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ABSTRACT

The purpose of this quantitative study was to investigate the extent to which the
characteristics of Professional Learning Communities were found in cvcle one schools in
Al-Ain from teachers' perspectives. The aim was also to investigate if there were
differences of participants’ responses based on demographic variables. Using the
Professional Learning Communities Assessment (PLCA) developed by Oliver. Hipp. and
Huttman (2003). the study answered the following specific questions: 1) To what extent
do the characteristics of PI.C exist in Al-Ain cycle one schools as perceived by teachers?:
2) Are there significant differences between teachers' perception in terms of age. years of
experience and qualification to the extent to which PLC characteristics are found in Al-
Ain cycle one schools?

Out of (1150) teachers in Al Ain cycle one schools (229) teachers were surveyed.
Data were analyzed using the Statistical Package for the Social Sciences program (SPS%).
descriptive statistics were used to answer the first question and three way ANOVA test
was used to answer the second question.

The main tinding of the study was that PLC characteristics and all of'its
dimensions existed to a high extent in Al- Ain cycle one schools as perceived by teachers
where the highest mean score (4.04) was for the dimension Supportive Conditions-
Relationships and the lowest mean score (3.68) was for the dimension Supportive
Conditions- Structures. Also it was found that the variables of age and years of
experience had no significant relation on the teachers perception of the existence of PLC
characteristics or on any of its dimensions in Al-Ain schools, while the variable teachers

qualification had a significant relation related to Shared Values and Vision. Shared



Personal Practice and Supportive Conditions- Relationship. where the means was higher

for the teachers with BA qualification than their peers of higher qualitication.
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CHAPTER 1

GENERAL FRAMEWORK

Educational reforms have become a necessity all over the world due to its
dominant impact on all fields of modern life. Thus. the best way to initiate and
commence the process of development and improvement has been the matter of
debate in different parts of the world.

Research had referred to the positive impact that PLCs has on both teachers
and students (Hord. 1997: Hughes & Kritsonis. 2007. Bolam. McMahon, Stoll.
'homas. & Wallace. 2005: Vescio. Ross. & Adams. 2008) and to the role it plays in
facilitating the changes education reform require and the school level improvements
(Harris & Jones. 2010: Edwards. 2012. Bolam et.al, 2005).

At the school level Harris & Jones (2010) argued that creating professional
learning communities at schools can lead to system level improvements. Edwards
(2012) & Bolam etat (2005) referred to PLC as facilitators of school change
processes through building school capacity: which was aligned with the results of
Tenuto. Cantield-Davis, & Joki (2012) study who conducted a study that explored the
eftects of giving teachers the opportunity to build capacity, lead and function within a
PLC in a culture that has a history of change resistance. The researchers concluded
from the results that although PLCs may not be the complete solution for school
reform. it actually can help to prepare schools for a sustainable systematic change:
when teachers are encouraged and empowered to lead. search constantly to improve
their practice and make the change and participate in the decision making process.
their level of change understanding would increase and team relationships and morale

would also develop.



Moreaver. PLCs provide sipportunities for teachers to work together: sharing
experiences and knowledge enables the less experienced teachers to grow
professionally through the help provided to them by more experienced colleagues.
knowledge sharing along with joint planning helped the teachers in reviewing the
curriculum and adapt it to suit their students’ needs. Sharing success. challenges and
failures built efficacy for all people involved in the PLC (Edwards. 2012).

PLC’s also proved to have an effect on teachers’ practices; when teachers
collaborate and learn continuously through PLCs they become more student centered
and more empowered which consequently aftect students’ learning positively (Vescio,
Ross. Adams. 2008).

PLCs had been referred to as key factor when it came to reform etforts to raise
students” achievement; meta-analysis of tive studies proved that the existence of
PLC’s at the school could improve students’ achievement (Lomos, Hotfman, &
Bosker. 2011). And Results of a study conducted by Hughes & Kritsonis (2007)
aimed to explore the etfects of protessional learning communities on students
achievement had proved that schools functioning as PLCs with statt working
collaboratively and learn collectively towards achieving students learning. increased
the scores of their students in standardized tests in Mathematics and Reading/English
Language Arts.

Al-Ain cycle one schools that form the focus of this research are under the
supervision of Abu Dhabi Education Council (ADEC). It was established in 2005 to
reform education in the Emirate of Abu Dhabi. Hence, according to Dr. Mugheer Al
Khaili, ADEC General Director there have been initiatives in the UAE in general and

the emirate of Abu Dhabi in particular; some of the schools have been aftiliated with



the Public Partnership Project (PPP) of global educational providers to reform the
education system and the educational leadership in the country (ADEC. 2010a).

In a period of economic development. Abu Dhabi has initiated a
comprehensive plan for economic diversification. The education system is involved in
this as it 15 one of the key pillars that wiuld enable the Emirate to reach the standards
of excellence it strives for in all fields. Abu Dhabi Education Council (ADEC) has
embarked on a complete transtormation of the education system through al 0 year
strategic plan from 2009-2018. The aim is to create quality education based on world-
class standards and expertise (ADEC. 2010b).

This aim requires more focus on school leadership to enable students reach
their tull potential to compete in the global market (ADEC. 2010b). This statement
makes it very clear why educational reforms have become very important to push the
UAE education system forward.

In addition, ADEC s mission, according to the ofticial website is to "produce
world-class learners who embody a strong sense of culture and heritage and are
prepared to meet global challenges". ADEC's vision is to be "Recognized as a world
class education system that supports all learners in reaching their tull potential to
compete in the global market".

The council's vision and mission obviously reflects the significant need for

creating professional learning communities in the UAE schools. So the council has



been striving to raise the standards ot the local principal who can lead the process of
change and improvements. leading the process of teaching and learning. the
curriculum. the organization and the people in the school (ADEC. 2009). Moreover.
the school time has been extended to provide the needed professional development for
teachers at the end of the day. There are professional development programs for
principals and vice principals: participation in that will enable them to lead the change
and move the schools to achieve ADEC's vision.

Ilowever. the students' achievement has not reached the expected high
standards despite all the eftorts and funding for improvement. Hence. Abu-Dhabi
Educational Council started to plan of creating school cultures and eftective rich
environment through the professional learning communities. Al Khaili (ADEC.
2010a) added that ADEC’s 10-year strategic plan will provide Abu Dhabi schools and
students with world-class facilities. and maintenance. in order to have student-centred
learning environment. Mow some schools are no longer traditional classrooms: where
the teacher is the only source of knowledge. But rather they are professional learning
communities where social. educational and sports activities are organized to benefit
all the students. by all levels and their families. in addition to the wider community. In
fact. the UAE has started attempts to change schools into professional learning

communities.



However. there are still many attempts tis move the L/AE schools from the
traditional undemocratic leadership that puts all the decisions and actions in the hand
of the principal into a leadership shared by the school members. In the traditional
schools many teachers prefer isolation rather than the engagement and the
collaboration between them and their colleagues. Whereas. recent researches showed
that the bureaucratic organization of schools can be transtormed into a culture of
collegial and collaborative work to sustain the structure of professional learning
communities (DuFour & Eaker. 1998) and to have better educational outcomes.

Darling-Hammond argues that “Schools are now expected not only to ofter
education. but to ensure learning™ (1996. p. 5). He continues to state that schools
expect the high-quality learning at that. Several studies in the world showed that there
is an increasing consensus that professional learning communities play a key role in
building individuals' and school capacities for continuous and sustainable learning in
a world that changes rapidly (5toll and Louis. 2007). Sergiovanni (1996) clarified that
the school must become a culture where teachers are involved in a community of

learning, caring. and inquiring in order to achieve the school goals.
Purpose of the study

This study aimed to investigate the teachers' perspective of the

characteristics of professional learning communities (PLC) that are found in cycle one
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schools in the United Arab Emirates. The study concentrated on schools in Al Ain to

represent the other educational zones in the [TAF
Significance of the Study

It has been noticed so far that little research has been carried out locally on
teachers' perspective of the characteristics of the PLC. It is hoped that a study such
as the current might reveal some facts associated with the school leadership programs
implemented in LIAE public secondary schools. All stakeholders including
administrators. parents, students and teachers could receive benetit from the tindings
and recommendations of this study regarding various issues. For instance. decision
makers might develop new criteria of evaluating and recruiting principals. or
strategies used to improve education. Also. the findings could assist in designing
professional development programs to meet the varied needs of principals and other
stakeholders.

In addition. school principals might get clearer ideas about the characteristics
of the PLC that are found in their schools and the other needed ones so as to
emphasize on them. Also it's hoped that this study would benefit teachers and parents
since it sheds the light on their strengths, identity and overcome their weaknesses. In
addition. they could promote their advantages and strengths and overcome their

weaknesses, by measuring the PLC characteristics in these schools. Finally. such



study would be of great importance that could be used to reform education system by

using PLL which has been prioved to be fruitful in the 1/SA and other countries.

Limitations of the Study

The limitations of this study can be summarized as follows: this study was
implemented on a sample ot participants in Al-Ain cycle one schools. In addition. it
was carried out in the school years 2011-2012. Thus, the study is limited only to some

schools in Al-Ain city in the LIAE and in one academic year.

Statement of the problem

Evidence tfrom educational research has shown the positive effect PLC has on
both teaching and learning. When teachers are working as a learning community they
don’t feel isolated. Instead they share school’s values and objectives, which create
commitment towards achieving those objectives. And they in turn share the
responsibility of students’ learning and development by working in collaboration to
reach to the best classroom teaching practices and enhance understanding of content
and teachers’ roles (Hord. 1997), which obviously leads to higher students
achievement and progress in schools having an eftective PLC (Bolam, etal (2005);
DuFour, 2011; Louis & Marks. 1998). Correspondingly PLCs have been referred to as
a key factor when it comes to the challenges associated with educational reform that
require a quick raise in students achievement (Annenberg Institute for School Reform,
2004: Fullan. 2001).

Educational reform in Abu Dhabi started in 2005, the Abu Dhabi
Education Council (ADEC) was established to develop education and raise students’

achievement to international levels, in response to the assessment data in that year



which referred to fundamental problems i schools: most of the students were
performing one or two years below their grade level. most graduates were not well
prepared to enter higher education and 70% af the schools had low performing
principals and teachers with limited English (ADEC. 2009): data also showed that
there was deficiencies in the education system such as the curricula. ineffective
teaching methods, inappropriate assessment methods. little use of ICT. poor libraries
and learning support. ineffective school culture. poor facilities, low in
professionalism. ineffective school svstem and inadequate budgets (Macpherson.
Kachelhotter.& El Memr, 2007).

