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Purpose

The purpose of this paper is to report and evaluate the
experience which I had student teaching at Burnt Hills-
Ballston Lake Senior High School in Burnt Hills, New York.

The focus will be on the two tenth-grade Spanish classes
in which I helped to initiate and run an individualized pro-
gram. It is written for people who are interested in indi-

vidualization and will find this personal account useful

in forming opinions and possible developing programs of
their own. '
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Introduetion

In September of 1972 I visited B.H.-B.L. High School to
observe Spanish classes and investigate the possibility of
student teaching there in the spring. At one point ddring
my conversztion with Mr.. Frank Enzien, the language depart-
ment chairman, he said, "You are into individualization,.
aren't you?". I had never heard of it but the phrase stuck
in my mind, and I did some reading to find out what he was
talking about. I learned that individuslization was an ap—
proach to teaching which could be applied to any level or in
any area, 3Some of the basic premises are that students have
different abilities, interests, and rates of learning, and,
that by actively recognizing these differences and designing

a program accordingly, a more efficient and humsne educa-
tional process evolves,

On my second visit to B.H.-B.L. High School in the late
fall I spoke: with Mrs, Elsa Gorordo, who would be one of my
cooperating teachers., I found out thet she was interested
in individualization for several reasons. The German depart-—
ment had been experimenting with it for about four years.
Mr, Engien: was encouraging the other staff to try programs.
He: indicated that certain grade levels in the elementary
schools already had Individualized Instructor programs, and
the students were being trained to learn with this approach.
He suggested that it would be to the advantage of the lan-~
guage department to consider its value. Then too, Spanish
enrollment had been declining.. Mrs. Gorordo's basic atti-
tude was thet it was worth trying. She had been teaching
at B.H.-B.L. for six years, but, until now, she had been re-—
luctent to try individualization. She thought that many of
the students lacked the self-discipline to take more respon-
81ibility for their learning. One sdvantage would be that
the better students would not be held back by the clasz. We
decided to work together and give individualigzation a itry

when I arrived in the spring. I observed Mr. Enzien's Germanm *'

class and started reading the theory and accounts of existing
Programs..
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Background and Program Development

| The origins of individualization as a popular movement
‘Vdanmhe traced back to the late 1960's. By 1971 it had gained
enough importance to merit a conference funded by the Office
of Education. The organizers of the conference did s survey
of’ thirty—four schools in the U. 8, which already had pro-

- grams and used this information as a Jumping—off point for
therconferencehr Since then Ronald Gougher,. H,B. Altman, R.
Politzer, J. Eackmanr Revecca Valette and others have written
books about the program. They and others have conducted Sum-—
mer institutes and workshops and have had programs on indivi-
dualization included in many of the language teaching confer-
-ences around the country. Articles and reports are included
regulariy in ACTFL and other magazines. Publishing companies
are working to develop materials. Obviously individualizatiom

ig getting a lot of attention,and many people consider it more
than a fad. '

At the Stanford Conference on:Individualizing'Foreign:Lan—
guage Instructionlthreefbasi@ tenets were agreed upon by par-
ticipants..

- 1. Individualization implies & learner—centered classroom,
in whick: the needs, abilities, and interests of each learner
determine, as much as possible, the nature and shape of the
foreign: language curriculum,,

2. Individualization: can be viewed from three perspectives,
One can individualise the goals of instruction, the means of
attaining those goals, and/or the speed of attaining those

goals, An individualizead program may involve any or all of
these aspects. ‘

3. Individualized instruction implies tailoring instruc—
tion to the needs of the learners, regardless of whether they
work independently, or in groups of any size. The critical
qualification: is that instruction is given to the learners
only when they require it and/or regquest it, since it is only
then that they are about to benefit from i%.

One of'the strong supportive arguements for the need for
individualization is John Bockman's analysis of learning. He
says that learning is a function of five elements: the lear-

i;f ner's aptitude, his general intelligence, his perseverance,
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the -quality of instruction, and the 0pportun1tles for learn-
4ng.. He points out that three of these factors are related
to time. Aptitude really means how much time a person re-—
quires to master spmething. Perseverance means how mach time
s person is willing to spend. The opportunity to learn means
how much time is available or allowed by the school.

Tn most classes, even though many teachers wish it were
otherwise, many students with different learning abilities
are brought together and treated as multiple copies of the
average student. Classes move lockstep much as in army train-
ing. If students are allowed to progress at their own rate
and can vary the amount of time spent on any one phase and the
total time, more students could be expected To achieve the
goals.

There are equally striking arguments for allowing varia-
tion im the goals and the pathways towards the goals, A%
thig point it would be useful to examine several programs
that are already in existence. It should be realized that
there are as many variations as there are programs.

Commercial packages are available which supply thirty
progress packets and six cultural packets which are degigned
for high school Spanish. Advanced students or an entire
class work through the packets, pacingrthemselves and eval-~
uating themselves. They may do additional work in their
area of interest. Whenever they finish the thirty packets
of Spanlsh T they can move on to Spanlsh II. The students
receive grades on each packet and credit according to the
number completed. The teacher makes the materials available,
guides, explains, drills, counsels, and leads the cultural
activities. This type of program is called "Contimzous Fro-
gress™. |

Often a group. of teachers and perhaps students develop a
program using the text-book they already have as a basis.
They may also make use of workbooks, additional assignment
sheets, programmed materisls,. audioc tapes, vidio tapes, and

N
o
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whatever else they have available, The students sre awére
of the objectives and work independently,. im groups, or with -
the teacher. After each step or at regular intervals there
are oral and written checks which can be repeated if necessary.

One non-graded, modular scheduled high school allows the
students to design their owm programs. Activities mnight in-
clude leisure work with a tutor or the teacher, or speecial
enrichment actiﬁifies, The program.makes extensive use of
student teachers, para—professidnals,_and tutors. Every
thirty five days all students are evalusted and their pro-
gramg and schedules are reorganized. The grades which this
school uses are 1) Mastery, 2) Mastery with Conditiom, and
3) Retentiom- in which case they are given a prescription
for their areas of weakness.. '

In one elementary school program Learning Centers are
availeble within the claésroom. In the listening center -
there are taped lessons, with envelopes containing instruc-—
tions. In the reading center there are books, magazines
and newspapers. In the writing center there are a variety

- of materials and activity suggestions. This program
stresses individual freedom concerning the goals and the
means of attaining the goals.

