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Presenter
Presentation Notes
Home builders adjust their designs to suit the environment. A traditional Thai house built above water requires stilts to stay dry…
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Presentation Notes
while a traditional Syrian mud house on the edge of the desert, where it rarely rains, can forego the stilts for a shape and materials that will protect the people who live there from the heat and the wind. 
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Traditional Greek cave dwellings built into a rocky cliff have different requirements. 



Culturally Responsive Feedback


Presenter
Presentation Notes
So what does traditional home building around the world have to with culturally responsive feedback? That’s what I’d like to talk about with you today.
Why do we need culturally responsive feedback? 
What is it?
How can we adjust our teaching to make it happen?



Perceptions of Bias in Society

How do these work in school and in society?

culture
ethnicity
immigration status
gender
Age
(dis)ability

sexual orientation
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Here’s one reason: students come to class with a growing awareness of the significance of culture, ethnicity, immigration status, gender identity, age, (dis)ability, and sexual orientation in school and society. 
David Yeager, a psychologist at the University of Texas, and others conducted three double-blind randomized field experiments with high school students because that’s [QUOTE]“when minority adolescents start to draw conclusions about whether they can trust mainstream institutions like school” (805).



Barrier of Mistrust

This in furn could lead them to see bias as a possible factor
motivating their instructor’s critical feedback.
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They reported their findings in a paper titled “Breaking the Cycle of Mistrust.” Here’s one of their findings: [QUOTE] “It is not the case that African Americans lack motivation in school. Rather they understandably may be uncertain as to whether they should invest their effort and identity in tasks where they could be subjected to biased treatment.”
By the time our students enroll in college, they have already experienced a pattern that may include perceptions of bias, and feedback (from friends and social media) and confirmations of bias. They may have heard on NPR this week that [Quote] “Black students, boys, and students with disabilities are disproportionately disciplined in K-12 schools across the country’...according to the non-partisan federal watchdog, the Government Accountability Office.” So there's often this vicious cycle. A student expects bias and then receives criticism which may sound like bias and then feels less inclined to work hard and then gets a bad grade. Once they've been around this cycle a few times, the mistrust has begun to calcify. 


Stereotype Threat

Stereotype threat is a phenomenon in which a person’s concern
about confirming a negative stereotype can lead that person to
underperform.
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Stereotype threat has been demonstrated in laboratory research and in classroom settings, as well as in non-academic contexts. Stereotype threat can affect anyone, depending on the context. According to Spencer, Logel and Davies, “Every individual is potentially vulnerable to stereotype threat, because every individual has at least one social identity that is targeted by a negative stereotype in some given situation.” 

Students who identify with groups that are underrepresented in a field or at an institution may be especially vulnerable to the effects of stereotype threat.


Situational Cues

Situational cues may trigger a stereotype threat. Students may
recognize a threat when they walk into a classroom where their

identity group is underrepresented or on the basis of interpersonal
interactions.
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Situational cues may indicate to a student that he or she will be targeted in a particular situation. “Numerical imbalances in a setting, for instance, can trigger stereotype threat. Think of women in quantitative fields (Murphy et al. 2007, Purdie-Vaughns et al. 2008). 

EXAMPLE There is the case of Lisa S., an accomplished engineer and my sister's neighbor in California. Early in her career, at engineering conferences, Lisa was identified as the woman--that is, the one woman in the room…In her book club, which she attended with my sister and other women in their neighborhood, she was the engineer--that is, the sole engineer in the room.

People tend to be highly sensitive to cues indicating that one of their identities might be devalued (Purdie-Vaughns et al. 2008, Steele et al. 2002a, Wout et al. 2009). So cues don't have to be blatant in order to trigger stereotype threat. In fact, evidence suggests that both the explicit, in-your-face cues and the implicit under-the-radar signals can be harmful to performance (McGlone et al. 2006).


Cultural Expectations

What we consider “good” writing
in a discipline may be at odds
with cultural expectations and
norms for some second
language (L2) students.

o Using personal voice

o Citing sources
o School diction (register)


Presenter
Presentation Notes
The problem can extend to cultural misunderstandings and the ambiguity that often results from those misunderstandings. 

For example, issues relating to “good" writing and thinking may be at odds with the cultural experiences of some ESL students. Researchers note that an insistence on the use of personal voice, common in some disciplines, is “anathema to students who come from cultures in which drawing attention to oneself is discouraged. In some parts of Africa and Asia, for example, writers are encouraged to take on not personal but rather community voices” (Muchuri, Mulamba, Myers, and Ndoloi 175-98). TELL ANECDOTE In the writing center, I tutored a West African student in a health science class who had been accused of plagiarism. After a brief discussion about the instructor’s assignment and feedback, it was clear that the student was not fully aware of the U.S. academic conventions of attribution. When she was told to find resources about diabetes and to use them in her paper, she wasn't aware that she would also need to enclose borrowed text in quotation marks and to cite the sources in her paper. 

