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ABSTRACT

This i1s a suggested teacher training program for the Foreign Language
' Office of the School for Tnternational Training., It includes a consideration
of the steps leading to communicative competence; assumpbions about trainees;
a model schedule; suggestions for implementing it; and a detailed elaboration
of ‘the schedule.
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PREFACE AND ACENOWLEDGEMENTS

Ffom April 5 through September 21, 1973, I had the privilege to

participate in the organization and conduct of the teacher training segsions,

whiéh;preceded five different ihtensivé ianguage programs cqnducted by the
Foreign Ianguage Office (FIO) of the School for 'Internatidlnal Training (SIT),
Brattlebéro, Verment. In order, these programs included the April Ianguage
Program for Goddafd College; ohe of the Summer Outbound Language Training
(8OLT) programs for high school students, held in June; the Aqgust Tanguage
Program for Goddard College; the New Dimensions Language Program for high
school French students, begun the last of Avgust and continued durigg
the first part of September; and the MAT/ICT/WIP Inteﬁéive Lanéuage Program
for Master of Arts in Teaching, Internstional Career Treining, and
World Issues Program students at SIT.

In addition to my work on the teachef training seSsioﬁs, other
program responsibilities T had were: (1) té help set up, as well as to
assemble materials for, a‘teachérs' room; (2) to assist in the preparation

. of class and lab schedules; (3) to find, and to assign, classrooms; (L) to

arrange for the teachers preview showings of movies ordered for their program;

(5) to suggest ways in'whiéh the teachers might use the movies in their
classes; (6) to show the movies to their classes; (7) to help set up

Modern Ianguage Association (MIA) testing at the beginning and end of the
programs; (8) to instruct the teachers in the use of the language lab;

(9) to observe classes‘aﬂd to make pertinent comments concerning them to the
teachers; (10) to be available, especially in the evenings, to help teachers
prepare their lessons and/or to suggest ideas and techniques which they might
employ; and, finally, (ll) to act as a sounding board, not oﬁly'for the

- concerns of the teachers, but also for the concerns of the students in the

programs.
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This paper is an oﬁtgrowth of my work. It represénts an attempt toc draw
together some of the insights I have gained from the:experience, specifically.
in relation to feacher training. The format I have chosen for this attempt
is to_outlineg-then to descfibe'how to coﬁdﬂct, & model schedule for teacher
" training, which is appropriate to the needs of the FIO fTor its intensive
language programs. The extent to which the schedule realistically éccounts
for the problems of teachef training at SIT should dete:mine whether the
schedule has any use or-valﬁe for thé'FLO, or others conperned‘with the
. same issué. At the least, the schedule cannot help reflecting the value
of my personal‘exﬁerience_with these problems.

Teacher training, of course, depends upon the cooperation ang
' contribution of a considerable number of people. I feel_eépecially
indebtéa to the following, all of whom figured significantly in one or
more phases of my teacher training experience: Mary Kﬂ'Anzinger,

Ann (Bush) Puyana, Alvino Fantini, Micheel &erald, Felinda Mbttino,
David Rein, Georg Steinmeyer, Cathe Tansey, and, naturally, the most
important partiéipants in the sessions, the teachers-to-be., I would
especlally like to thank Edgar Sather, my immediate FIO supervisor for

most of the teacher training sessions.




INTRODUCTTON

Although sometimes it is forgotten, the ultimate goal of teacher

braining-is to assist in the creation of people who can, and who will,
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teach. Teacher training, therefore, must consist of more than infroducing ‘
and practicing a method, or hethods; more than presenting and practicing

a potpourri of useful techniques; and more than providing pertinent bits

of' 1nformatlon, such as size of classes, times of teachers' meetings, etc.
Teacher training has %o address ltself further to the task of helplng

the teacher-~-to-be put everything together in his own mind, He needs to
combine what he has brought withlhim to the training; what he will be
offered during it; what he can use for future‘leerning explorations of

his own; and, most importantly, how he might take all that he gains from
the experience and transfer it to the classroom. Should this combination

occur, the teacher's students, in much the same way, can, and will, learn

the -subject he teaches.
Teacher training:for the Foreign Language-Office at SIT.presents
: an_unusuaily stiffe challenge._ Primarily due to budgetary reasons,.
the goal elaborated above islhoped to be achieved in a pericd of tine
often as short as two to three days.

How to tackle the challenge of FIO teacher training at SIT is the question
which provides the impetus behind the model schedule propoged in this paper.
The schedule, along with its accompanying set of instructions and comments,
is intended.to indicate possible enswers to the question. I' -

Lefore presentlng the schedule, one factor, spec1flc to the needs of ¥LO
teacher tralnlng, ought to be considered, The recorded goalljof the intensive

see the EIL Instructor's Handbook ard the "EIL Test of Communicative
Competence, both developed by the Foreign Language Office,




langusge progfams of the FLO is to assist foreign language students toward

commﬁﬁicative comyeténce, or competence such that they might be able to éngage'

in intelligent, sengitive conversations with—naﬁive speakers of the language.
What this suggests is that the students.ought to be able %o get to the point
where they can gynthesize thé phonological, syntactical, lexical, and
soclolinguistic aspects 6Ff the foreign language into "reai” conversation,
Real conversation in the language includes asking and answering questiéns
that might occur in everyday conversation,.in a manner akin to that of a
native‘speakér. Mbreover; gsince FIO language courses are of an unusually
brief nature; and since most of the studenfs often will béideparting'
immediately after their course for a homéstay in a country where the
foreign language is spokén, iaeally, real conversation éhould be attempted
as soon as-possiblé in the classroom., | |