In 2008 ADEC continued the reform and introduced the Mew School
Model as a key initiative in the Education Strategic Plan. this model calls for creating
a collaborative environment between Arabic-medium and English-medium teachers to
raise the students levels to international levels. and developing strong Arabic and
English literacy and numeracy. critical thinking. problem solving and creativity.
which puts more emphasis on the necessity of creating PLC inside the schools to be
able to respond to the requirement of the educational reform and make the change and
improvements possible (ADEC, 2011).

Evidence showed that principals are a crucial component for the formation
of an environment that supports Professional Learning Communities (Louis and
Kruse. 1995; Sackney and Walker, 2006; Sharpe and Voulalas. 2005). which is
referred to in ADEC’s School Leadership Handbook through giving school leaders
the responsibility of ensuring the creation of an environment that supports
collaboration. positive partnership between teachers, sate, encouraging environment
in which students can learn and a continuous professional development for the staft

(ADEC. 2011)



However there is little research in the L'AE (Al-Taneiji. 2009) that shows
the extent to which the schools are implementing the characteristics of PLC. and
whether school principals are doing their role as facilitators and supporters in these

PL.Gs.

Research Questions

The aim of this study is investigate the extent to which the characteristics of
professional learning communities are found in primary schools in the UAE. This
study tried to tackle two main research questions:

I. To what extent do the characteristics of PLC exist in Al-Ain cycle one schools as
perceived by teachers?

2. Are there significant differences between teachers' perception in terms of age,
years of experience and qualification to the extent to which PLC characteristics are

found in Al-Ain cycle one schools?

Organization of the study

This research study is divided into five chapters: the first chapter
discussed issues including the importance of PLCs, a briet background about the UAE
education system and educational reforms. the statement of the problem. the purpose
of the study. the signiticance of the study and limitation of the study and the detfinition
of terms.

The second chapter talks about professional learning communities' definition.

elements and dimensions of PL.Cs. It also displays related studies that support PLCs.



I'he third chapter is methodology and it included the research design.

instruments. validity and reliability. population and sample. procedures and the ethical

considerations.

The ftourth chapter included a summary of the main points of the study. the
findings and the discussion. Finally. the fifth chapter provided the summary,

conclusion and the recommendations.
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CHAPTER 2
Literature Review

I'he main purpose of this chapter is to review PLL in theoretical perspective
and the studies that tackle the educational issues related to professional learning
communities. /& study of the literature related to the impact of professional learning
communities has been very beneficial to this research study and provides some useful
insights which helped to illuminate the issues discussed in this study. Moreover. this
chapter will talk abiout professional learning communities' definition. elements and
dimensions.

Professional Learning Communities Definition

Professional learning communities (PLL") are defined as an ongoing process in
which teachers and administrators learn and work collaboratively to enhance their
professionalism to benetit students' learning (Hord. 1997).

Peter Senge (1990) defined learning organizations as the organizations where
people continually expand their learning to create the results they really desire, where
new ways of thinking are nurtured. and where collective aspiration is set free. So, this
definition has some similarity with PLCs. Senge (1990) referred to it as a learning
organization because all the members of the organization are continuing their learning
and growing their capacity continuously to enhance their productivity and improve
their performance. Hence. they aim to achieve one major goal that is improving
students' learning.

Senge also added that such organizations exhibit five main characteristics;
systems’ thinking, personal mastery, mental models. a shared vision. and collective
learning (Senge, 1990). PLC therefore. is an ongoing process to establish a culture

that develops leadership in all the levels focusing on building and sustaining school

11



improvement efforts. Those levels include all the stakeholders: teachers.
administrators. parents and support staft (Bolam et al.. 2005: Huffman. 2000). Bryk.
Camburn. and Louis (1999) stated that in professianal leaming communities the
interaction among school members is frequent and their actions are governed by
shared norms. ethics and values to improve students' learning.

DuFour. et.al (2006) indicated that a PLC is viewed as a group of educators
committed to working collaboratively in an ongoing process of collective inquiry:
they also conducted action researches in order to achieve better results for the students
they serve. Therefore. PLL is operated under the assumption that the key to improve
the learning of the students and the teachers is through a continuous and a collective
learning of the all.

Astuto as cited in Leo and Cowan (2000) viewed PLC as the whole members
seek and share leaming to practice what they learnt: their goal is to enhance their
effectiveness in order to improve students' outcomes. This community therefore. is
called a community of continuous inquiry and improvement. There are a lot of
research studies that advocate changing the schools into professional learning
communities in order to enhance learning and achieve the students’ progress.

Hord and Sommers (2008) said that “While there has been much talk about
the importance of PLCs. little attention has been given to the research studies that

have investigated what it is and what outcomes it can produce™ (p. 8).

Effective Professional Learning Communities: Elements &

Dimensions

PLC is a process where educators work continuously together and engage in
collective inquiry collaboratively directed towards a common goal of better students’

learning and outcomes (DuFour. Eaker, & Many, 2006); this definition indicates that

12



w hat teachers and colleagues do outside the classroom would aftect their own
learning and development in addition to what they do inside their classrooms and
consequently their students learning (Stoll. 2010).

Based on the previous definition Dufour. et.al (2006) listed six main elements for

the achievement of a PLL which where the following:

- Focus on learning rather than teaching

2- [ ollaborate to achieve a common goal which is learning for all.

3- Employ collective inquiry to develop shared knowledge and new skills.

4- Transform vision into actions and believe in learning by doing.

5- Improves continuously through keep on searching for new and better methods
to achieve goals.

6- Results directed and continuous measure of improvements.

Hipp & Huftman (2003) put PLC characteristics into five main dimensions
that were the base of the PLC Assessment instrument used by many researchers after
and in the current study and they were:

e Shared and Supportive Leadership: which included all the practices done
mainly be the principal and deal with encouraging leadership among statt,
sharing responsibility and authority. and involving staft in decision making.

e Shared Values and Vision: included the practices which show whether the
school team has shared values. norms and vision that guide their teaching and
learning, and focus on students.

e Collective Learming and Application: referred to the way teachers collaborate
in solving problems, search for knowledge and share and apply learned

knowledge



o Shared Per=onal Practice: which is achieved if the teachers at the school are
provided with opportunities to observe each other. provide feedback and share
and analyvze work related to student learning.

e Supportive Conditions: this dimension includes two parts. collegial
relationships and structure: collegial relationships include the existence of
caring and trusting relationships that encourage the openness and risk taking.
structure conditions include providing the facilities and resources needed for
PLC.

Hence. professional learning communities can be achieved by integrating its
dimensions “shared leadership. shared vision. collective learning. supportive
conditions. and shared personal practices™ into the school practices; Huffman (2003)
thought that shared vision forms the base for the student success and the school
improvement, as it is a key step in an eftective leading of schools.

Results of Harris & Jones (2010) study in Wales highlighted the importance of
empowering teachers and shared leadership in creating professional learning
communities, they stated that “Distributed leadership provides the infrastructure that
holds the community together. as it is the collective work of educators, at multiple
levels who are leading innovative work that creates and sustains successtul
professional learning communities™ (Harris & Jones. 2010, p. 174).

They also referred to some conditions that need to be effectively available in order to
reach to successful PLCs at the schools: it included trusting and collegial relationships
among staff. shared leadership and decision making, ownership of effective
pedagogical skills and emphasis on students learning outcomes.

Schein (1996) identified elements of a learning culture to be achieved in an

organization which included concemn of all involved parties, belief that people can and

14



will learn. they also can take the initiative to change their environment. provide time
for learning. commitment to having extensive communication and think in a
systematic way and increasing interdependence ti enhance team work.

=cribner. { ockrell. Cockrell. & %alentine (1999) have concluded some
conditions that influence the existence of PLCs at the schools through atfecting its
implementation in the 51P which were: principal leadership style and their actions that
support or impede PLC at the schools. stories and past events that are passed and
preserved overtime, the way resources like time. funding, and personnel are managed
and allocated and the organization of teachers’ work and time.

Research referred to the key role of the principal in creating and maintaining
PLC at the schools; results of Kilbane (2009) collective case study of tfour schools that
went through four year ot school reform process. referred to the key role of principals
in maintaining professional learning communities at schools due to the power of
decision making they possess: they determine the way time and resources are used
which directly attects the collaborative structures; also the leaders actions and the way
they support the relationships and the positive environment at the school can strongly
contribute to building and sustaining professional learning communities.

Principals also aftect the PLCs at the schools as they are responsible of
assigning time for teachers to interact, meet, and arranging collaboration and
professional development opportunities for them (Wahlstrom & Louis, 2008).
Eftective PLCs require a leader who engages the statt in the decision making process
and shares leadership. shared vision among staff. collective learning and application.
opportunities for peers to observe and give feedback to each other and supportive

physical and relational conditions (Hord. 1997).
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Research referred ta the key role of the principal in creating and maintaining
PLL at the schools: results of Kilbane (2009) collective case study of four schools that
went through four vear of schisal reform process. referred to the key role of principals
in maintaining protessional learning communities at schools due to the power of
decision making they possess: they determine the way time and resources are used
which directly affects the collaborative structures: also the leaders actions and the way
they support the relationships and the positive environment at the school can strongly
contribute to building and sustaining professional learning communities.

Principals also affect the PLCs at the schools as they are responsible of
assigning time for teachers to interact. meet. and arranging collaboration and
professional development opportunities for them (Wahlstrom & Louis. 2008).
Eftective PLL s require a leader who engages the staff in the decision making process
and shares leadership. shared vision among staft. collective learning and application.
opportunities for peers to observe and give feedback to each other and supportive
physical and relational conditions (Hord, 1997).

The school principal is one of the most important pillars in the school. The
role is viewed as the facilitator, the leader and the organizer of the PLC. who share the
leadership with the school members. According to Sparks (2002) and Speck (1999)
the school principals have to be leaders for students learning because they facilitate
learning for the learners and they should set a role model as the best learner. In
addition. they develop the mindset of the school members through distributing
leadership.

