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Chapter 1
Introduction

This curriculum project has developed gradually
over the past fourteen years during which time I have
been teaching in the public elementary schools. I hay
always loved poetrys; therefore, it seemed natural to
make the re 3Jing of poetry a standard part of my
curriculum even in my first years of teachinn. és the
years went by and my own increasing enjoyment in reading
poetry was coupled with and encouranpe by the positive
reactior of the children I taught, it emed only
natural not only to read more poetry in the classroom,
but, also, to begin to do some exploration of pc ns in
terms of asking guestions about them—both factual and
speculative. I began to collect poetry books and to
read poetry to my pupils ev -~y day. Before school each
day, I would & urch through my books looking for a pc =
that would suit the v ither, the tin of year, a current
holiday, or some event which had rec tly taken place in
our classroom or school. After a few ye ~s of doing
this, I had a mental file of poems which were both
appropriate for certain circumstances and pgreatly

enjoyed by the children. An example of such a poewm is






Rrts Frogram in Critical and Creative Thinking at the
University of Ma: achusetts, in Boston, that I was able
to begin to expand my pc try curriculum and then develop
it into what is presented in this thesis. During my
cour 2 on "The 1 aching of Literature," I organized an
anthology of poetry drawn from the many favorite poems
my students and I have loved over the past fourteen
years of my teaching career. My regular reading of
quality poetry, along with 1ort questions and i
discussions, became a perfect teaching vehicle for the
promotion of critical and creative thinking skills.

Arn 1 with a knowl ige of the skills to be taught and

th best techniqgu with which to teach them, I bepgan to

¢ velop some poetry lessons which went far beyond what I

was already doing in the classroom.

The anthology and the poetry lessons seem to go
together quite naturally arnd they form the curriculum
core of thi thesis. In my review of literature on the
teaching of poetry, I discovered that my approach was
unigque. Not only did all other poetry curricula which I
studi | emphasize the ; ~°° of poetry by the students
rather than the reading, sharing, and appreciation of

poetry, but of the other approaches or curriculums
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which I surveyed attempted to use poetry as a basis for

the teaching of critical and cor ative thinking skills.

TH arriculum lessons, teaching strategies, and
poetry anthology included in this thesis constitute a
response to four major problems which my experience with
tt teaching of poetry helped wme to identify. The first
one is the neglect of the teaching of poetry in
elementary classrooms. RAlthough I have not done.a
formal survey, I have observed carefully in the three
differ 1t schools and five different grades I have
taught during my fourteen year teaching career. I have
also discussed curriculum with countless numbers of
teachers in the many courses and workshops in which 1
have been involved. In all of my encounters with
elemertary teachers, I have found only a few who even
include poetry in their curriculum and none who read
poetry on a daily basis or who share my enthy i: n for
poetry, as well as its marvelous pol »stial for teaching
thinking skills. ARAside from the occcasional poem read
aloud, usually from a basal reader, the week or two of
poetry writing as part of a creative writing program, or
the visit of a local poet to the school, the t aching of

poetry seems to have been all but lost and/or forpotten



in the vast jungle of elementary curriculum.

I feel that poetry is a perfect teaching model for
the modern, busy classroom. Most poems are short, yet
within their few words, poems can cpen the doors to new
worlds. Poetry is interdisciplinary. A poem can
explore any subject area, feeling, t >graphical
locationy or personality. P¢ :ry is a model of
efficiently used language. A good poem has rich,
varied, descriptive language in which every word is
important. Poetry can evoke feelings of all kinds. It
can cajole, inspire, titilate, puzzle, encourage, e,
Pc iry teaches. It can give information; it can attempt
to solve problems; or it can pose questions. Poetry can
give significance to everyday experiences. The sinpging
of a bird, a little boy’s shadow, a simple garc  hose

can become special through poetry.

As one teacher who has always chosen to make poetry
an important part of her curriculum, I find a second
major problems that is the lack of readily available
resourc 3 from which to find pc 18 of guality to use in
the classrqom. Opportunities for the sharing and/or

t wching of poetry often occur spontaneously from an
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immediate event, moocd, or activity which occurs in the
clas ~oom or in the child's world, yet many of these
events or moods - predictable. The seasons, the
weather, holidays, spring fever, a friend moving, the
beginning of baseball season are some examples of gon

pt dJictable situations. RAlthough I have collected many
fine poetry books over my many years of teaching, I have
found that I do not have one dependable, v dy re >urce
at my fingertips which includes both quality poetry and
the pancrama of poetry topics to suit the needs of my
students—-their lives, their envirovrn ts, their

feelint . Some of the antholopice I own are large
editions which are divided into categories, but the
categories are often too broad or vague such as
*Humorous Poetry”. Other anthologies include only
modern poets, or poets who write specifically for
childr 1 and tend to be dull or trite, or are adult
anthologies fill 1 almost entirely with poetry beyond
the life experiences or understanding of most children.
I felt the need for a personal anthology-one which
woitld be useful to teachers, one which would cut down on
some of my frantic searching for "the right poem, " one
which would help me make the most of the moment through

poetry.






must be dorne in a regular, purposeful way as well as
infiltrated into all subject areas and aspects of
teaching. These skills and procedures will be discus =2d
in the forthcoming chapter It is the opinion of many,
including my 21f, that tt teaching of thinking skills
should constitute a basic foundation of a student's
education in our public schools, and if taught, will in
fact enable students to be more successful in their

educational experiences and in their lives.

Well selected poetry has preat potential for
ft bering and ¢ reloping critical and creative thinking
skills. It invites immersion, wvisualization,
metaphorical, abstract thinking, and a sense of wonder-
all important element in the creative process. It is
full of opportunities for original and divergent
thinking. It provides possibilities to present tasks
which are ocpen- nded, fantastical, and combinatory. In
the area of critical thinking, poetry can help learners
to identify problems, formulate arnd test hypotheses, and
draw conclusions among other skills. It i the
participation and practice in these skills that enables
students to more effectively sort out, order, play with,

reflect upon, and under tand new v ys of looking at









used for the poetry included in the anthology and in the

lessons. Twelve lesson plans, with a brief discussion

of the format of the les » and an example of how a

lesson evolves, constitute the third section. The last

major part of the thesis is an anthology of poetry. It
divic 1 into eight category tions with poems

carefully =2lected by me comprising each section.
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and error to spotting and solving problems that they

have noticed.

Thus, James Moffet's approach to the teaching of
language arts is a naturalistic one, ore in which the
rendering of experience into words is its basic
foundation. "Since the richer the experience the better
tt quality of the communication, it behooves the
teachers, " says Moffet, "to provide his/her stuc ats with
a great variety of different kinds of discourse.®
Moffet's own words, “The most important things children
of today will need to know when they are adults are how
experience is at tracted, communicated, and utilized
whett ~ the data are recurring phenomena of nature and

6
society or the private truths of the heart.*

It i both interesting and significant to note that
pc ry transcends the entire hierarchy of levels in
Moffet?*s Spectrum of Di -ourse as is clearly shown in
his schematic representation in which the word POETRY is
written vertically in large, well-spaced letters from
tr interior dialogue level to the metaphysical level.7

It is v/en more interesting and significant to note that

'thwoughout his book, ™ h gt oivers _Di se,

16






This author, like Maffet, se pc :ry transversing the
entire spectrum of the universe of discourse from the
personal to the impersonal, from simple r ‘rording to
profound theorizing. Yet, Moffet neglects to show how
poetry can do this. In the curriculum to be

presented here, which teaches thinking skills through
poetry, the selection of poetry and the lessons that go
with them show how poetry can teach students everything
from different ways to record colors (lowest in Moffet’s
spectrum) to cont aplation of our place in_the universe

(from Moffet’®s Metaphysical Level).

Moffet also espouses that language is thinking
ite 1f. Yety in his brief discussions of poetry he
merely mentior that poetry teaches children about word
patterns and that good exposure to poetry helps children
to see the many us 35 there are for poetry. He says that,
*the thr R's of poetry - rhyme, rhythm, and repetition
- teach children alot about individual words and
patterns of wor'ds."1a There is no mention of poetry as
a medium for the creétive thinking skills which I have
selected as the basis for my lessons-fluency,

flexibility, originality, transformation techniques, and

redefinition for examples. In essence, although
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work. GSince Grave ' methods are advocated for teachers
to use in their own writing as well as with their
students, it is assumed that his book would be
applicable to any grade level as he does not state this
information in his book. On tt other hand, since his
examples and discussion are all concerned with
elementary students and their writing, it is assumed by
this author that this book is particularly appropriate

-

for the elementary grades.

In the article Donald Graves wrote for 1
P EY in April 1978, Graves states that writing
contributes to intelligence, develops initi :ive,
develops courage, serves as an aid to reading, and can
be "the means to personal breakthrough in lear‘ning."11
His pr nise is that the child’s fir : urge is to write.
Because of fear of writing on the part of teachers, an
over emphasis on the teaching of reading and the
teaching of t fore—writing skills, as well as the
transformation of writing from a discipline into a
punishment, he says ;ery little writing is going on in
tt public schools today. Graves! curriculum involves a

process—conference approach. Children are given time

to wril every day and choose their own topics.


