Consequently, a principal objective of the teacher training schedule

presented here isg that the participants uvnderstand the goal 6f commumicative
competence, Fufthermore, the participants should understand whatever
steps may be nezessary for fhe achievenent oflthié goal, Indeed, they
should so clearly wmdersband these steps that they might use them as a
frame of reference for their personel attempts at preparing, conducting,
or analyzing thelr langugge lessonéo

 Just what the steps leading to communidative competencé ﬁight comprise

- have been indicated in the EIL (Experiment in International Living)} Instructor’s

Handbook. These, pius cne éuggeéted to me by Alvino Fantini, Director of the
FI0, are the ones T have chosen %o Promote in my model schedule. They are
(1) the presentation of new material; (2) the practice of material, new or

old, in context; (3) the explanation of any wnclear materials (L) the trans-

'positioﬁ of all material to a level of commmication; and (5) the singling out,

and appropriation of, relevant sociolinguistic Tactors necessary for proper

use of the material,




An important‘ﬁoint, regarding these.sﬁeps, is that the success of"
a language clags dépends'upon the achievement of the fourth and fiftﬁ steps.
The fourth step, that 6f transposition, allows'fbr‘stUdentS‘aétuallyﬂto use
Tearned sturctﬁie.patﬁerns and lexical items in real converéation. The
fifth step, that of understanding in a practical manner the sociolinguistic
aspects of the language, encourages the students to put polishing touches
~on the lahguaéé ablility they are acquiringQ~touches that are sometimes
crucial to communication with a native speaker, for example, knowing when
to usé the polite or informal.conventions of the language, appropriate
gesturing, ete,.

Another.point to be considered, perhaps implied in the first point,
‘is that the stePs, as they relate to a given language class, have no
fixed order. 'Conceivabiy, for instance, during the course of a lesson;
| the first three.steps night e skipped altogether, should they not be
necessafy for the attaimment of the fourth and fifth oﬁes.-.On the other
hand, it oftén will.bé the caée that any one or more of the steps-might
be simultaneously needed for the achievement of any of the other steps.,
The step of explanation especially has this quality, The steps, in fact,
are interchangeable in order, relative to the needé‘offan ever-changing
classréom situation. |

By understarding these steps, the pérticipants.in an ¥LO teacher
training session should then be able to use them to construct personal
frames éf‘reference with which they can approach their teaching tasks.,
' Moreover, they should be more able to sort out.and sélect from the various
Technigues, suggestions, etec., with which they will be confronted in-the
t;aining. In general, they should be better equipped to effect learning
in the clagsroom. They might, in fact, become people who can, and who will,

teach,

-
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Should my model training schedule be implemented, fully or partially,

- I hope the trainérs-in-charge will recognize that it derives much of its

‘orgarization and sustenance from a consideration of these steps leading

to communicafive competence. Moreover, I hope they will recognize that

the schedule is devised to allow the commnication of these steps to.the

participants,




PRELIMINARY ASSUMPTIONS ABOUT THE PEOPIE TO BE TRAINED

UNDER THE MODEL TEACHER TRAINING SCIEDULE

The following list comprises a set of likely assumptiéns about the
.group of people to undérgo teacher'training before any given intensive
language pfogram offered by the FIO; and, as such, it serves as a basic
preliminary consideration rele#ant'to‘the maké-up and content of the
nodel schedule. |

‘i. The trainees, as a group, will seldom number more than twelve, nor
less thaﬁ four, |

2. The trainees usually will be native, or native-like, gpeakeré of

the language thej are to teach, |
| 3. The trainees, as a grbﬁp, will be divided among them;elves according
to the language each is to teach.and/or according to tﬁe level of the language
each is to teach. |

L. The trainees normally willlvary as Lo their prior teaching
experience, For example; sonme may'have had considerable experience else;
where in teaching a foreign 1anguage; some may not, Some may have had -
previous experience teaching in FIb‘programs; gome may not, |

| 5. All of the trainees.will have been made aware of the FIO requirement

that they are to undertake teacher training.

6. The trainees, by and large, will be expected o use the;texts
and materials supplied by the ¥TO. |

7 The trainees will vary in pérsonality, as well as inltheir individual
motivation to teaéh. '(Though this assﬁmption is Qd obvious, I mention it be-
cause I have so often seen it neglecfe&;)

8. The trainees will all be somewhal nervous aboutb their upcoming teaching.




TEE MODEL TEACHER. TRAINING SCHEDUIE

(In basic‘outline,l as it might be given to the trainees )

Initial Evening

T:00- 9:30 P
Day One

8:15~ 0:15 AM

9:30-11:00 AM

11:15 ALl

12:00 HooN

‘ 2
L:15- 2:00 P

3115~ o0 PM

7:00- 8:15 PM

1

Introductions

Shock Language ILesson
Digcussion:
A. Response to Tesson :
B, "Communicative Competence"

Perfermance Objectives
for the Training

Lunch

Demonstration of EIL Lesson
for Beginning FLO Teachers

Workshop on Teaching Ideas
Tfor Exverienced FLO Teacherg

Teaching Assigrments
Amnouncements ‘
Tour of Teachers' Room, FLO Resources

Language Cames.

