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and teach thinking strategies and methods directly using these
skills as a backdrop.

The whole language movement focuses on the reading of
whole, non-abridged literature and an integration of all the * 1guage
arts: reading, writing, spelling, speaking and listening. It
¢ chasizes reading for meaning and provides rategies which can
enhance understanding. It also focuses on getting the individual
student to see the impo!* nce and pleasure of reading.

This thesis provides a description of the critical thinking and
whole language movements, with emphasis on how each has
contributed to reading instruction. The writer discusses the
overlap between the two movements, noting many similarities in
purpose and methodology. The conclusion is that the movements
are fundamentally compatible, and therefore educators should use
concepts and practices from both movements to form their own
foundation for reading instruction. A s-—1>le lesson is provided in

the appendix.
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In the final chapter, I will review some of the major
contributions of both whole language and critical thinking and
reflect briefly on what teaching means in light of these
philosophies.





































a problem coming here?” or “What was the problem in this story?”
In fact, as we will see in our discussion of whole language
techniques, ¢ " iren in classes where whole language is used are
often asked to map out a story, identifying significant events and
problems. |

Sternberg complains that problems in school books are
usually decontextualized. Real world problems, he says, are deeply
embedded in multiple contexts that can affect their solutions.
“Hlving real world problems requires a sensitivity to context.
“Indeed,” Sternberg goes on, “the context is often y - t of the
problem” (p. 197). This criticism can be alleviated in the teaching
of literature, however, when children are allowed to read whole
books. When reading whole books children see characters with
real problems in context. They then have a rich context from
which to derive meaning.

In s mary then, I would say that there are times when
educators need to teach thinking skills directly. Children need to
know how to compare and cont st, how to find cause and effect,
how to classify, etc. if they are to solve difficult problems. Many
problems in literature are inferential , however, in nature. |
Teachers cannot always give a “set of steps” for students to follow
to arrive at an answer, nor should they always. Literature is an
excellent vehicle for presenting many “real- life” type problems to
children and a good teacher can help students begin to solve them.
This clarifying of concepts can be done through whole clas
discussion, writing, sharing of ideas with others, etc. This “give
and take” with literature is what is advocated in Lipman’s approach
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and the Great Books approach and what I feel is needed if one is to
attempt to develop one's own t' ° king skills approach to literature.
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ultimate goal is to identify the positive aspects of whole ] guage
and critical thinking methodologies d weave them into a
fr-1ework workable for the t« ching of reading in the elemer

school classroom.
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The right maxims for phonics are: Do it early. Keep it
simple. Except in cases of diagnosed individual need,
phonics instruction should have been completed by the
end of second grade (p. 43).

Most advocates of whole language approaches have not
abandoned using phonics with students but they do it in the
context of r¢ ~° language. A very simple exi  le would be instead of
saying, “Read these ‘ch’ words,” the whole language teacher might
say, “What word that begins with ‘ch’ would make sense in that
sentence?” The whole language teacher might use the nat--—al
patterns of assonance in poems or chants to “teach” vowel sounds.
Whether or not one agrees with the effectiveness of this approach,
it is difficult not to see that it would motivate ¢* ~ Iren much more
than sitting doing a worksheet on “ch” words or vowel sounds.
With the exception of a few of the newest editions of basals by a
select core of publishers, it can be said that,

Though there is some concern in all the basals for
meaning and context there is more concern with
controlling the sequence of sounds, words, and skills
than in providing authentic language in texts (Goodman
et al., 1988, p. 71).

There are numerous other aspects of ** @ teaching of reading
besides the importance or lack of importance of phonics
instruction which te: " ers should examine on a regulart s

Authors of Bece™i~~_A N . report that
publishers say that the demand for seat work activities is
“insatiable,” and that students spend up to 70% of the time allotted
for reading instruction in independent seatwork (Anderson et al., |
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Graphic organizers such as these and others educators have

developed are encouraged by people such as Weaver (1988) in the

whole language movement ~—d Winocur (1985a) in the thinking
skills movement. I believe the thinking tools and models
mentioned, should aid students as they seek to derive meaning and

understanding from the written word.

I L S o A

Semmary

In summary, then, educators should:

Make the reader of central import: :e.

Allow free time for reading.

Allow tlmel for group or whole class discussion.

Use whole literature.

Take professionalism seriously.

Frequently ask, “Why am I teaching this?” and “Why am I
teaching it this way?”

7. Allow time for writing.

8. Structure classrooms for interaction.

9. Teach skills and strategies through ~iided practice with real

10.

literature.

Use thinking tools and models in the classroom.
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whole language and thinking skills can be combined. Like partners
in a good marriage, the movemer *~ have enough overlapping goals
1d joint ideals to work together.

A Final Ref '~~~

I have said that both the ~>vement in critical thinking and
the movement in whole language have demanded that teachers
think about their teaching. Here is some t! ° king I have done
about mir

When I was eighteen years old I wrote in a jourr *

To teach is to show people every day what you know of
life- of the sky, and the trees, and the sea...and (of)
men, and dreams, of the past, and the present, and the
future. To teach is to add another dimension to
someone’s perception of existence and the world.

I am twenty years older now, and I know there is truth in
what I wrote long ¢ *>. I also know that children have a lot to teach
n that they can tell me about life and the sky and the trees and
the sea, that they know a lot about men - and women - and that
they can share with me their dreams, their past, their present,
their ideas for the future. And they can add another dimension to
my (and others’) perception of existence and the world, if we will

just give them the chance.
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Lesson Follow Up -Writing:

1. Ask children to think about how life has changed since Phoebe’s
time. Have them write a story about what they think Phoebe would
enjoy about living now as oppt 3d to the early 1900’s.

2. Ask tt m to write a sequel to this story with Phoebe facing another
problem, e.g., “Phoebe Meets the Giant™ or “Phoebe L¢ - s to Ride a

Horse.”

3. Ask them to compare and contrast Phoebe’s mom -—d dad. How are
they alike? How are they different? (Or they could com] re Phoebe
with the other girls in the story.)

4. Ask them to write a story about how they wc "1 feel about wearing
clothes like Phoebe had to wear or living back in those days.

5. Have them write a diary entry for Phoebe for the day of the ¢ —y.
6. Offer an open ended writing assignment such as, “Write about
something this story meant to you or made you remember or think
about.”

Lesson Follow Up ..rama:

1. Divide the class into sections and have the whole class do a choral

readir of [" )y -~ Pawplt,
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2. Have some students pantomime the story v' ""e someone narrates.
(The story is written as a poem, so is probably more effective done as a
poem rather than re-written as a play.)

Lesson Follow Up- Art:

1. Have students design a modern day outfit for Phoebe which they
think she would “*-2. Share it with the class.
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