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CHAPTER 1
INTRODUCTION

After reading numerous articles in various professional
perlodicals and talking with teachers from all parts of the
state, this writér has come to the conclusion that there are
almost as many methods of reporting to parents as there are
teachers. These methods range from the slipshod to the very
conscientious parent-student-teacher conferences in which the
student's progress 1s evaluated to both the parent and the
student.

How best to report the progress of a child to his parents
is a perennial problem in many of our elementary schools.,

The shortages which our traditional methods permit are generally
recognized but a way to improve these conditions is not too
clearly seen, Many difficulties appear in devising new and
improved procedures. One of the most prominent is the problem

of getting parents to understand and accept practices which

are different from those to which they are accustomed. Another
major difficulty is the increased demands made on the time of
teachers by most of the new approaches., While a third difficulty
1s the lack of teachers adequately trained in the technigues

of guldance and in ways of evaluating the child and his growth.

Ruth Strang, Professor of Education, Teachers College,



Columbia University, emphasizes the vast complications involved
in the making of an over-all report to parents by saying:
"Reporting a pupil'!s progress to his parents is not
the simple thing it at first seems to be. As we
delve into the problem, we find ourselves involved
in the whole philosophy of education, policies of
marking and promotion, curriculum, and instruction."!l

In order to reach a maximum of efficiency in any new

approaches, the home and the school mast realize that they
have a joint responsibility in a child!s development. What
happens to him in either place affects his total behavior.
It 1s therefore important that each cooperate to the fullest
extent 1n working out a sultable program of experiences and
activities designed to help the child develop a well-balanced
personality structure.

Purposes of the Study
The purposes of this study are to:

l. Find what methods and procedures in the field of
reporting to parents are being used in our elementary
schools of todaye.

2. Pind effective and desirable features of reporting
now in use.

3. Set up criteria which may be of use to the elementary

1
Ruth Strang, Reporting to Parents, Bureau of Publications,

Teachers College, Columbia University, 1952 --p:VII



schools in reporting to the parents on the over-all
development or progress of their child.
Need For The Study
The relationship between the school and the home, at
the present, appears to be strained. There seem to be several
reasons for this condition. Among these reasons are the
following:

1. Some schools do not have a definite philosophy of
education and as a result are unable to have a definite
purpose behind their program.

2. Some schoolt!s reports to parents are not in harmony
with thelr philosophy of education,

3e Teachers in the ssme systém, or even the same building,
are not in agreement on the best procedure for report-
ing to parents.

4, "Schools have tended to lose sight of the child.

Too often they have been occupled with the mechanics

of their rapidly expanding program rather than with
the functions of education."l
5. The present report card was organized to fit the

condition that existed years ago when the school

program was simple instead of complex.

1

Robert O. Evans, Practices, Trends, and Issues in Report-
ing to Parents on thne Welfare of the Child in School. “Bureau of
Publications, Teachers College, Columbla University, N.Y. 1938 p.6




6. The school program has been enlarged and the teachers
are not only teaching subject matter, but activities
and "extra-activities",

7. Methods of teaching are different and it is harder
for the parent to understand these newer procedures.

8. "The school has assumed a number of responsibilities
formerly discharged by the home and some parents tend
to load all thelr responsibilities to their chilldren
on to the school and assume few responsibilities

theirselves," "

In far too many of our elementary schools, the report

card 1s the only procedure used in reporting to the parents.

Most educators and many informed parents, finding themselves

in this situatlion, are iIn asgreement that this is an inferior

prectice and that better practices and procedures need to be

devised. The questions which then arise are: 1Is an improved
report card the answer? Will a report in the form of a letter
from the teacher be sufficient? Or 1s an individual conference
between the parents and the teacher the best answer? Just
what practices and procedures best meet the needs of this
particular group must be decided and answered.

There seems to be no one best report for all schools.

1l
Ibid. p. 7



The type of report must fit the individual situation. Schools
with small classes, informal methods of instruction, guidance-
minded teachers, and intelligent and cooperative parents can
make a far more detalled report than can schools which have
large classes, formal methods of instruction, teachers who
lack the personnel point of view, and parents who are unable
to read or understand English.l
Regardless of the type of report that a school uses,
there 1s one thing that should always be remembered--
"The humen factors involved in the problem of teacher's
marks are the same whatever the plan of marking. The
child is the object, hils parents and the teachers the
agents and the report card the instrument that may
conceivably bring these agents of the school and the
home closer togetherzin this cooperative enterprise,
which is education.”
From these findings, it 1s quite evident that there is
considerable need for a more cooperative relationship between
the schools and the local community; and that methods of
reporting to parents be developed that best meet the needs
of each child in the school. All this seems necessary if the
teachers and parents are to assume their full responsibility

to each child by offering the best possible plan of guidance

for our citizens of tomorrow.

1
Ruth Strang, Reporting to Parents, Bureau of Publicationms,

Teachers College, Columbia University, N.Y. 1947 p. 9

2
J.E. Warren, "School Reports to Parents on Pupil Progress"

American School Board Journal, May 1935 p. 16




Methods of Procedure

Two methods of procedure were used in this study. First,
a study was made of the current literature on reporting the
progress of children to their parents. Second, a question-
naire embodying those principles upon which there seemed to
be common agreement was formulated and sent to elementary
school administrators in the state of Illinois.

The questionnaires asked for general information concern-
ing the type of district, the number of attendance units,
number of teachers per grade, enrollment of the district,
number of guidance directors, and the number of times per
year that reports are given the parents.

The study includes information relative to the extent
and nature of the reporting programs in use. An attempt was
made to determine who planned the program, the topics proposed
by the administrators, topics proposed by the teachers, topics
proposed by the parents, reporting practices used, school time
allotted for reporting, freedom of teachers to put into opera-
tion the results of their findings, the obstacles to the
program inherent in the district, and suggestions found for

overcoming obstacles in reporting to parents.

Semples of the various types of report cards now in use
in the elementary schools through out the state of Illinois
were collected and given mnmch consideration in attempting

to arrive at the best methods and procedures for reporting to

parents.



CHAPTER II
EVOLUTION OF REPORTING TO PARENTS

Early Attempts

Methods of reporting to parents the progress of thelr
echildren in the elementary schools have gone through an
interesting process during the past seventy or more years.
During the late 1800's and the early 1900's parents were told
that thelr children were reading in the first, third, or fourth
McGuffey Reader, For several years the parents were told
what particular "grade®" their children were in, as though
that in itself indicated how much progress and achievement
had been completed.l

Following this meager and inadequate form of reporting
to parents there developed an i1dea for a more scientific
method. The schools tried to put an exact or quantitative
evaluation on each child's progress. For example: Parents
were told that Jim rated 75 per cent in arithmetic, 81 per
cent in spelling, and 89 per cent in reading. This method
was quite popular for some time, but eventually research
established tne fact that a percentage mark was not an accurate
evaluation. The question which needed to be answered was,

"Seventy-five per cent of what?" ™Was the seventy-five per

1
Walter A. Lebaron, "What Shall We Tell the Parents?"

The Elementary School Journal, Vol. LI (Feb. 1951), p. 322
7



cent based on the progress of all the children in his class or
grade, on the child's own ability, or was it based on the
relative progress of all the children of his age level?"
Even by assuming that a teacher can accurately evaluate the
progress of a child on a percentage basis (an assumption
which research has proven untrue) the question still remained
unanswered.1

Since the percentage system of marks did not prove
satisfactory many schools developed substitutes. These
substitute ideas developed during the 1930's and 1940's.
Broad categories of percentage equivalency were substituted.
Schools which developed systems using five symbols, usually
the first letters of the alphabet, explained their marking
system thus: "A" stood for 93 to 100 per cent, "B"--85 to 92
per cent, "C" represented average achievement or 78 to 84
per cent, "D"--70 to 77 per cent represented barely satisfactory
progress, and "F" which was for any mark below 70 per cent
was designated as unsatisfactory achlevement. Even this system
did not last long in many areas as 1t was felt that it was
not scientifically sound. It still emphasized competition,
and it 4did not show whether or not the individual was working

2
up to his capacity.

