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CHAPTER I
THE PROBLEM

- A sense of reading achievement contributes to
security, saeial appraval, and the selfwconfidence of )
the elementary school child. Reading failure may result
inithe childts loss of social status and self-respect,
Censequently; more credence is being placed upon the
close association between reading feilure and emotional
disturbance, Recent studies in reading dif:iéulties
support theuthabryﬁthgt‘emqtionalrdiffiqultieS‘aré fre-
quently reported among children. who have experiencadﬁ
failure or extreme retardation in reading.
i The problem in this particular study. 1s to dis-
cover what can be done about the individuwal reading probs=
lems of a group of 18 selected third grade children of
average and above=a§erage”intelligencag. The first hypo-
thesls to be presented is that children with average and
above=average intelligence do have individual but simi-
lar reading problems. The second hypothesis is that
perhaps with the removal of these individual but simi-
lar problems observable behavior changes may take place,

This study is an attempt to note or indicate

within controlled conditions what effect the elimination
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of some individual reading difficulties may have upon
the behavior or>a selected groﬁp of children within
the group.

In order to test the hypotheses the following
topics are presented for consideration:

i, A bresentatien.oﬂAthe_basic,principles
believed to underlié this studye

2o, An examination and analysis of current
literature in the field of reading}tg discover the most
effective procedures of handling specific readlng prob-
lems of a group and of individuals, |

3. A detailled explanation of (&) the methods
and procedunes.of4controlled experimenﬁafion pe?t;nent
to this study, (b) the development of the program,
,(c).a‘descriptién of”class”pensonnel,‘and.(d) e désw
cription of classroom procedures. ”

4, A tabulation of the findings and an inter-
pretation of the results, both the direct results of
reading 1nprovemgnt through the elimination of 1nd1§idua1
reading problems, and indirect results of behavior
changes within the selected group, as illustrated by
four representative case gtudieée

5. A statement concerning the substantiation
or rejection of the given hypotheses and a presentation

of any new facts or principles brought t¢ light by this
study. |



CHAPTER II
THE BASIC PRINCIPLES. BELIEVED TO

UNDERLIE THIS STUDY

Education today is concerned with the develop-
ment.of,theMWholaH@hildhindtenmsmef all children. Al-

though the. total school program may set the pattern

. for recognition of indiwvidual differences, it is with-

1n the clasaroom that the pattern 1s &ctually fulfillede
In the classroam ‘the pupil learns to play changing

, rolas,,now,aa a follower, now as_a.leader, but always
aaha"memberﬂaf.a.group.u In the classroom he learns

to work with paople nd tries to ..eonmibm to the

group according to his abllities. A classroom funetion,
through subject matter instruction, is to bring about
growth in all pupils in the areas of personal mobility,
social reaponéibility, and emotional maéurity,

Assuming that all needs in terms .of all child-
ren have not been successfully met within the classo
.room, can specifically named nee@s,_sueh asfthose in
reading, be better treated by placing together & group
of children with at least two basic elements in common:
an average or above-average intelligence and individual

but>similar,read1ng problems? Assuming that some
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measures of growth in personal and social maturiﬁy
ean‘b@ discovered by this arrangement, it is pro-
'posed that these pupils do not differ in nature or
intsnesta.frem‘thaimwgther”claasmates.w‘They differ
in degree. Accepting the concept of difference in
 degree,¢thanmthevgre&ter,numb@rngfulgarnlng exXper
iences presented to this. group of pupils ﬁight lead

. to.a higher]lavelwofmattainmentwwiﬁhin;&wgivén period
 of time. | -

To accomplish the removal of individuel reading
problems and to bring about.behavior change.implies
the construction of a,learningqsituaiionwiﬁ wh1ch
developmental growth can occur, Loaking iﬁ=@etrospect
at reading instruction, it appears that teachers have
failed to. implement reeding experiences for optimum
growth., “OheAreasanmis_perhapsmtha§ th@wcgq@e@t of
re&ding.éeadinass“has“toawgft@nmbeenmegnfinadite the
.—kindergahﬁeﬁ‘pre@reading stage, Why not institute a
readiness program at the level of the child's present
achievement? To do so effectively, the téaéheﬁ must
.make & thor&ugh exploration of thé many gr@&s of &
ehildﬁa‘personaliﬁy'to.6ﬁtdin”unden3tandiﬁg,of the
individual., Teacher awareness of conditions of the
existing soclal order which interfere with, or retard,
the development of:many,genggnal and social character=

istics of the grgwingféhii&f§éﬁals@.vitallg important.



In the highly competitive world in which children live,
they may acquire a somewhat distorted sense of valuess
Their4pﬁeconceptions, bigses, and prejudices can and
do influence their reading understandings. Not only
may they misunderstand what they read, but they ﬁay
interpret an éuthon!s“statements inqharmonj‘with the
attitudes and biases they bring to their reading.

| To promote desirable reading growth in child
development, teachers have four responsib;lities:
(1) to discover children's attitudes and preconcepte-
ions, (2) to.check on puéilslhundenatandinggtand in-
ﬂterpreﬁations"ofvwhat.is.reaé,_(3).to aid pupils in a
critical evaluation of their present set of velues
- and lead them to make such changes as may be desirs
able, and (4) to provide opportunity for the repeated
,useninmpréétical.situ@tiona_of‘the new understandings
and values adopted.

Organizing a program in reading to provide
for the personal and social needs of the individual
would imply three essential elements: (1) a clear
definition of what these needs are, both as to per-
sonal growth of the individual and as to his adjuste
ment to, and participation in, the society of which
he is a part, (2) the provision of a wealth of books,
pamphlets, and‘periodicals 1n_the classroom, édequate

in breadth and in renge of reading difficulty for the



wlde veriety of Interests, purposes, and capacities
of the grqup e@ncerned,.anduiéi planned instruction
for guiding, evaluating, andfrécerding the individual
reading of each pupil in the selected groupe.

An examination and analysis of representative

current literature in the field of reading is advis-
able in order to translate these implications into
a feagible plan of study for & specified group of
pupils.



CHAPTER III

AN EXAMINATION OF CURRENT LITERATURE
IN THE FIELD OF READING

All areas of reading, particularly those cone
eerhed with discovering causes for poor reading, tech=-
niqﬁes for teaching reading, and readiness for reading,
have become of vital concern for educator and layﬁan
alike;

Last year the Citizens School Council of Fair-
field, Connecticut ,2 askéd two reading experts the re=
latively simple, question of what eauses,s@mgpﬁgildreﬁ?s
retardstion in reading. Both experts dissgreed dis-
metrically. One stgted thatg in the main, physical
disabilities‘and poor inatruetiéhHQQWQ to bleme. The.
other expert stated emphatically‘ﬁhat_ematiénaiﬁtréublés
were primary causes, ‘The Council agreed that more -
should be known%aﬁdﬁﬁ?re&ding. The truth of the®causes
for poor reading lay somewhere between the twgeexﬁnéMQs;_.
fas reported by the experts. Reading difficulties are -
both minor as wéliﬁéénserious,and arise regardless of

progressive or traditional techniques of instruction.

" Zjohn Hersey, "How Well Are We Teaching
Reading?" Senior Scholastic, LXVI (April, 1955},
22T, .. — |




The'imp@rtant factor is nop the methods of how to teach
reading, but rather it is the gquality of the teacher,
As & body of laymen, the Council offers no

 panecea for the réadinguilla,af.the present day, but
warning;islgivenmto,administratora“téhlightan‘the load
of quality tea@hars,andAtg»readinguparénts to foster

- in the home the motivation andulnteragt.fOr reading by
making matérials readlily available, To non-reading
parents the Council suggests that they_should not be
surprised that they have non-reading children, because
noe péttern for reading is set in the home.
| If laymen state their views, what do teachers
say,ragafding the reading status of children? In 1953
‘& study by Ralph C. Preston was made " to sh&m.that
there igwaAtandenéy am@ng,taa@héﬁg't@felassify as
retarded in reading certain children who actually are
reading up te.thehleveltoﬁwaapggityefs Using 82 third
to fifth grade,@hildrﬁn_rrum.ahaghgoisg Mr. Preston
computed reading indices by dividingvthamreéding grade
of each child by the mental age. In School A, 43 per
ecent of thé 15 pe:‘oant_ofhthe,total.enrollmsmt in
grades three to five that teachers considered retarded

-were found to be normal readers., In School B, 60 per

SRe C. Preston, "The Reading Status of Children
Classified by Teachers as. Retarded,Readersg" Elementary
Engligh9 XXX (April, 1955) 225, . L .



cent of the 25 per cent of the“total,enxallment in the
same grades the teachers considered retarded were found
to be normal readers. Mr. Preston concludes that teach-
__ers indicate a tendency to classify too many children as
retarded. The percentage af,te&eher”overnestimétion is
higher in primary than.inwintermediate,gradese Teachers
consider children retarded if they fail to read meterials
at grade levélﬁand to achieve grades irrespective of
mental capacity. Mr. Preston implies that teachers
should give more credence to mental éépacity”as &:pods=. o
sible retardation factor. | ,

From NMr. Preston!s,study,.th@winfarancg is that .
teachers themselves are_hot,always“definitive:in their
approach to a child's retardation in reading.

