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ABSTRACT 

 
 

An Analysis of the Relationship between Faculty Perception of Administrative 
Support and the Faculty Perceived Levels of Implementation of Good 

Teaching Practice in Distance Education  
 

by Carol L. Fugitt 
 

The faculty perceptions of administrative support for distance education and best distance 

education teaching practice were investigated.  Participants were selected from the 2004-2005 

full-time distance education faculty at Kentucky Community and Technical College, n = 432.  

The researcher developed a self-report survey, the Good Practices Survey, as a means to collect 

data for the research.  Research questions investigating the relationship between four 

independent variables and perception of good distance education teaching practices were 

significant indicating that faculty perceive administrative support when implementing good 

distance education teaching practice.  Research questions investigating the relationship between 

faculty support, student support, and support for assessment were significant.  However, research 

questions investigating the relationship between administrative support for technology and good 

distance education teaching practice indicated no significance.  Further research is needed more 

information is needed to (a) identify motivational factors of the distance education faculty 

member; (b) further investigate the various concerns addressed by administration and faculty of 

distance education, and (c) elaborate on how leadership responsibilities at each level of support 

or hinder the delivery of quality distance education programs. 
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Chapter I 
 

Introduction 
 

Distance education has found a permanent niche among the instructional 

alternatives available at many universities around the world (Saba, 2005).  It is “the 

process whereby the education of students occurs in circumstances where the 

educator and the student are geographically separated, and the communication 

across this distance is accomplished by one or more forms of technology” 

(American Association of University Professors, 1998, p. 32).  In the past, distance 

education only consisted of correspondence courses that the majority of learners 

found unacceptable.  However, with the advancement of technology, distance 

education has become more attractive for students (Dahl, 2005; Russell, 1999).   

Distance education was initiated as a way for rural universities to increase 

student enrollment and offer educational opportunities to remote areas of the state.  

Therefore, educational administrators of distance education throughout the United 

States have shown an increased interest in the development and delivery of distant 

education.  For example, in the western part of the United States, the Hispanic 

student population has grown due to the expanded number of distance education 

programs (Burnett, 2001).   In the northern part of the United States, distance 

education was implemented to expand and enhance the academic offerings to reach 

a new student population. In the southern states, the increase of student enrollment 
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in single courses has improved educational programs to help rural students with 

access to adult and continuing education classes, workforce development and 

higher education placement (Bash, 2005).   

In the 2002-03 school year, approximately two-thirds of colleges and 

universities offered distance education (Sachs, 2004). Rural schools have the 

highest percentage of distance learning opportunities while urban schools have the 

least (Sachs, 2004).  As the number of programs and students enrolled in distance 

education continues to increase, the responsibility of administration and faculty to 

implement good practices continues to expand.   

In the academic year 1994-95, only 5% of the 15 million United States 

college students enrolled in distance education programs (International Data 

Corporation, 1999).  During the academic year 1997-98, approximately 1.6 million 

students enrolled in distance learning courses throughout the United States (United 

States Department of Education, 1999). To support this increase in enrollment, 

more than half of the nations two and four-year degree granting institutions offered 

distance education courses in the 2000-2001 academic year (National Center for 

Education Statistics, 2003).   

Distance education is popular because it is more flexible for students, 

instructors, and institutions than is traditional instructional course delivery 

(Calvert, 2005; Morris, 1999; Moore & Thompson, 1997).  Supporters of distance 
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education claim that distance education is more convenient and accessible for 

nontraditional students.  Critics of distance education, however, question whether 

the expense of providing such courses is cost efficient (Barab & Duffy, 2000).  

Regardless of these conflicting beliefs, the continued rapid growth of distance 

education poses major strategic challenges for higher education (Eaton, 2002).   

One major challenge for institutions, as well as accrediting agencies, is to 

protect the quality of education.  There is a small set of core academic values 

including shared governance and academic authority of faculty, which is central to 

the history, and tradition of higher education (Barab & Duffy, 2000).  Distance 

education challenges administration to maintain these values. 

To address this challenge, the Western Interstate Commission for Higher 

Education (WICHE) developed the Principles of Good Practice for Electronically 

Delivered Academic Degree and Certificate Programs.  The Principles emphasize 

incorporation of distance learning into an institution's overall mission, and 

emphasize commitment of support to finances, technical resources, and faculty 

(Johnstone, 1996).  Also included are best practices for administration to most 

effectively support faculty pedagogy, student services, technology, and assessment 

policies.  

The major areas of administrative support for distance education 

addressed in the Principles include: 
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1.  Faculty support should include incentives for faculty involvement, 

adequate training and support specifically related to teaching via an 

electronic system.   

2.  The student support component indicates that distance education 

students should have access to all of the same student services as their 

on-campus counterparts. 

3.   The administration assures adequacy of technical and physical 

plant activities including appropriate staffing and technical assistance, 

to support distance education courses and students.  

4.  The administration collects empirical data from faculty and 

students to determine the facets of distance education.  These are used 

to develop a holistic distance education assessment instrument that 

takes the uniqueness of varying delivery methods into account (pp. 

34-37). 

Most accrediting agencies have standards or policies in place for evaluating 

distance education.  There is variation among the agencies as to the degree to 

which they require institutions to assess their distance education program 

(Huszmann & Miller, 2001).  However, by extension, the Principles also provide 

faculty insight into the level of administrative support needed to implement a 

successful distance education course (DeCastro, 1999). 
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The perceptions of faculty with regard to institutional support, and 

whether their perception of administrative support has a relationship to 

faculty implementation of appropriate pedagogy, have not been adequately 

investigated (Young, 2000).  Guide (2005) noted that college and university 

administrative support induces strong faculty motivation to participate in 

distance education programs.  McKenzie (2000) suggested that faculty 

motivation to implement best practice strategies to overcome challenges of 

best teaching practice in distance education is a key factor to the success of 

distance education.   

These strategies of appropriate pedagogy of faculty addressed in the 

Principles involve: 

1. Faculty level of implementation of appropriate pedagogy; 

2. Faculty level of student support through interaction and 

communication; 

3. Appropriate use of technology for student support;  

4. Assessment of course quality.   

Guide (2005) suggests there are several identifying factors to quality 

distance education pedagogy.  First, faculty should identify the learning 

goals and objectives which will support a foundation for the instructional 

design, development, and delivery of a distance education course (Guide, 
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2005).  Second, instructional activities should be directed toward providing 

learners with the knowledge and experience required to meet the goals and 

objectives of the course (Guide, 2005).  Third, instructional design and 

support should be based on the range of support services available to faculty 

and students (Guide, 2005). Finally, specific instructional activities should 

include technology to build collaborative learning environment where 

structure and dialogue are optimized (Guide, 2005).   

Zhang (1998) suggested that student interaction with faculty play a 

substantial role in student support and “produces more substantial direct 

effects on student outcomes than almost any other environmental variable” 

(p. 56). This variable is affected by a number of factors, including faculty 

interest in students’ problems, personal and academic, faculty sensitivity to 

issues of isolation, faculty accessibility outside the office hours, and the 

existence of outside opportunities to interaction (Levine, 1999).  In a 

contrasting viewpoint, Mioduser (2003) reported that on-campus interaction 

is an important part of the impact of college.  The influences of these on-

campus interactions greatly affect student attitudes, values, and goals 

(Johnson, 1997).   

The use of technology to advance distance education has become 

more important in the area of best practice strategies (Wilson, 2002).  Dahl 
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(2004) stated that regardless of the technology used by faculty, distance 

education courses compare favorably with classroom-based instruction with 

high student satisfaction.  However, in a recent study by Roach (2002), the 

appropriate use and availability of technology is found to be instrumental in 

the success of a distance education program.  Gallaher and Johnstone (2002) 

as well as Young (2000) suggested that interaction between students and 

faculty such as on-line discussion and tutorials, email and prompt feedback, 

is affected by the use of technology. 

Other issues of concern pertain to academic quality, effectiveness and 

content of course material in distance education (Campbell, 2000). In the 

past, research has focused primarily on student attitudes and overall student 

satisfaction to assess an effective distance education program (Burnett, 

2001).  Today, assessment by faculty plays an important role in legitimizing 

the distance education process to ensure that each course is consistent with 

the academic program’s curriculum (Russell, 1999).   

Identifying and understanding the appropriate element for assessment 

when compared to traditional learning is more complex in distance 

education (Smith, 2005).  When compared to traditional learning, there are 

more elements to consider in the assessment process.  Therefore, it is much 

harder for faculty to find criteria by which to assess their course design.  Due 
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to this disadvantage, some institutions have been referred to as “diploma 

mills,” instilling a negative academic reputation (Easterday, 1997; Clow, 

1999).   On the other hand, supporters claim that distance education is an 

economical tool for offering academic courses to geographically isolated 

students (Burnett, 2001). The use of distance education in this situation has 

made access to higher education a reality for persons in rural states such as 

Kentucky (Young, 2000).  Despite the many difficult issues facing rural 

communities, much is being done to enhance the opportunities of this 

population.  Community colleges, by taking a lead role in community 

development, help serve the need of their constituencies and improve the 

standard of living (Campbell, 2001). 

 

Statement of the Problem 

Distance education is comprised of many different components.  As colleges 

and universities move forward in the development and implementation of distance 

education programs, it is imperative to understand the necessary components of 

distance education.  These components are centered on the support administration 

give their faculty as well as the amount of support faculty give their students.  The 

research directed towards student perceptions of course work, quality of distance 

education, and administrative support of programs is rather extensive.  However, 
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there is paucity information concerning faculty perceptions as they relate to the 

good practices of distance education (Ganzel, 1999).  Associated with the omission 

of faculty inclusion as related to design and delivery of distance education, are 

issues of faculty’s perception of administrative support and implementation of 

good teaching practices.  This lack of essential information has created a less than 

holistic approach to the distance education model.   

