metadata, citation and similar papers at core.ac.uk

provided by Universitas Kristen Indc

Concepts — Projects — Networking

Proceedings of the International UNISTAFF Forum,
March 2009,
Kassel University, Witzenhausen

Constanze Engel and Martina Pletsch-Betancourt (eds.)

University of Kassel, Witzenhausen

Institute for Socio-Cultural Studies

German Academic Exchange Service (DAAD)


https://core.ac.uk/display/231090569?utm_source=pdf&utm_medium=banner&utm_campaign=pdf-decoration-v1

Published by: Institute for Socio-cultural Studies (ISOS),
University of Kassel
Steinstrasse 19
D-37213 Witzenhausen

©2009 ISOS/DAAD
Editors: Constanze Engel and Martina Pletsch-Betancourt
Title: Emerging Transformation in Higher Education:

Concepts — Projects — Networking. Proceedings of
the International UNISTAFF Forum, March 2009

Cover: Siawuch Amini

Bibliographic information published by Deutsche Nationalbibliothek

The Deutsche Nationalbibliothek lists this publication in the Deutsche Nationalbibliografie;
detailed bibliographic data is available in the Internet at http://dnb.d-nb.de.

ISBN print:  978-3-89958-966-5
ISBN online: 978-3-89958-967-2
URN: http://nbn-resolving.de/urn:nbn:de:0002-9677

2010, kassel university press GmbH, Kassel

www.upress.uni-kassel.de



Contents

Foreword 7
Dr. Anette Pieper de Avila

Introductory note 9
Constange Engel and Martina Pletsch-Betancourt

UNISTAFF: Generating innovative competence in higher education 15
Michael Fremerey

A new spirit: The innovation of quality in teaching and learning 25

Matthias Wesseler
Looking forwards — looking backwards: UNISTAFF Programme

Tracer Study 2008 39
Stiawuch Amini
The dialectics of innovation 63

Caro Lucas and Emilia Nercissians

The new role of universities: Societal and intellectual entrepreneurs 71
Abrabam Simatupang

Bringing planning education to the local level: The extension program of the

University of the Philippines’ School of Urban & Regional Planning,

2007-2010 phase 81
José Edgardo A. Gomez, Jr.

Quality education in Central American rural areas: A challenge undertaken

by the Universidad Nacional, Costa Rica 93
Alicia Diaz,

Reforming research at Haramaya University, Ethiopia: The role of

institutional linkage in technology transfer 101
Tadele Tefera

Dancing with change: A tango to a successful outcome 109

Trina Tallei and Sitaresmi Ismangil

Capacity building: Nurturing practitioners - cultivating preceptors through
a higher education institutions partnership 121
Diana Lyrawati

Transforming higher education practice for a sustainable future: A
paradigm shift from teaching to learning 131
Joyce A. Asiinne

Quality assurance in higher education: Collaboration or competition among
institutions? 141
Jobn T. Githaiga and David R. Tuigong



Emerging transformation in higher education — International UNISTAFF Forum

Educational experiences of diverse learners in higher education teacher
training institutions: Scenario in Northern Philippines
Leonila R. Sito and Aurora Santiago-Cuyan

Higher education quality accreditation system of Central America:
An institutional stakeholder network for improvement and accountability
Francisco Alarcon

Increasing the effectiveness of UNISTAFF project work implementation
Abmad Syafiq

Emerging transformation in Bogor Agricultural University — Indonesia:
From learning organization toward quality organizational learning
Yonny Koesmaryono and Titik Sumarti

Students’ participation in higher education quality assurance
Hany Youssef Hassan

Human empowerment through academic networks: The case of
GUCAL XXI in Central America
Alicia E. 1V argas-Porras

UNISTAFF: Milestone for establishing and expanding the networks
Wabyn Supartono

Gender, technology, and higher education revisited: Research and
networking for change
Emilia Nercissians

Engaging an entire academic community towards shared governance:
A balancing act among multiple stakeholders and multiple perspectives
Arnulfo P. Azcarraga

Strengthening transformation process towards an autonomous university
through networks
Setyo Pertiwi, Singgih Hawibowo and Damona K. Poespawardaja

Repositioning of the African university: The role of the UNISTAFF

programme
Gabriel Katana and Noah Khaemba

Development of an Indonesian-German biodiversity network for teaching,
training and research collaboration.
A multiplier effect of UNISTAFF program