Teachers are inclined to blame poor reading on
slow learning processes, physical diffisulties, and per-
sonality maladjustment. More specifically, teachers
generalize children?s,skillﬂweaknéssasﬂinﬂwordrrecognia
tionuwhicthroduceslwordqbyeword“reading,.poor phrasing,
- and meager comprehension. Poor readers are character-
.ized by "little or no acquaintance with letter sounds

and have‘a limited sight voeabularye"4

4W. D. Sheldon and Shirley Hatch, "Strengths
and Weaknesses in Reading," Elementary Schoeol Journal,
(Aprilp 1950)9 4500 -
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In order to uncover some of the ﬁnderlying
causative factors for poor resding, an appraisal of
representative 11teraturewinwthe.arsa.ar methodology
of reading techniques (group and indiyidual)‘seems 68X~
pedient. Studies of méthodol@gy tend to_reéeal the
4sérious implications of the hard-to-measure behavior
changes and attitudinal factors in child development.

In 1952 Arthur E, Trazler® reported findings of
a committee of the NationaiTAssociation of Remedial |
Teachers. This committee was set up by Wiliiam Graf‘in
1951 to find current practices used in developmental
programs in the area,@r.remedialmteaching@ in”general,
the conclusions were: (l);developmental.reéding>is an
important,area,m(zlvniﬁgétgnths_ththe_develapmental
_programs are preceded by & reading readiness program,
(3) the moat”useful.sihglewmeas@ra.g_teehniqﬁe is a
standardized reading test, and (4) intelligence tests
are needed to determine,theApgténtial,oann.iﬁdividuaiﬂs
reading. Few schools maintain a follow-up of their
reﬁedial cases, Mr. Traxler states that studies in
the field of follow-up of remedial @&ées drenmeager. His
- study stresses that "fertile field for research 1s what
role personality maladjustment plays in reading dis-
ability,."6 |

‘and
X] eéri-

Sarthur E. Trexler, "Current Org:
Procedures in Remedial Teaching," Jowr:
mental Edueatlon, XX (March, 1952), 305-312.

®Ibid., 309, -
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In & 1953 article on remedial reading, Mr. Traxler'
re-emphgggzes,the need”rgr,resaam@ﬁ,1n,th@,@ancep%uéiv
eonsideraéﬁéns of the whole child, of reading as an edu~
cative pwoéess, and of the interrelatédﬁ@ss of reading
disability with emotional, rhysiological, and neure=
logical factors,

| Another recent study prompted by "inecreased
interest in the stress laid upon remedial education and
.the value of an integrated biOstyehosoeiauappréach-to
reading difficulties"® was mede by James E. Colemen.
Working at the Clinicel School of the University of
California in Los Angel@sg‘Mr._Caleman.gplecteg 10 boys
and girls between the ages of 8 andmlée, These boys and
- girls had.intelligence\qu@tients;evar,sow‘no apparent
_ phyaieal_Qrﬁemotienal_handicaps,,but,raading retardation
of 1 1/2 yesrs., With individualization the keynote in
all procedures and using the "whole child approach", data
revealed that the total mean‘impravement in achieve-
ment test scores was eightmtenﬁhs ofha gradeqfélmp@rtant .
too wegezﬁr.06lemanﬁs indirect findings in”the‘behavior

area ofiincreased sélf»confidenee, growth of faverable

"prthur E, Traxler, "Remedial Reading Today,"

School Review, LXI (January, . 1953), 17=24,

8James E. Coleman, ”Results of a "Total-Push?
Approach to Remedial Education," Elementagg;ﬁehoal
Journ&l, LIII (ApPll, 1953), 454,
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attitudes, and reduction of hostility %o learning. In
this highly selective and clinical study, the"whole |
child" approach to bring about intellectual and emotional -
changé apparently proved successful.

That emotional strain and reading disability
do inter-act was found to be true by Helena H. Zolkos,
who reviews studies made by Phyllis'Blanchard in 1928
" and by Donald D. Durrell in 1932. Miss Zolkos' data
show that frustations tend to exist in childreﬁ due to
their sense of inadequacy in reading. Miss Zolkos
claims: that the teacher must study the total develépn
ment of the child and concludes that the emotional and
personality problem "cannot be met ade@uﬁtely until more
‘studies of ﬁhe emotional and physiologieal factors as-
sociated with the learning proceaamhavé been‘madec"g )

Mot ivational factors in reading are substanti-
ated by Albert J. Harris, who says that the teacher's
role in remedlal teaching is to motivate the child and
"$o guide the learning situation in such a way that the
motivation 1s sustained,"l® This impliés a way to change

gﬁelena H. Zolkos, "What Research Says About
Emotional Factors In Retardation in Reading," Elemen-
ary School Journal, VI (May, 1951), 517, .

10)1vert J. Harris, "Motivating the Poor Reader, "

- Education, LXXIII (May, 1953), 566,
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the child®s attitud@.tdwafd reading. Proper motivation,
according to Mr. Harris, is based on 4 simple principles:
(1) the learner must feel accepted, (2) the learner must
see success, (3) the learner's interest must be kept
high, end (4) the learner must feel his problem is his
own, . ' | |
The philosophy of the”pr@ponents of the indi-
 vidualized reading technique stresses that children
assume self=direction and seliacontrbl as.they mature,
This technique advoecates a wide variety of books, wide
range of levels in reading materials, and each child
with a "book of his own" plan, A_commﬂnu”word basket"®
1s shared by those who need 1%, and personal records are
kept of all reading. A general "sharing time" gives
opportunity for both group and,iﬁdividuai,gro@th. The
individualized approach claims tabeliminat@ those pfeSe
sures and tensions that are neededwtowmeétvstandards of
group or gradg‘levelse Results of individualization
show the psychologlcal effect as good, reading speedvina
dividually aeceleratedﬂ,chlldreawfavor;ng,this methoq,
~ and the reading of more materials., Under this type of
instruction, "forty to. eighty pagesuwerélread ; day as
compared to eight or ten pages read under group teache

.ingo"‘-ll

N -
lFrancis Maib, "Individualizing Reading,"
Elementary English, XXIX. (February, 1952}, 89,
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Actually meeting the needs of the individual
pupil challenges the teacher to give more than lip

service to the axpreésion_."total.qhild development."



CHAPTER IV

METHODS AND CLASSROOM PROCEDURES OF THE
 GONTROLLED EXPERIMENTATION

Planning & reading program in which sachipupil
could grow and develep presented the problem of pro-
viding the kind of situatiom in which %his.grewth could
be observed and recorded. Under ﬁhe premise that eash
pﬂpi}QWQuld indicate some kind of change during the
_ yeap,‘it seemed ad?isabla th@t‘seme_egntrols be estab-=

 11sh@do This would held constant a few factors about
. :¥he pupil in order te record the movement desired «=
namsly reaaing growth and behavior chapge. The most
feasible technique for this type of study seemed to be
that of controlled experimentatioen.

Controlled experimentation in education is
recent in origin. Early attempts to use the experi-
mental method were hindered by inadequate control of
the educative faetors.involved and by the laek of in-
struments for measuring pupil capacity and aehievem@nts'
Investigatiehs between 1894 and 1897 marked the develop=
ment of the concept of control of experimental condi-
tions. The work-@f Galton, Cattell, Binet, Terman, and
Otis provided measures of pupil ability for use in
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securing groups equivalent in terms of intelligenceé
Later Thorndike and Stone pionéered the movement toward
development of instruments for measuring pupil achieve-
ment.