Purpose of the Study 

The purpose of this study was to analyze the relationship between faculty 

perceptions of administrative support for distance education and the levels of 

implementation of appropriate pedagogy as perceived by the faculty of rural 

community colleges.  The Kentucky Community and Technology College System 

(KCTCS) is an example of a rural community college (Young, 2005).  KCTCS, 

formally known as University of Kentucky Community College System, provides a 

career-oriented technical program, pre-baccalaureate education and adult 

continuing education programs.   

The KCTCS includes community colleges in Henderson, Maysville, Hazard, 

Madisonville, Ashland, Somerset, Owensboro, Prestonsburg, Southeast, Paducah, 

Hopkinsville, Jefferson, and Elizabethtown.  Thousands of students are currently 

enrolled in the KCTCS distance education programs and the number is growing 

(McCall, 2003).   During the 1998 academic year, KCTCS reported an enrollment 
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of 83 distance education students (McCall, 2003).  Enrollment in distance learning 

courses rose to 9,821 students in Fall, 2002.  Fully online course use has increased 

749% since 1999 (McCall, 2003).  In a survey jointly administered by Babson 

College and Sloan-C, the expected growth rate for distance education students are 

24.8% in 2004; up from 19.8% in 2003 (Bash, 2005).  With this boom in 

enrollment and responsibility, administrators as well as faculty began to look for 

best practice models to provide guidelines for planning and assurance of 

accountability (Schifter, 2000).  KCTCS leadership is especially interested in the 

faculty perceptions of institutional support (McCall, 2003).  Therefore, the 

following research questions were addressed. 

Research Questions 

Q1. What is the relationship between the faculty perceived level of 

administrative support for faculty and faculty implementation of good 

distance education teaching practices? 

Q2. What is the relationship between faculty perceived level of 

administrative support for students involved in distance education and 

faculty implementation of good distance education teaching practices? 

Q3. What is the relationship between the faculty perceived level of 

administrative support for technology and faculty implementation of 

good distance education teaching practices? 
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Q4. What is the relationship between the faculty perceived level of 

appropriate distance education assessment policies and the 

implementation of appropriate distance education? 

  The following operational definitions were chosen to further define 

and clarify the study.  

Operational Definitions 

1. Implementation of Good Teaching Practices – the respondent’s 

score on the level of implementation of the good teaching practice 

components of the Good Practices Survey. 

2. Faculty Perception of the Level of Administrative Support for 

Distance Education Faculty – the respondent's score on the level of 

implementation component of the Good Practices Survey. 

3. Faculty Perception of the Level of Administrative Support for 

Distance Education Students –  the respondent’s score on the level 

of implementation component of the Good Practices Survey. 

 4.    Faculty Perception of the Level of Administrative Support for  

     Distance Education Technical services – the respondent’s score on  

     the level of implementation component of the Good Practices  

     Survey. 
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4. Faculty Perception of the Level of Administrative Support for 

Distance Education Assessment Procedures – as defined by the 

respondent’s score on the level of implementation component of 

the Good Practices Survey. 

 

Significance of Study 

The findings of this study contribute to sound academic practices in 

distance education especially as it relates to community colleges.  An 

organizational setting where faculty incentives are attainable and 

administrative support is at high levels should play a significant role in 

students receiving a higher quality of education.  Therefore, identifying 

faculty perceptions regarding administrative support and the impact of these 

perceptions on the implementation of appropriate pedagogy is important.   

The results of this study also provide community college 

administrators with information concerning best practices within a 

community and technological college distance education program as 

perceived by the faculty.  By identifying faculty perceptions from existing 

distance learning programs, community college administers wishing to 

initiate or enhance distance-learning programs could utilize any of the 

characteristics identified in this research endeavor.  This study will be 
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important to the community college system interested in expanding existing 

programs. It will also be important for those administrators who want to 

begin distance learning programs and who may demonstrate hesitance and 

concern for what could be an expensive and difficult endeavor.  In addition, 

more community colleges could utilize these successful models in their own 

states. 

Rapid changes in technology have created new opportunities for 

distance education in community colleges.  With these opportunities come 

new challenges for maintaining quality.  One way to maintain quality is to 

implement the good practices for distance education programs identified in 

the literature.  This study provides insight into the perceptions of Kentucky 

Community and Technology faculty on the extent to which good practices 

for distance education are being implemented in their distance education 

programs as well as the level of institutional support for distance education 

programs.  The results of this study contribute to the body of knowledge 

pertaining to the best practices of distance education.  However, the results 

of this study are subject to certain limitations as outlined below. 
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Limitations  

1. The credibility of the results is limited to the extent that 

respondents answered the survey questions honestly.  The use 

of an anonymous survey will help protect respondents and 

promote objective reporting.  Respondents will be assured of 

anonymity and confidentiality.  Individual responses will not be 

made public. 

2. Surveys were returned voluntarily.  The completion and the 

return of the survey may be influenced by the satisfaction of the 

respondent with distance education or by the convenience or 

inconvenience of completing the survey. 

3. Difficulties with validity, reliability and generalizing are often 

related to any survey instrument.  All care was taken to ensure 

that these difficulties are addressed in the instrumentation 

design and in the pilot study. 

4. The sample was limited to faculty within the KCTCS who are 

currently employed at KTCTS. 

5. The results were limited to those surveys returned during the 

timeline of the study. 

6. The results of this study did not intended to be generalized to  
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the populations other than the population sample. 

7. This study will not address faculty personality or emotional 

states, which may affect their perceptions concerning the level 

of administrative support for distance education programs. 

 

Summary 

            This chapter introduces the issue of distance education and best practices. It 

is suggested that faculty inclusion and perceptions are an omission in the research 

they relates to design, development, and delivery of distance education. This study 

sought to analyze faculty perceptions of administrative support for faculty, student 

services, technology, and assessment policies. The purpose of this study was to 

analyze the relationship, if any, between faculty perceptions of administrative 

support for distance education and the levels of appropriate of good distance 

education pedagogy as perceived by the faculty of a rural community college. Four 

research questions are presented as well as a section on operational definitions. The 

chapter ends with a discussion of the significance of the study and the limitations 

that are present. To better understand the issue of distance education and the 

implementation of best practices, the next chapter will focus on the current 

literature.  Chapter three will describe the methods for implementing the study and 

chapter four will present the findings of this study. The final chapter will focus on 
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the summary, conclusions, implications, and recommendations that can be drawn 

from the findings.  
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                                                     Chapter II 
 

Review of Literature 
 

The purpose of this study was to analyze the relationship between 

faculty perceptions of administrative support and the levels of 

implementation of good teaching practices as perceived by the faculty of 

rural community colleges. A number of variables make such an analysis 

critical. The Kentucky Community College System, which originated in 

1962, provides career-oriented technical programs, prebaccalaureate 

education and adult-continuing education programs.  In 1997, Governor Paul 

Patton proposed, and the General Assembly approved the Kentucky 

Postsecondary Education Improvement Act of 1997.  This Act allowed the 

state’s 15 postsecondary technical schools to leave state government to 

became technical colleges and join the Kentucky Community and Technical 

College System.  After completing an accreditation process in 1998, 

Kentucky’s newest postsecondary education system was in place when the 

Kentucky Community and Technical College System assumed management 

of thirteen of Kentucky’s 14 community colleges. The KCTCS includes 13 

community colleges in Henderson, Maysville, Hazard, Madisonville, 

Ashland, Somerset, Owensboro, Prestonsburg, Southeast, Paducah, 

Hopkinsville, Jefferson and Elizabethtown.   
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    Thousands of students are enrolled in the Kentucky Community and 

Technological College System and the number is growing statewide (Young, 

2005).  In September 2002, official enrollment was reported to be 67,813 

full and part time students in credit programs (Young, 2005).  This figure 

represents a 7.4% increase over fall 2001 enrollment of 63,120, and a 49% 

increase over students enrolled in fall 1998, the first semester that two-year 

community colleges and technical colleges were joined in KCTCS (Young, 

2005).  Students enrolled in distance education courses also increased 62% 

(Young, 2005).    

As enrollment is rapidly increasing, information is needed to best 

guide the implementation of practices for distance education.  The literature 

suggests that there are specific good practices to implement in order to 

support quality programs.  The concern of implementation of appropriate 

pedagogy will be explored in terms of the variables of faculty support, 

student support, technology, and assessment of course effectiveness.   

 

History of Distance Education 

Distance education is a process that creates and provides access to 

learning when time and distance separate the source of information and the 

learners (Freedman, 1999; Spooner & Melba, 1998).  Learning at a distance, 
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alternatively referred to as correspondence study, home study, independent 

study, external study, distance education, and distance learning, is a method 

of delivering instructional courses.  During the 19th century, correspondence 

study was initiated to enable learners to receive instruction when they could 

not attend traditional classes (Mioduser, 2000). However, with the 

advancement of simultaneous audio and video, distance education has 

become more attractive for students (Russell, 1999).   

 Electronic information systems were a phenomenon of the second 

half of the 20th century.  The use of electronic information systems and 

technology changed the world at a rate never before experienced in history 

(Berenfield, 1996).  The effects of this growing popularity were immediate 

and evident within educational institutions (Watson, 1990).   

Other types of distance learning opportunities such as independent or 

home studies also have grown in popularity. Students enrolled in these types 

of study complete course work off campus with ongoing supervision from an 

instructor.  Distance learning provides several types of educational 

opportunities, which involve emerging technologies and comparable overall 

definitions (Mioduser, 2000).  

 As technology-assisted distance education has become increasingly 

popular in recent years, traditional technologies such as mail, telephones, 
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and fax, have played a major role in the success of distance education (Eddy, 

Burnett, Spaulding, & Murphy, 1997).     

Distance education has found a permanent niche among the 

instructional alternatives available at many universities around the world 

(Russell, 1999).  Distance learning is popular because it is more flexible for 

students, instructors, and institutions than is traditional instructional course 

delivery (Moore & Thompson, 1997; Morris, 1999).  In general, success is 

attributed to access to the best instructors and educational resources 

(Spooner 1999). 