1
Ibid. p. 323

2
Ruth Strang, Reporting to Parents, Bureau of Publications,

Teachers College, Columbia University, N.Y., 1947, p. 10




To reduce the competitive effect of letter grades, some
schools began to use only three categories. This system used
YE? for excellent progress, "S" for satisfactory progress,
and "¥" for unsatisfactory progress. This broad classification
probably reduced the competition especially for scholastic
leadership in a class, but in some cases, it also reduced
pupils' incentive to do better work. If they got "satisfactory"
they were content, even though they may have been almost on
the "line"™ between "satisfactory" and "unsatisfactory". A
system such as this seems to decrease pupils' efforts.l

A great many educators had an uneasy feeling that what
was being told the parents by thlis system was no more accurate
than the o0ld percentage marks and was probably less understood
by them. The age o0ld question continued to arise, "Satisfactory
in relation to what?ﬁ To the curriculum program; to the
abilities of the individual child; to all children in a particular
grade; or was 1t, all children of a certain age?

During the past thirty years many schools have designated
the child's social progress to the parent by giving marks or
ratings on traits or characteristics listed on the report
card. Tnese listings were usually under the general head of
school citizenship. Studies which have been made indicsate

that the welpghts given different characteristics by various

T
Ivid. p. 11
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teachers in determining a single citizenship mark are decidedly
variable. For example, marks on such tralts as truancy, cheat-
ing, bullying, obscenity, and others varied as much as 50 or
60 points on a scale of 100. The same study also revealed
that cheating, lylng, stealing, impudence, defiance, and obsenity
are the forms of behavior which resulted in the lowest marks.
In general, the conclusion seems justified that, when a mark
of this sort 1s given it 1s not highly valid. However, it has
been found that some schools make use of rating scales or
score cards with such thoughtfulness and care that the marks
asslgned are probably worthy of a considerable degree of
confidence.l

In checking over these early forms of reporting to parents
one cannot help but see that the chief concern of each method
used was that of the marks given in reference to scholastic
achlevements., Several studles have been made concerning
factors which affect marks. For example: Bangs and Green
investigated the components that enter into final marks and
found that dally classwork generally counts for one half or
more, short tests and examinations usually for one fourth
to one third, the final examination ordinarily for about
one fourth, and any other work relatively very little. 1In

many cases, nowever, they found that the welght assigned

1
Joseph Miller, "The Conduct Marking" Ed., Meth. 13:

193-98, 1934
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these factors were qulte different, reaching as high as three-
fourths of the dally work, one-half on tests, and one third

on the final examinations. Many teachers and school departments
have developed detalled point systems for the scoring of numerous

elements which they believe to be important in determining the

semester or year marks.l

The problem of marks 1s a never ending one, always open
to question, study, and change. Moreover, since individual
teacher judgment usually operates, 1t proceeds to operate in
as many different ways as there are different personalities,

Another reason for so many types of reports was due to
the numerous concepts as to what educatlon involved and what
educational outcomes ought to be.

"One may belleve that the unit of instruction 1s to

be found 1n subject matter to be learned through

direct attack. Another may center the unlit of

natural activities of the chlld. One may concelve

of behavior In terms of whole activity of the cnlld;
another 1n terms of reaction to authority. One

may put premiums on obedience, docillity, and receptivity;
another in self-assertion, initliative, and active
participation. One would submit the child to open
competition with others; another would emphaslize the o
educational product; another the educational process.”

1

C.W. Bangs and H.A. Green, Teachers!'! Marks and the
Marking System, University of Iowa, Extension Bulletin No. 244,
1950, p. 44

2
J.E. Warren, "School Reports to Parents on Pupil Progress",

American School Board Journal, May 1935 p. 16




Regardless of one's thoughts, the methods for reporting
to the parents tended to follow the philosophy of the administra-
tion and each member of the staff and as a result many of these
attempts led to confusion rather than a stable method of
contact between the home and the school.

Present Trends

Pfesent educational philosophles on improved methods of
reporting to parents, advocate the consideration of the "whole
child" in his educational undertakings. Since there 1s no
educational method for developlng a mentality 1ndependent of
1ts physical, social, and emotional existance, various improved
methods of gradling and reporting are belng devised and tested
in an effort to evaluate the child's potentialities and to
dlagnose his difficulties, so as to conform with these present
educational ph11080phies.l

£Llthough few schools have attained the above mentioned
goal, many are well on thelr way toward more effective methods
of communicating the progress of the "whole ckild"™ to the
parents. Evidence of this may be found through a study of
the following observable trends listed in recent professional
books and professional magezine articles on reporting to

parents and in the current practice of many of our progressive

schools,.

1l
Grace S. Davis, "Report Cards Versus the Pupil", Education,

Vol. 72 (Nov. '5l1), p. 193=7



8.

9.

10.

13

"The trend away from subject-centered reports and
toward pupil-centered reports.

The trend toward using more descriptive and anecdotal
material and interpretive comments to supplement the
quantitatlive data.

The trend toward reporting on character and personality
development as well as on academic achlevement.

The trend toward the use of letters or conferences
with parents as substitutes for report cards.

The trend toward emphasizing the individual pupil's
progress rataer thin comparing it with the achlevement
of fellow pupils.”

"A change from the use of negative statements in
reporting, such as "wastes time®™ to more constructive
comments, such as "needs help in methods of study".

A trend away from monthly to quarterly reports, and
in many school systems to twice a year or less."

A trend toward an analysis of difficulties with concrete
suggestions for improvements rather than mere judgment
passing,

A trend toward less uniformity within city school
systems than formerly and more encouragement for
individual schools to experiment with reporting media
and to work out their own program of cormunicating
with parents.

The trend toward helping the child realize his responsibility
by having him evaluate hls progress and achlevement.

1

Ruth Strang, Reporting to Parents, Bureau of Publlcations
Teachers College, Columbia University, N.Y., 1947, p.S

2

willard S. Elsbree, Pupill Progress in the Elementary Schoel,
Bureau of Publicastions, Teachers College, Columbla Univeisity,
New York, 1943, p. 86
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These recent trends seem to be becoming more humane, more
personal, and more concerned with the future than with the past.,
They are more in harmony with our educetional objectives than
were those that preceded them and far more useful for guldance
purposes than the traditional report card. The fact that the
education of the "whole child" 1is being emphasized makes it
imperative that the gap between the school and the home be
closed and that reporting systems be devised to functlon
effectively 1n enlisting the whole-hearted cooperstion of the
parents.l

From a study of the present trends, it is apparent that
two purposes must be censidered in developing a meaningful and
usable report to the parents. First, the parents should be
informed as to the educational policies of the school, while
the second purpose should be to provide the parents with
information helpful in guiding their own children. Any attempt
to use a single type of report for both these purposes 1is
likely to fall, because the two require different information.2

Interpreting the educational policles of the school to
the parents 1s & tremendous task. However, if reports abvout
children are to be helpful, parents need to know what the

scheol's purposes are, 1lncluding the chief objectives of the

various flelds, department, and courses; how the curriculum 1is

T
Ibid. p. 86

2
Ralph W. Tyler, "Helen 1s Smarter Thesn Betsy", N.E.A,

Journal, Mar. '3, p. 165
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organized to attain these objectlives; and the varlious kinds of
learning experiences used throughout the school.