Have you encountered this type of cultural misunderstanding about disciplinary conventions or just general expectations of college with our students? What about expectations about voice or register—that is, the level of formality appropriate for an assignment? 
Try this (or save for later in presentation): Expose students to contrasting registers on a common course concept. An example of informal language may be illustrated by a YouTube video while an example of formal language may be shown in an excerpt from a published academic article. Ask students to compare their observations on a Venn diagram and to share their results.



What is culturally responsive feedback?
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How can we adjust our teaching—specifically our instructional feedback—to address perceptions of bias, barriers of mistrust, differing cultural expectations, ambiguity, stereotype threats and the situational cues that reveal them?

I'd like to recommend some strategies for culturally responsive feedback. 

Adjusting how we respond to student work can begin even before students have completed the first assignment.


Discover Your Students

Start the semester with a getting-to-know-you exercise.

o Questionnaire
o Connecting Learning to Students’ Lives

o Cultural Iceberg
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Get to know your students. Discovery is the first step in Culturally Responsive Teaching. Design your own questionnaire. It can be as simple as asking for a few responses on an index card on the first day of class or as thorough as a full-page survey. 
Example:  Draw an iceberg on the board.  Divide it into three sections with top section the one “above water”.  Title the three sections from top to bottom: surface culture, sub-surface culture, and deep culture.  Have groups of students identify examples of each level of culture. Provide some explanation and examples to help them get started:  Surface culture is what we can see (e.g. food, clothing, traditions); sub-surface culture is the rule system that influences behavior as manifested in body language, eye contact, and the concept of time; and deep culture the values and attitudes we are not even aware of (e.g. our notions of friendship, gender roles, etc.).
 
Elicit and discuss the groups’ “findings”.  
And here's the important part: Ask and discuss how these levels of culture may be manifested in a diverse college classroom and course, in general.  What are some misunderstandings that can occur?  Finally, discuss the culture of your classroom and course. 


Foster a Sense of Belonging

When students learn that it is common to experience academic
struggle and that they do belong at the institution, they have
iImproved academic outcomes when compared with students who
do not receive these messages.
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What’s the goal? You can better meet the individual needs and navigate the cultural expectations of your students when you know what they are. Also, when students learn that it is common to experience academic struggle and that they do belong in college, they have "improved academic and health outcomes compared with students who do not receive these messages" according to research conducted by Walton and Cohen, 2011.

To help my students feel like they belong, I try to design activities and assignments that celebrate their cultural tradition. For example, in my class, we hold a Cultural Traditions Colloquium. Students present a short work of literature of their own choice (a poem, song, folk tale, etc.) that reflects a literary tradition associated with their own cultural heritage. Each student takes the role of cultural expert and spokesperson. In ENGL 101, I invite community partners to discuss cultural practices—one year we were joined by members of the Muslim Student Association and another by faculty and staff representing a range of generations. My students wrote a comparative analysis with the results of their interviews.  


Foster a Growth Mindset

Foster a growth mindset by conveying the idea that intelligence is
not fixed, but can grow incrementally, with practice and exercise.

o Assign writing-to-learn assignments
o Informal, often not graded, and typically completed in class
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Foster a “growth mindset” by conveying the idea that intelligence is not fixed, but can change and grow incrementally. Create a learning environment in which mistakes and missteps are valued as opportunities for learning. 

But be careful to avoid assuming that a students’ performance on an assignment is evidence of “natural” ability (or lack of ability). When speaking with students who are not performing well in the course, avoid statements such as “some people have trouble with writing. These statements can communicate the idea that intelligence is fixed and may also remind students of identity-based stereotypes.


Writing to Learn

The minute paper (from Biology 101)

At the beginning of class, she asks students to summarize the

three main points of the previous class. She gives them five minutes
to write and then has them compare answers with a neighbor. She
doesn’t grade the work but picks them up and scans them for
misconceptions.

Here's one from a health class: “Explain to a grade school child
who has just been diagnosed with Type 1 diabetes what is meant
by the glycemic index of foods.”

Students must put the concepts into their own language (using @
lexicon that would be appropriate for a fifth grader). This approach
is particularly useful for English language learners, many of whom
feel pressure to reproduce both the material and the formal
language of the discipline. Sometimes they do so without fully
comprehending the concepts.
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Assign low-stakes or writing-to-learn assignments. These can take up no more than five minutes at the beginning or end of class. There’s no penalty for wrong answers. Instead, students get a chance to find out what they know and don’t know. 