In the past 30 years, a number of specialized distance teaching 

universities were established, including the Open University in the United 

Kingdom, the National Distance Education University in Spain, and the 

Open University in the Netherlands (Morris, 1999).  Over the same time 

span, hundreds of more traditional universities across the world also 

expanded their distance education provision (Campbell, 2000).  Although 

Universities have been involved in distance learning for decades, 

technology-based distance education is emerging as an increasingly 

important component of higher education (Arbough, 2000).  

In 1999, Jones University became the first online-only university to 

gain accreditation by the Commission on Institutions of Higher Education of 
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the North Central Association of Colleges and Schools (NCA) and enrolled 

600 adult students (Morris, 1999). The for-profit University of Phoenix has 

already met the demand for distance education programs by educating more 

than 8,000 students on subjects ranging from nursing to computer science 

(Campbell, 2000; Morris, 1999).  The variety of subjects was characteristic 

of the company that built the country's largest private university.  The 

University of Phoenix offers students the flexibility of continuous 

enrollment and satellite campuses near freeway exits (Morris, 1999).  

Distance education is not new in the United States, but its reach 

remains limited. In the academic year 1994-95, only 5% of the 15 million 

college students were enrolled in distance and correspondence programs 

(International Data Corporation, 1999). A reported one million students will 

take distance courses, most of which are on-line (International Data 

Corporation, 1999). There is evidence that distance programs are expanding.  

A study of colleges and universities provided evidence that only a third of 

the institutions offered distance programs in 1995 (International Data 

Corporation, 1999). In 1995 it was reported by the Department of Education 

that 58% of two-year college’s offer distance education courses.  In 2002, 

the Department of Education reported over two million students enrolled in 

college-level distance education courses.  Enrollments in distance education 
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courses rose nearly 20% in 2003 with administrators predicting another 24% 

growth in enrollment in 2004 (Simonson, 2005). 

Community Colleges 

Initiated as an inexpensive way for rural universities to increase 

course offerings and enrollment distance education rapidly changed with the 

potential to elect distance education in community colleges.  Because 

community colleges serve a diverse population that is often geographically 

isolated, they have been at the forefront of distance learning technology 

(Easterday, 1997). Online learning became an asset to people who could not 

afford to travel or who did not have the time to attend regular scheduled 

classes (Eddy, George, Spaulding, & Murphy, 1997).  At the same time, 

some instructors (Roach, 2002), colleges and universities as a whole (Smith, 

2005) were slow to take advantage of new educational technologies.  One of 

the primary reasons for their hesitation may be a negative attitude regarding 

the new educational tools (Bailey & Chambers, 1996). 

Burnett (2001) indicated that community colleges lead the way in 

implementing support for distance education.  Both extension and distance 

education depend on learning resource centers to provide faculty and student 

services such as books, indexes, periodicals, audiovisual materials, and 

software (Young, 2000).  Most accrediting commissions now expect 
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colleges to provide comparable support services to students at off-campus 

locations in distance education (Ball, Jennie, & Crook, 1997).   

New technologies offer community colleges an opportunity to reform 

their educational delivery systems (Calvert, 2005).  The explosion of 

technology and communications infrastructures allows community colleges 

to move beyond the geographic boundaries of their traditional target 

population (Calvert, 2005).  Distance learning radically changes accessibility 

to higher education and alters conceptualizations of quality educational 

experience (Hassenplug & Harnish, 1998).  While criticisms of distance 

education often focus on the quality of the experience, the efforts to revise 

the policies, design and implementation of this new educational medium 

address these concerns (Burnett, 2001). 

Educational administrators find distance education attractive as well, 

due to the potential cost advantages and its accessibility to a larger number 

of people in rural areas and in the workforce (Ganzel, 1999).  Distance 

learning offers an opportunity for financially strapped community colleges 

to enhance their faculty resources by doing more with fewer people 

(Arbough, 2000).  Presently, distance education through multimedia 

technology and the Internet is the newest solution for delivering instruction 
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to learners who are unable to travel to campus or who simply prefer the 

convenience of online courses (Dede, 1996).   

 

Administrative Support of Good Practices for Distance Education 

Delivered Programs 

Institutional support in higher education refers to the kind of support 

the institution provides distance education programs to develop and improve 

instruction of on-line courses (Bash, 2005). Institutional support for faculty 

involved in distance education is essential and should take a variety of forms 

to recognize the range of motivations and needs of faculty as well as distant 

learners (Bash, 2005).  This type of informative support typically comes 

from specialists such as instructional designers, editors, technicians, graphic 

designers, and librarians (Gaide, 2005).  In a distance education 

environment, instructional support can take the forms of course redesign 

support, training in the use and application of distance education 

technologies, technical support, as well as student services and assessment 

guidelines (Sachs, 2004).  According to (Gaide, 2005), instructional support 

is one of the key elements leading to successful distance education. 

Accrediting agencies now expect colleges to provide comparable 

support services for faculty and students of distance education.  These 
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models of best practice involve components such as (a) providing leadership 

and commitment to faculty support, which involves granting release time to 

those responsible for developing and coordinating the services, securing the 

resources necessary for implementation, and training faculty to utilize the 

technology needed to deliver a successful distance course; (b) providing 

students with the on-line mentoring and tutoring, and library services; (c) 

providing appropriate technology for faculty to distribute course materials, 

and technological support for both faculty and student; and (d) providing 

ongoing assessment incorporating incoming data from faculty and students 

(Arbough, 2000).  

The Council for Higher Education Accreditation (1998) reported that 

strategic plans for quality assurance in post-secondary education distance 

learning programs resembled those in traditional institutions and programs.  

This is due to the fact that a majority of distant learning providers in higher 

education are accredited institutions whose online courses are only an 

extension of on-campus courses.   

While not an accrediting agency, the Western Interstate Commission 

for Higher Education (WICHE) developed the Principles of Good Practice 

for Electronically Delivered Academic Degree and Certificate Programs.  

The Principles emphasize incorporation of distance learning into an 
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institution's overall mission, and emphasize commitment of support to 

finances, technical resources, and faculty (Johnstone, 1996).  Included are 

sections on outcomes, coherency, completion, alternative delivery time, 

interaction, and faculty oversight.  

The major areas of best administrative support practices addressed in 

the Principles include: 

1. Faculty support should include incentives for faculty involvement,  

adequate training and support specifically related tot teaching via an 

electronic system.   

2. The student support component indicates that distance education 

students should have access to all of the same student’s services as 

their on-campus counterparts. 

3. The institution assures adequacy of technical and physical plant 

activities including appropriate staffing and technical assistance, to 

support distance education courses.  

4. Empirical data should be collected from faculty and students to 

determine the facets of distance education.  This data should be 

utilized to develop a holistic distance education assessment instrument 

that takes the uniqueness of varying delivery methods into account. 
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It is important to note that although the Principles specifically 

addresses electronically offered academic degree and certificate programs, 

not all distance learning programs use technology to deliver instruction, and 

not all colleges offer complete degree and/or certificate programs via 

distance education.  However, by extension, the Principles can provide 

insight into good practices in distance education (Bash, 2005).   

Administrative Support for Faculty  

Distance education has provided community colleges with the 

potential to offer new learning opportunities unrestricted by time, distance, 

or individual differences among students (Campbell, 2000).  However, 

traditional educational practices cannot accommodate distance education 

without corresponding shifts in the fundamental views of pedagogy 

(Easterday, 1997).  Faculty bring a range of expectations and backgrounds 

with them in any type of professional development activity.  Usually these 

expectations are set by the patterns of traditional classroom pedagogy such 

as an active, present instructor, instructor-directed activities and discussions, 

and a passive or merely responsive role for students (Dewald et al., 2000).  

Web-based pedagogy, by contrast, tends to reverse these dynamics, making 

the instructor less present and increasing the interactive and leadership roles 

of the learners (Hodgson, 1999). 
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With the movement towards greater use of instructional technology by 

faculty, more educational administrators are asking faculty to teach distance 

education courses to accommodate student needs (Padgett & Conceao-

Runlee 2000).  Institutional support in distance education refers to the kind 

of support the institution provides faculty members to develop and improve 

their instruction of on-line courses.  An example of institutional support for 

faculty involvement is to offer rewards that promote these endeavors. A 

recent national survey conducted by the National Education Association 

(NEA) reported 63% of distance learning faculty is monetarily compensated 

for a distance learning course as if it were a normal course (NEA, 2000).  A 

study by Johnstone (2002) concluded that overall faculty believes it is very 

important to obtain further education about, assistance with, or support from 

the institution for (a) developing interaction, (b) developing instructional 

materials, and (c) applying selected technologies.   

The importance of faculty support and training to the success of any 

distance education or instructional technology effort has been widely 

acknowledged in education literature (Beaudoin, 1990; Dillon & Walsh, 

1992; Kalke, Macy, & Rooney, 1998; Siegel, Jennings, Conklin).    

Although the literature on distance education has focused primarily on 
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program design, assessment, and logistics, concerns are being expressed 

about the quality and appropriateness of teaching at a distance.  

According to a number of higher education officials and experts, 

many institutions typically introduce training opportunities for faculty long 

before considering implementing a technology requirement (Dewald, 

Scholz-Crane, Booth, & Levine, 2000). To ensure the best educational 

product is delivered to all students, institutions and faculty members must 

engage in careful planning and preparation (Berenfeld, 1996).  Faculty who 

opt to teach distance education must be trained to integrate and enhance 

traditional course materials by creating richer, more interactive materials 

(Broderick & Caverly, 1997).  In a 2002 study by Rockwell, Schauer, Fritz, 

and Marx, the institutional support given to faculty to develop instructional 

materials that blend technology and utilize mediated information and 

instruction was reported as being very important to the success of distance 

education courses.  Some institutions require faculty to attend training 

courses to learn different teaching styles and pedagogies.   