In order to provide the parents with information helpful
in gulding theilr own children, the school needs to record and
retaln mach information about each child, Evidence regarding
the chlld's abilities, interests, needs, achlevements, prowlems,
femily background, health information, test data, anecdotsl
records, teachers comments, and interviews are all important
in gulding individuals, and providing informstion for later
educational and occupational placement.

What to tell the parents about thelr children, how often
to report on thelr progress, and what media to use in reporting
are problems which rest entirely with the school and community.
Bowever, the school professional staff should assume leadership
and responsibility in glving careful consideration to procedures
of reporting and in making every effort to establish policiles
which are educationally sound. Even though faculty members of
a school have a great responsibility in formulating the prasctices
related to reporting, they alone can not provide for all the
needs of the students, Regardless of how hard they may try,
teachers can accomplish 1ittle with many children without
some cooperation on the part of the parents.

In making individual reports which will be most helpful
to the parents in gniding and planning the future for their

children, the schools need to include two types of information.
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one kind of information should include the child's educetional
achlevement end tie other should include those factors which help
to explain his progress or his lack of progress. For exasmple, the
report for a fourth grade child in recding might include comments
or judgments regarding his reading level, his comprehension, his
speed, his word stteck skills, and his reading interests. Also,
the report might comment, on hls attitude toward reading, his
work hablts, hlis social snd emotional development, his physicsl
handicaps, his physical maturity, and his regularity of attend-
ence; all of which are important in helping to determine those
factors which aid or hinder his progress. Contributions
such as these would give the parents rmuch more information,
regarding the child's educstional achlevements, his progress,
and level of accomplishment by noting his difficulties and
rate of growth, rather tran e single grede found on far too
many report cards.l

The problem of how often to report on the progress of the
child to his parents has been given much thought and considera=-
tion the past few years. Should parents be informed periodically?
If so, ere certain dates preferable to others and what intervals

appear most desirable?
In order to arrive at a reasonable solution to this problem,

one needs to refer to the major purpose of reporting, which

1l
Ralph W. Tyler, "Helen 1s Smarter Than Betsy", N.E.A.

Journal, Mar. 1953, p. 1l6€
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48 to provide information that willl lead to close cooperation
petween the school and the parents in the guldance of eech
child in order that maximum pupil progress may result. However,
if one 1s to consider the major purpose it would seem that
any designated time for reporting would somewhat defeat this
purpose. Many school edministrators are skeptical of any
scheme of pupil reporting which is not uniform. 1In a recent
study nearly all administrators reported that their schools
1ssued reports elther four or six times each yeer. A large
percentage also reported that they found it difficult to get
parents to accept practices and procedures for reporting
different from those to which they were accustomed. 1

The number cof times which a school reports to the parents
may be determined by the size of the school, the teacher's
load, background of the parents, and other factors. However,
it seems that three reports each yeer are essential i1f we are
to fulfill our major purpose in reporting. The first report
should be given early enough in the school year in order to
establish the child's level of development and to give him
reassurance that he i1s on the right track and can mske improve-
ments, The second report should be given at the mid-year and
should note his progress of development and also serve as an
incentive for further achievement for the followlng semester.

The third or final report should be made at the end of the

1
See Appendix (Report Cards)
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gchool year and should include an over-all picture of the cnild's
growth during the past year. Recommendations for planning
the summrer experiences for the child in order that growth
will be continuous should also be included in this final
report. This three-report system has the advantage of 1llghten-
ing the teacher's task and yet supplying information on the
puplli's progress at critical times.
The last twenty years have been characterized by an
exploration of various innovations of reporting in an effort
to determine which most nearly accomplished the purpose for
which 1t was intended. The most common of tnhese are: employ-
ing check-1lists to provide a more comprehensive, quick
description of tre cnildfs work, progress, and conduct;
using pupil self-evaluation and teacher evaluation procedures;
writing individual descriptive letters to the parents; and
reporting orally in parent-teacher interviews.2
From these innovations, many forms for reporting to
parents have been developed and put into actual use; however,
all these may be classified under three maln types--the

report card, the 1individual letter, and the conference with

1
Ruth Strang, Reporting to Parents, Bureau of Publications

Teachers College, Columbia University, New York, 1947, p. 41-42

2
Ralph W. Tyler, "Helen Is Smarter Than Betsy", N.E.A.

Journal, March 1953, p. 165
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the parents.l

The traditional report card tells the parents how the
child rates in school achievement with reference to grade
gstandards. This informatlion appeals to many parents because
1t seems to snow how much subject matter the child has mastered.
Parents have been reluctant toward accepting changes in the
methods of reporting marks or grades achieved by their child.
They have falled to recognize that it 1s impossible for a
teacher to reduce the many-sided aspects of a child's develop-
ment to an accurate numerical value and as a result some
parents still maintaln the percentage scale 1s the best
method to use. However, for the most part the parents who
favor the use of the percentage scale are those of the upper
social level group whose children are superior in scholastic
achievements. They apparently enjoy informing everyone of
the high percentage grades which their child made and also
in comparing his or her achievements with others of the
class or within the commnity. Thus, the percentage method
of reporting developed a highly competitive attitude among
the pupils with the result that many children and parents
found themselves unable to account for the fact that they
were not given the high honors which they believe they

deserved. The sad part 1s that these same parents fall to

1
Ruth Strang, Reporting to Parents, Bureau of Publications,

Teachers College, Columbia University, New York, 1947, p. 9
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pecognize the natural ablliities of the indlvidual. The child,
who 1s working up to his capacity and achleving a percentage
grade of 80, 1s far more deserving of pralse and encouragement
‘than the c¢:11d, who has the abllity to achieve a score of ©5,
and recelves a score of 80. This is becsuse the former individual
has achieved to nls full capacity and has developed not only
mentally but has acoulred hebits and cheracteristics thet enable
him to progress in his further development. While the latter
individual whose mental growth indicated he has not made use
of his potentialities, andi has developed hablits and characteristics
which are detrimental to further growth., Therefore the former
ehild should recelve more recognition than the latter student.

As a result, of tne competitive effect of the percentage
8ystem plus the fact that teachers' methods of appraising
school achievement are not preclise enough to enable them to
make the distinction between 74 and 75 on a percentage scale,
very few schools now use this system.

Many schools today use the A, B, C, D, F form of marking
which requires less fine distinction in rating achievement
than the older percentage system and also tends to be some
what less competitive. However, there are still some competitive

effects even with letter grades with the result that some

schools have come to use only "satisfectory" and "unsatisfactory"
with an Lionor grade for outstanding achievement. In this

system, if a pupil works up to his capacity, he 1s rated S;
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4f he falls below his cepacity he 1s rested U; and if he does
petter than those who have more ability, then he 1s marked H.
This system seems to be more popular in the first and second
grades in the elementery school, probably becsuse the teachers
can better justify these marks (until enough data have been
geccumulated to give a more accurate evaluation) due to a
lack of adequate data concerning each individual. This very
broad classification has little diagnostic or guildance velue
however, and beyond the primary grades seems to decrease
puplils' effort.l
In an effort to overcome some of these difficulties,

some schools have adopted a dual marking system which includes
ratings based on the individual's cspacity to achlieve and on
grade standards of achlevement. With thls system each cnild
receives two marks in each achievement area: the first
indicates his achievement in relation to the standard for the
grade and 1s expressed by letter retings from A to F; the
second indicates his achlievement in relation to hls estimsted
capacity and is expressed by numerical ratings, such as; 1

for "very good" to 3 which denotes "needs to improve". <

1
Ruth Streng, Reporting to Parents, Burecau of Publicetions,
Teachers College, Columbla University, New York, 1947, p.lO

2
Ibid. p. 11
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A report of this type glves most parents the information

they need and 1f used wisely should prevent parents from
i#njustly blaming a slow-learning child or from being satisfied
f;ith the mediocre achlievement of a gifted child. However,
.it must be remembered this system requires psychologiéal
skill and seems very difficult to most parents since they
lack the abllity to interpret the present day objectives of
education. But to those parents, who are well informed and
understand child psychology, the present objectives of the
school; this method of reporting will be understood and more
likely meet with thelr approval.

