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ABSTRACT

Textbooks play an important role in language classrooms. They serve as models for language use
in a target community and significantly influence language learners in their development of
language use and perceptions of the target community. In traditional grammar teaching, teachers
seldom look into linguistic choices at the discourse level and mainly use language textbooks to
focus on grammatical accuracy at the sentence level. Language cannot be divorced from the
context and culture of its use; contextual and cultural aspects of language are inherent in
discourse. Language textbooks provide not only the needed linguistic resources, but also reflect
the interpersonal aspects of language in communities. Those aspects of language use are often
ignored in language classrooms, yet they provide important resources for learners on how to
convey complex meanings in interactions. Through the analysis of Mood and subject personal
pronouns in the Systemic Functional Linguistics framework, this study investigates how context,
mode, and proficiency in English and Japanese contribute to create different interpersonal
relationships between interlocutors in presented materials in upper level ESL and JSL textbooks.
The findings demonstrate that linguistic choices are influenced by contexts, modes, proficiencies
of target languages throughout interaction, and that those differences construct different
interpersonal relationships. This study suggests explicit instructions on appropriate choices of

language in particular situations in language classrooms.



CHAPTER I: INTRODUCTION

Textbooks play important roles in classroom teaching. On one hand, textbooks serve as
required reading materials; on the other hand, they serve to structure classroom activities. As
students have a large amount of exposure to textbook texts, textbooks also take an important role
of providing model texts to improve students’ ability to use language both intentionally and
unintentionally (Edling, 2006).

For second language learners, language textbooks significantly affect students’
development of language use and perceptions of community interactions and society. With the
model set up by textbooks, second language learners could picture how people in the target
community interact with one another through the dialogues and/or sample letters addressing
close friends or business partners. Second language learners are especially influenced by those
descriptions since they trust the textbook materials as important resources to acquire the
language skills necessary to communicate in the context where the target language is used
(Ndura, 2004). Language textbooks play the role of “cultural mediators” (Ndura, 2004, p. 143) as
they transmit overt and covert social values, assumptions and images. Thus, textbook texts serve
as textual paths leading students to participate in a target community, and texts have the power to
influence students’ perceptions of their new culture (Ndura, 2004).

Language textbooks not only provide needed linguistic resources for students to develop
their language skills but also reflect interpersonal relationships between interlocutors as well as
the diversity of cultures within their communities. These interpersonal relationships are
construed by several linguistic features including personal pronouns and Mood types of the
clause on the Interpersonal metafunction of language (Halliday, 2004). Interpersonal

metafunction treats clause as an interactive event and describes how language enables us to



participate in communicative acts and interact with other people. The most fundamental aspect of
the grammar of Interpersonal metafunction is Mood. Mood represents the speech role of the
speaker in interaction, as information provider or seeker. Personal pronouns also represent
interpersonal meaning of language as they indicate a closer relationship in a community
involving the speaker. They also indicate interpersonal distance between speaker and addressee.
Personal pronouns are classified into interactant reference and non-interactant reference.
Interactant reference refers to “I,” “we,” “you” and non-interactant reference refers to “he,” “she,”
“they” (Whitelaw et al., 2006, p. 204). Whitelaw et al. (2006) stated that texts characterized by
the interactant system represent a close interpersonal relationship, whereas texts characterized by
the non-interactant system show a more formal and distant relationship. The interpersonal
relationship represented by those linguistic choices is often ignored in language classrooms, yet
provides learners rich resources for the skills necessary to convey the complex meanings in
interaction.

This study investigated interpersonal relationships between speakers/writers and
listeners/readers in two English as a second language (ESL) textbooks and two Japanese as a
second language (JSL) textbooks within the Systemic Functional Grammar framework. The
study highlighted the use of personal pronouns and Mood types (interrogatives, exclamatives),
and explored the kind of interpersonal relationships between interlocutors represented by those
interpersonal features depending on contexts (private, public), modes (spoken, written),
proficiencies and the two target languages.

Analysis of ESL textbooks reveals that private texts are characterized by the high
frequency of interactant references and the use of interrogatives and exclamatives, while public

texts often employ non-interactant references and less interrogatives and exclamatives. Analysis



of modes shows interactant references are preferred in spoken texts, while non-interactant
references are preferred in written texts. An analysis of two proficiency levels does not show
significant differences. An examination of JSL textbooks indicates that although there is no
difference in terms of the use of personal pronouns in two contexts, modes, and proficiencies, the
number of interrogatives shows a similar pattern to that in ESL textbooks, and the use of
exclamatives is less than that of ESL textbooks.