This outline is %o be explained in detail later,

2

This session, as indicated, divides the group into two sections along

the lines ol experience,

locations,

Bolh sections meet concurrently in different




. Dy Two
8:15-10:00 AM Capsule Teaching
10:15-11:00 AM  Discussion: "What to Expect”
J1:15 AM Basic Supplementary Techniqﬁés:

A, Picture Descriptions
B. OCperations '

C. Other
12:00 . NOON  Tamch

. . 1:15--2:00 PM Silent Way Demonstration

2:15~ 3:15 PM - Applications of SW
© Discuggion: "The Role of the Teacher"

3:25- 4:00 BPM  Teaching Assignments
‘ ‘ Miscellaneous Buginess

- 7:00 PM = ILesson Plamming
Social Time

' Day Three

8:15-10:00 AM  Capsule Teaching

10:15- AM Unfinished Business
Final Announcements and Wrap-up
Review of Performance Objectives ‘
--Times to Be Arranged with Trainees
Tanguage Iab Demongtration
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GENERAL SUGGESTIONS FOR IMPLEMENTATION OF THE MODEL TEACHER TRAINTNG SCHEDULE

The schedule presented here makes no higher claim than té.be consgidered
a model which can be used in devising a session of teacher traiﬁing, relevant
.té the needs of an FLO'intensive'language program. It might also serve
as a standard by which any similar attempt. at fhis type of teacher training
conld judge itsélf. This claim is emphasizéd by the fact that it may Wéll
T not be possible, or-sometimes'wise,;to follow the schedule gtrictly, 'Thé-‘
.extenﬁ to which the schédule can be followed dependsrupon many variables;
for example, the time available; the number of qualified demonstrators whor
can be fecruited; the degree to which the trainees match up to the assumptions‘.
about them, - |
With the above in mind, the general suggestlons for 1mp1ement1ng the
model teacher training schedule are:

1. Because of budgetary considerations, which normally affect the FIO,

the model schedule has been deviged on a three-day basis.' Tt is suggested
that this is the ninimal amount of time to achieve any degree of adequacy
in teacher training, (The schedule indicates two and a half days of
training, following an.introductory evening session, )

2. Should there, as an unalterable fact, be less time available fhan
three days, therschedule.could be somewhat abbreviated, without destroying
its basic thrust. This could be accomplished by dropping certain sessions,
€.8., one of the capsule teaching sessions or the session on language games;
by combining two of the sessions into one,e.g., the'shock language lesson
and %he ETL demonstratiﬁn lesson;‘or by condensing some of thé sessions,
€ufoy the'"introductions" seésion. Nonetheless, any atbreviation is not

recormended, vnless it is absolutely necessary.
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3. Should there, by some chance, be more time available, the.model
schedule.could'probably be used, ag is, for the beginning part of the.
tfaining. Then, one might add other ‘sessions involﬁing more in-depth
considerations of the ba81cs with which the model schedule deals, as well

as sessiops consisting of fur%her teaching ideas. and suggestions. TFor
-example, se351ons.1n which technmques especmally illustrative of one or
more of the five steps leading to communicative compétence might be
offered, Or Ffurbher discussion sessions on the various principles of
effecfive teaching mighf bé included. Also, sessions in which genefal-"
'practices'beneficial to the classroom learning situation could be
presented: how to uée the blackboard, the most effective meang of gesturing,
for instance, |
L, The trainers-in—charge have a serious respoﬁsibiliﬁy to see fhat

the conduct of each session is carefully planned and thought out., People

to be introduced, or to glve various demonstratlons, ghould as much as
possible be previously lined up, ccached as to their role, and be ready -
when their turn comes. Further, the goals of each séssion should be

éd clear in the minds of the trainers that they are able to exert effective
pressure to see that they are achievedl Similarly, they should have

such a clear grasp of how each session fits in with the others that they
are able to ensure that a sense of continuity pervades the training.

5. Quite possib1y,.the most_impbrﬁant gingle element to succesgful
implementation'of the model schedulé iz the quality with which it is'
conducted The success of the sessions depends on the extent to which

~the tralners know what they are dOLng, and give that impression; the
extent to which they beliswein the value of_the traihing, and impart that

- bellef; the extent to which they feel confident about-their‘approach, and




thereby gain the confidence_of the participants; and the exbent to.which
they relate in human.terms to the particpants,

6. The émount‘of time set for any given session in fhe scheduleA
~ should not be overrun., This has a two-fold advantage. First, there
‘is something about adhering to a timé limit which reguires the trainers
To étrivé ﬁo conduct a given session economically and, as & normal
consequehce, with greater claritj. Second, the risk of losiﬁg‘the
. trainees'fattention and_respect_through haphazardness and_long—windedness
is mininized.

7« The people recruited to demonstrate any given teaching point should
poésess‘considerable expertise with their appointed assigmment. WMoreover,

. they should be coached,-if necessary, to make sure that their demonstratidn
brings out to the fullest:poséible degree what fhe schedule requires, A
shoddy demonstration, or one which does not cover the.méteriai supposedly
o be under_consideratioh at a certain ﬁimé in the schedule, will invariably
seridusly undermine the effectiveness cof the training.

8. Returning instructors, depending updn theif abilities, of.course,
.should be given as mﬂch<fesponsibility for helping out with the traiﬁing
ags is vossible or feaéible. Perhaps,it shouli.be mentioned here that‘the
échedule itself dees contaln some pfovisions for dividing the participants,
alcng the lines of experience. | |

9. The {rairers should bé thoroughly familiar with.the five steps
léading to communicative competéﬁce, as referred to in the introduc@ion

to this paper.

O P L e Ty
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TEE MODEL TEACHER TRATNING SCHEDUTE

(In detailed outline, for the benefit of the trainers)

Initial Evening

7:00-9:30 PM Introductions

Goal:  primarily, %o help participants feel more comfortable wiﬁh

each other and, secondarlly, to 1mpart to the trainees somethlng tanglble
‘abcout their task by means of 1nformatlon.