Sitaresmi Ismangil, Wolfgang Nellen, Trina Tallei and Apriliana Laily Fitri

Capacity building in higher education: The case of Masinde Muliro
University of Science and Technology, Kenya
Elizabeth S. B. Abenga

153

165

175

183

195

209

221

227

237

249

257

265

277



Contents

Professional certification for lecturers: A new emerging transformation
towards better quality of higher education in Indonesia
Hendrawan Soetanto

Redesigning the professional development programme at Makerere
University for enhanced participation and effectiveness
Betty Akulin Ezati

Change and technological innovation in higher education: A challenging
and transforming initiative for a young university
Asenath . Sigot

Innovative skills and strategies in teaching large undergraduate classes
at Egerton University
Helen Omondi Mondoh

Integrated approach for strengthening student competences and skills
towards improvement of relevance and competitiveness
Setyo Pertiwi

Information systems, development and innovation in Guatemala
Carlos Perez Brito

Corresponding authors

287

299

311

321

335

347

363






Foreword

Dr. Anette Pieper de Avila
Head of Division Development Cooperation and Alumni Programmes,
German Academic Exchange Service (DAAD)

Looking back on 15 years of experience at the Institute for Socio-cultural Studies of
Kassel University the results and long lasting effects of the University Staff
Development Programme (UNISTAFF) are striking: more than 300 academics mainly
from universities in Central America, East Africa, Southeast Asia and the Middle East
have gained hands-on experience through an intensive ten-weeks programme in the
field of organisation development, teaching and learning, curriculum development and
research management. After having completed the course, the participants were in the
position to implement their knowledge and generate transformations at their home
universities. UNISTAFF is funded by the Federal Ministry for Economic Cooperation
and Development (BMZ) in the framework of the DIES programme, which is jointly
coordinated by the DAAD and the German Rectors’ Conference (HRK).

UNISTAFF offers to middle and senior university staff the opportunity to learn from
cach other and to exchange views on challenges in higher education management
across borders. Next to the provision of university management know-how by
German experts the concept of peer learning is an essential part of the didactical
approach. Furthermore, the execution of individual change projects is a key element
of the course: under the guidance of the German course coordinators, these projects
are designed and implemented by participants and many have led to concrete results
such as the redesign of curricula on faculty level, the development of quality assurance
instruments in research or the set up of a teacher training programme.

This unique combination of project orientation, competency based learning and
intercultural exchange in a multi-disciplinary and open atmosphere of dialogue in the
small university town of Witzenhausen constitutes the success of UNISTAFF. The
training has not only influenced the participants’ careers in university management,
the spirit of UNISTAFF has also been kept alive through intensive follow-up
measures coordinated by the University of Kassel and regional networking activities
which derived from the own initiative of UNISTAFF alumni. Strong regional
networks were formed in Central America and Mexico (GUCAL), East Africa (REAL)
and Southeast Asia (INDOSTAFF) which in turn have become active in the training
of university staff. Recently, these networks have been opened up for alumni of other
DIES training courses (such as the International Deans’ Course or UNILEAD).

This transfer of knowledge and long-term perspective is exactly what the DAAD’s
DIES programme is aiming for.

o
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Introductory note

Constanze Engel and Martina Pletsch-Betancourt

The University Staff Development Programme (UNISTAFF), successfully conducted
by the Institute for Socio-cultural Studies (ISOS) of Kassel University from 1994 to
2009 and supported by the German Academic Exchange Service (DAAD) from its
very beginning, brought together more than 300 experienced scholars and university
administrators from all over the world: Latin America, Africa, the Middle East as well
as South-east Asia. The participants, jointly enhancing their knowledge in issues of
organisation development, curriculum development, teaching & learning and
knowledge and research management, formed dynamic regional groups of alumni who
are actively engaged in the development of their universities and extend their
competence to other colleagues.

