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Resumo

A imagem corporal tem um impacto significativo no funcionamento psicologico e nas
relacbes sociais, especialmente em adultos jovens. Recentemente, a imagem corporal
positiva (ICP) tem sido alvo de um maior foco na literatura, possibilitando a compreensao
dos seus efeitos em dimensdes como a satisfacdo com a vida e comportamentos de salde.
Tendo em conta que este € um construto recente, ainda pouco se sabe sobre a sua relacao
com a dimensdo académica.

Assim, o presente trabalho teve como objetivo explorar a relagdo entre a ICP e o
desempenho académico e aspiracbes profissionais, numa amostra de estudantes
universitarios (N = 3690; 18-35 anos). As andlises estatisticas foram conduzidas para
explorar diferencas na ICP atendendo ao género, indice de massa corporal (IMC), nivel de
escolaridade e pais. Para além disso, a relagdo entre a ICP e a autoestima, apos controlar os
efeitos da idade, género e IMC, foi avaliada. A autoestima foi, adicionalmente, testada
enquanto possivel mediadora da relacdo entre a ICP e 0 dominio academico.

Os resultados mostraram uma correlacéo positiva entre a ICP e as duas areas académicas
e, ainda, o efeito mediador da autoestima nesta relacdo. Foram encontrados niveis superiores
de ICP no sexo masculino e em sujeitos com um menor IMC. Diferencas na ICP foram,
igualmente, verificadas relativamente ao pais, mas nao relativamente ao nivel de
escolaridade. As diferencas observadas foram de pequena magnitude.

Este estudo denota a importancia de atender a ICP e autoestima no sentido de promover

um maior bem-estar nos jovens.

Palavras-chave: Imagem corporal positiva, desempenho académico, aspiracdes

profissionais, autoestima, estudantes universitarios.



Abstract

Body image has a significant impact on psychological functioning and social
relationships, especially in young adults. More attention has been given to the positive body
image (PBI) construct in the literature, making it possible to understand its effect on
important areas of people’s life, such as life satisfaction and health behaviors. Since PBI is
a recent construct, less is known about its relationship with the academic dimension.

Therefore, the present work aimed to explore the relationship between PBI and academic
achievement and educational/career aspirations, in a sample of university students (N =
3690; 18-35 years old). Statistical analyses were conducted in order to explore PBI
differences regarding gender, body mass index (BMI), study level, and country.
Furthermore, we assessed the relation between PBI and self-esteem, when controlling for
age, gender, and BMI. Self-esteem was then tested as a possible mediator for the relationship
between PBI and the academic domain.

Results showed a positive correlation between PBI and both academic areas, and the
mediator effect of self-esteem in this relationship was supported. Higher PBI was found in
male participants and in subjects with lower BMI levels. Differences in PBI were also
observed in respect to country, but not in respect to study level. Group differences were of
small magnitude.

This study suggests the relevance of attending to PBI and self-esteem in order to promote

greater well-being in young people.

Keywords: Positive body image, academic achievement, educational/career aspirations,

self-esteem, university students.



Introduction

It is an established fact that body image plays a vital role in several areas of people’s life
(Yadav, 2017). The negative consequences of poor body image cut across all key areas of
living, including psychological and physical functioning (Wilson, Latner, & Hayashi, 2013).
Extensive research links body dissatisfaction to low self-esteem (e.g., Van den Berg, Mond,
Eisenberg, Ackard, & Neumark-Sztainer, 2010), symptoms of depression (e.g., Tylka &
Wood-Barcalow, 2015a; Xie et al., 2010), and negative health outcomes, such as
maladaptive eating behaviors (e.g., Etcoff, Orbach, Scott, & D’Agostino, 2006; Markey &
Markey, 2005) and reduced exercise behavior (e.g., Grogan, 2006).

In addition to these well-established harmful effects, body image problems have also
been hypothesized to undermine academic achievement and educational/career aspirations.
Body image dissatisfaction might lead to a high level of class absenteeism due to social
anxiety regarding appearance. Concerns about the look, size, weight, and shape can also
inhibit attentional processes, such as concentration (Yanover & Thompson, 2008), and
diminish confidence (Halliwell, Diedrichs, & Orbach, 2014) and hence performance.
Determining the specific role that body image plays in academic performance during the
school years is a topic of interest since it seems to be a strong predictor of social and
occupational success in adult life (Serbin, Stack, & Kingdon, 2013). Academic achievement
is an important determinant of good job opportunities, desired earnings, and higher social
status (Tallat, Fatima, Fiza, & Adiya, 2017), and is groundwork to ambition and
advancement (Elsherif & Abdelraof, 2018).

There is a significant body of research examining whether weight condition, mainly
overweight and obesity, disrupts academic functioning. The basic assumption is that excess
weight can be related to lower academic achievement due to the stigmatized nature of obesity
(Crosnoe & Muller, 2004) and the possible impact of obesity on cognitive function (Yu,
Han, Cao, & Guo, 2010). In fact, some studies have suggested that children and adolescents
with excessive weight have lower learning skills, exhibiting poorer executive function,
memory, and attention compared with normal weight peers (Li, Dai, Jackson, & Zhang,
2008; Taras & Potts-Datema, 2005). However, a recent systematic review (Santana, Hill,
Azevedo, Gunnarsdottir, & Prado, 2017) concluded that there is insufficient evidence to
support a direct link between obesity and poor academic performance. It remains unclear

whether the association between excess adiposity and poor academic achievement found in
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some studies is mediated by variables such as socioeconomic status, parental education, and
physical activity. In addition, it is possible that causal processes linking school performance
and obesity may differ between the development stages.

Substantially fewer studies have examined this link in university students. Globally, they
tend to conclude that body mass index (BMI) is negatively correlated with academic
performance (Anderson & Good, 2017; Franz & Feresu, 2013), but uncorrelated with
problem-solving skills (Anderson & Good, 2017). These findings reinforce the need to
explore the effect of BMI on academic performance.

It should be noted, however, that data from research in weight status do not allow to
draw conclusions about the connection between body image experience and academic
success. To date, the research addressing this topic is limited and covers three educational
stages, including middle school (13-14 years old), high school (15-18 years old), and
college/university (18-30 years old). Evidence regarding middle and high school students
has found that body dissatisfaction is associated with poor academic achievements, mainly
due to school avoidance and lack of participation in classes (Etcoff et al., 2006; Halliwell et
al., 2014; Mikkila, Lahti-Koski, Pietinen, Virtane, & Rimpeld, 2003) as well as the
perception of being overweight, regardless of actual weight (Florin, Shults, & Stettler, 2011;
Xie et al., 2006). This last data, in particular, led to the assumption that body image could
influence academic achievement more than the real weight status of students. However, we
can also find in the literature divergent results. For instance, Gupta (2012) did not discover
any significant relationship between body image and academic achievement in middle
school adolescents.

In college students, body dissatisfaction and body concerns appear to be correlated to
poorer academic achievement and functioning, as they might result in school absenteeism
due to social anxiety about one’s physical appearance (Schrick, Sharp, Zyonkovic, &
Reifman, 2012; Yanover & Thompson, 2008). Specifically in women, it was observed a
significant association between negative body image and academic performance, graduation
rates, motivation, and the likelihood of course withdrawing (Knightly & Whitelock, 2007).
Complementarily, higher academic achievements have been found in students who were able
to reject appearance norms (Schrick et al., 2012) or were less focused on their physical
appearance (Miles, 2009; Tallat et al., 2017). In spite of that, these results were not found in
Elsherif and Abdelraof’s (2018), since the negative correlation between body dissatisfaction

and academic behavior did not reach a significance level in their study.



Methodological differences can be an explanation for the contradictory findings here
reported. In particular, the use of different measures of academic achievement—such as
grade point averages (GPAs; e.g., Crosnoe & Muller, 2004; Mikkild et al., 2003),
standardized tests (e.g., Judge & Jahns, 2007), intelligence quotient (e.g., Li, 1995), school
attendance (e.g., Datar & Sturm, 2006; Taras & Potts-Datema, 2005), participation in class
(e.g., Schrick et al., 2012), and school functioning (e.g., Swallen, Reither, Haas, & Meier,
2005)—and the absence of male participants (e.g., Halliwell et al., 2014; Schrick et al., 2012)
or great gender imbalance.