These: four examples show that there is a tremendous
range of possibility as to what an individualized pProgram
might loek like, and yet, they still have many things in

: common, All programs‘aré student orientated and the stu-
dents share more of the responsibility for their léarning;
The teacher acts as a planner, a guide, an evalustiom assis—
tant, a resource person, and a catalyst for learning. Test-
ing becomes self-testing, The students learn to work to-—

- gether and help each other. Some teachers already have this
atmogphere in their classroom: without having ever heard of
'individualizationﬁ Meny others find it hard to believe and
would have to go through attitudinal changes before attemp-
ting individualization..
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The vasgt differences bBetween progrems exist because the
situations are different, the people involved are different,
and the goals are different. The factors which come into
play in designing a program include the administration,. the
fzeulty, the students, the curriculum, the physical plant,
the resources, the financial situation, the personslities of
the people involved and the flexibility of the system. An
analysis of these factors is necessary to determine what type
of program is appropriate snd how much change the system can
handle at a particular time. Being reslistic and planning
beforehand is extremely important. A quote worth repeating
says “"If you're not sure where you are going, you're liable
to end up someplace else and not even know it".

TN

In considering the possibilities for a program in Spanish
at B,H.-B.L,. High School the first job was to analyze the
situation. Mrs. Gorordo znd I had to be realistic sbout the
amount of time we had for planning, the materisls we had avail-
able and the many other limitetions peculiar to our situation,
The next sfep was to draw up detailed plans for a program ‘.
that would be acceptable and useful to our students. I would
go to B.H. - B.L. on February 5th, and spend ten weeks there,
I would also be working with Mrs. Louise Atwell who is the
other Spanish teacher at the high school, and who was not
interested in individualizing her tenth grade class at that
time., The students from both teachers would be mixed to form
new clagses the following yesr. Most of the students study-
ing'Spanish were planning to go to college and were better
than aversge students. Some of Mrs. Gorordo's fourth year
astudents were available to help us as aides., Another consid-
eration was that the program had to be manageable by one
teacher after I left, Resources within the school included
the library, the laboratory complete with a 10 program out-
put console, 30 student positions, tapes, individusl tape
cassettes and recorders, filmstrips, dlides and projectors.
These aids were usually available because during most of the

1. McKinm, Lester — "Planning for Individualization. " fromﬂff
"Individualizing the Foreign Iangusge Classroom” by Howard
Altman, Newberry Publishers 1972. DPage 67
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day there was a teémcher or an alde attendlng the laboratory.
o B By aiidd = 11‘ | I

There was also thé'languége resource center which con31sted

 of a library,. study booths and some games in forelgn lan-

guages. The school schedule consisted of seven forty-five
minute periods with our classes meeting five times a week
and also having one lab period a week. The atmosphere of
the school was relaxed but controlled. The tést being used
was: Harcourt,. Brace, Jovanow1ch” ALM Lével IT, 2nd Edltlon,
and the students were expected to complete: Unlt 22 during
second year Spanish, The school uses a system of numeral
,t:,r':c-zauite.<_=,,= 65 being the passing grade, and gives one credit for
each year's work.

The German?department had been using a form of individual-
ization for about three yesrs, and most of the language teach-
ers had a small group of advanced students that worked ahead
using tapes and<guide;sheets prepared by the teacher,

Inithé classroom there were movable desks and chairs but
no.large tables, booths or other furniture except é teacher's
desk, Tile cabinet and book shelves. Another detail that had
to: be taken into consideration was that any changes in the
existing horse-shoe shape desk arrangement Bad to be made
daily since Mrs. Gorordo's other classes wanted to maintain
the arrangement'to which they were accustomed. The two classes
with which we were going to work had sixteen and twenty stu-
dents respectively. Each unit of the AIM textbook that they
were using contained two medium length dislogues, a two page
reading selection, drills and explanstion of sevéral_differ—
ent grammar points and had an overall theme for vocabulary and
cultural understanding.. Both Spanish teachers had been spend-
ing three to four weeks on a unit and had found that there was
not much time for supplementary acﬁivities although they tried
to have visitors, show slides and movies, and have parties.

Description of Unit Nineteen in Textbook

When I arrived to begin my practice teaching, the two
tenth grade classes had already begun Unit Nineteen. MWrs,
Gorordo had been ineluding ten minutes of group work in each
day- and had found that the students liked this very much. We
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decided to continue in this way and start our new program 7
with Unit Twenty. This gave us about three weeks to get |
everything resdy. After a few days of obsérving I begam

to teach the two tenth grade classes of Mrs. Gorordo and

one slower tenth grade cless of Mrs. Atwell. I had time

to observe Nr. Enzien's Germsn classes and become familiar

with the deparitment asnd the students.

The following is an account of a class during this period
including ten minutes of group work. It serves to point out

some of the reasons it was felt that there was need for
changes.,.

