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A NEWSLEITER HIGHLIGHTING CLASSROOM PHILOSOPHY AND PRACTICE AMONG KENNESAW FACULTY 

to 
It was quite a happy 

accident, coming to 
Kennesaw. My wife had 
just finished a degree from 
Georgia State University in 
math education, specializing 
in gifted education. She 
thought there would be 
more opportunity for her in 
Atlanta, and there happened 
to be an opening for me here 
in the School of Social Sci-
ence. 

When I came here in 
1979, the only bachelor's 
degree being offered was 
political science. There was 
no department of psychol
ogy or history, and only 
about 35 faculty in the so
cial science division. Dr. 
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Vassilis Economopoulos, professor of 

sociology and recipient of the Teacher of the 
Year Award, says coming to Kennesaw was 
a "happy accident." Vassilis came from 
Greece in 1963 to Florida State University 
as a Fulbright scholar. 

He had received a bachelor's degree in 
political science and law from Pantios in 
Athens,Greece, and was working in an im
port-ex po rt company. A professor at his 
school encouraged Vassilis to apply for the 
Fulbright. 

After receiving his masters at Florida State 
and teaching a few years at Georgia South
ern, he came to Emory University for his 
Ph.D. After completing his studies, he taught 
at Georgia College in Minegeville until 1979 
when he took a position at Kennesaw. After 
several years in public schools and the pri
vate sector, his wife, Marjorie, has joined 
Vassilis at Kennesaw, teaching in middle 
grades mathematics. 

In a recent interview, Vassilis talked of his 
love affair with teaching. 

a monologue. 
I was talking with one of 

my former students who 
came to a Georgia Socio
logical Association meeting, 
and she is getting her Ph.D. 
within a matter of a few 
months. I was just thrilled 
to see somebody go 
through this process. You 
don't get those kinds of 
thrills in other kinds of jobs. 
Teaching's not a job, it's 
more than that. You don't 
go into teaching just as a 
job or to make money. Ev
erybody knows that. It's the 
excitement of contributing 
to the development of 
young people, and that is 
something other occupa
tions very seldom offer. 

enter so-

Beggs asked me to head the 
curriculum committee forthe 
division and to develop the 
grams in the social science division. 

It is really exciting, almost like a 
calling. You hear preachers talk
ing about callings; that's how I feel 
about teaching. It's difficult to ex-

I did not plan to be a soci-
ologist when I was in under

graduate school. I thought I would 
be in political science or law since I 
already had two years oflaw school. 
I switched to sociology when [met 
a particular professor in Greece. 
Sociology is such a huge area with 

enter 

I come a 
My futher, both my sisters, 

,_~A,~ ... ~r.-. I never saw 

It is exciting to be 
young people, to present ideas, to 
receive My teaching is 

not continued on page 2 -----
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showed a remarkable decline 
from 33,000 infants died in 

year to 31,000. And 
the students said, "So what? 
What does that 

in a class 
......... ,...,"''"'and told them that what 

means was 2,000 
people had the 

nity to blow out one 
birthday cake. There was a 
deafening It never oc
curred to them that we were 
talking about who 
had died, and that really shook 
them up. 

2 

indicates a degree of 
maturity you often don't find 
among the freshmen and sopho
mores. They are worried about 
their careers and what will hap
pen to them after they graduate. 

technological 
fact, do I 

use an overhead projector. I 
to my own tables on the 

blackboard, even when I try to 
show them · trends. 
I would rather take the five min
utes to do the table myself, so the 
students will feel this is really 
a school, not like an IBM semi
nar. All the charts and everything 
kind me ofRoss Perot; 

rather it myself. 
My teaching style is 

I start the beginning 
then, as 

means. 

flesh to sit there 
and explain some things, 
rather than having some mechani
cal thing projecting on the wall. I 
think we need more teachers 
teaching by themselves to the stu
dents rather than using all kinds 
of devices. I think we over de
pend on devices. I hope we don't 
move towards technolof,ry forget
ting that teaching is much more 
than just passing along informa
tion. If that was the case, I'd put 
my lectures on a tape, give the 
tape to the students and come 
once a month to discuss. But I 
don't see that as learning. 

Learning involves more than 
looking at a tape. It involves in
teraction, and students who ask 

if they think they 
are dumb to ask the questions, and 

find out that half of the class 
had same question. Students 
often learn more other students 

continued on page J 6 -----



extant on what faculty 
members indicate they want in tenns 
of instructional improvement and 
faculty development. At the same 

I asked colleagues and stu
dents what they saw as important 
topics for workshops and sessions. 
During my first two quarters, 
topnotch presenters led outstand
ing workshops. people came. 

