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ABSTRACT

This study aimed to describe principals’ communication styles and processes and their
relationships to school performance in Al Ain city in the UAE as perceived by school staff. The
study was guided by three research questions and used the mixed research method. Data for this
study were collected through a questionnaire and semi-structured phone interviews. The
questionnaire was divided into four sections. The first section included demographic information
of participants. The second part included 26 statements that were used to identify the
communication processes at school. The third part was comprised of 25 statements that were
used to describe the communication styles of the school principals. The last section consisted of
25 statements used to measure school performance. There were also four open-ended questions
in the questionnaire that were used with the interview to probe and clarify the participants'
responses. The questionnaire was applied in 40 schools in Al Ain, and it was completed by 667
male and female school staff. The means, cumulative means, standard deviations, Kruskal Wallis
test, Mann-Whitney test and qualitative data analysis were used to describe communication
processes and styles. Pearson r and qualitative data analysis were used to answer the second
question about the relationship between communication processes and principals’
communication styles and school performance. The third question was answered by analyzing
the open-ended questions and interviews. The results of the study showed that school principals
use a variety of communication processes and communication styles to communicate with
different stakeholders. The study found that communication processes and styles correlated with
school performance in different degrees and directions. Finally, school statt perceived that there
were relationships between the principals’ communication styles and processes and school

performance.
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CHAPTER ONE

INTRODUCTION

Background

Etfective leaders recognize the importance of communication as they conduct most of
their work via different types of communications with various stakeholders (L.unenburg & Irby,
20006). In an era of continuous change. educational organization in general and schools in
particular seek effective leaders who can lead change. One essential feature of this ability to
aftect s effective communication. This feature was stressed in the Educational
Leadership Constituent Council standards (EL.CC). A close analysis of the ELCC standards
indicates that communication is considered as the vehicle that enables leaders to improve their
schools. The standards require that principals be responsible for articulating the vision, providing
the active instructional program, managing all aspects in the schools ethically, working in
partnership with the communities including students” tamilies, and understanding and
intluencing the larger society. None of these responsibilities can be done without eftective

communication.

Contemporary views on leadership theories also support the importance of
communication for leaders. According to Robbins and Coulter (2007). transactional leaders use
rewards to motivate employees who achieve the established goals. Transformational leaders go
beyond rewards and punishment to inspire followers to accomplish astonishing outcomes. This
transformational leadership necessitates paying attention to the needs of the followers and

helping them to think about the old issues in new ways. That process happens through



communication. Charismatic-visionary leaders. in addition to having transformational roles. have
a vision which they work hard to articulate. Team leaders are responsible for managing conflict,
coaching, troubleshooting and interacting with external constituencies. It is clear that leaders
cannot carry out their different roles without having effective communication skills and clear
communication processes. Transactional leaders must articulate and build the acceptance of
their goals and rewards. Inspired followers are necessary in transformational leadership. a well-
articulated vision is needed in charismatic-visionary leadership, and responsibilities of teams
must be fultilled. In addition, Cotton (2003) argues that instructional leaders actively

communicate their instructional views, pedagogical knowledge and skills. and high expectations.

In the context of the United Arab Emirates, communication is also stressed as an essential
skill for school principals. The tramework of leaders in the New School Model (NSM) that Abu
Dhabi Education Council (ADEC) established to reform education in the Abu Dhabi emirate
explains five key areas that form the roles of the principals. In each of the tive areas,
communication represents a required leadership competency or a means to achieve other
competencies. For instance. leading strategically requires building a collaborative school vision
that is communicated and modeled through words and actions to all stakeholders. ADEC
considers understanding the importance of communication inside and outside the school as one

of the professional knowledge competencies (Abu Dhabi Education Council, n.d.).

To lead teaching and learning, principals in the NSM are expected to build a culture
where all people are learners. Therefore. principals should be involved in training teachers on the
curriculum and pedagogical issues, visit teachers in class. and provide constructive feedback. In
addition, they must communicate with parents and consider their feedback. Furthermore, leading

an organization, according to the NSM., requires that a principal build a culture that promotes



self-motivation, shared leadership, and decision-making. It necessitates that school principals
become knowledgeable about ADEC’s organizational structure in order to use the correct
channels to communicate in an effective way and to respond to different messages. Two-way
communication should be active and principals should seek information from students. teachers.
and parents. Maintaining an open-door policy, giving regular opportunities for professional
dialogues, supporting positive relationships, and offering opportunities for continuous
professional development are considered essential to leading and motivating people in the New
School Model. In addition. principals should lead the community by making strong relationships
with parents and by forming various partnerships with civil organizations (ADEC. n.d.). The
above discussion signifies the importance of communication for implementing the NSM.
Principals at those schools should have advanced communication skills, appreciate ditterent
communication processes with various stakeholders, and build a school culture that encourages
communication about all issues. The use of communication in such a skillful way will positively
aftect school development and create an environment that enables students, teachers, parents and

other stakeholders to be continuous learners or to be involved in learning through their feedback.

In the emirate of Dubai, the Knowledge and Human Development Authority (KHDA)
and the Dubai School Inspection Bureau (DSIB) uses seven indicators to assess school
performance. One of these indicators is the quality of school leadership and management. This is
seen in terms of the ability of school leadership to manage resources for the benefit of students,
to improve the school. to create relationships with parents, and to have an eftective role in the
community (KHDA. 2011). All of these qualities depend on the principals’ communication

styles and communication processes.



[t should be noted that different communication styles are associated with different
leadership styles and vice versa. For example, a human-oriented leadership style is strongly
connected to an open communication style which respects people and their viewpoints. A
charismatic leadership style is connected with a communication style which inspires followers
and always encourages them. On the other hand, a task-oriented leadership style is less related to
an open and receptive communication styles and more related to a communication style that is
directive and controlling (De Varies, Bakker-Pieper & Oostenveld, 2009). Needless to say, each
of these leadership styles has diftferent effects on the performance of schools. The argument here
does not mean that one particular leadership style with its associated communication style is
necessarily superior to the others or that it will bring better performance than the others because
school performance depends on so many variables. However, it is important to investigate
whether relationships exist between communication style and processes on one hand and school

performance on the other hand.

The communication processes are composed of the sender who starts the communication,
the message itself, the medium that carries the message. and finally the receiver. All of these
components affect the quality of communication. There are different media to send the message.
Messages can be sent in written, verbal, or nonverbal forms. In addition, the messages can flow
in different directions. including downward, upward, or horizontal (Lunenburg & Irby. 2006).
Investigating communication in schools requires a concentrated understanding of the dominant
culture at the schools under inspection because culture is a fundamental aspect of communication
processes (Arlesig. 2007). Furthermore, how people communicate within the school depends on
the principal's ability to create a certain culture for the school in general and for the

communication processes in particular (Lunenburg & Irby, 2006).



The Problem

ADEC conducted a survey of Abu Dhabi government school teachers (ADEC, 2010)
which revealed. overall, that teachers think they are not encouraged by the administration to
participate in school decision-making or in influencing the school activities. The report explained
that some teachers still believe that principals did not clarify school visions and expectations for
meeting instructional goals. In spite of the high percentage of teachers who feel that they can
discuss different issues with their principals, they did not feel in a similar degree that principals

care for their welfare or that they trust principals’ speech.

Regardless of a high percentage of communication with parents, most of the teachers who
participated in the survey think that parents neither support teaching eftorts nor do their best to
support their children’s learning. Similarly, principals mentioned the carelessness of parents with
their children's education as one obstacle to school improvement. The results of this survey
highlight other obstacles such as the lack of support from external organizations. staft tendency
to resist change, and scarcity of time for teacher planning and professional development (ADEC,
2009). While these problems are not necessarily caused by ineffective communication alone,
theyv clearly indicate a need for solutions that can only be found by using highly eftective

communication strategies.

Although ADEC evaluated public and private schools’ performance during the last four
years, it did not share the results with the public to give these schools opportunities to improve
their performance. KHDA and DSIB reported that only six government schools were considered
outstanding, and a third of their leaders are only at an acceptable level. Thus an improvement in

principals' leadership effectiveness (KHDA, 2011) is called for. One important element of



principals’ eftective leadership of schools is how they communicate and what style of
communication they use.

Principals have ditferent styles and processes that enable them to communicate with
teachers, staft, parents, and other stakeholders. Communication consumes most of the principals’
time and effort. This has been supported by scholarly literature and also by local government
projects for school reform in the UAE. Education leaders at all levels need to know which
communication styles lead to increased pertormance of schools, and the extent to which these
communication styles and communication processes are related to becoming a high or low

performing school.

The problem of this study is based upon a) the significance of communication as one of
the fundamental roles of principals and b) the lack of attention to such a role especially in
connection to school performance. In spite of the importance of principals’ communication styles
and processes, there is a scarcity in studies on this particular issue in education. In addition.
according to the researcher’s knowledge, the issue has not been investigated yet in the context of
the United Arab Emirates. Therefore, it is obvious that investigating aspects of school principals’
communication styles and processes with ditferent stakeholders and their relationship with

school performance is essential for implementing successtul school development initiatives.

Conceptual Framework
The conceptual framework of this study is based on the research related to leaders and
principals' roles and communication styles, organizational and school communication processes,

and organizational and school performance.



To clarity, understanding communication in schools can be viewed in light of the
principal’s communication as described by seven distinct styles (i.e.. preciseness. reflectiveness.
expressiveness, supportiveness. emotionality. niceness, and threateningness) (De Vries et al .,
2009). It can also be viewed according to five different processes of communication: a)
communication with all people, b) with all staft at school: ¢) with teachers' teams and individual
teachers: d) with parents, and e) with school partners. In each of these processes, it is imperative
to study four sub-dimensions: a) the tlow of information; b) the medium of communication; c)
the content of the message: and d) the resulting developments, (how the communication affects
school operations and performance). This study utilized this framework to investigate the

communication style and processes of school principals in Al Ain schools and their relationship

to school performance.

Purpose of the Study

This study had three purposes:

First, to describe school principals® communications styles and processes using the

framework set forth previously.

Second, to investigate the relationship between communication styles and processes and

school performance as it is perceived by participants.

Third. to identify the most effective and ineffective communication practices for school

principals in high performing and low performing schools.



Research Questions

Three questions were addressed in this study:

1. What are the characteristics of communication styles and communication processes for

school principals in Al Ain schools?

2. What relationships exist between principals’ communication styles and processes on the
one hand and school performance on the other hand?
3. What are the most effective and ineffective communication practices for school

principals in high performing and low performing schools?

Significance of the Study

The study is significant because it examines leaders’ communication styles and
processes—thus assisting in investigating one of the most important roles ot a school principal
and its relationship with school pertormance or mal-performance. In addition. it provides an
analysis of school principals’ communication styles and processes in high- and low-performing
schools. Such a description of what communication practices impact school performance
positively or negatively provides a road map for school principals and leaders to reshape their

communication styles and processes in ways that could lead to improved school performance.

In light of the lack of studies in this tield internationally and particularly in the United
Arab Emirates, this study hopes to add a needed addition to research about education in the
context of UAE This study may support the eftorts of ADEC and KHDA in their pursuit of
excellence in education in the UAE by clarifying the relationship between communication and
school performance. Knowledge of this relationship, it is anticipated, will guide the eftorts of

these two organizations and others in reforming education in this country. In addition, the results



of this study can be expected to enhance the programs of principals’ preparation and professional

development in the UAE.

Scope of the Study

This study was limited to Al Ain government schools. It was further limited to schools
that have one cycle only (primary, elementary, and secondary). That meant that all schools under
investigation in this study were located in the urban areas of Al Ain. These schools are under the
supervision and jurisdiction of ADEC. Participants in this study were male and female staff who
worked in these schools during the spring semester of 2012. This study was also limited to the
issues of communication processes that happen in school, principals’ communication styles, and

school performance.

Assumptions of the study

e Participants were truthful and honest in responding to questions on the survey and
Interviews.

e Thereisa lack of research about communication and its relationship to school performance,
especially in the UAE.

e The mixed approach to research, the one that is adopted by this study, was the best approach

to handle the problem of the study.

Definition of Terms and Acronyms
o Communication style is the method by which we negotiate situations involving others,
express our ideas and emotions (Somers I11, 2008) and share knowledge with others. In this

study, communication styles were investigated using De Vries et al.’s (2009) lexical

10



definition of seven styles for communication: preciseness, reflectiveness. expressiveness,
supportiveness, emotionality. niceness. and threateningness.

Communication process is the exchange of the message between two or more people. The
process is composed of the sender, receiver, message. and the medium (Lunenburg & Irby,
2006). The communication process is considered effective it and only if the message is
understood by the receiver. The communication process was investigated in this study
through tive dimensions: a) communication with all people: b) with all statf; ¢) with teacher
teams and individual teachers: d) with parents; and e) with school partners. In each of these
dimensions, four sub-dimensions were investigated: a) the flow of information: b) the
environment of communication: ¢) the content of the message; and d) the resulting
developments. or how the communication aftects the school’s operation/performance.
School performance is a measurement of school position based on pre-identified standards.
In this study. school performance is measured through the statements in the questionnaire
derived from the DSIB annual report (KHDA, 201 1) and the NSM policy manual (ADEC,
2010).

ADEC: Abu Dhabi Education Council.

DSIB: The Dubai School Inspection Bureau.

ELCC: Educational Leadership Constituents Council standards.

KHDA: Knowledge and Human Development Authority.

NSM: New School Model.

UAE: United Arab Emirates.
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Organization of the Study

This study was divided into tive chapters. Chapter one introduces communication in
education and its importance as a role in the work of a school principal; states the problem and
the questions addressed in the study; and identifies the purpose, significance, scope,

assumptions: and definitions of terms and acronyms of the study.

Chapter two contains six sections that present a review of literature and relevant research
associated with the questions addressed in this study. The sections are: (1) communication: (2)
communication styles; (3) communication and leadership; (4) communication and leadership

stvles: (5) school performance; and (6) communication and performance.

Chapter three presents the research design, instrumentation, validity and reliability, data
collection procedures. data analysis procedures, population and sample, ethical considerations,

and limitation and delimitation.

Chapter four presented the tindings of the study and provided an analysis of those

findings.

Chapter five offered summary, conclusions and implications, and recommendations for

policy and practice.
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CHAPTER TWO
LITERATURE REVIEW

“The major problem with communication is the illusion that it has occurred™.