¢eoes...The twenty students are sitting sround in a horse—

shoe: formation with the teacher, her desk and the blackboarad

in. the front. Since it is Monday the tescher begins with a

short warm-up of questions about the weather, activities and
events that occurred during the weekend. Then the gquestions

move on to include the past progressive, which is the tense

being studied, and the vocabulary of the unit, which is all o
about books, movies, ghosts, storms and mysteries. (10 minutes’

Next, flash cards, which suggest a particular verb
are shown, and the students aré asked to form the present
or past progressive form of the verb and make up a sentence
if possible. ( 5 minutes)

After this review the teacher introduces the topic
of the new dislogue a8 the students listen. Then the students
open their books and read the dislogue after the teacher., &
vocabulary list is put on the board and the meaning of the
new words are illugtrated or explained in Spanish 28 much as
possible. The two sides of the room do the dialogue once
more. The teacher now asks comprehension guestions of indi-
viduals. She gives the assignment which is to write the
answers to the comprehension questions in the book. (20 minutes)

During the last ten minutes of the class the students
are asked to form groups of two or three and write a six to
ten line original dislogue about one of five suggested topics.
These will be finished and collected the next day and per-
formed the third day.. :

During the first thirty-five minules of the class each
student had answered two or three questions, had spoken in
chorus for about five minutes, had spent about four minutes
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reading out loud and a few minutes taking notes. The rest

of the time was spent listening to the teacher or classmates.
“Probably quite a bit of time was spent day dreaming or won-—
“dering what was for lunch. If they didn't cateh on to the
formetion of the progressive tenses or the meaning or the
promumciation of certain words in: the new selection-they were
8ti1l required t6 move on with the class %0 the next activity.
Even if they had quéétibns the horse-shoe shape snd the lafge
class probably prevented them from asking.

‘During the group work the amount of involvement shot up.
The students were active and trying to use their Spanish evem
if quite a lot of English was being spoken. .The teacher's
Job at this point was to give suggestions, answer guestions .
and encourage the students..

After I had worked with the classes for two weeks I took
a survey to find out what activities and methods they liked
best and what they were interested im., It was a very simple
survey in which they were asked to check any answer thet was
true: for them, Here are the results from.thirty—six gtudents.
#1. TFor me the pace of Spanish class is~

a) alright 19
bg too fast TI7

-¢)  too slow 1 Total 36 Tesponses
#2. I believe that I learn the best with

a) +the book exezcises 19

b) reading - i

c) the workbook exercises 12

d) teacher's explanation 19

e the dialogues 14

f projects 16

Total __ 87 responses

#3. I like to study the best

a) with the teacher and the class 11

b) with an assignment and a friend 8

¢) with a small group 17

d) by myself 10

Total 46 responses

A PR A R T R S
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#4. I would Tike to
a) learn games :
) learnm about Spanish- ~-speaking countries
c meet Spanish-speaking people
d learn: songs

el

Total 56 responses

From this survey. I found out that almost half the clsss
thought that the class pace was too fast for them. The three
ways that they thought that they learned the best were using
book exercises, from the teacher's presentation, and doing
projects (there had not been very many in Spanish class).

- The most popﬁlar way to study was in small groups. They ex-
- pressed interest in meeting Spanish-spezkers, leerning sbout
different countries and learning games. My first reaction
was one of surprise at the difference and variety in the stu-
dents choices and interests. The survey seemed to be a good
indication that an individualized program which allowed more
freedom in pacing,. choice of procedure and supplementary
activities would be popular, For the time being I encouraged
students who felt that they were falling behind to come in
during their study halls and after school for extra help. I
spent two Fridays sharing my experiences and slides of Spain:
and the Dominicar Republic with them. Regretfully I didn't
do as much as I should have to find people who could visit
and make the time for other cultural activities. The grades
on the standard unit test showed me that quite a few students
(ten students got less than 80%) had not really mastered the
material in this unit. This would cause them sdditional Pro-—-
blems later. Also many students who did very well ( eight

students got 95% or better) were probably bored by the review
days.

Description of Unit Twenty

During these three weeks Mra. Gorordo and I had beemw put-
ting together many ideas and suggestions,. deciding on the for-
mat and writing and collecting materials. We decided to use
the: ATM text book as the basis of our program for the follow-
ing reasons. The students were already accustomed to its
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format. Our students would be mixed in clesses the follow-
ing years with Mrs. Atwell's gtudents and would be expected
to know the material through Unit twenty—two. There: was

not time: to write a completely original program and doing

so would not necessarily produce anything better than what
we- had in adapting the text book to our needs. We decided

to basically only individualize the pace and the supplemen-—
_tary'activitieé.. The core material would be the same for
everyone. The proc¢edures would be outlined in a student
guide. Students wishing to vary the procedure could discuss
it with the teacher. The guide consisted of a series of
steps, each containing some listening, some reading, some
writing, and some oral practice. The book material wes divi~
ded into steps that were short emough so that the students
would not get discouraged., Worksheets and work book exercises
were included in the steps wherever we felt there was need
for more practice, The commercial tapes were included and

we prepared additional tapes of the reading selection from
the book and music tapes. Each step also included one to
three supplementary activities designed to meet different
interests, supply a change of pace and reinforce the materisl
in the step. At the end of a step which con31sted of two to
four days' work there wes an orsl check and a written quiz.
The oral check would provide the opportunlty for the teacher
to check the student's pronunciation,ICOmprehension” and

his ability to use the vocabulary and the gsitructure being
studied in guided conservation, The written guizzes that
followed would be kept short and simple. Their purpose would
be to encourage the student, show him that he was making pro-
gress and algo provide another way to check whether or not

he was ready.to move on to new material. We decided to start
- each class with a five or ten minute introduction,. review or
drill to get the students in a Spanish frame of mind snd also
'give us a regular opportunity to take care of routine tasks.
A date would be set for the Unit test which would allow a lit-
tle extra time so that the slower students could also be ready._
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Students would be graded by averaging the unit test, quizzes,
geveral worksheets, and writlten assignments, 2nd a classroom
grade reflecting effort, behavior, and extra credit.work.

Many of these ideas were bdrrowed from ¥r. Enzien's pro-
gram, and others came from articles and guides. We do not
wish to take credit for inventing anything. Our purpose was
to de51gn a program which suited ocur situation snd Whlch
would meet the. needs of our students.