As a sociologist, I asked myself 
part1c1pation in work-

shops was limited since I had done 
my homework and planned sessions 

some could attend 
I had not considered two 

important factors: 
learning styles and the campus cul

ture. 
As faculty members, we con

stantly hear the phrase "alternate 
learning styles" as it relates to our 

students. Since the campus has a 

large age distribution of students, we 
who 

of a large group, and ~iill oth

ers prefer a tutorial approach to 

leaming. 

affecting our 
What are 

variables 
impact the 

culture? 

Once I considered these factors, 
I then had to think about the topics 
CETL wac; presenting to colleagues. 

Several factors are axiomatic: di
rectives from the central office about 
post-tenure review, litigiousness, 

technology infusion that can lead to 
cultural lag, flat enrollment leading 
to larger classes, and declining mo
rale for many colleagues. A less 
visible factor is a loss of a sense of 

community in the face of nun1erolL'> 

changes. Faculty development and 

i~tructional improvement programs 
such as to be adapt-

to needs of faculty in 

We lartre. 
0' 

nolOb>y based teleconferences open 
to 200 people and peer consultants 

who will tutor you individually as you 

attend a presentation on Teach

ing Thinking Abilities. A 
faculty member can contact us to 

find out who on campus has a simi
lar interest in a substantive area and 
would like to share his or her knowl
edge. Faculty members can attend 
the Conference on College and Uni
versity Teaching inApril and learn 
how teachers across the system arc 
dealing with large class sizes. 

A sense of community is also re
inforced through faculty develop
ment programs. Leadership 
Kennesaw State, which has been 
in existence for 11 years, has a par

ticipant who has been a KSC fac
ulty member for thirty years. This 
Pre-Boomer is sharing his knowl
edge with several Generation X' ers 

in the group. 
TeacherTalk, which is a luncheon 

meeting, allows faculty members to 
meet and share their teaching con

cerns. New Faculty Orientation ex
tends through the year as freshman 

faculty members meet quarterly to 
discuss their challenges and op

portunities and to learn more 
about the campus culture. 
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mid-80s, I was catch-
on some 60s 

literature when I came 
following passage from 
the of Motorcycle 

Maintenance: 

" school was 
could euphemistically be 
called a teaching college. 

At a teaching college, you 
teach and you teach with no 
time.for research, no time for 
contemplation, no time for 
participation in outside af 
fairs. Just teach and teach 
and teach until your mind 
grows dull and your creativ
ity vanishes and you become 
an automaton saying the 
same thing over and over to 
endless waves of innocent 
students who cannot under
stand why you are so dull, 
lose respect and.fan this dis
respect out into the commu
nity. The reason you teach 
and you teach and you teach 
is that this is a very clever 
way of running a college on 
the cheap while giving.false 
appearances of genuine edu
cation." 

I sent a copy of this to President 
Siegel. 

Robert Pirsig's statement summed 
up, in part, what I had been experi
encing as a junior college faculty 
member laboring earnestly to make 
a successfi.tl to function-

as a senior college faculty per-
son. 
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I to do more 
statement struck me be-

cause I had reached one of those 
junctures for change when I real
ized I wanted to more than 
apply a new perspective to the 
same course content; the 
"same old" was wearing thin and 
needed refurbishing. 

Betty Siegel's arrival to lead our 

On one weekend 
trip to Moose coun
try, I found the 
Margaret Chase 
Smith Library in 
Skowhegan, Maine. 
I had not heard 
much about her since 
the 1950s and pre
sumed that she had 
passed away. 

institution had revved up our en
ergy level and activity .. 

Within a few years, President 
Siegel made faculty development 
grants available. Faculty could 
now apply for and receive reas
signed time for research and read
ing through our own in-house de
velopment grant program. 

initial connection to dcvel
was to write let

ters of support for departmental 
who them.As 

a department chair, I also taught 
courses-lower and upper divi
sion--but teaching was not a ma
jor portion of my work load. 

The courses I did teach, 
cially the upper-level political 
thought courses, were important 
to me to retain and teach well. I 
had used an eight-week NEH 
seminar in Anglo-American politi
cal thought at Johns Hopkins Uni
versity to enrich the basic content 
for my courses and write a publi
cation. 

I gained more substance from 
which to operate as a teacher
scholar. More importantly, those 
hours spent pouring over material 
in libraries nurtured my inner en
ergy through introspection. In 
1993, I piggybacked on a friend's 
NEH seminar at the Center for 
Research on Women at Wellesly 
College. For six weeks, I read 
feminist theory and researched six
teenth century women for my 
American political thought class. 

On one weekend trip to Moose 
country, I found the Margaret 
Chase Smith Library in 
Skowhegan, Maine. I had not 
heard much about her since the 
1950s and presumed that she had 
passed away. 