George Bernard Shaw

In order to understand the relationship between principals' communication styles and
communication processes on the one hand and school performance on the other hand. literature
relevant to those three variables was reviewed in this chapter. This includes defining
communication, clarifying its importance for individuals and organizations, identifving the
communication processes, and discussing different communication styles. Then, the chapter
covers communication in relation to leadership in two sections: the importance of
communication for leaders in general and for principals in particular, and the communication and
leadership styles. School performance and how it can be assessed comes next. The chapter
concludes with a discussion on the relationship between communication and performance.
Therefore, the chapter contains six sections: communication, communication styles,
communication and leadership, communication and leadership styles, school performance, and

finally communication and school performance.

Communication

This section covered the definition of communication. its importance for individuals and

organizations and the communication processes.
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Communication Definition,

Communication is derived from the Latin word communis which means “common”
becausc it leads to common understanding among communicating people. It includes
transmission of facts, ideas, opinions, attitudes and feelings which enable humans to develop
learning, being aware of themselves and adapt to their environment (Rayudu, 2010).
Intrapersonal communication means self-talk while group communication stands for
communication among groups (Richard, 1998). Interpersonal communication refers to face-to-
face communication (Hartley, 1999; Richard. 1998). Mass communication happens when a
message is sent to a large number of receivers at the same time (Bharti, 2008). Effective
communication works as a bridge among people to share and feel knowledge, overcome

misunderstanding, and join into meaningtul relations (Pradhan & Chopra, 2008).

Jian, Schmisseur and Fairhurst (2008) found that communication is used in research with
three different meanings. First, it is used to mean the transmission of information and intention,
with a focus onchannels, amount, and directions of the message. In this case, a communication
problem happens as a result of too little, overwhelming, or incorrect information. using
inappropriate communication channels, or using channels unsuccesstully. The second meaning
of communication includes a sense of construction. In such a case, communication through
interaction and interpretation negotiates and brings social realities into existence. An example of
this 1s informing an external audience about an organization and in a way to reproduce its
identity. In addition. construction of meaning includes the creation of power relations and
dominant ideology. Third. communication is used as human interaction. In this case.
communication includes sequenced interconnected actions, the situations, and the meanings

formed from interactive and content levels. This happens in both verbal and nonverbal forms.
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Therefore, elements like silence and listening are considered parts of communication if they are

part of sequenced interaction.

Importance of Communication.

Communication is a basic requirement for human beings and they cannot live without it.
Without communication, families and society collapse (Bharti, 2008). It is fundamental for
organizations and without it, organizations cannot exist (Pradhan & Chopra, 2008). The
coordination of all activities at any organization requires a system of communication (Barnard,
1938). Pradhan and Chopra (2008) stressed that effective communication is central to the basic
management functions like planning, organizing, and controlling. It helps employees to
understand their roles and other employees™ roles in the organization. Effective communication
leads to achieving goals, resolving challenges, and creating a feeling of responsibility among all
employees. Overall, "communication tends to encourage better performance and job satisfaction™
(Pradhan & Chopra, 2008, p. 5.). For these reasons, many organizations provide their employees
with different types of professional development about communication (Pradhan & Chopra,

2008).

Ray and Ray (2009) found that people communicate for two main objectives: information
and persuasion. These two objectives include all other sub-objectives. A message for information
should contain data that help people to be certain of an issue or know new information about it. It
flows in all directions inside the organization and between it and the surrounding context.
Information can be expressed verbally, in text, or otherwise. A persuasive message contains
information that is used to influence or changes others' opinions, attitudes, or behaviors. The
persuasion or persuasive message contains not only verbal words but also nonverbal
communication elements that help the persuader to convince others. Ray and Ray (2009)
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explained in detail the objectives of communication according to various variables. The first is
the direction of the message flow. In one case, downward communication aims to transform
instructions, orders, training, motivation, appreciation, advice, counseling, and warning. The
second is upward communication, which is used for requests, suggestions, and complaints.
Finally, horizontal communication aims to exchange information mainly for coordination.
Richard (1998) summarized the objectives of communication. He argued that we communicate
to survive, cooperate, satisfy personal and social needs, create relationships, persuade others,

gain power, understand the world, express ourselves, and gain information.

The Communication Processes.

The communication processes includes three elements: the transmitter, the message, and
the receiver. The sender uses speaking, writing, acting. drawing, or any other medium to encode
the message. The message can be words, actions, numbers, pictures, etc. The receiver receives
the message by observing, listening, reading. etc. (Rayudu, 2010). According to Ray and Ray
(2009) communication has four qualities. First, communication can be intentional or
unintentional. Second, the communication processes are dynamic and aftected by people's
experiences. Third, every element in a communication process aftects other elements. Therefore,
communication is systematic. Finally, communication includes interactions and transactions that

help the sender and receiver exchange ideas to reach common understanding.

Communication in an organization has three variables: flow, content, and impact. Flow
means the way information transfers through the organization to its listeners. Content means the
information communicated and how it is communicated to a specific audience. Impact means the

results of communication. For instance, organizational goals are communicated to employees.
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Then, employees try to achieve those objectives. Finally, their actions align and support

organization goals (Corrado, Reider. & Mapson. 1994).

Information flows in different ways: downward. upward, horizontal, and diagonal. In
downward communication, information flows from people in the higher levels to employees in
the lower levels as a channel for instructions, procedures, and information. Upward
communication refers to communication starting from staff members to administrative levels to
give feedback about downward communication, suggesting, complaining or reporting.
Horizontal communication refers to communicating between employees at the same level to
coordinate between different departments in the organization. Diagonal communication refers to
conveying information among different levels in the organization. In addition. there is grapevine
communication which is an informal way to communicate among employees throughout the

organization (Rayudu. 2010).

Communication networks are used to transform information in difterent directions. There
are five common communication networks. A chain network is one in which information can
move upward or downward only. A’ Y form means that information flows from two employees to
one who can transmit it to another at higher or lower levels. Wheel shaped communication
enables many employees to communicate with the administrator but without interaction with
other employees. The circle shaped communication enables employees to interact with adjoining
members only. Finally. all channel communication enables all employees to interact and

communicate with all employees (Zalabak, 2002 as cited in Lunenburg & Irby, 2006).

Richard (1998) clarifies three models of communication processes. The linear model

means sending messages in one direction from a sender to end with a receiver. It is rarely
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considered a communication since there is no response but it can be used to start the processes.
[n exchange models, communication contains at least two-way processes. Each person in this
model is a sender and a receiver at the same time. He/she needs to understand the received
message so he/she acts also as interpreter. Contextualized models add the etfect of the context on

the communication process.

Mechbarian (1971 as cited in Oswalt, 201 1) found that the receiver constructs only seven
percent of the meaning from the verbal message. The tone of the voice when saying the words
gives thirty eight percent of the meaning. The body language comprises tifty five percent. Each
type of communication has its advantages and disadvantages when used formally. Oral
communication is faster and is supported by body language and tone. Written communication. on
the other hand. can be more accurate, precise, and recorded. Nonverbal communication includes
a message that we receive through feelings. It can be accompanied by both oral and written
messages. Nonverbal communication can be also visual symbols like colors. pictures. pictorial
representation, posters, graphs, charts, maps, signs, and signals. It also can include auditory
symbols like sound signals and tunes. Finally, it can be body language which includes voice,
silence, facial expression, eye contact, clothing, appearance, gesture, posture, space, time, and

energy.

Shukla (2010) discussed the idea that communication among people in any organization
has barriers that lead to misunderstanding. These barriers were classitied into three categories:
interpersonal, intrapersonal, and organizational. Intrapersonal barriers derive from having
different backgrounds which cause wrong assumptions, different perceptions, and inflexible
opinions. Interpersonal barriers include having limited vocabulary and opinions,

misunderstanding of words. attitudes and opinions of the receiver, emotional outburst of the
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sender, variation in cultures between communicating people, noise and having poor listening
skills. Finally, organizational barriers are caused by having too many transfer stations, fear of
superiors, information overload. or the wrong choice of medium. Figure | summarizes

communication process clements and describes the relationships among them.
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Figure!l. Communication process elements.

Communication Styles

In this section, communication styles are defined based on three different perspectives.
Then these three definitions are explained n detail through personality, culture, and the lexical
view of communication styles. Finally, the differences among generations in their

communication styles are explained.

Communication Style Definitions.
Norton (1978) defined a communication style as the way a person uses verbal and
nonverbal communicative behaviors to indicate how lhiterally others should interpret a message

(as cited in Downs, Archer, McGrath &Stafford. 1988). De Vries, Bakker-Pieper, Siberg,
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Gameren and Vlug (2009) considered Norton's definition very narrow so they added other
dimensions. They defined a communication style as a distinguishing way an individual transmits
verbal, paraverbal, and nonverbal indicators in social interactions to present the identity he or she
has or wants to (or appear to) have, the way he or she relates with people, and the way his or her
messages should be understood. In this definition, De Vries et al. (2009) focused on
interpersonal communication and they excluded intrapersonal communication which, refers to

self-talk or how people use their internal feelings to guide their behaviors.

Novinger (2001) stated that any human behavior is a kind of communication. Therefore.
as we behave. we communicate. He added that communication across cultures is more difticult
than communication among individuals from the same culture because of the variation in

people's behaviors.

It appears that there is no consensus on the definition of communication style. This
variation also extends to the scales used to measure styles of communication. The inconsistency
comes from the different perspectives each team has for communication styles. Some researchers
understand communication as part of personality, others are more concerned with the context,
and still a third group of researchers have a tendency to depend on the language itself (i.e., the
lexical side of the communication style). The following sections present those three views in

some detail.

Personal Communication Styles.
Norton (1983, as cited in Oswalt, 2011; Norton & Pettegrew, 1977) defined ten variable
features of communication styles. Norton divided these variables into two clusters: passive and

active. The passive cluster includes the attentive, friendly, and relaxed styles while the active
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cluster consists of dominant, dramatic. animated, contentious, open. impression-leaving, and
precise styles. People are considered friendly if they are described as kind, caring and
considerate of others. They tend to encourage. express admiration and acknowledge others’
contributions. Impression-leaving people concentrate on making their communication
unforgettable even if the meeting was the first. Relaxed individuals do not easily become
nervous. They are usually calm and at ease when interacting and communicating with others.
Contentious communicators like to debate and may look aggressive, so some people do not feel
comfortable when dealing with them. Attentive individuals listen carefully to others and
intentionally show people that they are interested in listening to and understanding them. Precise
communicators try to be exactly accurate. using strict definition and evidence when arguing with
others and insisting that others do the same. Animated communicators tend to use clear
nonverbal language like eye contact, facial expressions. gestures. body movement, and posture.
Dramatic communicators use verbal exaggerations, rhythm, stories. jokes and anecdotes to make
the speech content attractive. Open individuals easily communicate about their thoughts or
emotions even if the issues are personal. Dominant people tend to show that they are strong, and
they take charge by talking longer, louder and more frequently than others. Norton also found
that the same person may use different styles on different occasions. so these styles depend on

the context. situation, and time of communication.

Culture and Communication Styles.

People learn how to communicate and interact with others based on their cultures.
Therefore. communication styles are atfected by cultural values. They vary within and across
cultures (Gudykunst, Matsumoto. Ting-Toomey. Nishida. Kim & Heyman, 1996). Novinger

(2001) explained that culturalr variation in communication styles happens because some cultures
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rely more on nonverbal communication and behaviors. These are considered high-context
cultures. The high-context message depends more on the context and also on the person who
receives it. Cultures that rely more on speech and verbal communication are considered to have
low-context communication style. The low-context message contains more words. He added that
this variation causes a lot of misunderstanding when people from different cultural backgrounds
communicate because the high-context people could give meanings to some behaviors that low-
context people did not mean. Conversely. the low-context people cannot understand the

paraverbal messages that high-context people think are clear enough.

Hall and Hall (1990) detailed factors that affect intercultural communication. They clarity
that different cultures deal differently with factors like personal space, fast and slow messages,
and monochronic and polychronic time. They explain that understanding how people in difterent

cultures deal with such factors are important to interpreting and responding to them correctly.

Gudykunst, Ting-Toomey and Chue (1988) argued that individualistic cultures. where
individuals concentrate on themselves as unique entities, use low-context communication styles
and collectivistic cultures, where individuals concentrate on themselves as members of a group,

use high-context communication.

In their study on the influence of cultural individualism-collectivism, self-construals, and
individual values on communication styles across cultures, Gudykunst et al. (1996) found that
self construals and individual values are better forecasters of and can explain more variance in
low-context communication style and high-context communication style than cultural

individualism-collectivism can.
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Language and Communication Styles.

De Vries et al. (2009) conducted a three-phase lexical study where they selected
adjectives and verbs that describe communication styles in the first two phases and respondents
were asked to rate them at the third phase. The results led to seven dimensions for
communication styles represented by the acronym PRESENT which stands for preciseness,
reflectiveness, expressiveness, supportiveness, emotionality. niceness, and threateningness.
Preciseness consists of adjectives and refers to clarity, conciseness, efficiency, and composure.
Reflectiveness consists of both verbs and adjectives and refers to engagement. analytical
reflectiveness, and philosophical or poetic communication behaviors. Expressiveness consists of
verbs and adjectives and it means talkativeness, certainty, energy, and eloquence. Supportiveness
consists of verbs of a relational response which reflect actual response behaviors to someone
else. It includes accommodation, supportiveness, stimulation, and admiration. Emotionality
consists mainly of adjectives that reflect feelings like sadness, irritability, anger, and tension.
Niceness consists of adjectives and verbs that retlect general communication attitude and its
meaning can be seen through friendliness, uncriticalness, modesty, and cheerfulness. Finally,

threateningness consists mainly of verbs and refers to abuse, threateningness. and deceptiveness.

Generations and Communication Styles.

There are four generations that have different qualities and they differ in their
communication styles. These four generations are: (1) the 'Silent Generation' or 'The
Traditionals' born between 1922 and 1943; (2) 'Baby Boomers' born between 1943 and 1964; (3)
'‘Generation X' born between 1964 and 1981; and (4) ' The Millennials' or 'Generation Y' born

between 1980 and 2008.
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Traditionals prefer formal. professional, grammatically correct. respectful and classical
language. The communication tools they like are memos, letters and personal notes. Many of
them are not comfortable with technology. but most are willing to learn. Baby Boomers value
personal interaction and telephone conversation. They can learn technology but they are worried
it will affect human interaction. The X Generation are straightforward and they like to use voice
mail and email. They use technological gadgets easily. The Y Generation like to use any
technology in communication. They easily communicate by using visual media and face
ditficulty with written documents (Scheid. 2010: Jordan, n.d: Birkman, n.d; Olson & Brescher,

2011).