Mrs.. Gorordo:and I divided the preparation work and man-
aged to be rsady a week ahead oftime. I wrote the guide,
the keys to the book exercises which would be availsble to
the students, prepared the supplementary activities and made

-the wall chart for keeping track of each individusl's pro-
gress. Mrs. Gorordo got together all the guizzes and work-
sheets we would need, We discussed the idea with the stu- -
dents on several occasions, and the day after the test on
Unit Nineteem: we handed out and explained the guides and
encouraged them to read them over the week-end,

The next six pages include the guide itself and examples
of the quizzes snd worksheets. The tapes that the students
used were available on cassettes in the classroom and were
also available in the regular lab. Teresa Pasley and Moureen
Mulvey were two fourth-year students who volunteered to help,
and they were responsible for checking worksheets snd giving
individual help. The kéys for the book exercises were svail-
able in a file cabinet along with{the worksheets and other
materials. The quigzes were kept in a separate file., There
were two or three similsr quizzes for ezch gtep so0 that not
everyone took the sa2me one, and a student could take a second
quiz on the same material if he were not setisfied with the
first.
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Step I. Beoic Iaterial I (179~191)

n) Lieten to the Hrpe Section A in the lek. Repe A includes the
Dagic ilnberiol I ond the Listening Tx.f 41 in the work boolk 1ngl3.

b) Perd the Pooic Hoterial I on poges 179 To yvourself rnd then to

—

¢) Study the meanings of all the new worde ond thon do worksheeta
#1 ondf2. 2uwrm *hepe in to be checke! by the tercher.

a) Vrite out exercies {1 and {2 on noges 150 and 131, proctice
then orelly with en friend ond check yourselves with the key.

g) Vrite exercise 73 on pege 131 in the book corefully end turn
_i% in to be checkel by the tercher. '

£). Do exercioes § 4,5,6, ond 7 on prge 181 in the book shd check
“+the ranswers with the key. : .

a . - S
g; Go for the Step I Oral Check with ‘the tercher by yvourself or
with vp th thres frionds who ste alsoe ready. You will be eeked D
. %0 rend ports of vhe dialog, give oppropiate responpes to the
_expressions in the Supplenent, ansver guestions end use the
vocnbulory correetly.

h) Teke the written quis on Step X by yourself.

. _ _ .
#% Pring in Tive pictumes of food with the correct Sponish nane
for the bulletin boerd. :

%% Do ‘the crossword puzzle cbout Step I writoricl.

Step ¥I. Grammpy (152-139)

a) Rerd the presentotion on 182 of Fegvlery Fanilinr Commnnds.
Aak the bepcher For hely in underetonding ond proper intonntion.
Proctice the drills 9,9, ard 10 on 132,183 in the book orolly.
There 18 o key to check yoursslven.

bj Ig'the Vorkbool do exercises ¥1 rand 2 on page 63 and check youxr
answars in the boek of the booli. . . - '

¢) Repd the precentedion of verba thot chonge the sten vowel ¢ %o 1 .
in the book on nrges 133-1%4. Fractice dvidls §13.,12 ond 13
on prees 1%4-35 in the book orplly and then write them. Clack
. your enowers with the key.

D) Do ‘the worithook exercise i3 on prge 70 by yourself and then dx
check your nnawers with the ley.- Ask For help if you necd it,

" e) Terd the prooeantation of the verb Sonhif with its sten chonges
on page 136 iy the book. Do exercise i 16 on prge 187 in the -
book orelly first with » friend rd then write i%. Check Yyour

anawera with the key.

£) Read the next presentotion of Dornir anﬂ,iﬁs pten choroas on
poges 137-38 in the book. Prretice drillo i 17.18, ond 19 on

prgns  187-2¢ orelly first eed then write +har. Cheelz with o Xey.’

g) Youtre rlmost Tinished. Vrite out the poregerph on prge 189
in the pret ond habd it in o be checked.

1) Do exercise £4 in the workbook on pnge 71 and then cheek it
with the key. Ask Tor help if you nrede neny nlatrkes.

.-

P
¢

a partner helping ench other with ronuncirtion ond uwiderstonding
w L.

Y

*
A
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Step IT. ]

1

i)Go %o the Heccher for the Svap I Oral Check. You will be expoctod
$o exploin heow fenilirr conmnndo rre formed, end illugtirrte their
use with vproper inflecuilon! ' Also you must ve rendy bo uoe o0y

of the verbs proacnted i this unit in the vpreterit in drills
and froe convarsotion, ‘

i)
2k

e

‘dake the written gquiz on Step IT by youoraeld. _
Play Bingo with 3-4 othera to prrctice the verb tenees., .
Praprre 10-15 commnnds cnd chanllenge ¢ group to r gome of

Simon dice ¥ Levanta tu oono derechal.

top ITT. Basic “aterisrl IL. ( 189-190%

&)

b)

o)

d)

5%

Stop IV. Gromanr (194-199)

n)

with the key.

Tristen o Ynpe B in Ird which include the Dasic laterirl II snd
Tigtening Txercise oi prge 12 in the Workbonlk.

Rerd the Braic Ilaterirl IT %o yourself and Ho your parimer.
Help ench other with prounoncicbion, inflection cad vnderatending.

Study the vacrbulery in this sectiom rad do the worksheet. Turn
it in to be checked. '

Proetice onsworing the guestions in ex.i 20 and 21 on pege 191
gn the book. Then write out ex. 1 20,21 ~nd 22 and check thenm

Vrilte out ex, 23 and 24 on mge 192'in ﬁhe boole and check with the ¥k

Study t e nresenboivion of HAY on pege 192 and then do ex.i 25

and 26 on 193 in thoe book orplly with 2 friend. “here is »o

key o check yorr paswers. Write ofew Ho De sure you vnderaband
this words use and ith forme in the prat, present and futare.

Go FTor the Ornl Clieck ¢n Step IIT Materirl. You will be sxpected
$o rerd the diolog with correct prononciuntion,answelr questions oin
the meterinl and veoe Hay,in its vorious Forns.

Toke the gquiz on Sbep XIT by youvrself.

Anle a Sprnish or Tadin Anerican friend rbowt Lood in their connbry .
write r short pager svouh this bople.

Deoy ond illustrehe o corboon veing iders ond vocobulery from

thig gection.

Rerd the prepenirtion of the Present Orrbiciple on prge 194 in
the book, Obperve ecrrofullm tho chrnges in the jerunds.
Ask for help on wadersionding the Sreoneninrtion 1 you neod it.