To my great surprise, Margaret 
Chase Smith was alive, well and 
gave me an interview. In contrast 
to her colleague, Eleanor 
Roosevelt, Sen. Smith had not 
been enthusiastically mined by re
search scholars and in fact had 
barely been written about. 
continued on puge 1 l 



vA•ah/~vl<.ll\..".i manner. 
discussions can be espe-

problcmatic. having other 
students raise their hands before 
speaking so the hearing-impaired 
student can locate and focus on the 
speaker. 

Some hearing-impaired students 
can in class through 

language with an · 

in class. The interpreter should be 
situated between the speaker and 
the student so that the student can 

at the same time. 
to avoid back-

and make sure that the light-
is good. The needs to 

have a l 0-minute break every hour. 
In interpersonal communication, 

you should speak directly to the stu
dent without addressing the inter

Thcre is a natural 
between your oral communi

cation and the 

be 

cation off crs courses in sign W.Hhli<"h" 

on which may be 

extraneous noises. The students may 
ask you to wear a 
and transmitter which transmits di

to the students' 

to use 
and films that arc encoded with 
closed Plan ahead and 
have a closed caption decoder avail
able to make the captioning appear 

Merle Science 
In computer science, we arc 

still looking for the best ways to 
present material and test the stu
dents. In a programming course, stu
dents must learn a new language 
with a syntax unlike English. Students 
have to take notes, read a black
board, watch the instructor interact 
with a computer on an overhead, type 
to and observe their own computer 
screen, and think-all at the same 

For hearing-impaired students, 
this process can be a challenge, even 
with the assistance of an interpreter. 

I have had several hearing-im
students in programming 

classes. Accommodating these stu
dents is relatively easy with a little 
advanced planning. Recruit two good 
note takers. Don't ask for volun
teers. Select students on their note

taking to 
The 

at the smnc so 

screen. videos can be 

but the process 
The new-

The TDD makes 
tions accessible to individuals with 

or 
messages arc sent between 

TDDs over telephone lines. Teach
ers who need a TDD may borrow 
one quarter from the Disabled 
Student Support Services office. 

of good notes arc absolutely essen
tial. The interpreter can be much 
more effective if you provide a copy 
of the textbook and a glossary of 
terms in advance. Although the in
terpreter is not required to under
stand the course content, technical 
tcnns arc ambiguous in sign lan
guage. Having the tcnns ahead of 
time will also allow the interpreter 
and student to develop signs for con
cepts without having to hand-spell 
the entire word every time it is used. 
Don't hesitate to call on hearing-im
paired students to answer questions 
in class. 

Make an cff ort to meet with the 
hearing-impaired student regularly 
outside of class to answer any ques
tions, go over the notes and clarify 
any confusing material, and make 
sure that the student understands any 
outside assignments. A little time in

vested in communication early may 
avoid later problems and lead to a 
successful student outcome. 
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a formal 
the 

and in response to an initia
of 

specific student outcomes 
~~·~n,..,,,,, results and two senior exit surveys and 

two alumni surveys. The content of the surveys was 
based on the outcomes and results 
of the program, and the surveys were designed to be 

to our program. 
The first senior exit survey was administered in 1994, 

and the second was administered in 1995. Seniors were 
asked to rate their present level of knowledge and skills 
in areas of psychology. Specifically, seniors provided 
opinions regarding level of knowledge 

applied, and ethical areas of psychology. Seniors 
rated level of skill in areas such as written and oral 

and critical thinking. Seniors gave their 
u'""'-'''" regarding quality of teaching the faculty, 

v1s.err1entr. plans for the future, opportunities for in
volvement in research and applied experiences, the 

and weaknesses of the psychology program, 
and specific courses within the program. Finally, de
mographic data were collected. 

The first alumni survey was administered in 1992, 
and the second alumni survey was administered in 1995. 
The alumni surveys were based on the same scale 
and assessed the same knowledge, skills, opinions, and 
demographic information as the senior exit surveys. 

The survey data revealed that the 
niors for both surveys ( 62%, 83% rated 
~~"·"~·" level and awareness of cultural 

as good or excellent. Good or 
excellent were also given by most seniors for 
both surveys when asked to rate level of critical think-

\Vritten and oral com-

6 

Seniors and alumni were very 
the quality with a sizeable 

of seniors (92%) and alumni (72%) rating the quality 
of teaching as good or excellent. In addition, over 80% 
of seniors and alumr,i answered "yes" to the 
"would you in psychology again?". While a 

of 1994 seniors rated opportunities for involve
ment in research (75%) and applied experiences 
as fair, many 1995 seniors rated these 
average (research- 74%, applied- 74%). con
cern was expressed about the availability of faculty to 
address questions regarding career options l 994 
seniors with 62% ofrespondents rating availability as 
fair to average. On the other 52% of 1995 se
niors and 68% of alumni surveyed in 1995 rated fac-
ulty as good to excellent. 