In respect of the relationship between body image and educational and career
aspirations, the current body of research is scarce and also inconsistent. Some data suggest
that negative body image could lead to lower expectations for a successful career in
girls’women (The Future Foundation, 2012), as a consequence of decreasing participation in
secondary education (e.g., avoiding any involvement in school activities) and job (e.g.,
absenteeism, not going to job interviews) whenever they feel bad about how they looked
(Etcoff et al., 2006; Halliwell et al., 2014). In turns, a better body image seems to be
associated with greater career decision-making self-efficacy (Woodrow-Keys, 2006). In
addition, there is some evidence that women who pursuit, or plan to, a post-graduate
education tend to focus less on physical appearance (Miles, 2009) and reveal a lower
preference for thin body-ideal messages (Betz & Ramsey, 2017). Altogether, these studies
suggest that females high on educational/career aspirations report greater body-protective
attitudes. Conversely, there is also a line of research that suggests that professional success
is associated with thinness (Jarry, Polivy, Herman, Arrowood, & Pliner, 2006), especially
among status aspiring females (Tiggemann, 2001). There is also data documenting that
undergraduate women with higher educational/career aspirations report greater body
dissatisfaction and ineffectiveness after being exposed to thin targets (Smith, Li, & Joiner,
2011).

In sum, whether body experience interacts with educational aspirations is still an open
question. To increase knowledge on this topic more studies are needed with larger samples
(Halliwell et al., 2014). Furthermore, the study of body image should encompass a broader
exploration of the concept, covering positive body image. This recent construct represents
an important shift from a primary focus on body disturbances and extends beyond
appearance satisfaction (Avalos, Tylka, & Wood-Barcalow, 2005; Tylka & Wood-
Barcalow, 2015b). As a multifaceted construct, positive body image can be defined as a

sense of love and respect for one’s body, containing aspects of body appreciation and
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acceptance, body image flexibility, broad conceptualization of beauty, inner positivity, and
body functionality orientation (Halliwell, 2015; Holmgqvist & Frisén, 2012; Menzel &
Levine, 2011; Tylka & Wood-Barcalow, 2015b).

In this study, we sought to explore the predictive effect of positive body image on
academic achievement and educational aspirations among university students. We employed
the use of a large and diverse sample, including university students from eight countries. We
hypothesized that positive body image would significantly predict both academic
dimensions (achievement and aspirations). Inherent is the assumption that students having a
more positive body image were also more likely to be engaged in career planning (Woodrow-
Keys, 2006). Theoretical reasons also exist to expect that positive body image increases the
likelihood of higher academic achievement and aspirations. The link between positive body
image and variables associated with psychological well-being, such as self-esteem and
positive affect (Alleva, Martijn, Veldhuis, & Tylka, 2016; Atari, 2016; Avalos et al., 2005;
Swami & Ng, 2015; Swami, Ng, & Barrond, 2016; Swami, Tudorel, Goian, Barron, &
Vintila, 2017), can foster students’ self-confidence and a more favorable learning context
(Brannan & Petrie, 2011; Salami, 2010).

Considering that male gender has been largely neglected in previous research, this study
was conducted in both genders, making it possible to detect differences. We also aimed to
analyze the variations according to BMI. In fact, it is currently unknown whether the
influence of body image on several areas of living could vary according to gender and BMI.
Previous findings on body appearance have produced inconclusive results in what concerns
to gender differences. Most studies with university students have reported higher scores in
men compared to women (Atari, 2016; Kertechian & Swami, 2017; Swami & Ng, 2015;
Tylka & Wood-Barcalow, 2015a), but the magnitude of the difference was tendentially
small. Moreover, there is also data suggesting higher body appreciation in women (Jain &
Tiwari, 2016) or no significant gender differences (Swami et al., 2016). With respect to BMI,
research has shown a negative correlation with positive body image (Swami et al., 2017),
particularly in women (Swami & Ng, 2015; Swami et al., 2016). Besides, a positive relation
has been documented in men as well (Atari, 2016), and no association is also reported (Vally,
D’Souza, Habeeb, & Bensumaidea, 2018).

There is also a growing body of evidence proposing that the association between body
image and the academic domain can be explained by the influence of other variables. Of
those, self-esteem has drawn particular attention given its association with both academic
achievement (e.g., Arshad, Zaidi, & Mahmood, 2015; Aryana, 2010; Duraku & Hoxha,
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2018; Elsherif & Abdelraof, 2018; Hosseini et al., 2016; Saadat, Ghasemzadeh, &
Soleimani, 2012) and positive body image (e.g., Alleva et al., 2016; Atari, 2016; Swami et
al., 2017; Tylka & Wood-Barcalow, 2015a; Vally et al., 2018) in samples of university
students. Based on these considerations, we examined the association of self-esteem with
academic variables (i.e., academic achievement and educational/career aspirations) and
positive body image. Then, we tested whether and how much self-esteem explains (i.e.,
mediates) the relationship between positive body image and the academic domain. We
predicted that self-esteem is an intervening variable in this relationship, as suggested by
Elsherif and Abdelraof (2018).

This study has an increased significance in the particular context of positive body
image—a very recent construct—elucidating of its possible impact. In addition, knowing if
a connection exists between positive body image and academic success could be beneficial
to the professionals involved in creating environments in which students can succeed (Gupta,
2012; Miles, 2009).



Method

1. Participants

The sample consisted of 3690 university students (1037 males and 2653 females), aged
between 18 and 35 years old (M = 21.87, SD = 3.26), from Bosnia-Herzegovina (n = 337),
Belgium (n = 158), Croatia (n = 417), Finland (n = 313), Greece (n = 1377), Ireland (n =
116), Israel (n = 300), and Portugal (n = 672).

2. Measures

2.1. Demographics

Participants provided demographic information regarding age, gender, country, study
level (Bachelor’s degree, Master’s degree, or Doctoral degree), height (in centimeters), and
weight (in kilograms). Self-reported height and weight were then used to calculate BMI
(kg/m?).

2.2. Positive body image

Positive body image was assessed using the Body Appreciation Scale-2 (BAS-2; Tylka
& Wood-Barcalow, 2015a; for Portuguese validation see Lemoine et al., 2018; Torres,
Barbosa, Meneses, Tylka, & Vieira, 2018), a 10-item measure on a 5-point scale ranging
from 1 (never) to 5 (always)—with higher scores representing a more positive body image.
The BAS-2 demonstrated good internal consistency in a sample of college men (Cronbach’s
a = .93) and women (Cronbach’s o = .94; Tylka & Wood-Barcalow, 2015a), which is in
accordance with the results observed in the study of Vally et al. (2018), that found good to

excellent internal reliability in a group of university students (Cronbach’s a = .89-.92).

2.3. Academic achievement

The Self-Reported Study Performance (SRSP) is a 6-item measure which represents
subjective parameters of academic achievement in university (Sverko & Babarovi¢, 2019).
The 5-point Likert scale varied according to the item. The score 1 could represent: Very

dissatisfied; one of the worst students; or not important. The score 5 could indicate: Very
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satisfied; one of the best students; or very important. The SRSP showed good internal
reliability (Cronbach’s o = .84) in a sample of high school students (Sverko & Babarovié,
2019).

2.4. Career aspirations

Career aspirations were measured by the Career Aspiration Scale-Revised (CAS-R;
Gregor & O’Brien, 2015), a 24-item Likert scale ranging from on 0 (not at all true of me) to
4 (very true of me), that includes three subscales (Achievement Aspiration, Educational
Aspiration, and Leadership Aspiration). Only the Educational Aspiration subscale (CAS-
R/Educational) was used in this study. This subscale assesses the degree to which individuals
aspire to have more competencies, training, or advanced education within their career. It
revealed good internal reliability in a sample of graduate female students (Cronbach’s o =

.89; Gregor & O’Brien, 2015)

2.5. Self-esteem

Self-esteem was assessed by the 10-item Rosenberg Self-Esteem Scale (RSES;
Rosenberg, 1965; for Portuguese validation see Santos, 2008), answered on a 4-point Likert
scale, ranging from O (strongly disagree) to 3 (strongly agree), with higher scores indicating
greater self-esteem.

With samples of university students, the RSES has shown good internal reliability. In
Atari’s (2016) study, the Cronbach’s alpha was .84 for men and .81 for women. In Portugal,
Santos (2008) found a Cronbach’s alpha of .82.