Prrotice the ax.?y 23,29 end 30 with o friend orclly -nd then
vwrite them out. Zhore isc 0 key to check yourselvesz. o195 in bbok)

Do fhe Worihook Tx. i 5 on 6 on pegenT2,73 ond check yovxr pnawels.

Rend the presentrtion of the dnidentified agont gSe on pogee
196-97 and ook for masigba-ce if you need it.

Prectice Tx ' 21,32,33, 34 end 35 oxally with @ friend, (197~43)
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Sten 1V,

T) Urite out ex.i33ané 5 on »rge 197 ond 193 and cheelk your mnewepns
with the Rey. !

£) Do Tx. { 7 in the workbook ~u mpme 73 rnd check with the key.

h) Urite out Tx. # 1 rhd 2 on prge 1957 én the textbook and
head it 1 to Vve checked. '

i) Go for the ornl checlt( renember up to 4 c~n go together).

Tou willbbe exmected o Forn correct centences with the

pest nrogsrearive of the verbs in this section. Alco you rmust
demonatrete  ond explein the uses of Se so on unidentified oagent.

¥ fglkr for o fingtrip on r counsry you rre interested in. Drow
& nnp of thot country showing producta, topogrrphy or elinrte.

Stef V. Recdina  ( 199~202)

a) Llcuen 0 the ebe € in lob. The trpe includes the re~ding
and ex. § 44,45 vnd 4G in the workbook prpges 12 ond 13,

o) Study the list of words on peoge 201 nnd mrke o lict of other.
words you didn't uvnderotrnd. Toolt then up cnd prrcetice using
then with »~ friend.

¢c) fend the rebter and try to nnswer the auections with r prriner.
For exrrnle rerd lines 1-1% cloud, then sizently, then snawer
1-6 on pome 201-02. Yontinuwe verding 1i es 15«30 rnd ~nover
7-14 ond finclly Tinish the story ~nd questions. /Fsir for Help. .

) Vrite n ghort letter muswering the one in the book" Queride
nrdre .o Jaoe s rny of the new ”TPUH“T atuctures and
voerbul-ry words nrg pogssible end hrnd it in & b checked.

e} ©o Tor an orrl cheelr i which you will be ezwnected to rend
cuy parngreph from the stoxy rnd snswer questicns on it. Also

£ be proe- ”roa to fovn originnl asentencec with the vocrbulrry  words,
Tele C:u:z. o0 hec;ch

¥ Yrite 0 letier in 3pﬁn1 h $o the Consulndo of » country you
mrre interested in ~nd ask for informrtion, .

Step Vi. TIeviey
o) Listen to trve D and do ex.f47,43, ~nd 49 on p-reo 13 ond 14
in the work book. ‘lhey will heln your liotening conwrehension.

b} Do ex.938.39, 40 cnd 41 on vrges 202 ond 203 11 the book with
gpecinl ottention to the verd crer. There is p key to check yoursel

¢) Do tho norrrtive verirsions oreolly with » friend. This is ex.742
on nree 203, there ip o ey to check yourselves.

d) Vrite out ex. i 3,9, rnd 10 in the workbook on prges T4 and 75,
: Checlt for answers ond cask for help if rnytaing ic uncleﬁrg

e) Do the nrrogroph rewrtte on prge 205 in the text book. This
© - ahould be turned in to be checked.

f) Go Tor ~n orrl checl in which you will bo cxneeted to form
correcdt centences in the prat tense. Also this is the chance
for aueniiono on rnything in Unit 20 with which you otill nced
Lheln,

#*¥Choooe one of the dirlogs on 204-05 or nrke up your owa ~nd
tope it.
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UNIT 20-Exercise 1

Rewrite each of the following sentences, replacing the verb with the familiar
command form of the verb in parentheses,

Ex. Habla mis despacio, por favor. (lecr)  Lee mds despacio, por favor,

1. Lupe, trae fruta. (comprar)

2. Barre -ahora, Matllde (arreg]ar)

3. Termina tu tarea. (escribir)

4. Toma una taza de té. (preparar)

3. Anita, jplancha la ropa! (lavar)

6. Regresa temprano, por favor. (volver)

Step II b) instructs the student to do Exercise #1 in
the workbook. When he finished he can check the answers in
the back of the book.

Unit 20 Step II, Oral Check _ ;

Objectives: Check the student's ability to use the %
fomiliar commands and certain irepegular verbs in the
past tense in semi-realistic situations and in !
guided conversation, Also check pronunciation %
and c¢omprehension of new vécabulary words. |

%
1

Exercises: I) set up the situation of a family siitting
around the table. Start a diaelogue requiring the
commands and then have the students coniinue the
pattern., II) 4sk one student to play the part
of a Latin American house-wijfe and give znstrudtzons

" to her maids, III) 4sk students gquestions in the
past reguiring the verbs in this unit. Direct the
students to ask each other questions. IV, Tell the
students to guestion each other abouil what they
did the previous weekend.

Fveluation: Pass or Fail. Pass means 80% of the respon-
- ses were correct. : ‘ ’ |

This is my cue card for the oral check at the end of Step IT.
s The oral checks were usually done without the books unless I
wanted them to read in order to check intonatiom snd pronunclatlom
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During the first few days the students formed their own

semi-permanent groups of two, three or four students and
found places around the room where they felt comfortable
It was surprisingly quiet. People felt relaxed and move
around the room as was necessery. All of these pictures

d

were taken on the same day after about four weeks with the

program. - el

Picture #1. Susan and Cathy are doing worksheets on vocabulary.

l .
Picture #2.. Alice and Susan are practicing a dialogue. Starr

and Leanne are doing a written assignment from the text book.

i
|

Steve is in g» group having an oral check with Mrs. Gorordo.

i R

W
I8
2
1
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Picture #3. Teresa was a fourth year student who attended
one class regularly and corrected worksheets, answered ques-—
tions and helped keep records. MNMureen, the aide in the other
cless also tutored students who she could see were falling
behind or who asked for her help.