Although faculty may be lured by the freshness that distance 

education provides, the type of instructional delivery depends on the 

faculty’s knowledge of distance education courses and experience (Hodgson, 

1999). Because teaching distance-learning classes involves new roles for 
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instructors, administrators must provide them with the time, the tools, and 

the training to meet these new responsibilities (Young, 1997).  Another 

incentive used by institutions to encourage faculty to get involved in 

institutional initiative is workload adjustment.  Bower (2001) argued that if 

institutions provide release time to faculty preparing distance learning 

courses, they may need to demonstrate increased productivity through other 

means such as increased student/faculty ratio in distance learning classes. 

In order for distance education to be effective in professional 

development, administration must consider the gap between the typical 

teacher's expectation about the learning process and the capabilities and 

characteristics of instruction over distance (Newby, Stepich, Lehman, & 

Russell, 2000).  Experts indicate that the administration’s preparation of 

faculty members to teach distance learning courses is necessary and must be  

multi-faceted (Padgett & Concceao-Runlee, 2000).  Educational 

opportunities for faculty need to focus on providing student-learning 

experiences that support an interactive learning environment.  Distance 

learning programs should educate faculty on how to fulfill these new 

interactive roles (Newby, Stepich, Lehman, & Russell, 2000).  Furthermore, 

institutions must ensure faculty knowledge of these technological supports 

for appropriate program and student support (Seels & Bailey, 1994).   
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Administrative Support for Students 

In the United States, with the increase of students attending higher 

educational institutions since World War II, mechanisms of student support 

such as health services and cultural activities grew (Barr & Desler, 2000).  In 

the 1970s, with the influx of a diverse student population, academic services 

again grew to include counseling, tutoring and childcare (Rentz, 1996).  In 

the 1990s, academic services supplied a range of services involving 

curriculum support (computer lab, writing center, tutoring), counseling 

centers and libraries (Bludnicki, 1998; Granger, Daniel & Benke, 1997). 

The functions of student support are both essential and 

interdependent.  It can be argued that student support is primarily seen as an 

administrative process.  The learning environment should create 

commitment, support students, and enhance self-esteem (Padgett & 

Conceao-Runlee, 2000). Although the distance education student is typically 

a non-traditional student, these student support components continue to be 

an important element for success. 

Distance learners are a qualitatively different, older population, with 

different educational needs than traditional on-campus undergraduates and 

graduate students (Dewald, Scholz-Crane, Booth & Levine, 2000).  

Compared with more traditional college students, community college 
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students are more likely to be "older, employed, have dependents at home, 

and have interrupted their education" (Brey, 1998, p. 30).  To attract these 

distance education students, institutions should enable distance learners to 

complete their studies at times and places that are as convenient as possible 

(Broderick & Caverly, 1997).  Fortunately, the use of the Internet enables 

students to access education at more convenient locations and times.  

Another important aspect of student support is accessibility to 

educational resources.  The dominant feature of distance education is the 

physical and temporal distance, which separates the teacher and learner 

(Dewald, Scholz-Crane, Booth, & Levine, 2000).  Because distance students 

are often placed in a unique situation in which neither teachers nor fellow 

students are physically present to clarify, discuss, or provide feedback, 

effective distance education requires a complete learner system (Inman, 

Elliot, & Kerwin, 1999).  One important means of analyzing the 

effectiveness of teaching-learning experience in a distance education system 

is through the analysis of the learner support system (Bludnicki, 1998).  

"Support systems contribute to the 'process' of a course as do the learning 

materials" (Hodgson, 1986, p. 56), and support systems developed in 

recognition of student need help the distance learner become competent and 
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self-confident in learning, social interactions and self-assessment (Morris, 

1999). 

According to Moore and Thompson (1997), the learner support 

system is comprised of both resources the learner can access in order to 

carry out the learning process and resources that relate to mediation of the 

communication process.  The resources of the learning process apply to both 

distance and on-campus students and include the availability of courses, 

teachers or facilitators, learning materials, library facilities, and technology 

(Morris, 1999).  

Access to library resources is very important for distance students (Clow, 

1999).  In study by Spooner, Jordon, Algozzine, and Spooner (1999), 

distance students indicated that success in the course required the use of the 

library, and the institution should provide access to an on-line library.  The 

Kentucky Virtual University (KVU) was created with passage of the 

Kentucky Postsecondary Educational Improvement Act of 1997.  This 

partnership plays a critical role in achieving the goals for 2020 outlined in 

the legislation. In particular, the need to create a postsecondary education 

system that is accessible, efficient, and responsible to the needs of 

Kentucky's citizens and economic stakeholders.  In this powerful new 
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alliance, KCTCS and KVU provide accessible and affordable education and 

training through: 

1. Academic and technical associate degrees. 

2. Diploma and certificate programs in occupational fields. 

3. Pre-baccalaureate education. 

4. Adult, continuing and developmental education 

5. Customized training for business and industry. 

6. Distance learning opportunities.  

Kentucky Community and Technology College System (KCTCS) in 

partnership with Kentucky Virtual University (KVU) has made services to 

distance learners a priority within the virtual library, ensuring that remote 

students are afforded the same access to materials and services that on-

campus students enjoy.  Additionally, KVU has worked cooperatively with 

the faculty and staff of KCTCS to facilitate access to a comprehensive 

portfolio of resources and support services for students at a distance (Young, 

2005). 

Administrative Support for Providing Appropriate Technology  

In the early 1990s, technology afforded new opportunities for post-

secondary students and educational providers to compete via distance 

learning in a traditional college's service area (Morris, 1999).  Community 
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colleges have transformed American higher education, replacing elitist 

traditions with a commitment to change, where that change makes higher 

education more accessible to countless thousands who otherwise would be 

excluded from the benefits of post-secondary education (Gaide, 2005). 

Technological advances have changed the face of education (Taleb & 

Bailey, 1991; Yee, 1998).  New digital technologies, such as student-

directed hypermedia programs or large-scale databases accessible through 

computer networks, promise to transform education in the future (Talab & 

Bailey, 1991; Yee, 1998).  The use of technology to advance distance 

education has become much more common at all levels of the educational 

process.  Both teachers and students are tapping into a vast array of human 

and information resources.  The accessibility of technology used to support 

delivery of curriculum is fundamental to the success of distance education 

(Sachs, 2005).   

As new technologies become more commonplace in the support and 

delivery of instruction, new questions are raised concerning the effectiveness 

of traditional pedagogical methods in alternative learning environment 

(Mioduser, 2000).  These technologies have led to the creation of interactive 

web-based learning that integrates audio materials, graphics, and texts that 

can enhance the educational interactivity for course delivery and facilitate 
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learning for students who are separated form their teachers in time and space 

(Sachs, 2005).  Successful development, implementation and accessibility of 

distance education courses and programs require collaboration among 

academic, administrative, technology, and student services units (Dahl, 

2004). 

The accessibility to, and use of computer technology are of great 

significance to the process of distance education in that they allow the 

distance education learners access to extended library resources, career 

advising, academic advising, financial aid advising, and personal advising.  

It is the responsibility of the institution to assure adequate technical and 

physical facilities including appropriate staffing and technical assistance 

(Dahl, 2004).  The availability and convenience of computer word 

processing for writing assignments as well as for communication purposes 

help to reduce the sense of a distance learner’s isolation (Rentz, 1996). 

In a study by Moore and Kearsley (1996), institutional support of 

technology for online delivery of courses identified the following five 

factors for success: 

1. Access, not only from the perspective of the user being able 

to access the course site by also access to the system’s 
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resources, including processing the student’s application and 

access to libraries; 

2. Students satisfaction in terms of perceived on-line student 

support services; 

3. Faculty satisfaction including academic integrity, 

availability of technology to assist in curriculum 

development; access to technological support for the 

Blackboard server, and instructional design and consultation 

for all distance delivery methods; 

4. A centralized system provides support for building and 

maintaining the distance education infrastructure. 

The results of a study by Russell (1996) indicated four conclusions 

concerning institutional support guidelines and appropriate use of common 

technologies.  First, commonly used Internet technologies (e.g., e-mail, 

Web, FTP, listserv, and IRC) and traditional technologies (e.g., mail, 

telephone, and fax) are sufficient for delivering a rather technical distance 

course.  Second, among these technologies, fax was the favorite method for 

submitting assignments, and e-mail was the most used method for 

communications and dialogues.  Third, communication related to the 

submission of assignments accounted for an outstanding proportion of e-
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mail messages.  Fourth, minimal control of technology use helped the 

instructor and the student’s focus on the subject matters, and students 

achieved high learning performance and satisfaction. Finally, providing 

unlimited access to technological student services will enhance enrollment, 

decrease attrition, and provide a well-rounded program.  In addition, these 

key elements ease students’ adjustment to college, assist in their intellectual 

and personal growth, and contribute to their academic success. 

Administrative Support for Providing Appropriate Assessment 

The phenomenal growth of distance-learning programs increased 

concerns about how to ensure the quality of higher education programs 

delivered via telecommunications (Gilbert, 1995).  The efficacy of 

technology itself is not in question; research and assessment studies have 

consistently demonstrated that the achievement and satisfaction of students 

who learn via technology can equal those of students in regular classrooms. 

(Johnstone, 2002).  Therefore, it is crucial for college leadership to identify, 

clarify, communicate, and demonstrate their level of commitment to truly 

become a quality learning community.   

Traditionally, teaching has been largely unique and distinctive 

(Arbaugh, 2000).  For example, each faculty member selected the 

information he or she planned to teach, produced it in the form needed for 
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instruction, delivered it in person, devised methods for encouraging students 

to engage and learn, and then assessed each student' s performance 

(Arbaugh, 2000).  This process involved far more than just the delivery of 

information, which is a relatively simple task and could well be replaced by 

a video clip (Ferguson & Wijekumar, 2000; Sydow, 2000).   