Communication in Leadership Roles
This section focuses on communication as an important role and a competency for
leaders in organizations in general and for school principals in particular. It will be presented

from difterent perspectives.

Communication in Organizations.

Communication represents an essential part in leaders’ roles in their organizations. Being
competent in communication is essential for each manager regardless of the type or the size of
the organization he/she leads (Ray & Ray, 2009). Matha, Boehm and Silverman (2008) state that
leaders need to understand that being smart and having a top position do not guarantee that they
have good communication skills. They add, good communication becomes very difticult
especially for top leaders where egos and feelings that they are experts prevent most of them
from considering that they have any communication problems. They stressed that leaders’
communication must be clear, simple, concise, and focused on what employees need in order to

act. Otherwise, it will be a kind of babble (i.e., the tendency to talk about important issues in
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sophisticated ways so most employees do not get the ideas) that confuses emplovees and wastes

their time and efforts.

Mai and Akerson (2003) consider leadership communication as a critical competency for
leaders who lead their organizations at times of instability or change. Leadership communication
necessitates creating an organizational environment where communication flows in all directions
with minimum distortion and time lag. To build such an environment, leaders must create a
relationship of trust between employees and themselves and among the employees as well. The
difterent roles of leaders entail building leadership communication strategies to accomplish the
act of communication. According to Mai and Akerson (2003). leaders work as community
builders, navigators, and renewal champions. To build a community, leaders are advised to align
emplovees’ goals along with the organization’s goals by continuously communicating about the
future of the organization, building social trust, and through being a model (i.e.. “walking the
talk™). At times of change. leaders are required to communicate to help employees become
focused, avoid confusion, see the opportunities behind change rather than concentrating on risks,
and to do the right things in the right ways. Leaders have to continue evaluating the
organization's situation by asking for feedback from all stakeholders. l.eaders also need to have
strategies to use in situations of conflict and tension to refresh the organization. This cannot be
fostered without effective communication throughout the organization. In addition, renewal and
continuous improvement entail creating a climate where the creation of new knowledge is

supported and innovation is encouraged (Mai & Akerson, 2003).

According to Bennis (1982, as cited in Vilsteren, 1999), leaders should have a clear

vision for their organization's future, articulate their vision to their followers, create a climate of
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motivation that encourages followers to act in the best way, and see mistakes as opportunities for

learning. None of these tasks can be achieved without effective communication.

Communication in Schools.

Research on school principals has stressed the importance of communication in most of
the roles and tasks they carry out. Leadership includes affecting stakeholders to achieve the
shared purpose of creating a successful learning environment for all students (Matthews & Crow,
2003). Matthews and Crow (2003) conceptualized seven roles for the school principals. They
perceive a principal as a learner. This requires communicating with a wider community of
educators, seeking and creating knowledge, being a model for continuous learning. and
facilitating professional development for staft. The second role is being a leader of learning
which entails steering the change in the school toward improving students' learning. This
requires working hard to create and articulate a vision, build culture, make decisions, and

develop teamwork.

Matthews and Crow (2003) saw schools as open organizations where the principals need
to communicate with the audience both inside and outside the school. Therefore, they divided the
remaining five roles into internal and external roles. Internal roles include mentoring,
supervising, and managing. External roles include politicizing and advocating. As a mentor, the
principal is responsible for helping teachers learn the best ways to support student learning. As a
supervisor, the principal becomes an instructional leader. He/she is not only responsible tor
evaluating teachers but also for helping them to improve their instruction. Theretore, they should
be involved with them in planning, developing, supervising, and assessing instruction and
curriculum. As a manger. the principal is required to help teachers understand the relationships

among different parts of the school (programs, tinance, resources, etc.). He/she also plays a
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critical role in maintaining an environment that supports shared decision-making and site-based

management.

The principal as a politician builds relationships with outside audiences such as parents
and helps them to understand the mission of the school. This collaboration can positively affect
students’ learning. Finally, the principal as an advocator works hard to promote the rights of all
children to have equal opportunities to learn by supporting new programs, assisting educators to

do their work equitably, and helping them to become agents of social justice in the school.

Effective communication enables school principals to create human relations. which are
essential in helping them to deliver the message they intend to deliver (Lovely, 2004).
Communication and creating human relations are considered two of the most crucial steps that

principals need to possess (Robbins & Alvy 2004).

To communicate, principals can use traditional communication methods like memos,
newsletters, magazines, formal meetings, or bulletin boards. In addition, they can use modern
technologies like computer messages, email. voice memos. video messages, weekly tip sheets, or
interactive computer programs (Corrado, Reider, & Mapson 1994). Principals are supposed to
encourage an open-door policy. To encourage feedback, they can use attitude surveys, an
ombudsperson, or a suggestion box to collect complaints. To improve communication in schools,
principals need to establish clear ideas before attempting to communicate them. They can consult
others about communication, follow up with communication, and become good listeners who are

themselves skillful in giving feedback (Lunenburg & Irby, 2006).

To sum up, every day principals communicate with students. teachers, parents, and the

larger community. They communicate to support teacher instruction, enhance student
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achievement, create positive school-parent relationships. and market their schools.

Communication helps the principals to achieve the school mission (Richard & Catano. 2008).

Communication and Leadership Styles

Difterent studies examined the relationships between communication and leadership
styles. At this section, the results of some of these studies are presented. This includes, first. the
result of a study that investigated it leadership styles coincide with or relate to specific
communication styles. The section, then, moves to the results of studies that examined
relationships between leadership styles and communication media. Finally, it includes the results
of studies that highlighted the differences in perceived leader communication styles based on

gender.

Communication Styles and Leadership Styles.

According to de Vries and Bekker-Pieper (2009). the charismatic leadership style. task-
oriented leadership style, and human-oriented leadership style have different communication
styles. Charismatic leadership style is characterized by preciseness, argumentativeness,
supportiveness. assuredness, and verbally nonaggressive. Assuredness, preciseness and
availability of some verbal aggressiveness are styles that are used more by leaders who have
task-oriented leadership style. Supportiveness and expressiveness communication styles are more
dominant with human-oriented leadership style. Threateningness is rarely used by human-

oriented leaders. Table 1 summarizes leadership styles in relation to communication styles.

The study clarified that charismatic and human-oriented leadership are primarily

communicative while task-oriented leadership is considerably less communicative because
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charismatic and human-oriented leadership were more correlated to communication styles than

task-oriented leadership with the exception of preciseness (de Vries & Bekker-Pieper, 2009).

Table |

Leadership Styles and Communication Stvles

Leadership Styles Communication Styles

Charismatic Leadership Style Supportiveness
Assuredness (versus emotional)
Verbal nonaggressiveness
Preciseness
Argumentativeness (versus niceness)
Task-oriented Leadership Style Assuredness (versus emotionality)
Preciseness
Verbal aggressiveness (threateningness style)
Supportiveness
Human-oriented Leadership Style  Supportiveness
Verbal nonaggressiveness

Expressiveness

Communication Processes and Leadership Styles.
In their study of the eftects of leadership styles and communication media on team
interaction styles and outcomes, Hambley, O'Neill and Kline (2007) found that there was no

significant interaction between communication media and leadership style on constructive team
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interaction. performance, or team cohesion. Their study examined transactional leadership and
transformational leadership depending on three communication media (face—to-face. video
conference. and chat) in short tasks. Contrary to this finding, a previous study by Kahai. Sosik
and Avolio (2004) found that even when using the same communication media, the type of task
(or the problem to be solved) necessitates choosing a certain type of leadership style if
performance isto be improved. Their study found that semi-structured problems are better solved
by a participative leadership style. This style enhances self-efficacy and overcomes the problem
of lack of structure. On the other hand. dealing with structured problems requires a directive
leadership style because directions from the leader help participants to concentrate on limited
interpretations of the structured problem. In addition, it was found that increasing staft
satistaction required a participative leadership style regardless of the type of problem to be

solved.

Communication, Leadership and Gender.

Sherwood (n.d.) found ten ditterences in the ways that males and females communicate.
Males and females diverge in their uses of nonverbal signs and body orientation. In addition,
theyv are different in arguing, perceiving apologies, using compliments, solving problem. and
negotiating. They have difterent goals behind chatting. interrupting and using emails. Generally
speaking. women communicate to build relations and show concern while men communicate to

control and gather information.

The general diftferences between men and women in their communication patterns are
reflected in the ways they act as leaders. According to Appelbaum, Audet and Miller (2003),
masculine leadership styles can be characterized as being structured, transactional, dependent on

giving instruction, autocratic and business oriented. while feminine leadership styles depend,
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overall, on consideration and can be described as transformational. participative, socio-
expressive and people oriented. They found that both genders have leadership characteristics in
general and communication styles in particular that can form a successful leadership, and they
suggested that skills more often found in one gender can be learned by members of the other.
[n such cases, gender differences in leadership will fade and both women and men will develop

leadership styles that are needed to improve their organizations (Moran, 1992; Lorentzen, 2009).

In contrast to this study, Eblen (1983) found that in specitic organizations, the managers'
communication stvles were not affected significantly by their gender, and the similarities in their
managing styles were more than their differences. She explained that the manager job
requirements qualified them to acquire their positions and they have to work according to those

requirements regardless of their gender.

As explained above. the feminine leadership styles are more preferable for both task-
oriented and relation-oriented situations, as Violanti and Jurczak (201 1) concluded. In addition.
gender was found to be a signiticant factor attecting how leaders’ communication styles are
perceived by their tfollowers. De Vries and Bekker-Pieper (2009), for example. found that female
tollowers graded their leader slightly higher on expressiveness than male followers did.
Furthermore, females stated that they collect more knowledge from leaders than male followers

did.

School Performance
This section focuses on school performance. It will include a review of literature on
international and local policies in an attempt to probe the meaning of school performance and

indicators that are used to measure school performance.
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School Performance Definitions.
According to Maslowski (2001), school performance means the effectiveness and
efficiency of accomplishing school goals. Effectiveness includes completing school objectives.

Efficiency refers to achieving objectives on time using adequate cost.

International Indicators of School Performance.

In order to understand the most important indicators that are used internationally to
measure school effectiveness, three international school effectiveness frameworks were
reviewed. It should be noted that school effectiveness is part of the definition of performance as

Maslowski (2001) clarified above.

The first framework is the Welsh School Eftectiveness Framework as shown in Figure
2. It concentrates on the following elements: leadership. working with others, networks of
protessional practice, intervention and support, improvement and accountability, and curriculum

and teaching (Welsh Assembly Government, 2008).

The second framework is Columbia District School Effectiveness Framework (See Figure
3). The core elements of this framewrok are teaching and learning, leadership, job-embedded
professional development, resources allocation, and family and community engagement (DCPS,

2009).

According to the Onatrio Ministry ot Education K—12 School Effectiveness Framework
(Figure 4), six components must be checked: assessment for and of learning. school and
classroom leadership, student voice, curriculum teaching and learning. programs and pathways,

and home, school and community partnerships (Ontario Ministry of Education, 2010).
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Figure 2. Welsh School Effectiveness Framework. Adapted tfrom Effectiveness Framework:
Building effective learming communities together, by Welsh assembly government, 2008.

The fourth framework is the Governor Support Team Framework (n.d.) which suggested
specific indicators that can be used by governor bodies to evaluate schools. These indicators
include asessing school vision, aims and culture through collecting documents like school
improvement plans and school bulletins. In addition, the procedures which keep students and
staft safe and satisfied should be assessed to see if they are reviewed, updated, and easily
accessible. Examples of these procedures include employment procedures, child protection
procedures, health and safety procedures, and complaints procedures. Other indicators to be

checked include students’ performance, students' attendance and exclusions,
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accreditations/designations, extended services provided to community. after school

support for children who are parented by the local authority. and budget procedures.
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Figure 3. DCPS Effective Schools Framework. Figure 4. Onatrio K-12 School Effectiveness
Adapted from DCPS eftective schools framework. by  Framework. Adapted from School effectiveness
District of Columbia Public Schools ,2009. framework 2010 a support for school

improvement and student success, Ontario, 2010.

In the case of high schools, the administation is often interested in measuring
performance in terms of readiness for college, career, and life after school. This is done using
multiple indicators such as graduation rates, attendance. course success. and credit accumulation,

in addition to exams that measure readiness and academic ability.

School climate is another indicator to be used when assessing school performance. This

indicator is composed of four dimensions. The first one is school safety, which is measured
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through having clear rules about physical and social harm, the feeling of being safe from
physical harm at school, and the feeling that all members at school are safe from being verbally
abused. The second element is school support for learning knowledge and skills through
encouraging and providing rich opportunities to learn in school and society. The third element is
having healthy interpersonal relationships such as respect for diversity, collaboration between
adults, adult support for students, and collaboration among students. The final element is
institutional environment, which includes the feeling of belonging to the school. participating in

school life for students and families, and keeping the school clean and tidy (Pinkus, 2009).

Self-evaluation is another indicator formeasuring the quality of education provided to
students and the performance of a school. Self-evaluating can take place if the staft is engages in
svstematic reflection, works towards shared objectives, uses shared leadership as a means of
creating involvement, communicates effectively, seeks to create supportive relationships and
collaboration, integrates the self-evaluation processes into existing school policy, and responds
to internal and external expectations concerning the self-evaluation processes (Vanhoof &

Petegem, 2011).

Local Indicators of School Performance.

To improve schools in the United Arab Emirates. the Dubai Schools Inspection Bureau
(DSIB) clarified the quality indicators that the government and private schools in Dubai are
required to work to achieve for the purposes of inspection. According the DSIB Handbook
(KHDA. 2011), the main goals from schooling are achieving high academic or cognitive
outcomes and improving personal and interpersonal skills. The seven quality indicators used in
the inspection are: (1) students™ attainment and progress: (2) students’ personal and social

development: (3) teaching. learning and assessment; (4) the extent to which the curriculum meets
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the educational needs of all students: (5) student protection and support; (6) leadership and

management: and (7) school overall performance.