Picture #4. In the center of this picture there is an oral
check going on. These got more relaxea and creative as the
weeks went by. Mrs., Gorordo is giving the check and the
group includes Steve, JoAnn and Ned..

o
|\k e R




Picture #5. The two large charts are the progress cherts.
They are covered with acetate and the students mark off the
steps with a grease pencil. The two sheets to the right are
sign-up sheetsg for the dinner we were planning after the test
on Unit 20, A sheet at the bottom lists suggestions for peo-
ple who finish ahead of others. The file cabinet contains
papers and materials which students might need. |

Picture #6. One of the first supplementery sssignments was
to bring in pictures of foods with their Spanish names. The
menu was a girl's own idea for extra credit.
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‘Mrs.. Gorordoy the students and I were generally pleased
with the way our program worked. The first few days there
" was a iremendous amount of enthusissm but within .o week we
found it necessary to start suggesting'completioh dates for
the different steps becoause some students were'getting‘behind

the others..’' The following ig a description of a class during
this period,.

"~ +....There are twenty desks in a small horse-shoe and

the rest. are arranged in the back of the room i groups
of twos or threes. As the students enter they either sit
down to wait or go to check off steps on the chert, get
materials or begin working. The teacher cells them all
together and mskes a few ammouncements and returns papers.
She asks questions about the weekend, in Spanish, and
gives several examples of a structure that many of the
students are presently working on. A few .show. impatience
with this class activity,and when she tells them %o begim
work they all start moving in different directions. Tem
students move to favorite corners and groups and begin
working on work sheets, practicing a dialogue, or read-
ing from the textbook. Two students ask the teacher for
a particulsr quiz and are directed to sit in certain
seats in the front of the room to take the quizm., A few
others have individual questions,snd two students tell
the teacher that they are ready for an oral check. One
student asks the student aide to correct his work sheet

- impediately while he listens to the tape. One of the
teachers begins to give an oral check, and the other
moves around the room listening in on different groups
and helping or encouraging individuals., There is quite
a lot of English being spoken but the noise level is low
and the atmosphere is relaxed.

About three days before the date set for the unit test
several students-still had two steps to finish. We helped
them decide which_activities vere the most esgssential and
gave them most of our attention in class. Although the sug-
- gested supplementary activities did not interest many stu-—
dents, those who had finished 211 the steps got involved in
planning a Spanish dinner Tor the class complete with music,
menug, and waiters. We had a very successful dinner the day
after the test. The average grade on the Unit Twenty test
was about the same as the average on the Unit Nineteen test.
It is significant, but no proof of anything, to notice that
on this test more students got about 85% and less students
got 80% or less than on the Unit Nineteenm test. I would
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interpret this to mesn that students who worked harder were
able to master more of the msterial. Becasuse thig approach ﬁ@?

required so much self-discipline, there were also some who
accomplished less..

Graph Compsring the Grade Digtribution on Unit Test Nine-
teen and Unit Test Twenty.

TEST GRADES VS NUMBER OF STUDENTS RECEIVING THAT GRADE
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Student Evaluation of Unit Twenty

Another unséientific but interesting measure of our suc-
cess was the student evaluation of Unit Twenty. I prepsred
a questionaire asking them what they thought were the advan—
tages and disadvantages of Unit Twenty, what they liked and
disliked, and asking for their suggestions for improving the
method.. They were free to write anything they wanted, end
there was a great deal of commenting on 21l aspects of the
program. Responses that were very similer are recorded to-
gether here, and comments which were only made by one stu-
dent are grouped under the title OTHER since reporting every

single response would not be particularly useful in this
report.
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.Question #1. What are the advantages of working es we

did in Unit Twenty?

Responsesgs:
“ ai I coudd work at my own pace 20  responses
‘ ¥) Higher grades (because I understcod things

better _ 12
e¢) I could get individuel help without staying

after school 5

d) I could work longer on things I didn"t under-

_ stand 5

e). Time for ex¥ra things 4

f) Other 14

Total 60 responses

Question #2.. What are the disadvantages?
Responsegs

a? It was easy to get behingd g responses

o) It was too fast 6

¢) There was a feeling of a race (wrong attitude) 4

@) There were no disadvantages 6

e¢) Other 8

Total 29 responses
Question #3. What did you like or dislike about Unit
' Twenty?

Responsess

a) T liked it in general 4 responses

bg Better grades 4

¢) Learned more and worked harder 3

di Working at my own pace 5

e) Oral checks 2

f) Interesting 2

&) Other positive responses g
Total positive responses 29

) Too-fast' 2
i) Too much compebition 2
) Other negative responses 5

Total negative responses 9

Question #4, What cﬁanges would you suggest in: any of
the following areas?

4) THe guidesheets?
Respongess: They were 0. K. 8
written exercises 1

explanations 1 . they should be sh orter 1 1 , put
one on the bulletin board 1

_6 y they should hesve less

B) The Supplementary Aétivities

Responsess: There should be a more interesting vari-
ety _8 , +there should be more parties _2 , there
weren"t any 1 , they didn't seem worthwhile 1

1, +they should have more detailed
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Evaluetlon of the Progrqmﬁ-

Our pregram wae 1nd1v1duallzed in the eenee that the
students oould pace themselves w1th1n one unit, could work

in small groups, alone or w1th the teacher, end were given

a eho1ce ae to what- supplementary ect1v1t1ee they wanted %o
do. They had. very little ch01ce about What they were to
learn =nd how they were: to learn 1t Sometlmes we would sug-
gest or permit a etudent to do’ an exer01se orally instead

of writing it or let him do- only a few ‘instead of a whole
exercise.. Nost etudents assumed that they had to do every-—
thing and either did it or checked 1t off on the chart and