3. Procedures

The present study is based upon work from COST Action Appearance Matters 1S1210,
supported by COST (European Cooperation in Science and Technology), which aimed to
understand the importance of positive body image in educational and vocational outcomes.
This project was approved by the Ethics Committee in all countries (Portugal: Ethics
Committee of the Faculty of Psychology and Education Sciences of the University of Porto,
reference 1-12/2016).



The questionnaires which were not available in participating countries were translated
in the respective languages following the Translation, Review, Adjudication, and
Documentation (TRAPD) system (Harkness, 2003).

In order to approach the largest possible group of students, invitations to complete the
questionnaire were sent by universities. The students received an email, through their
institutional account, containing a brief description of the study and a link to the secure
online questionnaire. Selecting the link, the participants were informed about the ethical
principles (volunteer participation, protecting confidentiality of data, right to withdraw from
the research at any time, and principal investigator contact). All participants voluntarily
provided written informed consent online prior to participation. Each questionnaire was
presented on a new page. The order of the scales was counterbalanced to control for order

effects.

4. Data analysis

The multi-group confirmatory factor analyses (MGCFA) was previously performed by
the Working Group 2 of the COST Action in order to clarify whether the scales used in this
research elicited similar response patterns across all samples—enabling the comparison
between them (Brown, Harris, O’Quin, & Lane, 2017). Country invariance was not found in
Israel’s and Belgium’s scores on the RSES and CAS-R/Educational, respectively, and were
excluded from statistical analyses. In addition, one item of the CAS-R (#23) and RSES (#7)
were excluded in the calculation of the items” mean scores, due to low factor loadings. Good
reliability results were observed in all scales (COST Action 151210, Working Group 2,
2017).

In this study, data were analyzed on the Statistical Package for the Social Sciences
(SPSS), version 22. To test the distribution of data we used the Kolmogorov-Smirnov test
(with Lilliefors Significance Correction) and the following criteria: Absolute skewness (Sk)
and kurtosis (K) values lower than 3.0 and 8.0, respectively (Kline, 2005). Based on these
criteria the assumption of normality was met for the total sample. Descriptive statistics were
calculated to gender, age, study level, country, and BMI.

Group differences in BAS-2 scores according to gender (independent samples Student’s
t-test), weight category (independent samples Student’s t-test), study level (ANOVA, three
groups: Undergraduates, graduates, and postgraduates), and country (Welch’s ANOVA;
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eight countries) were tested. In respect of weight category, participants were divided into
two categories based on World Health Organization’s BMI standards (WHO, n.d.): Normal
weight (NW; BMI between 18.5 and 24.9 kg/m?) and overweight/obesity (OW/OB; BMI
equal or above 25 kg/m?). Underweight could not be included in the analysis since the
number of participants that fitted in this category were considerably smaller than the rest,
leading to a great imbalance. Due to a violation of homogeneity of variance assumption,
Welch’s ANOV A was used while exploring differences in BAS-2 scores between countries.
Post-hoc comparisons were carried out using the Tukey’s test with Bonferroni correction
when examining differences according to study level. As the homogeneity of variance was
not respected, the Games-Howell test was used in multiple comparisons analysis in respect
to country (Field, 2013). Effect size was measured by the Cohen’s d, Glass’s delta (A), eta-
squared (n?), and omega squared (w?) coefficients. Glass’s delta and omega squared were
used due to heterogeneity of variance. For Cohen’s d and Glass’s delta, the following cut-
off points were considered: 0.20 (small), 0.50 (moderate), and 0.80 (large effect). Cut-off
points for eta-squared and omega squared were: .01 (small), .06 (medium), and .14 (large
effect; Cohen, 1988).

Pearson’s r correlation coefficients were used to assess the relationship between positive
body image, academic achievement, educational/career aspirations, self-esteem, BMI, and
age. To determine if positive body image accounted for unique variability in self-esteem,
hierarchical regression analysis was performed to evaluate the relationship between these
variables, when adjusting for age, gender, and BMI.

Lastly, mediation analysis procedures with bootstrap sampling, as recommended by
Preacher and Hayes (2004), were performed. These analyses were conducted using the
PROCESS macro (Hayes, 2013), a computational procedure for SPSS, and involved several
steps. In the first step, the relationship between the BAS-2 and academic achievement and
educational/career aspirations (two different models) was examined. In the second step, the
relationship between the BAS-2 and the hypothesized mediator (self-esteem) was explored.
The third step included the examination of the relationship between the mediator and
academic achievement/career aspirations. The exploration of the insignificance (or the
meaningful reduction in effect) of the relation between the BAS-2 and the two outcome
variables in the presence of the mediator was assessed in the fourth step. In sum, the direct
path was the effect of the BAS-2 onacademic achievement and educational/career
aspirations, independent of its effect on self-esteem. The indirect effect was the path linking

the BAS-2 to the academic domain via self-esteem. In turn, the total effect of the BAS-2 on
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the academic dimension was the sum of the direct and indirect effects. Estimates of all paths
were calculated using a set of ordinary least squares regressions. As outlined by Preacher
and Hayes (2004), mediation is demonstrated when the indirect effect is significant and the
confidence intervals do not contain zero (i.e., indicating that the indirect effect is
significantly different than zero).
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1. Sample characteristics

Results

Descriptive statistics for gender and age by country are presented in Tables 1 and 2,

respectively. The distribution by study level is shown in Table 3. Considering the total

sample, 2522 participants were undergraduate (70.2%), 984 were graduate (27.4%), and 88

were postgraduate (2.4%) students.

Table 1
Gender According to Country
Male Female
Country n % n %

Bosnia-Herzegovina 89 26.4 248 73.6
Belgium 23 14.6 135 85.4
Croatia 216 51.8 201 48.2
Finland 50 16.0 263 84.0
Greece 337 245 1040 75.5
Ireland 25 21.6 91 78.4
Israel 142 47.3 158 52.7
Portugal 155 23.1 517 76.9
Total 1037 2653

Table 2

Age According to Country

Country M (SD) Min. Max.

Bosnia-Herzegovina 22.1(2.17) 18.0 33.0
Belgium 19.3 (1.69) 18.0 25.0
Croatia 22.2(2.22) 18.0 33.0
Finland 23.9 (3.50) 18.0 35.0
Greece 21.2 (3.20) 18.0 35.0
Ireland 20.2 (2.36) 18.0 33.0
Israel 25.7 (2.63) 20.0 30.0
Portugal 21.2 (3.13) 18.0 35.0

Note. Min. = minimum age; Max. = maximum age.
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Table 3
Study Level According to Country

Undergraduate Graduate (Master’s Postgraduate (Doctoral
(Bachelor’s degree) degree) degree)

Country n % n % n %
Bosnia-Herzegovina 176 54.3 147 454 1 0.3
Belgium 138 87.4 20 12.6 0 0.0
Croatia 147 39.0 225 59.7 5 1.3
Finland 183 61.2 111 37.1 5 1.7
Greece 1174 85.5 164 11.9 36 2.6
Ireland 101 88.6 13 11.3 0 0.0
Israel 234 84.8 36 13.0 6 2.2
Portugal 369 54.9 268 39.9 35 5.2
Total 2522 984 88

BMI data were only collected in five countries (Bosnia-Herzegovina, Croatia, Greece,

Ireland, and Portugal), in a total of 2856 participants. BMI ranged between 14.13 and 53.34

kg/m? (M = 22.55, SD = 3.70) and the global prevalence of underweight, normal weight, and
OWI/OB in these countries was 7.6% (n = 216), 72.1% (n = 2060), and 20.3% (n = 580),

respectively. Weight category distribution by country is reported in Table 4.

g?)zlfl\d/rlass Index and Weight Category According to Country
uw NW ow OB

Country M (SD) n % n % n % n %
Egﬁ;‘;;'ovina 21.93(1.69) 23 6.9 258 780 48 145 2 0.6
Croatia 23.15 (3.60) 18 4.4 279 67.9 99 24.1 15 3.6
Greece 22.56 (3.81) 113 8.3 973 71.1 216 15.8 65 4.8
Ireland 23.82 (5.27) 2 2.7 52 69.3 16 21.3 5 6.7
Portugal 22.33 (3.68) 60 8.9 498 74.1 86 12.8 28 4.2
Total 216 2060 465 115