Educational experimentation can be defined more
specifically: | ﬁ

"Experimentation® is the name given to the
type of educational research in which the investi-
gator controls the educative factors to which a
ehild or group of chlldren 1s subjected during
the resulting achlevement. o . o In the simplest
type of educational experiment the investigator
seeks to evaluate the influence of some one edu-
~cative or “experimental® factor on a single group
~of children, He must start the experiment with
‘some measurement of the initial attainment of the
children in the trait of ability to be influenced.
He then subjects the group to the experimental
factor, such as & particular type of drill mater-
ial in arithmetic, for the duration of the ex-
periment. At the end the investigator applies
the final test for the purpese of determining the
galn in achievement that has resulted from the
application of the experimental faetorala

This experimental method represents John Stuart
Mill's priheiple of ressarch known as the method‘df
diﬁférenee, which notes the effesct of a single variable
}appli@d to one situation or group but not applied to a
_eomparable s%tuati@n or eQuimg&ent.greupe. Hoﬁéver, this
principle must be kept in mind as an,assumpiien which

probably 1s never actugliy fulfilled in concrete situ-

120o V. Good, A. S, Barr, and D, E. Scates,
The Methodolegy of Educational Research (New York:
Appleton-Century-Crofts, Inc., 1941)9 1X, 485,
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ations. Certalnly, when dealing with human beings,
many uncontrellable variable factors are involved.
It must be recognized that the so-called law of the
single variable is a'theory and not an accomplished
fact in any educational investigation of the experi-
mental type. '
| This study views the definition of the experi-

mental method more broadly. The principles of comtrol-
led observation considers the many repeated observation-
ialltestings and growth investigations as types of ex-
pehimentation, Many educational experiments are con-
ducted in the classroom where it 1s possible to work
with a group of childr@n’aé individﬁalae One of these
group methods of experimentation is the @ne;group tech=
nigue:

In the one-group experiment & single identifiable

factor 1is added to or subtracted from & group

{or, occasionally, an. individual) .and the resulte

ing changeg ir eny, is measured, '

| Oneégrdup experimentation is the simplest of
all @xperiment&l methods and the most feasible for
| elassroom mgegibut one has o be aware of possibilities

for error.

: Tyrus Hillway9 Intreduc@;onwtouﬁesearch
(Beston: Houghton, Mifflin Cc., 1956), X1, 1
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With the factors of pupils, teacher, and the
school setting as=comstant, the only variable
present is the experimental procedure, and, of
course, such change as takes place in the group

or teaiger with the passage of time with matur-
atlion. ,

Extreme care must be exercised in making certain that
no other factor, such as the téaéher3swenthusiasm and
desire for good results or the addad;hgurs of instruct-
ion, affects the result.
. The essentials of the one-group method are:
1., An initial test, the. application of an
‘experimental facterg and a check on the
results. . .
2., A second preliminary test, the appli-
. cation of another experimental factor,
and a check on the results.
3. As many other cycles of preliminary

testing, experimental procedure, and
end testing as. are degired 1o

Development of the Program

In the spring of 1955, 4 second grade teachers
of the Main Street School of the Shelbyville (Illinois)
Community Unit Schools, District Number 4, presented to
the_administratian,thavfollowing.questi@n: VWhat per-
tinent information, if anys,eoﬁld be rbund concerning
some of Main,St:ee% Seheel’s primary.reading problems by

14606d5 Barr, and Scates, op. qgﬁg; pPe 492,

.lslbideg po 5959
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establishing an experimentel class of teacher-selected
ehildren‘or'averags and aboveuaverage;1ntelligénoe and
‘with individual reading problems? Administrative ap-
proval waa.granted°  With the”adﬁinistrative appointe
: ment,ef one,of.the-second‘grade.teachera as the in-

structor, the planning for this class began.
| Each of the 4 second grade teachers selected
from her class those candidates who met the requiremehtso
Initial selection was made on the basis of results fro&

the Lorge-Thorndike Intelligence Test, Form A, Nom-verbal,

end through teacher evaluation as to individual reading
probiems, with_gggg%ggl and emotlional aspects..of each
~ pupil considereggu Hg%special designationwas: given to
this g1a$s. To.all, it was %o be simply: one-of the 4
third grade classes at Main Street Sehool, :
On the opening day of school in Septembér, 1955s
of the zovchildﬁen E%eviously selected for:this . program,
18 were enrolled, 2 having moved out of theé“district.
One girl, recenﬁiy moved into the district, was assigned
deficiency. Thig'séﬁay does not include this pupil.
Thirteen members of the class were boys whose
ages ranged‘étﬁhéwtime from 7 years 11 months to 10 |

years. Five wefé'giris'with ages/ranging from 8 years
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1:month to 8 years 8 months,

Home and Socio=Economic Data

Eight boys and 3 girls have brothers and/or
sisters older than they; five boys and 2 girls have
" brothers and/ér sisters younger, Six children, 4 boys
and 1 girl, 1ive on ferms, while 9 boys and i girls
live in town. Of the 13 town children, 6 have motheré
who work and whose fathers are @mployed as furniture
salesmen, échool jenitors, insurance salesmen, or day
laborers. Of tgﬁ pg@gining 7 tdwn”childranyyggs@,mothers
are not employed, 2 have fathers who own their own busie
ness establishments -- a tayern.and,a-ngtionallyaknowp
hair pin and hair net‘factory,.,The_remaining 5 fathers
wﬁo aﬁppert their familles in town are employed as
weekly wage earners &t the farm machinery'pléfit; hair
pin_faetory, or ‘with a local contractori’

A soclo-sconomic breskdown of thé 13 town child-
ren (purely subjective on the part of the authérj could
be: 1 = upper éi&éa;:s - middle class, 'and’ 6’ lower-

‘class. Of the farm children, 3 families own their own

land, and 2 are tenant farmers.
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Intelligence Range of Class:Personnel
To substanﬁiaﬁe the results of the Lorge-=
Thorndike Intelligence Test given the preceding year

and to check the previous teachers®! selection of pupils,

each child was tested with the Wechsler Intelligence

Scale for Children. The results were as follows:

1. Average L : ‘
(90-107) 10 pupils (6 boys, 4 girls)

2. Bright Normal _ ‘ 7 s
(110-115) ¢ pupile (3 boys, 1 girl)

5. 8uperior ~ = 4 pupils (4 boys)

(123-125)

Reading Range of Class Personnel

The second grade teachers reported tnat the
range in reading of their respective candidates w&s

1,0 to 2,9. This was ‘based on grade levels.‘ e

DGSGriptien of the Glassroam- ¢“_;

% The room to whieh this class was assigned had
is new=type m@vable desks and ehairss 2 round work
tables, seating 3 to 4 pupils, 1 rectangular work table,
a book cart withwzvdouble shelves, 3 efficient celiling
lights, 2 wall-length chalkboerds, adjusted €0'Zti'§e
geight of the average third grade pupil, and 2v1§rgo
bulletiﬁ boérds.' One hundred and twenty-five library
books were purchased, chosen on the baais ‘of ‘the- pupils“

individual reading interests, as well as for the levels
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of reading difficulty. These were supplemented by
borrowing, for several weeks at'aﬂtimes_library books
from other primary classes, Supplemeéﬁéry readers

were available and accessible to the puplls at all times.

Classroom Procedures

Pupils® standards for reading achievement, --

The opening week's orientation acquainted the pupils
with their classroom, its equipment and materials,

~ -especially the library, and with the daily reutin@ of
;;classwcrk. In order to establish acceptable clasaroem
'”behavior and primarily to promote and develop independ-

‘ ent individual work, standerds were suggestﬁﬁ, discussedg

‘&and eventually accepted by the ehildrena A primary , f“§¢
fr’quisite for acceptable behavior was that each person
: would be constructively busy. -
Daily instruction in regular thié& gr&de*suﬁjec%s

-= reading, arithmetic, spelling, writing, language arts,
dictation, social studiesa health -and safety, artg and
‘music (2 times a week) -- served as a framework for
carefully planned reading activitieso These activi~

tles were utilized to stimulate.each pupil to apply to
the best of his ability éechniques?lsarned‘inrgﬁa sub-
‘ject area to anegbér‘subject area.

As an outgrowth of a language arts ‘unit on
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"What We Want to Get Out of Our Reading," general
'Standamds“qf,readingladhievem@nt“were,de&eleped by
the“pupilse,.These,standardswwerewpogted on the bulle-
tin board to serve as anievgluativeuguidewfor,growth
in independent reading: \

l. Read for details.

2. Read to know yes or no or to prove or not
prove & statement. _

3; Read to know familier words and groups of
~words quickly and accurately.

4., Read to work out words by ourselves.