18
through the use of "poetry ideas". These ideas are in

the form of supgestions given to the children for
writing poems of their own which are in >Sme way similar
to a great poem they have heard. The process involves
the v ding of a great poem, a d: :ussion with
suggestions for writing, the actual writing of original
poems by the children, and then an oral reading by the
children of the poems they have written. In his book,
Hoch discusses his great succ 35 with this method of
teaching the reading and writing of poetry. He found
that his students were capable of and enjoyed hearing
"adult" poetry. Using the "poetry it 31" was a way to
"give the students a way to experience, while writing,
some of the main ideas and feelings in the poem."19
Koch clearly expresses hi lack of concern for the
children understanding all that is in a poem. He says,
"I didn’t think it necessary to teach rery detail of a
poem, Just thos that would help giv the children a
true sense of its main feelings.“20 And, "To reject
every poem the children would not understand in all "~
detail would mean elimihating too many good 't:hiwgs.."‘::1
To him, making the children feel close to a poem is the

important thing. || does this by asking questions, at

first concrete and then speculative, by explaining

Z6






poem does not have to be either well known or written by
a Dorre or a Shakespeare. Eve Merriam, David McCord,
and Shel Sily -~stein all hay written poen of quality.
To exclude them from a child's experience would be to
shut him/her out from a worthy portion of the poetry
world. Elsewhere in this the is I will define how I
determine if a poem is one of quality. Koch's ideas of
bringing a poem close to his students through

¢l rification and drama fit in with my curriculuﬁ. Hi
"poetry ideas" also capture my geoal to help children
connect poetry with their everyday lives and experience.
Once again, though, the fimal goal of Koch's curriculum
is the " "ng of poetry. RAlthough the r 3ding of the
poetry, the discussion of its meaning, and the poetry
ideas have significance to Koch, these activities pale

before the all important end goal of writing original

poetry.

It is my contention that the writing of poetry-or
writing of any kind-need not be, in fact, should not
be, the only end of tt¢ teaching of poetry. My
curriculum will show how poems of qu lity can motivate

children to cocther worthwhile ends.

T
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closely a particular fruit or vegetable and pr :ending
they are that vegetation; recording sounds they hear in
the hallways, and drawing words and phrases from a "word
bowl”. Tt y then trar Form these experiences into the
writing of original poetry. The overall goal of the
curriculum is as stated in the forward: "This book is
meant to help t achers and parents make poetry a part of
their own and their children’s live ,"27 The specific
goals involve creating an envirvonment that is conducive
to self-expression, encouraging children to use all
their ¢« n1ses, sensitizing children to words arnd to
extend their use of language, and to get children

e8
involved in the process of making a poem.

This creative, refreshing curriculum is a wornderful
way to help children discover the joys of writing
poetry. Yet once again, althot h many other creative
activities are involved, ev ~ything in this curriculum
is | ared toward that all important, final goal of
writing. I would like to reaffirm that I am not trying
to imply here that wfiting is not important. As a
classroom teacher, I spend a great deal of time
motivating for, providing time for, and teaching the

(ills of writing. In fact, I often use technigues such

o8
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Each curriculum reviewed in this chapter ies a v 11
thought out, workable plan of action with good

foundations which is likely to produce growth in

children in the " -ngt ts e Yet, ther in lies
ach one’s bigge : lack. My curriculum works, through

the means of poetry, to stimulate, strengthen, and
liberate critical and creative thinking processes in the
minds of children—-processes which go beyond language
arts and try to involve the whole child. In the
chapters to come, a full explanation and exploration of
my philosophy and curriculum will show how this can be

done.

[
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Chapter Three
Curriculum Overview

This chapter sets forth the foundation of the | =2try
curriculum presented in this the is. The chapter
discus: s the objectives of the curriculum, the teaching
approach taken to the reading and sharing of poetry, and
the rationale for zlecting the poetry included in the
anthology and used for the lessons. Concrete exdmples
from tf curriculum will be irncluded whenever possible
for illv rative purposes.

. ")

The curriculum’s objectives are three-fold:

i. To expc 2 the children to different types
of poetry.

2. To make connections between poetry and
students? 1lit experiences.

3. To learn and practice critical and

creative thinking skills.

Through the curriculum presented in this tt :is,
elementary school children from grades one through six

will be introduc 1 to a great variety of different types



of poetry. Much of this pc vy was originally written
for adults. Included in the 1 ssons and the anthology
are short poems like Sandburg’s “Fog", and long poems
like Thayer’s "C: 2y at the Bat", rhymed poetry like
that of Robert Frost, as well as the free verse styl of
e. e. cummings, anonymous limericks and Japanese haiku
poetry. There is nons 1se poetry such : *Jabberwocky"
by Lewi Carroll, poetry about absence and death like
Langston Hughe ' "Dream Keeper", and poems about'

~yday occurrences like "I Woke Up This Mornir " by
Karla Kushin. Some poetry is simply written with
children in mind, such as the poetry written by
Eve Merriam and Aileen Fisher. Other poetry is somewhat
complex in content and form and was written for adults,

such as the poetry written by Carl Sandburg,

Robert Frost, and Emily Dickenson.

ODffering children a variety of types of poetry is
important both to the children’'s general educational
experient and, more specifically, to the success of the
poetry curriculum beiné presented. tposing students to
many types of poetry can serve to expand their general
and literary krnowledge, increase their awareness of the

great pc sibilities inherent in the form and content of






In addition to ¢ -ving as excellent vehic 3 for
the promotion of critical and creativ skills, the
variety of poetry preseni 4 to the children also
provides more opportunities for comnections to t made
between poetry and the children's per >nal lives. The
list of weather sounds in Rileen Fisher's poem "Weattr -
is Full of the Nicest Sounds", corresponds to the way
many young children perceive weather. ' Rachel F: d's
poem "Sky :raper ' imi{ ftes the questioning that
children engage in when they want to know more. Lastly,
the very "adult” poem called "The Eagle" by Alfred Lord
Tennyson cormects well with the children’s awe of the

power and beauty of speed.

Cornmectior is the key word in the second acbjective
of this curriculum: To connect poetry to the student's
lives. Cornnection means a poem has relev t, familiar
meaning. That is, a poem which makes a cormection is
one which relates to or fits into the child’s personal
experience or knowledge base. Connections can also mean
the intercom =>tions within tF pc 1z that is how the
words, sounds, and meaning connect with one another.

The more inner connections that are made make it more

42



likely that students will be able to connect the poem to

their lives.

There are two bi ic types of conne :ions. One is a
natural connection which ¢ :curs effortlessly merely from
the reading of a well chosen poem. This type of
connection i made by the children without help or
guidance from the teacher. Naturally, not all children
will r spond to a pocem in the same way, but from'my
experience, I have found that there are certain
characteristics of particular poems which bring out some
common responses in a class of children. An e» nple of
a natural connection occurs with the reading of Bernice
W. Carlson's "The Witch on a Windy Night". The repeated
refrain of the sound of the wind "Shu-u—-u—u!" at the end
of each stanza cormmects readily with the children’s
natural love of repetition and rhythm. Alsa, tt sound
of the wind i part of the sound play that children
often engage in. Another poem in which a "natural®
cornmection occurs is "Pickety Fence" by David McCord.
Most children can easily connect with or relate to the
sound that a stick mak 3 as it is dragged acr¢ 5 a
pick - 1 nce, because they have tried it! I know these

connections occur when the children begin smilinng,
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"conmmect” with the { 3:lings of being small and helpless
like cumming ' Christmas tree, but even with much
discussion and many exploratory activities, it would be
difficult to connect a poem on life in a ghetto to the
experiences of young children who live in iburbia.
Connections are important because through them a pc
can become "part" of a child. A picket fence may forever
after be associated with the delightful sounds found in
David McCord?s poem. A peaceful walk in a snowy ;ood
may bring to mind Frost?’s "Stopping by Woods on a Snowy
Evening"”. Conversely, in May Hill Arbuthnot'!s words,
connections found through poetry "give significance to
everyday exper‘ience“.aa By significance, I mean not
only importance but meaning and uniquer ss. The proc ss
of arriving at this uniqueness bepgins with the sorting
out and ordering which Arbuthnot speaks of. A poem can
help a child sort ocut the feelings, colors, shapes,
sounds, and rhythms evoked by the particular imape or
exy ~ience. Thus, in "April Rain Song" by Lant :on
Hughes, the children can sort out the different ways orne
can experience rain-i.e., feel it, se it, hear it, as

well as notice that there are different tyf s and

effects of rain.
























of constructing forced v lationshif : “finding a

relatior 1ip between two seemingly disparate it s

(e.g., a dowel and a cookie) or words (e.g., coffin-

ice cream)."45 She also supports tF use of “direct
instruction to induce innovative, non-judgn 1tal it s,
which promote spontaneous flexibility, originality,
fluency, and abstract, metaphorical thinking."46 The
lessons presented in this thesis attempt to achieve those

-

very goals.

Three curriculum objectives have been discussed
through t+ previous explanation and (amples:

1. The exposure of children to a great
variety of poems - some written for
children, some for adults.

2. The making of cormections between poetry
and childr 1?'s lives.

3. The acquisition of and practic in
critical and creative thinking skills

using poetry as the \ 1icle.

The sections to follow will feature a general approach
to the sharing of poetry, and the basis for lection

of the poetry « 2d in the lessons and found in the anthology.



.2aching Approach

First and foremost, pcoetry should be read and
shared with enthusiasm on the part of t! teacher.
Entht i¢ n is contagious, and if the teact -~ makes
his/her delight in poetry evident to the students, that
enthusiasm will be conveyed. Especially among olc -
elementary students, pcetry may have a "bad nameJ
already. Son yyow they pick up some of soci y!
st reotypes about poetry:s that it is boring, flowery,
hard to understand. From my poetry experierce with a
tough sixth grade cla: , I can say that the teacher?s
enthusiasm ror poetry can overturn tr stereotypes.
Of course, choosing the right poem to share at the right

time is also very important.

Poetry is shared best with children when it is a
meaningful part of their work and experience. When
everyone is restless due to a case of spring fever, it
is time to pull ocut Le BGallienne’s "I Meant to do My
Work Today." When the v ither reporter for the day is
having trouble deciding if it's raining or drizzling,

Aileernn Fisher! "I Like It When It’s Mizzly" is the

)]
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can hear the poem as it should soundy, and not have to
struggle through »>unding out the words and figuring cut
the correct phrasing. I always read a‘poem, pause

ilently for a few seconds, and then read it ¢ ain.
Discussion, questions, sharing, or feelings may follow,
and then a third, perhaps a fourth reading may occur
depending on the request of the children. Several
readings are important. Tk ¢ give the children a chance
to become imt ~sed in the poem and to begin to digest
the meanings. I know that the children are inmersed in
a poem when they lean forward eagerly to hear each wordg
when they move their heads to the rhythm of the words;
when their faces show pleasure, surprit | wistfulness;
or when they join in with me on some of the words.
Arbuthnot says that a new poem is like new music it may
have to be read several times before we learn to like
it. iIf, by the end of two or three readings, I get 1
of the above responses, I know that this particular poem
is not a good poem for this group of children at this

time, and 1 drop it.