‘hoped they would: not be caught. 1 feel . that the students

we were worklng w1th could be glven more freedom to decide:
how they were going to learn somethlng ‘and - how much pract-
ice they needed before being tested.. Thls gummer I read
Rebececa Valette's book on Behav1oral Obgectlves and learned
several things sbout designing programs.l The teacher should
first: deelde what he wants the etudents to. leern and be able

to do. Then, the sﬁudents must understand exactly what the
goals are and how they will be tested j Because Mrs. Gorordo
and I were not sure of these thlngs,,our gstudents did a
great deal of extra busy workmi‘As it wee,_I'WOuld often try
to. burry students into an oral check,:and they would resist,
wanting to be-well. prepared end'not reallj eleereen what

they would be expecteﬂ to do- in: the oral check and on the

Another 1mportant p01nt'1s thet the students do a lot
more readlng and wrltlng 1n thls type of program. A great
0pportun1ty to practlce oral Spanlsh ig mlesed 1f the class
room conversetlons ere 1n Engllsh MBny ‘of the work sheets
had trenslatlon exer01ses, and, I thlnk that they could be
replaced with Spanlsh——Spanlsh exer01ses Wlth syhonyms, anto-
nymns and definitions. I also questlon whether ‘or not it
is necessary %o have_the‘guldelwrltten in Engllsh. Mr.
Enzien hed tried writing his guide in Germsn once and found
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that it causes a great deal of confusion. I think that it
would be worth trying to write the second or third guide in
Spanish after the students are used to the procedure.

The oral checks were a very rewarding part of the pro-
gram for both the gstudents and the teachers. While there
were two of us they worked very well, but Mrs. Gorordo has
told me that it is more difficult to give your attention: to
a group of three or four students for very long when there is
not another teacher in the classroom. Our procedure wes to
spend ten or twenty minutes with a group reading, a2cting out
a dialogue, doing chain drills, describing pictures or realia,
and having guided or free conversation. As I relaxed snd let
g0 of my cue cards, the students also relaxed, and we found

that we could joke, be creative, and have a real conversatiaﬁ
together in Spanish,

The supplementary activities which the guide suggested
included games, compositions, making posters or maps, pre—
paring short presentations or original dialogues, watching
filmstrips, interviewing Spanish speakers and listening to
musig. The only sctivities that were elected by more than
five students were the posters, the games and the musie,
They enjoyed'planning the dinner and helping others, and a
few felt that they had finished the required work and should
have free time. This is one of the problems created by &
program that does not allow the students to go on o the
next unit. I noticed that the faster students slowed down:
in Unit Twenty-one. One solution is to make the supplemen—
tary activities inviting and of real value to the student.
Some form of extra credit could be used but with suggestions
from the students, imaginction and flexibility. I think
thet activities can be found that will interest the students
even without credit, I would like to sece siudents work in
lower level classes as.assistants, arrange their own three

day cooking classes, bring in speakers, movies, go on trips
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or to meet people snd pursue their own interests in the
gchool and community,. ' : s

Many students mentioned higher grades as an sdvantage

~of the new system. Most of the students whb received
higher grades deserved them, but our grading system d4id

not work very well and needs to be examined. Each student
should have lmd five quiz grades, a unit test grade, about
five written assignment grades and a clasS%oom grade. Stu-
dents who took a gquiz twice received theraﬁerage of the two
grades. Not many students completed all tﬁe quizzes and all
the written assighments, and our record kééping gystem was
not very well organized. If students had done supplementary:
activities they received a high b1assroom:grade3 Because

we tended to give students the benefit of the doubt whemr a
grade was missing, the grades tended to run high.

The supplementary sctivities should not be considered
extra or unimportant. Spanish class should do more tham
teach grammar and vocabulsry, but the activities which a
student chooses should depend on his interests. I would
recommend representating the different parts of the program
more equally in the grade.. It could be divided into fifths
with the five egual parts being 1) the quizzes, 2) the
oral checks and effort shown to use Spanish in class, 3)
the written work, 4) the unit test, and 5) the supplemen—
tary activities..

The two student aides that we had were Teresa Pasley
and Maureen Mulvey, fourth year Spanish students and very
active members of the senior class. Teresa began to attend
leas frequently and lose interest, One reason was that she
had too many commitments, and, I think, another is that we
did not give her very interesting jobs and often forgot to
thank her for her help. Maureen took more initiative and
began tutoring students and was happier with the work., I
don't feel our use of the student aides was very well man—
aged although they did help us a great deal. A lot of the
confusion that Mrs. Gorordo and I had about how to keep
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records and what t0 correct, was passed on to the aides.

The zides deserve some form of academic credit, or some
reward such as a dinner or movie invitation in recognition
of their work. There should be a substitute system, and

the aides should have the responsibility of contacting their
substitute when they cannot attend. MNany fourth year stu-—
dents could profit from this experience, so a ten week com—
mitment from one stﬁdenﬁ would be sufficient.

One of the reasons that our program worked feirly smooth-
ly is that there were two teachers. It was definately more
of a strain on Mrs. Gororde and the étudents gfter I left
becuase of the doubled demend on her time., Another resson
is thet we tried to be realistic and did not attempt too

much. The program got off to a good start, snd I expect
that it will continue to grow next year..

In order to experiment with more of my idees sbout indi-
vidualization, I have written a short proposal for indivi-
dualizing the entire Spanish program in grades ten, eleven
and twelve. I am not attempting to work out these plans
in much detail. That would be the job of the teachers in-

volved and would reguire at least a two week summer work-
shop..
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Proposal for the Individualization of the Spanish Department
at B, H, — B. L. High Schicol

The system at B.H.-B.T. encourages students to start a
language in the seventh grade or the ninth grade, end a few
also begin in the tenth grade, Those who start in the sev-
enth grade: are called the "Regent'"s track", and the letter
g i used to identify them. For example, at the high
school there are three 10 "J" classes, two 11 "J" classes
and ¢ne 12th grade class available %o those students who
pass the Regenf”s exam. For students who started in the
ninth grade there are two Spanish 10 classes and one Span-~
ish 11 classf Iast year there was also a Spanish I class
for students beginning the language in the tenth grade. One
of the big problems in the Spanish department is that stu-
dents, and even whole classes, progress at different rates.
Changing a student from one track to another at the end of
the year is difficult, but sometimes done, and changing a
student during the year is almogt impossible, Another prob—-‘
lem: is the: student attrition rate. For example, there were
about one hundred and thirty tenth-grade students studying
Spanish la st year and only twelve=twelfth~graders¢