After 15 years of ISOS stewardship and retirement of the three facilitators Prof. Dr.
Michael Fremerey, Dr. Siawuch Amini and Dr. Matthias Wesseler, activities of the
UNISTAFF programme are in a process of decentralization. The focus will lie on
fostering the various activities in the already existing networks in Central America,
East Africa, South East Asia and the Middle East. The co-ordination of the follow-up
activities will lie in the hands of the International Centre for Higher Education
Research of Kassel University. ISOS and DAAD as supporting organization therefore
felt that the time was ripe to call the alumni to come together to share the results of
their work and to exchange their experiences in working together for higher education
development. A call for proposals was launched to all alumni to hand in contributions
for the International UNISTAFF Forum with the title “Emerging Transformation in
Higher Education: Concepts — Projects — Networking”. The reaction of alumni from
all over the world, among which the overall majority is holding a leading position
within their universities, exceeded all expectations, so that due to time and budget
restraints a strict selection process had to take place. Finally, more than 40 alumni
were invited to the forum providing space for presentations and discussion on
innovative approaches of the alumni. The diversity of participants coming from
various regions and countries holding different positions — lecturers, heads of
departments, vice-deans and deans and members of other boards in the area of higher
education, as for example a regional association of universities and from most
different scientific backgrounds as education, language sciences, natural sciences or
medicine assured a broad scope of contributions and discussions.

The current volume reflects the great diversity of contributions considering local
identity as well as regional needs. The common goal of UNISTAFF alumni to co-
operate for higher education development has resulted in very specific regional and
local activities that actually make a difference.
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Introductory articles by the three facilitators of the UNISTAFF programme Michael
Fremerey, Matthias Wesseler and Siawuch Amini provide a resumé of the UNISTAFF
programme. By giving an insight to UNISTAFF from different points of view, they
provide an analysis of the importance and the assets of mutual sharing, co-operation
and development of shared visions in higher education development.

Linkages: University and society, the first part of the volume, analyses the relationship
between universities and their environment. The articles show the importance of
relating teaching and research to societal needs to allow universities to fulfill their
responsibility to contribute to a society’s development. The first article of this chapter,
“The dialectics of innovation”, presented by Prof. Caro Lucas as keynote address on
the forum, set the frame for the forum with an analysis of the pre-conditions within a
society to develop and implement innovations. The further articles cover a broad
range of linkages between higher education and society: from the exigence towards
universities to change and develop in order to fulfill their role as source of knowledge
and innovation, the integration of relevant stakeholders, international and national co-
operation to contributing to local development and needs.

The second part gives an insight into Quality assurance: Concepts and strategies. The
contributors present innovative approaches to quality assurance, integrating different
stakeholders as well as local perspectives and needs.

Passing over to the third part we are invited to have a look at Networking.
Networking at local, regional and international level has become a successful and
often used measure of the UNISTAFF alumni to support each other, to spread the
gained knowledge in higher education development as well as to form disciplinary
networks. Beyond the local and regional focus, the networks link up with each other
and thus form an international learning community.

Capacity Building is the common topic for the articles of the fourth part. Building
capacity for higher education development and sustainable development is one of the
key objectives of the UNISTAFF programme and the follow-up activities organised
by the alumni.

The editors would like to express their gratitude towards all participants of the forum
who have come together to share their experiences. Furthermore, we would like to
thank Dr. Siawuch Amini, Prof. Dr. Michael Fremerey and Dr. Matthias Wesseler —
who for so many years were and still are engaged in developing innovative cooperative
learning strategies in the field of staff development for higher education institutions.

Special thanks, also in the name of the participants of the forum and all UNISTAFF
alumni, go to the German Academic Exchange Service DAAD and the section
‘International Consultancy Projects and Higher Education Management (DIES)” who
not only supported the realisation of this conference but for so many years the annual
implementation of the UNISTAFF programme with now more than 300 alumni all
over the world. By supporting the alumni networks, DAAD fosters the local and
international exchange of the alumni and the multiplication of their knowledge, skills
and visions. An exciting phase and further support of the networks will be the

10



Introductory note

integration of the alumni of the ‘International Deans’ Course’ (IDC) and the
‘University Leadership Management Course’ (UNILEAD), two further DAAD-
supported training courses in higher education development, which already started in
East Africa and South-East Asia.

The editors wish the reader an exciting and inspiring time with this wide range of
articles, sharing ideas and suggestions to a common goal: networking for institutional
change to support sustainable development.

11
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ACHIEVEMENTS AND POTENTIAL.



