it was not necessary to plan activities

after the first weekend. The weekly schedule of suggested activities

was available, and participants did what they wanted to.

C. Class Sessions
'Regular classes began the first Tuesday of the program. As each

class was the introduction of a separate topic, the classes will be
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described individually. 7 £
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The first class session was a visit to the State House and a meeting

+ with Representative David Mofenson. Mofenson gave the grouj:os a brief his tory

Y I I AN G A L g A T el T D e R L L

and tour of the State House and then described the state legislative systenm,

as well as some of the issues currently facing the Commonwealth of Massa-

Z
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éhusetts. e all attended a short session of the House, which had us all
mystified. Even the native speakers couldn't understand the English. We
then visited the executive wing and retwrned to Boston University. Many

of the participants had difficulty in understanding the content of

Mofenson's remarks, but there was a lot of movement and many things to see,
which made it enjoyable for most participants.

The second class session was a library tour, followed by information
regarding the report Tequirements and an introduction to the homestay _
weekend. On the suggestion of Ms. Marge Mayer, who was visiting fram
the New York Oi‘fic'e of CIEE, we encouraged all participants to give oral
reports, as previous parti'cipan‘cs had been asked to give an average of
seven or eight short 'balks during their homestays. We thought eve:;"yone
should have the opportunity to give an oral report before leaving Boston
University; in addition, oral rep;nrts could contribute to the information
sharing of the class. The participants were hesitant to sign up, and
very few actually presented reports.

Class on August 7 was on the subject of ecology. The speaker was

detained on the subway, so Steve spoke to the group about the background

of the ecology movement in the United States until the speaker arrived. The
presentation was on "Man's Impact on the Ocean™, which appeared to have been

of interest to the teachers as evidenced by their reactions and questions
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raised during discussion. ST o
The classes on Women's ILiberation and the Family, and Children and
the Family, were both held on the same day, as one formal session of

the class was cancelled to prepare for Japan Night, the participants?

presentation to. staff and friends.

| The speaké:r on Women's Iibératiéﬁ:' and- the fFa-znily was a high school
teacher who professionally and personally is trying to free herself and
those around her from traditional sex role stereotyping. Although she had
recently written curriculum material on the role of wamen in the United

States, she did not present a radical viewpoint for the viewpoint of a

specific group. She chose %o speak to the group about how Women's
Liberation is affecting her and her family. Questions and answers were

animated, and several of the men were obviously upset by what was said.

The second part of the day was on Children and the Family. The
speaker was a counselor for teenagers and their parents in a publie school
and a Ph.D. candidate at Boston University. In addition she has counseled
parents in Parent Effectiveness Tr‘éining. After her presentation there
was énother lively discussion period, ending only because of time constraints.
I have no direct infomat;lon on the last two sessions. However, the

session on "Minorities in America™ will be included with the evaluation.

IV. Evaluation - | -

A. Participant Evaluation

Evaluation sheets wefé distribtuted at the ne.xt-t;)-la_.st class, and thus
the session on new trends in American education is not incliuded. As only

twenty-two of the thirty-nine participants returned the forms, no conclusions




can be made for the group. The high rate of attendance may indicate

that the group was not representative (attendance wasn't that good!)

 or that same indicated they had attended when in reality they had not.

The twenty-two evaluations that were returned are fairly consistent

and include several excellent comments.

follows (see Appendix for a complete summary):

A sumary of the class evaluation

America

Topic Attended Class Should Be Continue Do Not No Response
N= 22 Contimed with Continue
in the Changes
Fature
State 22 17 2 2 1
Governnent
Library Tour 22 11 2 : ‘5 4
Ecology 22 12 : 6 1 3
Women and the 21 12 [ 2 2
Family
Children and 22 12 5 1 N
the Family | )
Minorities in 22 15 5 1 1

Response to the question, "Ibo you feel that the Community Issues

classes were valuable in general? Not valuable? Explain briefly." were

positive, in varying degrees, although several indicated that they had

difficulty in understanding the speakers.

Answers to the question, "Which topics, if any,. did you find especially
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valuable?"-'cé;i be summarized as follows:

Minorities in America
Children and the Family
Women and the Family -
Ecology '

State Government

A e e LT g DA
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" Answers t6 the qﬁéétian, "What could be done to improve Conmmmty

Issues for next year?" were almost as varied as the number of ."responses s
although in general people suggested smaller groups for discussion and
further study. Complete information is available in the Appendix.,

B. Personal Assessment and Suggestions feor Future Programs.

My own evaluation of the community issumes class is positive. 1
believe that there is genuine interest on the part of the Japanese in
exploring 'some. of the problems faced by the communiﬁja:. they visit,
especially if these problems are nat.iona_l or gilobal. Such a class can
offer a real-life situation in English language learning; and information
gained during the course can provide a base for future discussions in their
homestays, as well as tfxe opportunity for greater unﬁerstanding and more
personal insight into these issues. This information can help to clarify
their knowledge of the United States and assisb later in their inber-
pretations of Americans and A’merican culture. - -