Most of our better type report cards today provide space
for written corments, wherein the teacher has an opportunity
to interpret the marks, emphasize acilevement along social,
personal, and emotional lives; call attention to progress,
and give suggestions for improvement. Any unsatisfactory
merk should be explained to ths parents and constructive
suggestions should be made. Modifying the report card by
providing ample space for written comments 1s a step in the
right direction. However, these written comments are helpful
only if they are based on an accurate study of the chlld and
are written with particular parents in mind. Care must be
taken in wrlting these comments since the child may develop
negative attitudes if the teacher does not diagnose the

parent's reaction as well as tae ciiild's to the remarks.
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Regardless of the type of report card used, it still is
not adequate in thnat it can not present an overall picture of
the "whole child" as to his development and achievement,
It requires a some what more detailed report in order to be
of the utmost value to those for which it 1s intended.
Anotner weakness or criticism of the report card method
of reporting 1s the tensions developed on the part of the
children at the time report casrds are to be sent home. This
factor has been overlooked in far too many instances and as
a result many children become emotionally disturbed. According
to Ralph W. Tyler, Dean of the Social Studies division, University
of Chicago, children whose parents expected a great deal of them
became disturbed for fear their above average grade might not
please thelr parents. Children with low marks became disturbed
when their parents exiiibit sorrowful reactions and often were
administer punishment when thiey brought home their report cards.
With these thoughts in mind, it isn't any wonder that many of
our more progressive schools have elther dispensed with the
report card method of reporting or else they use it along with
other more complete methods of reporting.l

The report card has been replaced in some schools by
freely written reports in the form of letters to the parents.

These letters describe the pupil's progress in all phases of

1
Ralph W. Tyler, "Helen is Smarter Than Betsy", N.E.A.

Journal, March 1953, p. 165
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his school achievement and are usually divided more or less
into three parts., The first part 1s concerned with the out-
standing features of the pupil's work, the second, to those
phases of the sciiool progrem in which he is meking saetisfactory
progress; and the third, to tnose phases in which he needs
special help and can meke improvement, It 1is this last part
which recquires much thought, consideration, snd technique on
the part of the teacher in proposing specific suggestions to
the indivicual perent in such a manner as to obtein the
greatest cooperation from that particular parent. In other
words, this method of reporting to parents is a technique
1tself.

The success of sny informal note or letter depends on the
ability of the reporter in portrsylng the chlld's needs snd
achievements in such a way as to secure the parent's sincere
cooperation. Obviously if the parents sre unable to understend
the contents of the letter or if they misinterpret the meanings
intended, the report will then fall in its mission. S8ince
all teechers are not equally competent in writing letters some
school systems have prepared outlines suggesting the items to
be considered in making taoe report and then each letter 1s
presented to the administrator and must merit his approval
before it 1s sent to the parent.

Criticisms often made of letter reports sre that they

are time consuming, that they tend to become stereotyped,
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-gnd that many teachers are not especlially gifted in composing
letters of this type. However, many schools have been able

to surmount at least some of these difficulties and are find-
ing this method of reporting to be very satisfactory both

on the part of the members of the faculty and the parents.

The attitude of the faculty is an important consideraztion,

and the type of neighborhood in which the school 1s located;
are lmportant factors in determining the success of the letter
form of reporting to the parents.

Parent-teacher conferences must be an intzgral part of
the school program or curriculum, if the school and the
parents are to accept their full responsibility for the
personality growth of the child as well as for his intellectual
growth, Thils Integral and vital psrt of the school curriculum,
in order to remaein as such, must not be relegated to after-
school hours, when the teachers are weary from a long day's
work. Instead they must become a part of the regular program,
and time must be set aslde for them just as time 1s set aside
for other school activities.

Several schools have been experimenting with various

methods for finding time for parent-teacher conference with

the result thatseveral workable plans have been adopted

1
Willard S. Elsbree, Pupll Progress in the Elementary
School, Bureau of Publications, Teachers College, Columbia
University, New York, 1943, p.84
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throughout the nation's schools., One plan is to include on
the teacning staff a "floating teacher " who can take over a
class while the repgular classroom teacher 1s holding a
conference, Another plan is to set eside certalin periods of
time each week or month in whichi no classes are scheduled,

and the entire time 1s devoted to conferences. Other schriools
have developed a program in which a class works in the s.op

or the art studio for s one !our period, thus relessing the
home-room teacher for conference work,

One consideration of the parent-teacher conference 1is a
planned time. Another ig¢ the matter of pupil load. This
matter of pupil load is extremely importesnt to teschers in
the kindergarten anc primery gredes., It 1s 1mportant that
intensive counseling be done cduring the cl:ild's early formative
yeaers and in order to do tinis the pupil load should not exceed
twenty. If the teacher 1is to geln a thorough knowledge of
the individual necds of esch pupil and do a satisfactory job
of psrent counseling the pupil load must be reduced in the
grester portion of our present classrooms.

An iIn-service trasining program needs to receive special
considerstion in order to prepare teschers already in the

field in the art of parent counseling. A program of this

type will require a specialist on the school staff in the

1
Katherine E. D'Evelyn, Individual Parent-Teacher Conferences,

Bureau of Publicstions, Teachers College, Columbia University,
N.Y. 1945, p. 92
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field of guldance and psychological counseling. Such a person
would train the teachers in counseling by working with them
on individual cases and by serving as an advisor in their
group discussions. He might tske over the most difficult
or complex problems of counseling. However, it has been
found most advisable to have the teschers counsel thelr gtudents!
parents with ald from tie chief counselor when necessary.
By functioning in a supervisory capacity, the speclialist's
service would also extend to the parent group and aid 1in
developing a better understanding between the school and the
members of the local community.1

One other conslideration deemed necessary 1is the sound
mental healtn of the teacher. He must be reasonably well
adjusted erotionally if he is to confer with parents snd be
able to assist them with thelr problems 1n a constructive
manner, Thlis does not mean that the tescher must be super-
human, but he should have insight into his own motivations,
needs, snd desires. He snould know wherein lie his satisfactions
and his fsults. He should have a working philosophy that
will permit him to choose his satisfsctions wisely. Only

by sound constructive thinking and by maintaining a firm

1

Katherine E. D'Evelyn, Individual Parent-Teacher Conferences,
Bureau of Publicstions, Teachers College, Columbia University,
NOY.’ 1945, p. 95




control of one's emotions can one best serve ss s parent
counselor.

Another matter which needs to be given much consideration
i1s that of preparing student-teschers for psrent counseling.

A speclal background of study and training is required if
teachers hope to be able to conduct successful conferences,
Teachiers must be well grounded in mental hyglene, personality
ad justment, and have a thorough knowledge of the normative
growth and behavior expectations of the age range of children
with whom they are working. All this 1s essential in order
for a teacher to know what behavior 1s within the normal
range of expectations and thus be able to discern sasny deviations
serious enough to cause concern, Good counsellng techniques
should be a required part of each curriculum in the teacher
training field.