Student attainment would be measured against curriculum expectations and external and
appropriate international standards. It is also measured by identitying knowledge. skills and
understandings. especially in key subjects (Islamic education--tfor Muslim students--, Arabic as a
first language or Arabic as an additional language, English language, the language used for
teaching and learning itf'it is not Arabic or English, Mathematics, and Science). The trends in
attainment over time also would be measured. For example, progress would be measured from

starting points and over time, and in lessons according to their learning objectives.

Students’ personal and social development are measured by observing students' behavior
with each other and with adults, the nature of students' relationships with others. students’
attitudes toward personal responsibility, toward healthy lifestyles, and their attendance
percentages. Understanding and respect for Islam. appreciation of local traditions and culture,
awareness of the multi-cultural societies in Dubai and the wider world, civic responsibility and
community involvement, and knowledge of local and global environmental issues are also

considered as indicators that clarity students' personal and social development.

To evaluate teaching, learning and assessment in schools under inspection. teaching for
eftective learning is measured by classifying teachers' knowledge of their subjects, their
effectiveness in lesson planning. managing time and use of resources in lessons, and the way
teachers and students use to interact. In addition, evaluating teaching involves measuring the
ability of teaching strategies to meet the needs of all students and the extent to which teaching

promotes critical thinking and independent learning. Quality of students’ learning is checked by
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observing students’ engagement in and responsibility for their own learning, students’
interactions and collaboration, students' ability to apply what they learn in the real world. and
their ability to make connections between areas of learning. Furthermore. student skills Jike

enquiry, research and critical thinking are considered.

IEvaluation of assessment is performed by investigating assessment systems and
processes, the quality and accuracy of assessment data, the level of teachers’ knowledge of
strengths and weaknesses of their students, the quality and eftectiveness of verbal and
transcribed feedback to students, and the impact of assessment results on teaching, curriculum

and support for students.

Curriculum is checked against breadth and balance, continuity and progression. review
and development, provision for all the difterent groups of students and enrichment to find if the

curricula meet the educational needs ot all students.

Measuring school protection and support of students is done by checking arrangements to
ensure health, safe and security of all parts ot the school and in all facilities. and school
transportation. Additionally, quality ot maintenance and record keeping is checked.

The quality of support would be measured by observing the relationship between students and
school staff and providing support for special needs students. Giving advice around future
studies and career opportunities would also be taken into consideration as a type of student
support.

The quality ot leadership and management are assessed through evaluating the
availability of vision, direction. and delegation. Moreover, the nature of relationships and

communication and the ability to improve and innovate are to be considered. In addition, having
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self-evaluation and improvement plans, involvement of parents and the community, providing
advice, guidance and ensuring accountability, responding to the school community and
stakeholders’ views, and checking for dailv management practices and use of resources should
be investigated.

In addition to what the Dubai Inspection Bureau provided as guidelines and indicators for
school performance, the Abu Dhabi Education Council (ADEC) also has performance indicators.
These are included in what is called the IRTIQA'A Program. This program came as an eftort to
improve cducation quality through measuring school performance in the Emirate of Abu Dhabi.
The program trains groups of candidates to form inspection teams and to measure school
performance based on eight standards: (1) student achievement and progress. (2) personal
development of students, (3) quality of teaching. (4) meeting student needs through the
curriculum, (5) the protection, care, guidance and support of students. (6) quality of school
facilities, (7) availability of resources that would help a school achieve its objectives and (8)

efticiency ot school leadership and management (ADEC, n.d.).

The above discussion focused on international and local frameworks for assessing school
performance. The final section of this literature review chapter will focus on the relationship
between communication and performance in general, and between communication as a skill of

the school principal and performance ot the school in particular.

Communication and School Performance

De Vries and Bekker-Pieper (2009) found that the supportiveness style had the strongest
positive relationship with outcomes like sharing knowledge with leaders, satistaction with the
leader, and gaining team commitment. In addition, the supportiveness style gained the second

strongest relationship, just after preciseness, with perceived leader performance. Further,
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assuredness was related positively to the perceived leader performance, satisfaction with the
leader, and gaining team commitment. Preciseness was also important and has a direct
relationship with leader performance, satisfaction with the leader, and collecting knowledge.
Verbal non-aggressiveness and argumentativeness positively correlated with perceived leader
performance and satistaction with the leader. Finally, expressiveness was only correlated with
sharing knowledge with the leaders (when the leaders collect knowledge and share it). Table 2

summarizes the above findings ot De Vries and Bekker-Pieper (2009).

Table 2

Communication Styles and Related Outcome

Communication Styles Related Outcomes

Sharing knowledge with leaders (denoting and
collecting)

Supportiveness
Perceived leader's performance

Satisfaction with the leader

Gaining team commitment

Perceived leader's performance
Assuredness (versus emotional)
Satistaction with the leader

Gaining team commitment

Sharing knowledge (collecting knowledge)
Preciseness
Perceived leader's performance

Satistaction with the leader
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Table 2 (Cont.)

Communication Styles Related Outcomes

Verbally nonaggressive Perceived leader's performance
Satistaction with the leader

Perceived leader's performance
Argumentativeness (versus niceness)
Satisfaction with the leader

Expressiveness Sharing knowledge (collecting knowledge)

Garnett, Marlowe and Pandey (2008) found that communication processes in the shape of
mechanisms like upward feedback and task instructions processes mediate the relationship
between mission-oriented culture and performance. Improving the use of these communication
processes will aftect performance positively in mission-oriented cultures. On the other hand,
communication is considered as a moderator between rule-oriented culture and performance
where rule-oriented culture's impact on performance is influenced by communication processes.
Communication processes here can maximize or minimize the eftect of the culture on

performance.

In a third study about the etfects of leadership styles and communication mediums on
team interaction styles and outcomes, Hambley, O'Neill and Kline (2007) found that using richer
communication media like face-to-face communication did not affect team performance in short
tasks compared with less rich communication media such as video conference and chat. This
finding means that some less rich communication media can be used effectively to perform short

missions without decreasing the performance significantly. On the other hand, the study found
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that face-to-face communication, as a rich communication media, results in higher constructive
team Interaction mn the long run than video conference and chat rooms. Finally, the studv found
that face-to-tace communication media and video conference have a greater effect on team

cohesion than chat (which is considered a less rich communication media).

According Gana, Bukar and Kadai (2011) teachers' job satisfaction directly affected their
performance which. in turn, reflects on school performance. Another study by De Nobile &
McCormick (2008) found positive and strong association between teachers' job satisfaction and
communication processes per se. Examples ot those communication processes include
supportive downward, upward and horizontal communication in the shape of verbal and
nonverbal messages of praise: democratic communication in the form of teams and committees
that make and take decisions about policies: and open-door communication policies which

enable teachers and other staft to discuss different issues with the principal.

The study by Salazar (2008) mentioned that much research indicates leadership behaviors
as the second most important factor after teacher instruction to influence students’ performance,
and that high performing schools are led by principals who positively and etfectively aftect
school success. He added that those successful leaders concentrate on five areas of actions. One
of them is that they establish processes that enhance two-way communication rather than one
way communication. Therefore, according to Salazar (2008), democratic communication is

considered an important factor in effective leadership of schools.

Moving from international literature to local writings on communication and leadership,
we can tind two important resources. The first one is the KHDA and DSIB Handbook (2011).

This handbook clarifies that communication is at the core of leadership and management

41



performance indicators. In fact the handbook clearly states that performance is all about creating
a shared vision and direction that all staft, parents and stakeholders share. The clarity of roles for
all individuals and the distributed leadership and decision-making that increase innovation in

schools can be achieved only through ettective communication.

The second resource 1s the NSM Policy Manual published by ADEC to inform all Abu
Dhabi schools about the changes that the NSM should carry out in order to improve the quality
of education. This manual provides clear evidence that changing performance depends mainly on
changing communication styles and processes in schools. The first section of the manual about
employee conduct contains four standards which directly organize the relationships among all
stakeholders in education. Communication with students, parents, community and colleagues are
at the core of this section. The dress code standard is also considered as nonverbal

communication.

In the second section, the manual contains standards ot how to deal with cultural
diversity, tolerance to others, sensitivity issues, and local cultural issues. These communication
issues are provided in the manual to reflect respect and avoid misunderstanding. The third
section of the manual. relating to policies about management and support of teachers, pinpoints
the principal as the person responsible for informing teachers of any changes (e.g., a transfer or
assignment change) and for involving teachers in creating performance plans in coordination
with the head faculty. Those processes require effective communication on the part ot the three
parties involved. Section four of the policy manual is about student and family engagement,
which mainly depends on eftective communication among schools. students and families on
issues such as students' attendance, behavior and achicvement. In the fifth section of the manual,

relating to classroom instruction. the policy is that Information and Communication Technology
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CHAPTER THREE

METHODOLOGY

The purpose of this study was to investigate the relationship between principals’
communication styles and processes and school performance in Al Ain Schools District. This
was done by answering three questions about (1) the characteristics of communication styles and
communication processes of school principals in Al Ain schools: (2) the relationships that exist
between principals’ communication styles and processes on the one hand and school
performance on the other hand: and (3) the most eftective and ineffective communication
practices for school principals.

This chapter covers the research design, instruments, validity and reliability, data

collection procedures, data analysis, population and sample, and ethical considerations.

Research Design

A mixed methods research design was used to investigate the research questions. Mixed
methods research designs include both quantitative and qualitative approaches and use both
qualitative and quantitative data in the same study, which support a more thorough understanding
of the research problem (Creswell & Plano Clark, 2007; Gay. Mills. & Airasian, 2009). This
approach is considered the best design to understand and collect data about principals’
communication styles and processes and their relationship to school performance. The study is
considered as "Quan-qual”™ model (explanatory mixed method design) because quantitative data
were collected and analyzed first. The results identified the type of qualitative data that were
collected in the second phase. Then analysis of qualitative data was used to explain quantitative

results (Gay. Mills, & Airasian. 2009).
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Instrumentation

The Questionnaire.

A questionnaire developed by the researcher was one data collection instrument. It was
divided into four major sections: (a) demographic information. (b) communication processes in
the school, (¢) principal’s communication styles, and (d) school performance. The tirst section
included demographic data of the respondent, such as age, gender, country of origin, and position

at the school.

In the second section, the researcher used twenty-six structured items on a 5-point Likert
scale ranging tfrom 0" = “Strongly disagree™ to 4™ = “Strongly agree™ to find the available
communication processes in school. The statements were derived from literature reviewed in the
sections of communication and school performance in Chapter Two. In addition. one open-ended
question was used to enable respondents to write any unmentioned communication processes

available at his/her school.

In the third section, data to identify a principal’s communication styles were collected by
using twenty-five structured items on a 5-point Likert scale ranging from “0” = “Never™ to 4™ =
“Always™. The statements were derived from De Vries et al.’s (2009) lexical study (mentioned in
detail in Chapter Two: Literature Review). The seven styles investigated are preciseness,
reflectiveness, expressiveness, supportiveness, emotionality, niceness. and threateningness. Each
stvle was measured by three to four statements. In addition, one open-ended question was used to
enable respondents to write any unmentioned characteristics of their principal’s communication

styles.
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The final section included twenty-five structured items that assessed respondents’
opinions about their school performance on a S-point Likert scale ranging from 0" = “Strongly
disagree™ to 4" = “Strongly agree™. The statements were derived from KHDA annual report
(KHDA. 2011). NSM policy manual (ADEC, 2010) and school effectiveness tframeworks that
were explained in the school performance section of Chapter Two. One open-ended question was
used to enable respondents to write about his or her school performance. Finally, the
questionnaire ended with an open-ended question that asked the respondent to write about the
relation between communication styles and processes and school performance at his/her school.
All open-ended questions were optional. Also, the questionnaire asked for volunteers who would

accept to participate later in a telephone interview. The questionnaire could be completed in

fifteen (15) to twenty (20) minutes.

Validity.

The statements of the questionnaire were written based on the review of the literature and
therefore were cross-referenced with literature as the tirst step to ensure validity. Then, a teacher
of Arabic revised the Arabic version of the questionnaire and one professor at the Faculty of
Education at the UAE University revised the content of the questionnaire to achieve the face
validity. Third. the questionnaire was shared with tive College of Education professors who
reviewed items and checked their content validity—whether the statements would clearly
describe and measure school communication processes, principals' communication styles, and
school performance. The questionnaire was then moditied according to their feedback. Then,
four schoolteachers who were considered to be among the projected participants checked the
questionnaire and reviewed its language to make sure that all items were clear to them. The

statements were rearranged and some minor changes were made based on their feedback.
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Reliability.

Twenty-seven participants participated in a pilot test that was conducted to test the
reliability of the questionnaire before distributing it to all participants. The Cronbach Alpha
cocflicient was calculated in order to assess the reliability of the questionnaire on the sample in
the pilot test and in the sample of the whole study. It was calculated for each of the three scales
separately and also tor all statements together in the questionnaire. Tables 3 and 4 summarize the

results.

Table 3

Cronbach Alpha Cocfficients in Pilot Testing

Questionnaire section Number of items  Cronbach's Alpha
Communication processes in school 26 935
Principals' communication styles 25 917
School performance 25 844
All Items 76 960
Table 4

Cronbach Alpha Coefficients with Real Sample

Questionnaire section Number of items  Cronbach's Alpha
Communication processes in schools, 26 938
Principals’ communication styles 25 L.
School performance 25 951
All items 76 970
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As the tables show. all coetticients for both test results are above 0.8 tor both the sub-

sections and the whole questionnaire, which indicates a high reliability.

The Interview.

Semi-structured phone interviews were the second instrument used to collect data in this
study. After analyzing the data collected through the questionnaire, the researcher wrote
preliminary questions that can help in answering the research questions and explaining the
quantitative results thoroughly. The interview protocol was divided into two parts. The first part
was an introduction. The second part contained open-ended questions. Follow-up questions were

used to probe for more information and to clarity vague answers.

Trustworthiness.

The small number of participants who volunteered to be interviewed was considered a
threat to the interview trustworthiness. The researcher tried to maximize the trustworthiness of
the interviews by employing different techniques. First, the researcher tried to use clear and
unbiased open-ended questions. In addition, leading questions were avoided. Interviewing skills
like listening more than talking, and not interrupting, judging or debating were utilized. Writing

the interviewee responses directly and accurately was another technique that was used.