Note. UW = underweight (< 18.5 kg/m?); NW = normal weight (18.5-24.9 kg/m?); OW = overweight (25.0—

29.9 kg/m?); OB = obesity (> 30.0 kg/m?).
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2. Group differences in positive body image and associations between variables

Group differences in the BAS-2 were explored in relation to gender, weight category,
level of education, and country. Significant differences between male and female
participants were found, t(3660) = 4.74, p < .001, d = 0.18, with males (M = 3.76, SD =
0.76), demonstrating higher body appreciation than females (M = 3.62, SD = 0.76). The
BAS-2’s mean score was also higher in normal weight participants (M = 3.77, SD = 0.71)
when compared to the OW/OB group (M = 3.37, SD = 0.81), t(839) = 10.49, p<.001, A =
0.49. There were no BAS-2’s mean differences between study levels, F(2, 3565) = 2.58, p =
.08, n2 = .001. Conversely, Welch’s ANOVA revealed that positive body image differed
significantly between countries, F(7, 752) = 21.31, p <.001, w? = .04 (see Table 5), however,
these differences were of small magnitude. Additionally, Bosnia-Herzegovina (M = 3.93,
SD = 0.70) and Ireland (M = 3.16, SD = 0.81) evidenced the highest and lowest body
appreciation, respectively.

Table 5
BAS-2 Scores According to Country
B&H BE CR Fl GR IR IS PT
M M M M M M M M F ®? Post-hoc
(SD) (SD) (SD) (SD) (SD) (SD) (SD) (SD)
B&H > CR,
GR > BE,
3.93 3.48 3 3.40 3.68 3.16 3.8 3.6 phpi
: 4 74 4 . 1 .81 .61 2131% 04 BE, CR,
(0.70) (0.65) (0.76) (0.74) (0.72) (0.81) (0.85) (0.78) GR> IR:
IL>PT>
FI, IR

Note. B&H = Bosnia-Herzegovina; BE = Belgium; CR = Croatia; FI = Finland; GR = Greece; IR = Ireland; IS
= Israel; PT = Portugal.
*p <.001.

The correlations between study variables are shown in Table 6. The BAS-2 correlated
significantly (p <.05) with all variables, despite of different magnitude. The association with
self-esteem was high (r = .68), but the correlations with academic variables were low
(between .17 and .26). The association between the BAS-2 and BMI was low and negative
(r=-.25).

Table 6
Correlation Between BAS-2, SRSP, CAS-R/Educational, RSES, BMI, and Age

Measure 1 2 3 4 5 6
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1. BAS-2

2. SRSP 26%*

3. CAS-R/Educational A7 28**

4. RSES .68** A0** 25%*

5. BMI —.25** —.08** -.01 —.07**

6. Age .05* 2% -.03 07** 10**

Note. BAS-2 — Body Appreciation Scale-2; SRSP — Self-Reported Study Performance; CAS-R/Educational —
Educational Aspiration subscale of the Career Aspiration Scale-Revised; RSES — Rosenberg Self-Esteem
Scale; BMI = body mass index.

*p <.01. **p <.001.

Hierarchical regression analysis was performed to evaluate the relationship between
positive body image and self-esteem, when adjusting for age, gender, and BMI. The final
model was significant (see Table 7). Positive body image significantly predicted self-esteem,
above and beyond age, gender, and BMI. R? change from Step 1 to Step 2 was significant,
AR? = 45, p < .001. The BAS-2 is the most important predictor, which uniquely explained

45.0% of the variance in RSES scores.

Table 7
Hierarchical Multiple Regression for Variables Predicting Self-Esteem
Predictor B SE B t F R? AR?
Step 1 24 57** .03 .03
Age 0.01 0.00 07** 3.68*
Gender -0.15 0.03 —.]2%* —6.34**
BMI -0.02 0.00 —11** —5.53**
Step 2 635.28** A7 .45
Age 0.01 0.00 .03* 2.04*
Gender -0.03 0.02 -.03 -1.84
BMI 0.01 0.00 .09** 6.27**
Positive body 0.53 0.01 J0** 49.04**
image

Note. BMI = body mass index.
*p <.05. **p < .001.

3. Tests of the mediation models

Two mediation models were tested considering the academic achievement (Model 1;

Figure 1) and educational/career aspirations (Model 2; Figure 2) separately.

(a) Direct pathway

Positive body image c Academic
X) achievement ()

v

14



(b) Indirect pathway

/

Positive body image

(X)

Self-esteem (M)

e

Academic
achievement (Y)

Figure 1. Conceptual diagram of the mediation model for academic achievement (Model 1); X = predictor
variable; M = mediator; Y = outcome variable; a = direct effect of positive body image on self-esteem; b =
direct effect of self-esteem on academic achievement; ¢ = total effect of positive body image on academic
achievement; ¢’ = direct effect of positive body image on academic achievement, after the mediator (self-
esteem) was included; ab = indirect effect of positive body image on academic achievement through self-

esteem. Adapted from Preacher and Hayes (2004).

(a) Direct pathway

Positive body image

Educational/career

(X)

(b) Indirect pathway

/

Positive body image

(X)

Self-esteem (M)

v

aspirations (Y)

e

Educational/career
aspirations (Y)

Figure 2. Conceptual diagram of the mediation model for educational/career aspirations (Model 2); X =
predictor variable; M = mediator; Y = outcome variable; a = direct effect of positive body image on self-
esteem; b = direct effect of self-esteem on educational/career aspirations; ¢ = total effect of positive body image
on educational/career aspirations; ¢’ = direct effect of positive body image on educational/career aspirations,
after the mediator (self-esteem) was included; ab = indirect effect of positive body image on educational/career
aspirations through self-esteem. Adapted from Preacher and Hayes (2004).

Mediation analyses revealed that, together, positive body image and self-esteem were
significant predictors of academic achievement, R? = .16, F(2, 3340) = 316.85, p < .001
(Table 7), and educational/career aspirations, R? = .07, F(2, 3184) = 111.35, p <.001 (Table
8).

In Model 1, positive body image had a medium range (Cohen, 1988) total effect on
academic achievement, B = 0.24, t(3341) = 15.43, p < .001, and a significant effect on self-
esteem, B = 0.52, t(3341) = 53.74, p < .001. On the other hand, self-esteem was positively
related to academic achievement, B = 0.50, t(3340) = 19.22, p < .001. In addition, the

analyses showed that the direct effect of positive body image on academic achievement
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became non-significant, B = —0.02, t(3340) = -1.18, p = .24, when self-esteem was added to
the model, thus suggesting full mediation. Therefore, results confirmed the mediation role
of self-esteem in the relation between positive body image and academic achievement, ab =
0.26, 95% CI [0.23, 0.29].

Table 8
Predictors of Academic Achievement
95% CI
Model B SE B LL UL
Model without mediator
Intercept 2.75*% 0.06 2.64 2.86
PBI — AA (path ¢) 0.24* 0.02 .26 0.21 0.27
R?y x 0.07
Model with mediator
PBI — SE (path a) 0.52* 0.01 .68 0.50 0.54
SE — AA (path b) 0.50* 0.03 A2 0.45 0.55
PBI — AA (path ¢’) -0.02 0.02 -.03 —0.06 0.02
Indirect effect (path ab) 0.26* .28 0.23 0.29
R2um x 0.46
R2y mx 0.16

Note. Cl = confidence interval; LL = lower limit; UL = upper limit; B = unstandardized coefficient; PBI =
positive body image; AA = academic achievement; SE = self-esteem; R2yx = proportion of variance in Y
(academic achievement) explained by X (positive body image); R?w.x = proportion of variance in M (self-
esteem) explained by X; R%ym x = proportion of variance in Y explained by X and M.

*p <.001.

In Model 2, a medium total effect of positive body image on educational/career
aspirations was found, B = 0.21, t(3185) = 10.92, p < .001. Positive body image had a
significant effect on self-esteem as well, B = 0.52, t(3185) = 52.16, p < .001. In turn, self-
esteem evidenced a significant impact on educational/career aspirations, B = 0.33, t(3184) =
9.98, p < .001. Conversely, the direct effect of positive body image on educational/career
aspirations, when self-esteem was included, was no longer significant, B = 0.03, t(3184) =
1.37, p = .17. This indicated a full mediation of self-esteem on the relationship between
positive body image and educational/career aspirations, since the significance of the indirect

effect of positive body image via self-esteem was confirmed, ab =0.17, 95% CI [0.13, 0.21].