Regardless of the implicetions, the psrent-teacher
conference method of reporting to parents has certsin advantages
over other media of reporting. 1In this face-to-face relation-
ship, between the teacher and the parent, the pupll's progress
can be more adequately interpreted and the report can be
personalized more fully. It also provides the parents with
an excellent opportunity to better understand the teacher's

problems snd at the same time 1t provides the teacher with

T
Ibid. p. 93
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an equal opportunity to learn from the parents. As Ruth

strang, Professor of Education, Columbia Unilverslty, so

gkillfully points out:
"Parents have much more information about the child's
background and out-of-school behavior thsn the
teacher has, £ind most parents will talk about their
child much more resdily than triey will write a renort
about him to the teacher. With every thoughtfuliy
appralsed parent conference, the teacher will grow
in his ability to understand and guide pupils and
parents,"

In order to be of the utmost help to the ciild, the
teacher snd the psrents should each have a 1list of common
characteristics and needs wilch boys and girls of a particular
age range may be expected to have and thus be better prepsered
to help the cinild 1n making his adjustments in society. A
1list, such as tiie one used i1n the East Whittier Schools of
California, could serve as a gulde to help the teacher and
the parents to better acquaint themselves with the problems
facing the child at that particular stege of his development."3
It is very difficult, 1t seems, for adults to see the problem
which the cialld faces 1n the same light that the ch:i11ld sees
the same problem. A guide should prove beneficlsl in preparing

the teacher and the parents for a better understanding of the

1
Ruth Streng, Reporting to Parents, Bureau of Publication,

Teachers College, Columbla University, N.Y. 1947, p. 32

2
See Appendlx p. 61
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characteristics 1n cnild growth and development.

The parent conference requires of the teacher significant
jnformation about each pupll. This Information mey originate
from various sources, such as cumulastive record folder,
check lists, samples of the puoil's work, anecdotal notes,
and pupll self evaluation sheets, From these sources of
material the teaciiers and thie parents should get a rather complete
plcture of the "whole cnild"™. From this picture, they should
be able to dlagnose the causes for any difficulties and also
work out together the best plan of procedure for the child,

All of this may not be solved 1n one conference but will evolve
from a serles of conferences in which there 1s complete harmony
among all concerned.

Whether the conference creates good home-school relation-
ships depends to a large extent on the teacher's personality
and interviewling skill., One must not forget that esch parent
is unique in his personality and his problems, Therefore,
mich of the responsibility for the success or fallure of sa
conference rests with the teacher, Since the success or
fellure of the parent-teacher conference rests primarily
with the teacher, 1t seems apparent thet a few guldes to aild
the teacher in conducting an interview might be appronriate.
These galdes, although somewhat general, might provide the
difference between success and fallure in a parent-teacher

conference.,
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"It is well to arrange for no interruptions dur-
ing a conference. Nothing 1s more disturbing to
the serious efforts of trying to think through a
problem than to be interrupted at a crucilal
moment.

It 1s easler to build a cooperstive relationship
if the teacher is not seated behind a dest.
Behind a desk the teacher 1s in the place of
authority, not partnership.

The teacher's greeting should be friendly and
relaxed, If he 1s hurried or tense, tlie parent
will know it. It 1is difficult to discuss a
problem with someone who looks as 1f he wished
you were not there, or would leave soon.

Listen, and then listen some more. The teacher
did not invite the parent in to deliver a lecture
to him, but to get, as well as to give, help.
Encourage the parent to talk, and then listen

to what he has to say.

Find out how the parent 1s thinking and feeling
about his child. This is important, because the
teacher cannot understend the child's behavior
until he knows the parent attitude.

If a parent says he 1s worried about his child's
behavior, follow through. Find out why he is
worried. The teacher should not assume that he
knows why. He and the psrent may not feel the
same way about the child.

It does not help to argue with a psrent. Arguing
will arouse resentment end resistance.

Most parents can not be objective about their

own ciildren. Therefore, do not criticize, either
directly or indirectly. Criticism is fatal to

the bullding of a cooperative relationship.

Try to be aware of sensitive spots, and avoid

embarrassing the parent by noting facial expressions,

gestures, and voice. These all give a clue to
the parent's emotlons.

10. It 1s helpful to try to close the conference on
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a constructive, a pleasant, or a forward-going
note, such as a plan for further consuitation,

a definite date for the next conference, a state-
ment of a plan for cooperstive action, "l

In checking over this medium of reporting, 1t is apparent
that most of the disadvantages of the parent-teascher conference
arise from faults in the guldance program, inadequate pupil
personnel records, or a heavy teaching load which leaves no
time for conferences. Many teacrniers are poorly qualifiled
or unprepared for thelr guldance responsibllities while still
others lack the opportunity to learn the guldance techniques
they need. However, regardless of the amount of tralning a
teacher may have his personality is the most important asset
needed 1f the parent-teacher conference 1s to be used success-
fully as an evaluating medium.

Summary

Barly attempts 1n eveluating the progress of the child
to his parents were little more than informing the varents
the reading book in whilch the child was working. From this
nesger metnod there developed various gradlng systems which
necesslitatea the development and use of the report card as
8 mesns of comruniceting the evalustlons to the parents.

The last twenty years have been charsciterized by intensive

st s b ho S <

Katherine k. L'kvelyn, Individusl Parent-leacher Conference,
Bureau of Pubiicstion, Teacher Ccllege, Columbla Unlversity,
New York, 1940, p». 96-7
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gtudy and experimentation of very different procedures,
Reporting to parents now has two cnlef purposes. One 1s to
interpret the school to the parents, wnile the other 1s
provide the parents with in’ormation helpful in g:lding their
own cinlld. The most common 1lnnovations sre wusing indivlidual
jescriptive letters to the parents, and reporting orally in

parent—teacher conferences.



CHAPTER III
A STUDY OF EVALUATION METHODS IN USE IN THE
ELEMoNTARY SCHOOLS OF ILLINOIS

General Information

A few general fects will help to present a better plcture
as to the scope and thg various sizes of the schools which
submitted to the study.

Questionnaires were sent to sixty-five heads of elementary
schools throughout the state of Illinois. Of the sixty-five
questionnaires, forty-seven were returned and of these twenty-
two were filled out completely, the rest being partially
completed. The forty-seven questionnaires submitted came
from twenty-nine community unit districts, seven community

eonsolidated districts, six consolidated districts, four common

school districts, and one charter district. The schools included

in the study ranged in size from elghteen attendance units to
only one attendance unit. The total number of attendance
units reported for the study was two hundred seventy-eight.
Seven districts reported that they had full time guidance
directors, ten reported part time guldance directors, and
thirty indicated that they were without a guldance director.
In regard to the number of times per year that reports are
mede to the parents, thirty-one schools reported issuing
reports six times per year, while sixteen schools reported

54
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jssuing their reports four times per year.
Thus, it can be observed the questionnaires came from a

pretty good cross section of central Illinois schools.

Trends and Evaluations

Approximately seventy-five per cent of the administrators
submitting questionnaires were of the opinion that their present
method or methods of reporting to parents were inadequate. 1In
fact, three large school systems returned their guestionnaires
with the comment that they were in the process of revising
their media of reporting. This present trend of thought among
the school administrators i1s an excellent indication as to how
they feel in regard to the need for better reporting procedures.

The trend, as to who determines the program or methods of
reporting, indicates a turn in the right direction. Of those
reported, almost seventy-five per cent indicated that their
program was determined by the administrators, teachers, snd
the parents. This is as it should be. The schools belong to
the community and as such the members of that comrunity should
have a part in the planning, the curriculum, and evaluation
program of the school.