When students were asked to rate how much 
learned courses in the psychology pro
gram, at least 92% of seniors gave the research se

research methods, 
and psychology), developmental psychol
ogy, theories of personality, and abnormal psychology 
a good or excellent rating. Similarly, at least 93% of 
alumni evaluated the research sequence as useful in 
their job or graduate school. Overall, alumni gave 24 
of the 28 psychology classes in the curriculum good or 
excellent ratings; courses rated less favorably were 
applied psychology, cross-cultural psychology, human 
sexuality, and history of psychology. The courses that 
received the highest by alumni were those that 
form the basics of psychology. 

Students and alumni were in about the 
and weaknesses of the program. Strengths 

mentioned most often both groups were: the quality 

continued on page 15 -------



and many institutions 
"'"·'""'"'r the exists 

course material accessible to ""'··~~'""'offering interac
tive and the Web an inte

of courses. 

can a 
with a different response for each 
~~ ~ ~~ 

HTML can call up other programs either on the lo
cal machine or on the server, and the 
user to enter text information on a form. This opens 
the for very interactive re
cently much of this capability has been available pri

the School 

basis, but now several 
on very powerful systems for 

providing interaction, like the Sun 
"Java" system, which has been 
adopted by several software com
panies. 

server raises a number of issues of 
access and security. A Web server 
is a potential target for break-ins. This 
means that the system should run with 
the latest security programs and 
patches, and regular attention is 
needed for system administration and 
log files. It is also quite possible that 

http://science.kennesaw.edu. 
In Fall Quarter 1995 we pro

duced a video clip of Dean Davis 
opening the new science building, 
which included a morph of the old 
building into the new. This was 
quite an educational experience for 
the people involved. The two-

Seethe on 
the pointer on 

page for School 
Science and Mathematics. 

some popular pages on the server may overload the net
work, requiring some restriction of access or removal of 
the page on a temporary or permanent basis. 

Another difficulty lies with infonnation that should be 
restricted only to students and faculty, or only to faculty. 
It is possible to restrict access to only computers on cam
pus or individual for selected pages on the 
server. But this does not allow students or to 
access it from home accounts. lt is also possible to set 
up account and password access for selected areas of 
the server. This, however, becomes administratively dif
ficult if one wishes to provide access to all of the stu
dents in a class. 

Information can also be placed in a location that has no 
links from other pages. Students have the address, but 
anyone else would have to guess the address. Finally, it 
is possible to set up a server that only allows access from 
computers in a lab. This can be useful for <level
~~·~=-~• purposes or for teaching a class in Web use. 

There is a range for the Web for 
interactive instruction. The basic HTML 1s 

minute video production required 
several days of work. 

In addition to this clip, we are placing several other 
pieces of video on the server, including some student 
productions. These video clips are digitized with a 
Macintosh-based video editing system. The size, 
quality, and length of these are limited because of 
transmission speed over the Internet and the capa
bilities of the machines used for the Web browsers. 
For example, a clip shown on one-quarter of a com-

screen for less than two minutes with moder
ately good quality can take up over 30 megabytes 
of highly compressed space. We can cut this down 
to 2-3 megabytes by using a smaller window and 
lower quality. 

At an NSF workshop in 1995, I helped produce 
two pieces of instructional material that I use as a 
basis for some interactive projects that I am plac

on the server. These use very short video clips 
and local computer programs (which may have to 

continued on page lb-------
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The course evaluation process is 
a process 

communication between students 
and It must be understood 
in a broader context that includes 
the and emotional as-

that both and stu-
dents have about the purpose of 
evaluations and the meanings of 

questions. 
It would be to believe 

that any one course evaluation is 
~~ ... ~·"·~·~ to all courses, depart

ments, or schools or that it can 
measures" 

·~~~"·'""'effectiveness. In light 
our departmental evalua

tion committee set out to get the 
faculty and students involved in 
the development of a course evalu
ation form that would be mutually 
understood by both. 

We conducted four iterative 
Delphi surveys among the faculty 
in the department between July 
1994 and June 1995 to determine 
if faculty members in the depart
ment thought that course evalua
tions were reliable and valid. The 
faculty members had favorable 
opinions about course evaluations 
in general, but they also had some 
major reservations. 

Extraneous variables, such as the 
time of day the class is off ercd, 
were believed to affect ratings. 

rccc1vmg poor 
were seen as correlated with 
lower ratings. 

it was felt that students 
arc not able to make sound · 

8 

mcnts about classes until have 
been away from school for sev
eral years and realized the useful
ness of the courses. 