Content: 1. "paired introductions“-—a technique of introduction,

y familiér to SIT versonnel, whefeby'each member of the group (trainees;
Qisiting_staff; and trainers alike), interviews and then introduces another
member (30-50 minutes ). |

'_2;. brief éxposition of the Experiment's history, particularly‘ds_
it bears on FﬁO language programs (3-5 minutes). |

3. further introduction, self—intro@uﬁtion if possible, of key
staff personnel-in the program; explanation of their responsibilities;
clarification of chain of command; etc. (5-10 minutes),

L distribution of Instructor Handbooké, ETL texts, training
sghedulé, teaching schedules, and miscellaneous related information,
preferably all in one convenieﬁt package; b. concise explanation ofl
each item disbributed; c. questidns and answers (10-20 minutes).

5. & specilal actlv1t,, Which encburages the participants to show
a more active side of themselves to each ofther, such as the "adverb game,
whereby partlclpants, “upon 1nstruct10n from one of them trying to guess
the adverb, need to act out situations in the manner of the adverb selected
(20-50 minutes ).

6. wrap-up and good night (1-3 minutes).
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Points to consider: A, The time allotments for certain segménts of this
‘'session obviéuély depend upcn the nﬁmber of trainees, In all cages, it
is recommended to strive-to accomplish a given segment in the least amount
. of time possible. It is not at_ail undesirable to let the participants
out early. | |

B. If I may emphasize this point, the téne of the training ié set
in this session. Ideally, that tone will be one which is serious and,-
ét %he.éame Sime, good—humored;_efficientrand'yet friendly and considerate.

C. Segment 2, in Justification of its insertion,.is valuablie in that
it introduces to, or refreshes in the memorylof, the participants the larger
organization of which they are a part; and, especially, where it touches
upon the "homestay” practice.of the Experiment, points up that to which
most of tﬁe language programs will be‘leading,_

D. Segment 3 neatly follows segment 2 and'points out useful specifics
about the staff to which fhe trainees will,ﬁe responsible, specifics which
may wéll not have been brought out in the opening set of introductions:
Ideally, as many of the FLO staff members as possible shouid.be invited to
attend, if only for this segment, in order %o succinetly introduce themselves
and thelr roles in the program, |

E. In segment L, the distribution of materials, the trainees should
be encouraged to go through all of these carefully, upon leaving the session,

‘particularly the Instructor's Handbook,

‘T. Fdr'best results, responsiblity for conducting the different
segﬁents should.be divided among the tréiners and the FLO staff present,
$0 that, at the outset, it communicates to the traineés that they are

engaged in a team-effort.
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Day One .

8:15#9:15. AM . shock Language Lesson
Efﬂii to place the participants in the position of languagé learners; .
funther, to expose them to a teaching and 1éarning experience, which is
espeéially amenable to break-down and anélysis, according to the five
Stepsrnecessary for échieving communicative competenne. (See the
¢ Introduction 6f this paper.for the descniption of these steps. )

o Cdntent- a lesson, accordlng to the best standards of the FIQ, in
a language unknown to the part1c1pants, done by a teacher who has the
flve steps leadlng to‘communlcatlve competence in mind,

Points to consider: A, The poéitive value of previously coaching

this teacher as to his assigmment cannot bé overstressed.
B, Essentially, the teacher should utilize a verfected FLO-type

presentation (not teaching directly from an EIL text, in other words),

which breaks off into drill-type practices (repetition, substitution,
'and person-number drills, etn.), and whicn proceeds to incorporate
conversation'in nhe language, among the students, as soon as possible,
C. Ideally, the teacher should teach in such a way that the
-fivé steps leading to communicative cbmpetence can be fruitfully dis-
cerned and then discussed in the next session, as well as throughout

the training,

9:30-11:00 AM Discussicn
A, Response to Lesson
B. "Communicative Competence"

Goal: for the partiéipants to reflect on the previcus language learning

experience and to lead them to evaluate the lesson in terms of'the steps

needed to achieve communicative competence,
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Content: 1, aiscussion by the pafﬁicipants of how it felt te be a
language learner;'preliminary.evaluation of the lessen.
2. schematic blackboard presentation of the Pive steps.needed to
"establish eommgnicative competence, noting especially how thege steps
were exemplified-in the_lesson.

Points to consider: A. Participants should be encouraged, without being

brow—beaten, to give honest, personal responses to the question of how it
-felﬁ to be a language leerner. |

B. As he listsrthe five steps in a schematic fashion on the blackboard
(separate columns for each step, for instance), the discussion leader, cne
who thoroughly understands the five steps and how they are tied into the
previous lesson, should be careful to define clearly what each step consists
of. - In order to do this most effectively, the leader should see that
-examples for each step are elicited from the part1c1pants, dlscussed, and
properly noted in their approprlate rlace in the scheme.

C. Examples from the lesson, which would help to illustrate the five
steps, might inelude: the different drills used by the teacher, which
'generally would fall under_the step ef practices; various exﬁlanatory
techniques? such as gestures, mannerisms, varying intonation patterns,
which might fall under the step of explanation and/or the sociolinguistic
one; Naturally, it should be indicated how these examples can often apply
to more than one step. Finally, the step of transposition, and how |
it was achieved, should obviocusly be highlighted. _

D. An implicit goal.of the coemmunicative-competence discussion is to
rrovide the trainees with a possible set of criteria, a framework that they
could adapt for their personal use in preparing and conducting their own

langusge lessons, as well ag in analyzing somecne else's.
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11:15 AM Performance Objectives
: - for the Training

Goal: to make the trainees aware of those spetifié objectives that | %
they are expected to accomplish by the end of the training, |

Content: disfribﬁtion of, and conseguent discussion of, a list of
performance objectives for the training (a possible such list is included‘
as Appendix Cne to this.scheduie).