Charlotte Huck's rationale for more than one
reading is the evocation of the "inner poem.” : IYS,

"Every poem is a p< n within & pc n; the poem of the it

Y









Poetry F 1iding Day, the children take turr reading

tt

ir poems aloud before the class.

It is remarkable to

see the great number of "old favorites" chosen, how

attentive the children are to one another, and how eag -*

they are to read aloud.

It is also remarkable to hear

the fine quality of their oral reading which may be due

both to the children’s familiarity with most of the

poet

and to hearing poetry read well on a daily t sis.

The success of this activity has led me to experiment

with children readir

the

the

successful poetry experience.

poetry aloud to others throughout

yaar., I have found that a good deal of modeling by

teacher i essential for everyone to have a

time they just want to keep going!

My biggest problem is

I rarely formally "analyze" a poem with younp

children. I am not int -~ested in getting children to

analyze or explain poems.
Kernmeth Koch explains,

to the children and tf

What I strive for as

is to bring a particular pc n clt

49

y stimulate son excitement!

An introduction to the general theme of the poem might

involve a qu

stion of a statement which will help to

“connect® the poem to the children’s world. I might

introduce "I Like It When It's Mizzly" by ¢ ¢ing, "Did









thinking skills, but it : only the teacher who can
provide the climate and motivation to make it all
"work'. In terms of climate, Galle says that creative
expression occurs best in a "psychologically-safe, non-—
authoritarian, stimulating, rt¢ >onsive environment"
which would "provide opportunities and requests for

S1
the free expression of thoughts and feelings."

R. E. Myers and E. Paul Torrance list five specific
ways in which teachers can encourage creative thinking.

They are:

i. Tr it questiorns with re »>ect.

2a Treat imaginative ideas with respect.

3. Show your pupils that their ideas have
value.

4. Occasionally have pupils do omething

“for practice"™ without the thr it of
evaluation.
5. Tie in evaluation with cat 28 and

o2
consequences.

Although I agree with all of these principles, 1

want to specifically explain the fourth and fFifth in

relation to the poetry curriculum pre wted in this

=17y









b: =2d on the principles and t :hniques arrived at by
re zarchers which haw beernn fournd to best promote the
development of critical and creative thinking skills.
Some of these mentioned by Smith which are present in
the lessons are "application of de! r~red judpement,

brainstorming, sensitivity to problems, v iefinition,
application of technique of forced relationshi; . and

56
removal of known blocks to creativity.”

Thus, creative teaching along with creati\ lessons
are what promote creative thinking. ARAlso, I agree with
Smith that "Tr e les ms must be everyday occurrences
rather than occasional spectacles."57 That i why I
incluc poetry as part of rery day’s curriculum.
Sometimes the "lesson" might be v "what if" guestion
to explore with the class. Other times we might pet
involved in a full scale activity which t - 3 a good
deal of time to complete and share. Regardless, using

poetry as the vehicle, critical and creative thinking is

promoted and practic 1 every day.

M
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Selection of Poetry

The poems ¢ 2d in the lessons and contained iwn the
anthology of this thesis have been r i and iared with
children in grades one through six throughout my
fourteen years of teaching elementary school. Sometimes
the poen were merely read aloud. Other times tr s were
discussed - either briefly or in great detail. At still
other times, I involved the class in exploratory
activities in which they might draw, write, or create
new ideas. These activities turrned into fully dev loped
legsons. Most of the poems which were shared with the
classes were selected by me according to the rationale
which will be explained further along in this section of
tt chapter. Some of the poems were inpgested to me by
the children. The pc found in the antholc s and used
in the lessons have worked successfully with many groups
of children. From the 1ildr s reactions, from their
voluntary memorizations, and from their frequent
requests for rereading, I have determivr 1 that the poems
which are included are among their favorites. Not only
are they favorites of my classroom children, but they

are also my favorites. The initial selection of the
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pc was bas 1 on three important criteria:
1. The quality of the pocetry.
2. Their applicability to the children’s
liv s,
3. Their potential for fostering and
developing critical and creati

thinking skills.

All of the pc s included in the anthology and
lessons are what I cor ider to be poems of gquality. To
explain my definition of quality poetry, I will start

off by describing what it is not.

Guality poetry is not 'y poetry which is
written for children. QGuality poetry is not great

poetry written by well-known poets. Guality poetry is

n as Henneth Koch say |, "cloyingly sweet” nor does it
58
portray a trouble free life. Foems of quality do show

a richness and variety in vocabulary, imagery, and form.
They may be written by well—-known poets who write for
adults but whose poems have a universal appeal. Those
poems of gquality which are written for children treat
the child’s life with respect ard honesty. Most

important, in terms of teaching poetry to children, I do
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not consider a poem to be of quality unless it is

received & such by the childr » themselves.

May.Hill Arbuthnot would disagree with my trust in
the children’s taste in poetry. In a chapter called
"Using Poetry with Children" from her book Cl i
™ 4 , she eclaims that children’s lack of exy ~ience
with poetry makes them poor critics and that they are

satisfied with rhyming jJingles which she calls
doggerel.59 St states, "So we should t patient with
childrents enjoyment of poor poetry. Their taste will
improve if they have repeated experient s with good
poetry. This means that adults must know what °~ good
and must also be able to recopgnize the characteristics
of hackr sed doggerel not worth the childr s time or
attgntion."s0 She goes on to iy that good pc¢ ry for
children should have singing quality, story element,
nonsernse and humor, and sensory content.61 In her
opinion, there should be "no blank verse for childr »
and very little free verse" because marked rhythms and
rhymes are what children like.62 She also maintains
that poetry with figures of spe :z=h should be limited, as
63

children do not understand them. In fact, a whole

section of Ms. Arbuthnot?’s chapter is called,
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tr teacher's values, her sensitivity to her students,
and I ~ ability to unlock the quality she € 226 in a
poem. To sum up, although I choose to lead childr
down a path toward what I see to be quality poetry, the
genuine enjoyment a child gets from a poem is what

gives that poem its immediate pood quality.

Thus, to my mind th ~e are really two types of
poetry quality. There is the penerally act »ed-type
which says that "good" poetry is rich in images, full of
sensitivity, sophisticated in its use of language and
rhythm. The standard "good" poetry has stood the test
of time and is considered by adult critics to be of good
quality. The other type of quality has more to do with
the divy :t eff :t the whole poem has on its 1li ;eners
regardless of the poem’s individual characteri :ics.
Naturally, a poem with the gualities mentioned above is
more likely to be well received by its listey -s, but

this is not always true - especially for children.
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The poems in Seeing Real Ob;, :ts in New Ways are
particularly rich in metaphors. Rot -t Frost ays that
"Education by poetry is education by métaphor."71 He
goes on to extol the metaphor by saying that it is the
height of poetry, even the height of all thinking.7e
How meaningful it is then to share and explore metaphors
with childr y--the younger t} better——especially when
these metaphors pgiv fresh meaning to image which are

familiar to a young child and can thus help him or her

to see things in new ways.

Much could be written on the use of metaphors in
poetry and in teaching critical and creative thinking
skills. What applies most dir »:ly to the twelve
lessor included in this chapter are two of the
metaphorical forms pr sented by J. J. Gordon. They are
direct analogy and personal analogy. Direct analogy is
defined as "a simple comparison of two objects or
concepts."73 Many of the lessons to follow work with
direct analogy. "How to Eat a Poem" in which a pc 1 is
conpared to a fruit and "The Garden Hose" in which the
hose becomes a green serpent in the pgrass are two

examples. The similies taught in the lesson on "Velvet

Shoes" could also be plac 1 under tr direct analc y category.

~
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stimulat s the playful manipulation of words and

combinations of words.

I would justify the inclusion of a section on
Animals bec ise of the love and feelings of
identification that most children have for animals.
Similarly, poems on Personalities help children to
identify with their fantasies and aspirations of

-

tF 1+ 21lves to be.

Along with quality and relevancy, the poems
selected for this anthology are favorites of mine for a
third important and useful reason: their potential to
foster and develop critical and creative skills. As
will be seen in the lessons that accompany son  of the
poeems to follow, the poems I have se! -~ted t ve
ext 1sive pc¢ sibilities for promoting creative thinking
skills because they invit immersion, visualization,
metaphorical, abstract thinking, and a @nse of wonder—-
all important elements in tt creative process. They
are full of opportunities for original and divergent
thinking through the answering of "what if" que ;ions,
their definition of problems, the use of transformation

techniques, and the finding of forced relationships.



They provide possibilities to present tasks which are
open—ended, fantastical, and combinatory. In the
critical thinking area, they give students practice in
identifying problems, forming and testing hypotheses, and
drawing conclusions. They help students to reason,

evaluate, interpret, and gereralize.

One p« n which illustrates well the wornc ~ful
opportunities to teach thinking skills is Eve Merriam’s
"How to Eat a Poem."

How to Eat a Poem

Don't be polite,

Bite in.

Pick it up with your fingers and lick the
Juice that may run down your chin.

It is ready and ripe now, whenever you
are.

You do not r 2d a knife or fork or scon
or plate or napkin or tablecloth.

For there is no core

Or stem

Or rind

Or pit

Or seed
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Or  <in
To throw away.

77
Eve Merriam

The primary aims of the lesson that goes along with
this poem are to promote low functional fixedness, and
to encourage sensitivity to tt meaning of a poem.
Although not stated, also evident in this le m is the
promotion of flexibility and originality. In the
lesson, the children engapge in such activities as
thinking of all the uses for a poem (flu »acy), hearing
the poem without it title and making up their own title
(forming and testing hypotheses, originality), inventing
a unique fruit which fits the description given by
Merriam in the pocem (low fur tional fixedness,
redefinition, flexibility), and discussing why the poet
chose to compare a poem to something to eat (serv itivity
to problems, reasoning, interpr :ing). As can be se
in the above explanation of a lesson, 0 poem can
promote many thinking skills when it is used as a

starting point for exploration.