Eaker. DuFour. and DuFour (2002) offered the following description of
leadership in a PLC by stating, "Administrators hold important leadership positions,

but in a professional learning community the view of leadership is extended to include
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teachers™ (p. 23). Speck (1999) viewed the principal as an educator, leader. manager
and inner person. %, leadership is the key factor in transforming schools into PLCs
(Sharpe and ¥oulalas, 200%). Therefore. the principal's role is crucial because the role
works with all stakeholders to achieve the school vision and tries to remove all
barriers that hinder students, staft and teachers from learning. In addition. the
principal encourages innovation and evaluates the change continususly (Buckler.
1998).

Prestine (1993) claritied the principal's role in PLL as the willingness to share
authority and the capacity tis facilitate the work of the statt and teachers. in addition.
to their ability to participate without dominating.

Sackney and Walker (2006) claimed that the principals in PLC had several
tasks and many roles to play. They explained that principals share vision. mission.
core values and purpose. create a culture based on learning and encouraging learning
at all levels and are considered top learners who model the relevance and importance
of learning.

Lucianne Carmichael (1982) the first resident principal at the Harvard
L'niversity Principal Center and a principal who nurtured a PLC in her own school
discussed the role of the principals in which the statf viewed themselves as all wise
and all competent; and could admit that they benetfited from the professional
development to increase students” learning. In addition. they reciognized the statt
dynamic role in decision making and taking. Carmichael added that when the
principal was dominant. it became difticult for the staff to exchange views and ideas
about school issues.

Moreover. when principals keep investigating. asking questions. looking for

better solutions, they are in continuous learning. They are able to develop a culture
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which encourages collaboration. trust and shared responsibility. Furthermore. they
support the culture with rich environment that enhances learning. by using resources
like technology and different aids. Rusenholtz (1989) found that the teachers who felt
supported by a principal in their learning. their teaching tended to be more committed.
and eftective in their work than those who did not receive confirmation and support.
He added "support by means of teacher network. cooperation among colleagues and
expanded professional roles increased teacher efficacy in meeting student' needs"
(p.1). This of course reflected oin students to becisme mare likely to stay in the
profession and be willing to adopt new classroom strategies.

Bovd (1992) Louis and Kruse (1995) claimed there is a need to avail all the
physical and structural conditions including the school building. environment and
tacilities. Also highly qualified people need to be selected to ensure the effectiveness
and productivity of PLL'.

Louis and Kruse (1995) set the following structural factors that support PLC:
time to meet and talk. small school size and physical proximity of the statf to one
another. interdependent teaching roles, well-developed communication structures.
school autonomy and teacher empowerment. On the other hand the principal gives
the teachers and the staft the opportunity to create school teams based on the school
objectives and goals.

Fullan (2001) added that school principals have certain features: they had
moral purpose and know how to change and lead the change. Moreover. they were
successful in relationships and in creating and sharing knowledge. All of this of
course, needed coherent work which didn't happen randomly. Those principals
encouraged learners. teachers and statt to exchange and look for knowledge. They as

well provided the opportunity for teachers to communicate and exchange values.
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beliefs. information. and assumptions by ongoing dialogue and continuous
communication formally and informally: to explore and generate ideas together and
reflect about and on the best practices. The teacher could also work collaboratively in
the light of shared beliefs and new information: and to initiate actions that come out
of these new mutual understandings. This cooperation ensured that leaming is a
Journey (Aubrey and Cohen. 1995). In which they accompanied the students. the staff
and the teachers in it and that was important for the human development and growth
(Sackney and Walker. 2006). [.cithwood as cited in Mohabir (2009) identitied four
different ways that principals see their roles: (a) manager; (b) interpersonal relations
or climate focus; (c) program focus: and (d) student development focus.

On the other hand eftective school leaders manage contflicts that arise within
PI.Cs by some ways: (1) encouraging discussions to listen to difterent views and
opinions. (2) reinforcing community values and effectiveness (Louis and Kruse.
1995).

Speck (1999) added that the principal should be aware of the school culture,
the established values and norms; a culture that provided opportunities for
collaboration supports risk-taking and respect was essential to create intellectual
curiosity and growth. Supervisory policies should link professional development and
improvement in curriculum and instruction. The principal should ensure that teachers
share their practices and were rewarded for their distinguished eftforts. Resources and
ICT should be provided for training. practice, coaching feedback, and collaboration.
A principal should review the budget periodically in order to find ways to provide
resources.

Speck and Knipe (200 1) mentioned that the principal should establish a

collaborative culture in which there was professional networking where teachers
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learned tfrom each other and they should be learners themselves. In addition. they
include the parents in the learning. Whereas. Leithwood (1994) noticed three features
of successful leaders in P1.C: (a) setting directions for stakeholders through setting the
vision, goals and norms. (b) understanding the school culture and working to improve
it. (¢) developing the school members through providing support and being a good
model for them.

Studies Support Professional Learning Communities

Studies on professional learning communities have illustrated successtul
results in affecting student learning (Belenardo. 2001: DuFour & Eaker. 1998).

In 2008 two high schools in USA decided to adopt the essential
characteristics of PL.C in order to overcome the barriers that hinder the students from
reaching high standards. The two schools had increased students' performance and
achieved higher results. These schools applied three of the PL.C characteristics. Which
were: (a) creating a collaborative teacher environment, (b) building the learning
capacity of the individuals in the school. (c) focusing on students' results. They also
exerted great efforts to implement some main characteristics of PLC as follows; there
were no more teachers' isolation since they believed that the more teachers interacted
and collaborated, the more they learned from each other. Hence these collaboration
and cooperation would impact on students’ results and learning as well (Kanold.
Toncheft. & Douglas. 2008).

In other words. there is a shift from individualism that existed in traditional
schools into a collaborative. interactive culture. The teachers in this culture observed
each other and retlected on. for and in the action all the time. Moreover, they were

granted the chance to make a change under the supervision of the principal. In
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addition. their focus in the school is on what is good for the learners. as the teachers
would support learning for all students and not just for the students they are teaching.

Another point tackled there was school focus on building learning capacity.

I'herefore. students' learning would not improve unless teachers stay on continuous
learning. Also. they would focus on the areas that great effects on improving the
student” learning. In addition. more concentration has to be paid on students’ results:
which indicate the effectiveness of the instructions. By this teachers can adopt their
teaching strategies.

Whitford. and Fisher (as cited in Vescio. Ross and Adams. 2006) in their
study “Lucent Learning Communities™ discussed collective case studies: one of these
case studies is a story of 15 schools from difterent regions in USA that came up with
some findings: the major factors of the success of PLC depended upon the skills of
the statt and the teachers. and the principal played a central role in creating a culture
of trust. collaboration and collective learning.

Vescio et. al (2006) conducted a three years study with a collaboration
between a large urban school and a university to find out the eftects of teachers
professional development on fostering students’ learning and enhancing their
progress in urban schools and literacy acquisition. The sample included 300 students
and 12 teachers. The researchers carried out a qualitative approach through
interviews. field notes. conversations, students™ achievements on Stanford test. This
study opened the door for discussions that helped the teachers to understand the
culture of the teaching context. It also emphasized that teacher’s professional
development lead to improve students' learning and there was strong correlation

between the teacher’s improvement and student’s learning.
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Bryk and Camburn (1999) implemented a research study in Elementary
Schools in Chicago. The study focus was on school members’ behaviors.
organizational factors and compositional factors. They came up with some findings:
that teachers who spent a lot of time collaborating about students' issues had more
positive reflection on PLC than the ones who did not. Moreover. the schools that have
less than 350 students were more likely to achieve PLC than schools with large
numbers. Other thing. trust or confidence was one of the strongest elements that
facilitated achieving PLC.

Al-Taneiji (2009) carried out a study in the United Arab Emirates to find out
whether the characteristics of PLC existed in UAE schools or not and the factors that
impeded the development of PLC. Using a mixed method approach to collect the data
15 elementary and secondary schools were surveyed and eighteen teachers were
interviewed. The researcher concluded that only two characteristics of PLC existed in
the schools whereas the other four factors didn"t. These two characteristics included
supportive and shared leadership. and supportive conditions - structure. Al-Taneiji
(2009) stated the non existed ones are shared values and vision, collective learning,
shared personal practice and supportive relationships. In addition, teachers who were
interviewed revealed that they didn’t participate in setting the school vision because
the schools didn't have clear programs or plans to implement PLC well. So, this study
recommended that PLC needed to be developed in our schools through clear well
prepared plans and strategies.

Other important leadership behaviors that were referred to as needed in PLC
are giving supportive and collegial teams. sharing the vision and keeping it alive
through different times. The tindings indicated in Al-Taneiji (2009) that the

respondents didn't have clear picture about PLC although they were implementing
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some of PLC actions. Moreover. it identified that the leaders were the main factor to
obtain PLC and retlect positive effective environment. Also identified that the schools
lacked some elements of PLL. like time. support from the staft and parents. which
was the main barrier to the implementation of PLC (Al-Taneiji. 2009).

In a study carried out by Sackney and Walker in 2006 entitled “Canadian
Perspectives on Beginning Principals: Their Role in Building Capacity for Learning
Communities™. The researchers explored how principals started responding to
capacity building so as to create effective PL.C and what is needed from them. Making
use of previous related studies on how new principals responded in such cultures.
Then they came up with some conclusions that the district should hire principals who
were mindful of the school culture and able to keep interaction with all stakeholders
to build a culture of continuous and collective inquiry. In order to achieve this they
have to focus first on building individual efticacy and then collective efticacy. In
addition. they have to be aware of setting the school structures and strategies in place
that the learners will be able to transtorm them into action which will help to create
PLC.

Sharpe and Voulalas (2005) conducted a study that aimed to reveal the
obstacles and processes of creating professional learning communities. They wanted
to tigure out the barriers of creating professional learning communities and how
principals converted their schools into PLC to overcome these barriers. The
researchers carried out an interview with some school principals in Australia. The
respondents believed that the most important characteristic for the success of PLC is
the ability of the leaders to maintain protessional awareness and to be exemplary

learners themselves.
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In a study that lasted 34 months and included 393 schools from different levels
and 16 case studies that aimed to evaluate the effectiveness of PLCs. Bolam et.al
(2005) found that the presence of PLC characteristics schools have positive impact on
students attendance. learning. and outcomes it also had a positive effect on teachers
morale and collective learning.