The new role of universities: Societal and
intellectual entrepreneurs

Abrabam Simatupang

Abstract

“Change or perish” is a well known idiom which also has a certain resonance in universities, the so
called knowledge provider, although it is not widely recognized or implemented. Considering themselves
the guardians of science and knowledge, universities have acquired a new title as “diploma mills”.
This phenomenon is true in developing countries for several reasons. First, since education should be
accessible for everybody, not only for the elites, so the government facilitates anyone who wishes to
pursue higher education, or any institution that is willing to belp government in providing education to
the society. Thus, mass education is recognized. Secondly, quality has not yet been priovitized and
considered unimportant although Indonesian government introduced an accreditation system around
10 years ago. Thirdly, more people - even from the rural areas - want to go to tertiary education to get
a university degree. Therefore, the number of higher education institutions (HEI) has grown
significantly to meet the demand. The society is now very demanding, not only because they demand
that gradnates achieve good grades and skills, but also (com) passion to solve the societal problems. In
addition to that, the Indonesian Department of National Education has promoted and challenged top
rank universities to increase their capabilities to be world class universities. To achieve these ambitions
objectives, universities have to equip themselves with (new) mindsets and capabilities. Universities
which stand for their "classical” tradition and keep their distance from society should transform
themselves completely into intellectual entreprenenrs and social entrepreneurs. In this networked and
interdependent world, the transformation process of the universities can be accelerated by incorporating
“brotagonists”. A protagonist is a person that will bring a “wind of change.” Not necessarily a
structural leader of the institution, he or she can be someone from outside the university, a new person
that will help the institution cope with the rapid change outside. Examples of lively interactions raised
in universities which changed their virtues are also discussed in the paper.

Keywords: Good governance, change management, collaboration, internationalization, bigher education

One type of education for all purposes?

Higher education or tertiary education is a continuum of education that people should
pursue as much as they possibly can. However, according to the history of higher
education either in the western or eastern hemisphere, higher education institutions
which were established in the beginning of 14t century were only for the benefit of
the few or privileges, which, at the end, also produced a class of elites. The purpose of
the universities was firstly to inquire, distribute and preserve the “truth”. The long
tradition of HE institutions as “truth seckers and preservers” is confirmed by the rigid
specializations of sciences and knowledge. A “myopic” way of seeing of all
phenomena has been the traditional approach of HEIs to serve the community,
which, unfortunately, is a web of complex systems. This, of course is an extrapolation
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of reductionism instilled by Russel. Possibly, this has been the key factor of shoving
HEIs into the ivory tower, and HEIs become busy for themselves but utterly isolated
from the environment. However, this model of education has been changed due to
the high demand of the society for a new role of the university (Hildebrand 2005:30-
31).

Wind of change

Unlike any other (business and industrial) institutions, which are very open and ready
to adapt to continuing change of their surroundings, higher education institutions
seems to be rigid in their position as the only knowledge gathering and preserving.
Higher education institutions received such a privileged status, because they were
established for the benefit of the elites. But, society has its own course. Societies are
changing with enormous development of science and knowledge. Information
Technology (IT) i.e. internet and World Wide Web have made the change become
fuller in speed. The world has become a global village and everybody is in some way
interconnected (Buchanan: 2002, 30-33). Until the last decade, the ability to use
technology to enable people to be connected was very limited. Nowadays, people are
no longer hampered by space, time, even language through the help of IT, when they
want to communicate. Many types of software which are embedded in the computers,
for example, can simultaneously translate any language we receive from our
counterparts. And this kind of change has been firstly and significantly influenced the
business-alike spheres than HEIs.

As discussed above, the main objective of the HEIs is to inquire, explore, disseminate,
and preserve the knowledge, "the truth" with their rigorous methodologies of which
the under- and graduate students have to pass all these “hurdles”. When they go into
society afterwards, they assume that they are prepared for their professional lives or to
serve the community. But, unfortunately, most of them encounter very different
realities than that they imagined as students.

Intellectual entrepreneurship

The term Intellectual Entreprencurship shows that intellectual is a term not limited to
the academy as entreprencurship to the business. As we see inside or outside of the
university, intellectual entrepreneurs have some characteristics such as taking risks and
grasping opportunities, and they discover and create knowledge, utilize innovative
approaches, and solve problems in diverse social and cultural realms, including
corporate, not for profit, government, and education (Cherwitz & Sullivan: 2002, 23-
27).

The hearts of IE are vision and discovery, ownership and accountability, integrative thinking and
action, and collaboration (Cherwitz & Sullivan: 2002, 23-27).