It is the expc ire to and practice in thinking

skills that enabl students to sort out, order, play
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with, refle t upon, and understand new ways aof looking
at thint . The 2 skills not only give new insight into
poetry, but can give children an additional outlook and
approach to g 't g they encounter. In short, to
quote Eve Merriam’s pc 1, each poem is pregnant with
creative suggestions which are "ready and ripe now,

78
whenever you are."”
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of saphistication. Mast of the lessons were developed
from an ic 1 which evolved from a simple poetry reading

and sharing with the children.

An <ample of 1ch a 1 m is the one which es
along with David McCord’s “Pickety Fernce". The 1 : on
evolved from my observation of the children's love of
the rhythm in the poem. They asked me to read it. over
and over and couldn*t refrain from both joining in with
me on the second and third readings and from bobbing
their heads and moving their bodies in rhythm with the
poem. From my ot vations, I developed a 1 son plan
in which the children are asked to further explore the
rhythm of the poem by moving around the room in
differ »t ways. They are then asked to think of son
favorite words of their own and develop some rhythmic

motions to go along with them.

In the development of the les s, I not only
worked with the reactions of the children to a
particular poem, but I tried to discover how their
initial reactions could be extended to learn and
practice critical and creative thinking skil! . For

example, I observed that tr children loved the nonser
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relationships, and are engaging in

immersion.

We can then come
and extend these
seeing imar s in
ceiling, even in

drawings.

back td the classroom
skills ev n furtt -~ by
ink blots, cracks in the

mistakes in ocur own



#1

How to Eat a Poem

Don't be peolite.

Bite in.

Pick it up with your fingers and lick it
Juice that may run down your chin.

It is ready and rif now, whenever you

are.

Yaou do riot need a knife or fork or spoon

or plate or napkin or tablecloth.

For there is no core
or stem

or rind

or pit

or ¢« =2d

or skin

to throw away.

Eve ¢ ~riam



#1 "Haow to Eat a Poem®

Eve Merriam

AIMS:

i. To promote low functional fir ine 5.
2. To promote fluency of ideas.
3. To encoure 2 sensitivity to the meaning of a

poem (throuph discussion and qui btior ).
BEHAVIDRAL OBJECTIVE :
By the end of the lesson each child will have:

1. Contributed to a list of unusual uses for a
poem.

2. Helped to make up a tit! for a pc 1.

3. Unc -~stood through di >ussion the meaning of
"How to Eat a Poem".

4. Invented a fruit which has the attributes
listed in the poem and thought of some
possible uses for such a fruit.

MOTIVATION:
“"How many diff ‘*ent things can you do with a
poem besides read it?" Make a board list.
Encourage originality.

PROL DJURE:

"I have a p« n to | 5 out to you. (pass cut

poem with no title). Read it to yourself
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wnile I read it aloud. (Read and re-read)
You®ll noti« it has no title. What do you
think it’s about? (Give a hiﬁt: It's about
how to eat something). Let’s make up a title.
(Discuss and put suggestions on the board.
Select favorite ones). Here's what the title
really is—
L :°s re-read the poem with the correct title
in mind. ™ .
Discussion of poem to follow. Some 1 ading
questions:
1. Can you think of sorn words to put in
the place of E that m! "t explain
what the poem means?
2. What does the poet want you to do with a
pc  n?
3. What don't you have to worry about wk 1
you read a p¢ n?
4. Why do you think the poet describes a
poem like a food?
ACTIVITY:
Invent a new fruit which is like the or
C arit 1 in tF poem. Draw it. Name it

if you wish. Under your picture think of

a8



and list some uses for this special food
besides just eating it. (Ex. would be
us “ul to serve for school lunches as tF -e

would be no trash)

SUMMARY :
Share and display fruits, perhaps on a
bulletin board with a large cut out fruit
basket. Beside it, display a 1l: : with all
the pt sible us 5 for such fruits. ‘
FOLLOW-UP:

Choose any object at home and see if you can
think of ¢ many unusual uses for it as you
can. Bring in your ideas to share with the

class.,
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#c

The Pickety Fence

The pickety fence

The pickety fence

Give it a lick it's

the pickety fence
ive it a lick it's

a clickety fency

Give it a lick it'’s

a lick ;y fence

Give it a lick

Gin it a lick

Give it a lick

With a rickety stick

Pickety

Piclk :y

Pickety

Pick

~—David McCord
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# '..1e Pickety Fence"

David McCord

AIMS:

1. To promote flexibility throuoh rhythmic move-
ment.

2. To promote sernsitivity to stuc 1ts' own ideas.

BEHAVIORAL OB__ TIVES:
By the end of the lesson each child wi{l have:

i. Experiment 1 with rhythms by clapping,
tapping, repeating words, etc.

2. List ned to David McCord'’s "Pickety Fence" and
Wwill be able to recite it with only minimal
¢ sistance from the teacher and/or tr group.

3. Tried various rhythm activiti s to po along
with the poem.

4. Identifi 1 an object or word which is a
favorite of theirs because of its meaning and
sound.

5. Used the above word(s) to make—up and/or write
a rhythmic poem or song.
MOTIVATION:
"Do What I Do". 1 acher goes through several

rhythmic clapping patterns, then goes on to
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PROCEDURE s

tapping with foot, percil, on chect | etc.
(Children may have some good supgestior ).
"We'!ve been making rhythm. Words can make
rhythr | too. We can use any word, but it's
more fun to use a word whose sound we like.
Can arnyone think of such a word or a { ~ words
that go together? Long words might be bett -
than short words. (Ex. delicious, hippity,
hoppity, Tinkerbell) Let's try making’rhythms
with tI n." Note: This i an «(cellent

activity to introduce or reinforce the ic 1 of

syllabl s.

"Listen to the rhythms in this poem."” Read
"The Pickety Fence” and re-read trying to get
the children to join in. Briefly explain what
a pickety f 1ce is and the relationship

bety 1 it and the rickety stick. Bring out
how the poem sounds like a stick hitting the

fence,

"Stand up and find a space in the room to move.
As I re 1 the pc 1 again, try to move a part,
some parts, or all of your body to the rhythm

of tr poen. You may do this with or without

3]
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#3 Eletelephony

Once tr -~e w: an elephant,

Who tried to use the tel 3shant-—-

No! No! I mean an elephone

Who tried to use the telephone——

(Dear me! I am net certain guite

-

That even now I’ve got it right.)

Hov er it we ;, he got his trunk
Erntarigled in the t wunks

The more he tried to get it free,
The louder buzzed the t ephee—
(I fear 1'd better drop the song

Of elehap and telephong!)

-—L.aura E. Richards
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AIMS:

3-

#3 “"Eletelephony"

l.aura E. Richards

To promote the opportunity to experiment with
forced relationships.

To promote flexibility through playing with
words.

To provide opportunities for elaboration.

BEHAVIORAL OBJECTIVES:

By the end of the lesson the children as a
group will have:
Made a list of all the ways an elephant
could be related to a telephone.
Mac a list of some nonsense wort th 3§
could be formed by combining elephant and
i hoy
l.istened to the pc »n “"Eletelephony" by
Laura E. Richards.
Each child will have:

i. Cut out son pictures of animals

and objects from ﬁagazir 3.
2. Randomly leer 1 one animal and one

object.









4, Make up a siliy sntence about your
picture by changing the anin 1 anrd
abject words as b . Richards did in
the poem—An elephant tried to use
the telephant. Or an elephone who
tried to use the telephone.

SUMMF (2
What are some ways you discovered that.two
thint can be forced together?

FOLLOV JP:

Write a story about your picture. (Collect

these inte a book).
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Arithmetic is where you have to multiply—-
and you carry the multiplication
table in your head and hope you
won't lose it.

If you have two animal eor =zkers, one good
and one bad, and you eat one and a
striped : »ra with streaks all over
him eats the other, how many animal
cracker will you t if somebody
of fere you five six ¢ ven ard you
say No no no and you say Nay nay nay
and you say Nix nix nix?

If you ask your mott ~ for one fried egg
for br 3kfast and she give you two
fried egos and you it both of them,

who is better in arithmetic, you or

your mother?

——Carl Sandburg
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AIMS:

1‘

#4 "Arithmetic*

Carl Sandburg

The exploration and identification of trans-
formation techniques (magnifying, minifying,
modifying, combining, ete.) as " in the
poem.

To provide an opportunity to thirk of
arithmetic in a fanciful, abstract way that

might relate to tt students? fe lings.

BEHAVIORAL OBJECTIVES:

2a

By the end of the lesson each child will have:
Used some trar formation techniques to tell
how a number could change in appearance or
activity.

Listened to the poem “Arithn :ic" by

Carl Sandburng.

Ic ntified tFf many ways numbers are de¢ oribed
in the poem.

Participated in a discussion of which pari of
the poem cony ; with feelings they have about
arithmetic.

Drawn a picture using only numt -s.
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MOTIVATION:

Hold up a larpe, bright cut out nun ral.

Say: When we say the magic word "Arithmetic, "

this rumber will become magic and will be able

to change its appearance and be able to do

unusual things. F ady? "Arithmetic!" "Tell

me saome this number could char =2." Write

list if desired. If the children get stuck,

encourage trar formation te Iniques, i:e., can

we make it bigper, can we add something to it,

change around its parts, make it move?
PROCEDURE:

Say: A peoet nan 1 Carl Sandburg thinks of

arithmetic in many different ways, some of

them "magic", on of them not. Listen to

his poem. READ ONCE. Say: I'm poing to

read the poem again slowly. Let's see if

we can ¢ cide in each part how the poet has

changed what arithmetic is and whether tF ¢

change is “magic” or not. (Froceed through

each stanza of the poem).