The approac_h we worked out for the program had both strengths and
weaknesses, Steve and I worked well together, and we were fortunate in
obtaining some excellent speakers. The choice of topics seemed

, satisfactory, and as the program progressed there was more and freer dis-

cussion between the Japanese and the Americans. The combination of

advance planning for the first two weeks and the open schedule determined
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by the participants gave the course both structure and flexibility.
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The Japanese leader and co-~leader were definitely helpful and
cooperative, and Steve was particularly sensitive to their roles at
all times. The group as a whole'was more outgoing and open than we
had anticipated, yet always showed sensitivity and tact in their questions
and criticisms. 'fhis combir:a‘bion of cooperative leaders and the participation
of the group contributed to the success of the class.

There were also weaknesses in what we dj.d, or more specifically,
areas which could have been improved. Initially we discussed setting up
a reading area for the students, giving them written bibliographies,
selected.readings and perhaps outlines of the talks presented. This was
done to a degree, but certainly not as much as was possible. Tt is more

difficult to ask speakers not only to give of their time, but also to

T
R

give us an outline of their talk, yet this probably would have greatly
helped many of the participants. Finding appropriate readings can be
difficult too, but perhaps one or two short readings that didn't qu:ube
measure up to our standards would have been better than nothing in same
cases. Certainly some information could and should have been presented
before the arrival of the speake:t:s.

Another area which did not work out as we had hoped was the individual
reports. Very few students actually presented or wrote a repcrt. This
needs further exploration for next year's program, as does the question
of class discussion, Our sessions with the total group and the spezkers,
or in class "discussion" without the spezkers, was much more a question
and answer period than a discussion where all present were able to speak.

Yet T feel that small group discussions would probably have encouraged
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(o ' o greater partlclpatlon.
I would hope that the s‘t.ai'f of the Japanese Teachers Program for

197k would give consideration to the possibili‘by of incarporating part
or all of community issues into the conversation class. As this report

1nd:.cates » in 1973 the community issues class was a separate entity.

T O S e oM b A M A e i iy

Yet at ‘bhe same tme, 'the compos:x.t:r.on class spent a s:.gm.i‘icant amount

of class time in discussion. The conversation class was given an

oy

Wb

assigmnent whicil required its going into the community. The commurity

issues class was assigned a written or oral report related to the class,
which the majority did not do. At the same time, much of the information

given by the speakers in community issues was lost to many of ithe students,

as their level of oral comprehension was‘inadequate' to the task..

The possibility' of coordinating these classes seems obvious. The

three subjects of conversation, composition and community issues could

be set up as interest groups of not more than 10 or 12 participants,
perhaps changing each week, with each groups conversation and compos'.ltlon . (
developing from the topic being studied. This could also give more
flexibility to the schedule and offer m;nre opportunities for field trips.
Interest groups could be repéat:ed if desired. Each interesf group could
be taught by one staff member, or team-taught. The total mumber of
teaching hours for each teacher would probably increase, but at the same
time the groups could be smaller, facilitating a different type of
teaching than is possible in classes of 20, Hopefully, the schedule would
't:>e flexible enough to include the study of subjects of particular interest

to the participants as they become evident during early discussions.




The combination of Vsuch a class schedule with the development
of additional reading material in the form of ocutlines, short
readings and bibliographies, and- the .opportuni'l:q;r for the Japanese to
share their ideas through writing, disqmsion and oral presentations
has exciting possibilities for the Japanese Teachers Program at Boston

University.
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APPENDIX
TABULATICN OF EVALUATION SHEET BY TOPIC

Attended class: 22
Did Not Attend: 0

Recommendations :
Continue: 11 ' , i

" Conments: Good.
Very useful.. And I could study there and make use of books.

Contimue With Changes: 2
Do Not Continue: 5
Comments: Do it oneself,
We can see almost the same thing in Japan.

Not necessary because we can go and see ourselves.

No response: L

£,
STATE GOVERNMENT e
Attended class: 22
Did Not Attend: O
Recommendations :
- Continue : 17
Comments: Preliminary explanét.ion with printed matter is needed for
me.,
The speaker speaks too fast.
Very interesting.
Contimue with Changes: 2
Caments: This should be done later. Needs some knowledge.
Do Not Continue: 2
Comment: Make a chance of talking about city administration.
Have a guest speaker. ‘ : "
No Response: 1
LIBRARY TOUR o
o
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3.