 Points to consider: A, The idea is to focus the trainees! attention,

at the-outset, on those skills and points of knowledge the trainers expect
each of them to acguire. |

| B. The fact should be'impfessed on each trainee that he will be held
accountable fbr.fulfilling these objectives by the end of the training and,
indeed, will be required to shéw in a firal interview-session with one
of the frainers that he has accomplished these objectives.

Co Nﬁturally, and the 1is£ itself indicates this,lthe trainees,

espécially the returning'teachers, should be encouraged to achieve_as
| Teny further bbjectives‘as they can or desire, In fact, oppoftunities
should be found in the schedule itself Tor the.trainees to derive or,
in some‘instanées, to create further objectives of their own, These
other objectives the trainees may éven wish té have emphasized in the

training, a possibility to_which‘the trainers should be prepared to be open,

- 1:15-3:00 PM Demonstration of LIL Lesson
for Peginning TIO Teachers

Goals Lo acquaint the trainees--particularly, as indicated, the

beginning teachers--with teaching from the shandard TIL text.,
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Content: 1. teaching of five or sb.lines of a dialogue takeﬁ from
one ofrthe leésons in the EIL text, ag demonstrated by a teacher experienéed
with it: teaching points to e specificélly demonstrated include dialogue
presentation, introducing of related vocabuiary, use of drills and explanation, .
and the'transposition‘of 2ll this to a level of real conversation--conver-
sation,lmoreovef, which is sociolinguistically sound,

2. analysis and discussion of the.different elements of the lesson,.
again, accordiné tq'%he five steps‘necessary for establishing communicative
competence.,

3 'The analysis and discussion is Lo include a specific recapitulation

of the elements under consideration and conséqﬁent illustrabion of cerbaln
of these, by meéans of spot peer-teaching performances on the part of the
participants,

Points Lo consider: A, As soon as the discussion part of this

session begins, the tfainees should be direéted to their own particular
texts so.that they can note fully the correspondénces between their texts
and the btext just teught.
B. Trainees defiﬁiteiy should be encouraged actually to pfactice
teach the fundamental components of thelEIL text through veer-teaching,
This teaching ﬁractice serves the added purpose of helping the trainees
to get over some of their nervousness about being in front of the group,
at an early point in the traiﬁing.
C. The sessién should be so conducted thab severél different techniques
of ‘teaching the téxt, or parts thefeof, in addition to those of the demonstrator,

are pointed out., The traihers themselves either should demonstrate alternative

techniques or encourage the trainees to suggest other techniques., Any

emphasis that there is one set way to teach the fext should definitely

be avoided.
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1:15-3:00 PM Workshop on Teaching Tdeas
for Experienced I'TQ Teachers

Goal: ‘to'expose experienced TLO teachers to a selechtion of

easily-magtered techniques for teaching languages,

Content: variable, though the techniques'ghosen‘should e ones
which can be readily undefstood, and put into practice, by the participants;
€.8., Use of pocket charbs, "scrambled sehténces," flannel board, langusge
games, operakioﬁs, etc,. |

Points_ég'consider: A, Zmong the trainees themselves normally can

be found a surprising store of teaching ideas, and obviously they should

be encouraged to share them with each other, In this regard, if it is
feasible, it is better to line up beforehand those who might have good

ideas, in order that they might prepare an effective demonstration of

-_these ideas,

B, Nonetheless, this session remains the most successful if regulsr
SIT teachers (either from the English, MAT, or FLO departments) are
brought in to demonstrate teaching techniques with which they have had

success, as well as to serve as resource people for those trainees who

‘may have questions sbout any given teaching point.

' 3:15-h:00 P Teaching Assignments
Goal: %o give the trainees é specific idea of what they are ekpeéﬁed.
to teach in the following capsule-teaching session,
 Content: an assigﬁment to the trainéeé to brepare a lesson around
an affirmative sentence, individually chosen-by each trainee from the

EIL text relevant to his forthcoming teaching,
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The seﬁtence chosen is to be of simple sbructure, i.e., subject-
verb (in the'present_%ense)—bbject. Then, takingrthis sentence as the.
basis, the trainee is to téach two.to three object suBstitutions, the
verb in the Tirst, secohd, and third persons singular, as well as all
the singular personal pronouns, Moreover, he is to téach the étructural
changes necessary to convert the sentence into the interrogative and |
into the negsbive, . All of tlis is to be taught in no more than tweive
minutes, = - | |

Points to conSider; K, A special value of this assignmeﬂt is thaﬁ

it so tidily sums up the points eypected to be understood by the participants
at -this point in Lhe training,

B, FUrthermore, the assighment, in order fo be fully taught in the
time éilbtted; ordinarily requires ﬁhe teacher %o teach in such a way that
the interrogative structure, for example, is introduced close upon +the
heels of the initial pfeéentation of the“seﬁtence,'a fact which would
create an almost immediate guestion-answer type of situation--a
situation, moreover, which would, in real conversation, call for the
introducticn of‘the negztive,

C. It is precisely irn the requirement of having to teach the
negative and the interrogative that the assignment ensures that the
trainees will work thelr way inbo éonversation in their capsule-teaching
lesson.
____;;ﬁ _____________________________________________________________ ———— -

3 15 I -00 (contlnued) " Announcements

Thls segment of the session is rather self;explanatory, If
simply offers time for additional iﬁformation which may need to he
imparted to the trainees, such as scheduling changes, contract information,

special outside activities of interest, etc.
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- 3:15-k:00 PM (continued) ~ Tour of Teachers‘ Room, FiO.Resources

Goal: simpiy, o acquéint the trainees witﬁ the resources available
té‘them.' | -

Content: guided tour of the teachers' room; indication of facili’ies
'provided; location of supplementary materials; demonstfétion of the
various equiﬁment‘proﬁided—-ditto machines, projectors, cassette récorders,
etc.; distribution of any necessary keys; expianation'of éheck-out Pro-
cedures; direction, or reminder5 to the trainees to inspégt fhgir classrooms’!

readiness; ete,.