Hord (1997) summarized the positive eftects that PLCs have on both teachers
and students: based on a comprehensive literature review he found that PLCs resulted
in reducing teachers feelings of isolation, raising attendance level. morale. content
understanding. satisfaction and commitment to achieve school goals. sharing
responsibility of student learning. and acceptance and willingness to undertake
changes and adaptation to teaching. He also found that PLCs increased students’
academic achievements and attendance levels. decreased dropout rates.

Summary of Research findings

Fullan (1993) found out that the ability of the organization to change depends
on many reasons like the training of the teachers and how decision makers deal with
the education. DuFour and Eaker (1998) suggest that ability to deal with the education
system as a learning organization rather than as an industrial model determines the
effectiveness of our schools. The schools that have passion for learning and
enthusiasm for learning are effective organizations (Covey, 1996). Senge (1990)
identifies the successful organization as the one that fosters collegial learning and
collaborative work. Hence. this is a big challenge for the educators to create a PLC
that melds itself into a learning organization.

According to (Dufour & Eaker. 1998; Mulford & Silins. 2003; Senge. 1990)
both a learning organization and a professional learning community have similar

characteristics.
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Learning communities are rich educational environments where evervone
learns (Barth. 2001: Speck. 1999). The studies showed that PLC concept provides a
viable process for improving schools and student achievement (Mohabir. 2009).
[.ecadership practices that promote organizational learning in schools are related to
student outcomes: contributes to organizational learning which influence teaching and
learning (Mulford & Silins .2003).

In PLC the principal distribute leadership and share decisions and have an
eftective role in the school community. They move trom the bureaucratic leadership
into distributing leadership to include all stakeholders in decision making. Those
leadership create a culture according to Collins. 2001 of "Simultaneous loose and
tight leadership” in which they encourage creativity and at the same time with
priorities that have to be honored. They can create a culture of discipline and ethnic
relationships.

To sum up ideas discussed in this chapter, the characteristics of PLC in general

can be stated as follows;
Shared belief's. values and vision.
Shared and supportive leadership.
Collective learning and its applications
Supportive conditions including recourses and school building
Shared personal practices.

Positive relationships based on mutual regard. respect and caring.

Interaction in PLCs is done in an open and porous way.

Moving from culture of isolation to culture of collegiality.

Initiating and believing in change and working for that is still there.
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Focusing on continuous improvement. examining goals and keeping updated with
the new changes at all levels confirm the roots ot PLCs culture.

Maintaining focus keeps everyone in PLC moving in the right direction.
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CHAPTER 3
RESEARCH METHODOLOGY
Overview
The aim of this study is to explore the extent to which the characteristics of
professional learning are found in cycle one schools in Al-Ain: this chapter sheds the
light on the main research tframework. First. it includes brief clarification of the
research strategy and the conducted approach. Then, it describes the study design.
population and sample selection. instrument used including validity. creditability

tfinally research procedures. data analysis and ethical consideration is discussed.

Settings

This study investigated the extent to which the characteristics of PLC are
found in cycle one schools in Al-Ain. a big city in the Emirate of Abu Dhabi, in the
United Arab Emirates. The researcher decided to carry out the studies in Al-Ain, since
the area of the study is convenient to the researcher’s residence. Moreover. the
researcher chose this cycle due to it pivotal impact on the learner's progress.
According to Al Ain Educational Zone which runs ADEC operations in Al Ain, the
total population is 1150 teachers working in 27 cycle one schools. Furthermore. there
are global education providers in the schools to enhance the quality of teaching and

learning and the quality of the schools leadership.
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Research Design

I'he research design used in this research is a quantitative method that
mainly depends on numerical data collection and descriptive analysis obtained from
participants by a questionnaire. The questionnaire has proved to be a useful tool when
collecting data. in order to test hypothesis or to explore people’s opinion towards
certain topic or issue (Gay and Airasian, 2003). The researcher analyzed the data
statistically using the Statistical Package ot Social Science (SPSS) which is

commonly used in the educational research.

Research instrument

Protessional Learning Communities Assessment (PLCA) developed by Oliver,
Hipp. and Huftman (2003) was used to measure teachers' perception about the
existence of Professional Learning Community characteristics in their schools,

instrument used is shown in Appendix (A).

The instrument consisted mainly of two parts; the first part of the
questionnaire included cover letter and personal information that mainly included the
participants’ years of experience. age and qualifications. It also included some

information needed to answer the questionnaire.
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The second part is the (PLCA) statements designed in a 5 Likert scale (Always. Otten.
Sometimes. Rarely, Mever). consisted of (45) statements distributed into six main
dimensions as follows:

1- Shared and supportive leadership (10 Questionsj

2- Bhared values and vision (8 Questions)

3- Collective learning and application (8 Questions)

4- Shared personal practice (6 Questions)

5- Supportive conditions — Relationship (4 Questions)

6- Supportive conditions — Structure (9 Questions)

Validity and reliability

Erlandson, Harris. Skipper and Allen (1993) clarified that the research is
valued and approved by its validity and credibility. The credibility can make readers
believe that the tindings and the results are accurate. As for the reliability of the
results. it is important to implement a reliability test on the used variables, as Cohen et
al. (2007) indicated that reliability signities to the consistency ot a measure of a
phenomenon or a concept.

Oliver. Hipp and Huttman (2003) tested the PLC assessment reliability using
Cronbach Alpha Coefticient. and it ranged from 0.83 to 0.93. The researcher also
measured the Arabic language version of the instrument using Cronbach Alpha
Coetticient and it also had high levels of reliability coefticient that ranged from 0.86

to 0.94.
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According to Cohen et el. (2007). a result above 0.7 is considered to be
efficient and indicates an acceptable level of internal reliability. Also a panel of
experts in the field of PLC contributed in ensuring the validity of the instrument.
Permission for using the instrument for the current research was taken from the
Authors. as shown in Appendix (C)

Population and Sample:

According to statistics of Al Ain Educational Zone which runs ADEC
operations in Al Ain . the total population is 1150 teachers working in 27 cycle one
schools. A convenience sampling technique was used. where 10 governmental
elementary schools which were near the researcher living. 25 surveys were distributed
by the researcher for each school. (235) surveys out of the (250) were returned. 6 of
them were excluded as they were not answered completely. so the final sample
consisted ot (229) participant which is 20% ot the total population: and table (1)
shows demographic characteristics of the respondents according to the study
variables. In addition, the researcher tried to find out the characteristics of the total
population according to age. qualification and experience by reaching ADEC oftices

in Al-Ain but couldn't find any information.

Table (1):
Demographic Data

Variable Response Frequency Percent
younger than 35 106 46.3
35-44 84 36.7
Age
45 and older 39 17
Total 229 100
less than or equal 6 years 72 31.4
. ‘ 7-14 years 2 48.9
Years of Experience
15 years and more 45 19.7
Total 229 100
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Fabie (1} (Cantimedi

Variable F-ir:-;]'mT Frequency Percent
BA 174 76
Qualification Higher than BA 55 2
Tutal 229 100

Procedures

I'he researcher followed the following procedures in conducting the research:
Reviewed the related research: masters and doctoral dissertations as well as ADEC
professional standards for teachers and principals.

Sought permission of using PLC assessment instrument from the Authors. as shown

in Appendix (C).

Sought permission from UAE University to facilitate the researcher's task in

collecting the data. as shown in Appendix (D).

Translated the instrument into Arabic and retranslate it into English to check it the
meaning was maintained. then the Arabic version was distributed to be reviewed by 5
professional members in the society, and 9 members of the teaching statf in the
college of education at UAE University in order to ensure participants’ full

understanding of its contents for accurate responses, translated instrument is shown in

Appendix (B).

Received a letter of consent from ADEC to conduct the study at Al-Ain schools as the
research department usually reviews any questionnaire or research instrument to
ensure that such things would not cause any inappropriate impact on students or the
tield. and an ofticial letter shown in Appendix (E) was sent to all schools by ADEC to

facilitate the researcher task.
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Distributed a sample ot the questionnaire as part of a pilot to the school administrators

and teachers to make sure it is clear and understandable.

Distributed the survey aming the sample schools. and collected it back in two davs.

I:ntered and analysed the collected data using Statistical Package for the Social

Sciences SPSS
Data Analysis

The data obtained from teachers questionnaires were analyzed throughout
descriptive statistics and the data were entered to (SPSS 19.00) Statistical Package for
the Social Sciences. The maximum mean score for each area was 5 (Always) and the
minimum | (never).

To answer the first question mean ranges were used as follows:
Mean range between (3.67-5): PLC characteristic existed to a high extent.
Mean range between (2.33-3.66): PLC characteristic existed to a medium extent.
Mean range between (1-2.33): PLC characteristic existed to a low extent.
The second question of the study was answered using the three way analysis of
variance (ANOVA) to determine whether there are any signiticant ditterences

between the means of the participants’™ answers.

Ethical Consideration:

The use of anonymity to ensure contidentiality and to prevent any kind of

privacy invasion was adopted by the researcher. Thus, participants’ names were
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optional and they were given numbers to use in the study so as not to make their
performance public to prevent any kind of harmful feelings some of them might feel.
In addition. all participants were asked to join this study willingly and voluntarily
without any kind of torce to prevent any kind ot abuse. The participants were told by
the researchers that they had the right to withdraw from completing the questionnaire

at any time they wish.

Summary

In summary a quantitative method was adopted to achieve the objectives of
this research study. The research tfocused on the questionnaire method to collect
quantitative data. the next chapter will discuss the analysis and findings of data

collected to be supported by the reviewed literature in Chapter 2.
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CHAPTER 4
FINDINGS AND DISCLUSSION

l'his research focuses on investigating the teachers' perspective regarding the
charactenistics of PLL in the public schools sphere in the United Arab Emirates. The
study 1s implemented in the female elementary schools in Al Ain as a sample that
reflects the population of other educational zones in the LIAE. Two questions are the
tocus of the research: first. it finds out the teachers' perceptions of the main
characteristics of PLC: second, it measures the significant difterences between
teachers perceptions atfected by their age. experience and qualitication. This chapter
presents the results gathered from the research instrument mentioned in the previous
chapter. This chapter is organized based upon findings that address the two research
questions in the study
Analysis of Research Questions:

The first research question: To what extent do the characteristics ot PLC exist
in Al- Ain cycle one schools as perceived by teachers?
To answer the question, the researcher first used descriptive statistics on all of the
PLL characteristics identified in the instrument for all dimensions together and ranked
them according to their mean scores as shown in table (2), then the means where
shown tor each of the dimension separately as shown in the tables (3).(4).(5).(6).(7)

and (8).
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) N =

Iable (2):
Means and standard deviations of teachers responses about the extent 1o which PLC
characieristics exist in their schools in descending order

Statement

L aring relationships exist among statf and students
that are built on trust and respect.