Present reporting devices being used in the elementary
schools of Illinois are encouresging, The findings, as shown in
Table I, indicate modern trends are beginning to be supplemented

with the report card in evaluating the work of the child to

the parents,
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TABLE 1

RErORTING MEDIA USED IN CUNJUNCTION WITH REPORT CARLS
IN FORTY-SEVEN ELEMENT'ARY SCHOOLS IN ILLINCIS

1952-53
Medla of Reporting Number of Times
(With the Report Card ) Indics ted
l. Parent-TeachEr Conferenceo o 0o 00 000 23

2. Parent-Teacher Conference and

the Letter Reportecceeeeseccses 15
5. Letter Reports‘.t...l.....l...'.‘ 6
4, Report Cards (alone)eeeceececssess 3

|

Since the report card was checked along with the parent-
teacher conference and the letter report, the indications are
that these more modern methods of evalustion are more or less
in the experimental stage. Samples of the pupil's work,
anecdotal motes, and cumulative folders were checked most often
where the parent-teachier conference was iIndicsted as a method
of reporting. These devices are all essentisl in the parent-
teacher conference method for reporting. The pupil self-
evaluation sheet, tescher evalustion sheet, and personality
check list were checked the least often of all. This is
:probably due to the fact these methods are not too well

adapted for lower grade reporting.
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From the samples of report cards collected, it is quite
evident we have schools through out the state that have mede
tremendous advancement in tiaeir methods for reporting to
parents. Many schools have felt the inadequacy and unjustness
of thelr method of reporting the pupil's progress and growth
to the parents. Several of these scinools have made attempts
to improve their metnod of reporting as shown in the development
and adoption of report cards conforming to modern objectives
of education. Methods of reporting which tend to include the
'whole chnild" may be found by examining the forms of reports
used in the various individual grades of the Wwatseka, Vandalia,
" and Urbana public schools.l The reports used by these schiools
in their primary grades take into account the child's academic
achievement, his social development, his physical growth,
and his personality traits. Under each of these major topics
numerous sub-topics or items are listed. For example, under
Soclal Habits and Attitudes the following characteristics
were listed:; Works and plays well wlth others, Accepts responsi-
bility, Shows courtesy and respect for others, #Accepts construc-
tive criticism, and Offers good suggestions. Thus it may be
observed that the social develosment of the c::ild is given

much consideration even in the primary grades.

1
Samples of revort czrds from Urbana, Vandalia, Watseka,
Danville, and Edwardsville Schools are included in the Appendix
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All items on the card, regardless of the major toplc under
which they appear, are checked as snowing satlsfszsctory nrogress,
unsatisfsctory progress, outstanding progress, or needs
improvement. Thls method of msrking 1s a declded improwement
over thne old percentage or even the letter method of evsluating
the child's growth and progress.

Space 1is provided on several of the better tyve cards
for teschner and parent comments and also a place where either
the parent or the teacher may check if a conference is desired.

Another type card, the opposite to the forms of reports
discussed above was also submitted. This type cerd was small
with a minimum of printed information. Space was provided
for writing in the subjects to be graded. A small space to
record the grade was the only means provided for evaluating
the child to his parents.

Administrators were asked on the qguestionnalres to indicate
areas of work or toplcs which had been proposed for study
during the past two years by; (1) Administrators, (2) Teachers,
or (3) Parents. The following table presents the trends of
thought of the various groups as indicated by thne school

administratorse.



AREAS OF wORK ANL TOrICS PROPOSEL BY VARIOUS GROUPS FOR

TABLE IIX

IN-SERVICE STWDY ThE PAST TWwO YEARS
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From the study,

~ ] g T
’ ‘ |
Proposed No. Proposed ! No. f FProposed No. |
by of by i of i by of |
Administrators| Times Teachers Times FParents Time
— _— 47
Parent-Teacher Personal Need for :
Conference 8 Conference 4 €onference 2 %
Reports to Guidance Better ;
Parents o Workshop 3 Reports 2
Parsnt Study Anecdotal |
Groups 4 Notes 3 :
Hand Book for Personal !
Parents 5] Letters 3 ;
Testing and Check | §
Evaluating 2 Sheets 2
RS R U i

ing methods and the parent-teacher conference both received

more demand for recognition than any other areas of study.

1t 1s 1Interesting to note that better report-

In fact both topics were suggested by each group which indicated

Suggestions evolving from thie teacher groups are all

each group was well aware of tine needs involved.

vital topics and indicate that where teachers were given the

opportunity to propose in-service study aress they did an
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excellent job. From these findings, administrators and
boards of education might arrange to sponsor some of these
prorosed studies and thereby meet the needs of the teacners,
who in turn will be better prepared to meet the needs of their
pupils.

Two other toplics suggested for study by the esdministrators
which merit consideration are parent study groups end iiand
books for parents. Both toplics are valusble in that they
offer the parents an opportunity to learn more ahout the
school and its problems and they also provide good public
relations.

¥ore than seventy-five per cent of the sdministrstors
indicated that they were unabhle, at the present, to provide
free time during thie school day for thelr teschers to prepare
or present thelr reports to the parents. A situation, such
as this, makes it difficult for the tescners to improve their
methods of reporting. Not many teachers possess the vim and
the vitality to do thneir best work after teaching a full
day in an overcrowded classroom, such as many of our elementary
teachers now have.,

The administrators expressed conflicting sentiments
concerning their opinions about the abllities of the grester
portion of classroom teachers to conduct a meaningful and
worthwhile conference with parents. Slightly less than

half of the administrators judged the classroom teacliers
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adecuately trained in the field of guldance and ciitild growth

and develcpment to conduct such a conference.

More than

half of the administrastors agreed tiie claasroom teschiers

were not sufficiently trained in these fields to direct such

an important conference,

In this study,

an attempt was maede to determine the

problems encountered by administrators in their efforts

toward improving thelr methocs of reporting to the parents.

The following table presents the »nroblems most often referred

to along with the suggested solutions as recormended by these

administratorse.

TabLl II1

PROBLEMS BNCOUNTEERD BY ADMINISTHATORS IN iMPROVING EEPORTING
METHODS AND SUGGLSTED SOLUTILONS

-

Problems Encountered

Suggested Solutions

Lack of understending on th
part of the psarents

Tradition

Over emphasis on grades

Time

Failure of teachers to
“know pupils"

{
|

f
|

Better public relations

Better school interpretstion
program

Parent-teacher study groups

- Plan with the pecrents

instead of for tiem

Better professional prepara-
tion on part of teachiers

liore career teachers
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Gettlng parents to accept reporting practices which
are different from those to which thney are accustomed 1s
apparently a difficult problem in many courunitlies. The
results of the survey show that three-fourths of the administra-
tors have experlenced tnis difficulty when attempts toward
a revision 1in evaluatlon were suggested to the parents.
The apparent obstacles which the as€#minlstrators encountered
in thelr efforts toward ilmproving thelr methods of reporting
were: over enphasls which parents place on grades, tradition,
and the lack of understanding of the modern trends of education
on the part of the parents. Once these obstacles have been
eliminated, the home-~school relationshlp should develop a
more cooperative attitude. The results of thls 1mproved
attitude should be shown in the improved methods of evaluating.

Some administrators stated that not only the parents,
but thelr teacnlng staff opposed any changes prososed in tne
evaluating a child to his parents. Some of the reasons lilsted
were: 1n contemplating a few needed changes, the administrator
found the teschers would rether follow the traditional ssttern,
than to help work out a solution to the problem; some teschers
would be willing to find tne solution, but due to other
curricular activities winich have been added to the tescher's
load, and the teacher naving no free perlod, they feared that

any change would demsnd more time in thelr alre¢ady over-crowded

dayc
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The list of suggzstions 1in Table III indicates two broad
areas in which work has been done in an effort to promote better
guidance and evaluation programs for the children. One area
refers to the development of better public relationship between
the school and parents by forming parent-tescher study groups
whereby the policies of the school are discussed and interpreted.
From the study and discussion of modern methods of evsluation
and guldance there should develop an understanding on the
part of the parents so that they will cooperate with the
teacher and enable the child to progress and develop mentelly,
physically, socially, and emotionally., The second area concerns
the problem of better trained teachers in the fields of
guidance and evaluation methods. Teachers well trained in
these areas are essential if progress is to be established
and meintained in the field of reporting to the parents.
Teachers lacking this training and teachers not teaching in
the field in which they took their training find it difficult
to diagnose and interpret their findings with tre crildren
to the parents, concerning their ci:ild.