Assessments conducted over the past few years have attempted to 

shed light on the academic rigor of distance education courses by 

considering factors such as the nature of the different instructional 

approaches and course content and technology (Clow, 1999; Dillon, Hengst, 

& Zoller, 1989).  Studies that identify formal program and course 

assessment are currently missing from the research base, however; quality 

assessment of basic standards in education and training is currently under 

debate, especially in terms of its focus and methodology (Inman & Kerwin, 

1999).  Regional higher education accrediting agencies are charged with 

ensuring that distance education programs meet the same standards as on-

campus programs.  Monitoring the performance of educational institutions is 

a matter of intensifying significance, and it looms large for the distance 

learning system (DLS) because of its distinct philosophy, methodology, and 

approach.   
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To make distance learning conducive to effective learning and to 

ensure its credibility, it is essential for administration to adopt quality 

assessment procedures information as the basic structure (Dewald, Scholz-

Crane, Booth, & Levine, 2000).   The most common form of assessment 

instrument for distance education is a revision of the on-campus instrument 

already utilized at each institution (Mioduser, 2000).  Benchmarks for 

institutional support and assessment also report distance education 

program’s effectiveness should be assessed through an assessment process 

that uses several methods and applies specific standards (Simonson, 2005).  

Data on enrollment, costs, and successful uses of technology should be 

gathered by administration to assess program effectiveness and intended 

learning outcomes should be reviewed regularly to ensure clarity, validity 

and quality (Wade & Johnson, 2002).  These assessment practices should be 

done at the end of each course and the results should be considered in the 

ongoing improvement of distance education courses and materials (Gaide, 

2005). 

Good Teaching Practice by Distance Education Faculty 

Background 

College administrators have increasingly put pressure on faculty to 

participate in distance learning and other technology related efforts (Trinkle. 
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1999).  Most faculty, however, have not responded as quickly and 

enthusiastically as administrators anticipated.  A 1998-99 national study of 

faculty conducted by UCLA’s Higher Education Research Institute (HERI) 

stated that two thirds of college and university faculty find that keeping 

abreast of information technology stressful, rating information technology 

above research/publishing demands, teaching load, and the tenure/promotion 

as a significant stressor (Trinkle, 1999).  Only a small number of researchers 

have investigated the perceptions of faculty with regard to instructional 

support, and whether their perceived organizational support has a 

relationship to faculty’s implementation of good practices Gaide (2005) 

noted that organizational support of colleges and universities induce strong 

faculty motivation.  From their national faculty survey, Furst-Bowe (1997) 

concluded that, when faculty judge adequate support exists from facilities 

and people, their motivation to devote effort to instructional endeavors is 

high.  Rogan (1997) reported faculty commitment was likely to increase to 

the extent that the university was perceived to provide a supportive 

environment and an equitable reward system.  Among various rewards in 

higher education institutions designed to induce better teaching, institutional 

recognition of teaching excellence was the most preferred reward among 

faculty in higher education (Gaide, 2005). 
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Implementation of Appropriate Pedagogy 

The importance of faculty support and training to the success of any 

distance education or instructional technology effort has been widely 

acknowledged in the distance education literature.  However, minimal 

attention has been directed to the implementations of good teaching 

practices.    

Faculty members developing distance education courses should 

approach course design such as curriculum planning, class projects, visual 

aids, educational materials and student interaction not in terms of replicating 

the traditional classroom, but in terms of maximizing the potential of the 

technology that will be utilized (Yee, 1998).  Distance education materials 

such as hardware and software offered by the institution should be 

implemented within the course design.   

It is important that faculty take advantage of the training offered to 

them by administration to advance their knowledge of technology (Bash, 

2005).  Faculty may utilize this technology to illustrate or amplify lecture 

points, and the possibilities for laboratory simulation (Keeton, 2004).  

Outside the classroom, these materials can also provide adjunct services to 

the student, supporting drills in such subjects as mathematics, music, design 
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and graphics, and language (Arbough, 2000).  These uses can substitute for 

the occasional missed lecture as well.  

Faculty teaching distance education courses must also seek the 

knowledge necessary to implement a quality distance education course 

(Bash, 2005).  The capacity of technology supports a structural change that 

should remove or at least diminish the old distinctions between residential 

and off-campus study.  Therefore, faculty and administrators must work 

collaboratively to design the educational resources that students may not 

have ready access to traditional campus-based resources.  

Faculty teaching distance education courses must become proficient in 

the communications technology employed in their distance education course 

to maximize student – student interaction and student – teacher interaction 

(Zirkle & Guan, 2000).  

Student Support by Faculty 

It has been argued that student support is primarily seen as an 

administrative responsibility, often from the perspective of efficiency.  

However, where the support of students mediates teaching, good practices 

have been studied (Arbough, 2000).  Bludnicki (1998) reported that the 

analysis of the student support services included the resources available to 
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the learner, the communication process and the communication process 

characterized by the mechanical and electronic transfer information.   

When students are able to participate in a classroom social 

environment, their preference, and that of the professor, will be for that 

social experience and setting.  However, a stimulating teacher can provide 

an environment that fosters student-faculty contact and cooperation among 

students; this encourages collaborative learning and commitment (Olson & 

Shershneva, 2004).  Frequent student-faculty interaction in and out of 

classes is the most important factor in student motivation and involvement 

(Bash, 2005).  Prompt feedback by faculty encourages students to continue 

coursework (Simonson, 2005). 

Because good pedagogy encourage active learning, faculty must 

create an atmosphere that fosters faculty-student interaction as well as 

student-student interaction (Saba, 2000).  Interacting with students via email 

and telephone are examples of how faculty can utilize technology to increase 

communication and engage distance learners.   

As technology enables institutions to offer distance education courses 

to students throughout the state, it is important for faculty to offer 

opportunities for these students to connect with the institution (Carnavale, 

2002).  Integrating technology into the delivery of any service is not a 
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simple process for any faculty member.  The resulting services, however, 

can support students more effectively and efficiently in their quest to be 

successful learners (Castro, 1999). There are a variety of ways to provide 

online support for instruction.  The following factors have been identified by 

the Western Interstate Commission for Higher Education (WICHE) as best 

practice for faculty: 

1. Inform students of online tutoring services made available to 

them by the institution. It is possible to interact with an 

online tutor in a variety of ways, including via email, chat, 

or an on-line conference room.  

2. Inform students of library services and provide a link within 

the course website. Include information on how to contact a 

librarian with special expertise in serving a distance student.   

3. Provide information pertaining to self-help materials made 

available to them through the institution and other college 

and university links. 

4.   List and introduce counseling staff on syllabus.  To help 

students who may be reluctant to seek help, include a brief 

description of each counselor and include contact 

information.   
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5. Provide students with a university guide.  To help students 

feel less isolated this information can the information 

necessary to contact appropriate personnel within the 

institution.  

6. Provide students with an overview of technical support 

services available from the institution.  Define specific 

services and eligibility requirements regarding counseling 

and mentoring services as well as academic advising and 

tutoring. 

The literature is saturated with articles about distance education.  

These articles address many of the current issues surrounding distance 

education including hardware and infrastructure, learning outcomes, student 

attitudes and satisfaction, faculty-student interaction, and virtual 

communities (Barr & Dressler, 2000).  However, student support services as 

they relate to distance education programs and the creation of virtual 

communities seems to be less present.   

As outlined by the WICHE, in addition to course development, 

strategies for the effective use of technology support interaction between 

students and faculty, active learning, on-line discussion and tutorials, email 
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and prompt feedback.  In 2000, Saba reported that frequent communication 

between faculty and student fosters student support and retention.  

A controversy within the field of distance education stems from the 

delivery of distance education and how it affects student support (Ball, 

Jennie & Crook, 1997).  In a study by Carnivale (2003), simple technology 

such as fax machines and e-mail were found to be among the most powerful 

tools for communicating with distance students. These technologies give 

continuous access to students and provide for rapid asynchronous 

communication between university instructors and teachers.  

Faculty Implementation of Technology  

Distance education has become increasingly common, owing to the 

extremely rapid expansion of distance education technologies.  These 

technologies have been evolving from traditional technologies such as mail, 

telephone, and fax, to instructional design and computer systems such as the 

Internet (Russell, 1999).  Although there are many suggestions for how to 

use technology to deliver distance courses, few studies report the underlying 

issues such as learner characteristics and needs, the influence of technology 

upon the instructional process, equity of access to interactive delivery 

systems, and the new roles of teacher (Dahl, 2004).   
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It is the distance education student whose access is dramatically 

improved by technology.  These off-campus students are most likely to 

benefit qualitatively from the resources and interactive capacities provided 

by technology (Arbough, 2000).  They are the students who cannot 

participate routinely in the classroom.  Nor can they visit the library or 

learning resources facility with ease.  For these students, educational 

technology can provide access, convenience, flexibility, and pedagogy 

(Sydow, 2000).  For many, it may well provide the only way they are to 

become active students. 

Appropriate use of technology by faculty is important for distance 

education courses to be effective (Bash, 2005).  The technology used must 

utilize good teaching strategies and be easily accessible to distance learners 

and employ appropriate resources for the required curriculum (Morris, 

1999).  A well-conceived distance education program can fit squarely within 

a structured curriculum.  This structured curriculum should include clear 

leaning objectives as a useful framework for the course’s content, activities, 

and learning assessments (Padgett & Conceao-Runlee, 2000).    

With technology, the best faculty specialists are accessible, the most 

extensive library and data resources can be delivered, and direct, regular 

student and faculty interaction is possible anywhere, at any time (Lorenzetti, 
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2004).  Although faculty is utilizing technology in classroom instruction 

with increasing frequency, technology remains, for the most part, a 

sometime addition to the professor (Lorenzetti, 2004).   