Point %o cqnsideré The tfainees (incidentally, before their first
actual teaching performence in the program) oﬁghﬁ to leave this session
-with a knowledge of the total number of resources at their dispesal =nd

to feel encouraged to use them as soon, and as often,:as they desire, -

7:00-8:15 PM Language CGames
Egggi to‘éxpose'the participants to, and to engzge them in, various
action technigues which might be useful in teachiné;_
Content: genérally, theater techniques;Lespecially thoée-that
have beén'effectively ﬁséd in chlassroom situation, |

Points to consider: A, The techniques are to be approached on

the part of the demons%rators_from a non-serious point of view, That |
- 1s Lo say, the technigues are not meant *to be understood by the
participants.as an ultimate form of teaching, In fact, it is not strigﬁly ,
| nedessary that each one of the techniques have an applicétion to the
classrodm at all, |
B. ‘A chief concern for this session ié that the participants do
net, find thesé techniques threatening, either to their basic personalities

or to their‘concepfions about teaching. Tt is much better that the technigues

1

‘These have often been demonstrated at SIT by people from The Center for Theater
Technigues in Education, Otratford, Connecticut.
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be presented, and experienced, as actiViﬁiés of interest in_themsélves.
Should *here be any value to these fechniques for teaching, that.is a
fact better surmised by %he participaﬁts, each according to his own
versonal inciinations.

C, The session has a hiddén purpose in its bringing together of |
.the-ﬁrainees ahd_the trziners the evening before the initial abbtempt
at capsule teaching, .It is to be'expected that some of the trainees
may ﬁell wish to take advantage of the time immediately following this

sesgion to go over their lesson plans with the trainers.

8:15-10:00 AM Capsule Teaching
Gogl: for ﬁhe tréinees to practice teach a compact but complete
lesson ffom a given assignment. |
Content: each participent is %o teach, in sbout twelve minutes,
what he has chosen to fulfill the teaching assigmment given to him,

Points to consider: A. Should the group number more than five

persoﬁs, it: should be‘divided into two groups. Mbrebver, experienced
teachers should be divided equally bétween the groups; ' Further, variation
in the ianguages to be taught is preferszhle ﬁithin each group.

- Beo A certain number of people from cutside the basic fraining group
should, if possible, be recruited to serve as additional 1anguage-learning
students. | B
| Ce A specified trainer should be in charge of each group,

Following each teaching presentation, this trainer is respohsible to

see that only pertinent, constructive criticism is allowed. Thig criticism
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should never be other than gentle and helpful in nature. Also, the
time permltted for this cr1t1c1sm ‘should be held to a mlnlmum

D. One of the great advantages of the prior teaching assignment is
that each tréinee ought 0 be teaching the 'same set of structures, though
the material and means of teaching will no doubt vary. This means,.essentially,
that a great deal of the criticism possiﬁly vertinent to each of the
trainees' presentations may not need to be emphasized, following his
performance, The natural proéess of comparison going on in the minds of the
participants, concerning eéch teacher's presentation, inCiudes as one of
its basic ingredients implicit criticism. The tagk of the trainer:in-charge
is éleafiy aided by fhis facts he is freed to focus the'participants'
attention on each lesson’s strong points, witheout reallj having to suggest
a thorough-going criticism. The participants can, and often do,‘recoghize,
from their own perfofmances in comparison With the others,

those points which they might work on, as well as those points with which

they are most.effective;

E. In many respects, this aﬁd the other capsule-teaching session
comprise the catch-all component of the training, as well as its very
heart.. In these sessions, innumerable points about teaching will be'
brought out--all of which should Ee dealt with openly and thoroughly.

F. Simplytté emphasize a point, one of the prime criteria for
judging the effectiveness of a'trainee’s.éapsulé teaching performance
is the extent to which he Tulfills his assigmment in the time allotted.
to him, It is sfrbngly suggested that each trainee be held as strictly.

as possible to the twelve-minute slot of teaching time he has been given.
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- 10:15-11:00  AM Discussion; "What to Ixpect”
Goal: to inFform thé traineeé of that which they should, more or
less, expect to face in their up-coming teaching. |
| 'Content:.-discussion of (1) the type of students likely to be encoﬁntered;"
-(2) whalt these students are prepafing Tors (3) what These stﬁdents might
1égitimately_be expected to acquiré {rom the program (tﬁe distribution
and dlscuss1on of a standard FIO list of spec1flc student obJectlves
 may be pertinent here) (4) information. concerning testing, such as
times %o be given, types of tests to be employed, the teachefs' role
in the process; (5) information concerning the on-going requirements the
teachers will be expected to meét,'such as in—ser#ice workshops, teachers'
meetings, daily léssén plan sheets, fossible rotation of teachers; and
(6) anything else of a particular nature the trainées should know about

‘The program in which they will work,

Point o consider: The person in charge of this session ought %o be
prepared to take almoéﬁ complete charge, since mqst of The session involves
specific infofmation unkmown to the participants;; Waturally, where there
are opportunities for discussion, these shquld be taken; particularly
helpful in this fespect may be those reﬁurning teachers who havé taught

"in a similar progrem.