Summary

The results of the study made indicates that there are
numerous methods of evaluating the child's progress to the
parents in use throughout the state of Illinois. The survey
revealed that in the forty-seven school systems replying

the report cerd was in use along with attempts to use other
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methods of evaiuetion. lNseny of these report csrds sup.lisd
space for parent and teacher comments, whereby tie tescoer
or rarent mignt ask for a conference,

Considerable evidence was set forth which indicstes
that administrators ere studying the problem of improving
their present methods of evalustion. kany admiristrators
stated they were 1n the process of changing, while others
expressed an opinion for & needed cnange from their present
methods.

Before 2z cheange can be expected the following problems
mist be solved: the imerovement of public reletions between
the community and the school, trsined teacners in tne field
of guidence snd in metnods of evelustion, and the solving of
the pronlem of time necessary for the tesciier to eveluste the

- Wyhole child",



CHAFPTER IV
SUlikARY, CONCLUSIONS, ReCOMMNENLATIONS, AND
TOPICS FOR FURTHEE STULY

Purpose of the Study

The purgose of this study has been to find the various
methods and procedures of reporting to the parents used in
the elementary scnools of today and to determine the desirable
and most effective features of each medium. From this study,
criteria were selected wnich could be used in the elementary
schools for reporting to parents on the development and
progress of the "whole cuild".

Sources of Data

The chief sources of information were: books, bulletins,
and magazine srticles pertinent to the diverse pheses of
reporting to parents; and data accumulated from questionnaires
and report cerds received from school adminlstrators.

Summary

Historical information revealed that early attempts in
evaluating the progress of the child to his parents were little
more than informing the parents which reading book the chilld
was using in nis school work. From this meager report there
developed a system of marking in which a numerical method of

evaluating was soon replaced by a letter system which was

45
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based on a wider range for determining grasdes. Little
conslderation was given the chlld, as to his social, physical,
or emotlional development 1in these early attempts.

The last twenty years have heen characterized by intensive
study and exploration of very diverse methods and procedures.
The most conmmmon and acceptable metnhods developed are: using
Individual descriptive letters to the parents; and, reporting
orally in parent-teacher 1lnterviews. Both methods, 1n order
to be effective require the teacher to have considerable
data concerning eacih individual he evaluates.

Conslderable evidence was collected which revealed the
need for improved metnods of evalueting in most of our
schools. There are three main problems which nust be solved
before successful changes can be acceptable. These problems
are: (1) lack of training on tine part of teachers in tae field
of guidance and methods of evalustion; (2) lack of parent
under standing in modern trends and objectives of the school
and in evaluation procedures; snd, (3) a lack of time and
energy on the part of teachers because of heavy class loads
and inadequate provision for improved reporting procedures
In the regular school program.

Conclusions

True education 1s a process of growth and progress of

the "whole child", not just his mental achievement, but alsoc nis
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physical development and nis social and emotional adjustment.
No two individuals possess the same potentislities or progress
at the same rate. Yet tremendous amounts of wvaluable time,
effort, and energy are used by teachers in grading, scoring,
and labeling their pupils in order that they may meke a report

to the parents using the group for comparison. This method

of evaluating the child 1s not in keeping with the more modern
trends. We tiilnk the person who possesses less worldly wealth
1s foolish for keeuing up with the Joneses, yet, we as teachers
and parents have expected cnildren to do thc same type of work
without considering the potentialities which thney possess.
Every teacner snould accept the child in what ever stage of
development he finds him and then gulde and direct him in

his efforts to achieve higher goals.

What means or methods shall be used in evaluating the
cnild to his parsnts? 1Is one method superior to all others?
From the information obtained from current literature pertaining
to these questions there 1s no one best report for all schools.
The type of report must fit the individual situation. Sciiools
with small classes, guldance-minded teachers, and intelligent
and cooperative parents can make a more detalled regort than
can a sciiool with large classes, teacners who lack guildance
techniques, and uninformed or disinterested parents. One
of the most imcortant tiilngs to remember is that reports are

made for the cizild and not about the ciild., The sole purpose
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of any printed fcrm, written report, or parent-teacher conference
should be to help the chlld succeed in 1life,

In order to develop an evaluating program which will
be most satisfactory to the community, a study group from the
local school area should be selected. It might be well to
select thils group by a small commlittee comgosed of members
from the locel teachers! organization, the board of education,
and the parent-teacher organization. The groupr which this
committee selects should be composed of parents, teachers,
members from the board of educatlion, and the school administrators
and should be selected on thelr Interest in the study and thelr
leadership in the community. The duties of this group would
be to propose and to provide necessary criteria for recommended
program. A promram in wiilch tne parents and teachers have a
part in formulating should be more acceptable than one devised
by the administrative staff.

From a study of the present programs now in use, 1t
seems apparent that the parent-teacher conference used 1in
conjunction with other methods of evaluatlon presents the
greatest possibllities for becoming the most successful wedium
of evaluating the "whole child" to his parents. It tends to
eliminate antagonlistic attitudes of the parent and the chilld
toward the scrnool and to develop a more wholssome atmosphere
in which the child 1s enabled to develop and grow and thus

become more adjusted to soclal living. However, the parent-
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teacher conference method of reporting wilill meet with criticism
and be subjected to ridicule like other experimental cihenges

in educatlion unless the sc..0ool and tiie local community in wiich
it is introduced, understands 1ts objectlives and goals.

Recommendations

As a result of thls study and from informatlion obtalned
from current literature the followling recommendations are
made 1n the tellef that they 111 add to the total effectilve-
ness of the reporting programs now in use 1n our elementary
schools.
1. Teachers, administrastors, boards of education,
and ultimately waole communitigs should becoie
aware that they sre jolntly resuonslitle for the
development end improvement of programs and
procedures for revporting to parents.
2+ Incressed use should be msde of those democrstic
group processes which utilize the varied knowledge,
experlences, and polnts of vlew of various members
of trie conrmunity.
3. A cooperative study needs to be made 2t the
local level by teachers, sdminlstrators, snd the
board of education for the purpose of providing
time to cerry on a worthwiille program, deslgned

to meet the needs of the caild and offer ald and
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suggestions deemed advisesble for tiie parents,

4., Adult educstion clesses from woich the psrents
may galn valuable information concerning child
growth and cdevelopment, guldance techniques,
modern metnods of tesciing, modern nrocedures
in reporting, and tiius better understend the
importance of close cooperation between the nome
and the scliool.

5. Boards of educstion need to be informed of the
needs, purposes, and problems of an adeguate re-
rorting program.

6. A revised curriculum in elementery educsation
in our universitles snd colleges, for the purgyose
of better preparing teachers and prospective
teachers 1n tiie flelds of individusl differences,
guldance techniques, and in tie techniques of
evalustion,

7. Bach schcol comrmunity needs to have s reporting-
to-parents-program which best meets the needs
of every elementary schocl cnild within thet
conrmunity.

Topics For Further Study

There sre many unsnswered questions and unsolved problems

in this field, some of which gupear impossible of experirental
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or objective solution by means and methiods at present svailable.

Several problems or questions closely relsted to the topic

under consideration were suggested. They are:

1.

2

Se

4.

Se

The question as to the effects of marks upon the
lives of those to wkom they ere given (not merely
in the relatively near future, but in later years)
i1s very importsnt and merits rmuch study.