12
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Discussion: 1. Which part of the poem is
your favorite and why?
2. How does arithmetic make
feel?
SUMMARY AND FOLLOW-UP:
Draw a picture of something in our classroom
L ing only numbers for all the parts. How
maryy different way did you chant your

numbers? GHARE AND DI *LAY PICTURE .



#5 Mr. Nobaody

I know a funny little man,
f quiet as a mouse,

Who dot  the mischief that is done
In everybody?s house!

There’s no one ever s€ s his face,
And y : we all agree

That every plate we break was cracked

By Mr. Nobody.

Tis t who always tears our books,
Who leaves tF door jar,

He pulls tt buttons from our shirts,
And ratters pins afar;

That squeaking door will alv (s sqgqueak,
For prithee, don't you see,

We leave the oiling to be done

By Mr. Nobody.

The finger marks upon tt door
By none of us are made;
We never leave the blinds unclosed,

To let the curtains fac
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The ink we never spill; the boots
That lying round you 2

Are not our boots—they all belong
To Mr. Nobody.

——Robert Louis Stevenson

ias



#5 "Mr. Nobody"

Robert Louis Stevenson

To introduce redefinition of problems.
To promote the v+ 2 of transformation

techniques.

EEHAVIORAL 0OB. :TIVES:

By the end of the l¢ son each student will

have:

1. mtributed to a list of things that children
do wrong or leave undone.

2. Listened to the poem "Mr. Nobody” and noted
the mischief mentioned in it.

3 Chz 1 at least three things from the list in
#1 or mentioned in the poem from i

4, [ sigrned a Mr. or Ms. Naobody v ing transform-—
ation techniques to change the human figure.

Se Written a few sentences describing their
creations.

MOTIVATION:

"Don't you hat to get scolded for little
things you do wrong or forget to do around
the house? Let's make a list of some of

tt things. " (Ex. leaving fingermarks on

1@t






SUMMARY &
Write a + v & st nces describing your Mer. and
Ms. Somebody to someone who is not able to
see your picture.

FOLLOW-UP:
Read your description te a fri: nd. Have them
draw tf creature you wrote about. Comt re
their picture with your picture. Ask your-—-
¢ Lf: Did I write a good de :ription?. Are
tr - =Yult thinps in my friend’s picture that
give me some good ideas for my picture or my
friend son good ide: for her?s?

FOR FUN:

Read the book = ' ;- ~ 5 ° Div by

F. Emerson Arndrews. Have fun making up

Nobody senterces.
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put up your little arms

and i’11 give them to you to hold
every finoger st 11 have its ring

and tr ~e won’t be a singl place ¢ ~k

or unhappy

then whern you're guite dress i

-

yourll stard in the window for /Eryone

to see
and haow they?’ll stare!

oh but you'll be very proud

and my little si ~and i will take hands
and looking upo at our £ autiful tr 2
we'll dar 2 and sing

"We 1 Noel”

~-—2, B. CuUMmMir

iia












Let

Let

Let

The

The

The

Arid

#7

the

the

Aoril Rairn Song

rain k: Yl

rain be : uporm your ¢ oad with

silver liquid dror

the

rain

rain

rain

roof

rairn sing you a lullaby.

makes ;ill pools on the sic valk,
mat s running pools in the putter,
plays a little sleep—-song orn our

at n’ "1t

I love the rair.

~-  nostown Huolb s









SUMMARY 3

FOLLOW-UP:

(Ex. ¢tr soinds or sound words of

a storm)

= Write a poem about rain which is

like a song.
3 Use real water to perform its cwn
sonp. (Ue eye dropper, squeeze

bottle, etc.)

Share s s. Ask: What kinds of rain do you

hear? What are some different ways we can

make up songs?

Help the class put tor ther a Raiw Show with

t scriptions, music, and pcocems about raiwn.
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#8 Aut umr

The mory are me <er than théy v e,
The nuts are ¢ :ting browng
The berry’s che < is plumper,

The r¢ 2 is out of towrn.
The maple wear a gayer scarf,

The field a scarlet gown.
Lest I should be old-fashioned,

I711 put a trinket orn.

mily Dickinson
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FROCEDURE :

"Clc your eves and imagine a town call 1
Autumn. Listen to a poem which tells what
some of the irhabitants look like or are
doing." Read and re-read “Autumn.” “What

is going on? What do the inhabitants look

it ? What ¢ :tails can you add which are not

in the poem?"

ACTIVITY 1. FPass out written copies o% the
pec . "Draw a picture of thi
town and make the inhabitants
laok as much like v 11 people
¢ you Can. Use the descrint-
ions in the poem to help you.
Youu may also add other details.

= Go out for a walk with tfF
class and collect signs of
autummn. (leave | dry pgrass,
nuts, etc.) Children may ke 3
things they like and/or
contribute to a central table.
tplain what a trinket is.
(i.e., piece of jewelry, pin,

bracelet, decoration, etc.)

[y
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#9 Fog

The fog comes

on little cat f =2t.

It sits looking
aover harbor and city
orn silent haunck s

and thern, moy arl.

-—Carl

ey
T
i

andburg



AIMS:

1.

S.

#9 llFogll

Carl Sandburg

To provide immersion and visualization
experiernces.

To understand and invent an analoay.

To practic predicting events and ocutcomes.
To promote elaboration of ideas by adding
details.

To practice brainstorming.

BEHAVIORAL OBJECTI\ _3:

By the end of this lesson each studeht will
have:

Made analogical connections between two
different kinds of thinnos.

Ue 31 the words of the pcocem to dramatize it.
Orally cont;ibuted to ome lists comparing
animals and "things" with weather.

Select 1 a type of weather and a "thing" to
form their own analogy.

Writtem and/or drawn a description of this
analogy.

Tested the validity of their analc y by trying

it out on a partner. »

H
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things I put topether? Which of my cl:i sz-

mates! choices do I like be t and why?
FOLLDW-UP:

Find animals which are like common objects

and activiti s at hon . (Examples: ¢ sy

chair and bear, {1 1pot and whale spouting)

Bring in your ideas to share by writing or

drawir about them.

[y
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#10@ The Garden Hose

In the grey evening
I see a lorng oreen serpent

With its tail in the dahlias.

It lies in loops acr¢ s the gre

and drint aftly at the faucet.

I can hear it swallow.

——Beatrice Janosco

#1@ The Tcaster

A silver—scalled Drapon with Jaws
flaming v 1

Sits at my elbow and toasts my bread.

I hard him fat slic ) d tF 1y one
by one,

He hare tt n back when he se 3 they

are done.

~=William Jay Smith



#10@ Radiator Lions

Georpge liv s in 1 apartment and
His mother will not net
Him keep a dop or polliwog

Oy rabbit for a pet.

So he has Radiator Lions.
(The parlor is their zoo.)
They love to fight but never bite

Unless Georpge tells them to.

But days when it is very ecald
Ard Georoe can’t po outdoors
His parlor pets will glower

Arnd crouch upon all fours

And roar mc : awful roarings,
The noise is very bad.
Up their noses water poese

I "3 what n «es them ¢ 4.

But € »pe loves Radiator Lions.
He’s glad, although tt ¢’re wild,
He hasn’®t doos or polliwogs

Like any other child.

——Darothy Aldis

-
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#1i1 Child On Top OFf A Greenhouse

The wind billowing out the wt of ﬁy britche ,

My feet crackling linmters of glas and dried putty,

The half-grown chrysanthemums staring up like
acct s,

Up throuoh the streaked plass, flashing with
sunlight,

A few white clouds all rushing eastward,

A 1iy of elms plunging and tossi like horses,

Rrnd CYOrIe, reryone pointing up and shouting!

—=Tt asdore Roethke
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FOLLOW-UP:

Speculate with the cl: 5 about the possible
circumstance s for this child'being on top
of a greenhouse, Story telling or story
writing might a. > be done.

Note: A similar procedure can be used for
other poems.

Two supoestions are:

"The L: :eners” Walter ¢ la Mare

"The Steam Shavel” Charles Malam






#H1lz Earth

"A planet doe n't explode of itself;" said drily
The Martian astrornomer, pazing off into the air -
"That they v -~e able to do it is procf that

Highly Int lligent beirngs must have been living tF e.*

—=John Hall Wheelock












FOLLOW-URF:
Ke 3 an orn—pgoing class chart of um 1al points
of vi 4 for future writing ideas or just for

fur.
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Chapi ~ V

Poetry Antholopny

How to _at a Poem

Don't Be paolite.

Bite in.

Pick it up with your fint ard lick tr
Juice that may run down your chin.

It is ready and ripe now, whernev -~ you are,

You do rnoet e 1 a knife or fork or ACCT

ar plate or napkin or tablecloth.

For there is no core
or stem

or rind

or pit

or se |

or sking

to throw away.

—-—Eve Merriam
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Where is a Poem?

Where is a pc ?

f far away

f a rainbow span,
Ancient Cathay,

Oy Afghanisi -3

Or it can be v ar
As where you stand
This very day

Or Main Str 2t here
With a poem

I your hand.

-—Eve Merriam
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Weather and Se: ins
Weather is Full of the Nic ;. Sounds
Aut umn
Fon

November Nipht

Galoshes

Stopping by Woods on a Snowy Evening
Sparkle Srnow

Daffodils

Chansan Innocente

I Like It When It's Mizzly

April Rain Song

Tt Garc 1 Year
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Ail

" Fisher
Emily Dickinsan
Carl Sandburg
Ac .aide Crapsey
Rhoda W.

Bacn ister

Robert Frost
Aileen Fisher
William Wordsworth
2. 2. cummings
Aile n Fisher
Langston Huphes

Sara Coleridpe



kb ather is Full of tt Nicest aunds

Weather is full
of the wicest sounds:
it sings

and rustl

and pings

and pounds

and hums

and tinkles
and rums

and twanos

and whishes
and sprinkl s
and splisk 3
and bangs

and mumbles

and grumbles
and rumbles

and CRASHES.