Vision and discovery

Developing a vision is a basic step in IE. They have to visualize through reflection the
realms of their academic and professional lives. Individuals continually and regularly
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learn and relearn, invent and reinvent themselves and their areas of expertise. To
achieve this, IE needs individuals to do more than simply perform their tasks
(examples: heading corporation, conducting research, performs community service,
taking care patients). It is advised also that individuals contemplate who they are, what
matters most to them, and what possibilities are available to them. In the class, this
can be brought to students by giving them cases which lead them to reflect what is
important to them both professionally and personally. This learned and internalized
experience brings them into another stage, which, at the end, develops new
perspectives and insights. For example, a teacher can begin by asking students to think
about what matters most to them and then use their answers to create research
programs, while concurrently exploring possibilities for using that knowledge.

Ownership and acconntability

In the old paradigm of knowledge acquisition, knowledge is handed over to students,
a spoon-feeding method. The more facts and data you throw at them, the more
“knowledgeable” the students seem to be. However, by developing the vision and
discover about themselves and their disciplines, the intellectual entrepreneurs take
responsibility for acquiring the knowledge and tools needed to bring their vision into
reality. Therefore, the genuine ownership and accountability of discovering new
approaches are developed in the visualization and by exploring the possibilities. When
a student graduates from an IE-based program, jobs are no longer predetermined
outcomes or entitlements acquired after completing an education or a certain degree,
but jobs are seen as “possibilities” that challenge them to be explored and to be
discovered regarding their own virtues. Controlling one’s future is a major part of
ownership and, therefore, has enormous implications for professional success. The
link between ownership and accountability is important. Once individual gain control
over their own destinies, it follows logically that they will assume greater responsibility
for decisions and their outcomes.

Integrative thinking and action

In IE, one should acknowledge that there is no single answer for all questions, or one
should know the boundaries of partial knowledge and particular perspectives.
Therefore, synergy is more than a catchphrase in the context of IE. This means
something greater than the sum of the parts can be generated when people employ in
integrative thinking. People have to move beyond the conventional notion of discrete
academic disciplines in search of the truth. In the IE class, students from multi-
disciplined backgrounds are challenged to give inputs actively and solve the problems
that reflect an integration of thinking and perspectives. For example, a medical
graduate exposed to IE has to learn that the research questions she/he selects are of
critical importance since they have direct implications for real setting and people.

Collaboration and teanmork

Individual professionals, even though they have achieved their maximum
achievement, cannot even try without substantial support from other people. It is
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really very important to bring up students with a capability of building and nurturing
relationships. People and relationships are intellectual capital that makes possible
integrative thinking and synergy. Ideas are the commodity of academic institutions
and, therefore, have been the traditional focus of the delivery of graduate education;
intellectual entrepreneurs understand that creativity and ideas are generated when
people and networks are viewed as the primary resources. In IE class, students learn
to work collaboratively in undertaking scholarly projects and deal with complex tasks.
Obstacles that are pronounced in every problem-solving will be touched
comprehensively by the synergetic effects that emerge from the group (Rodriguez and
Solomon 2007: 3-13).

For short, IE describes the new form of union between the academy and the world
and between the academy and its own deepest traditions.

Entrepreneurship

4

Academia
Entrepreneurship

Academia

\ /

Societyat large

Academia

Figure 1. Delineating the notions of intellectnal entreprenenrship (modified from Johannisson et al., 1997)
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Social entrepreneurs

A growing number of non governmental organizations (NGOs) and for-profit
organizations are implementing new approach to international development jointly
stressing entrepreneurship and technology. The main objective of such an approach is
to use technology for the benefit of the community. Ashoka, an example of a non
profit organization which incorporates the approach was established in 1981. Since
then, Ashoka has elected nearly 2,000 fellows working in over 70 countries. These
fellows are important social entrepreneurs who have initiated inventive solutions to
societal challenges. As agents of change, these individuals have been as inspiring as
they have been useful. As Ashoka has grown, it has faced a new challenge: to leverage
the collective knowledge of Ashoka fellows and galvanize members of the broader
community in order to identify, envision, and realize the many untapped possibilities
to effect positive social change through social entrepreneurship (Brown, 2007: 125-
136). Another living example is Rodrigo Baggio from Rio de Janeiro, Brazil. He is a
computer consultant with a passion for giving the young people in favelas an
opportunity to access the digital world. Rodrigo provides computer, software and
training. The community does the organizing, finding space, recruiting the students
and faculty, and affording ongoing administration. Consider the impact Rodrigo has
on a community when he introduces his programs. Muhammad Yunus, a professor in
economics from Bangladesh, introduced a micro-credit system to women in the
poorest areas of Bangladesh, which enabled them to increase their socioeconomic
status. Now, micro-credit has also impacts in Brazil, Poland, some African and Asian
countries.