5. Read to lknow the order of events in a story
or boak. '

"6, Read more rapidly silently than orally.
Reading test administration. == To help the

pupils achieve the above standards in reading, the
following tests were administered to determins each
- pupil's level of achievement: . o

The Gray Oral Reading Check Tests, Set II, were

administered tomyévegl what partigulér and_gggc;fic
difficulties al% the pupils had in the area of oral
~reading. Since these tests indicate progress of: in-
dividual pupilSsingrate,andMaccuracy;indﬁhe&gnalgreadn
ing of three increasingly difficult paragraphs at 5
intervals, these teésts were given on Septembér 239119559

November 15, 1955, January 10, 1956, March'l, 1956, and
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May 10, 1956, Accurate timing was made of each pupll’s
reading. Planning made it possible for each pupil %o

be administaréd each test byt he same teacher underaqhe

same. conditions.

The Gates Advanced Primary Reading Test, Type 2,

Parggrgph,Readingg'was given for its over-all value in
‘showing a pupil's ability to do iﬁdepend@nt reading of
a rather rigorous sort. This test was administered
twice during the year, onéewan~SeptambeP 20, 1955, and
again on April 19, 1956@ The identical test was given
for 2 reasons: (1) an identical test could serve as a
control, and. (2)'$his test provided a.diégnosis of the
needs of individual pupils.

The Durrell Analysis of Reading. Diffieultz was.

usedmwithwsgm@.individualw@ases;baeauae.1t présented
the opportunity t¢ observe in detall various aspects _
@f,avpupilﬁé”reading@“vItgfggimary purst® was to find .
th@,faultyﬁhabits_ig,reading»ﬁhi@hwmighﬁhb@wgorzgctad
- by rem@di&ﬁione | | |

Teachereabserved test behavior. == A,earefully

written record was made. of each pup11?§ng§§yigg§@nrimg
the initial admig;gtra?i@n.of,@ralwahé silent reading
tests. Behavi@risms;ngﬁéd were: (1) asking for help
from the teacher, (2) wasting time, (3) tryim@@ﬁépg@pya
(4) and giving Gp. A similar record was“m&ds ddring

each @wbsequentiﬁést administration,
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Areas of reading difficult « == A careful

diagnosis}was made of the oral and silent reading
test results offeaéh“of.tﬁe,leipmpilg, féir@wingﬁtne
first administration of the tests. Diagnosis was
based . on the most frequent kind of errors in oral
reading and on close scrutiny of th@ individual but
similar_err@rswmadenin“sil@mﬁmreadingo,‘Thsse tabu-
1&ted,resultsmwenewcensid@mad“imwrelatioh with the
v obéarvational,data.made of each pupil's behavior dur-
1ing initial testing period. A list of individual but
5similarwread1nghdiffigultiaﬁ»mas_astabliah@d as follows:

-1, DNon-recognition of individual wards‘in
oral reading. _

2. Substitutions ef individual words in oral
o reading.,

" 3. Omissions of individwal werds in oral
reading.

4, Below-average rate in oral reading.

So -Diffi@ulty in attacking new words inde-
. pendently in both eoral and silent reading.

6, Difficulty in eempreh@nsi@n of paragraphs
. in silent reading.

.

o . 7. Lack of confidence in both eoral and silamt
.. .. reading, particularly in silent reading.

- Specific reading teechmniques, == The following

specific reading techniques were utilized. throughout the
year. These teehniques»result@d from diagnosis of the
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areas orvreading,diffieulty:

le Since it was desired to have a common reed-
ing vdcabulary, the basiec third grade reader was used
by the majority of pupils. A,two-weeklperiod was de-
voted to reviewing some of the. selections in the second
grade.baaic.reéder..AListsM@fwreview.vecgbul&ry words
'were,madao,“Wcrd,endings,.rootﬂworda,;and ﬁofd:mean1ngs
were studied. With the use of the third grade reader,
a silent reading period was preceded daily by & 10 to
15 minute class introduetion teg&hewstory,throﬁgh a
discuasiqn.of,new"WOrdsmandipicturesghQW?itten exercises
inhroot.wafdsﬁmendings,,opposites, and later syllabi-
cation, dictionary work, true and false questions, and
complete sentence answers to. questions based on the
daily . story were required of the faster-moving pupiiso
At the close of the gilenﬁ,readingmperiad, the story was
discussed for new ideas4anﬁmhumomouswelements,muPara=
graphs of interest were read aloud. Statéments 6f fact
wére verified by oral reading. The writteéH eéxercises
were checked rorﬁééréés.. Whenever a pupil é@ﬁp%éted
the)silent reading énd the written exércisesg-free time
or. 1ndependent work dealing.withAcorrelabed reading
activities was suggestedo

N 29 Two boys hdi.eated little recognitien of the

alphabet and its sounds. The Durrell,Analysis tachisto-
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scope, word cardég oral and silent reading tests and
materials were used. This was done to bulld vocabulary
for each to read comfortably in first and second grade
books. Alphabetizing words led %o instruction in dict-
. ionary use.

3¢ Ten to 1l5-minute reading sessions for groups
of 2 or 3 or possibly 1 pupil gave an«epportunity for
~each child to maintain an individual word list for daily
study.

4, A lO-minute @anferene@'was helda@neaﬁegchf
week with each pupil te check on eutsidgﬂor\rr@a read1ng
of library books and to go over his list of individual
words. This led to instrietion in written book reports,
whieh‘wehe“kept in folders., After the teacher had
checked the book repert, the pmpilmwaswrequireﬁ to re-
check it, correcting errors inwspalling,“word ugsage,
and_grammarﬁnpfﬂ@iﬁé.gﬁeQmently requested that they might
- ing time,"

5. One day each week, Weekly Reader issues of

read their beek reporte at "shar

various levels provided eppértunity for a discussion

with 2 or 3 pupils to determine progress in oral and

silent reading from uncontrolled vocabulary $oureeso
6., Pupils selected reading partners, and with

the teacher's help, they selected reading material of
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mutual interest. Several days later, they requested
an orai reading peri@d,,wh;chAwas,followed by an eval-
uation by the teacher on comprehension through written -
or oral questions. |

The specific techniques were utilized 1ﬁ t erms
of the needs of the'individualﬂpupilsg A check on group
participationwwas mada‘aftar‘1ndiv1dualﬂwork was come
pleted in the reading workbooxo. Evaluative drill lessons
gave each pupil. epportunity to check his errors in the
written. lesson, .correct these errors, and. partieipate

in a. discusaion of the work accomplished.

Correlated regding activitiese‘mm To motivate

individual reading, stories were s@le@ted‘from-basic
regders.gf‘varieﬁs.levels.Qf,difficulty, enclosed in
attractive covers, and placed in the elasggéggg;gbrérie’
After discovering each child's interests:and hobbies,
poems and stories were read AIoudntg_him and his class-
mates. FEach week the pupils were guilded toward making
an individual néwspaper which included such“&¥ticles as
PWhat I Have Read, ‘Heard, Done, or Seeni": Gccasionally,
2 or 3 pupils were chbosen to dramatize & story -they had
read together., 'This led later to small groups, partic-
ularly boys, acting out original playlets,.In art classes
pupils were urged to make.covers.fcr,writteﬁ~book reports

and original book jackets for stories and books they had
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read or had had read to them. Health and safety stories
l,motivated.some pupils to:makewﬂfilm.strips” with appro=
priate words and pictures. A élanned.boexésharimg %ﬁmel
allewe@ pupils to explain orally what & hey werewr@adﬁgg@
During,thévsecond semester, this was folloﬁé&@fér @ne"
ﬁajexitjwbywwritteﬁfﬁe@k.rep@rmseA One of”thé bulletin
boards was reserved for any pupil who desired to post
questions,or.Sﬁgtéménts regarding a atoryforfbookolwxhis
bulletinﬁboardﬁaisa'displayedupupils@ chalk’drawings,
paintiggsg:andfgrigiﬁalusketshes.mwAﬁ;eﬁ?élﬁﬁé§ﬁévaila
able at all times to any pupiluwhoﬁféltfﬁﬁéiéeéire-Eo
expﬁaas.graphi@éilymﬁhatmhemhadwreadeE,Insﬁﬁnéﬁibn in
how to do word 'pzﬁ'éﬁi‘éma in arithmetic was éofrelated with

how to. be aware or words that tell or 1mply ‘Ehe arith«
metical method to be used. This activityiecreated in-some
of the pupils gﬁ‘whenfawarenaashfor.thi&f&iﬁ&@@ﬁirea&iﬁge”

Observatienal Record to Check Behavior,Cthﬁa
~ In the Area’ of Se 1 rH .