We then a list of qucs-

ations and 
evaluation form. fac
ulty with a list of these questions 
and asked them to vote and com
ment on them. After sharing the 

we discussed them at the 

we asked them to vote on 
the taking into consideration 
the written and oral comments 
made by all faculty members about 
the questions. This allowed all of 
the faculty to participate, and to cull 
and modify questions so that they 
were satisfied with the instrument. 
After the fourth round of re
sponses, the trends in faculty 
ercncc questions became clear. 

The next step was to get students' 
input about the old evaluation ques
tions before drafting the new fom1. 

We conducted interviews with 
three groups of undergraduate stu
dents majoring in Public and So
cial Services and one group of 
Master's students in the Public 
Administration program in May 
1995. 

The most· overall find-
ing was that most students did not 
understand the purpose of evalua
tions. Some were cynical about 
the whole process and felt that it 
was a waste of time because the 

evaluations didn't seem to have any 
consequences for 
smcc had 
the course. Some said that 

didn't bother to 

questions, which members 
tend to consider the most valuable 

of the evaluation. 
Students often saw questions as 

either more ambiguous or more 
specific than the faculty intended 
them to be, and this highlighted the 
need to word the questions. 

This was critical because it meant 
the evaluation results lacked valid
ity. The questions were meant to 
measure the effectiveness of 
courses for every student. But 
since different students interpreted 
them differently, the analyses of 
the questions was like comparing 
apples to oranges (and sometimes 
mangos). 

The lack ofundcrstanding of the 
evaluation process by students, and 
the different meanings they attrib
uted to questions, demonstrated 
that our communication about 
evaluations with students was un
clear and ineffective. 

We realized that to make the 
evaluation process relevant and 
worthwhile to students we had to 
make it as clear to them as pos
sible. To increase the validity of the 

u""'""·"" faculty members must 
to students the pur-

continued on page 



contents 
more but to do so may re-

changes in the structure 
contents of our courses. 

had five semesters of Spanish 
could recall 60 of their 
vocabulary, even 25 a 
person's last Spanish course. 

only one semester of Span
ish, almost no vocabulary could 

recalled 

we cannot often influ
of this length. For

there are several 
accomplished in 

insure that the stu
before 

is at again, cumulative 
quizzes and tests, detailed reviews 
of quizzes and tests, assignments 

fromearlierpor
course, and lecture 

concerning the relation
current material and 

be 

continued on page J !'------

continued from page 8 ------

pose an evaluation and how it 
will be used. The evaluation form 

the 

cannot be remedied by 
ments in the instrument used. Stu
dents told us that they use course 
evaluations to penalize professors 
when they receive poor grades in 
their course. They also said their 
ratings reflect not the instructor's 
effectiveness, but their interest in 
the course topic (which may be low 
in some required courses, and high 
in some electives) and their own 
personal backgrounds and prepa
ration. 

After compiling the results from 
the student focus groups and pre
senting them to the faculty, we 
drafted a new course evaluation 
form. The faculty approved it to 
be used beginning Fall 1995. 

This latest version of our 
department's course evaluation 
form is an improvement over the 
previous one, but it probably is not 
the final version. We have learned 
in this process that we should 
never assume that we have a per

"objective" evaluation pro
cedure and that there is always 
room for". Tinrrnrl'"' 
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same week that I was hired 
as a nc\v n1cn1bcr in 

I was told that I 
volunteer to serve as one of 

Kennesaw State 

Consortium. I was excited that I 
have to net-

work with educators at 
Kenncsaw's feeder schools. The 

grew when I was told 
that this network included what I 

the 
when I found 

out that the entire Consortium 
would retreat for two days to 
Amicalola I feared I would 
spend 48 hours of my life 
encing those bonding activities 
that I fear and dread-Tell us what 
animal you would like to be; act 
out your favorite nursery rhyme 
from when you were a child. I 
brought along a thick book, as did 
my roommate. 

fears dissipated. Our 
leaders treated us like profession
als, waiting to begin the opening ses
sion when they realized several folks 
were caught in traffic waiting for 
asphalt to dry along the entrance 
road. The facilitators were serious, 
but not doleful. Two of the CEOs 
spent a significant amount of time 
with the new members, rather than 
simply telling us about the Consor
tium. made it clear from the 
opening session that they had placed 
their staff at our disposal; 
and underscored their 

sistants in our small groups. 
Under the of the new 

Chancellor of the Board 
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WC 

rccted 
educators arc di

col-

and students across academic in
wouid aiiow for some 

measurable within 

and one in a 

the academic year The four 
ics chosen will link an 

with 
institutions over the 

to establish 
cal resources among the 

at-

available resources for at
risk students at all institutions, and 

ing, serendipitous opportunity to set 
aside titles, degrees, and 
territorialism in order to focus on 
teaching, the real reason we all 
went into this profession. 