11:15 AM Baslce Supplementary Techniques
A, Picture Description.
B, Operations
C. Other _ - : .

Geal: to suggest to the trainees a few of the most widely used, as

- well as the most adaptable,’ teaching technigues in use today.




'Content- demonstration of simple, easily appropriated, technigues Tor

language teaching. .Techniques Tor picture'déscription, as well as‘fhe use
of.operations, ére-specifically recommended, "Other" techniques might
include the use of the ”erasure technique” for teaching dialogues;:.the
use of maps, tfanéportation schedules, weather reports, etec,, for
practicing or introducing laenguage material, etc. .

Point_ig'consider; None of these techniques should be beyond the

grasp of the most begiﬁning teacher, At the same time, technigues should
. not bve demonstrated which may already have been witnessed by the experienced

Teachers in their workshop on teaching ideas, of the day before,
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1:15-2:00 PM Silent Way Demonstration‘-
ggg;g_ to.engagé participants in that kind of 1anguagejlearning
experience in which the teacher places much of the responsibility
for teeching on the part of the‘sfudents and in which conversation
in the languége {the "fourth step” in communicative competence ) comes
to the fore almost immediately in the.lesson:
Content: the.basic, initial_rod—deﬁonStration of 8ilent Way,
given in a language, ideally unknown to the participants, by a teacher
well-versed in this manner oﬁ'teachinga

Point to consider:  The value of this session is primarily in the

preparation it gives for the next session.




£:15-3:15 'BM  Applications of Silent Way
Discussion: "The Role of the Teacher"

Goal: to emphgsize those principles of effectivé'langUage—teaching
which the Silent Way so pointedly demonstrates; also, to indicate, on

a very limited baSlS, some of the specific, immediately accessible teaching

- ideas that can be derived from this type of teachlng.

Content 1° discussion of the role of the teacher, as‘precipitated.
by‘%he Silent Wey demonstration,

2. Interspersed in this discussion, specific appliéationé of 8ilent
Way should be demonstrated in‘order to indicate some of the concrete
possibilities thatb proceed.frOm this manner of téaching, suéh as the
teaching of mmbers; of Prepositions; elc..

Points o consider: A, $Special emphas1s in the discussion about

the role of the teacher is to be given to those points, exemplified in
the lesson, that might te considered td_encompass sound principles for
language-teaching. These points include?ﬁhé:appérent efficaeyhofr(i)

allowing students %0 correct one another; (2) = allowing them to create

“thelr own sentences in the language; (3) - permitting them to exist

in a learning situation seeﬁingly'without the neéd of constant'teacher—.
control or Supervision; and (%) - ehgagihgmfhem in conversation in the
language (the step of transpésition) almost iﬁmediately during its .
initial preséntation. |

B. Trainers can hardly presume that the participants Will.fUlly
mderstand the Silent Way-type of teaéhing? nor should they so presume.
The primary objective of the sessicn is simply to em?hasize, in a more
dramatic fashion than usual, the value of the teaching principles Just

suggested in point A,
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3:25-4:00 PM Teaching Assignments

Goal: as in the first beaching assigment, to give the trainees.
a specific idea'of what they are to teach in the next capsule-teaching
.sessipn;

Conbent: an assignment essentially the same as the first one (deseribed
on ?ages 19 andi2o)'except for the following; (1) each of the participants
is to take a different senfence than his first one as the basis for his
lesson; (2) he is to add to his structural varistions of the sentence
adverbials of place and/or time; (3) he is not restricted to his text for
the choice of his sembence; and (5) he is to have fifteen minutes to teach,
if he needs it, | |

3:15-L:00 PM.(continued) Miscellaneous Buéiness

This is simply an alioﬁment of time, following the second teaching

aésignment,rﬁhich is Quite self—explanator&.

7:00 PM Lesson Planming
Social Time

Goal: .to have each trainee reflect about, ahd modify if necessary,

 his plan for teaching the next capsule-teaching assignment.

_Content: informail congultations between trainees aﬁ& experienced

 SIT teachers, concerning the-txainees’ plans ol attack for the:capsule—

“teaching assignment, _ | |
Points,ﬁg_ggnﬁiier; A, The gession is as.mﬁch a sociai one a§ it

it is'a business one. Refreshments should be available Trom the begimming,
B. Each of the trainees has bub one fequirément, that is, to go

over his lesson plan for the next day's capsule teaching with one of the

experienced teachers presgent.
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lenetheless, as the experienced teachers should have been informed,

~this is not to be done superficialky. The trainee should be pressed %o
expiain5 aﬁd even to demonstrate, each step he anticipates following in
order to put his leséon dcross., The experienced teacher can hefe.offer
invaluable service in his assessment, which he should meke clear to thé
trainee, of the strengths and weaknesses of the traineets plan‘of attack,
If the experienced teacher should find flaws in the trainee's plan, he
ought to point ouf, and demonstrate if necessary, effective, alternative
possibilities that might correct these flaws.‘

C. The positive value of having a good nurber of experienced SIT
teachers on hand for this session practically goes without saying, The
extent to which the sessioﬁ can be a one—on;one situation; one experienced
.teacher to each trainee, is the extent to which it approaches being ideal,

D. As should be apparent, this session ig not'conéerned with that
.type of lesson planning which shﬁpLy sets down on paper what a teacher
expects to cover (the question of what}, but rather with that kind of
planning which relates %o his aétual conduct of a lesson (the question of

how},

-——....-.-.n-—-—-———“_-—-——_—-—.q—_————m-—.-—.—————----—-_——_--.-..————————-uqm-—_—————na—nu

-Day Three

8:15-10:00 AM Capsule Teaching
Goal: as with the first capsule-teaching sessicn, for the trainees
to practice teach a compact but complele lesson from a given aséignﬁént.