{¥pportunities exist for statf to observe peers and
offer encouragement.

school statt is committed to programs that enhance
learning.

The statt informally shares ideas and suggestinns
for improving student learning.

The staft plans and wisrks together to search for
silutions to address diverse student needs.

A culture of trust and respect exists for taking risks.
I'he principal is proactive and addresses areas
where support is needed.

Collegial relationships exist among staft that retlect
commitment to school improvement eftorts.
Decisions are made in alignment with the school s
values and vision.

The staft works together to seek knowledge. skills.
and strategies and apply this new learning to their
work.

Policies and programs are aligned to the school’s
vision.

Outstanding achievement is recognized and
celebrated regularly in our school.

The statt have accessibility to key information

The statt shares vision for school improvements
that have an undeviating focus on student learning.
The staft provides feedback to peers related to
instructional practices.

Professional development focuses on teaching and
learning.

A collaborative process exists for developing a
shared vision among staff.

The staft engages in dialogue that reflects a respect
for diverse ideas that lead to continued inquiry.

A variety of opportunities and structures exist for
collective learning through open dialogue.
Individuals and teams have the opportunity to
apply learning and share the results of their
practices.

The school facility is clean, attractive, and inviting.
Leadership is promoted and nurtured among statt.
School goals tocus on student learning beyond test
scores and grades.

Dimension*

B

B

Wlenn
4.31

4.10
4.09
4.07

4.07

4.06

4.05

4.04

4.02
4.00
3.98

I
O
)

(US]
O
(OS]

8303
3.90

3.90

D
0.796

0.823

0.842

0.829

0.834
0.881
0.991

0.861

0.779

0.807

0.821

0.962
0.939
0.827

0.861

0.940

0.849

0.833

0.819

o
o0
|98}
N

0.945
0.956

0.932

Extent

High
High
High
High

High
High
High

High

High

High

High

High
High
High

High
High
High
High

High

High

High
High

High



[ he principal shares responsibility and rewards for u .
nnovative actions k 388 1.006 High

Shared values suppart norms of behavior that guide

lecisions about teaching and learning. - 3.87 0.869 High
I'he statt collaboratively reviews student wuork to share _—

nd improve instructional practices. D 5 0.873 High
Opportunities are provided for staft to initiate change. \ 3.84 0.983 High
Communication systemms promote a flow of informatiin _ . .
imong staff. . 3.84 0.948 High
A collaborative process exists lor developing a shared B - = _
ense of values among staft. 3.83 0.814 High
I'he proximity of grade level and department personnel - _
il -\}\)s for ease inécollaboraling \\itlrcolleaguz . : 512 0.981 High

I'ime is provided to facilitate collaborative work. F 1.79 0.973 High
he principal incorporates advice from statt to make

A -8 ' i
lecizions. 3.78 0.986 High
['he statt 1= consistently involved in discuzsion and . ol )
b g ’ =R} \ 3.78 0.954 High
making decisions about most school issucs.
I'he principal participates democratically with staft’ . .
2 palp PASo 7 A 3.77 0.970 High
sharing power and authority.
Decision making takes place through committees and . . .
RGN Tkt P 24 y 3.77 0915 High
rommunication across grade and subject areas.
school staff and stakeholders exhibit a sustained and
unitied effort to embed change into the culture of the I 3.76 0.983 High
school.
Communication systems promote a flow of information
across the entire school community. including central F 3.73 G 97 High
office personnel. parents, and community members.
“ppropriate technology and instructional materials are = .
P NS F 3.66 1.090  Medium
available to statf.
Resource people provide expertise and support for B, :
o P PP F 362 0960  Medium
continuous learning.
Stakeholders are actively involved in creating high S e :
i Y1 g g B 3.58 0.955 Medium
expectations that serve to increase student achievement.
School statt and stakeholders learn together and apply L :
i ¢ & PP { 3.53 0.944 Medium
neww knowledge to solve problems.
I'he school schedule promotes collective learning and F 48 1 140 R

hared practice.

Stakeholders assume shared responsibility and
accountability for student learning without evidence of \ 3.43 1.043 Medium
imposed power and authority.

Fiscal resources are available for professiinal

B 3.34 1.063 Medium
development.
Overall 3.87 0.634 High
* A:Shared and supportive leadershipB: Shared values and vision C: Collective learning and application
D:Shared personal practiceE:Supportive conditions-RelationshipsF: Supportive conditions-Structure




e (2) (Continued)

_ﬂ alement Dimension® Mean ST Extent

['he principal shares responsibility and rewards for .
innovative actions. A 3.88 1.006 High
Shared values support niarms of behavior that guide

decisions about teaching and learning. B 3.87 0.869 High
The statt collaboratively reviews student work to share )

and improve instructional practices. D 3.85 0.873 High
{ Ipportunities are provided for statt to initiate change. A 3.84 0.985 High
Communication systems promote a tlow of information ) _
among statt’ 4 3.84 0.948 High
A collaborative process exists for developing a shared L .
sense of values among staft. = 3.83 0.814 High
The proximity of grade level and department personnel ’ _
allows for ease in collaborating with colleagues. i Sl 0.981 High
Iime is provided to facilitate collaborative work. R 399 0.973 High
(li"ehcei“[iwg::lpal incorporates advice from statt to make A 378 0.986 High
The statt is consistently involved in discussion and o 3.78 05 _
making decisions about most school issues. . 02>% High
The principal participates democratically with statt . !
sharing power and authority. & S kb High
Decision making takes place through committees and . ~ 3
communication icross Srade and sﬁbjecl areas. A >y #2l3 High
“chool staft and stakeholders exhibit a sustained and
unified etfort to embed change into the culture of the E 3.76 0.983 High
school.
Communication systems promote a flow of information
across the entire school community. including central F 3.73 0.971 High
office personnel. parents. and community members.
Appropriate technology and instructional materials are E 3,66 1.090 O i

available to statt.
Resource people provide expertise and support for

. . F 3.62 0.960 Medium
continuous learning.
wtakeholders are actively involved in creating high . - .

. b g e B 3.58 0.955 Medium

expectations that serve to increase student achievement.
Sc ; : X .
School statt and stakeholders learn together and apply C 353 0.944 Medium
new knowledge to solve problems.
The school schedule promotes collective learning and E 345 1140 Medium

shared practice.
Stakeholders assume shared responsibility and

accountability for student learning without evidence of A 3.43 1.043 Medium
imposed power and authority.
Fiscal resources are available for protessional F 334 1,063 Wsaikia

development.
Overall 3.87 0.634 High

* A:Shared and supportive leadershipB: Shared values and vision C: Collective learning and application
D:Shared personal practiceE:Supportive conditions-RelationshipsF:Supportive conditions-Structures
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Table (2) shows that teachers in general thought characteristics of PLC exist to
high extent in Al Ain cycle one schowls with a mean score ot (3.87) and a standard
deviation of (0.634): the means of the characteristics of PL.C ranged between (3.34)
and (4.3) with standard deviations (1.063) and (0.796) respectively. Most of the
characteristics exist to a high extent and (7) characteristics exist to a medium extent.

teachers did not think that any of the PLL characteristics exist to a low extent.

The characteristic that exist the most as identified by the teachers was “Caring
relationships exist among staft and students that are built on trust and respect” to a
high extent with mean score ot (4.31) and a standard deviation ot (0.796). the second
most existing characteristic as perceived by teachers was “Opportunities exist for staff
to observe peers and offer encouragement™ to a high extent and a mean score of (4.17)

-

and a standard deviation of (0.823).

The characteristic with the lowest mean was “Fiscal resources are available for
professional development™ available to a medium extent with mean score of (3.34)
and a standard deviation of (1.063). the second lowest characteristics was
“Stakeholders assume shared responsibility and accountability for student learning
without evidence of imposed power and authority available to a medium extent with

mean score of (3.43) and a standard deviation of (1.043).

It 1s also noticed from the table that three of the characteristics that exist to a medium

extent are ones that deals with the involvement of stakeholders in the school.

The PLC dimension “Shared and Supportive Leadership™ was perceived by
teachers as existing to a high extent with a mean score of (3.82) and a standard
deviation (0.777) as shown in table(3), the characteristic “The principal is proactive

and addresses areas where support is needed™ had the highest mean score (4.07) and
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the characteristic “Stukeholders assume shared responsibility and accountability for
student learning without evidence of imposed power and authority™ had the lowest
mean score (3.43).

Tahleid)

Means and standard deviations of teachers ' response about the extent to which Shared and Supportive
Leadership characteristics exist in their schools in descending order

No. “tatement Mean tandard Extent
Dewiation ‘
The principal is proactive and addresses areas where support
d ig
is needed. 07 sl High
3 The statf have accessibility to key information 4.00 0.939 High
8 leadership is promoted and nurtured among statt. 3.92 0.956 High
6 T{]g principal shares responsibility and rewards for innovative 3.88 1006 High
actionk.
5 Opportunities are provided for staft to initiate change. 3.84 0.985 High
5 ;jfh? principal incorporates advice from statf to make 378 0.986 High
ecisions.
| The. s.lat‘f is consistently invo!ved in discussion and making 378 0.954 High
decisions about most school issues.
7 The'principal parl.ic'ipates democratically with staff sharing 377 0.970 High
power and authority.
9 Decnsmn'ma'kmg takes place Ihrough.commlttees and 377 0.915 High
communication across grade and subject areas.
Stakeholders assume shared responsibility and accountability .
. . 1 : 3 . Medium
10 for student learning without evidence of imposed power and 3.43 1.043
authority.
Overall Shared and Supportive Leadership 3.82 0.777 High

As shown in table (4), the PLC dimension “Shared values and vision™ also was
found to exist to high extent as perceived by teachers with a mean score of (3.9) and a
standard deviation (0.669). the characteristic “Decisions are made in alignment with
the school’s values and vision.™ had the highest mean score (4.06) and existed to a
high extent while the characteristic “Stakeholders are actively involved in creating
high expectations that serve to increase student achievement” had the lowest mean

score (3.58) and existed to a medium extent.
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Tablerd)

Weans und standard deviations of teachers ' response about the extent 10 which Shared values and Visio
characteristics exist m their schools in descending order.