In 1995 Institute for Socio-cultural Studies (ISOS) - University of Kassel, Germany
launched a training offered for academic staff from developing countries such as
Eastern Africa, Central America, Iran, Iraq, Asian countries like Indonesia and the
Philippines. The contents of the training are organizational development, curriculum
planning, teaching and learning, and research management; however, the training
emphasizes self-discovery, creativity, teamwork in a multi-cultural and interdisciplinary
setting. Now, there are more than 100 academic staff members from those respective
regions that play key roles in their own context as agents of change. Thanks to the
three ISOS’ “protagonists”: Michael Fremerey, Matthias Wesseler and Siawuch Amini
who instilled this invaluable training.
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Table 1. The Movement’s Jujitsu: Four Levels of Leverage (Drayton, 2006)

Actions

Impact

In any school, community or country
each year, %2 of 1 percent of the young
people have a dream and create a lasting
venture.

By leading, these young venturers become
lifelong leaders. They have mastered the
essential skills of empathy, teamwork and
leadership-and irrefutable know it.

Each venture engages a team (typically
3-5 in the core group plus 20 who tutor,
coach, broadcast, etc.).

Everyone learns what teamwork, that they
can lead, and how to do so. This further
multiplies  the generation's
proportion of "natural" leaders.

next

1% of a school or youth community
launches ventures with on average 25
participants. Over two years: 20% to

As venturer peer groups recruit and sell
their work, they can both tip their school
or neighborhood youth culture and also

25% of the whole institution are will wear down old attitudes and logistic
engaged, likely "tipping" its youth barriers (e.g., space, insurance).

culture.

Society ~ questions the  current Everyone redefines the youth years and
disempowering  pattern, builds a lives them as a time of expected initiative,
women's/disability =~ movement for competency, and conttibution.

young  people.  Youth  Venture

participants provide role models and
champions. The press joins in.

“Youth Venture’s experience in the U.S.

That is how (social) entrepreneurs work. Having decided that the world must
change in some important way, they simply find and build highways that lead
inexorably to that result. Where others see barriers, they delight in finding solutions
and in turning them into society’s new and concrete patterns (Drayton, 2006: 80-96).
This means that the entreprenecur is to a larger or lesser extent the co-creator of the
vety context which makes her/his envisioned project enactable. Entreprencurs vary
with respect to capability of grasping and controlling the context which makes this
partially self-fulfilling enactment process happen (Johannisson, 1998). As it is also
shown in a study on academic entrepreneurship in Duke University and John Hopkins
University by Bercovitz and Feldmand (2004: 1-34), there are three important factors
that foster academic entrepreneurship. These are training, leadership, peer or cohort
support. Loscalzo (2007: 1504-1507) also showed that the medical profession,
engendered as a “noble” profession based on trust between doctors and their patients,
was offered lately lucrative incentives by moving towards commercialization of
(health) research discoveries. Those afore mentioned examples of intellectual
entrepreneurship and societal entreprencurship are indeed a challenge for any
university which has been asked by stakeholders to take a new role for the community
by producing graduates who have the capability as intellectual entreprencur and
compassion to be a society entrepreneut.
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Indonesian context

In the Indonesian context, the higher education institutions were established and
intended merely for the benefit of the Dutch colonial government. The institutions
recruited students from the local upper-class, namely, the sons of regents or the local
high-ranking officers, and at the end this education system also produced elites. After
the Independence, the HEIs carried the role of educated labour providers for the new
emerging country. Therefore, education was no longer elite but was intended for mass
education. Private sectors were also urged to get involved in education sector. Later
on, not only did they establish primary and secondary schools, but also tertiary
education institutions. A great numbers of colleges and universities are mushrooming
all over the country. To date, there are 2865 private and 82 state higher education
institutions. Although government has laid quality norms in terms of accreditation,
there are still great numbers of universities and colleagues that do not pursue it.
Regardless of the quality of the education offered by these colleges and universities,
the demand of people pursuing higher education - only to get a university degree — is
increasing. The people still believe that a university degree is a passport to get a better
job.