I wonder

if thunder
friphtens a bee,

a mouse in b~ house,
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a bird in a tree,

a bear

oy a hare

or a fi 1 in the sea?

NOT ME!

~—A1ile

147
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Aut umn

The morrns are me er than théy were,
The nuts are getting brown;g
The t ~ry'’s cheek is plumper,

The r¢ 2 is cut of town.
The maple wears a payer scarf,

The field a scarlet gown.
l.est I shaould be old—f: 1ioned,

I'11 put a trinket on.

——Emily Dickiy
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Fon

The fog comes

or little cat feet.

It sits looking
oy~ harbor and city
orn silent haunches

and then, moves on.

~—Carl Sandburg
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November Night

Listen...

With faint dry sound,

Like ster of passing ghosts,

The leav 35, frost-crisp’d, break from the tr =s
And fall.

-

~—Adelaid Crapsey



Gale 3

Susie’s paloshes

Make splishe and splost
And sloc 3 and sloshes,
As Susie steps slowly

Alarg in the slush.

They stamp and they tramp
On the ice and carncrete,
They pet stuck in the muck and the mud;

But Susie likes much best to hear

Tt slippery slush
ARs it sloe 1es and loshes
And splishes and splashes,

All vournd her galoshes!

~—Rhoda W. Bacmeister



Stopping by Woods on a Sriowy Evening

Whose Woods these are I think I know.
His house is in the village thouphy
He will not see me stopping here

To watch his woods fill up with Aow.

The little hors must think it queer
To stop without a farmhouse near
Betwe n the wooc and frozen lake

The darkest evening of the year.

F gives his harress bells a shake
To ask if there is some mistake.
The only ott ~ sound’s the ap

O0f easy wind and downy flake.

The woods are lov ly and dark and deep
But I hav promises to ke 3,
And miles to go before I sl 2p.

And mile to go before I sleep.

-—=Rot ~*t Frost

-
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Spark! Srnow

Last night the sky was reckless,
A reckless milliornaire:

It threw down chips of diamonds
Arnd str i them everywr re.

Ard now this bright cold morning
Wt v we go stomping out
Footprinmts full of diamonds

Follow us about.

3il 2n Fisher

.
il
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Daffodils

I wandered longely as a clogd

That floats on high o’er vale and
When all at orce 1 saw a crowd, —

A he t of golden daffodils
Beside tt lake, ber ith the trees,

Flutt -~ing and dancirng in the bre :ze.

Cantinous as the stars that shine
And twinkle on the Milky Way,

They str :ched in never—-ending line
Along the margin of a bay:

Ten thousand aw I, at a glance,

Tossing their heads in soprightly dance.

Tt waves beside them danced, but they
Outdid the sparkling waves in glee;
A poet 2uld not but be gay
In such a Jocund comp ay;3
1 pazed——-and pgazed——but little thought

What wealth tt show to me had brought.

hills,



For oft, when on my couch I lie,

In vacant or in pensive mood,
They flash upon that irnward eye

Which is the bliss of solitudey
And then my heart with pl asure fills,

And dances with the daffodils.

——William Wordsworth

[
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Charnson Irnncocente

In Just——
spririg when the world is mud—-—
luscious the little

lame ballocarman

whistles far and wee

and eddieanrdbill come
rurming from marbl and
piracies and it’

spring

when the world is puddle——wonderful

the queer
old ballaoorman whistles
far and wee

arid bettyanddisbel come dariciwng

from hop-—-scotch and jump-rope and



its
sprivg

and
the

goat-—footed

bal loconMan whistles
far
and

wee
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I Like It When It’s Mizzly

I like it when it’s mizzly
and just a littl] drizzly
so everything looks far av v

and mak -beli (e and frizzly.

I like it wr 1 it's foogy

and sounding v ~y frogoy.

I even like it when it rains

on streets and weepy windowpanes
and catkins in tt poplar tre

and b

-~Aileen Fisher



Let

Let

Let

The

The

The

And

April Rairn Song

the rain kiss you.
the rain beat uporn yvour head with sily -
liquid drog

the rain sing you a lullaby.

rain makes still pools on the sidewalk.
rain make rurming pools in the utter.

rain plays a little sleep-sonig cn our rocf

at night-——

I lave tr rain.

—=Lant bton Hughes






Fre 1 October bring the pheasant;

Then to patl » rud ] pleasant.

Dull Non aber brinps the blast;

Then the leaves are whirling fast.

Chill December brinps the si :t,

Blazing fire, and Christmas treat.

-

——8ara Coleridpe



Hxlidays

Halloy 'en

TF Wit 1 on & Windy Night
Tharnkspiving Day

Chanson Inmocente I1

A Valentir

Narcy Hanks

As I Was Going Out Orne Day

1&

Harry Behn

Bernice W. Carlson

Lydia Maria Child

e, 8. cummivgs

- learnor Hammond

Rosemary arnd Stepehn Vincewnt Beret

Arncrnymaus



Hallowe’ en

Tanight is the nipht
When dead leaves fly

Lit witches on switches
Across the sky,

When elf and sorite

Flit through the night

Cn a moony sheen.

Tanight is the night
When leaves make a sound
l.ike a grmome in his home
Under the ground,

When spaoks and traolls
Cr :p out of holes

Mz sy and green.

Tonight is the ni "t
When pumpkins are
Through sheaves and leaves

Everywr -e,

ey
m
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Wr 2 gheoul and ohost
Arnd goblin bost
Dance round their gue .

It's Hallowe'en.

——Harry HBehn
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The Witch on a Windy Night

Ar old witch sat at home all alone,
Cooking and cooking a big soup borne.
Ard the wind bl & all around the hou 2.

Shunuuuuuugu!

"Oh, whao will share my soup?” she crowed.
"If I drink it all, I'11 surely explodet"
Ard the wind blew all around tne hor 2.

Shuuuuuuuuiw?

R big dog barked at her fromt door.
"G away!" she said. "I chas | you before!!
Arnd the wind blew all arcund the house.

Shuunuuuuuuu!

"Oh, will you shnare your soup with me?"
The black cat purred, "With me? With me?"
Ard the wind blew all around the house.

Shuuuuuugunuu !

"I've chart 1 my mind! I hate to shar Y
"Let everyor starve for all I care!”
And the wirnd blew all around the house.

Shuuuuuuuau!

16
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"I'11 drirnk the soup my: .f!" she sarg.
What happered tnen? She exploded.
Bang!

Ard the wind bl ~ all around the house.

_auuuuduuyuay!

--Bernice Wells Carl

an



Thanksgiving Day

Over the river ard throupgh the wood,
To grandfather’s house we goj
The hor 2 krnows the way
To carry the sleigh

Through the white and drifted srnow.

Over the river and through the wood--
Ohy how the wind does blow!
It stinps tr toces
And bites the nose,

As aver the ground we go.

Over the river and through tr wood,
To have a first—-rate play.
Hear the t lls ring,
“Tint -ling-dingt!"®

Hurrah for Thanksgiving Day!

Over the river and through the wood
Trat fast, my ¢ ple-gray!
Spring over the ground,
Like a hunting—hound!

For thi is Thanmkspiving Day.
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Over the vriver and through the woeod,
And straipht throuph the barnyard pnate.
We seem to go
Extremely slow, -

It is so hard to wait!

Over tF river and throuph the wood-——
Now grandmother’s cap I spy!
Huvrrah faor the fun!
Is the pudding done?

Hurrah for the pumpkin—-pie!

——Lydia Maria Child
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Charnson Inrnocente

11

little tree
little silent Christmas tree
you ar o little

you are morve like a flower

who fournd you in the gr 2 for st
and were you sorry to come away?
see i will comfort you

because yau s L1 sc sweetly

i will kiss your coal bark
and hug you safe and tight
Just as your mother would,

only don®t be afraid

lack the spangles
tt ¢t sleep all the year in a dark box
dreaming of being taken ocut and allowed to shine,

the balls the chains red and gold the fluffy threads,

ie9



put up your little arms
arid 1'1ll pgive them to you to hold
every fint -~ shall have its ring

ard there won't be a sirvr le place dark or unhappy

then when you?’re guite dre a2d
you'll stand in the window for everyone to see
and how they'll stare!

oh but you'll be v ~y proud

and my little ister arnd i will take hands
and looking up at ocur beautiful tree’
we'll dance and sing

"Noel Noel®

-—g. 8. cummings

17@



A Val tine

Frost flowers on the window glass,
Hepping chickadees that pa:
Bare old elms that bend and sway,

Pussy willows, soft and gray,

Silver clouds across the sky,
Lacy snowflakes flitting by,
Icicles like friwvioe in line——

That is Outdoor's valentine!

-—-Eleanor
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Narncy Harnks

If Nancy Hanks

Came back as a ghost,
Se «(ing rews

Of what she loved most,
She'd & « first

"Wher s my son?

What's happened to Abe?

What?’s h done?

"Foor little Abe,

Left all alone

Except far Tom

Who's a rolling stones
He was conly nine

The year 1 died.

I ren nber still

How hard he cried.

YScraping alor
In a little shack,
With hardly a shirt

To cover his back,

17
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And a prairie wind
To blow him down,
Or pinching tin 3

If he went to town.

"You wouldn?’t know

About my son?

Did he grow tall?

Did he have fun? -
Did he learn to read?

Did he get to town?

Do you know his name?

DPid he ¢ ; on?”

——Rosemary and tephen
Vincent EBEer



As I Was Going Qut Or Day

(For April Fool's Day)

ARs I was goirng out one day,

My head fell off and rolled away.
But when I saw that it was e,

I picked it up and put it on.

And when I got into the street,

A f llow cried, "Look at your feet!"

I looked at them and sadly said,

“I've left them both asleep in bed!®

——Anonymous
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Probl ns in the Life of the Child

M. Nobody

I Woke up This Marning

The Dream Keeper

Every Tir I Climb a Tree
Child on Top of a Greenhouse
My Favorite Word

San tin s I Feel This Way

o

Robert Louis Stever

Karla Kuskin
LLanpston Huphes
David McCord

Theodore Roethke

Lucia and James L.