Due to the small number of language textbooks available in ESL and JSL textbooks for
sample texts (two textbooks for each language), the data collected for this study are limited.
However, distinctive patterns of Mood choices and personal pronouns in different contexts,
modes and cultures revealed in this study provide implications for language teachers to extend

the potential of language textbooks.



CHAPTER II: LITERATURE REVIEW

Systemic Functional Linguistics

Systemic Functional Linguistics examines language in terms of its usage through social
interactions and views language as a “system of meanings” (Bloor & Bloor, 2004, p. 2), that is,
people use language to construct meanings. Different choices of words and other grammatical
features construe different meanings. The fundamental conceptual framework of language is
based on functions rather than forms. Systemic Functional Grammar (SFG) is a model of
grammar developed by systemic functional linguists Halliday (Halliday, 2004), Matthiessen
(Martin, Matthiessen & Painter, 2010), Martin (Martin & White, 2005; Martin, Matthiessen &
Painter, 2010) and others. While Chomsky’s perspective is largely divorced from meanings of the
language and focuses on individual mental processes (Chomsky, 1965), SFG takes a different
approach, focusing on the semantic and functional aspects of the grammar of language with
meaning and use as its central features (Bloor & Bloor, 2004). This theory has been applied to a
wide range of languages, including French (Caffarel, 2006), Chinese (Li, 2007) and Japanese
(Teruya, 2007).

Halliday interprets language as a stratified semiotic system, comprising three different
levels (Martin & White, 2005). The core component of language is phonology for speech, and
graphology for writing. The next level of strata is referred to as lexicogrammar. It is named as
“lexicogrammar” from the notion that grammar and vocabulary are not two separate components
of language but two poles of a single continuum (Halliday, 2004, p. 7). Lexicogrammar is
concerned with the recoding of phonological and graphological patterns as words and structures.
The third level of strata will be referred to as discourse semantics, which concerns meaning

beyond the clause level.
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Figurel Stratification (adapted from Martin and White, 2005, p. 9)
History of Systemic Functional Linguistics

Modern linguistics was first developed by the Swiss scholar, Ferdinand de Saussure
(Bloor & Bloor, 2004). His ideas on the principles of linguistics still remain as the center of
modern linguistics. Bloor and Bloor (2004) describes de Saussure’s two contributions to modern
approaches in linguistics. de Saussure argued that language can be perceived as langue, which
considers language as a set of signs (the language system), and as a parole, which can be
interpreted as the individual’s use of the system. He also distinguished between syntagmatic and
paradigmatic dimensions of language. Syntagmatic refers to the word order in sequences, and
paradigmatic refers to how alternatives of linguistic items are related within sets. A syntagmatic
phenomenon is now referred to as a structure, and a set of paradigmatic choices is referred to as
a system in Systemic Functional Grammar (Bloor & Bloor, 2004).

These Saussurean principles influenced linguists in the Prague School. The Prague
linguists were interested in finding functional aspects of grammatical structures. Halliday’s
concept of language and the Prague school’s concept of language have something in common in
that they both elaborated upon the functional approach to linguistic structures (Davidse, 1987).

Malinowski and Firth also had a significant influence on the development of SFL.



Bronislaw Malinowski, a Polish anthropologist, interpreted language as a means of action, that is,
language was primarily a tool for getting things done (Bloor & Bloor, 2004). He also created the
term context of situation, which emphasizes the importance of knowing all the complex of social
detail of the utterance, not only the literal meanings of the words (p. 245).

J. R. Firth’s concept of the system, a paradigmatic set of choices, plays an important role
in the development of Halliday’s theory of SFL. According to Firth, the grammar of the language
is polysystemic, a system of systems (Bloor & Bloor, 2004). This concept of the system has been
further developed as complex networks, the choices available for the language users. Each
choice of word or grammatical feature works as a system and these systems are interrelated with
one another, which comprises the system network. As language is considered a social
phenomenon, which contrasts Chomsky’s structural approach of language being biologically
determined, Firth criticized the system of language signs divorced from real world usage.
Language Use in Different Contexts