Ni Statement M Standard .
N Deviation S
14 Decisions are made in alignment with the school’s values and :
Witan. 4.06 0.779 High
17 Policies and programs are aligned to the school’s vision. 4.04 0.821 High
13 I'he s1uiT shares vision for school improvements that have an 308 N .
undeviating focus on student learning. o 0.827 High
. A collaborative process exists for developing a shared vision = ,
= among staft. S greng High
school goals tocus on student learning beyond test es and
1 choolg cus on student learning beyond test scores an 3.90 0.932 High
grades.
Shared value t s of behavior that guide decisi
1 1ar \a‘u. s support norms of behavior that gui cisions 387 0.869 High
about teaching and learning.
1 \‘cgllaborali\'e process exists for developing a shared sense 383 0.814 High
of values among statf.
18 htakehol_ders are actively i.nvolved in creating.high 358 0.955 Medium
expectations that serve to increase student achievement.
Overall Shared Values and Vision 3.90 0.669 High

Table (5) shows that the PLC dimension “Collective Learning and
Application™ was perceived by teachers as existing to a high extent with a mean score
ot (3.96) and a standard deviation (0.666), the highest mean score (4.12) was for the
characteristic “School staff is committed to programs that enhance learning.™ with a
standard deviation of (0.842). while the characteristic “*School staft and stakeholders
learn together and apply new knowledge to solve problems’™ was perceived as existing
to a medium extent and had the lowest mean score of (3.58) and a standard deviation

of (0.944).
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Table(s):

Vieans and standard deviations of teachers ' response about the extent 1o which Collective Le

“and Application characteristics exist in their schools in descending order

Statement

School statt'is committed to programs that enhance leaming.

The staft plans and works together ta search for solutions to
address diverse student needs.

Collegial relationships exist among statt that retlects
commitment to school improvement etforts.

The staft works together to seek knowledge. skills. and
strategies and apply this new learning to their work.

Profes=ional development tocuses on teaching and learning.

The statt engages in dialogue that retlects a respect tor
diverse ideas that lead to continued inquiry.

A variety of opportunities and structures exist tor collective
learning through open dialogue.

School staft and stakeholders learn together and apply new
knowledge to solve problems.

Overall Collective Learning and Application

arning
4.12 0.842 High
4.10 0.834 High
4.07 0.861 High
4.05 0.807 High
383 0.940 High
3.93 0.833 High
3.93 0.819 High
3.53 0.944 Medium
3.96 0.666 High

All of the characteristics of the PLC dimension “Shared Personal Practice™ were

all found to be existing to a high extent as perceived by teachers as shown in table (6) with

an overall mean score of (3.99) and a standard deviation ot (0.688). the highest mean score

was (4.17) tor the characteristic “Opportunities exist for staft to observe peers and ofter

encouragement” with a standard deviation ot (0.823). the lowest mean score was (3.85) tor

the characteristic “The statt collaboratively reviews student work to share and improve

instructional practices™ with a standard deviation of (0.873).
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Table (6):

Veans and standard deviations of teachers” response about the extent 1o which Share

Practice characteristics exist in their schools in descending order.

No.

7

d Personal

standard

practices.

Statement X 3
S Deviation Bt
UIpportunities exist for staff to observe peers and ofter - -
encouragement. 417 0.823 High
The statt informally shares ideas and suggestions for y .
improving student learning. .10 0.829 High
The statt provides teedback to peers related to instructional
3.98 0.861 High
Individuals and teams have the opportunity to apply learning 393 L .
and share the results of their practices. S 0.835 High
Opportunities exist for coaching and mentoring. 3.89 0.983 High
The staft collaboratively reviews student work to share and 385 0.873 :
imprisve instructional practices. " o High
Overall Shared Personal Practice 3.99 0.688 High

Similarly the characteristics of the PL.C dimension “Supportive Conditions-

Relationships™ were all found to be existing to a high extent as perceived by teachers as

shown in table (7) with an overall mean score of (4.04) and a standard deviation of

(0.774). the mean scores ranged between (3.76) and (4.31) with standard deviations

(0.983) and (0.796) respectively. The highest mean score was found for the characteristic

“Caring relationships exist among staft and students that are built on trust and respect”

while the lowest was for “School staft and stakeholders exhibit a sustained and unitied

effort to embed change into the culture of the school™.

Table (7):
Meuns and standard deviations of teachers' response aboul the extent to which Supportive Conditions-

Relationships characteristics exist in their schools in descending order.

MNo

(98} (%)
4~ (0%]

|98}
N

built on trust and respect.

regularly in our school.

Statement Mean 331:;132:] Extent
Caring relalions_hips exist among staft and students that are 43 0.796 High
A culture of trust and respect exists for taking risks. 4.09 0.881 High
Outstanding achievement is recognized and celebrated 102 0.962 High
School statf and stakeholders exhibit a sustained and unitied 3.76 0.983 High

effort to embed change into the culture of the school.
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Table (7) (Continued)

Mo

Table (8)

45

40

41

among staft.

lor case in collaborating with colleagues.

available to staft.

learning.

practice.

Statement Mo O .
- s U Deviation Extent
Owverall Supportive Conditions- Relationships 104 0.774 igh ==
Means and standard deviations of teachers’ perceptions about the extent to which Supportive
Conditions- Structures characteristics exist in their schools in descending order.
Statement Mean Staqdqrd Extent
Deviation ‘
The school facility is clean. attractive. and inviting. 3293 0.945 High
{’ommunication systems promote a flow of information : )
— P 3.84 0.948 High
The proximity of grade level and department personnel allows | :

P yolg P P 3.79 0.981 High
Time is provided to facilitate collaborative work. 3.79 0.973 High
Communication systems promote a flow of information
across the entire school community. including central oftice 3.73 0.971 High
personnel. parents. and community members.

Appropriate technology and instructional materials are 3 :
pprop &y 3.66 1.090 Medium

Resource people provide expertise and support for continuous )
s i P PP 3.62 0.960 Medium

The school schedule promotes collective learning and shared =y .
P & 3.45 1.140 Medium
Fiscal resources are available for protessional development. 3.34 1.063 Medium

Overall Supportive Conditions- Structures 3.68 0.729 High

In summary as shown in table (9) all the dimensions of PLC characteristics were

found to be existing to a high extent where the highest mean score (4.04) was for the

dimension Supportive Conditions- Relationships and the lowest mean score (3.68) was

for the dimension Supportive Conditions- Structures; the mean scores of Shared Values
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and Vision. Collective l.earning and Application and Shared Personal Practice were so
close to cach other. (3.90). (3.96) and (3.99) respectively.

Table (9):
Summary of means and standard deviations of teachers perceptions about the extent 10 which
PLC characteristics exist in their schools for each dimension

Dimension Mean Standard Deviation Extent
Shared ond Supportive Leadership 3_82_ 0.777 Fiigh —
Shared Values and Vision 3.90 0.669 High
i ollective [.earning and Application 3.96 0.666 High
Shared Personal Practice 2ot 0.688 High
Supportive €'onditions- Relationships 4.04 0.774 High
supportive Conditions- Structurnes 3.68 0.729 High

Research Question two: Is there significant differences between teachers'
perception in termis of age. years of experiences and qualification to the extent to
which PLC characteristics exist in Al-Ain cycle one schools? To answer this question,
the researcher first used descriptive statistics where means and standard deviations

were computed related to research independent variables.

Table (10) shows means and standard deviations for teachers™ perceptions of
the existing of PLC characteristics for difterent age groups. it is noticed from the table
that participants aged 45 and more had higher means than their younger peers in PLC
and each of its dimensions. which means that oldest teachers thought that PLC
characteristics exist in Al-Ain schools more than their younger peers, however no

pattern was noticed for the other age groups.
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Fabde (10):

Weans and standard deviations of teachers” perceptions according 10 age

Dimension

Responses

fumber

shared and Supportive
_cadership

shared Y alues and Vision

~ollective Learning and
\pplication

shared Per=zonal Practice

supportive Conditions-
telationships

supportive Conditions-
structures

RLG

yisunger than 35
35-44
45 and more
vounger than 35
35-44
45 and more

younger than 35

35-44
45 and more

vounger than 35
35-44
45 and more
younger than 35
35-44
45 and more
younger than 35
35-44
45 and more
younger than 35
35-44

45 and more

106
84
39
106
84
39
106
84

39

106

84

106
84

106
84

106
84

Mean standard deviation
3.80 0.830
3.78 0.722
3.98 0.739
3.87 0.695
3.86 0.669
4.09 0.577
3.94 0.699
3.91 0.635
4.12 0.633
3.95 0.749
3.96 0.613
4.14 0.669
4.04 0.782
3.98 0.757
4.19 0.786
3.65 0.760
3.68 0.680
B 72 0.754
3.85 0.678
3.84 0.588
4.02 0.599

Table ( 11 ) shows that the mean scores for the teachers' responses about the

existence of PLC and each of its dimension were the highest for the ones who had an

experience of 15 years and more, which means that they thought that PLC

characteristics exists in Al-Ain schools more than teachers who has less experience

thought . also teachers with the least experience ot 6 years or less thought that PLC
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characteristics exist more than their peers who had medium experience from 7-14

years, as the mean scores of teachers responses who had 6 vears of experience or less

about PLL" and each of'its dimension were less than the mean scores for the teachers

who had 7-14 vears of experience

Table(11):

Means and standard deviations according to years of experience

Dimension

Responses

Shared and
Supportive
l.eadership

Shared Values and
Vision

Collective Learning
and Application

Shared Personal
Practice

Supportive
Conditions-
Relationships

Supportive
Conditions-
Structures

PLG

less than or equal 6 years
7-14

15 and more

less than or equal 6 years
7-14

15 and more

less than or equal 6 years
7-14

15 and more

less than or equal 6 years
7-14

15 and more

less than or equal 6 years
7-14

15 and more

less than or equal 6 years
7-14

15 and more

less than or equal 6 years
7-14

15 and more

Mumber

Mean L en
3.86 0.796
3.72 0.770
4.02 e
3.98 0.644
3.80 0.678
1.03 0.663
2.98 0.703
3.88 0.648
4.13 0.628
4.08 0.725
3.86 0.672
415 0.622
116 0.779
3.91 0.763
119 0.752
3.78 0.775
3.57 0.727
3.81 0.626
308 0.671
3.77 0.621
1.03 0.569

Table (12) shows means and standard deviations for teachers ot difterent

qualification perceptions of the existing of PLC characteristics. it is noticed from the
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table that teachers with less qualitication (BA) had higher means than teachers who

had higher degrees than BA.