ECOLOGY
Attended class: 22
Did Not Attend: O
Recommendations.:
Continue: 12
Caments ; It was only the beginning of ecology, but it was good.
' The speaker speaks:too
Hard to:understand because of hard: Engllsh words.
Continue With Changes: 6
CQmmenté: I knew that America has the same problem as Japan, but
I couldn't hear anything new to sclwve the problem.
Lecturers should be those who know Japanese ways of life.
Should be more specific.
He spoke too fast. I was sorry. I couldn't understand.
Hard to understand his English. Choose easier topics.
Do Not Contimme: 1
No Response: 3
WOMEN AND THE FAMILY

Attended class: 21
Did Not Attend: 1

Recommendations:

Contime: 12
Comment: Very good.
Continue With Changes: 5 |

Comments : Lecturers should be those who know Japanese ways of life.
More professional lecturer I want.

Do not continue: 2
Comment, Not so good.

No response: 2




5.

CHIIDREN IN AMERICAN FAMILIES

Attended (lass: 22
Did Not attend: O

Recommendations: ‘ _ .
¥

Contimue: 12 P

v
%
%

LY

b4
7

Comments: Very good and interesting. -
Very good.

Contimue With Changes: 5

Comments: Lecturers should be those who know Japanese ways of life.
We would like to have discussed with both children and
parents.
Do Not Contimme: 1

No response: L

MINORITIES IN AMERICA

Attended (Class: 22
Did Not Attend: 0

Recommendations:

Contime: 15

Comments : Very good.
Very good and interesting.
Very interesting and valuable. BEnlarge the schedule.
Very interesting. Why not invite the black lecturer.
Interesting.
The lecturer (speaker) was not good.
[

Continue With Changes: 5
Corments: If possible the black would come to talk.

Need more data.
He should know the more exact figures about the mumber of

black schools, etc.
Do not Continue: 1

No response: 1
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APPENDIX
LIST OF RESPONSES TO QUESTION 1, EVALUATION SHEET
1. Do you feel that the Community Issues classes were valuable in general?

Not valuable? Explain briefly. '
Valuable (2 responses)
Generally wvaluable,
They were quite valuablq;f
It was ‘great valuable.
Valuable in general. _
Yes, I do. (2 responses)
Very valuable._ (2 responses)
Yes. TVery nice, but we want preparatory word before hand.
Valuable because we are very much interested in the present state of

affairs and the problems this country is facing. I thought they were
very valuable. (Sometimes I couldn't understand what they were speaking. )

YeS.
Valuable in general.

' The Community Issues classes were very valuable. Please continue these
- classes. If we could have more than two classes with the same title, it

will be much better.

Valuable. (These were what I eagered to know, so I am satisfied. I
personally want to have this class more.)

Valuable. In the American family which we stayed with we could talk
about the issues.

Mostly valuable, except for difficulty in understanding what some
speakers said.

I think the classes very valuable. As for me, I enjoyed not only the
various topics and American lecturers » but also Mr. Conway and Miss
Zeller's talks and comments very much.




2.

LIST OF RESPONSES TO QUESTION 2, EVALUATION SHEET

g

Which topics, if any, did you find especially valuable? e
Mr. Conway's talk and Miss Zeller's comment on Avgust 7 and 1.

Beology is interesting. Necessarf to explain some technical terms
beforehand.

Ecology, minorities in America,

Minority.

Children in American families. (3 responses )

State Governinent, minorities in America.

Minority problems. I wish we had had more chances o.t“ discussing these
Problems with more guest speakers including black people.

Minoritit;s in America. (l responses)

State Governmer_at. _

Women and the family, children in American familiés, minorities in

America were valu:;ble. Ay
Women and the family was interesting, but minorities in America was e

the most valuable of all.

Minority groups, Women's Liberation.
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3.

LIST OF RESPONSES TO QUESTICN 3, EVALUATION SHEET

What could be done to improve Community Issues for next year?
Statistics could help us learn the situations more accurately.

I think we could have a Community Issue trip visiting many institutions
or places.

The topics aboult education is necessary (especially school education).
The last one is very interesting (NOTE: referring to minorities).

I think it better to discuss in smaller groups.

It's much better to decide the topics on the basis of the copinion of
the partiecipants as much as possible.

More classes and more speakers.
Relations ameng the people in the neighborhood. Volunteers.

Divide the class into two or three groups according to the participants!
special interests so that we can pursue topics more deeply.

To the men who have us lectured: Please show more illustrations or
pictures while you are talking. They will help us understand you

very much. .

None. (2 responses)

What about going to Public Library?

Do oral reports first and the speaker reports. Then how about discussions?

If some data can be get beforehand, I think it will be better for
understanding.

The American way of life, if possible, to prepare for homestay, customs,

~ food, clothes, housing, way of thinking, religions, political attitudes, etc.

The instructors have been very eager and informative, but I wonder if we
have been as much. We, students, should do what are expected of us and
T am to blame,
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