Language is used in specific situations, and the form of the language is influenced by the
complex aspects of those situations. A choice of words or grammatical features differs depending
on the day, the place and the people involved. For example, an announcer talking on TV tends to
use different rhetorical devices as well as a different tone of voice from how he talks with his
colleague after work. The form of written language is also influenced by situations. An email
requesting a professor to write a recommendation letter for a job application may employ
different rhetorical devices from a letter asking an old friend how he/she is doing. Most of this
language use is acquired without conscious attention, as Bloor and Bloor (2004) observe, but
some situations require speaker/writer training to properly use language. Especially for the

novice ESL learners who did not grow up surrounded by these cultural conventions, the different



language uses in various situations need to be explicitly taught in language classroom for
learners to be able to appropriately behave in particular situations. In academic situations, ESL
learners need to acquire not only surface level grammatical skills, but also social and disciplinary
aspects of language use. ESL learners often face the difficulty of following the writing
conventions in English speaking countries, and fail to use proper linguistic devices in their
written work. For example, learners might tend to employ personal pronouns such as ‘I think’ or
‘in my opinion’ too often in their formal writings. However, these personal pronouns are not
preferred in academic context because they do not properly realize the situation where the
objective view is more important than the writer’s personal view. Therefore, the context
influences the choice of words and grammatical features for learners to properly use language in
certain situations.

Spoken and Written Language

Since language evolved as speech, all writing systems emerged from spoken language
(Halliday, 2004). Each writing system has evolved with its own distinct features. These have
clearly differentiated the functions of spoken and written language. Therefore, writing is not
simply “speech written down” (p.7).

Types of spoken and written discourse. Cutting (2011) claimed that it is too broad to
define spoken language as a reflection of the process of language construction, while written
language is a revised and polished product. There are kinds of spoken and written discourse, and
each of them is used in different situations for various purposes. Cutting (2011) described that
there is a series of discourse types from spontaneous spoken discourse (unplanned or semi
planned) to non-spontaneous spoken (semi-scripted or scripted) to spontaneous written discourse

(unplanned or semi planned) to non-spontaneous written discourse (polished scripts), and the



borders between the categories are vague. Unplanned spoken discourse, which occurs the most,
is casual conversation such as gossip between friends over coffee and chat between strangers at a
bus stop. Thornbury and Slade (2006) stated that these conversations take place in a shared
context, which is interactive, interpersonal and informal (as cited in Cutting, 2011). Semi-
planned spoken discourse includes a proposal for a marriage, job interviews and public speech,
when speakers need to choose rehearsed words carefully (Cutting, 2011). Semi-scripted spoken
discourse includes a conversational phrase from the shop assistant, the hair dresser and the pilot
etc. in which some of the planned words have been written down. Scripted spoken discourse
includes recorded telephone messages, news reports on radio and TV, plays and films, and
prepared lectures and speeches. Spontaneous written discourse includes scribbled notes on the
back of an envelope, mind maps for essays and informal text messages, interactional and
interpersonal. Non-spontaneous written discourse is planned and polished scripts, including
academic research paper and formal letters to professors.

Differences between spoken and written discourse. It is often considered that written
language is more complex than spoken language. Halliday (2001) argued that this is a
misinterpretation. Spoken and written language tend to display different kinds of complexity and
each of them is complex in its own way (Halliday, 2002). Halliday (2002) described the
difference between the two modes as “written language tends to be lexically dense, but
grammatically simple; spoken language tends to be grammatically intricate, but lexically sparse.”
Written language is likely to consist of a larger number of lexical items in each clause, which
makes the clauses lexically dense; whereas spoken language is likely to line up more clauses and
add subordinate clauses to elaborate the details, which makes the clauses grammatically intricate.

Halliday (2001) stated the differences of the two modes as “spoken language is language



in flux: language realized as movement and continuous flow. Written language is in fix: language
realized as an object that is stable and bounded” (p. 187). Both modes draw on different lexical
and grammatical resources to realize different situational contexts. Spoken texts tend to employ
first and second person pronouns more frequently than written texts. Personal pronouns represent
a context which is typically dialogic where roles between speaker and listener are constantly
changing. However, this is not the pattern of written language.

Written language is typically monologic, and “there is less of a place for personal forms
when making meaning in writing” (Halliday, 2001, p. 82). In addition, written texts show less
interpersonal meaning. Written language tends to employ declaratives, which “preset the
discursive relationship between writer and reader for the text as a whole” (p. 82). A declarative
clause does not necessarily provide a room for interaction, since it functions primarily as
statement where speakers take a role of information giver and listeners as information receiver.
Hence, the exchange of information is typically one-sided.