Table(12).
Meanys and standard deviations according to qualification
Dimension Respinses Bumber Mean Hm'_]d‘,”d
deviation
Shared and Supportive BA 174 1.88 0.783
Leadership [ligher than BA 55 3.65 0.737
BA 174 3.96 0.671
Shared Values and Vision
Higher than BA uk 3.70 0.631
Collective L.earning and BA 174 .04 0.659
Application Higher than BA 55 3.70 0.625
BA 174 4.06 0.650
Shared Personal Practice
tigher than BA 55 3.75 0.753
Supportive Conditions- BA 174 412 0.772
Relationships Higher than BA 55 3.80 0.735
Supportive Conditions- BA F 3.1 0.724
o e Higher than BA 55 3.52 0.729
BA 174 3.94 0.622
PLC
Higher than BA 55 3.67 0.633

To determine if the previous mentioned ditferences in means of teachers’ perceptions for
difterent ages. vears of experiences and qualitication were significant the researcher
conducted three way analysis of variance “"ANOVA™ test using Statistical Package of Social

Science SPSS.

Results of three way ANOVA shown in table (13) shows that that the variables age and
vears of experience had no significant relation on the teachers perception of the existence of

PLC characteristics or on any ot its dimensions in Al-Ain schools. as the value of significance
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was higher than 0.05 in all of them. in the other hand the table shows that qualification

variable had a significant relation on three ot the PL.C dimensions which were Shared Values

and Vision. Shared Personal Practice and Supportive Conditions- Relationship as the level of

significance was less than 0.05. hence from the mean scores shown in table (12) we can

conclude that teachers with BA qualitication thought that P1.C characteristics related to

Shared Walues and Vision. Shared Personal Practice and Supportive Conditions- Relationship

exist more than their peers of higher qualitication thought. However the variable qualitication

had no significant relation on PLL in general or on the rest dimensions (Shared and

Supportive eadership. Collective Learning and Application. and Supportive Conditions-

structures).

tuble(13):

esults of three way ANOVA analysis for the relations of age. vears of experience and qualification on

gachers' perception about PLC characteristics existence.

=ource

hge

lears of
“Xperience

Dependent Variable SSclll:;r(::ts df Sl\gszlr]e *Sig.
Shared and Supportive Leadership 0.094 2 0.047 0.08 0.924
Shared Values and Vision 0.22 2 0.11 0.26 0.771
Collective Learning and Application 0.443 2 0.221 0.545  0.58l1
“hared Personal Practice 0.216 2 0.108 0.25 0.779
Supportive Conditions- Relationships 0.572 g 0.286 0.518 0.596
Supportive Conditions- Structures 0.224 2 0.112 0.22 0.803
PLC 0.216 2 0.108 0292 0.747
Shared and Supportive Leadership 1.841 2 0.92 1.553  0.214
Shared Values and Vision 0.998 2 0.499 1.183  0.308
Collective Learning and Application 1.72 2 0.86 2,115 0.123
Shared Personal Practice 2.58 2 .29 2992  0.052
Supportive Conditions- Relationships 2.056 p] 1.028 1.862 0.158
Supportive Conditions- Structures 1.142 2 0.571 1.124  0.327
PLC 1.543 2 0.772 2.079 0.128
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whle 13 (continued)

Source Dependent Yariable

Sum of
Squares

halifications  Shared and Supportive Leadership
mhared Values and Vision
Collective Learning and Application
Shared Personal Practice
Supportive L'onditions- Relationships
Supportive Conditions- Structures

PLC

0.706
1.715

3."-1|::JJ1 E g

Squane s
0.706 1.192  0.276
1.715 4.067  *0.045
1.446 3.556  0.061
1.727 4.006 *0.047
2.156 3.905 *0.049
1.065 2.097  0.149
1.312 3.535  0.061

*Significant at a=0.05
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CHAPTER §

SUNMMARY, CONCLUSION AND RECOMMENDATIONS

Chapter five includes a summary of the main findings of the research study.
discussion of the findings where answers of the research questions are highlighted.
interpreted and compared with some of the concepts and findings in the literature
review. recommendatiins are also presented
Summary

'he Emirate of Abu Dhabi 1s undergoing rapid change in the educational
field. Educational refirm has been an important focus of the ADEC’s 10-year
strategic plan: the main goal is to raise students™ achievement to reach international
standards after many previous practices have been identified as needing to be
improved.

PLCs have been referred to as a key factor when it comes to facing the
challenges associated with educational reform that require a quick raise in students
achievement (Annenberg Institute for School Reform. 2004: Fullan. 2001). hence
Abu-Dhabi Educational Council started to plan of creating school cultures and
effective rich environment through the professional learning communities; this is
where the significant of this study comes from as it aimed to investigate the extent to
which the characteristics of professional learning communities PLC are found in Al-
Ain cyvcle one schools as perceived by female teachers. The study also attempted to
discover the relationship between demographic variables on teachers’ perceptions and

it was organized around the following two main research questions:
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I- To what extent do the characteristics of PL{" exist in Al-Ain cycle one schools as
perceived by teachers?

2- Are there significant differences between teachers' perception in terms of age. vears
ot experience and qualification to the extent to which PLC characteristics are found in
Al-Ain cycle one schools?

A quantitative method was used to answer the research questions, participants
completed a Professional Learning Community Assessment Questionnaire developed
by Huftman and Hipp (2003). data was analyzed using the Statistical Package of
Social Science (5P55).

The main finding of the study was that PLC characteristics and all of its
dimensions was found to exist to a high extent in Al- Ain cycle one schools as
perceived by teachers where the highest mean score (4.04) was for the dimension
Supportive Conditions- Relationships and the lowest mean score (3.68) was for the
dimension Supportive Conditions- Structures.

Also it was found that the variables age and years of experience had no
significant relation on the teachers perception of the existence of PLC characteristics
or on any of its dimensions in Al-Ain schools. while the variable teachers
qualification had a significant relation related to Shared Values and Vision, Shared
Personal Practice and Supportive Conditions- Relationship. where the means were
higher for the teachers with BA qualification than their peers of higher qualification.
which means that teachers with BA qualification thought that PL.C characteristics
related to Shared Values and Vision. Shared Personal Practice and Supportive
Conditions- Relationship existed in their schools more than their peers of higher

qualitication thought.
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Discussion

Discussion of the findings is presented for each of the research questions:
Discussion of question one results: To what extent do the characteristics af PLi
exist in Al-Ain cycle one schools as perceived by teachers?

Results of this questitn showed that teachers found that the characteristics of
PL.C exist to high extent in Al Ain cycle one schools with a mean score of (3.87) and
a standard deviation ot (0.634): Most of the characteristics existed to a high extent. (7)
characteristics existed to a medium extent. and teachers did not think that any of the
PLL characteristics exist to a low extent.

It was also noticed that all the dimensions of PLC characteristics were found
to be existing to a high extent where the highest mean score (4.04) was for the
dimension Supportive Conditions - Relationships and the lowest mean score (3.68)
was for the dimension Supportive Conditions - Structures; the mean scores of Shared
Values and Vision, Collective Learning and Application and Shared Personal Practice
were so close to each other. (3.90). (3.96) and (3.99) respectively: this result actually
is different from the findings ot Al-Taneiji (2009) who found that only two
dimensions of PLC existed in the schools. which were supportive and shared
leadership. and supportive structure, whereas the other four factors didn’t, whereas, in
this study all professional learning communities dimensions exist to a high extent. and
this can be because of the attention that Abu-Dhabi Educational Council is putting on
reforming the education in Abu-Dhabi and Al-Ain. which made the PLC
characteristics part of the daily practices of the staft and teachers in the schools. And
when Al-Taneiji study was conducted, that was considered the beginning of the

educational reforms.
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I'he characteristic that existed the most as identified by the teachers in the
current study was “Caring relationships exist among staff and students that are built
on trust and respect’” and “C¥pportunities exist for staff to observe peers and ofter
encouragement”. and the lowest were “Fiscal resources are available for professional
development™ and "Stakeholders assume shared responsibility and accountability for
student learning without evidence &+t imposed power and authority” both existed to a

medium extent.

It can be concluded from the results that schools” environment encourages
positive relationships among teachers. and they also ofter opportunities for them to
learn from each other and this is exactly what ADEC calls for in the New School
Model. a collaborative environment between Arabic-medium and English-medium
teachers (ADEC. 2011);when teachers trust and respect each other it surely affect
PLCs in schools positively. good relationships among teachers can form a base for
their collaboration and experience sharing to achieve their common goal which is do

the best for their students.

However results showed that teachers don’t think there is enough resources for
professional development. the reason behind that may lie behind the major need of
professional development for teachers in light of the demand of rapid changes from
the traditional way of teaching into an outcome based teaching that requires the
teachers to be able to meet different needs of students and raise achievement. So
teachers thought they needed more tiscal resources as protfessional development is
considered as a basic need. As Louis et.al (1995) pointed. "Unless teachers are
provided with more supporting and engaging work environments. they cannot be
expected to concentrate on increasing their abilities to reach and teach today's

students more eftectively” (p.4).
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We can also conclude from the results that teachers think that the involvement
of stakeholders in the school needs to be improved: it seems that there is a need to
involve parents and community to be part of the school P1.C: three of the
characteristics that address the stakeholders engagement existed to a medium extent
from the point of view of teachers and they were “Stakeholders assume shared
responsibility and accountability for student learning without evidence of imposed
power and authority™. “Stakeholders are actively involved in creating high
expectations that serve to increase student achievement™ and “*School staft and
stakeholders learn together and apply new knowledge to solve problems™.
Stakeholders like parents and community involvement in the students’ learning and in

the decision-making process can support the school made decisions (Yukl. 1989).

Discussion of question two results: Is there signiticant differences between
teachers' perspectives in terms of age. years of experiences and qualitication to the
extent to which PL.C characteristics exist in Al-Ain cycle one schools?