To keep‘as aecurate a recovd aﬁﬁﬁeééibiééofi

pupil ch&nge in th@ ‘area of selfnconri@enee m@cesaitated

during the daily silent reading p@riod

daily "shariing ‘time" ., A weekly silent reaéim}g&c@ﬁ“t snem??‘e@% '

f@@@afpﬂﬁﬁ%

s the basis for recording the number of £
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asked for help with words. The planned "sharing time"
‘aff@rded.pupils the oppertunity.te.demonétrate'a new
“toy, talk ébeut a8 trip, relate anuexpénienes, and speak
on an original topiec. This time also gave the teacher
‘the opportunity to record on & weekly check sheet, a&s
objeetiﬁely,aa_pessible,Mbriaf“&m@edetgl tébuiati@ns
of the number of times & pupil velunteered to ahareg
what he shared, and how he shared,
In‘order,h@%@n@@k;ﬁhe_validitymandureli&bility
of this experimental prograem, particularly the reading
techniques used, 2,Qriteniamware”satmupz,HItwwag,gssumed‘
~that (1) comtinuous planning for individual differences
and (2) flexibility of classroom procedure would allow
for’éréwth_and development through'm@tivationai learning

experiences.



CHAPTER V

TABULATION OF THE FINDINGS AND
INTERPRETATION OF THE RESULTS

One®of the main preblems confronting the
experimenter of the oneegrpup_technigueuig the
interpretation of the degree of difference in gain
dr change in the group or in Ehe,tndiv;duglgf It 1is
 possible to analyze critically the sgndit;onsiqf‘ﬁhe
experiment which are to effect the gain or change.

It is necessary to estimate the allewances that should
be made for imperfections in the data. It follows
that the interpretation of a relatively small dif-
ference in gain must be somewhat umcertain. "When
the difference is relatively laige, dafinite con-
clusions mey be justified, but evem in this case they
.mggy_bemrestricted to the conditions ef the experi-
aento"ls :

' The hypotheses of this experimental study |
g?g; H(l)“thét children of average and above-average
1p;e;lig§n¢ekdo have individual but stmi%&r pa&&ing_
problems, and (2) that with the rﬁm@§al of these pro-

blems observable behavior change may take place. The

16 p1d., 513.
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areas in which the problems were to be eliminated
were: (1) in silent reading in order to increase
growth in independent reading, (2) in oral reading in
6:derﬁto increase rate im reading and,promote accuracy
in reading, specifically through remediation of non-
recognitions ofiwords,_substitutions of words, and
omissions of words, and (3) indirectly in pupils?
behavior change through the increase in the individual?®s
‘self-confidence. -

| To‘determine a possible difference in gain in
the area of silent reading, & ecerrelation was computed

onutwpﬁg§g3urabielunits; reading ages and intelligence

qugtientsob The’férmer were . derived”fﬂwm the Sgptember

taken ‘from the scores of the individually administeredc

Wechsler Intelligence Scale £@?7q%ﬁ@@pgg}**@@?iéﬁatiénég

'computedbbﬁ theﬁrﬁnk¥order methed, in@$@§ﬁéfﬁﬁé’Septf

‘ember relationship between resddnguagesand:diitelligence
quotients of the 18 pupils te be ,38. The April re-
lgtiogship between;the:same measurable @nits isngége
The improved corfelation appears to be the result of

a gain of 2 years l.mpnthgin the rggding age mean of
the group. Therefore, it may sefii reasonable 4¢" state

thet this particular group of 18 pupils of average and



33

above-average intelligence tended to manifest in one
school year, when exposed %o individualizedjremedial |
reading techniques, reading improvement compatible with
their mental abilities, |

Results in the area of oral reading are taken

from the five Gray Oral Reading Check Tests, Set II.

The standardized scores at mid-year 1ndicate that an
'average third grade pupil reads at 63 seconds with no
more thaaas.erpqrse Table I tabulates for each orrﬁhe
;@ﬁpupils‘thgﬁratefof reading and~thé‘numbgr“of errors in
ﬁhe five tests, Figure 1, using individual lines for
%8ch pupll, shows that® in.rate.of reading the majority
of thé 18 pupils read. crany at a slower rate than the
established standardized scores. One factor partially
responsible may be that during the year in all individual
'1nstruction emphasis was placed on accuracy of com.pre° L
hension, rather than upon speed. Figure 2, again us;ng‘
individualﬂlingsa substantiates thisﬂpossibility by '
indicating that {:he majority of the 18 cases read with
.3.or,lesé err@rs:atwﬁid?yean.' ‘
Determining by correlation group gain in silent
reading apd_picturidg individual progress in terms of
rate and accuracy in oral reading do not reveal what
personality or behavior change has occurréd within the

individual., Since this study is much concerned with
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Se
4,
s,
6o
7.
8,
9,
10,
11,
12,
13-
14,
15,
16,
17,
18,

Pupil
Larry A.

Virginia

Stevie
Wayne
Lois

Perry

Linda

Stephen
Charles
David

George

Laryy P.

Richard
Deﬁnia
Sally
Jimmie
Darrell

Pat

Sept.28  Nov,

. TABLE T

Set I

15

‘March 1

240 40

180 8

860 .20 ..

90 9

90 15

170 9
180 6
180 17
90 9

180 18
90 7

180 20

180 15
190 11

90 7
150 7
180 7
240 17

205

100

225
80
100

70

80

110

85

125

95
s
190

80
55
70
175
225

17

3
20
90

10

6

6

13

8

8
5

‘110

Jan. 10
210 51

150 1

=
©

185
75
70

110

160
153
115

95
180
195
155

70
105
130
165

100
%0
. 115

N 0 0 B O KOG G OO BB KW

225 63
100 0

190 10
95

140
 95
150
150
160
7S
95
115
130

115

85

'O O ;MW O W O K B O O K & O

- 4

Mgl 10
215 SQ
70 0

(4]

80
80

80
83
70
s
80
95
125
80
34
42
65

M O O W & o K~ 0o 0 W G O K W

75

Mid=-Term Standard Scores:

&
Rate (R) - 63"

R E

R E

R E

Errors (E) = 3
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- Sept .28 Nov.1l5 Jan.,1l0 March 1 May 10

60 ' /\ "
/ .

58

50

45

40

35

30

25

20 f

15

10

0
Errors

Figure 1. Individual Perfermance on Gray Oral
Reading Check Tests; Set II. W e
Standard Score: Errers = 3,

L:
correspond to names of pupIls disted in
Table I.




340
320
300
280
260
240
220
200
180
160
140
120

100

80 1

60

40

36

Sept .28 Nov,15 Jan,.10 March 1 May 10

\

A

F%igure:zg Individual Performance on Gray Oral

RéédihgﬁcheCIHTasts,Jset II. Mid=term
Standard Score: Rate = 63", Line numbers
correspond to names of pupils listed in
Table I.
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the latter aspect, the four representative case studies
Which follow may reveal some significant data in the

light of the hypothesis pertaining to behavior chméees
in individuals, These case studies are chosen arbi-

trarily for two reasons: (1) to represent two cases
which indicate no growth, and two which do show growth,
and (2) to point out specifiecally what happens in each

casse
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Four Representative Case Studies

The Case of Stephen

A, Hem@‘Bacﬁpy@u@d@ . Stephen has 2 older

brothers and 2 older sisters.  0mernother is serving
in the air force, and ﬁhe>@thmwwis;&mj@éibnfinihign:sam@@le

His 2 sisters are in junior high

.8c¢hool. Although the
father owns hisfgwn f@ém, Sﬁe@h@m?s.winter_eleﬁhing was
inadequate, Apparently there is é.eanrlict.betweea the
parents éonegring what is best for the boy. .This‘cohm
flict wes dem@nstfaﬁbd'when,ﬁm@‘writer attemptéd to
arrange for a conference with the paremts. A letter
sent to both parents brought only the father to the
school, At.%his.cenﬁemenee he stated frankly that the
mother "spoiled" the boy, neglected his eclothing, and
maintaiﬁed,ne diseipiime.aver him in personal habits.
The,father wanted Stephen toiﬁave_spegifi@,rarm.choresg
ﬁﬁdé.homawork at night, and go to bed at a regular time.
Phe mother never visited the classroom,:although she did
write.z.letters‘indicating‘har deairg to cooperate in
.dealing,with.stephenvsumeading.probieﬁso

Be Persogalﬁbatae‘oa

1, CA: 8 years SWanths,ASepte&bérp 1955

2o Wéiggte 64 pounds, September, 1955
=" 70 pounds, May, 1958

3e Heighn 4 ft. 4 in,, September, . 1955
4 £v, 8 in., Mays 1956
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4, Vision: Normal

5., Hearing: Stephen’s health record indi-
~cated bad tonsils.. On September 12,
1965, the school nurse checked his hear-
ing and found a high degree of hearing
loss, especially in the left ear. A
letter sent to both parents reporting
the matter brought no response. Three
tests jthereafter, each showing a pro-
gressive loss of hearing in both ears,
were r eporged to the parents. A tele=~
phone call from the nurse to the mother
in January brought & promise that "some-

- thing would be dome." Stephen was out
of schoeol during the last week of April
because of his gonsils. On his return,
he was found to be almost totally deaf
in his lefit ear and still suffering
from an € e. .. This condition con=
tinued until the clese of sehool,

6. Absences: . Bad tensils ecaused Stephen
to be absent 5 1/2 days out of a total
of 185. (In fir ,-Ne was absent
19 days; . in second grade, 10 1/2 days).