Table 9
Predictors of Educational/Career Aspirations
95% ClI
Model B SE B LL UL
Model without mediator
Intercept 2.03* 0.07 1.89 2.17
PBI — CA (path c) 0.21* 0.02 19 0.17 0.24
R%y x 0.04
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Model with mediator

PBI — SE (path a) 0.52* 0.01 .68 0.50 0.54
SE — CA (path b) 0.33* 0.03 .23 0.27 0.39
PBI — CA (path ¢”) 0.03 0.03 .03 -0.02 0.08
Indirect effect (path ab) 0.17* .16 0.14 0.20
R2Mm.x 0.46
R2y mx 0.07

Note. Cl = confidence interval; LL = lower limit; UL = upper limit; B = unstandardized coefficient; PBI =
positive body image; CA = educational/career aspirations; SE = self-esteem; R?y.x = proportion of variance in
Y (educational/career aspirations) explained by X (positive body image); R?w x = proportion of variance in M
(self-esteem) explained by X; R?ym x = proportion of variance in Y explained by X and M.

*p <.001.
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Discussion

The present study aimed to examine the relationship between positive body image and
academic achievement and educational aspirations in university students, and to clarify
previous results regarding positive body image differences according to gender and weight
status.

We observed a higher positive body image in male students, as documented in other
studies (e.g., Ansari, Clausen, Mabhala, & Stock, 2010; Jovic, Sforza, Jovanovic, & Jovic,
2017; Tylka & Wood-Barcalow, 2015a). Women tend to have a high beauty ideal
internalization and are culturally more pressured to reach a thin body; they are also more
likely to compare themselves with other women (Fardouly et al., 2017; Medeiros et al.,
2018), which can foster body dissatisfaction. On the other hand, there seems to exist greater
flexibility regarding men’s ideal body stereotype in Western culture, resulting in less social
pressure to achieve a specific physical appearance (Buote, Wilson, Strahan, Gazzola, &
Papps, 2011). However, the magnitude of this difference was small, which suggests that
women’s and men’s levels of body appreciation become more similar in this stage of life,
contrary to what is observed in adolescence (Lemoine et al., 2018). Body appreciation in
young adults can be less dependent on social pressures. The divergent results that have been
found in this research topic may be due to the overvaluation of the p-value. With a
sufficiently large sample, a statistical test will almost always demonstrate a significant
difference. Very small differences, even if significant, are often meaningless. For this reason,
the effect size should be considered in order to understand the magnitude of the differences
found (Sullivan & Feinn, 2012).

In regard to weight condition, we found that OW/OB participants had a lower level of
positive body image than normal weight participants. This finding is supported by the
negative association between BMI and body satisfaction documented in the literature (Alleva
et al., 2016; Gestsdottir et al., 2018; Tylka & Wood-Barcalow, 2015a). However, the small
effect size of the group differences, together with the low magnitude of the relationship
between the BAS-2 and BMI, suggest positive body image is not simply a polar opposite of
body dissatisfaction. In fact, they have been defined as distinct concepts. This construct also
involves the ability to relate to one’s body in an accepting and loving manner (Tylka &
Wood-Barcalow, 2015a).
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Interestingly, positive body image did not differ among study levels. Contrary to this
finding, Elsherif and Abdelraof (2018) found higher levels of body dissatisfaction in first-
year university students, compared to the fourth-year. Costa, Aradjo, Diniz, and Almeida
(2014) argued that identity construction in emerging adulthood happens in the first two years
of college, making the students more sensitive to body image representations. This finding
is not supported by our study. According to our data, there are not significant changes in
positive body image during this developmental period.

Although differences between countries were found, they were of small magnitude.
Similarly, Lemoine et al. (2018) found marginal differences between three European
countries as well as a small effect size. Therefore, we can assume that European countries,
with similar cultural background, demonstrate relatively identical levels of body
appreciation, even though more research is needed to draw solid conclusions.

As hypothesized, positive body image was associated with higher scores in both
academic dimensions. Academic achievement and educational/career aspirations were
interwoven as well, as supported by Miles (2009), who describes a positive association
between academic achievement and intentions to attain an advanced education.

Although scarce, research on this topic suggests that body image exerts influence on
academic performance, considering that body dissatisfaction appears to create negative
feelings about one’s capabilities (Fortman, 2006). Students who report more appearance
concerns tend to get lower grades, and those who spend a great amount of time feeling
anxious about their appearance tend to underestimate their confidence in achievement and
intellectual performance (Halliwell et al., 2014). This seems to indicate that body image
experience has meaningful repercussions on academic success (Tallat et al., 2017). On the
other hand, students with higher GPAs report focusing less on their appearance (Miles,
2009). Nonetheless, a recent research found that body image concerns were greater in
university students with higher grades and that positive body image was not significantly
related to students’ GPAs (Mendes & Medeiros, 2019). It should be noted that the
association between positive body image and academic achievement found in our study was
of low magnitude. It is possible that the link between these variables could be moderated by
personal and contextual factors, such as self-efficacy and locus of control (Veiga, Galvao,
Festas, & Taveira, 2012).

This conclusion can be extended to findings on educational aspirations. Here, we also
found a positive and low relationship with positive body image, in agreement with

Woodrow-Keys’ (2006) observation that women with body satisfaction and positive
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appearance evaluation are more likely to engage in career planning. Likewise, negative
feelings regarding body image seem to be less frequent when students are focused on career
planning (Mendes et al., 2018). But opposite findings do also exist. Miles (2009) found that
undergraduate females who aspire further education showed more appearance concerns.
Thus, the next step in this area of research should encompass the exploration of potential
moderators.

The mediation models tested in this study were based on theoretical hypotheses raised
in the literature. When focusing on the possible effect of self-esteem on the relationship
between positive body image and the academic areas, our results were consistent with
previous studies that supported a positive association between positive body image and self-
esteem (Alleva et al., 2016; Atari, 2016; Swami et al., 2017). Nowadays, people tend to be
more and more judged by the way they look, and this objectification may lead to a self-
evaluation mainly based on physical appearance. Since social appearance standards are
generally unreachable, negative feelings about one’s body are likely to appear, which in turn
can affect self-esteem (Crocker, Luhtanen, Cooper, & Bouvrette, 2003). However, if one
experiences positive body image, they will be able to reject or reformulate negative messages
regarding their body, and will also feel greater body acceptance and inner positivity. Instead
of evaluating themselves based on their appearance and social body ideals, individuals may
pay attention to other aspects, such as their body functionality, resulting in higher levels of
self-esteem (Wood-Barcalow, Tylka, & Augustus-Horvath, 2010).

As expected, self-esteem proved to mediate the impact of positive body image on both
academic achievement and educational/career aspirations. Although some studies did not
find a relation between self-esteem and academic outcomes (e.g., Javed, 2018), others have
highlighted a strong positive association between them (Arshad et al., 2015; Correlating,
2018; Duraku & Hoxha, 2018), given that it affects motivation to succeed, thus creating
behaviors that promote better outcomes (Gupta, 2012). This connection between positive
body image and the academic domain through self-esteem can be clarified by the hypothesis
that high levels of self-esteem help to develop coping skills, confidence, and feelings of
worthiness (Priyadharshini & Relton, 2014) which, in turn, may affect several areas of living,
including the academic one.

It is important to mention that the study design does not allow for detection of a causal
pathway between positive body image and the academic domain. For this reason, alternative
interpretations are also conceivable, including the possibility of academic achievement and

educational aspirations facilitating the increase of positive body image (Miles, 2009). The
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causal relationship between body image and self-esteem is not also established (Abamara &
Solomon, 2014). Thus, longitudinal studies are of major interest to validate the theoretical
models explored in this study.

To our knowledge, this was the first study analyzing the link between positive body
image and academic achievement and educational/career aspirations, emphasizing the
relevance of self-esteem—considered as a variable that helps subjects to focus more on
aspects such as internal strength and skills, and less on looks and appearance (Brannan &
Petrie, 2011). Another strength of this study was its cross-national design, allowing the
comparison between countries. Additionally, it included male participants, which have been
excluded in most of the previous studies. We have also focused on university students,
differently to past research that has been mostly developed in children and adolescents.
Altogether, these methodological characteristics enable the exploration of divergencies
found in the literature, including BMI and gender, for example.