The participants chose long-term 
projects that would serve faculty 

the use of standardized tests. 
Although the Consortium is only 

four years old, it has already re
ceived national attention. Once 
again, Cobb is on the cutting edge. 
I feel fortunate to have been vol
unteered for this experiment in 
cooperative, collaborative, seam
less education. 

U.S. Department of Education has a new World Wide Web 
site and gopher site called "What Should I Know About ED 
Grants." 

The first part of the site gives a "cradle-to-grave" overview of the 
discretionary grant life cycle. It addresses such topics as 

application packages, the Department's application review process, 
t,irant funding and administering discretionary grants, reporting to the 
Department and grant closeout and audit. The second part is a glos
sary with the 60 most common words and phrases of grant-writing 
practice as they arc used in the Department. The last part points the 
reader to other sources of federal and non-federal infom1ation that 
will help an applicant or recipient in applying for or administering a 

award from the department. 
Web Site Address: http://www.ed.gov/pubs/KnowAbtGrants 

gopher.ed.gov U.S. of Education 

""-'--''"'u Info Info -
Pub. and Notices What Should I Know 
About ED Grants 



ters. 

her ashes stored in the 
in the of one of 

"she could keep 
an eye on us." 
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continued from page 7 

lo\vs students to measure mov-

using video 
cal program, and 
scale on the screen using a 
known 

One of our 

a 
different numbers of coffee fil-

tion S 
course 
aged to 

CSIS students 

a new 
were encour

registcr for Technical 
l an elective 
These tandem 

new 

component of this cx
was to encourage the 

students to use the Internet, in 
both courses, as discussion and 

tools. Students 

were to subscribe to a 

local listscrv set up as an on-line 
discussion chicle for these 
classes. The use of on-line dis-
cuss1on tools w·as one of the 

the sections of Science i l 
under an NSF for 

1996. This quar
a time line 

of the 

access informa
tion from sources all over the 
world. Some of the students arc 

on HTML pages to 
this information and on 

the pro-
cesses. on 

most exc1trng aspects of the 
class. It allowed students to 

to 
the instructor, were also re
quired to pose questions for other 
students. to read 
what everyone else has 
and everyone to respond to 
every message. 

is that students 
can reflect on what's been said 
and more compose their 

and responses. Elec
tronic interactions such as this 

also can reduce the 
effects of social di ff ercnces 

ncss, 
ideas 

and 

to 
this material. At the end of the 

I to some of 
the material on the Web. The 

on somc
that may be made gcner-

availablc so that it can 

for some 
of the students. 

The use of the Web in educa
tion is very Students 
arc very interested in it and arc 

it as a research 
tool. In the future I believe that 
it will become even more signifi
cant as an educational tool and 
an of our instruction. 

tion, diversity and 
what students learn because of 
the active nature of their involve
ment. 

Another feature is the 
to invite on-line dis-

cussants. I contacted the author 
of one of the students' 
a researcher in Infor-
mation She subscribed 
to the list for a few days and par
ticipated in that mod
ule. she lives in Cali
fornia, she was able to partici
pate via e-mail. This gave the 
class an opportunity to 
from additional expert perspec
tives on the course materials. 

arc concerns this 
of instruction. Just as facc

to-face discussions must be fa-

rontinuPd nn page 13 



continued from page J 2 -----

cilitated to 

students on 

'~'"'"''"' at once, so 
must on-line discussions. Domi
nation on-line is less a prob
lem since everyone can "talk" 
at once without cutting others 
off. 

The facilitation needed 
on-line is to set ground rules re
garding appropriate on-line be
havior (i.e., discourage flaming 
and personal attacks), and to 
monitor the on-line conversa
tions. This is very difficult be
cause of the volume of e-mail 
from students during each dis
cussion. I often had to store a 
batch of comments and try to 
catch up with them later. The 
students are sometimes over
whelmed by the volume as well 
and rarely do students respond 
to more than three or four com
ments. I had intended to give 
the students more feedback on 
the quality of their questions and 
responses, but simply was unable 
to keep up. 

I set requirements for students' 
participation: posting a question 
n_ieant a "C" on the particular as
signment, posting a question and 
making one response meant a "B" 
and posting a question and makin~ 
two or more responses meant an 
"A". This motivated students to 
get started, but most had no 
trouble meeting the minimum re
quirements for an "A". I also set 
guidelines for what was a "good" 
discussion question to pose, i.e., 
cannot be answered with a "Yes" 
or "No" or straight from the text. 
In the first session, I posed 

and did not 

on responses. lim-
its for each c.w;cuss1on. sev-
eral days. 