Metafunctions

Multiple perspectives can be adopted to interpret language in use (Martin & White, 2005).
The functions of language are categorized into three metafunctions: ideational, interpersonal, and
textual. Ideational metafunction treats the structure of the clause as a message, and describes how
language is used to organize, understand and express how we perceive the world (Bloor & Bloor,
2004). 1t is further classified into two subfunctions: experiential and logical. Interpersonal
metafunction treats the clause as an exchange, and describes how language enables us to
participate in communicative acts with other people, to take on roles and to express and
understand feelings, attitude and judgments (Bloor & Bloor, 2004). Textual metafunction treats

the clause as a representation, and describes how language is used to relate what is said (or



written) to the rest of the text and to other linguistic events (Bloor & Bloor, 2004). These three
kinds of meanings do not function individually but are interrelated with one another. The
function of the language differs depending on the dimension of meaning. As this study focuses
on the Interpersonal metafunction of language use, the next section will address this

metafunction in detail.

textual \

ideational

interpersonal

Figure 2 Metafunctions (adapted from Martin and White, 2005, p. 8)
Mood and Primary Speech Functions

Mood and Modality system are mainly adopted to study the Interpersonal metafunction.
In Interpersonal metafunction, the clause is organized as “an interactive event involving speaker,
or writer and audience” (Halliday, 1994, p. 106). The term ‘speaker’ covers both speaker and
writer. When people speak, the speaker adopts for him- or herself a particular speech role while
assigning to the listener a complementary role, which he/she wishes him/her to adopt in his/her
turn (Halliday, 1985). The most fundamental speech roles are giving and demanding. The
speaker is giving something to the listener, or demanding something from the listener. The two
types of commodity exchanged are goods-&-services or information. Taking these two variables
into consideration, Halliday (1994) defined the four primary speech functions: offer, command,

statement, and question. If the speaker gives goods-&-services to the listener, this is an offer; if

10



he/she gives information, this is a statement. If the speaker demands goods-&-services from the

listener, this is a command; if he demands information, this is a question.

Commodity | Commodity exchanged
exchanged | (a) goods-&-services (b) information
Role in
exchange:
Q) giving ‘offer’ ‘statement’
would you like this teapot? he’s giving her the teapot
(i) demanding ‘command’ ‘question’
give me that teapot! what is he giving her?

Figure 3 Four primary speech functions (adapted from Halliday, 1985, 1994, p. 69)

These four functions are realized by the different Mood choices: declarative, interrogative,
and imperative. A statement is expressed as a declarative clause, offer and a question as an
interrogative clause and a command as an imperative clause. In an interrogative clause, for
example, a speaker is “taking on the role of seeker of information and requiring the listener to
take on the role of supplier of the information demanded” (Halliday, 2004, p. 106). Offering
goods-&-services or getting information requires interaction, which enhances interactive features.
This interaction occurs between closer interlocutor relationship, especially in informal and
dialogic context.

Mood Types

The most important aspect of the grammar of Interpersonal metafunction is Mood. The
Mood system is “the expression of the speaker’s choice of role in the communicative situation”
(Halliday, 1970, p. 325). The Mood is one of the elements to compose a clause; the other is the
Residue. The Mood consists of Subject, which is a nominal group, and Finite, which is part of a
verbal group.

The types of Mood are first classified into indicative and imperative. Indicative is

categorized into two types: declarative is the clause as expression of a statement and

11



interrogative is the clause as question. The interrogative is further divided into yes/no

interrogative to ask polar questions and wh- interrogative for content questions.

Declarative
. Indicative Yes/no interrogative
Interrogative

Mood< Wh-interrogative

\ .
Imperative

Figure 4 Mood types (Halliday, 2004, p.114)

These Mood types function differently to produce different meanings in particular
situations. The basic functions of each Mood type are discussed below.

Declarative. The structure of a declarative clause is the Subject plus the Finite. The
Subject occurs before the Finite element.
Example: He  plays the violin.

Subject Finite

For example, in this sample sentence, “He” (the Subject) comes first and “plays” (the
Finite) follows. The basic function of a declarative clause is the expression of statement. The
speaker takes on the role of a “‘declarer’ and invites the hearer to take on the complementary role
(Halliday, 1970). In a declarative clause, speakers express their own angle in interaction
(Halliday, 2004). Speakers presents their own perspectives and do not display interactive
meaning as much as interrogatives. Eggins and Slade (1997) stated that “full declaratives are
typically used to initiate conversational exchanges by putting forward information for

negotiation” (p. 85). Thus, the speaker takes on an active role to initiate the conversation (Eggins

12



& Slade, 1997).

Interrogative. While declaratives express the speakers’ angle, speakers seek the angle of
listener in an interrogative (Halliday, 2004). Interrogatives are classified into two types: polar
interrogatives (yes-no interrogatives), and wh-interrogatives. In a