The whole question of whether stsndards for
marking should be uniform and fixed or adapted

to the group should be attacked more throroughly,
but much of the attack must be by clear, criticsl
thinking rather than the use of objective data.

Has school reorganization in Illinois brought about
any significant changes in tie metnods and procedures
for reporting to parents?

To what extent are schnool edministretors end
teachers providing democratic lesdership for
improving methods and procedures in reporting

to parents?

What mesns and procedures are being used by groups
working on new methods of reports to parents for

an evaluation of their own work?

To what extent are trained teachers ané administrstors
teaching and administrating in the sreas in which

they received their training?



7. What do present marks really tell the administrators,
teachers, or parents?
This list of topics or areas for further study 1is not
a complete list. There are numerous other topics and areas
on which there is a need for further research. However, the
list presented should provide a challenge that will require

ample research before a satisfactory conclusion can be made.
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March 17, 1953

Dear Sir:

I am maeking a study in the elementary schools of methods
1sed 1In reporting to parents. The enclosed questionnaire is
>eing sent to you along with a request for a sample report
;:ard or cards now being used in your school system. The
.nformation will be used in the preparastion of a paper entitled
'Reporting to the Parents the Progress of Children in the
ilementary School". This paper will be presented in partial
'ulfillment of the requirements for the Master of Science Degree
.n Education at Eastern Illincis State College.

The information requested will give a resasonable and
iccurate description of the various methods and procedures
.n use in many of our elementary schools of Illinois. If you
ijould like a summary of the compiled reports and their implica-
:lons for our schools, please indicate by writing your name and
ifddress at the bottom of the questionnaire. This inlormation
1111 be sent to you as soon as the data 1s compiled.

I wish to thank you for your cooperation in this study. 1

Yours truly,

Paul Beauchamp
Georgetown, Iilincis

1
Form letter sent with gquestionnaire.



QUESTIONNAINE 2

rting to the Parents the Progress of Children in the Elementary

School

eneral Informstion

l. Type of school district: Comrunity Unit
Comrunity Consolidated 3 Consolidated ;

Common School ;3 Other .

2. Number of attendance units in the district ' o

3. Number of teachers per g(rade: Crade 2 2
3 » 4 e ) 5_.__,__________! 6___ ]
7 gl sulbue. . g

4. Total elementary enrollment of the school district.

5. Number of guidance directors: PFull time H

Part time_ 3 None -

6. Number of times per yesr that reports sre given
the parents. _
Reporting to the Parents
l. Lo you feel thet you heve & satisfsctory program
for reporting to parents?

2. .ho determineas the program or the methods of reporting?

3. Cneck as many of the reporting devices as ere used in
your progream:
report cards
letter reports
Parent-Teacher conference

Tescher evalurtion sheet
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Pupll Sslf-evalustion sh=et

Samples of Pupil's vork
. Cumulative Fecord Folder
Anecdotal Notes
Personality (kmotionsl and Socisl) AdJjustment
Check Sheect
4. List any aress of work or topics for discussion or
study which have been proposed for consideration
during the past two years.
A. By you
(1)
(2)
(3)
(4)
B. By the teachers
(1)
(2)
(3)
(4)
C. By the parents
(1)
(2)
(3)
(4)

b, List any areas ofwork or topics for discursion or

study which s.ave been helpful.



6.

7.

Y.

(1)
(2)
(3)_
(4)
Are you sble to provide free time during the school day

for teachers to report or orgsnize their reports for the
parents? How much time is ellotted?

Lo you feel tust the grester portion of clas<room teechers
are adequately truined in the field of guildance end child
trowth snd development to conduct 2 meaningful and worthwinile
conference with the parents? . '

Do you find it difficult to get pasrents to understand snd
accept practices 1n reporting wnich sre different from
tnose to which thcey sre sccustomed?

Are the teachers permitted to try out or put into operation
the results of thelr work in reporting to pesrents?

10. List eny obstscles wnich you have encountered in your

district in improving the metinods of reporting to
parentsf:

8.

ll, List any suiestions or 1dess for ovércoming any of tne

obatscles which you hsve encountered:

A.

Be

c.

L.
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LIST OF SCHOOLS THAT SUBMITTED QUESTIONNAIRES FOR THIS STUDY

2.
Se
4,
S.
6.
7.
8e
9.
10.
11.
12.
13.
14.
15.

16,

Arthur (Com. Unit)
Bismarck (Cons.)
Bogota (Cons.)
Bridgeport (Common)
Champaign (Com. Unit)
Charleston (Com. Unit)
Cumberland (Com. Unit)
Danville (Com. Cons.)
Deland (Com. Unit)
Edwards (County Unit I)
kdwardsville (Com. Unit)
Effingham (Com. Unit)
Georgetown (Cons,)
Herrick (Com. Cons.)

Henning (Com. Cons.)

Hume (Com. Unit)

17,
18.
19.
20.
2l.
224
23,
24.
25.
26.
27.
28.
29.
30.
31.
S
33
S4.

Indianola (Cons.)
Lawrenceville (Com, Unit)
Mattoon (Com. Unit)
Milford (Com. Cons.)
Moweaqua (Com. Unit)
Qakland (Com. Unit)

Paris (Charter)
Ridgefarm (Common)
Robinson (Com. Unit)
Rockford (Common)
Shelbyville (Com. Unit)
Taylorville (Com. Unit)
Urbana (Com. Unit)
Vandalia (Com. Unit)
Vermilion Grove (Cons.)
Windsor (Com. Unit)
watseka (Com. Cons.)

westvilie (Com. Cons.)

The remalning thirteen questionnalres submitted were

classiflied as anonymous since there was no way to determine

the school from which they came.
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catimate of my wmrogress iIn school work and scrool citizenshinp,

Ry

v

Arithmetic work (underlinc) Cood work Average work Poor work

Check where you feel yau srould and could make inrroveranrs,
2. e more accurate b, look over my work
C. wWork more “70WLy d. commnliete worln on

e. nocater arrangen nt of work on PDEDET

Language work written Good work AVETATE TOYrK Poor worT

Creek where you feel you should and could immrove,
a. £ of munctuation marke b. use 07 canital lattere_
c. aontonce structurs u.;oumc ls not comnlet

SHelels
S iict_on:rw 1’o uQCCZ QUCLliﬂD
s 1)

ouage work oral Good work Averasc Work Poor work

sre you feel you sho
cleerly
nel-ing e »eoort

Pl 2 -
., SLVC My

Penmanshin Goond work Averass work Po0or work

feel wou d and could immrave,
. ymaation of letteres

PSS

ter fom

Good work AVOTase work 200 wWork

Check where you feel you should a could imnrove.
a. qnﬂ]“in” co“”*ct’w words in weekly soclling list
D. those words correctly in scntences

ol

c. finis ine eentences and work in book cach ek

Secial Studics Gond work Averaxc work Pcor wort
Check whore you feel ryou eould imvrove,
a. ¢ive nmore attentlon %o clag- discussion
. by using vocks, pleturcs cte. Lo cet more accurate
information c. organize material and information

which 1s gilven in renorts

Poor work

Angwer the Tollowing quections.
a. 2n boozs wrlch you have rcad yoursclr, now many boak
renorts have you b. do you cnjocy realing?
C. 8

storlieg——-—
—-nevspancra

. gfory
T nergoi—-
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Renort of Conference e o Denne

Goals Agreed
unon for
Chillda'l's Growth




QUTLINE AND SUMMARY
OF PARENT-TEACKER CONFIRENCE

Child's Name Teacher's Name

Grade Roon Date __ _. Parent!s lame

TRACFER'S JUDGMENT OF CUILRLS GROWTE, STATUS, £MND2 I 707

EDTCATIONAL

PHYSICAL

3

ATTITUDTS & I 507878

FUTIRFE PLAI'S

10
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