John Ciardi

-
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Hymes,
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Mr. Nobody

I know a funny littl mén,
As guiet as a mouse,

Who doe the mischief that : done
In everybody’s house!

There's no one ever sees his fac
And yet we all agree

That every plat we break was cracked

By Mr. Nobody.

*Tis he whao alv ys t ars our books,
Who leaves the door ajar,

k pulls the buttons from our shirts,
Ard scatt "~z pins afars

That sqgueaking doof will always squeak,
For prithee, don't you see,

We ] ve the oiling to be done

By Mr. Nobody.

The finger marks upon the door
By none of us are made;
b never leave the blinds unclos |,

To let the curtains fade.
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Tr  ink we never 3ill; the boots
That lying round you see
Are riot cur boots——they'all belong

To Mr. Nobody.

~—Robert Louis St

177

verson



I Woke Up This Morning

I woke up this morning

At quarter past seven.

I kicked up the covers

Ard stuck cut my toe.

And ever since then

(That! quarter ¢ st =ven)
They haven't said anything

Other thanm "no."

They haven't said anything
Other than "Please, ¢ ar,
Den*t do what you're doing,”
Or "Lower your voice."
Whatever I've done

And however 1I've chosen,
I've done the wrong thing

And I've made the wrong choice.

1 didrn’t wash well
And I didn’t say thank you.
I didnt \ake hands

And I didn’t say please.
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I didn’t say sorry

Wher, passing the cardy,
I barnged the box into
Miss Witelson's krees.

I didn®*t say sorry.

j didn’t stand straighter.
I didn’t speak louder
When asked wh ; I'd said.
Well, I said

That tomorrow

At quarter past seven,
They can

come in and pet me

I"'M STAYING IN BED.

—-—Karla
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The Dream Keeper

I loved my friend.

He went away from me.
There’s naothing more to say.
The poem ends,

Soft as it began—-—

I loved my friend.

——t.anpston Hughes
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Every Time I C1l

Every time I cl
Every time I cl
Every time I cl
1 scrape a leg
Or skin a knee

And every time

imb a Tree

imb a tree

imb a tree

imb a tree

I climb a tree

I find some ants

Or dodge a bee

And get the ants

All over me.

Ard ev ~y time
Where have you
They say to me
But don’t they
Every time I cl
I like it best
Ta spot a nest
That has an 10

Or maybe three.
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I climb a tree

been?

know that I am free

imb a tree?



And then I skin

The other leg

But every time I climb a tree

I see a 1ot of thinps to see

Swallows rooftops and TV

fnd all the fields and farms there be
Every time I climb a tree

Thouph climbing may be good for ants
It i a't awfully good for pants

But still it's pretty good for me

Every time I climb a tree.

—=—David McCord

18z



Child or Top of a Greenhouse

The wind billowirng out the seat of my britches,

My f 2t crackling splinters of glass and dried putty,
The half-grown chrysanthemums staring up like accu 2rs,
Up throupgh the streaked glass, flashing with sunlight,
A few white clouds all rushing eastward,

A lirne of elms plurnging and tossing like horses,

And everyorie, everyone pointing up and shouting!

-—~Theodore Roethke



My Favorite Word

There is one word——

My favorite——

The very, very best.

It i "t No or Maybe,

It's Yes, Yes, Ye , *° 3, '

"Yes, yes, you may, " and
"Yes, of course,” and

"Yes, please help yourself.”
And when I want a piece of cal |

"Why, yes. It’s on the shelf."®

me candy? "Yes."
A cookie? "Yes.,"
A movie? "“Yes, we'll go.”

I love it when they say my word:

Yes, Yes, YES! (not No.)

-~=_ucia and James L. Hymes,
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Son Fin I Feel This Way

I have orne t 1:d that wants to be good,
And one that wants to be bad.
Ard always, as soon as I get up,

Orne of my heads is sad.

"Be bad, " says ore head. “"Don't you know
It's fun to be bad. BRe as bad ¢ you like.
Put and in your brother’s shoe—-—that?'s fun.

Fut gum on the seat of your si er's bike."

"What fun is that?" says my other b ad.
"Why not po down before tf rest
Ard set things out for br akfast?
My, that would please Mother.

Be good--that’s best."

"What! I tter than putting frogs in the ink?
Or salt in the tea-pot? Have some fun.
Be bad, be bad, be pood and bad.

You know it is good to be bad, " say One.



"Is it good to make S§: er and Brother sad?
And Mother and Daddy? 6nd whern you do,
Is it pood to ¢ : spanked? Is it good to cory?

No, na, Be good-—-that's best, " says Two.

So one by one I /s say what they say,
And what tt s say is "Be Good——Ee Bad.*®
And if One is happy that makes Two crvy.

And if Two is happy that makes Orne sad.

Some day maybe, when I grow up,
I shall wake and find 1 have just or -~
Tr happy head, But which will it be?

I wish I krnew, They are both - fun.

-=John Ciardi
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Schoeol Life

Arithmetic Carl Sandburg

I Meant to do My Work Today Richard Le Galliernne
Better Than BGold Adapted From 0ld Engl:
Boaoks Joe 3h Joel Keith
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Arithmetic

Arithmetic is where number fly like bigeons in and
out of your head.

Arithmetic tells you how many you lose or win if you
know how many you had before you lost or won.

Arithmetic is seven eleven all good children go to
heaven——or five six bundle of sticks.

Arithmetic is numbers you squeeze from your head %o
your hanmd to your pencil to your paper till you get
the ar ~er.

Arithmetic is where the answer is right and everything
is nice and you can look out of the window and see
the blue sky——or the answer is wrong and you have to
start all over and try again and € 2 how it comes out
this time.

If you take a number and double it arnd double it again
and then double it a few more times, the numt -~ pet
bigger and bigger and goes higher and higher and only
arithnr :;ic can tell you what the number is when you
¢ ~ide to gquit doubling.

Arithmetic is where you have to multiply-—and you carry
the multiplication table in your head and hog you

won’t lose it.
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If you have two animal crackers, one good and orne bad,
and yvou eat one and a striped zebra with streaks all
over him its the other, how many‘aniMal crackers
will you have if somebody offers you five six seven
and you say No no rno and you say Nay nay nay and you
say Nix nix nix?

If you ask your mother for one fried epg for breakfast
and 1@ giv ; you two fried eggs and you eat both
of them, who is better in arithn ;ic, you or your

mother?

-—{ rl Sandburg
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I P ant to do My Work Today

I meant to do my work today
But a brown bird sang in the apple-tre
And a butterfly flitt -ed across the field,

And all the leav 5 v ~e calling me.

And the wind went sighing over the land,
Tossing tF grast 3 to and fro,
And a rainbow held out its shinivr hand—--—

S0 what could I do but laugh and go?

~—Richard Le Gallienrne
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Better Than aid

O for a book and a shady rnook
Either indoors or out:
With the green leaves whispering coverhead,
Or the stre : noise all about.
Where I may read all at my ise,
Both of the new and oldj;

For a jolly good book whereon to look,

Ist :t ~ to me than gold.

-Adapted from O0ld Enplish
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Bonoks

Books are more than words,
More than birds?
Brightrness, more than song.

They last long.

When the covers close
Wisdom grows;
Every thought is réot,

Leaf, and fruit.

-—Joseph Jc
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Nornsense

Eletel shony Laura E. Richards
Jabberwocky Lewis Carroll

The Owl and the Fussycat Edward Lear

The Purple Cow Gelett Burpess
Grandpa Dropped His Glas: = lleroy F. Jachkson
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Eletelephony

Once there was an elephant,

Who tried to use the telephant—-
No! ria! I mean an elephone

Who tried to o the t lephor
(Dear Me! 1 am rnot certain quite

That even now I*ve got it right.)

Hov er it was, he got his frunk
Erntangled in the telehunk;

The mor he tried to get it free,
The lcuder buzzed the telephee--—
(I fear 1'd bett -~ drop the sonp

of elehap and telephong!)

~~Laura E. Richarc
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Jabberwocky

'Twas brillig, and the slithy toves
Did gyre and gimble in the wat :
All mimsy were the borogroves,

And the mome raths outgrabe.

"Beware the Jabberwock, my an!
The jJaws that bite, the claws thHat catch!
Beware the Jubjub bird, and shun

The frumious Bandersnatch!®

He took his vorpal sword in hand:
Long time tF manxome foe he sought—-
So re ted he by the Tumtum tree,

And stood awile in thought.

And, as in uffish thought he stocd,
The Jabberwock, with eyes of flame,
Came whiffling through the tulrt y wood,

Arnd burbled as it came!

One, two! Orne, two! And through and through
The vorpal blade wernt snicker—snack!
He left it dead, and with its head

He went galumphirng back.
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"And hast thou slain the Jabberwock?
Come to my arms, my beamish boy!
0 frabjom day! Callooh! Callay!

He chortled in his joy.

*Twas brillig and the slithy toves
Did gyre and pgimble in the wabe:
RAll mimsy were the borogroves,

And the mome raths cutprabe.

—~Lewié Carroll
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The Owl and the Pussycat

The Owl and the Pussycat weﬁt to sea
In a beautiful pea—preen boat:
They took some hor ¢, and plenty of money
Wrapped up in a five—-pound note.
The Owl looked up to the stars above,
And sang to a small guitar,
"0 laevely Pus ¢, 0O Pussy, my love,
What a t autiful Pussy you are,
You are,
You are!