Data Collection Procedures

An ofticial letter from the United Arab Emirates University was sent to ADEC by email
to facilitate collecting data by the researcher. The researcher used the “School Finder™ tool which
is available on ADEC website to tind schools that matched the characteristic population.Using
SPSS. fifty percent of schools were chosen. To tind school locations, the researcher used School

Finder again. The researcher delivered an ADEC approval letter to each school principal to
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facilitate data collection. The approximate number of total school staff was collected by asking
each principal or vice principal at the selected schools. The administration of each school
distributed the questionnaires after the researcher claritied that any staft member in the school
could participate. Three days were allowed to complete the survey. In case all questionnaires
were completed before that due date, the administration was asked to call the researcher. The
response rate was low in some schools and high in others, so the researcher distributed the

questionnaire in more schools.

Participants who agreed to participate in a phone interview were counted, and the
researcher called them. More than half of the volunteers did not answer the calls. The interviewer
wrote notes during and after each telephone interviews. The researcher was keen to assure the
participants that their identities and workplaces would be confidential and not recognizable in
any way.

Data Analysis Procedures

After distributing the survey, completed questionnaires were numbered sequentially. An

SPSS file was created and the collected data were entered. Before analysis. the researcher

handled the missing data.

Schetter (2002) clarified that missing data atfect most surveys even if the survey was
well-designed or the researcher was keen to get responses to each item in the survey. Dealing
with missing data was the first step in the analysis because the SPSS program automatically
makes a list-wise deletion of any record with missing data. This in fact may cause bias in the
results against participants who fully completed the survey. Different techniques were used to

deal with this problem.
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Each picce of missing demographic data was replaced by a variable called 'undefined'.
SPSS was used to find the percentage of the missing data for each participant, Surprisingly, one
third of the cases had missing values. It was decided that only participants who responded to less
than ninety percent of the items in the survey would be deleted, using the list-wise deletion
method. This meant that eighteen (18) cases were deleted altogether. The analysis of missing
data demonstrated that (217) cases had missing data, and the percentage of incomplete data
ranged from 1.18% to 3.5 %. According to Widaman (2006), when item nonresponscs are
relatively minor, single imputation or mean substitution can be used to handle missing data.

Thus, other missing data were substituted using individual mean substitution.

[l Complete Data
] Incomplete Data

Variables Cases Values

Figure 5. Overall Summary of Missing Data

The second step was to deal with results from the negative statements. Negative
statements were statement number (23) on the communication processes scale, statement
numbers (6) and (20) on the principal communication style scale, and statement number (13) at

the school performance scale. The researcher used the equation (-n+4) to get the opposite values.
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Negative statements were used in the questionnaire to make sure that the participants read the

statements carefully. In the data analysis process, these statements were all rewritten positively.

In order to describe communication processes and principal communication styles,
descriptive analysis was done for all items in the first and the second parts of the questionnaire.
This included calculating means, cumulative means, standard deviations and frequencies. To
investigate the relationship between communication processes and styles and school

performance, Pearson r correlation analysis was conducted.

As for as qualitative data, all answers collected from open-ended questions were
transcribed into one MS Word file. Qualitative analysis was performed in addition to some
statistical analysis. This included reorganizing data, reading, memoing, describing and
classifving. In addition. the process of analysis included identitying themes, asking key questions
and coding. The above procedures were also followed to analyze the data collected through

phone interviews.

Population and Sample
The population of this study included all staft members in all schools in Al Ain City in
schools that have one cvcle only (first. second or third cycle). This population included
principals. vice principals, secretaries, social workers, teachers and others. The researcher
selected Al Ain urban schools because of their proximity and accessibility to the researcher.
The Al Ain Education Office/School District has tifty eight (538) schools that have one
cvcle only. These are divided in the following manner: twenty nine (29) schools for male and

twenty nine (29) schools for female, at the time data were gathered.
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Stratificd random technique was used first to choosc around fifty percent (50%) of the
schools at Al Ain as clarified in Table 5. That was done by using SPSS. The researcher listed all
schools in Al Ain then sorted them according to level and gender. Then, the researcher identified
50 % by using select cases (See Figure 6). It the number of random cases from each strata is less
than the required one, the rescarcher repeated the previous step and picked the first schools that
were not chosen in the previous random selection until cach strata contains the number of
schools that can be considered as a representative percentage of population.
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Figure 6. Choosing School Randomly using SPSS
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Due to low response rate at some selected schools, the researcher was forced to add more
schools. The questionnaire was distributed in 40 schools which represent around 70% of Al Ain
urban schools. The number of staff at these schools is 2240 according to data gathered from
school administration in the 40 the schools. At schools. the questionnaire was distributed to
available statt by school administration. Theretore. the sample is considered a convenient
sample. The number of participants was 667, which represents 30% of school statf in the 40
schools. Table 6 summarizes demographic information of the sample.

Of the original group, 305 participants answered some or all of the open-ended questions.
Only 22 participants indicated an interest in participating in interviews and wrote their mobile
numbers. However, only eleven were interviewed since some did not answer the phone calls at
the time of conducting the interviews. They were five males and six females: nine teachers, one

social worker, and one principal.

Table 5

Demographic Information of Schools Cycles (Cl, C2, C3) in Population(P), Stratified(S), and

Real Sample(R)

Ci(P) C2(P) C3(P) total CI(S) C2(S) C3(S) total CI(R) C2(R) C3(R) total

Male

16 8 Q 29 8 4 3 15 10 5 4 19
students
Female

13 10 6 29 7 5 3 15 10 6 5 Y]]
students
Total 29 18 11 58 15 9 6 30 20 11 9 40
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Table 6

Demographic Information of Participants

Second Third
Participants First cycle Total
cycle cycle
Gender Male 30 133 58 2]
Female 257 111 78 446
Position Administrator ¥l 28 9 68
Teacher 208 197 115 520
Technician 30 8 5 43
Undefined 18 11 7 36
Nationality Emirati 236 130 80 446
Arab 43 104 51 198
Foreigner 1 0 0 1
Undetined ¥ 10 5 22
Age Less than 25 20 11 9 40
25-34 8 0 2 10
35-44 121 97 52 270
45-54 124 97 55 276
Undefined 21 37 21 79

Ethical Considerations

The purpose of the study was stated in the cover letter attached to the questionnaire. In

addition. the researcher described the purpose at the time of distributing the questionnaire before
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commencement of data collection. The details were also stated at the beginning of the phone
interviews. All participants were informed that participation in this study is voluntary and their
completion of the questionnaire and answering interviews questions indicated their consent to
participate freely in this study. Moreover, anonymity was protected for all participants in the
questionnaire except for those who agreed to be interviewed through writing their mobile
numbers. In addition. all participants were informed that declining to participate or withdrawing
from the study at any time would have no impact on their status in any way. Furthermore,
participants were assured that their responses would be kept contfidential and no identifying
information would appear in case the results were to be published..

The researcher provided the participants with her contact information to answer any
question about the study, clarify any item in the questionnaire, respond to any inquiry about the

research results, or ask for a copy of the research findings.

Limitation and Delimitation

This study was limited to Al Ain government schools. Theretore, the findings may not be
relevant to private schools in Al Ain or in other emirates. The study was also limited to schools
that contain only one cycle, so the tindings may not be relevant to schools that have more than
one cycle. A self-administered, paper and pencil questionnaire was used. so it is possible . that
some respondents might not have taken the full time to fill out the questionnaire properly.
Because the questionnaire was distributed and collected by school administration, respondents
may have felt some motive to not give the actual image of their schools. The questionnaire as a
selt-reported instrument can be affected by the perceptions, feelings, personal judgments, and

biases of the respondents or the immediate situations they were in.
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With regard to the topic of the questionnaire itselt, communication, Norton and Miller
(1975) found that respondents” communication styles might affect their perceptions of others'
communication styles. In other words, they might judge the communication styles of their school
principals based on their owwn communication styles or what they think is the best

communication style to be used.

These points are typical of perception studies, especially in Arab countries. Nonetheless,
their effects are rectitied by the large percentage of the sample representing the population, by
the fact that the questionnaire itself is a mix of positive and negative statements, by having open-
ended questions following each set of items. and finally, by the interviews that were conducted
to ascertain and explain the results.

Phone interviews were limited to those participants who volunteered to participate, so the
results may be affected by their personal characteristics. Another limitation to the interviews was
the fact that the interviewer could not control the ambience of the phone interviews and could not
see the nonverbal signs and the body language of the interviewees as another source of

information (Opdenakker, 2006).

Finally. this study helped in identifying communication styles and processes in Al Ain
schools that can lead to improving school performance. While the findings are generally
beneticial, they should not be generalized or assumed to help in gaining high performance in

other schools or regions of the UAE.
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CHAPTER FOUR

FINDINGS OF THE STUDY

The purpose of this research was to investigate principals’ communication styles and

processes and the relationships among them and school performance in the Al Ain School

District. This was done by answering three questions:

o

(98]

What are the characteristics of communication styles and communication processes for
school principals in Al Ain schools?

What relationships exist between principals’ communication styles and processes on the
one hand and school performance on the other hand?

What are the most effective and ineffective communication practices for school

principals in high performing and low performing schools?

The following are the tindings of analyzing data which were collected through the

questionnaires and interviews conducted during the field study. Each question is addressed

separately.

First Question

The first question was about the characteristics of communication styles and

communication processes for school principals in Al Ain schools. To answer this question,

descriptive statistical analysis was done for all items in the tirst and the second parts of the

questionnaire. This included calculating means, cumulative means, standard deviation, median,

mode, and frequencies. Inferential statistics (Mann-Whitney test and Kruskal Wallis test) were

used to discover any significant differences in responding to the questionnaire items based on the

variables of position, gender, age, nationality and school cycle. In addition, the answers of the
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first open-ended question were analyzed and the findings were used in describing
communication processes in schools.

The Communication Processes in Al Ain Schools.

The communication processes were measured through twenty-six items in the
questionnaire. See Table I in Appendix A to find the means, mode, median and standard
deviations of these items where the items ranked by ascending means. The mode and median
were demonstrated because testing for normality failed. The mean will be used to describe the
result except it mode and median demonstrated that the mean 1s not representing the result
eftectively. The means of twenty four statements were above 2.4 which is the measure for
"agree” on the Likert scale. This means that many of the communication processes are practiced
at Al Ain schools. Only the two statements about grapevine communication and flow of informal
messages (such as rumors and gossip) were in the range of "neutral”.

To overcome the problem that not all schools in the sample were represented by the same
number of participants, accumulated means for all the statements in the first part of the
questionnaire for each participant were calculated. Then, the mean for all participants in each
school in the sample were calculated to figure out the number of schools that practiced most of
these communication processes. Thirteen schools were rated higher than 3.2, which represents
"strongly agree" on the Likert scale. Twenty six schools got a degree between 3.19 and 2.65
which represents "agree”, and only one school get a degree 0t2.19, which is considered
"neutral". The previous results explain that approximately all schools in this sample use most of
the communication processes measured by the scale. Furthermore, the participants in the open-
ended questions added additional tools that were used in the communication processes at their

specific schools.
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In light ot the tramework of the study and trom the previous results, the description of
the principal communication processes as perceived by school staff can be summarized as

follows:

Most principals in Al Ain schools communicate with all stakeholders (school staft.
students, parents and partners) using a) traditional communication methods like memos,
newsletters, magazines, formal meetings, and bulletin boards; and b) modern communication
technologies like mobile messages and calls, smart phone groups, computer messages. emails,
and the ADEC web site. The results revealed that they prefer modern communication
technologies. They use verbal and nonverbal language cttectively but they use oral and written
messages more often. In addition, they organize public events where all stakeholders meet and
discuss freely. These meetings encourage the flow of messages in all directions. The principals
articulate or discuss the school vision, mission, objectives, policies, procedures and circulate

information about new changes through ditferent communication methods and directions.

In their communication with staft, most principals allow formal messages to flow in all
directions at school by sending messages to all employees at the schools at the same time
(circulars) using both traditional and modern communication technologies. They present new
changes by showing opportunities behind the change, and they encourage a high level of
participation in decision-making. The previous processes may explain the low occurrence of
grapevine communication reported among employees, as the results show. Difterent
communication methods are used in professional development. Interpersonal communication
(face-to-face communication) is widespread in schools, making communication among the staft

webbed and continuous, especially with formal tasks.
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Communicating with teachers, the principals use an open-door policy of communication

so any teacher can stop by the office at any time and communicate with the principal. Teacher

suggestions and ideas are accepted and respected by principals. In addition, principals visit
teachers in their classrooms regularly. The principals encourage teachers’ team meetings and
attend those meeting. Some participants mentioned that principals send messages through the

subject coordinators to the rest of the teachers.

Communicating with the parents, the principals use modern communication methods like
email and traditional communication methods like regular meetings. All teachers in the
interviews and some respondents to the open-ended questions talked about the eSIS program
eSIS that is used now by most of the school staff to communicate directly with parents and to

inform them of their children's status (especially for absenteeism).

In addition to the previous results, it was found that the traditional meetings are still
practiced more by principals than using modern communication technologies. In open-ended
questions, some participants clarified that they visited parents to share special occasions like

weddings, illness, and so on. Other participants added that parents were invited to attend classes.

The principals communicated with other institutions in the society to establish
partnerships and followed up with partners to enhance learning at their schools. Some
participants mentioned that they visited some institutions in the local community. Nevertheless,
from the results and in comparison with communication with other stakeholders, it seems that
communication of principals with partners and civil society institutions occupied the least

percentage of the communication processes.
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Communication Styles of Principals in Al Ain Schools.

Principals’ communication styles were measured by twenty-five items in the second part

of questionnaire. Each style was measured by three to four statements that described the

behaviors that related to that style. Tables 7 — 13 show the means, medians, mode and standard

deviation for statements of each style as perceived by the statt at the schools.

Table 7

Expressiveness Styvle

Item#  Statements Mean SD Median  Mode

1 The principal talks with all people freely. 3.16 964 3.00 4.00

2 The principal can clarify his/her ideas fluently. 342 807 4.00 4.00

3 | teel that the principal is certain about what 330 921 4.00 4.00
he/she is saying.

B The principal is spirited. 3.21 974 3.00 4.00

-

Statements 2, 3, and 4 had means higher than 3.2 and SD less than 1 which is the measure

for "almost always" on the Likert scale. Statement | had the lowest mean 3.16 which is the

measure of "usually" on the Likert scale. It seems from the results that almost all the principals in

the sample have the "expressiveness' communication style.