Content: each participant is te teach, in gbout fifteen minutes,

what he has seledted to fulfill his teaching assignment.

AERG YL S LN, L
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Pointsto consider: -All of the points to consider suggested for

the first capsple ﬁeaching seséion (see pages 22-23) remain applicable
for this session, except for the following: _”ll Ideally, enough people
could be recfuited Trom outside the basic training group to form compiete
classes for the group or groups,

2. Considerable improvement as a resullt of the culminative effeét oft
the training should be, and almost invariably is, apparent in each trainee's
teaching ability,

3+ By having t§ teach moré structures in this lesson than.in the
Pireh one (the reason for fifteéﬁ—minute‘allotments rather than twelve-
minute-ones), the trainee ought to be able to, if he does not already, -
realize how much of languagealearnlng, as well as language teachlng, depends
upen the effective injection of ever new material into a lesson--an injection
-which can only be considered successful'to the degree it broadens the
range of communications possible in the language for the students.
10515 AM _Uhflnlshed Business -
Final Announcements and’ Wrap-up

This part of the session, I feel, is self-explanatory,

10:15 AM (continued) Review of Performance Objectives
: : ~--Times to Be Arranged with the Traineces

Goal: to have each trainee assess his specific achievements in the
_traiﬁing° |

-Content:. Lach trainee goes over, in‘indifiduai consultation with che
of the trainers or with another person designated by the trainers, the
list of performance objectives for the training handed out earlier in

the training (see Appendix One to the schedile),




o

SO Py SRR L T

Points Eg_consider; A, TIdeally, each trainee should be able to

arrange his consultation promﬁtly, within the morning, if possible,

B. It is not expected that this consultation will turn into an

exhaustive affair, Moreover, it is: not meant to be an interview, a

AR LY

cross-examlnatlon, or anything more than a consulbation.
C. The performance objective which probably Wlll need the most
attentlon is the lesson plan that the %ralnee ig expecbed to have for -

his flrst full day of teachlng.n

10:15. A (continued)  Language Tab Demonstration
Goal: to introduce the trainees to the operatioﬁ and possibilifies.of
the language lab. |
Content: demdnstration of the operation and use & the 1anguagé .

labj practice by the trainees in operating it; and the pointing out of

what tepes are available, and where and how to obtain them,

Points to éonéider; A, Tt is conceivable that this session might
be scheduled for another time, in the coming afternopn; fér instance,.or
at an earlier point in the schedule {perhaps .in order %o emphasize‘its
relation to the "five steps”), Tt is crucial that it be conduched
before the.teachers begin the program.

B. Experiehéed-FLO teachers, alresdy familiar with the lab, might be
shown further.wéys of utlizing the lab than their previous experience‘might

" have ihéludéd.




APPENDIX ONE

An Example List of Performance Objectives for Teacher Training
{according To the model teacher training schedule’

This check list is intended as a self-evaluation check list. Upon
the completion of the teacher training, a final discussion should be
- scheduled with the teacher trainer to determine the extent to which the
. objectives have been fulfilled,

Part I: gkills
1. T can teach a complete lesson, based on a given sentence from
- an EIL text dialogue, leading the class from presentation to "free" use

of the 1anguage.

2. I can conduct gingle-item substitutions,

3. I can conduct double-item substitutions,
b, T can conduct person~number substitutions:
5. I can work into the interrogative of the language, ﬁaturalky
and promptly, on a teacher-toustudent basis; 5 on a student-to-student basis.
6. I can_work into the negative of the language on a teacher-to-
student basisy 6 on a student-to-student basis.
Ta T make a congclcug effort in my 1essons to explain any items

which may call for explanation,
8. T can get my sbudents to correct one another.

9. I can create @ class situation whereby my students are conversing
in the language, in a real fashion, among themselves, as well as with me.

10, T can create, and have created, a sound lessorn plan for my
first full day of teaching.

11. I Understand' and can operate, the language laboratory,.

Space is left here for you to list furbher skills vou have acquirved in
the training, (Use the reverse side of this sheeb, if further space is needed. )

Part IT: Knowledge
T can define or give a brief explanation of: A, the five steps

leading to communicative competence: (1) presentation, (2) practice, (3) explanation,

(3) transposition, (5) sociolinguistic considerations.,

Bo the Ixperiment's history,




APPTNDTX TWO

\ﬂﬂi An Additonal Suggestion for Implementation of the Model Teacher Tfainiﬁg §cheduie
Throughout the schedulé, certain periods of time' following each‘sepérate
éession‘are unaccounted.for; ‘Ordinarily3'these periods_of'time should he
. considered as breaks.: However, a fe# of these periocds might be appropriated |
to serve as further opporfunities, within the training, to present useful
' languége—teaching possibilities, For example, some of the breaks might
well be used to introduce "fun" teaching téchniques, such as the "relations

"
~ game,

in which each of the participants pretends he is at a‘wedding
reception and, having been given on an index bard a new name and character
(as well as his relation to one of %he other participants), is to discover
his relationship to all the other participénts. Such "fun" teaching

techniques hardly destroy the idea of a break bebtween sessions. Yet,

- at the same time, they offer valuable suggestions to the trainees for

similar constructive breaks in their own classes.
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