The diagram below shows the level of students in the two
basic tracks. It might be useful in understanding the cur-
rent problems which‘hopefully]my proposals would help res-
olve. : :

Regents Track
Spanish T - AIM 1-3

Non Regents Track

Spanish 9
ATM Uhits,l—B

Spanish 8§ - ATM 4-T

Spanish 10
Spanish 9-J ATM Units 8-18

AIM Units 8-15

JETIIL VA

Samn Spanigsh 11
Spanish 10-J 1 ATM Units 18-25
AIM Units - 15-22

- Bpanish 11-dJ .
AIM Units 23-32
Other Material
Regent's Exam

Spanish 12
Literature

4
-
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Spanish 10 _

In the Spanish 10 classes there are students who have
already studied another language and also students with
lower language aptitude who did not begin g2 lenguege until
the ninth grade, When they reach tenth grade there is al-
ready a wide varistion in the smount of Spanish thet they
know and in the number of chepters which they studied in
the ninth grade. I also student-taught in this class and

found it to be a difficult situetiom. I suggest that after

a very few weeks the students who have the ability to pro-
gress faster than the majority be separsted and taught to
use the guides so they can progress as a group or as indi-

" vidusls. Perhaps they could work within the seme classroom

or meintain membership in the class by spending one day a
week with the clzgs when the textbook is set aside., Many
teachers are already doing this type of thing, but they
should have time to prepare tapes and guides for these gtu~
dents.so that more could participaste, and they could be of-
fered a better program. In Jemuary or the following year
these students could he chenged to the Regents Track. The
other Spanish 10 students need the teachervs example and
attentiom, They should be allowed to pursue their inter-
este in Spenish-speskers and countries, perhaps doing pro—ri
jects in English,

Spaniagh 10-J

These students already have seventh and eighth grade
introductdry courses and a full yesr in the ninth grade.
Most of them plan to take the Regent's exsm in the eleventh
grade. One of the problems here is that some students are
f21ling behind and getting discouraged. One solutiom is the
program which Mrs, Gorordo and I have already implemented.
I think that a possible variation of this would be to start
all students on a continuous individualized program. Nor-

mally in one year a teacher presents 8~10 ALM units. I would

call eight units one year's work and give one credit to
students who complete eight units. Students who complete
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ten units would get 1% credits, and those who complete
twelve-woﬁld“get 1% credits. There could be a testing date
every two weeks when students who were ready could be tested
on different units. By using the lsnguage lab and pre-taping
the oral parts of the test there should be no problem with
testing. Instead of the five to ten minute introduction each
day I would suggest using every Monday for guided conversa-
tion, games, slides, presentations, visitors or trips. A
continuous progress program would be difficult to implement
because students would be working on several different units
at one time.. The teachers would need several weeks to pre—
pare for this and train para-professionsls or student-aides
to help them. It would require the cooperation of the gui-

dance departmeﬁt in offering partial credits.

Spanish 11
The students from Spanish 10" who d4id not work up to the
11-J level would be placed in Spsnish 11. I would continue

to work with them as a class using AIM snd supplementing it®
with other materials. More group activities and projects
could be offered, I would not necesserily individuslize
using the guides unless a particuler class had a wide range

of ability. These students could also participate in the
mini-courses offered to 11-J students during the second hslf
of the year. They should be encouraged to continue with
Spanish 12 which is designed to include them as proposed here.

opanish 11-J

There seemed to be é definate lull in interest in the
Spanish 11-J classes which I observed. The students wanted
Regents credit, but they were tired of ATM snd tired of gram-

mar. The best way to work with these people and others from
10-3 who presently drop out would be to use mini-courses.

?erhaps the Spanish 11 students could alsgo perticipate. The
first mini-course which I am suggesting is & grammar and writ-
‘ihg - «lass which would be available at two or three levels
depending on the number of students. Since mini-courses are

in themselves a form of individuslization, I would not use




advantages to working with an entire class,
I would offer two or three different classes for each of the
next three ten-week periods.
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the guides. If the students are properly plsced there are

ATter ten weeks

The chart below is an example

of how I would organize two clesses for the first half of
the year snd three for the last half of the year when Span-—

ish 11 students join Spanish 11-J students.

I would suggest

using two teachers here and in Spanish 12 to offer students

a choice and exposure to different iteachers snd mske good

use of their talent.
lst’Quarter?- . 2nd Quarter 3rd Quarter 4th Quarter
Grammar and Conservation Spanish Regent's Fxem
fWriting—Low and Dram=z Literature Review
Grammar and Latin American. Short Conversation
Writing-High:{ Art and Fusic Stories and Drama .
‘Spanish'll clasg—mm—— Conversation| Tatin Americam
_ and Drama Art snd Music

Spanish 12

With the mini courses and the focus off the Regent's

examination I think that more students would continue with

Spanigh 1l'and 12, go I em planning for two groups and two

teachers..

cause of a limited budget..
Aide as a module for credit.

This may not be possible in the near future be-
I have also included Student
I think that most students are

capable of being responsible aides, and they would benefit

from that experience.

programs at the lower levels,

It would also help facilitate the

The courses suggested here

are hypothetical because the actual mini courses would de-

pend on the teachers and students involved.

1lst Quarter

2nd Quarter

3rd Quarter

e

4th Querter

The Spanish Short Writing Latin American
Novel Stories Skill History
Short Plays Conversation & Cooking, Spanish
Current Events | Nusic&Dance Civilization
Student Aide Student Aide Aide

Student

e e ek

Student Aide

4o
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Conelusionm

Tmplementing this" type of total program into a high

"achool would require a great deal of work, the cooperation

of the teachers, guidsnce depsrtment, and administration,
and could take several years. I think that it would help
eliminate- the problems of lack of interest, high with-
drawal rate and low enrollment in the language classes. It
would thus provide for different abilities, interests and
goals.,, '
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