The biggest obstacle was the dif
for to access the 

campus network from off-campus 
due to its heavy use. I encour
aged students to subscribe to a lo
cal Internet provider (for $I 0-$15 
per month) to post and check e
mail without having to dial in to the 
campus network. 

I used a listscrv for this class 
because it was convenient and 
available. The same discussions 
can be done with e-mail alone, but 
to simulate the group interaction of 
the listserv, the instructor and ev
ery student must set up an e-mail 
distribution list that consists of all 
the students' e-mail addresses. 

Recommendations. 
The main requirement for the 

listserv as a discussion tool is fa
~ili~ity with e-mail. One sugges
ho~ is for faculty to begin using e
mail as a way to communicate with 
~tudent~, for example, by exchang
mg assignments. Let the students 
know that the focus is on the con
tent of their messages, rather than 
on the format. 

I arranged the listserv through the 
University System of Georgia 
OUT. Ideally, the listserv software 
program should be loaded and 
made available locally on a server 
at KSC, and should be adminis
tered by Academic Computing. 
Once it is set up, any faculty mem
ber who is familiar with e-mail 
should have no problem adminis
tering the list. 

Distance learning opportunities 
made possible by a project like this 
are particularly helpful for non-tra
ditional learners at a commuter cam
pus such as KSC. When course ma
terials are available from home or 
office, when discussions can be held 

and when assignments can 

be turned electronically from home 
or both the institution and the 
students have more flexibility in man
aging their time, scheduling courses, 
and assigning physical classroom 
and lab space. 

Classroom 

In today's schools, children are 
variably grouped using the 
criterion of age. However age 
not reflect the developmental 
and abilities ofleamcrs. As a 
schools are looking at 
methods of grouping children. 

One alternative is multiage, 
graded classrooms. The potential 
advantage of increased 
workload is minimized by the 
tial benefits for students. 

*The need for retention or 
tion classes is reduced as ~,__,,.,_, __ 

have the opportunity to stay for 
era! school years with a 
who is familiar with their strengths. 

*Students may progress from 
level to the next when they 
ready and without penalty. 

*The development of the 
child is emphasized. Leaming 
tunities must keep in mind the 
range of development in all 
areas . 
. *A variety of teaching strategies 

~1.e. small groups, projects) are 
implemented to accommodate the 
different learning styles within the 
classroom. 

Not only arc academics enhanced 
in this type of grouping structure but 
children also develop more positive 
attitudes toward school. If children 
arc more positive about school, learn
ing is enhanced. Is this not the goal 
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tant second. 1s mcn
tione d. When the Internet docs 
manage to find its way into the class
room, it is to aid the student's 
research and not as a of the 

instructor's """'"'"'~"'~, 
Most of us arc able to remember 

back before we learned to swim. 
you may similar 

emotions as you sit beside the sea of 
the Internet and listen to your friends 
and peers describe the thrill of surf-

to and fro on the World Wide 
Web 

You did not learn to swim 
off the diving board, and if you 

want to integrate the Internet into 
your pedagogy, a WWW browser is 
probably not the best way to start. 
In this we will examine some 
elementary 'strokes' on the Internet 

will get you Corne on 
m. The water's fine and, hey, 
SURF'S UP! 

INTERNET BUILDING 
BLOCKS 

INDEPENDENT OF DISTANCE -An electronic 
message can sent to someone in as 

as can sent to someone in the next 
room. 

INEXPENSIVE Once you have the of 
on the there is no additional per

message incremental cost to send electronic mail any
where in the world. 

two exams and the final 
exam. I send the exam to the stu-

v1a mail and 
low them to return their exams via 
electronic or m per-
son. 

I have also used this 
for final exams, which I af
ter the last class with instructions 
that the exam must be returned 
via electronic FAX, or in per
son by the end of the final exam 
period. 

Homework is handled in a simi-
lar manner. I can give out the as
signment and discuss it in class. The 
assignment is to electronic 
mail after class with instructions 
that the assignment can be returned 
via electronic or m per-
son. 

EASY TO MANAGE - Elec-

it is very easy to compose a 
list of Internet users with a com
mon interest (i.e. a class roll) and 
send a message to the entire group 
at one time. 

File also known as FTP 
is a fa-

that allows an Internet user to 
retrieve files a class syllabus 
or a homework assignment) that 
have been designated as publicly ac
cessible. File transfer is time and 
place independent in that after the 
owner of the file has placed the file 
in a accessible location, a 
person who wants the file can re
trieve it at any time (twenty-four 
hours a day, seven days a week) 
from any world-wide location on the 
Internet. 

Remote login allows an Inter
net user to login to any computer 
on the Internet from any other 

The three basic blocks of the Internet arc on the Internet. This assumes, of course, 

electronic mail, file transfer, and remote login. Elec
tronic mail enables the rapid interchange of correspon
dence between members of the Internet. File trans
fer is used to exchange computer files between indi
viduals on the Internet and remote login makes it pos
sible an Internet user to remotely access another 
Internet user's computer. 