Nevertheless, there are some limitations that must be acknowledged. First, our sample
consisted mainly of female participants; thus, caution is required when interpreting gender
differences denoted in this study. Second, BMI was calculated based on self-report, which
can be an underestimation of measured-based BMI. In addition, weight and height data were
not available for all countries and underweight students could not be included either (due to
sample size imbalance), which restricts the analyses. Future studies should explore if there
are different patterns of associations between variables according to weight categories.

Therefore, further research in positive body image should be conducted in more gender-
balanced samples, in order to clarify possible distinctions/similarities between them. It is
critical to expand the knowledge on the connection between positive body image and the
academic dimensions, particularly career aspirations, given that research is only focused on
educational aspirations. In particular, dimensions other than educational aspirations (e.g.,
leadership aspirations, achievement aspirations) ought to be studied in the scope of career
aspirations domain. Lastly, future studies should include other measures of positive body
image other than body appreciation, targeting other facets such as body image flexibility,
body functionality, and inner positivity. They should also control for the effect of possible
moderators in the relationship between positive body image and academic domain, such as
socioeconomic status, as, per hypothesis, they could be on the basis of country differences
in the BAS-2.

In conclusion, our results yielded considerable evidence supporting the role of positive

body image and self-esteem in academic and vocational outcomes. Exploring the link
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between these domains might motivate schools to address issues regarding this topic and to
engage in preventive strategies to promote positive body image and self-esteem, creating an
environment favorable to higher achievements. Additionally, it could help parents
understand the necessity of contributing to the development of positive body image by
meeting their children emotional and intellectual needs and therefore aiding in the growth of
a healthy body image (Gupta, 2012; Miles, 2009). Creating positive body image-oriented
school programs, which educate students about a realistic body image, may encourage the
engagement in health behaviors (Frisén & Holmgvist, 2010; Wood-Barcalow et al., 2010),
improving physical and psychological well-being (Tiggemann, 2015).

22



References

Abamara, N. & Agu, S. (2014). Relationship between body image and self-esteem among
female undergraduate students of Behavioral Sciences. Journal of Humanities and
Social Sciences, 19(1), 1-5. doi:10.9790/0837-191120105

Alleva, J., Martijn, C., Veldhuis, J., & Tylka, T. (2016). A Dutch translation and validation
of the Body Appreciation Scale-2: An investigation with female university students in
the Netherlands. Body Image, 19, 44-48. doi:10.1016/j.bodyim.2016.08.008

Anderson, A. & Good, D. (2017). Increased body weight affects academic performance in
university  students. Preventive Medicine Reports, 5, 220-223.
doi:10.1016/j.pmedr.2016.12.020

Andrew, R., Tiggemann, M., & Clark, L. (2016). Positive body image and young women’s
health: Implications for sun protection, cancer screening, weight loss and alcohol
consumption  behaviours. Journal of Health Psychology, 21(1), 28-39.
doi:10.1177/1359105314520814

Ansari, W., Clausen, S., Mabhala, A., & Stock, C. (2010). How do I look? Body image
perceptions among university students from England and Denmark. International
Journal of Environmental Research and Public Health, 7, 583-595.
doi:10.3390/ijerph7020583

Arshad, M., Zaidi, S., & Mahmood, K. (2015). Self-esteem and academic performance
among university students. Journal of Education and Practice, 6, 156-162.

Aryana, M. (2010). Relationship between self-esteem and academic achievement amongst
pre-university students. Journal of Applied Sciences, 10(20), 2474-2477.
d0i:10.3923/jas.2010.2474.2477

Atari, M. (2016). Factor structure and psychometric properties of the Body Appreciation
Scale-2 in Iran. Body Image, 18, 1-4. doi:10.1016/j.bodyim.2016.04.006

Avalos, L., Tylka, T., & Wood-Barcalow, N. (2005). The Body Appreciation Scale:
Development and psychometric evaluation. Body Image, 2(3), 285-297.
doi:10.1016/j.bodyim.2005.06.002

Betz, D. & Ramsey, L. (2017). Should women be “All About That Bass?”’: Diverse body-
ideal messages and women’s body image. Body Image, 22, 18-31.
d0i:10.1016/j.bodyim.2017.04.004

Brannan, M. & Petrie, T. (2011). Psychological well-being and the body dissatisfaction-

23



bulimic symptomatology relationship: An examination of moderators. Eating
Behaviors, 12(4), 233-241. doi:10.1016/j.eatbeh.2011.06.002

Brown, G., Harris, L., O’Quin, C., & Lane, K. (2017). Using multi-group confirmatory factor
analysis to evaluate cross-cultural research: ldentifying and understanding non-
invariance. International Journal of Research & Method in Education, 40(1), 66—90.
doi:10.1080/1743727x.2015.1070823

Buote, V., Wilson, A., Strahan, E., Gazzola, S., & Papps, F. (2011). Setting the bar:
Divergend social norms for women’s and men’s ideal appearance in real-world
contexts. Body Image, 8, 322—-334. doi:10.1016/j.bodyim.2011.06.002

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.). Hillsdale,
NJ: Lawrence Earlbaum Associates.

Correlating, F. (2018). Correlating self-esteem and academic outcome. Psychology and
Behavioral Science International Journal, 8, 1-5. doi:10.1908/pbsij.2018.08.555733

COST Action 151210, Working Group 2. (2017, April). Body self-esteem, academic
outcomes and career aspirations: A cross-cultural study. Oral presentation at the COST
Action Appearance Matters Meeting: An International Conference about the Impact of
Appearance in our Society, Ljubljana, Slovenia.

Costa, A., Aradjo, A., Diniz, A., & Almeida, L. (2014). Expectativas académicas segundo o
género dos estudantes Portugueses do primeiro ano do ensino superior. International
Journal of Developmental and Educational Psychology, 2, 325-334.
doi:10.17060/ijodaep.2014.n1.v2.447

Crocker, J., Luhtanen, R., Cooper, M., & Bouvrette, A. (2003). Contingencies of self-worth
in college students: Theory and measurement. Journal of Personality and Social
Psychology, 85, 894-908. doi:10.1037/0022-3514.85.5.894

Crosnoe, R. & Muller, C. (2004). Body mass index, academic achievement, and school
context: Examining the educational experiences of adolescents at risk of obesity.
Journal of Health and Social Behavior, 45(4), 393-407.
doi:10.1177/002214650404500403

Datar, A. & Sturm, R. (2006). Childhood overweight and elementary school outcomes.
International Journal of Obesity, 30(9), 1449-1460. doi:10.1038/sj.ij0.0803311

Duraku, Z. & Hoxha, L. (2018). Self-esteem, study skills, self-concept, social support,
psychological distress, and coping mechanism effects on test anxiety and academic
performance. Health Psychology Open, 5(2), 1-9. doi:10.1177/2055102918799963

Elsherif, Z. & Abdelraof, A. (2018). The relation between body image satisfaction, self-

24



esteem and the academic behavior among the first and fourth year students in the
Faculty of Nursing Tanta University. Clinical Nursing Studies, 6(3), 28-38.
doi:10.5430/cns.v6n3p28

Etcoff, N., Orbach, S., Scott, J., & D’Agostino, H. (2006). Beyond stereotypes: Rebuilding
the foundation of beauty beliefs — Findings of the 2005 Dove Global Study. Report
commissioned by Dove
(http://www.beperkthoudbaar.info/upload/documents/dove/DoveBeyondStereotypes
WhitePaper.pdf)

Fardouly, J., Pinkus, R. T., & Vartanian, L. R. (2017). The impact of appearance
comparisons made through social media, traditional media, and in person in women’s
everyday lives. Body Image, 20, 31-39. doi:10.1016/j.bodyim.2016.11.002

Field, A. (2013). Discovering statistics using IBM SPSS statistics (4th ed.). London: Sage.