While faculty have done a remarkable job of integrating technology 

into their distance education courses and academic programs, this integration 

has been independent of the development of student support (Arbough, 

2000).  With rare exceptions, student support services have remained on the 

sidelines in terms of issues related to servicing distance students.  Distance 

students, like resident and commuter students deserve the attention of faculty 

to include student services into their curriculum (Zirkle & Guan, 2000) 

Assessment Course Quality by Faculty 

Assessment and assessment play an important role in legitimizing the 

distance education process to ensure that each course is consistent with the 

academic program’s curriculum (Russell, 1999).  Faculty who opt to teach 

distance learners should periodically review each course for currency of 

content, the use of the appropriate technology, and the effectiveness of the 

delivery strategies (Arbough, 2000).  Identifying and understanding the 

elements to assess is more complex in distance education for general 

elements as well as for specific ones (Bar & Dressler. 2000).  When 

compared to traditional learning, there are more elements to take into 
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account in the Assessment process.  This is due to flexibility of distance 

education, along with the wider range of resources provided to students 

(Carnevale, 2002).   

To assure quality in distance education, a new type of university 

teacher must evolve (Svetcov, 2000).  To determine course effectiveness, 

distance education teachers use a variety of assessment tools.  For example, 

to assess the effectiveness of their course, most teachers survey distance 

learners of completed courses to poll their opinions of the course (Saba, 

2000).  These surveys address questions pertaining to issues such as clarity 

of course content, appropriateness of assignments, and teaching 

effectiveness (Morris, 1999).  The goal is to assess overall effectiveness of 

the completed course, which can be a springboard in developing a revision 

plan (Bar & Dressler, 2000).  The current literature on assessing online 

courses identifies two aspects of particular significance.  The first step in 

evaluating course design is the assessment of learning, and the second is of 

the participant’s performance, both in terms of time spent online and 

activities effectively carried out at a distance, either individually or during 

computer conferencing (Ching, 1998).   

The challenge for planners and designers is to determine how they can 

use online techniques for assessment strategies (Zuckerman, 2005) and at the 
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same time not replicate those strategies designed for the face-to face 

environment.  Assessment can be teacher, peer or student directed and 

within that context the way in which assessment items are presented 

becomes critical.  Professors should establish criteria for evaluating 

students’ efforts in online discussions and communicate those criteria to 

students (Saba, 2005).  Professors sometimes assume that criteria and 

standards for assessment are self-evident which is problematic.  When 

professors fail to communicate standards for participation, students have no 

choice but to revert to their own past experiences to help them define 

acceptable levels of performance (Barab & Duffy, 2003).  Therefore, it is the 

faculty’s responsibility to establish clear criteria that can serve as the basis 

of assessment (Young, 2000).  

Summary 

This chapter describes numerous best practices strategies and 

guidelines by WICHE for designing distance education programs.  Because 

information technology and the use of electronic information systems have 

changed the world of postsecondary education at a rate never before 

experienced, guidelines based on these best practices are crucial for distance 

education programs.  Originally, distance education was initiated as an 

inexpensive way for rural community colleges to increase course offerings, 
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rapidly changed with the potential for electronic information transmission.    

In general, its success has been attributed to access to the best instructors 

and educational resources.   The following chapter will explain the 

components of the study as well as the research instrument.   
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Chapter III 

Methods 

The purpose of this study was to analyze the relationship, if any, 

between faculty perceptions of administrative support for distance education 

and the levels of implementation of good distance education teaching 

practices as perceived by the faculty of rural community colleges. The study  

investigated faculty perceptions of institutional support for distance learning 

and the implementation of good distance education teaching practices as 

perceived by the faculty of the Kentucky Community and Technical College 

System (KCTCS).  KCTCS is of interest because of The Post-secondary 

Education Improvement Act of 1997, which assigned access to quality 

education programs and data is easily accessible.  In order to meet this 

objective, KCTCS collaborated with the consulting company, Western 

Insterstate Commission for Higher Education (WICHE) to provide quality 

post-secondary education through distance education programs.  WICHE 

provided guidelines on the delivery of quality distance education programs.  

The teaching practices are also based on the Principles of Good Practice for 

Electronically Delivered Academic Degree and Certificate Programs 

developed by the WICHE.  The following research questions, which are 

based on faculty perceptions, were investigated: 
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Q1. What is the relationship between the faculty perceived level of 

administrative support for faculty and faculty implementation of good 

distance education teaching practices? 

Q2. What is the relationship between faculty perceived level of 

administrative support for students involved in distance education and 

faculty implementation of good distance education teaching practices? 

Q3. What is the relationship between the faculty perceived level of 

administrative support for technology and faculty implementation of 

good distance education teaching practices? 

Q4. What is the relationship between the faculty perceived level of 

appropriateness of distance education assessment policies and the 

implementation of good distance education teaching practices? 

In order to provide a meaningful assessment, this study were analyzed 

the faculty's perceptions of administrative support of faculty, students, 

technology and assessment of the distance education program and were 

attempted to correlate these factors with faculty's perception of 

implementation of good teaching practices based on the Principles of Good 

Practice for Electronically Delivered Academic Degree and Certificate 

Programs.  This chapter includes a description of the research design, the 



 

 55 
 

target population, they survey instrument and an overview of the data 

analysis procedures that were utilized. 

Research Design 

The study used a comparison design that included a survey to generate 

quantitative data for analysis.  Because the independent variables were not 

manipulated, comparison research design  helped to identify the dependent 

variables.  The purpose of this research design was to gather information that 

will identify the relationship, if any, between the faculty perceived level of 

administrative support for faculty, students, technology and assessment of 

distance education programs and the implementation of good teaching 

practices as perceived by faculty.   

Population  

The population for this study was the full-time distance education 

faculty (N=432) who taught complete web-based courses in the Kentucky 

Community and Technology College System (KCTCS) during the 2005-

2006 school year.  The target institutions were Ashland Community and 

Technical College, Big Sandy Community and Technical College, Bluegrass 

Community and Technical College District, Bowling Green Technical 

College, Elizabeth Community and Technical College, Gateway Community 

and Technical, Hazard Community and Technical College, Henderson 
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Community College, Hopkinsville Community College, Jefferson 

Community and Technical College District, Madison Community College, 

Maysville Community and Technical College, Owensboro Community and 

Technical College, Somerset Community College, Southeast Kentucky 

Community and Technical College, and West Kentucky Community and 

Technical College.  These institutions comprise the KCTCS.  

Instrumentation 

To measure faculty perception on administrative support for distance 

education, the survey was designed with 10 items on a 5-point Likert scale 

from “Very High Level” (5) to “Very Low Level” (1). Institutional support 

includes the following independent variables for this study:  faculty support, 

student support, technology and assessment (Barab & Duffy, 2000).  Survey 

items 1-2 address institutional implementation of faculty support by 

administration.  Survey items 3-5 address implementation of student support 

by administration.  Survey items 6-7 address implementation of 

technological support by administration and items 8-9 address 

implementation of assessment policies by administration. To measure 

faculty perception on implementation of appropriate pedagogy, the survey 

was designed with 12 items on a 5-point Likert scale from “Very High 

Level” (4) to “Very Low Level” (1).  To measure the implementation of best 
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teaching practices by faculty items 10-11 address appropriate pedagogy.  

Items 12-13 address student support by faculty, items 14-15 address 

appropriate use of technology and items 16-18 address support for 

assessment by faculty.  A mean was calculated for all survey items and was 

used as a score for the implementation of Best Distance Education Teaching 

Practices. 

The survey instrument was pilot tested by administering it to an expert 

panel at Marshall University.  The survey was revised based on feedback 

from these expert panel members.  The structured, forced-choice, Faculty 

Perceptions of Institution Putting Principles into Practices survey questions 

for faculty to address the following areas:  faculty perceptions of 

institutional implementation of faculty support, faculty perceptions of 

institutional implementation of student support, faculty perceptions of 

institutional implementation of technological support and faculty perceptions 

of institutional assessment of distance education program(s).  The survey 

was designed to be completed by faculty who teach complete web-based 

courses. 

Collection of Data 

The researcher contacted the KCTCS distance education 

representative for contact information for the full-time distance education 
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faculty.  An individual e-mail message was sent by the KCTCS 

administration to each faculty member on the contact list to ask him or her to 

participate in the survey.  All of the potential subjects received an additional 

email explaining the purpose of evaluating faculty perception and informing 

them of the email address to which the survey questionnaire should be 

returned. 

This study consisted of an emailed survey that was administered 

Spring 2006 to the full-time faculty members of the distance education 

program at KCTCS.  Responses were sought from16 community colleges 

with a targeted response rate of at least 51% (Keringer & Lee, 2000).   

After gathering faculty perception data, the researcher collected the 

information from the survey instruments to compile information concerning 

issues of administrative support for distance education and faculty 

implementation of appropriate pedagogy. 

 

Data Analysis 

The perceptual data was analyzed by descriptive analysis to explain 

the quantitative date collected (Kerlinger & Lee, 2000).  Inferential 

techniques determined the differences in perceptions of distance education 

faculty among variables to see if institutional support is correlated with good 
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distance education teaching practices.   Because the subjects in this study are 

independent of one another, there were no matching of subjects or other 

control procedures used.   

Frequency distributions were obtained for the demographic variables 

of this study and assisted in the interpretation of a collection of data by 

arranging measures of a given variable to determine the frequency of 

occurrence of the different values.    Correlation analysis supported the 

relationship, if any, between the variables.  The purpose of this type of 

research is to identify the relationship among variables.   
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CHAPTER IV 
 

Analysis of Data 
 

This study investigated faculty perceptions of administrative support for 

distance education and the levels of implementation of good distance education 

teaching practices as perceived by the faculty of rural community colleges in 

Kentucky.  To investigate the issue, the study applied a survey research 

methodology using a comparison design.  The survey was completed by faculty 

who teach distance education courses at Kentucky Community and Technology 

College System (KCTCS). 