Electronic mail has all 
lar 
mail is: 

FAST 
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any 

time is measured in seconds as 

that you have an account on the distant computer. 
This feature makes it possible for you or your stu
dents to access the KSC computers from 
in the world. If you go to a conference in 
Amsterdam and the conference provides access to 
the Internet, then you can use remote login to ac
cess the KSC computers to check your electronic 

with your assign home-
your conference does not provide ac-

cess to the a call to your 
ment at a local college or will almost al-

ways a 
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and Education (56%). 
Five areas impacting morale 

were studied. Three (Colleagues, 
and Students) 

were 
The "Other" area was per

with KSC 

Weaknesses 
mentioned most often were: lim-

ences limited career op
tions with an de
gree 
(31 and advisement 

The surveys revealed that se
niors and alumni arc quite satis
fied with the quality m 

with their choice 
and with 

and skills; also, 
students the program as 

Consistent with the demo
trcnd in higher education 

reported by Dollar ( 1991 ), a ma
jority of our respondents arc non
traditional females. Our psychol
ogy majors arc employed in a va-

of jobs. Some arc 
counselors or program coordina
tors for various social service 

"'"'''"'"'" and customer relations 
or sales representatives 

for various companies. Also, our 
arc enrolled in a range of 

graduate and professional pro
grams for which they feel well prc
p arc d. Some examples arc 
master's 
scling master's degree 
programs in social work, and doc
toral programs in psychology. 

Based upon results of this as
sessment, our faculty may need to 
focus more attention on advisc

with 

so 
students arc able to make in-

ricnccs in its program as 
the semester conversion process. 
The in the has 

on 

evaluation of our 
Future include incor-

poration of a test of research meth
ods of psychology and data from a 
capstone course into our assess
ment program. Our next evalua
tion will include data gathered from 
multiple measures, which should 
increase the validity of our assess
ment results. 

The Psychology major will have: 
1. An understanding of the sci

entific method as it is used to study 
behavior. Demonstrate an ability to 
apply scientific methods in the 
evaluation of existing research or 
the design of original research. 

2. An understanding of non
approachcs (e.g., 

nomcnological, experiential) used 
to behavior. Demonstrate an 
ability to apply 
ods in understanding behavior. 

3.Compctcncc in scientific writ
Dcmonstrate the appropriate 

continued on page 16 
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continued from page 2 ------

teaching. It was 1967, 

I went to class 
pages ofnotes. I finished them within 
about 20 and had another 

go. advice I have is just 
take it easy the first year and do 
your homework. show up in 
the class without really preparing. 
Try, as much as you can, to raise 
the interest level of the students, so 
they can participate. You find out 
that students can actually lead you 
to a lot of what you want to express. 
In most cases, they will bring up the 
same questions that you have, and 
discuss the points you want to 

make. 

Also a keen ear to hear what 
they are asking about, what areas 
they are having difficultly under

standing. Get involved in teaching 
and service because that's where 
you tie the academics with the prac

tical. 

Vassilis wrote in his narrative 
for the Teacher of the Year 
Award, "Over the years, 1 
been guided by the principle that 
the good life is one inspired 

guided by knowledge. 

to 

16 

continued from page 15 -----

use 
men ts. 

4. ~.·...,~ .. ~,,~"·tJ','"~a..,.,~,,a in skills needed to 

oral presentations 
cal and empirical Make oral 
presentations in a manner 
ate to that at 

5. An understanding statisti-
cal and used 
in psychological research. Dem
onstrate an appropriate use and 
interpretation of descriptive and 
inferential statistics. 

6. An understanding of the vari
ability in human and/or animal be
havior. Demonstrate an ability to 
identify and comprehend pertinent 
issues related to variability in behav
ior. 

7. An understanding of individual 
and social perspectives on human 

a 

behavior. Demonstrate an ability to 
and comprehend ~,,. • .,.,~.nr 

ISSUeS individual rhflPn'n<'P~ 

and social factors in analyzing and in
human behavior. 

8. A knowledge of the scientific 
areas of study in psychology. Iden
tify, describe, and comprehend the 
major issues and theoretical ap
proaches related to scientific areas 
of study. 

9. A knowledge of the applied ar
eas of study in psychology. Identify, 
describe, and comprehend the major 
issues and theoretical approaches 
related to applied areas of study. 

10. An understanding of the major 
ethical issues related to research and 
application in psychology. Identify, 
comprehend, and discuss the major 
elements of the Ethical Principles of 
Psychologists as published by the 
American Psychological Association. 
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