What a beautiful Pussy you are!®

Fussy aid to tt Owl, "You e’ ant fowl,
How charmir ly sweet you sing!
Oh, let us be married; too long we have tarri i:
But what shall we do for a ring?"
They sailed away, for a year and a day,
To the larnd where the borng—tr 2 growss
And there in a wood a Piggy-wig stood,
With a ring at the end of his nose,
His nose,
His nose,

With a ring at the end of h: ric
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"Dear Pig, are you willing to sell for one shilling
Your rir ?" said the Piggy, "I will.,"
So they took it away, and wére married next day
By the Turkey who lives on the hill.
Tk ¢ dir 4 on mince and slices of guince,
Which they ate with a runcible spoong
And hand in hand, on the edge of the sand,
They danced by the light of the moon,
The moon, ’

The moon,

They danced by the light of the ﬁcon.

-—Edward Lear



The Purple Cow

I rnaver saw a Purple Cow,

I rnever hope to 2 one,

But I can tell you, anyhow,

I'd rattr ~ see than be one!

——Gelett Burgess
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Grandpa Dropped His Gl: ses

Grandpa dropped his glaéses orce
In a pot of dye,

And when he put them an again

He saw a purple sky.

Purple birds v ~e rising up

From a purple hill,

Mern were grinding purple cider
At a purple mill. |
Furple Adeline was playing

With a purple doll,

Little purple dragonflies

Were crawling up the wall.

And at the supper table

He got crazy as a loon

From eating purple apple dumplinos

With a purple spoon.

-~Leroy F. Jackson
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The Pickety Fence

TFr pickety { n1ce
The pickety fence
Give it a lick it's
The pickety fence
Gin it a lick it's
A clickety fence
Give it a lick it's
A lickety fence
Give it a lick

Give it a lick

Give it a lick

With a rickety stick
Pickety

Pickety

Pickety

Pick

--~David McCord
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Skyscrapers

Do skyscrapers ever oW fired

Of holding themselve up high?

Do they ever shiver on frosty nights
With tr ir taops against the shy?

Do they feel lonely sometimes

Becav. 2 they hav grown so tall?

Do t¢F ¢ ever wish they could lie right down

Aind rnever get up at all?

-=Re el Field
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Cloud Horses

Sittirg on a hilltop

Beneath a windy sky

Ard all about me the summer’s hum:
Nothing like it on earth or on high——
The cloud horses, cloud horses,

cloud hare 35 come!

Storming down the twilight,
Straining at the dawn,

With streaming manes they carry ont
Silently galloping, vanishing some—-—
The cloud horses, cloud horses,

cloud horses come!

-=John Travers Moore



Houses

Houses ar faces
(hay "t you found?)
with theivr hats in the air,

and tt ir riecks on the pround.

Windows are noses,
Wwindows are eyes,
and doors are the mouths

of a suitable size.

Arnd a porch-——ar the place
where porches begin--
is Just like a mustache

shading the chin.

—-—Ail =2n L. Fisk
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The Garden Hose

In the grey evening
I see a long green serpent

With its tail in the dahlias.

It lies in 1l¢ 3 across the grass

And drinks softly at the 1 icet.

I cant ar it swallow.

~—RBeatrice Jarnc :zo



The Toaster

A silver- aled Dragon with jar flaming red

~its at my elbow and toasts my bread.

I hanmd him fat slices, arnd then, orne by ore,

He hands tt 1 back when he 2es they are done.

~=William Jay Smith

.



Radiator Lions

Georpe lives in an apartment and
His mother will rnot let
Him ke > a dog or polliwog

Or rabbit for a pet.

S0 he has Radiator Lions.
(The parlor is tf ir zoo.)
Tt ¢ love to fight but never bite

Unless Georpe tells them to.

But days when it is very cold
Aind Georpe can’t po outdoors
His parlor will glower

And crouch upon all fours

Arnd roar most awful roarings.
Tk rnoise is very bad.
Up their noses water goe 25—

Ir " what makes them mad.

But € »ge loves Radiator Lions.
He's glad, although they’re wild,
He hi a't d¢ 3 or polliwogs

Like any other child.

——Dorothy

Rldis



Dranpon noke

Breathe and blow
white clouds

with every puff.
It's cold today,

cald ericugh
to see your breath.
HuUff!

Breathe dragon smoke

today!

.ilian Moore



Corrner

Crowded corner
How do you feel holding so much weipght?
Do you feel important
eee With your lamppost and tr 2t sign
eew Your fire—alarm box and mailbox
s YOour litter bast @ and your traffic
light? '

Or do you feel crowc 1, corner?

~—_ee I "mett Hobkins



An umbrella and a raincoat

Are walkinpg and talking together.

—--BUSON



Motor Cars

From a city window, 'way up high,

I like to watch the cars go by.

They look like burnished beetles, black,
That leave a little muddy track

Behind them as they slowly crawl.

Son :imes they do not move at all

But huddle clos with hum and drone

Rz though they feared to be élone.

They grope their way throuph fop and night

With the golc » feelers of tr ir light.

-—Rowena Bernnett
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Earth

If this little world tonight
Suddenly should fall throunh space
In a hissinn, headlonn flight,
Shriv llivg from off its face,
As it falls into the sun,
In an instarnt every trace
Of the little crawling things -~
Ants, philasophers, and>1ice,
Cattle, cockroaches, and kinos,
Be 1ars, milliownaires, and mice,
Meri and mappot 11 as one
As it falls into the sur...
Wha can say but at the same
Instant from soﬁe planet far
A child may watch t and exclaim:

"¢ 2 the pretty 1ooting star!”

—=0liver F ~ford
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Earth

"A plaret doesn't explode of itself, " said drily

The Martian astronomer, gazing off inteo the air -

"That they were able to do it is proof tt

Highly Intellitr "t beirnps must have be 1 living tF -e.

-=John Hall Whe lock



Animals

Why Nobody Pets the Lion at the Zoo Jahn Ciardi

The Monkeys and the Crocodile Laura E. Richards
Caterpillar Christina Raossetti
The Eagle Alfred Lord 1 anyson
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Why Nobody FPets t+t  Lion at ¢t Zoo

The morning that the world be an

The Lion growled a growl at Man.

Arnd I suspect tt .an might

(If he'’d be 1 closer) have tri 1 a bite.

I think that’s as it ought to be

And not as it was taught to me.

I think the Lion has a right

To growl a growl and bite a bite.

And if the Lion bother i Adam,

He should have growled right back at ?*im.

Tr way to treat a Lion right

Is growl for ogrowl arnd bite for bite.

True, the Lion is better fit

For biting than for being bit.

But if you look him in tr eye

You?’ll find the Lion’s rather shy.



He really wants son e to pet him,

The trouble is: his t 2th wan’t let him.

He has a heart of gold beneath

But the Lion just can’t tru t his teeth.

——John éiardi



The Monkeys and the Crocodile

Five little mont vs
Swirging from a tree;
Teasing Uncle Crocodile,
Merry &é can be.
Swinging high, swinging low,
Swinging left and ripght:
"Dear Urcle Crocodile,

Come and take a bite!"”

Five little monkeys
Swinging inm the air;
Heads up, tails up,

Little do they care.
Swinging up, sSwinging down,
Swinging far and near:

"Poor Uncle Crocodile,

Aren’t you hungry, ¢ ar?"

Four little monkeys
Sitting in a tree;
Heads daown, tails down,

Dreary as can be.



Weeping loud, weeping low,
Crying to each other:
"Wicked Uricle Crocodile

To gobble up our brotr ~!®

—~lLaura E.

219

Richards



Caterpillar

Brown and furry

Caterpillar in a hurry

Take your walk

To tt shady leaf, or stalk,

Or what not,

Which may be th chosen spot.

Na toad spy you, ‘
Hovering bird of prey pass by yous
Spin and die, »

Ta live again a butt -~fly.

-—Christirna Rossetti
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The Eagle

He clasps tt crag with crocked harndss
Cloe to the sun in lonely lands,

Rirnt 1 with the azure world, he stands.

The wrinkled sea ber ath him crawls;
He watches from his mountain walls,

And like a thunderbolt he falls.

—--Alfred Lord Tennyson
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Personalities

Paul EBEunyan Arthur S. Bourinot

Ce =2y at the BRat Ernest Lawrence Thayer
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Faul Bunyan

He came,

stfiding

aver the mountain,

the moorn slung on his back,
like a pack,

a great pine

stuck on his shoulder
swayed as he walked,

as he talked

to his blue ox

EBabe;

a hupe, looming shadow

of a man,

clad

in a mackir v coat,

his logger’s shirt

open at the throat

and the great mane of hair
matching,

meet ing

the locks of night,
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the smoke from his cauldron pipe
a&@ cloud on the moon

and his laugh

rolled through the mountains

like thunder

on a summer night

while the lightening of his smile
split the heav s

é under.

——RArthur S. Eaﬁrinot
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Tt

srieer is pone from C: 2y's lip, his teeth are clerched

in hate;

He pounds with cruel violence his bat uporn the plate.

And

And

Oh,

The

Ard

But

now the pitcher holds the ball, arnd row he lets it go,

now the air is shatt -ed by the force of Casey’s blow.

somewhere in this favored land the sun is shining brightg
band is playing somewhere, and somewhere hearts are
light, .

somewhere men are laughing, and somewhere children shouts

there is nwo jJoy in Mudville——-mighty Casey I struck out,

-—Errnest Lawrence Thayver
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Chapter VI
Conclusion

This thesi pr sernted four problems ic tified by
the author ov ~ many years of teaching poetry in
elementary classrooms:

1. The neglect of the teaching of poetry in

elen tary cl:i: srooms.

2. The lack of readily available pogtry regources

for us in the classroom.

3. The neglect of a focus on the teaching;of

critical and creative thinking skills,

4, The time constraints felt by teachers already

teaching a full curriculum.

This thesis has offered soclutions to all of
tk prablen through the development <¢f arn original
curriculum which combines the teaching of poetry with

the promotion of critical and creative thinking skills.

This curriculum has been used in my classroom with
increasing development, intensity, and regularity over
reral years of teaching. Student response to it has

been extremely favorable. Over the past two year I
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Notes

77. Eve Merriam, "How to Eat a Poem," as found in

oo - T ft _of ''-{ , ed. Stephen

Durning (New York: Schol: tic Books, 1966), back cov -~

78. Ibid.
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