An individual e-mail message was sent to each person on a list of KCTCS 

faculty asking them to participate in the survey.  All the population received 

additional information explaining the purpose of the survey and informing them of 

the e-mail address where the completed survey should be submitted.  A total of 331 

out of 432 faculty from 15 institutions responded to the survey.  The final response 

rate was 76 %. 

The independent variables were faculty perception of administrative faculty 

support, student support, technological support, and support for assessment.  The 

dependent variable was faculty perceived good teaching practices in distance 

education. 
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Findings 

 Data were gathered using the researcher-developed Faculty Perceptions of 

Institution Putting Principles into Practices Survey (FPIPPS).  The FPIPPS 

consisted of 18 items derived from the distance education literature.  Respondents 

were asked to rate each item using a 5-point Likert type scale ranging from “very 

low” to “very high”. The following paragraphs discuss the findings for each 

research question.   

 Research Question 1:   What is the relationship between the faculty 

perceived level of administrative support for faculty and faculty implementation of 

good distance education teaching practices? 

 A score for the perceived level of administrative support for faculty, the 

independent variable, was calculated as a mean of the responses to survey items 1 

and 2.  Similarly, a score for the dependent variable, implementation of good 

teaching practices, was calculated as a mean of responses to survey items 10-18.  a 

Pearson’s Correlation analysis was performed, comparing the scores obtained for 

the variable.  As indicated in Table 1, a significant positive correlation value (r 

=.133) existed between the two scores.  This means that as respondents perceived a 

higher level of administrative support for faculty they also reported an increase in 

their use of good distance education teaching practices.  Conversely, when the 

perception of support was lower, the reported use of good distance education 
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teaching practices was lower.  The significance of this correlation score (r = .133) 

is indicative of a true relationship between the variables.   

 Research Question 2:  What is the relationship between faculty perceived 

level of administrative support for students involved in distance education and 

faculty implementation of good distance education teaching practices? 

 A score for the perceived level of the independent variable, administrative 

support for students, was calculated as a mean of the responses to survey items 3-5.  

A score for the dependent variable, implementation of good teaching practices, was 

calculated as a mean of the numerical sum of survey items 10-18. A Pearson’s 

Correlation analysis was performed, comparing the scores obtained for the 

variables.  As indicated in Table 1, the a significance positive correlation value (r = 

.123), existed between the two scores.  Therefore, as respondents perceived a 

higher level of administrative support for students, they also reported an increase in 

their use of good distance education teaching practices.  However, when the 

perception of support was lower, the reported use of good distance education 

teaching practices was lower.  The significance of this correlation score (r = .123) 

is indicative of a true relationship between the variables. 

 Research Question 3:  What is the relationship between the faculty perceived 

level of administrative support for technology and faculty implementation of good 

distance education teaching practices? 
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 A score for the perceived level of the independent variable, administrative 

support for technology, was calculated as a mean of the responses to survey items 

6 and 7.  A score for the dependent variable, implementation of good teaching 

practices, was calculated as a mean of the numerical sum of the survey items 10-

18. The result was not significant at the alpha level of 0.01 as displayed in table 1.  

Therefore, there is no significant relationship between faculty perception of 

administrative support for technology and good distance education teaching 

practice. This means that as respondents perceived a higher level of administrative 

support for technology.  However, there was no significant corresponding change 

in teaching practices.   

 Research Question 4:  What is the relationship between the faculty perceived 

level of appropriate distance education assessment policies and the 

implementation of good distance education teaching practice? 

 A score for the perceived level of the independent variable, administrative 

support for assessment was calculated as a mean of the responses to survey items 8 

and 9.  A score for the dependent variable, good teaching practices, was calculated 

as a mean of the numerical sum of survey items 10-18.  A Pearson’s Correlation 

analysis was performed, comparing the scores obtained for the variables.  As 

indicated in Table 1, a significant positive correlation value (r = .196) existed 

between the two scores.  This means that as respondents perceived a higher level of 
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administrative support for assessment, they also reported an increase in their use of 

good distance education reaching practices.  However, when the perception of 

support was lower, the reported use of good distance education teaching practices 

was lower.   The significance of this correlation score (r = .196) is indicative of a 

true relationship between the variables.  

Table 1 

Correlations Between Administrative Support and Faculty Implementation of Good Distance 
Education Teaching Practice 
 
 

 
 
 

 
Good Distance Ed Teaching Practice 

 Pearson 
Correlation 

 
Sig. (2-tailed) 

 
N 

Administrative Support for Faculty .133   .063 331 

Administrative Support for Students .123* .026 331 

Administrative Support for Technology .109      .065 331 

Administrative Support for Assessment .196** .069 331 

* Correlation is significant at the 0.05 level (2-tailed) 
** Correlation is significant at the 0.01 level (2-tailed) 
 

Summary 

 This study investigated faculty perceptions of administrative support for 

distance education, and whether faculty implementation of good distance education 

teaching practice has a relationship with administrative support.  A summary of the 

findings reveled that the dependent variable, good distance education teaching 
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practice, significantly correlated to all of the independents variable with the 

exception of administrative support for technology. This means that as the faculty 

of KCTCS perceived higher levels of support by their college’s administration for 

faculty, students and assessment, their perception of their use of distance education 

teaching practices also increase.  Conversely, as they perceived a diminished 

support for these factors, the perception of their use of good distance education 

teaching practices decreased.  The only factor that did not have a significant 

correlation with good distance education teaching practice was the perception of 

the administrative support for technology.  
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CHAPTER V 

 This chapter includes the purpose of the study, a summary of the procedures 

used, and a summary of the data.  Summaries of the study’s findings and 

conclusions are then presented.  The chapter closes with implications of the study 

and recommendations for further research. 

Summary of the Study 

The purpose of this study was to analyze the relationship between faculty 

perceptions of administrative support for distance education and the levels of 

implementation of appropriate pedagogy as perceived by the faculty of rural 

community colleges in Kentucky.  To investigate the issue, the study used research 

methods gather perceptual data from faculty at KCTCS who teach distance 

education courses at KCTCS. 

Findings and Conclusions 

A summary of the findings reveal that the dependent variable, good distance 

education teaching practice, had a positive significant correlation with all of the 

independent variables, except of administrative support for the technology 

variable.  This means that as the faculty of KCTCS perceived higher levels of 

support by the colleges administration for faculty, students and assessment, their 

perception of their use of distance education teaching practices also increase.  

Conversely, as they perceived a diminished support for these factors, the 
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perception of their use of good distance education teaching practices decreased.  

The faculty perception of administrative support for technology indicated no 

relationship existed.  

Research Question 1:  What is the relationship between the faculty perceived 

level of administrative support for faculty and faculty implementation of good 

distance education teaching practices? 

 A score for the perceived level of administrative support for faculty, the 

independent variable, was calculated as a mean of the responses to survey items 1 

and 2.  Similarly, a score for the dependent variable, implementation of good 

teaching practices, was calculated as a mean of responses to survey items 10-18.  a 

Pearson’s Correlation analysis was performed, comparing the scores obtained for 

the variable.  As indicated in Table 1, a significant positive correlation value (r 

=.133) existed between the two scores.  This means that as respondents perceived a 

higher level of administrative support for faculty they also reported an increase in 

their use of good distance education teaching practices.  Conversely, when the 

perception of support was lower, the reported use of good distance education 

teaching practices was lower.  The significance of this correlation score (r = .133) 

is indicative of a true relationship between the variables.  These responses are in 

concordance with those found in a  2002 study by Rockwell, Schauer, Fritz, and 

Marx, where the institutional support given to faculty to develop instructional 
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materials that blend technology and utilize mediated information and instruction 

was reported as being very important to the success of distance education courses.   

 Research Question 2:  What is the relationship between faculty perceived 

level of administrative support for students involved in distance education and 

faculty implementation of good distance education teaching practices? 

 A score for the perceived level of the independent variable, administrative 

support for students, was calculated as a mean of the responses to survey items 3-5.  

A score for the dependent variable, implementation of good teaching practices, was 

calculated as a mean of the numerical sum of survey items 10-18. A Pearson’s 

Correlation analysis was performed, comparing the scores obtained for the 

variables.  As indicated in Table 1, the a significance positive correlation value (r = 

.123), existed between the two scores.  Therefore, as respondents perceived a 

higher level of administrative support for students, they also reported an increase in 

their use of good distance education teaching practices.  However, when the 

perception of support was lower, the reported use of good distance education 

teaching practices was lower.  The significance of this correlation score (r = .123) 

is indicative of a true relationship between the variables.  These conclusions 

support the research by Arbough (2000) that quality distant learning environments 

are created when faculty implement appropriate technology, provide timely 

feedback, and inform students of support services. 
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 Research Question 3:  What is the relationship between the faculty perceived 

level of administrative support for technology and faculty implementation of good 

distance education teaching practices? 

 A score for the perceived level of the independent variable, administrative 

support for technology, was calculated as a mean of the responses to survey items 

6 and 7.  A score for the dependent variable, implementation of good teaching 

practices, was calculated as a mean of the numerical sum of the survey items 10-

18. The result was not significant at the alpha level of 0.05 as displayed in table 1.  

Therefore, there is no significant relationship between faculty perception of 

administrative support for technology and good distance education teaching 

practice. This means that as respondents perceived a higher level of administrative 

support for technology, there was no significant corresponding change in teaching 

practices. These responses support the notion of Care and Scanlan (2001) that for 

administrators, creating and conveying technological visions powerful enough to 

displace traditional educational models is one of the most challenging aspects of 

leadership.   Although faculty tend to hold a positive view regarding technology, 

they do not implement technology into their program. 