Florin, T., Shults, J., & Stettler, N. (2011). Perception of overweight is associated with poor
academic performance in US adolescents. Journal of School Health, 81(11), 663-670.
d0i:10.1111/j.1746-1561.2011.00642.x

Fortman, T. (2006). The effects of body image on self-efficacy, self-esteem, and academic
achievement (Senior Honors Thesis, Ohio State University, Columbus, USA).
Retrieved from https://kb.osu.edu/handle/1811/44744

Franz, D. & Feresu, S. (2013). The relationship between physical activity, body mass index,
and academic performance and college-age students. The Open Epidemiology Journal,
3, 4-11. doi:10.4236/0jepi.2013.31002

Frisén, A. & Holmgvist, K. (2010). What characterizes early adolescents with a positive
body image? A qualitative investigation of Swedish girls and boys. Body Image, 7, 205—
212. doi:10.1016/j.bodyim.2010.04.001

Gestsdottir, S., Svansdottir, E., Sigurdsson, H., Arnarsson, A., Ommundsen, Y.,
Arngrimsson, S., Sveinsson, T., & Johannsson, E. (2018). Different factors associate
with body image in adolescence than in emerging adulthood: A gender comparison in
a follow-up study. Health Psychology Report, 6, 81-93. doi:10.5114/hpr.2018.71201

Gregor, M. & O’Brien, K. (2016). Understanding career aspirations among young women:
Improving instrumentation. Journal of Career Assessment, 24(3), 559-572.
doi:10.1177/1069072715599537

Grogan, S. (2006). Body image and health: Contemporary perspectives. Journal of Health
Psychology, 11, 523-530. d0i:10.1177/1359105306065013

Gupta, C. (2012). The relation between body image satisfaction and self-esteem to academic

25



behaviour in pre-adolescent and adolescent girls and boys (Master’s thesis, University
of Manitoba, Winnipeg, Canada). Retrieved from
https://mspace.lib.umanitoba.ca/bitstream/handle/1993/14438/gupta_charulata.pdf?se
quence=1

Halliwell, E. (2015). Future directions for positive body image research. Body Image, 14,
177-189. doi:10.1016/j.bodyim.2015.03.003

Halliwell, E., Diedrichs, P., & Orbach, S. (2014). Costing the invisible: A review of the
evidence examining the links between body image, aspirations, education and
workplace confidence (Discussion paper). Retrieved from University of the West
England, Centre for Appearance Research website: http://eprints.uwe.ac.uk/24438

Harkness, J. A. (2003). Questionnaire translation. In J. Harkness, F. Vijver, & P. Mohler
(Eds.), Cross-cultural survey methods (pp. 35-56). Hoboken, NJ: John Wiley & Sons.

Hayes, A. (2013). Introduction to mediation, moderation, and conditional process analysis:
A regression-based approach. New York: Guilford Press.

Holmgqvist, K. & Frisén, A. (2012). “I bet they aren’t that perfect in reality”: Appearance
ideals viewed from the perspective of adolescents with a positive body image. Body
Image, 9(3), 388-395. doi:10.1016/j.bodyim.2012.03.007

Hosseini, S., Alavijeh, M., Martin, B., Hamzeh, B., Ashtarian, H., & Jalilian, F. (2016).
Locus of control or self-esteem: Which one is the best predictor of academic
achievement in Iranian college students. Iranian Journal of Psychiatry and Behavioral
Sciences, 10(1), 1-6. doi:10.17795/ijpbs-2602

Jain, P. & Tiwari, G. (2016). Positive body image and general health: A mixed methods
study. The International Journal of Indian Psychology, 4, 33-51.

Jarry, L., Polivy, J., Herman, P., Arrowood, A., & Pliner, P. (2006). Restrained and
unrestrained eaters’ attributions of success and failure to body weight and perception
of social consensus: The special case of romantic success. Journal of Social and
Clinical Psychology, 25, 885-905. doi:10.1521/jscp.2006.25.8.885

Javed, J. & Khan, M. (2018). Appearance schemas, self-esteem and academic achievement
among university students. Journal of Research and Reviews in Social Sciences
Pakistan, 1, 117-126.

Jovic, M., Sforza, M., Jovanovic, M., & Jovic, M. (2017). The Acceptance of Cosmetic
Surgery Scale: Confirmatory factor analysis and validation among Serbian adults.
Current Psychology, 36, 707—718. doi:10.1007/s12144-016-9458-7

Judge, S. & Jahns, L. (2007). Association of overweight with academic performance and

26



social and behavioral problems: An update from the early childhood longitudinal study.
Journal of School Health, 77(10), 672—678. doi:10.1111/j.1746-1561.2007.00250.x

Kertechian, S. & Swami, V. (2017). An examination of the factor structure and sex
invariance of a French translation of the Body Appreciation Scale-2 in university
students. Body Image, 21, 26-29. doi:10.1016/j.bodyim.2017.02.005

Kline, R. (2005). Principles and practice of structural equation modeling. New York: The
Guilford Press.

Knightly, W. & Whitelock, D. (2007). Assessing the self-esteem of female undergraduate
students: An issue of methodology. Educational Studies, 33(2), 217-231.
doi:10.1080/03055690601068485

Lemoine, J., Konradsen, H., Lunde-Jensen, A., Roland-Lévy, C., Ny, P., & Khalaf, A., &
Torres, S. (2018). Factor structure and psychometric properties of the Body
Appreciation Scale-2 among adolescents and young adults in Danish, Portuguese, and
Swedish. Body Image, 26, 1-9. doi:10.1016/j.bodyim.2018.04.004

Li, X. (1995). A study of intelligence and personality in children with simple obesity.
International Journal of Obesity and Related Metabolic Disorders, 19(5), 355-357.

Li, Y., Dai, Q., Jackson, J., & Zhang, J. (2008). Overweight is associated with decreased
cognitive functioning among school-age children and adolescents. Obesity, 16, 1809—
1815. doi:10.1038/0by.2008.296

Markey, C. & Markey, P. (2005). Relations between body image and dieting behaviors: An
examination of gender differences. Sex Roles, 53, 519-530. doi:10.1007/s11199-005-
7139-3

Medeiros, T., Cunha, A., Lima, C., Ponte, V., Furtado, S., & Mendes, J. (2018, January).
Imagem corporal positiva em adultos emergentes: Um estudo em contexto
universitario. Paper presented at the 12° Congresso Nacional de Psicologia da Saude,
Lisbon, Portugal.

Mendes, J., Fraga, A., Medeiros, C., Moniz, D., Miranda, L., & Medeiros, T. (2018)
Autoconsciéncia da aparéncia e a adaptacdo no ensino superior: Estudo exploratorio.
Revista Portuguesa de Investigacdo Comportamental e Social, 4, 42-48.
doi:10.31211/rpics.2018.4.2.76

Mendes, J. & Medeiros, M. (2019). Imagem corporal positiva em estudantes do ensino
superior. In 1. Arioli (Org.), Psicologia da saude: Teoria e investigacdo (pp. 94-107).
Ponta Grossa: Atena Editora.

Menzel, J. & Levine, M. (2011). Embodying experiences and the promotion of positive body

27



image: The example of competitive athletics. In R. M. Calogero, S. Tantleff-Dunn, &
J. Thompson (Eds.), Self-objectification in women: Causes, consequences and
counteractions (pp. 163-186). Washington, D.C.. American Psychological
Association.

Miles, J. (2009). Academic achievement and body image in undergraduate women (Research
work). Retrieved from ERIC website: https://eric.ed.gov/?id=ED503960

Mikkild, V., Lahti-Koski, M., Pietinen, P., Virtanen, S., & Rimpeld, M. (2003). Associates
of obesity and weight dissatisfaction among Finnish adolescents. Public Health
Nutrition, 6(1), 49-56. doi:10.1079/PHN2002352

Neumark-Sztainer, D., Falkner, N., Story, M., Perry, C., Hannan, P., & Mulert, S. (2002).
Weight-teasing among adolescents: Correlations with weight status and disordered
eating behaviors. International Journal of Obesity and Related Metabolic Disorders,
26(1), 123-131. doi:10.1038/s).ij0.0801853

Preacher, K. & Hayes, A. (2004). SPSS and SAS procedures for estimating indirect effects
in simple mediation models. Behavior Research Methods, Instruments, and Computers,
36(4), 717-731. doi:10.3758/bf03206553

Priyadharshini, J. & Relton, A. (2014). Self-esteem and academic performance of freshmen
at Karunya University. Journal of Humanities and Social Science, 19, 21-26.
doi:10.9790/0837-19432126

Rosenberg, M. (1965). Society and the adolescent self-image. Princeton, NJ: Princeton
University Press.