Results of three way ANOVA test showed that age and years of experience
had no significant relation on the teachers' perspectives of the existence of PLC
characteristics or on any of its dimensions in Al-Ain schools. On the other hand,
qualitication of teachers eftected only three of the PLLC dimensions significantly
which were Shared Values and Vision. Shared Personal Practice and Supportive
Conditions- Relationship. we can conclude that teachers with BA qualification
thought that PLC characteristics related to Shared Values and Vision. Shared Personal
Practice and Supportive Conditions- Relationship exists more than their peers of
higher qualification thought. while their qualification had no significant relation on
PLC in general or on the rest dimensions (Shared and Supportive Leadership.

Collective Learning and Application, and Supportive Conditions - Structures).
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The more qualified teachers are the more they may put emphasis on the
impaortance of the existence of all the dimensions of PLC. and the more requirements
they pereeive as needed. this may be the reason why the means of their responses of
the existence of the PLC characteristics were less than their peers of BA qualification.
and the results showed that it significantly affected their perception in the Shared
Values and Vision. Shared Personal Practice and Supportive Conditions- Relationship

dimensions.

Conclusion

Results of the current research revealed that PLC characteristics were
available in a high level at Al Ain cycle one schools involved in the study.
Relationships that are based on caring, trust and respect exist among staft and
students, also opportunities are provided for statf to learn from peers experience and
offer encouragement which atfects PLCs in schools positively; on the other hand
participants in this study indicated that more fiscal resources need to be provided for
teachers™ professional development and more attention needs to be given for
involving parents and community. which gives an alert for policy makers to focus on
those two components if they want to achieve and maintain PLCs inside schools, as
involving parents and community in the schools and continuous learning for educators
are considered as vital components of PLCs.

Recommendations
In light of the findings and discussions presented earlier. recommendations for
policymakers. principals and teachers as well as future research can be suggested as

follows:
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We need to make sure that all principals are encouraging PL.C environment in
their schools through cooperation. collaboration and sharing experience
among teachers regardless of their age or experience.

ADEC should prisvide more professional development for teachers to ease the

challenges they face as a result of changes that the New School Model

demands and they alsin need to allocate more tiscal resources for the teachers’
professional development so as they can develop their skills according to their
needs.

A special emphasis needs tir be placed on parents and comimunity involvement

in schools from both schools and policy makers as they are a vital part of the

school learning community and their involvement is considered a great
support for schools and students. Schools need to develop comprehensive
plans for involving parents and community eftfectively and include it as part of
their improvement plan to be revisited regularly. Policymakers need to ensure
that parent and community involvement policies are in place at schools and
ready for implementation. also protessional development can be given for
school statf on how to communicate with parents and encourage them to be
part of the decision making and part of the school professional learning
community.

Future research can be conducted in the following topics:

- Conduct further studies about the effect of PLC on difterent educational
variables, such as its effects on students’ learning or on teachers” attitude
toward education or any other variable.

- Conduct study that investigates the effect ot having Arabic medium

teachers and English medium teachers at schools and the role of the
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principal in supporting or obstructing the development of professional
learning communities in schools.

Replicate the current study in difterent areas and different cycles and

compare results. also male teachers can be included to tind out gender
effect on teachers perceptions

Conduct similar study using qualitative or mixed method approach to

investigate in greater depth characteristics and practices of PLCs at

schools.
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College of I:ducation

Foundation of Education Department
&aaiall &yl GljlaYl drols
MED in Leadership Program Umited Arab Emirates University

Dear Teachers.

The researcher is carrying out a research study aims to explore the extent to
which the characteristics of professional learning communities are found in primary
schools in Al-Ain. It is also submitted in partial fultilment of the requirements for the
degree of Master of Educational leadership in the UAE University.

Professional learning community (PLC) is the establishment that can underpin
through it entity and organizational culture. an ongoing and renewable capability for
adaptation, change. growth and development. The PLC’s values. ethics. structure,
policies and systems promote and accelerate learning for all the statt. This learning
results in continuous improvement in a lot of fields like operations. products, services.
relations, administrative practices and the establishment’s environment. This leads to

success of the establishment and distinction in its performance.

This survey consists of 45 statements that takes 15 minutes to be completed.
You are kindly requested to read the statement carefully and choose the answer that
matches your point of view by putting a mark in front of the statement. Your accurate
and objective answer will help in determining the characteristics that are available in

school and the ones that need to enhanced by the principal

Many thanks for your cooperation and make sure that the collected data will

be contidential and used for scientitic research only.

The researcher
Fatima Al Dhaheri
hayaalbadi@gmail.com



First: Gseneral information

Please, indicate your answer by ticking the box

Age Younger than 35 35-44 95 andl-more
Years of | _—
experience - 15 and more

Q

ualification BA Higher than BA

Second: Professional learning Community Assessment

Please tick ( v ) the response that mostly indicate the degree to which

each of the following characteristics present in your school.

vy
” w
| 8| €3¢
Statement zle| | S| 3
= (@) £ 2 7]
1, o 2
(Vs
hared and Supportive Leadership 15| 4| 3 |[2]1
1 | The staft are consistently involved in discussing and making decisions about most |
school issues.
? | The principal incorporates advice from staft to make decisions.
3 i The staft have accessibility to key information. |
4 | The principal is proactive and addresses areas where support is needed.
5 | Opportunities are provided for staft to initiate change. B
5 | The principal shares responsibility and rewards for innovative actions.
7 | The principal participates democratically with statt sharing power and authority.
B8 | Leadership is promoted and nurtured among staft.
g | Decision making takes place through committees and communication across grade
and suhject areas _|
10 | Stakeholders assume shared responsibility and accountability for student leaming
without evidence of mmpiseid povwer and authorty —
hared Values and Vision - 5.8 1 9 12 114
11 | A collaborative process exists for developing a shared sense of values among statf.
> | Shared values support norms of behavior that guide decisions about teaching and |




0
AR AR
Statement sl B8] 2] ¢
<< S ac 2
w
lezrming.
[3 | T'he statt share viskins for school improvement that have an undes iat_ing focus on
student learning
.4 | . Decisions are made in alignment with schowl’s values and w1s10n.
L5 | A collaborative process exists for developing shared vision among staft. -
16 | School goals focus on student learning beyond test seores and grades.
L7 | Policies and programs are aligned to the school’s visign.
|18 | Stakeholders are actively involved in creating high expectations that serve to
increase student achievement.
“ollective Learning and Application SHal 3121
19 | The staft work together to seek knowledge. skills. and strategies and apply this
new learining to their work.
g | Collegial relationships exist among staff that retlect commitment to school
| improvement eftorts.
)1 | The staft plan and work together to search for solutions to address diverse student
needs.
12 | A variety of opportunities and structures exist for collective learning through open
dinlogue
13 | The staff engages in dialogue that reflects a respect for diverse ideas that lead to
continued ingiry
14 | Professional development focuses on teaching and learning.
15 | School staff and stakeholders learn together and apply new knowledge to solve
provhlems
6 | School staff i= committed to programs that enhance learning.
hared Personal Practice 5| 4 3 "z @
27 | Opportunities exist for staft to observe peers and offer encouragement.
28 | The staff provide feedback to peers related to instructional practices.
29 | The staft informally share ideas and suggestions for improving student learning.
30 | The ataff collaboratively review student work to share and improve instructional
practices.
31 | Opportunities exist for coaching and mentoring.
32 | Individuals and teams hawe the opportunity to apply learning and share the results
of their practices.
5| 4 3 2 il

upportive Conditions — Relationship

33 | Caring relationships exist among staft and students that are built on trust and
respect

34 | A culture of trust and respect exist for taking risks.




@
=15 | E Tz} |
Statement 31 &l 5|9 ¢
|| E|&]|
o Z
(%a]
35 | Outstanding achievement is recognized and celebrated regularly in our school.
36 | Schoal statt and stakeholders exhibit a sustained and unified effort to embed
change into the culture of the school.
supportive Conditions — Structure 5| a 2 7al I
37 | Time is provided to facilitate collaborative work.
38 | The school schedule promotes collective learning and shared practice.
39 | Fiscal resources are available for professional development. 1
40 | Appropriate technology and instructional materials are available to staft.
41 | Resource people provide expertise and support for continuous learning. 1 >
42 | The school facility 1= clean. attractive, and inviting.
43 | The proximity of grade level and department personnel allows for ease in | I
collaborating with colleagues.
44 | Communication syvstems promote a tlow of information among staft.
45 | Communication systems promote a flow of information across the entire school |
community including: central office personnel, parents. and community members. |

Professional Learning Community Assessment Questionnaire from: Huftman, J.B.. & and
Hipp. K. K.. (2003). “Reculturing schools as professional learning communities™ (pp. 70-73).
Lanham. Marvland: %carecrow Education.
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/ Department of Educational Foundations and Leadership
UNIVERSITY P.O. Box 4309]
LOUISIANA Lafavette, LA T03504-309]

L afayet1e

February 29. 2012
Dear Fatma Al-Dhaheri:

['his correspondence is to grant permission to utilize the Professional Learning
Communiry Assessment-Revived (P1.CA-R) as your instrument for data collection for
vour doctoral study through 1'nited Arab Emirates University. The PLCA-R measure
will enhance your study on the characteristics of professional learning communities
in elementary schools in the United Arab Emirates. 1 believe your research will
contribute to the PLC research on a global perspective. I am pleased that you are
interested in using the PLLCA-R measure in your research.

This permission letter allows use of the PLCA-R through a paper/pencil
administration. In order to receive permission for the PLCA-R online version, it is
necessary to secure the services through our online host. SEDL in Austin, TX.
Additional information for online administration can be found at www.sedl.org.

[ 'pon completion of your study. I would be interested in learning about your results
and vour entire study. | would welcome the opportunity to receive an electronic
version of your completed dissertation research.

Thank vou for your interest in our research and measure for assessing protessional
learning community attributes within schools. Should you require any additional
information. please feel free to contact me.

Sincerely.

Dianne F. Olivier. Ph. D. Assistant Protessor

Joan D. and Alexander 5. Haig/BORSF Protessor
Department of Educational Foundations and I.eadership
College of Education

Liniversity ot Louisiana at Latayette

P.O. Box 43091

Lafayette. LA 70504-3091

(337) 482-6408 (Office)  dolivierir lowsiang, cdu
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