 Research Question 4:  What is the relationship between the faculty perceived 

level of appropriate distance education assessment policies and the 

implementation of good distance education teaching practice? 
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A score for the perceived level of the independent variable, 

administrative support for assessment, was calculated as a mean of the 

responses to survey items 8 and 9.  A score for the dependent variable, good 

teaching practices, was calculated as a mean of the numerical sum of survey 

items 10-18.  A Pearson’s Correlation analysis was performed, comparing 

the scores obtained for the variables.  As indicated in Table 1, a significant 

positive correlation value (r = .196) existed between the two scores.  This 

means that as respondents perceived a higher level of administrative support 

for assessment, they also reported an increase in their use of good distance 

education reaching practices.  However, when the perception of support was 

lower, the reported use of good distance education teaching practices was 

lower.   The significance of this correlation score (r = .196) is indicative of a 

true relationship between the variables.  This correlation supports the 

research by Zuckerman (2005) which found that it is important that 

administration evaluate the program’s or course’s education effectiveness, 

including assessments of student learning, outcomes, and faculty 

satisfaction.  Without this type of support, the quality of distance education 

teaching practice is compromised (Saba, 2005). 
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Discussion  

While the objective of this research has been to compare the 

relationship between institutional support and faculty implementation of 

good distance education teaching practice, there are many factors that 

contribute to a successful  distance education program. This study adds to 

the body of knowledge for distance education by making a significant 

contribution in research focused on administrative support for faculty in 

distance education. 

Saba (2005) indicated that faculty perception is the most critical 

attribute influence the use of distance education.  Dillon and Walsh (1992) 

argued that distance education, when viewed as an innovation, will provide 

valuable insight to understanding faculty perceptions when choosing to 

adopt or reject it as an innovative approach to education.  Regardless of the 

mode of delivery, the quality of a distance education program is the 

responsibility of distance education faculty (Saba, 2005).  However, the 

majority of faculty are unprepared to effectively teach in a technology 

dominated area (Padgett & Conceao-Runlee, 2000).  A key to implementing 

successful distance education is the integration of administrative support and 

faculty support.  In this study, faculty perceived the level of administrative 

support for technology as high.  However, as supported by the literature, 
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faculty reported they did not take advantage of this type of support.  This 

theory aligns with Calvert’s (2005) work suggesting that although 

administrators provide technological training for distance education faculty, 

these faculty members do not often take advantage of this type of support. 

It appears that with the exception of technology, faculty perceive that 

they implement a high level of good distance education teaching practice 

when the level of support from administration is also high.  This finding 

supports the research by Simonson (2005) which revealed that providing 

faculty support for distance education is the logical step in providing quality 

distance education programs. 

  Ultimately, distance education is an opportunity for meaningful 

involvement, professional development, and administrative support that are 

the key factors in promoting faculty implementation of good distance 

education teaching practices and significant contributions to the distance 

education process.  For distance learning to be implemented in higher 

education, the adage of “if you build it, they will come” is not the most 

critical variable (Deed, 1996).  Although building an infrastructure for 

distance learning is a difficult task, the key to successful implementation is 

the faculty who will deliver the courses.  Faculty must perceive that teaching 
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and learning at a distance will meet both student and faculty needs (Bash, 

2005).   

 

Implications 

A successful distance education program should have support systems 

in place for faculty and students.  Institutional support for faculty involved in 

distance education is essential and should take a variety of forms to 

recognize the range of motivations and needs of faculty as well as distant 

learners (Bash, 2005).  This type of informative support typically comes 

from specialists such as instructional designers, editors, technicians, graphic 

designers, and librarians (Gaide, 2005).  In a distance education 

environment, instructional support should take the forms of course redesign 

support, training in the use and application of distance education 

technologies, technical support, as well as student services and assessment 

guidelines (Sachs, 2004).   

Distance education is new to many faculty members and students.  

Therefore, faculty members and students may be intimidated by technology 

and distance education. Learning new techniques to incorporate new 

technology into the classroom is not always and easy task.  There is limited 

technical support, and there is little motivation or reward for the faculty to 
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make the effort.  Support for these participants to enable them to design and 

develop distance courses as well as technical support to help them to run the 

technologies, is needed to support the development and delivery of quality 

distant education courses.  Institutions need to develop the infrastructure to 

provide training, technical support, time for the faculty to develop the 

course, and a revised faculty reward system. 

Each course of study should result in learning outcomes appropriate to 

the rigor of the degree rewarded.  The course should provide for appropriate 

interaction between faculty and students and be consistent with the 

institution’s role and mission.  The functions of student support are both 

essential and interdependent.  The learning environment should create 

commitment, support students, and enhance self-esteem (Padgett & 

Conceao-Runlee, 2000). Students should be provided with clear and 

complete information regarding curriculum, course requirements, academic 

support services, and technological support services. Appropriate use of 

technology by faculty is important for distance education courses to be 

effective (Bash, 2005).  The technology used must utilize good teaching 

strategies and be easily accessible to distance learners and employ 

appropriate resources for the required curriculum (Morris, 1999).  A well-

conceived distance education program can fit squarely within a structured 
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curriculum.  This structured curriculum should include clear leaning 

objectives as a useful framework for the course’s content, activities, and 

learning assessments (Padgett & Conceao-Runlee, 2000).    

To make distance learning conducive to effective learning and to 

ensure its credibility, it is essential for administration to adopt quality 

assessment procedures information as the basic structure (Dewald, Scholz-

Crane, Booth, & Levine, 2000).   The most common form of assessment 

instrument for distance education is a revision of the on-campus instrument 

already utilized at each institution (Mioduser, 2000).  Benchmarks for 

institutional support and assessment also report distance education 

program’s effectiveness should be assessed through an assessment process 

that uses several methods and applies specific standards (Simonson, 2005).  

Data on enrollment, costs, and successful uses of technology should be 

gathered by administration to assess program effectiveness and intended 

learning outcomes should be reviewed regularly to ensure clarity, validity 

and quality (Wade & Johnson, 2002).  These assessment practices should be 

done at the end of each course and the results should be considered in the 

ongoing improvement of distance education courses and materials (Gaide, 

2005). 
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Recommendations 

 The implementation of distance education courses must be a 

collaborative effort between administration and faculty.  Therefore, more 

information is needed to (a) identify motivational factors of the distance 

education faculty member; (b) further investigate the various concerns 

addressed by administration and faculty of distance education, and (c) 

elaborate on how leadership responsibilities at each level of support or 

hinder the delivery of quality distance education programs. 
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APPENDIX A 

 
SURVEY COVER LETTER MAILED TO DISTANCE 

EDUCATION FACULTY AT KCTCS 
 
 

 
Dear Faculty, 
 
You have been selected to participate in this research study because of your 
involvement in distance education at Kentucky Community & Technical College 
System (KCTCS).  You participation is voluntary.  You have the right not to 
participate and also the right not to answer all of the questions.  The purpose of this 
study is to analyze the relationship between faculty perceptions of administrative 
support for distance education and the levels of implementation of appropriate 
pedagogy as perceived by the faculty of a rural community college.  Results of this 
study will provide useful information to administrators and instructors in the 
development of distance education courses and programs.  Complete anonymity is 
guaranteed. 
 
The enclosed survey will take approximately 5 minutes of your time.  The 
information will be kept confidential, and the data will be stored securely. There 
will be no reference made to oral or written reports to link you with this study.  If 
you have any questions concerning this study, please contact Carol L. Fugitt at 
(606) 615-0444 or carolfugitt@yahoo.com.  If you have questions pertaining to 
your rights as a participant, please contact the Department of Leadership Studies, 
West Virginia University at (304) 293-5703. 
 
Please answer the questions as honestly and accurately as you can.  This 
questionnaire can be completed online, please save your answers and return to 
carolfugitt@yahoo.com 
 
Thank you in advance for your participation in this very important research study. 
 
Regards, 
 
 
Carol L. Fugitt 
Doctoral Student 
West Virginia University 
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APPENDIX B  
 
 
 

GOOD PRACTICES SURVEY MAILED TO 
DISTANCE EDUCATION FACULTY AT 

KCTCS 
 

 
 

Good Practices Survey 
 

 
The following questions pertain to your perceptions of the levels of 
administrative support for distance education at your institution. 
Please indicate your level of satisfaction with each item below by 
checking the appropriate box. Please save your answers before you 
send them back to carolfugitt@yahoo.com Ve
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1. At what level of support does your administration provide quality training for faculty 

involved in distance education? 

     

 
2. At what level does your institution provide quality support services to faculty 

involved in distance education? 

     

 
3. At what level does your institution provide students enrolled in distance education 

courses access to library resources? 

     

 
4. At what level does your institution provide students enrolled in distance education 

courses with academic advising? 

     

 
5. At what level does the institution provide a commitment to students enrolled in 

distance education courses to complete a degree or course in a publicized 
timeframe? 

     

 
6. At what level does your institution provide faculty access to current technology   to 

improve pedagogy? 

     

 
7. At what level does your institution provide students enrolled in distance education 

courses access to current technology?  

     

 
8. At what level does your institution assess existing distance education  programs? 

     

 
9. At what level does your institution use the results of the assessments to improve 

the distance education program? 
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10. At what level does student-faculty interaction occur in your distance education 
course? 

 
The following questions pertain to your distance education teaching. 
Please indicate your perception of the activities below by checking a 
box for each of the questions.  
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11. At what level do students interact with other students in your distance education 

course? 

     

 
12. At what level do you provide quality feedback to your students? 

 

     

 
13. At what level would you rate the quality of student assessment in your distance 

education course? 
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14. At what level do you implement current technology to enhance pedagogy? 

     

 
15. At what level do you provide information for student related to on-line tutoring, 

library services, self-help materials, counseling, policies and technical support? 

     

 
16. At what level does student feedback affect modifications you make to on-line 

course design? 

     

 
17. At what level does student feedback affect modifications to the goals for your on-

line course(s)? 

     

 
18. At what level do you utilize student feedback to improve your on-line pedagogy? 
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