A high unemployment rate is one of the major problems in Indonesia. According to
BPS-Statistics Indonesia, the total number of unemployed attained by educational
background was 9,394,515 in August 2008 of which 961,001 had academy and
university degree (BPS-Statistics Indonesia 2008). According to the recent survey
reported by Kompas (2008: 5), a leading Indonesian newspaper, more than 60% of
university graduates are unemployed. Those who are employed, however, work in the
areas far from their specialization/field. Customers and employers' dissatisfaction rate
also increase. It shows clearly that the qualification or competences of the graduates
do not meet the societal demand. In spite of this condition, some universities,
fortunately, strive to excel by introducing and implementing change management
(Simatupang & Sitepu, 2005: 183-195; Msiska, 2005: 227-238). Institutions should
address this by bridging the gap. What Universitas Kristen Indonesia (UKI), Bogor
Agricultural University (BAU), Institut 10 Nopember, Surabaya (10 November
Institute of Technology, Surabaya) do, are examples in creating IE-based graduates.

Since 1999, the management study program of the Faculty of Economics—Universitas
Kristen Indonesia, introduced and add entrepreneurship to the curriculum. Students
are challenged to set up or write down a “business proposal” which suits to their
vision and discovery (Ganda Hutapea, 2009: personal communication). Inviting
alumni to meet students and to share their experiences of setting up their own
enterprise or building up their professional careers is also one of the important steps
in IE class.

The majority of the graduates reported back to the Department that they have their
own small/medium scale enterprises like event organizer, catering, printing shop, etc.
They acknowledge that after leaving the school, they did not look for job but created
one. Intellectual entreprencurship is also flourishing among universities in Indonesia.

At the Faculty of Medicine - Universitas Kristen Indonesia, Competence-based
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curriculum based on student-centered learning and adult-learning is implemented. The
objectives are producing medical doctors with certain competences, such as,
explorative and integrative thinking, collaboration and team work (Maxwell, 1998 and
2002; Clark, 1996: 106-107). The development of the curriculum was made possible
with the cooperation with the Faculty of Medicine of Gadjah Mada University,
Yogyakarta. At the moment we are seeking collaboration with the Faculty of
Medicine in Maastricht, the Netherlands to further develop the curriculum.

Institut Teknologi Sepuluh 10 November, Surabaya, a technological institute in East
Java, has recently launched a techno-socio-entrepreneurship program which strongly
emphasizes the building of the students’ entreprencurial capability by blending
technological and sociological aspects as well as arts into the curricula and field
practices. The program is also supported by the local government and local industries
supervised by the regional Chamber of Commerce (Utama, 2009; personal
communication).

In Bogor Agricultural University, students are encouraged to take an elective program
of entrepreneurship. The program is directed by the Directorate of Career
Development and Alumni of Bogor Agricultural University. The students have to
follow three consecutive phases: firstly, a preparation phase in which students are
recruited and selected; secondly training (2-3 months) on principles of
entrepreneurship, writing a business plan and field work in designated small and
medium scale industries. In the third phase, a student or group of students are ready
to start their own business according to their business plan(s) with a seed money start
from Rp 8,000,000 per person to Rp 40,000,000 per group (from around 750 USD to
3,700 USD). Besides, they are also supported, monitored and evaluated by mentors
from the university and the small and medium scale industries (Directorate for career
development and alumni, 2009: 1-24)

Widyagama University in Malang, Bina Nusantara University in Jakarta, Gajah Mada
University in Yogyakarta and Bogor Agricultural Institute in Bogor, to name a few, are
successful in implementing IE-based curticulum and/or programs.

Conclusion

In this networked society, universities have to involve themselves in the
transformation of the society by, among others, producing graduates with IE
competencies. Universities become more contextual. Not only that they produce
science and knowledge but also graduates who can utilize their knowledge
contextually and further create their own networking for their own virtues. Successful
alumni returning to their alma mater is a proof that networking does take place.
Besides sharing knowledge and experiences, they create network with their juniors and
vice versa.
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