61




Table §

Preciseness Sile

Item # Statements Mecan  SD Median  Mode

5 The principal s messages are concise. 2.76 L1y 3.00 3.00

6 The principal’s messages are clear. 2.93 A 3.00 4.00

4 The Principal acts efficiently like a 2.77 1.1] 3.00 3.00
businessman.

All statements had means in the "usuallv" range on the Likert scale. This indicates that

the "preciseness" style is "usually" practiced by school principals.

Table 9

Niceness Styvle

Item # Statements Mean SD Median Mode

8 The principal is able to build triendly rapport 2.90 1.15  3.00 4.00

with other people.

9 The principal avoids criticizing teachers’ 2.15 1.23  2.00 2.00
performance.

10 The presence of the principal broadcasts 2.43 1.17  3.00 4.00
cheertul feelings among teachers and statt.

11 The principal is humble in his/her interaction 3:21 99  4.00 4.00

with people.

62



Statements 8 and 9 in this style had means in the "usually" range on the Likert scale.

Statement 1 about "being humble in interaction with people” had a mean of 3.21 (above 3.2)

which indicates that it is "almost always" a behavior of most of school principals. The result did

not clarity it participants agreed or disagreed with the statement related to avoiding criticizing

teachers' pertormance.

Table 10

Supportiveness Style

Item#  Statements

Mean SD

Median  Mode

12 The principal supports people who need help.

13 The principal tries his/her best to make the
school environment comtfortable for all.
14 The principal shows his/her admiration or

gratitude for teachers' work.

N

The principal motivates people positively.

3.16 1.02
3.148 1.06
3.04  1.07
2.86 1.18

3.00 4.00
3.00 4.00
3.00 4.00
3.00 4.00

All the statements in this style located the principals in the "usually" range. which

indicates that the "supportiveness" style usually appears in the principals’' communication.

Table 11

Reflectiveness Style

Item # Statements

Mean SD

Median Mode

16 The principal engages with people.

17 The principal acts as a philosopher.

3.00 4.00

1.00 0.00
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Table 11 (Cont.)

ltem # Statements

Mean

SD

Median

Mode

18 The principal analytically retlects on what

happens at school.

Pl

)07

.00

3.00

Two statements in the "retlectiveness" style had means in the “usually” range. The

“Acting as a philosopher™ statement had the lowest mean 1.51 which is located in “rarely” range.

Table 12

Threateningness Style

Item # statements Mean  SD Median  Mode

19 The principal uses threats to motivate teachers  1.40 L3100 0.00
to achieve goals.

20 The principal uses deceptiveness to achieve 1.6 1.63 1.00 0.00
goals.

21 The principal uses obscene language. 90 1.17  0.00 0.00

22 The principal behaves aggressively. .50 916  0.00 0.00

Statement 21 is located in the "rarely" range on the scale. The "aggressiveness" behavior

had the lowest mean of 0.5 and the lowest standard deviation. which indicates that such a

behavior is almost never used by principals in the sample. On the other hand, participants found

that sometimes principals use "deceptiveness” and "threat” to achieve goals.
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Table I3

Emotionality Style

[tem #  statements Mean SD Median  Mode
23 The principal does not control his/her anger. 98 1.16  1.00 0
24 The principal's bad feelings affect his work. 1.09 124  1.00 0
25 The principal can be affected by tensions easily. 1.34 1.24 1.00 0

All the statements in this style had means located in the "rarely" range, which indicates

that principals in the sample rarely show the "emotionality” style of communication.

By ranking all the statements at second parts (see Appendix A, Table 3). principals in Al
Ain schools can be profiled according to their communication styles in the following manner.
Principals are almost always tluent, certain, spirited (i.e., expressive) and humble (i.e.. nice).
Participants reported that principals are usually expressive, supportive, precise, nice and
retlective communicators. Sometimes the principals avoid criticizing others' performance, but
they may use deception (or cunningness) to achieve their goals. Principals in Al Ain schools
rarely act as philosophers (or use reflectiveness), neither do they show emotionality or

threateningness. They almost never act aggressively.

To further describe the principals’ communication styles in light of the most and the least
styles practiced, accumulative means, median and mode averages for each stvle were calculated.
The expressiveness style had the highest mean and the lowest standard deviation. As indicated
above, this style seems to be the style that almost all principals practice almost all the time.

Principals usually practice the styles of supportiveness, preciseness, and niceness. The results
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reflect that most of the principals rarely show emotionality and threateningness styles in their

communication with others. Table 14 summarizes these results.

Table 14

Ranked Principal Communication Styles

Communication style Mean SD Median Mode
Expressiveness style 3.26 781 3.5 4
Supportiveness style 3.03 989 3 4
Preciseness style 209 818 3 3.3
Niceness style A 902 3 3.5
Reflectiveness style 2.40 747 2.3 2.3
Emotionality style 1.13 1.08 1 0
Threateningness style 1.0 845 0.5 0

It is known that individuals practice more than one communication style. In order to draw
a clearer image of how many communication styles each principal has, as perceived by
participants, each communication style for each participant which had a cumulative mean equal

to or greater that 2 was counted to find the numbers of styles principals practiced.

The results indicated that 60% of participants perceived principals to have five

communication styles. Table 15 demonstrates the results.

To check for which combination of styles the principals were perceived to have, another

analysis was done, giving each style an accumulative mean equal to or greater than 2 a code. For
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example, expressiveness style was given 1, preciseness 2, niceness 3. supportiveness 4.

reflectiveness 5, emotionality 6, and threateningness 7. The results indicated that approximately

53% of the participants perceived that their principals have five styles: (expressiveness,

preciseness. niceness, supportiveness, reflectiveness). See Table 2 in Appendix A for more

details.

Table 15

Styles Combination Percentages

Number of combined styles Percentages mean median mode
0 o5 4.7249 5.0 5.0

1 S

2 9

3 6.6

4 17.3

5 60.1

6 9.1

4 3.1

Nore. Expressiveness style = |, Preciseness style =2, Niceness style = 3, Supportiveness style = 4, Reflectiveness
style = 5 Threateningness style = 6 , Emotionality style = 7

Finally, to figure out the combination of styles as seen by school staff as a whole.

calculation for cumulative means for all staff at each school was done. Those means were

analyzed by coding each mean that was greater than 2 in order to tind out how staft perceived the

principal at each school. Thirty principals were perceived to have five communication styles
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(expressiveness, preciseness, niceness, supportiveness, reflectiveness). The results are clarified in

Table 16.

Table 16

Principal Commumnication Styles

Combined styles Frequencies Combined styles Frequencies
12 1 1245 2
124 2 Y25 1
167 1 12345 30
1234 2 134567 1
Note. Expressiveness style = |, Preciseness style = 2, Niceness style =3, Supportiveness style = 4, Reflectiveness

stvle = 5 Threateningness style = 6 , Emotionality style = 7

Finding Differences.
To check for differences in the responses of participants due to gender, age. position,

cvcles and nationality, Kruskal Wallis Test and Mann-Whitney tests were perfumed.

The Kruskal Wallis test showed that the position attected how the participants perceived
the communication processes and four of the communication styles (expressiveness,
supportiveness, threateningness, and emotionality) significantly (P < 0.05). Multiple
comparisons were performed using the Mann-Whitney test to identitfy which perceptions diftered
signiticantly due to the position. The results indicated that teachers' perceptions differed
significantly in comparison to those of the administration and other technical statt. While the
administration and technical staft viewed that the communication processes and the

expressiveness style and the supportiveness style of principals were higher than what the
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teachers viewed, they saw that the threateningness styvle and the emotionality stvle were lower

than what the teacher perceived. The results are summarized in Table 17.

Table 17
Kruskal Wallis Tesr?

meanl mean2l mean22 mean23  mean24  mean2S mean26  mean27
Chi-Square  21.364  24.046 T.1a5 6.065  22.167 2.084 7.855  19.339
Df 3 3 5 3 3 3 3 i
Asymp.
.000 .000 05 108 .000 553 049 .000
Sig.

Note. mean] = Communication processes cumulative means, mean21 = expressiveness style cumulative means,
mean22 = preciseness style cumulative means, mean23 = niceness style cumulative means, mean24 =supportiveness
style cumulative means, mean25 = reflectiveness style cumulative means, mean26 = threateningness style

cumulative means, mean27= emotionality style cumulative means.

* Grouping variable is position

Applyving the Mann-Whitney test for differences according to gender showed that both

males and females in the sample did not have significant differences in their views about

communication processes, but they differed in their views about the degree of the availability of

principal communication styles. Female participants reported higher availability for the

expressiveness, niceness, supportiveness, and retlectiveness styles. The results are claritfied in

Table 18.

Using the Kruskal Wallis (P>0.05), no signiticant differences were found based on how

different age groups of participants perceived the communication processes and styles.
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Table 18

Mann-Whitney Tesr?

meanl  mean2l mean22  mean23  mean24  mean2d  mean26  mean2?7

Mann- , n " e 2 ) - e Ly
Whitney U 44270.5 40362.0 46495.0 40813.0 39118.0 42000.5 42896.5 46332.5

Asymp.

Sig. (2- 230 003 828 .006 .000 026 .083 .884 |

tailed)
Note. mean] = Communication processes cumulative means, mean2| = expressiveness stvle cumulative means,

mean22 = preciseness style cumulative means, mean23 = niceness style cumulative means, mean24 =supportiveness
style cumulative means, mean25 = reflectiveness style cumulative means, mean26 = threateningness style

cumulative means, mean27= emotionality stvle cumulative means.
a » s s L
Grouping variable is Gender

Investigating differences between Emirati and Arab teachers (because they form most of
the participants), Mann- Whitney test was used. The results showed that they signiticantly difter
in their views about the degree of availability of expressiveness style (U = 36637.5, p = 0.005)

and supportiveness (U =37331.5, p = 0.014) style. Emirati teachers reported higher results for

both.

Finally. investigating difterences among cycles, the Kruskal Wallis test showed
significant differences among cycles in the perceptions of participants of the communication

processes and communication styles of principals. The results are claritied in Table 19.

Multiple comparisons using Mann-Whitney test were done to determine where
differences lie. Results of the first and second cycles were significantly different in all variables

except for the "emotionality style”. Participants who belong to cycle one reported higher results

for all variables except for the threateningness style. The results are clarified in Table 20.
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Table 19

Kruskal Wallis Tesr?

meanl  mean2l mean22 mean23 mean24 mean2sS mean26 mean2?

Chi-Squarc 27.605 33.341 22363 54.987 51.124 7228 13252 220741
Df 2 2 2 2 2 2 2 2
Asymp. 000 000 000 000 000 027 001 000

DI,

Note. mean] = Communication processes cumulative means, mean2 | = expressiveness style cumulative means,
mean22 = preciseness style cumulative means, mean23 = niceness style cumulative means, mean24 =supportiveness
style cumulative means, mean25 = retlectiveness style cumulative means, mean26 = threateningness style

cumulative means, mean27= emotionality style cumulative means.

* Grouping variable is cycle

Table 20

Mann-Whitey Test?

meanl mean2l  mean22  mean23  mean24  mean2S  mean26 mean27

Mann-

Whitney 24683.5 24003.5 256525 219855 22339.0 29132.5 30728.0 25436.5
U

Asymp.

Sig. (2- .000 .000 .000 .000 .000 .010 118 .000
tailed) -

Nore. meanl = Communication processes cumulative means, mean2| = expressiveness style cumulative means,
mean22 = preciseness style cumulative means, mean23 = niceness style cumulative means, mean24 =supportiveness
style cumulative means, mean25 = reflectiveness style cumulative means, mean26 = threateningness style

cumulative means, mean27= emotionality style cumulative means.
a . - .
Grouping variable is cycle(1,2)

Cyvcle one participants differed signiticantly with cycle three participants in their
perspectives of the "expressiveness style" (U =15919.0, p .036) and "emotionality style" (U =

15507.5. p = .014), where they reported higher results for both styles than the other group.

(]
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FFinally results of second and third cycles were significantly different in all styles except
for the "reflectiveness style”. The cycle two group reported lower results for all variables except

for the "emotionality”" and "threateningness" stvles. The results are claritied in Table 21.

Table 21
Mann-Whitney Test?
meanl mean2l mean22 mean2l3  mean24 mean2S  mean26  mean2?7
M- 13113.5  12911.5 131295 102245 106905  14100.0 121700  13052.0
Whitney U o - ’ . g 4 ’ A = -
ABanp. 918 o0y 003 007 .000 000 085 000 007

(2-tailed)
Note. mean] = Communication processes cumulative means, mean2| = expressiveness style cumulative means,

mean22 = preciseness style cumulative means, mean23 = niceness style cumulative means, mean24 =supportiveness
style cumulative means, mean25 = retlectiveness style cumulative means, mean26 = threateningness style

cumulative means, mean27= emotionality style cumulative means.

*Grouping variable is cycle(2,3)

To summarize, participants diftered in their views of the communication processes and

communication styles of principals due to position, gender, nationality, and school cycle.

Second Question

The second question was: what relationships exist between principals’ communication
styles and processes on the one hand and school performance on the other hand? Answering this
question required tirst identifving school performance statistically using means and cumulative
means of statements from the school performance scale. Then, Pearson r analyses were
performed to identify correlation coethicients between the means of different communication

processes and the means of school performance on the one hand, and the means of principals'

stvles of communication and the means ot school performance. In addition, the answvers to the
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fourth open-ended question in the questionnaire and the responses given in the interviews were

analyzed and the findings were used in describing the relationship between communication stvles

and processes.

All communication processes correlated significantly (p =< .001) with school
performance in different degrees. Only the statement about the flow of informal messages did
not correlate significantly. All correlation coefticients were positive and fell between moderate
and low values. The strongest correlation coefticient (r = .624) was for the statement "The
principal encourages a high level of participation in decision-making". This was followed by
"The principal accepts suggestions and ideas from teachers" (r = .619) and then by "The principal
persuades employees at school about the new changes by showing them opportunities behind the
change"(r = .6035). These results indicate that principals who encourage the teachers to voice
their opinions in a two way communication process and their goals of the message is persuading

not controlling have better school performance than principals who do not use those processes.