. c.

Intelli eng@ Test Q”@g@ -= The Weehsler

Intelligence Scale for CniLane as given in September,

1955.N.Follawing are the results:

Verbal Scales = == 92 (low) average
rerformance Seale: 97 average
Full Scale: 94

Ehié scale showed the verbal test age equivalent in
general comprehension %o be 5 years 2 months. Another
weakness in the%ygrbaluaealg_Was“seen:ig@the.area of
arithetie‘with?a"test‘age‘@quimglént off7 years 6

. months.
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D. Reading Test Data. ==
1. The Gates Advanced Primarl Reading

Tests, Paragraph Meanin
8. Septembor 20, 1955

» indicated the following:

months
months
mpnths

8 years
ding Grade: 2 yedrs
] Reading.A;g\ ¢ 7 years

be A.,;Z’Ll }gs lﬁ@@@

oW ;m

CA: 9 years 0 months
Reading GPFade: 3 years 2 months
Reading Ag;lz»giﬂ 8 3 8 months

. Bs. The Grag el R

T VR

Set II, mdieated rate and e),;r@f" ?;avs fell@wse

ding Check Tests,

a. September 25, 53 R-=180 E-=17

be W5 1985 R--110 E--13

561 Re-160 E--3

R=~=»115 B==0
5. Pirst grade bewht ses

cated average achievement,

- E. Teacher Obser: _t“iens 5

teacher noted interchenge of ingh

d. This carried over inbte ecul nge S :
indicated confusion with the Wk @,tkmeiamal@ility
to work out words independent nd the ecemplete over-

looking of endings of ed 1in ereald readingo
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_F. Observations of Behavior. -- Stephens's

low voice and almost inaudible answers to questions
improved by the middle of the year, In the silent
reading period, he worked diligently and at times too
quickly. .A check on comprehension by asking him specific
questions indicated & vague idea of what hé had read. He
was handicapped in explaining concepts of what he had
read by his leck of vocabulary. The Wechsler Scale

had indicated a slight wealmess in vocabulary which per=
sisted s the year progressed. On checking oral resding
1t was found that Stephen had no conception of the sounds
of endings of ed, d, and ing. Remediation throughout
the year failed to.remove the problem completely, pro=
bably due to his inebility to heer sounds. He was
anxious. to write book reports.and OO@Plﬁteﬁ 7ina
creditable manner by;thgwenﬁ'9§ the”yegr,::He would
not share his_reports‘by reading th@@~§IQQQ‘; In re-
checking his corrections through oral_rgadingg>;t was
found that he stil; overlooked endings o£ words.
In‘Escember, Stephen beg&n to participate actes
1vely in the reading of written exercises after silent
reading and volunteered often to take the lead im board
work for word drills., However, from April on, he pres

ferred to remain at his seat and to busy himself with
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written work in preference to oral worko |
N During his more . active p&rticmpation in read-

ing aetivities, hils classroom voice wa; loﬁd and clear.
ggwﬁggy;pr;dgnin,spelling words aloud after & formal q
spelling test. Toward the close of the yearg‘gowevarg
he was withdrawn but kept actively busy wiﬁh\dic%ione ’
~ary work, book reports, writing descriptive paragraphs,
working arithmetic problems, and practicing‘penmanshipe

~ Stephen volunteered 2 times during "sharing
time" and spoke briefly about experiences-he had-had

on the farm, o - ipbive e

~ To some degree, Stephen's work and 1ts quality
was. influenced somewhat by his physieal condition. ‘Had
his tonsils been removed, and had he sensed more security
1?~bi§wh?@9?a?9§baP§ he;m;ght,hgvemshown,morg progress.
It was surprising the. commendable work he did,not only in
- reading but also in the other subjects, despite his handi-

cap.
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The Case of Larry A.

_A. Home Background. -- Larry, whose parents are

tenant farmers, has 2 older brothers and 1 younger sister.
Only slight cooperation existed Between the parents and
the school on Larry's behalf. f$his pattern of behavior
was consistent with the other @hildren as observed by

the parents' attitude t@ward Larry°s brother in fourth

grade. This older boy we&@_-]ﬁa«;@g; braces because .qf polio.

The braces heeded to be adjustied periedically by a
doctor in Springfleld. Only thirough the repeated urging

of the school nurse did th@ pewents take the boy for the
mecessary adjustment. Those #rips, paid for by the
school, became for Larry and his. b}@@bh@rs and sister

pleasure outings which mxe@lﬁif‘t%ﬁ@ﬁ{&@m@@‘ frém school.

Requests by the teacher brwught ,,

face-to-face conferences wiﬁtgi_

was usually that there wag jet

reading. lLarry took readim

ways reported the next daytﬁb.aﬁ: ke Wagﬁéihed TV until he
had to go to bed., | |
B, Personal Data. ==
1. CA: 8 yesms. Q'memﬁms@ S@ptember, 1955
2. Weight:

de Height.
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4? Vi§iqn; Normal

5. Hearing: Larry was greatly handicapped
by bad tonsils, which became progressively
worse until his parents, after much
urging, consented to have his tonsils
removed on May 28, 1956. Four hearing
tests administered by the school nurse
showed increa8ing high degrees of hearing
loss in both ears at normal speaking

- range.

6. Absences: Continued colds'and sore throat
caused 18 1/2 days of absence from Sept-
ember to February and 17 days from Febru=
ary to May 30, 1956, Total absence was
35°1/2 days out of 185 school days. (In
first grade he was gbsent 24 days, in
‘aesond“grade, 17 days.)

Ce- Intelligence Test Data. == The Wechsler N
Intelligence Scale for Ghildren was given in September,

1955..,Follbwing’gre‘t@e_resulta.

VerbélAScale." 94 (low) average

Performance Scals; 118(high)- bright normal
Full Scale. | 106 i

This scale showed thg pgrgormance4test age equivdlents
of 15 years 6 months, 11 years é months, and 1l years

6 months, respéctively, in the areas dealing with the
assembly of objedﬁs,.teiling‘stories with pict&resy and
pointing:oﬁt missing ﬁarts in pictures. Weaknééses are
indicated in verbgl areas of general information and-
arithmetic reasoning with:tgsﬁ age eéulvalents~of 7

years O months and 6 years 11 mdnths, respectively.
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D. Reading Test Data, ==

1. The Gray Oral Reading Check Tests, Set II,
indicated,rate.and errors_as_rollowsé ( ’
a. September 24, 1955: R-<240 E-=40
ibe November 15, 1955: R==205 E=~l17 -
¢, January 10, 19566: Ramzl@ Ee«5l
4. March k9,1956: Re=225 Ee==63
6. May 10, 1956: R-=215 E-=60

2. The Gates Advanced Primary Reading Tests,

Paragraph Meaning, indicated the following:

&8, September 20, 1955 _
CAs 8 years 4 months
Reading Grade: 1 year 9 months
Reading Age: 7 years 2 months

b. April 19, 1956 |
CA:. L 8 years 1l months
Reading Grade: 2 years 0 months
Reading Age: . 7 years 3 months

3. The Durrell Analysis showed him to be un~

familiar with the alphabet and sounds, placed him in pre-
primer‘levaluin;oral_readingg primer level in silent
reading, and below first grade in word recognition.

| 4, First grade basic reéding test indicated

low a@hievemente
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E, Teacher Observations. == The second grade

teacher noted a lack of knowledge of c¢onsonant sounds,
confusion of look-alike letters such as b for b or d,
total inability in oral reading, total inability to

apply and use spelling words in written work.