Saadat, M., Ghasemzadeh, A., & Soleimani, M. (2012). Self-esteem in Iranian students and
its relationship with academic achievement. Procedia — Social and Behavioral
Sciences, 31, 10-14. doi:10.1016/j.sbspro.2011.12.007

Salami, S. (2010). Emotional intelligence, self-efficacy, psychological well-being and
students’ attitudes: Implications for quality education. European Journal of
Educational Studies, 2(3), 247-257.

Santana, C., Hill, J., Azevedo, L., Gunnarsdottir, T., & Prado, W. (2017). The association
between obesity and academic performance in youth: A systematic review. Obesity
Reviews, 18(10), 1191-1199. doi:10.1111/0br.12582

Santos, P. (2008). Validacdo da Rosenberg Self-Esteem Scale numa amostra de estudantes
do ensino superior. In A. Noronha, C. Machado, L. Almeida, M. Gongalves, S. Martins,
& V. Ramalho (Orgs.), Avaliagdo psicolégica: Formas e contextos (Vol. 13). Braga:

Psiquilibrios Edices.

28



Schrick, B., Sharp, E., Zvonkovic, A., & Reifman, A. (2012). Never let them see you sweat:
Silencing and striving to appear perfect among US college women. Sex Roles, 67(11—
12), 591-604. doi:10.1007/s11199-012-0223-6

Serbin, L., Stack, D., & Kingdon, D. (2013). Academic success across the transition from
primary to secondary schooling among lower income adolescents: Understanding the
effects of family resources and gender. Journal of Youth and Adolescence, 42, 1331-
1347. doi: 10.1007/s10964-013-9987-4

Smith, A., Li, N., & Joiner, T. (2011). The pursuit of success: Can status aspirations
negatively affect body satisfaction? Journal of Social and Clinical Psychology, 30(5),
531-547. doi:10.1521/jscp.2011.30.5.531

Sullivan, G. & Feinn, R. (2012). Using effect size—or why the p value is not enough. Journal
of Graduate Medical Education, 4(3), 279-282. doi:10.4300/jgme-d-12-00156.1

Sverko, I. & Babarovié¢, T. (2019). Applying career construction model of adaptation to
career transition in adolescence: A two-study paper. Journal of Vocational Behavior,
111, 59-73. doi:10.1016/j.jvb.2018.10.011

Swallen, K., Reither, E., Haas, S., & Meier, A. (2005). Overweight, obesity, and health-
related quality of life among adolescents: The national longitudinal study of adolescent
health. Pediatrics, 115(2), 340-347. doi:10.1542/peds.2004-0678

Swami, V. & Ng, S. (2015). Factor structure and psychometric properties of the Body
Appreciation Scale-2 in university students in Hong Kong. Body Image, 15, 68-71.
doi:10.1016/j.bodyim.2015.06.004

Swami, V., Ng, S., & Barron, D. (2016). Translation and psychometric evaluation of a
Standard Chinese version of the Body Appreciation Scale-2. Body Image, 18, 23-26.
doi:10.1016/j.bodyim.2016.04.005

Swami, V., Tudorel, O., Goian, C., Barron, D., & Vintila, M. (2017). Factor structure and
psychometric properties of a Romanian translation of the Body Appreciation Scale-2.
Body Image, 23, 61-68. doi:10.1016/j.bodyim.2017.08.001

Tallat, N., Fatima, A., Fiza, K., & Adiya, D. (2017). Body’s image concerns and its impact
on academic achievements. Journal of Psychology and Clinical Psychiatry, 7(3), 1-5.
doi:10.15406/jpcpy.2017.07.00437

Taras, H. & Potts-Datema, W. (2005). Obesity and student performance at school. The
Journal of School Health, 75(8), 291-295. doi:10.1111/j.1746-1561.2005.00040.x

The Future Foundation. (2012). Girls’ self-esteem — Potential consequences for the future:

A speculative analysis of self-esteem among 11-17 year old girls and their prospective

29



career choices. Report commissioned by Dove.

Tiggemann, M. (2001). Effect of gender composition of school on body concerns in
adolescent women. International Journal of Eating Disorders, 29(2), 239-243.
d0i:10.1002/1098-108x(200103)29:2<239::aid-eat1015>3.0.c0;2-a

Tiggemann, M. (2015). Considerations of positive body image across various social
identities and  special  populations. Body Image, 14, 168-176.
d0i:10.1016/j.bodyim.2015.03.002

Torres, S., Barbosa, R., Meneses, L., Tylka, T., & Vieira, F. (2018, June). Psychometric
evaluation and sex invariance of the Portuguese version of the Body Appearance Scale-
2 in a community sample of adults. Poster session presented at the Appearance Matters
8th Conference, Bath, UK.

Tylka, T. & Wood-Barcalow, N. (2015a). The Body Appreciation Scale-2: Item refinement
and psychometric evaluation. Body Image, 12(1), 53-67.
doi:10.1016/j.bodyim.2014.09.006

Tylka, T. & Wood-Barcalow, N. (2015b). What is and what is not positive body image?
Conceptual foundations and construct definition. Body Image, 14, 118-129.
doi:10.1016/j.bodyim.2015.04.001

Van den Berg, P., Mond, J., Eisenberg, M., Ackard, D., & Neumark-Sztainer, D. (2010). The
link between body dissatisfaction and self-esteem in adolescents: Similarities across
gender, age, weight status, race/ethnicity, and socioeconomic status. The Journal of
Adolescent Health, 47(3), 290-296. doi: 10.1016/j.jadohealth.2010.02.004

Vally, Z., D’Sousa, C., Habeeb, H., & Bensumaidea, B. (2018). The factor structure and
psychometric properties of an Arabic-translated version of the Body Appreciation
Scale-2. Perspectives in Psychiatric Care. Advance online publication.
doi:10.1111/ppc.12312

Veiga, F., Galvdo, D., Festas, I., & Taveira, C. (2012). Envolvimento dos alunos na escola:
Relagdes com variaveis pessoais e contextuais. Revista de Psicologia, Educacéo e
Cultura, 16, 36-50.

Wilson, R., Latner, J., & Hayashi, K. (2013). More than just body weight: The role of body
image in psychological and physical functioning. Body Image, 10, 644-657.
doi:10.1016/j.bodyim.2013.04.007

Wood-Barcalow, N., Tylka, T., & Augustus-Horvath, C. (2010). “But I like my body”:
Positive body image characteristics and a holistic model for young-adult women. Body
Image, 7(2), 106-116. doi:10.1016/j.bodyim.2010.01.001

30



Woodrow-Keys, E. (2006). The effects of body image on career decision making self-efficacy
and assertiveness in female athletes and non-athletes (Master’s thesis, Marshall
University, Huntington, USA). Retrieved from
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.581.9478&rep=repl&type=
pdf

World Health Organization. (n.d.). Body mass index — BMI. Retrieved from
http://www.euro.who.int/en/health-topics/disease-prevention/nutrition/a-healthy-
lifestyle/body-mass-index-bmi

Xie, B., Chou, C., Spruijt-Metz, D., Reynolds, K., Clark, F., Palmer, P., Gallaher, P., Sun,
P., Guo, Q., & Johnson, C. (2006). Weight perception, academic performance, and
psychological factors in Chinese adolescents. American Journal of Health Behavior,
30(2), 115-124. doi:10.5993/ajhb.30.2.1

Xie, B., Unger, J., Gallaher, B., Johnson, C., Wu, Q., & Chu, C. (2010). Overweight, body
image, and depression in Asian and Hispanic adolescents. American Journal of Health
Behavior, 34(4), 476-488.

Yadav, V. (2017). Understanding the body image of adolescents: A psychological
perspective. International Journal of Applied Research, 3(6), 588-294.

Yanover, T. & Thompson, J. (2008). Eating problems, body image disturbances, and
academic achievement: Preliminary evaluation of the Eating and Body Image
Disturbances Academic Interference Scale. International Journal of Eating Disorders,
41, 184-187. doi:10.1002/eat.20483

Yu, Z., Han, S., Cao, X., & Guo, X. (2010). Intelligence in relation to obesity: A systematic
review and meta-analysis. Obesity Reviews, 11, 656-670. doi:10.1111/j.1467-
789x.2009.00656.x

31


http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.581.9478&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.581.9478&rep=rep1&type=pdf