Oral and written communication had the largest correlation coefticient as a
communication tool of principals (r=0.558). Regarding communicating with teachers, the
correlation coefticient for the practice of encouraging teachers’ team meetings was higher than
for attending those meetings by the principal (r = 0.550 & r = .542). With respect to
communicating with parents, the process of holding one public event had the highest correlation
coetticient, and using modern communication had a higher correlation coefticient than
traditional communication. In regard to communicating with partners, even though the
correlation coefticients for both establishing partnerships and following up on them were
moderate, the statement "The principal follows up with partners to enhance learning at school”

had a higher correlation coetticient than that of the statement "The principal communicates to
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establish partnerships with other institutions in the society". This indicates that following up and
consolidating a partnership is more related to school performance than just establishing that

partnership. For more details see Table 4 in Appendix A.

To find whether correlation exists between the communication processes as a whole and
school performance, based on individual answers of the questionnaire and on all staft
perceptions, a Pearson r correlation between the cumulative means of communication processes
and those of school performance was calculated. There was a positive and strong correlation
between the two variables for individual respondents (r = .761, p < .001) and for all staft as a

whole (r=0.843. p <.001).

The cumulative processes had a strong positive correlation with performance, which
indicates that the existence of rich and varied communication processes at schools leads to higher

performance as measured by the performance scale.

Moving to the correlation between communication styles and school performance,
Pearson r was calculated for this relationship from the individual views of participants. Table 22

summarizes the results.

As perceived from the individual views of participants, all communication styles were
signiticantly correlated to school performance in difterent degrees and directions. The
supportiveness style had the highest correlation with school performance followed by the
preciseness style. Threateningness and emotionality styles had moderate negative correlations

with school performance.
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Table 22

Correlation Coefficient between Principal Styles and School Performance

ltem# Principal Communication styles Pearson Correlation Sig. (2-
(School performance) tailed)

4 Supportiveness style .609 .000

2 Preciseness style ST .000

1 EExpressiveness style 554 .000

3 Niceness style 312 .000

< Reflectiveness style . P .000

6 Threateningness stvle -.405 .000

7 Emotionality style -.520 .000

To draw the views of all statt in each school about the relationship between
communication styvles and performance, Pearson r was calculated for the cumulative means of
processes. styles, and performance at each school. In contrast to the views of individuals, the
results of testing correlation coefticients for all statt indicated that preciseness and
expressiveness styvles preceded the supportiveness style in their relationship to performance. The

results are summarized in Table 23.

Qualitative findings of the fourth question in the questionnaire and interviewees support
quantitative results. In fact, most participants indicated in their responses that there is a direct

relationship between communication and school performance.
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Table 23

Correlation Coefficient benween, Principal Styles and School Performance

Item# Styles Pearson Correlation Sig. (2-
(School performance) tailed)

2 Preciseness style 742 .000

1 Expressiveness stvle 730 000

R Supportiveness style 672 .000

3 Niceness style 538 .000

5 Reflectiveness style 433 .000

6 Threateningness style -.509 .000

7 Emotionality stvle -.688 .000

The answer to question two is now clear. The richer and more diverse the communication
processes are, as measured by contents, tools, and directions, the better school performance is
found to be. This finding is based on individual participant views and cumulative views of all
staft in the sample. The supportiveness style had the highest correlation coefticient from the
view of individuals, but the preciseness style had the highest correlation coetficient with
performance from the view of all of the staft. This is followed by the expressiveness style, which
indicates that individuals related high performance more to the principal’s being supportive,
while groups related high performance more to the principal’s being precise and expressive. On
the other hand, both individuals and staft as a whole perceived emotionality and then

threateningness as the styvles that could aftect school performance negatively.
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Third Question
The third question was: what are the most eftfective and ineffective communication
practices for school principals in high performing and low performing schools? To answer this
question, all open-ended questions, interview findings, and quantitative results were

synthesized.

Communication Processes.

According to interviewees, communication between principals and school staff can be
done via ditferent channels, tools and applications. Each strategy has advantages and drawbacks.
For most of the interviewees, face-to-face interaction (regular meetings. team meetings.
professional development workshops and external activities for staft) is considered "the best way

to communicate”, "to demand our [needs] directly"." to acknowledge feelings and listen to
others' opinions”, "to exchange experiences” and "to increase collaborative work". Nevertheless,
it was also observed that "face-to-face communication is not [always] easy to due to principals’
workload". In such cases, "principals can send messages via subject coordinators or head
faculties” which are considered by one of the participants as "the worst practice" since the
message can be distorted "due to lack of efticiency".

Phones, cell phones and smart phones were other tools that respondents mentioned. One
participant said "internal phones are useful especially for urgent issues". Using SMS by the
principals to communicate with the staff is often mentioned by the participants. It is used for
"thanks, coordinating teamwork. reprimanding and warning" and for "informing about meetings
and professional development sessions." Participants mentioned that "SMS is used effectively to

inform staft about urgent and important matters," but "utilizing SMS to inform statt about

unscheduled professional development sessions urgently is a bad practice because training
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require readiness”, "sometimes the staft had other tasks", and "it causes disturbance to them".
"Urgent SMS messages cannot be accepted with good feeling... unless they are used
exceptionally”.

Participants talked about using smart phone applications (Blackberry group, WhatsApp
and Instagram) to "discuss about professional things related to schools", "personal things" and to
exchange school activities and events' pictures. One participant explained that these applications
have spread because "they are available, cheap and fast”. From interviews, it was clear that using
smartphone applications and social networks is common among teachers, students and teams.

Some participants stressed the usefulness of using ADEC portal and email service. They
said "using email is the easiest way to communicate with all staft”, that "thebest communication
processes happen through email because it is a cheap and tast way to send and get information” .
and "communicating through email protects employees' rights." Only one participant claimed
that "with emails, I feel they just send orders and confuse us because they lack details".

All participants talked about the circular. They all agreed that it is important because "it
reaches all staff even if they are busy". "it can be used as evidence when applying for rewards".
"the administration uses circulars to inform and coordinate,” and "in the NSM. ADEC advised
principals to inform staft about any new circulars from ADEC, and this [policy] was retlected
positively in teachers’ morale". To achieve the previously mentioned benetits of circulars, "they
must be written carefully to inform statf about the goals and the required tasks. signed by all
required staft" and "delivered on time to prevent misunderstanding and delay".

The interviewees had different views about communicating with parents. Some of them
claimed that face-to-face communication through a meeting is the best method. Others argued

that short message service (SMS) is the best way because it is fast. accessible and overcomes the
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problem of losing or not delivering administration written letters to parents by students. A third
group mentioned that telephone calls are another helpful way to communicate with parents. Most
of the participants talked about the application provided by ADEC, called student information
system (eSIS). They said that this application is useful as a tool tor monitoring students'
absenteeism and records. Several participants mentioned that "the administration used the
program to send SMS messages to parents about their children”, "about students' absenteeism".
and "to follow entering students grade by teachers". On the other hand. one participant claimed
that "the program is not complete vet and it would be excellent to activate it". Another
participant said "the teachers with a lot of experience felt tired of using it."

Participants said that using technology to communicate between principals and staft
became a very common practice because it is easy, fast, available all times. and assures more
privacy. However, at the same time, they said that it cannot replace face-to-face communication.
As one participant said, "if communication processes become totally electronic, it will be
inefticient, unsupportive and imply that principals deal arrogantly”. Another participant stated.,
"Those principals who adopt only electronic communication just send directions and do not
listen to others". Both called it "the failed electronic style". In addition, according to other
participants. "school culture has not matured enough to support such total communication
processes”. One participant found that using SMS is better than email. Another participant
claimed that a paper circular is better. faster and more secure for delivering information than
emailed circulars.

According to participants, face-to-face communication “is consistent with human nature",

"has spiritual effects”, "demonstrates empathy”, and "supports interaction" and "discussion”.
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"Circulars are important but cannot cancel the need for face-to-face communication”. In addition
"meetings are better than telephone calls”.

Most participants clarified that isolated, weak or fuzzy principals lead to spreading gossip

and rumors because their actions "create a blurring environment where the views of principals !
arc unclear”. In addition, "principals who criticize teachers in front of other school staff while

those teachers are not available"”, "principals who preferred some of the staff to the rest of the

staft " or "who encourage individuality and refuse dissemination ot good practices because of

cvaluation [requirements|" are other causes of rumors and gossip. Moreover, "ignoring rumors

causes negative and undisciplined environments".

Analysis of the third open-ended question revealed other ineffective practices of
principals which might aftect the performance of schools. These are "unclear ways for evaluating
teachers by principals”. "stereotyping people as a result of the first impression" and
"stubbornness".

Most participants mentioned that even if some communication processes are more
preferable than others, diversity in using communication processes helps to reach all
stakeholders who differ in their ages, nationality, experience, and personality. Diversity in
communication is considered the best way to guarantee schools success in ditferent situations.
Face-to-face communication is the best as most participants argued. Using emails, circulars, call
phones and SMS messages are important to overcoming the problems of workload and being
busy, but they cannot replace face-to-face communication with both staff and parents. Clarity of
the message and insuring that it is received in time by the concerned people are other factors that

affect the achievement of the communication goals.
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Isolation or the existence of a communication gap between principals and staff
encourages the spread of rumors and gossip. Ignoring rumors is considered as the worst practice
that principals can do because it creates disorder and a negative environment for all. On the other
hand, "transparency [where everything is clear for all staft] is one factor that contributes to
school success".

Communication Styles.

Most participants mentioned that being supportive is the best communication style
because "it is consistent with the human nature and provides examples to staft to achieve goals
and perform tasks which create a positive environment”. Participants explained that being
expressive, precise and nice are also considered important as they enhance school performance.
Furthermore "being wise enough to choose the best style according to people and conditions is
required from principals”.

On the other hand. all participants stressed that the threateningness style aftects school
performance negatively because "even if it can succeed with a few people, it fails with the rest".
Other comments asserted that "using threats may succeed but for a limited time", "it contributes
to creating an uncomfortable school environment” and "[with threatening.] staft complete the
required tasks, butwithout trying to introduce new initiatives to avoid being criticized". Only one
teacher argued that "sometimes principals should be tough because of non-disciplined behaviors
of some staft”. Interviewees indicated that "emotionality" is the worst style.

To summarize. interviewees found that supportiveness, expressiveness, preciseness,
reflectiveness (i.e. being a wise principal), and niceness styles complete each other and enhance

school performance. Principals need to be wise and flexible in using them.
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CHAPTER FIVE

DISCUSSION AND RECOMMENDATION

The purpose of this study was to investigate the relationship between principals’
communication styles and processes and school performance in the Al Ain School District or
Education Office. This was done through describing the characteristics of principals'
communication styles and communication processes in those schools. and the relationships that
exist between principals’ communication styles and processes on the one hand and school
performance on the other hand. Finally. the most effective and ineffective communication
practices for school principals in high-performing and low-performing schools were also
identified.

This chapter includes a discussion of the results of the study according to each of the
three questions, as well as recommendations for research and practice based on the tindings of

the study.

Discussion of Question One

This study revealed that principals in Al Ain government schools use rich processes to
communicate with all stakeholders. Moreover, most principals were classitied by participants to
have communication styles such as expressiveness, supportiveness, preciseness, niceness and
retlectiveness. The study found also that the communication styles of threateningness and
emotionality were the least practiced by school principals in Al Ain government schools.

The previous tindings can be justified by the tact that ADEC emphasizes the importance
of communication as a required leadership skill, so that principals can work with all stakeholders

(students, parents, school staft and partners) using difterent communication channels (ADEC,
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n.d.). Despite the fact that two interviewees said that the tindings were not accurate and that
participants were flattering their principals, the rest of them (nine interviewees) confirmed that
the findings were reasonable. One of them clarified that "the extensive professional development
courses that ADEC conducted for principals contributed to the creation of similar
communication styles that most of them already have by now". Another participant claimed that
"the time of the dictatorial leadership has decayed and school principals now work within the
school team". A third one explained that "most principals are above 35 years old and have at
least ten years of administrative experience which make them more rational, less emotional and
[able to] deal with almost all issues patiently”. At the same point another interviewee added that
"principals' long experience in working with many people helped them to understand that people
are difterent and need multiple stvles and ditferent communication processes to interact with
them".

Another reason for the development in principals’ communication styles and processes is
the fact that principals are evaluated yearly. Principal evaluation in the last three years,
participants claimed, was an important factor that leading to improvements in leaders'
communication processes and styles because "evaluation encouraged leaders to identify their
weaknesses and work to overcome them through professional development sessions”. "sharing
with community and parents is required by evaluation" and "ADEC strategy i1s behind having
those positive findings".

The extensive professional development, that the principals have undergone regarding
modern leadership theories can explain the findings because most leadership theories emphasize
the importance of communication in organization generally (Bennis, 1982 as cited in Vilsteren,

1999; Mai & Akerson, 2003; Matha, Boehm & Silverman, 2008: Ray & Ray. 2009) and in
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schools particularly (Corrado, Reider, & Mapson 1994; Lunenburg & Irby. 2006; Robbins &

Alvy.2004; Matthews & Crow, 2003; Richard & Catano, 2008).

Furthermore, different tasks require different communication processes to increase
performance (Hambley, O'Neill & Kline, 2007) and difterent leadership stvles were correlated
with communication styles (de Vries & Bekker-Pieper, 2009).

The tindings show that participants significantly difter in their perceptions of the
variables under investigation with regard to position, gender, nationality and cycle.

Difterences in the perceptions of the communication processes and communication styles
based on position (administrative, technicians, and teachers) may be justified by the reality that
the administrative team is more involved in communication processes with different stakeholders
than teachers are. This might have led one team or team member to overestimate or
underestimate the availability of communication processes or communication styles. In addition,
the communication styles of respondents themselves might have aftected their perceptions of
others' communication styles. This is typical in self-reported data (Norton & Miller, 1975).

Gender variation in communication styles is supported by literature review. The tindings
of this study support that females are more expressive, nice. supportive and reflective than males.
This finding is in agreement with other research findings about general differences between
women and men (Sherwood. n.d.) and in agreement with leadership differences that clarified that
women adopt human-oriented leadership styles more than men, who prefer task-oriented
leadership styles (Appelbaum, Audet & Miller, 2003). In addition, the results support De Vries
and Bekker-Pieper (2009) findings that females graded their leaders highly in expressiveness

style.
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No difterences were found between males and females in their communication processes.
This is also consistent with research tindings that argued that communication differences based
on gender will be disappearing due to job requirements that assure the similarity in qualifications
regardless of gender (Eblen; 1983: Lorentzen, 2009: Moran, 1992).