 F. Observations of Behavior. -- At the begin-
ning of the yoar, Larry showsd desp emotional reaction
toward reading periods. His pretense at reading ceased
sbruptly in October when one of his classmates inadvert-
‘ently commented that Larry was reading with his beok up-

side down. From that time on, he requested permission

to "paint some pictures" of what some @f'his,elasgmaﬁes
were reading, He wanted to do this during the silent
reading.peried@'“With.ﬁewﬁexgep@i@nsguh;g_pigturgs‘
dealt with the story in the bagic;readerg From the
prefatory discussion of the story, he gathered enough
@nﬁgrmatipngbgppgrentlys to paint his cengept;§g~of th@/
characters and their actions, Near the end of the year,
he somewhat reluctantly sccepted the repeated proffered
help of some of his classmates in writing on his picture
the title of his illustrated story and the names of the
characters. He permitted some of his _Pictures":’tei_be. ,.
pos{zed on the bulletin board, whereas at the beginning
of the year he allowed few péqp;e tq_see his work,

always taking the pictures home.
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 Three times during the year Larry asked to
speak at "shaning tim@" Eaech time he presented a
puzzle, a game of guessiag the number of kernels of
corn he had put in a jar. This idea was nét original
with him‘e‘ . .. . . . .

Regardless of averagé sknft%:al,liigence » Larxvy re-

mgineé.?f?ti9ﬂiHWViPtual%y all &tb jee He made

script most of the time, E : X
advance in arithmetic but ozifp y p@g.b‘léms that
appeared out of reading»caﬁ%é @ @@@mb1e with
directions. He is retained i % |

parents' request, he will be pilak
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The Case of Virginia

A. Home Background, -- Virginia has one sister

in second grade end one brother pre-school age. Virginia's
father, who is general manager of the local hair pin
factory, is a member of one of the old line families

in this community. The family's interests not only

own this local factory, but extend to one of the two
banks, farms, and town real estate. Virginia's mother,
also from this community, made what local oldsters call
"an excellent msrriage", The family lives uwnostenta-
tiously in a modest but comfortable ‘home which reflects
keen interest in the three childreno Within a demo-
cratic home environment, Virginia's interests are st imu-
lated and her leisure time well channelled. Planned
trips to Chicago and St. Lduis’for pieasure became toward
the close of the year more educational in purposeo% -
Virginia's mother, serving as president of the PTA, always
found time to visit school and was always greeted glee-
fully by her dgughter,: The father, too, made periodic
calls to the elassroom.: Doting grandparents géparently
have not "spoiled” Virginiaj she is friendly and out-
going toward all her peers. She invited all her class-
mates to her birthday in August and to ascertain they
would all come, she had each write his name amd address

and telephone number so she could follow her verbal
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tnvitation with & written one. At the beginning of
school at conferences with the parents, 1t was‘n9tqdv
thatithey recognized Virginia's reading problems, and
they were concerned over what they called her "epathy"
toward school and learning. They were particularly
cencenned about her lack of.voeabulabye

Be Personal Data, ==

1, CA: 8 years 1 month, September9 1955

2o Weight: 64 pounds, September, 1955
68 pounds, Nay, 1956

3. Helght: 4 ft. 5 in. September, 1955
" 4 ft, 5 in, May, 1956

4. Vision: Normal
5, Hearing: Good
. 6, Absences: "Absences were inrrequent because
, - of 1llness. The majority of the 11 1/2

days absence was due to trips .or extended
vacations. ,

C. Intelligence Test Data, == The Wechsler

Intell;gence Scale for ﬁhildren was given in September,
1955, Following are the results:

Verbal Scale: = 106 (average)
Performance Scale: 107 (average)
Full Scale: 107 :

According to this scalg,_sprengthrin general information,
in the concept of similarities, and in quectrassembiy~
1s seen by age equivalents of 11 years 10 months, 9 years
10 months, and 10 years 6 months respectively. A weak-
ness was;notedrin‘yqoébulary with a test age equivalent

of 7 years 6 months.



‘Do Reading Test Data, ==

1., The Gray Oral Readi@g Check Testsg Set 119
~ indicated rate and errors as follows:

a, Sgptembgr_?S,ilQSS: R==180 E--8

b, November 15, 1955: R--100 E=-3

Co JanuarXYIQQAIQSé: R==150"" Ee=1

de March_1,71956: Re==100 E=~0

e. May 10, 1956: R==70 E==0

2. The Gates Advanced Primary Reading Tests,
Paragraph Meaning, indicated the gollowing:

8. September 20, 1955

CA: ‘ 8 years 1 month
- Reading Grade: 2 years 5 months
- Reading Age: 7 years 10 months

b. April 19, 1956
CA: " 8 years 8 months

Reading Grade: 6 years O months
“Reading Age: 11 years 10 months

~ E. Teacher Observations. -= The second grade
teacher indicated that Virginia's manuseript writing
was laborious, her oral reading hesitating and word-
by-word, her silenf reading negligiﬁle‘and spasmodic,
Little or no independent attack upon new words was seen
because of the pupil's "complete disinterest". Thé
non-recognition of simple basic sight words was ob-

servable.
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Fg' Observations of Behaviore_«o Virginia‘s

1ethargy and apathy, which appeared to be dullness,
persisted until the middle of November. During this
time, she dutifully and laboriously read word-by-word
daily from the basic reader, skipped many words in silent
reading, and showed slight resentment in keeping an
individual'word list. _ﬁelp in making her own-tachis-
toscope for word drill, and being chosen by the best
reader in the class as a reading partner brought about
a noticeable change.in attitudgv@owardmregding-wbichrr
carried over into other subjects. Thumb.sucging4 wh;Qh
had occurred when pressure became too strong,}gradually
dissppeared. |
Virginia became extremely active in shering time,
especially the second semester, with her interests running
to puzzles or guessing the dates of important events. An
improvement was noted in her art work, particularly in
colored chalks and wire work with original degignsr o
emerging in both media, Reports from home, at this time,.
indicated more frequent use of the local library upon
the acquisition of her own library card.

By April Virginia was reading such books as @;@g&

and the China shop, Miss Pickerell Goes o Mars, and The

Amiable Giant., Words began to hold a fascination for

her, and in sharing time she presented for her classmates’
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discussion such words as "avacado" because she had just
had the experience of tasting one. She responded well
to the "big word game" by figuring out such words as
"boomerang", "hydrogen", and "philosopher". She uti-
lized these words and others for dictionary work. ghe
insisted upon knowing what they meant, The greatest
improvement was noted in Virginia's oral reading. She
requested almost every day to read to the teacher or
to a classmate. Oral reading was one medium she had
shunned at the beginning of the year, »

_ - Virginia's case history is an example of how
home environment can help immeasurably in a pupil's

progress toward maturity.
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The Case of Richard - 7 -
A. Home Background. -- Richard's older brother

1s‘in sixth grade, his‘y@unger‘brother in first grade.
His parents, who own their farm, Richard, and his
brothers are apparently a happy compatiblé:family.
‘Richardﬂs mothgrmtakes an aé%ivg intemegt in the PTA,
the Cub Scouts; serving as a aggﬂmﬁﬁhér, andrih her
sons' educational life. She served as a room mother
this year and offered her sepvices for classroom picnies

and excursions. Richard and kg elder brother have their

particular farm chores, and e@éh tekes pride in his

animal, This spring when-f

hin up. A‘WhOlesome.aﬁt%@@,

substantiated their desine to:hemp w1th Richard's

reading problems, But there was neo desperation to make
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Richard "read as well as his older brother", Toward
the close of this year, the father's comment "Richard
sure likes to read to me from one pf my farm journals,
and he does pretty well"” sums up the parents? viewpoint
',teward readinge.

B, Personal Data, ==

1. CA: 8 years 7 months, September, 1955

2e Weig&-‘ 66 pounds, September, 1955
S 73 p@unds, May,>1956

3B Heigg : 4 £t 4 in. September, 1955
4 ft. 6 in., May, 1956

4? Vision- Normal

5, Hearing: Richard had had his tonsils"
removed in 1953, On January 25, 1954,
he was given a hearing test by the
school nurse, At this time, a slight
degree of hearing loss was indicated in
the left ear,  Another audiometer test
on January 16, 1956, showed the left ear
somewhat improved.

6o &bsences. "'Richard had a perfect attenn
dance for third grade, (He was absent
four days in first grade and 1/2 day in
second grade).