The difterences according to nationalities can be understood in light of previous research
which found that the cultural background influences the perceptions of communication styles
(Novinger, 2001: Gudykunst, Matsumoto, Ting-Toomey, Nishida, Kim & Heyman, 1996).

Applying the New School Model in cycle one, and providing the third cycle with the best
and newest buildings and technologies can explain the differences in the results of this study
where cycle one and three results differed significantly from cycle two results regarding the
perceptions of communication processes and styles.

The ages did not aftect the results and that can be understood in the light of two facts.
First, most participants are considered to be from Generation X. In addition, all statf in Al Ain
schools sharesimilar educational backgrounds and attend the same professional development
sessions about using technology. which might have helped in reducing the a generational gap

that might otherwise be expected regarding the use of technology communication processes.

Discussion of Question Two

The study found a strong positive relationship between the existence of rich
communication processes at schools with all stakeholders on the one hand and school
performance on the other hand. This is particularly true when communication processes are used
to encourage participation in decision-making, accept suggestions from staft and persuade statt
to accept new changes relevant to improving school performance. Interviewees contirmed that

"the contents of the messages that communication carry is the important part”. Involving people
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in the decision-making process and accepting their suggestions reflect the respect and
appreciation that encourage people to be more responsible and "more collaborative." as other
participants added. Moreover, one interviewee said, "involving people in planning encourages
commitment to work. This is easier than leading blind people”.

The findings support the existence of a positive relationship between communication
styles of supportiveness, preciseness. expressiveness, and niceness on the one hand and
performance on the other hand. The findings are in agreement with those of previous research.
IFor example. De Vries and Bekker-Pieper (2009) concluded that these communication styles
positively correlate to different leadership outcomes. The findings of the current study also
support a moderately negative relationship between threateningness and emotionality styles on
the one hand and performance on the other hand. This can be understood from the words of most
participants who explained the fact that in the UAE. almost all teachers work hard to get high
evaluation marks regardless of their principals’ communication styles. Those efforts can
contribute to moderate school performance but they cannot alone achieve outstanding
performance.

The study found that the supportiveness style is seen by all participants as the best
communication style to raise performance. On the other hand, preciseness style is considered by
all staft in each school as the best style in relation to performance. It seems that participants
individually are more interested in communication styles that initiate from human-oriented
leadership styles while staft as a whole support communication styles that associate more with
task-oriented leadership styles. This tinding is in alignment with what De Vries and Bekker-

Pieper (2009) found.
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Discussion of Question Three

The study highlighted different successtul communication practices that principals are
advised to master and unsuccessful communication practices that principals are advised to avoid.
Most participants stressed two important practices of principals as successtul communicators:
first, the balance and wisdom in selecting appropriate communication tools that ensure the
achievement of goals, and second, being tlexible in choosing a proper communication style in
different situations with different stakeholders. Qualitative and quantitative findings of this study
support each other. The findings are reasonable because different leadership theories about
leadership roles and styles explained that principals have several roles and communicate with
difterent stakeholders which necessitate the mastering of various communication skills.

All participants stressed the importance of using technology in communication but they
expressed that it cannot replace the traditional ways, such as face-to-face communication. This
finding contradicts the fact that most participants in this study belong to the Generations X and Y
who are supposed to use technology easily. However, this can be justified by the fact that the
culture in the UAE is considered a high-context culture. This mean that people in this culture
depend more on nonverbal communication and the context to send. receive and interpret
messages and to understand each other. Modern communication technology may rely more on
verbal language. which might differ from the usual ways in which people in the UAE
communicate. Therefore, most participants would be reluctant to lose the human connection that
comes with face-to-face communication or that they may be afraid of misinterpreting the verbal
messages of technological devices. Furthermore, the findings showed that Arab statt (those who
come from different Arab countries other than the UAE) perceived the Emirati principals as less

expressive than Emirati staft did. This should be seen as a normal finding in light of the
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differences among cultures and that communication relies in part on a shared cultural context in
sending and receiving messages. This was also found in other studies such as those of Gudvkunst

et al. (1996) and Novinger (2001).

Recommendations

Recommendations for Practice.

Abu Dhabi Education Council (ADEC) makes every effort to achieve its vision to have
its education "recognized as a world-class education system that supports all learners in reaching
their full potential to compete in the global market" (ADEC, 2012). This ambitious mission
highlights the need for improving principals' skills and knowledge that can contribute to
increasing school performance. To reach this goal. the following recommendations are shared to
support the continual improvement ofprincipals’ practices:

First, the results of this study need to be shared with principals. The tindings are essential
for them to realize how they may be seen by their statt.

Second, principals need to be aware of the advantages and disadvantages of various
communication tools available at schools and try their best to be balanced in using them. They
need to be wise in selecting communication tools in accordance with its content and the nature of
its intended audience.

Third. ADEC needs to emphasize the value of transparency in schools because being
transparency is the best remedy for gossip and rumors which can aftect school performance
negatively.

Fourth. in accordance with the Survey of Abu Dhabi Government School Teachers
(2009-2010) which revealed that teachers felt they were not involved enough in decision-making

or influencing schools and that involving teachers in decision-making correlates highlyto school
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performance, ADEC needs to stress the importance of involving teachers in decision-making and
influencing schools.

Fifth, principals need to focus more on initiating and following up partnerships with civil
organizations to enhance school performance.

Sixth, additional professional development sessions should be presented to improve
principals’ knowledge about the communication relation to school performance, and to develop
their communication skills to help them in using the best combination of communication styles
for enhancing their schools’ performance.

Finally, sharing experiences about the best communication styles and processes among
principals through regular meetings can help improve their communication practices.

Recommendations for Further Studies.

Further research should be conducted using in-depth qualitative methods to consider how
school principal communication styles can positively or negatively attect school performance.

A more in-depth study on a limited number of male and female schools from different
cycles may help in discovering differences in the communication styles and processes that best
improve schools' performance.

The current study can be replicated with a focus on views of students, parents and
partners toward which principals’ communication styles and processes can improve school
performance.

A more in-depth study in cycle two schools could be conducted to explain the reasons
behind the significant differences between them and the other cvcles (cycle one and three) in the

perceptions of their school principals’ communication styles and processes.
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A study can be conducted to examine if participants' communication styles and their
experiences influence their judgment on principals’ communication styles and school
communication processes. This will provide more accurate results in any future study about this
topic.

The current study can be replicated in Al Ain with a focus on views of foreign teachers
and statt who do not speak Arabic to know their perceptions of their principals' communication
styles. This can provide other aspects that were not covered by the current study.

The current study can be replicated one more time in Al Ain if the results of school
performance evaluations are published by ADEC. This can provide more accurate results about
the relationship between principals' communication styles and school performance.

Finally, the current study can be replicated in other emirates in order to establish the

generalizability of the results.
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APPENDIX A

Statistic tables

Table |
Communication Processes at Schools

Item statements Mean  SD Median Mode

23 Grapevine communication is not wide spread among employees. 2.03 185 2.0000 2.00

25 Informal messages flows in all directions at school. 2414 1.03 2.00 2.00

13 The principal communicates to establish partnerships with other  2.66 I8N 3.00 2.00
institutions in the socicty.

1 My school uses traditional communication method like (memos.  2.71 1.12 3.00 3.00
newsletters, magazines, tormal meetings, and bulletin boards).

24 IFormal messages flow in all directions at school. 24138 942 3.00 3.00

14 The principal tollows up with partners to enhance learning at school. 2.83 919 3.00 3.00

12 The principal uses modern communication methods (like Email) with  2.88 1.08 3.00 4.00
parents.

20 The principal uses nonverbal messages cttectively (tone of voice.  2.90 948 3.00 3.00
body language. colors posters, graph. charts, maps. signs, and
signals).

21 I'he principal encourages a high level of participation in decision- 297 1.02 3.00 3.00
making.

16 The principal attends teachers’ team meetings regularly. 3.00 1.02 3.00 3.00

22 I'he principal visits teachers at class room regularly. 3.04 1.00 3.00 3.00

10 The principal persuade employees at school about the new changes  3.06 847 3.00 3.00
by showing them opportunities behind the change.

26 Different communication methods are wused in professional 3.10 813 3.00 3.00
development.

11 The principal uses traditional communication methods (like 3.12 937 3.00 3.00
meetings) with parents.

18 The principal accepts suggestions and ideas from teachers. 3.16 938 3.00 3.00

8 The principal uses ditferent communication methods (traditional.  3.26 748 3.00 3.00
modem) to articulate or discuss school objectives, policies and
procedures.

9 The principal uses different communication methods technologies in -~ 3.27 7155 3.00 3.00
communicating about new changes.

6 Communication among the teachers at school is webbed and 3.29 846 3.00 4.00
continuous.

2 My school uses modern communication technologies like (computer  3.32 894 3.00 4.00
messages, Emails, voice memos, video messages, and interactive
computer programs. school web site).

19 I'he principal clearly use Oral or written communication method with  3.33 .803 3.00 4.00
all employee and parents.

3 Interpersonal communication (face-to-face communication) is  3.38 RE) 3.00 4.00
widespread in my school.

17 The principal is keen to hold at least one public event per vear wwhere  3.38 851 4.00 4.00
all teachers, students and parents meet and communicate freely.

3 The principal uses an open door policy of communication; any  3.4] .880 4.00 4.00
teacher can stop by the ottice at any time and communicate with the
principal.

15 The principal encourages teachers’ team meetings regularly. 3.43 735 4.00 4.00

R I'he principal or a designated person sends circulars to all employees — 3.44 757 4.00 4.00
at school at the same time.

7 I'he principal uses meetings to articulate school vision and mission. gan () IR 4.00 4.00
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Table 3

Descriptive Statistics of Principals Communication Styles

Item # statements Mean  SD Median Mode
22 The principal behaves aggressively. Sl 916 0.00 0.00
21 The principal uses obscene language. .90 1.17 0.00 0.00
23 The principal does not control his/her anger. 98 1.16 1.00 0
24 The principal's bad teelings atfect his work. He/she is moody. 1.09 1.24 1.00 0
%S The principal can be at¥ected by tensions easily. 1.34 1.24 1.00 0
19 The principal uses threats to motivate teachers to achieve goals. 1.40 1.37 1.00 0.00
17 The principal act as a philosopher. 1.51 1.42 1.00 0.00
20 The principal uses deceptiveness to achieve goals. 1.67 1.63 1.00 0.00
9 The principal avoids criticizing teachers’ performance. 2.15 1.23 2.00 2.00
10 The presence of the principal broadcasts cheertul feelings among  2.73 1.17 3.00 4.00
teachers and statf.
) 'he principal’s messages are concise. 276 1.11 3.00 3.00
7 The principal acts efficiently, like a businessman. 277 el 3.00 3.00
18 The principal analvtically reflects on what happens at school. 2.79 1.07 3.00 3.00
15 The principal motivates people positively. 2.86 1.18 3.00 4.00
8 The principal is able to build triendly rapport with other people. 2.90 11§ 3.00 4.00
6 The principal’s messages are clear. 293 I 115 3.00 4.00
16 The principal engages with people. 298 1512 3.00 4.00
14 I'he principal shows histher admiration or gratitude tor teachers'  3.04 1.07 3.00 4.00
work.
13 The principal tries his/her best to make the school environment  3.13 1.06 3.00 4.00
comfortable for all.
I The principal talks with all people treely. 3.16 964 3.00 4.00
12 The principal supports people who need help. 3.16 1.02 3.00 4.00
4 The principal is spirited. 824 974 3.00 4.00
11 The principal is humble in his/her interactions with people. 330 99 4.00 4.00
3 I feel that the principal is certain about what he/she is saying. 3.30 921 4.00 4.00
2 The principal can clarify his/her ideas tluently. 3.42 .807 4.00 4.00

Note. Horizontal lines used to separate each group of items which have the same interpreting in the Likert scales.
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Table 4

Correlation benveen Communication Processes and School Performance

ltem# Communication processes Pearson Correlation (School Sig. (2-tailed)
performance)

21 The principal encourages a high level of .624 .000
participation in decision-making.

18 The principal accepts suggestions and ideas 619 000
from teachers.

10 The principal persuades employcees at school .605 .000
about changes by showing them
opportunities behind the change.

19 The principal clearly uses oral or written 558 .000
communication methods with all employees
and parents.

15 The principal encourages teachers™ team 550 .000
meetings regularly.

14 The principal tollows up with partners to 542 .000
enhance learning at school.

l6 The principal attends teachers’ team 542 .000
meetings regularly.

22 The principal visits teachers in classrooms 542 .000
regularly.

9 The principal uses difterent communication 540 .000
methods and technologies in communicating
about changes.

26 Different communication methods are used 528 .000
in professional development.

7 The principal uses meetings to articulate the 52 .000
school’s vision and mission.

6 Communication among teachers at the Si7 .000
school is wwebbed and continuous.

8 The principal uses different communication 505 .000
methods (traditional, modem) to articulate or
discuss school objectives, policies and
procedures.

5 The principal uses an open-door policy of 488 .000
communication; any teacher can stop by the
office at any time and communicate with the
principal.

17 The principal is keen to hold at least one 469 .000
public event per vear where all teachers.
students and parents meet and communicate
freely.

13 The principal communicates to establish 462 .000

partnerships with other institutions in the
society.
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Table 4 (Cont.)

Item# Communication processes Pearson Correlation (School Sig. (2-tailed)
performance)

4 The principal or a designated person sends 430 .000
messages to all employees in the school at
the same time.

3 Interpersonal communication (tace-to-face 382 000
communication) is widespread in my school.

o
(]

Grapevine communication is not widespread 370 .000
among employees.

12 The principal uses moderm communication 366 .000
methods (like email) with parents.

20 The principal uses nonverhal messages 364 .000
etfectively (voice, body language, colors
posters, graph. charts. maps, signs, and
signals).

)
w
O
Q

My school uses modern communication .000
technologies (computer messages. email,
voice memos, video messages. interactive

computer programs, school web site).

11 The principal uses traditional 239, .000
communication methods (like meetings)
with parents.

[

4 Formal messages tlow in all directions at 2 .000
school.

(]
wn

Informal messages flow in all directions at -015 .707
school.
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