Ce Intelligpnce Test Data, == The Wechsler _
Intelligence scale for Children was given in September,

1955, Following are the results:

Verbal Scale: 121 (Superior)

Performance Scale: 125 (Superior)
Full scale: 125

This scale indicated above average abilities in all

the tests administered,
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D. Reading Test Datao =

1. The Gray Oral Reading,Check Tests, Set II,
indicated rate and errors as follows: -
2, September 25, 1955: R=-180 E--15
b, November 15, 1955: R==190 Eeas
¢. January 10, 1956:  R-=195 E--1
d, March 1, 1956: R{élsb 'Em~q
6 May 10, 1956:  R==185 E-=0

2, The Gates Advanced Primary Reading Tests,

Paragraph Meaning, indicated the followiﬁgtf
a. September 20, 1955
CA: 8 years 7 months
Reading Grade: 2 years O months
- Reading Agef 7 years 3 months
‘b, April 19, 1956 R
CA: " 9 years 2 months
Reading Grade: 4 years 4 months
A Reading Age: 10 years "1 month
Se First grade basic reading test: lndicated
. average achievemente

”Eg Teacher Observatlonse - Richardﬂs second

grade teacher observed that he had read one ‘1library book
during the second grade, His knowledge orlbﬁsiéésight
words was negligible,he confused the wh words. The

relationship words such as from, with, of),’& Were

skipped even in oral readinge He confused>k ‘ |
and ignored endings ‘of words, particularly the Ss s,

and ies.
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'F. Qbservatlons of Behavior. -- At one of

his‘firgp weekly ggnfergnsasnwithhthe“teaehgrs’R;ch&rd
discussed openly his reading problems. He seemed
primarily oqnggrneddwith.higjsiawwrate;;n reading, In

planning the initial approach to the solution of his

problems, it was agreed that basiec sight words should

be mastered, Tho following #eeks saw a slight improves

ment in word-recognition gnd wend endings, but it was

mainly routine improvem@mﬁ%

It had been noted thit ¢f all the new library

books in whlch Richard had egg§ta439w EQ_Plﬁl‘

Baseball, about & fourth gpr had attracted him,

Richard fully reallzed that,h dihad n@t improvedg

he asked what he could do to kelp himself,

flana»wgre
made for him to read evemyi: “
(first grade level)uamd~gn&v ”iﬁfﬁ@iti@g_tthquestions
ngvyvenvhvim0 »Gradually this-&@é.” w w§g;dane_at school
from books of about seeond’gf&d@.lévéiﬁ o v_ o
By this time Richard's reaﬁing,partnen‘wadeareng
the girl with no reading preblems. Their table partner

was Darrell. These three had worked together putting on
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original plays. Both Karen and Darrell enjoyed writing
book reports. Richard discovered these reports to be
"sort of fun". By the close of the year, he had comm-
endably written about 10 short reports on books varying
between second and third gradevleyelag »His reportlon

How to Play Baseball did net cover the entire book,

butrwhat he,did‘read was aceurately and intelligently
‘read. It was observed, at thils time, Richard's speed
during silent reading inth;e basic third grade reader
improved, His comprehensish, shssked now through oral
quest;ops‘becapge of his breken wrist (his writing
hand), was good.

Although Richard!s sigéed Im reading did not

do creditable work so@@ﬁ@ﬁﬁJvh Etdiglie with his intell-

igenceo



The four reéspregentative case studles indicate
that with Some individual's reading problems, no one

type ox amount 6f remedial %reatment produced either

the removal pof the'pr»V&em of* gaused & behavf@r change.
Home environment and/er poer health appear to be undesr~
lying faeﬁars that bleock the selution. tg ‘the proble& in

the'case of both Stephg

n and Lerry. In the case of

Virginias with an intellig@@@e,gu@tieﬁt app:&%imately
the same as Larry's, evidence seemingly pointsg to the
h@mefatmosphére as an aiding faeter in the removal of

Virginia's problems in reading.

Writing case stud&@@‘imwﬁhe“ligﬁﬁ_@f-phe above

evidence of the remaining 4 third grade pupils might

show indications,that»oﬁ@
or home conditions hindewr |

problemsg.'Dennis, 1ike‘R§W

and endowed with above-averagé Litélldsence. Dennis

stutters badly. He still re&@é“ x>~F£%tihg him

of him, Although he did no%'

It seems advisebls m@@n d g Eﬁ@pbéitions

coneerning a certain individu&lﬁs reading prablems and

58
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hts possible change in behavior, to place these assumpo
tions about this particular pupil within the proper
frame;_or referenee that individually characterizes f:h_.is
pupile. In theory;ﬁ it might now be safe to surmise in
the case of Virginis that a pleasant home stmosphere
plus the proper degree of home motivation combined
with individuslized classroom remediation did effect
& behavior change. But it might be rather unwise to
‘apply this same assumption to all 18 pupils in this
studye.



CHAPTER VI
SUMMARY AND CONCLUSIONS

The two hypotheses stated at the beginning
of this study were: (1) that a group of 18 selected
zhird,gradevpupils'with”&ﬁ@@&gevamd above~-average
intelligence have,iﬁdiv&@mal:bmt‘similar reading pro-
 blems, and (2) that perhaps with the removal of these
reading problems cbservable bshavior change may take
place. The process by which these hypofheses were to
be tested was through contreliled experimentation using
the one=-group teehni%pae .

Through this experifentall priogess the first

Adpter IV,

hypo‘bhesis appears te be v@ﬁ%;f%ﬁ&i,;

reading problems common te ‘al
and diagnosed. This was d@ne’wgfﬁwwﬁ

of oral and silent reading testis

gain determined by the use of the sp

techniques, TheseAte@hnigues,“@@@iﬁﬁﬁ andex

=R
TR Y
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Chapter IV under classroom procedures, assumstthat
properly used they would remove individuael but similar
reading problems and 1n“s9 doing,bring_ébout 2 behavior |
@hangee“ln,chapteruv corrcboration of reading improve-
ment is found. But was this improvement in reading
responsible for fhe,implied.observéd behavior change?
And, if it were_responsibleg;wh@nawdidwthe change take
place? Iﬁ the group? In.the.lndividual?
7 , The second limiﬁatibn:isWfound/iﬁAthe results
of greup'd&ta in the area of silent reading. These date
’as substantiated in Chapter V show a diffefencé in
reading gain of approximetely two. years. But they do
not identify the individual’s galn nor do they spell out
the overmallybenavior,ehangé within the group, Can one
be certain that the elimination of these individual
reading,prohlems,brought,aboun.a-mgfked impﬁovement in
. group self-confidence or group masurity?

The third limitation restricts ﬁhe effect of
pqssibleibehaviarJchange,.rar this particular group
of pupils, to . a review of the four representative case
studies as found in Chapter V. Two studies, those of
Larry and‘Shephen,wghawwthat"undér the cenditions
established by the controlled experimentation little
improvement in reading w&s.made.byuthése two boys and

little or no behavier change was noted, This appeared
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to be due to variable factors over which the exper imenter
had no control. On the other hand, two other case
studies, those of Virginia and Richard, show under like
conditions and with the application of similar remedial
measures definite movement toward self-confidence and
maturity by this girl and boy., Nevertheless, even in
these cases, variable factors such as home environment,
health”eonditignsﬁ response to motivation, &1lawances for
time”changa,Jandmmaturation,of\tna,partieular pupil, may
have been Iinfluencing elements in the individual's pro-
gress. . |

A general conclusion with regard to the second
hypothesis that might be drawn from this study is_that “
within this particular group of 18 pupils of average and
above-average intelligence, the removal éf‘individuél
reading problems in some individuals probably contribute
to behavior change.

This writer is of the opinion that the objective
data from the Gates Paragraph Reading tests pointing to ”

the gain in silent reading is valid in themdegree'that
they measure the individual gain of each pupils Through
observation and periodic check of each of the 18 pupils
during the year, the individuel's degree of reading gain
was substantiated by the perticular individusl's improve-

mentuin“nglated.subjegtuareasusu@huas.spelling; vocabulary
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growth, and independent writing. Creditable indepen-
-dent work in other subject areas, particularly arith-
metie, served as criteria for reading improvement.

In addition, this study may point to the faet that
another program in reading remediation with selected
pupils may show similar results, |

4 ‘ ,This.writer.ha&mlist@d‘game,macommendétions
tqpﬂfnrtherwresearchwth&twmightwvalid&tgwmo a greater

degree the two hypotheses of this study.
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RECOMMENDATZONS RESULT ING FROM THIS STUDY

ls Data secured through equating groups or
pairing individusls might give more valid and signi-

. ficant results. _The“par@llglegroﬁy.t@chniqﬁe rFather
than the oné:gfbu?,ﬁbehniqu@,might,pnove more féasﬁ%leo

2, The experiment should be continueé f@f e
period of time.suffieient t6 reveal the effect of an
extended application of the method.

3, A follow-up of the selected 18 third grade
pupils weuldibe deaifablegnVThes@ﬂpupila.are to bev
dispersed throughout 4 fourth grades.

4, Measurement of reading ilmprovement and
pupil behavior change during the experimental period
was made through standard scores and brief statistical
approximatiéns. Attention should be given to the con-
trol of non-experimental factors, especially those

relating}to the teachere
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