Provide “Wise” Feedback

When commenting on student work, provide wise feedback:

1. assurance that you are providing critical feedback because you
have high standards

2. specific commentary indicating where the students’ work does
and does not meet the standards

3. confidence that students can meet those standards
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Perhaps the best model for culturally responsive feedback is what many educators now refer to as wise feedback.
Wise feedback is a three-part adjustment to teaching:
1. assure each student that your critical comments are a reflection of your high standards
2. offer comments that clearly indicate where the student's work does and does not meet the standards
3. inspire your student with a show of confidence. Give them the can-do attitude.



Eliminate the Ambiguity

Make your expectations clear.

Avoid comfort feedback, which de-
motivates students, in favor of wise
feedback or strategy feedback for
greater moftivation and better results.
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Keep high expectations of your students, and make them clear. Trying to comfort students by, for example, telling them that you will give them easier problems, or call on them less often, creates ambiguity. It’s been shown to de-motivate students, while the growth model or “strategy feedback” has been shown to increase students’ motivation. Moreover, students perceive “comfort feedback” to be associated with a fixed mindset, while perceiving “strategy feedback” to be associated with a growth mindset (Rattan, Good, Dweck, 2012).
This teaching adjustment can be applied widely: to second language learners, to students who identify with an underrepresented group, to students who are non-neurotypical or rather neurodivergent, etc. 



What do your students think?

| think, if a professor walked in on a
conversation with my friends about
comments, they would probably be really
stunned as fo how much we were analyzing
them.

-Molly Booth, BHCC student

From “Beyond the Red Ink:

Teachers’ Comments through Students’ Eyes”
(Nancy Sommers)



Presenter
Presentation Notes
The best guide to improving the feedback I give to my students comes from my students themselves. Or from student panels sometimes. If we had some students here today I’d ask them: ”What type of feedback motivated you and helped you to succeed? What feedback didn’t help?” 

QUESTION FOR PARTICIPANTS: “What do your students think when they receive your feedback on an assignment?”

http://badgerpause.org/wp-content/uploads/2013/10/College-Grad.jpg
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What's in Your Rubric?

Rubrics & the Secret to Grading

Fubrics?! I never give my students
rubrics! That's equivalent to cheating!
I might as well write their essays for

them!

College students should understand
that they're expected to perform
certain undisclosed outcomes, The
paint of learning is o keep them
guessing about the criteria, so they'll
wiark harder in their desperation not
to fail. Stress facilitates success,

Besides, if [ gawe them a rubric, I'd
hiave to admit that [ decide their
grades with a dart board.

www stripgenerator.com
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EXAMPLE: My friend, a faculty member at prestigious university in VA, wondered why I had to go home early on opening day of trout fishing season. When I described the review process for ENGL 101 writing portfolios, she was taken aback. She told me that she just wrote the letter grade at the top of the first page and let the student figure out what had gone right and what had gone wrong. 


Tips for Responding

Discuss the kinds of feedback you will be
giving. Mitigate perceptions of bias by
using a common rubric geared toward
common outcomes—no favoritism and no
bias.
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Talk  with your students about how their writing will be reviewed and graded. Eliminate ambiguity. If you use copyediting symbols in the margins, be sure that students can understand what they mean.  If necessary, give students a list of marks you typically make. 


Have students submit something early in the writing process:
o Prospectus

o Question-plus-thesis

o Qutline

o Rough draft

Offer comments that students can act upon.
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Do you ever get that sneaking suspicion that your students don’t even read your comments? Here's a couple solutions.  Make your feedback available at a point in the process when your students can actually do something with your criticism. If you assign a paper, the rough draft or the outline or the paper proposal is the time to offer substantive commentary. By the time you return a final draft, the opportunity to motivate and to guide them may already be gone. 

Here's another solution: Ask your students to write a revision memo to accompany the final draft submission. Just a few sentences, typed directly into the message box in Blackboard if that's how you have them submit work, can do the trick. Ask them which feedback was most helpful and what they did with it. Then ask them how their work improved as a result. What revisions did they make? 

Here are some typical comments, using the wise feedback model, on the rough draft of a typical writing assignment in ENGL:
  
“This rough draft contains some great ideas for a comparison and contrast essay. As you continue to work on the paper, try to clarify your central purpose. What do these two subjects have in common? In what ways are they different. Establish your purpose in a thesis statement: introduce your readers to the two subjects (marriage customs in Pakistan and marriage customs in the U.S.?) and to the main points of comparison.  Locate your thesis statement…” 


Alternate feedback modalities.

o Written (typed) comments on a draft
o Peerreview
o Workshop

o Individual writing conference
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Offer feedback to students in different ways. For one assignment, you might type your feedback. On another, facilitate a peer review or workshop (group of students reviewing one another’s work—often with a guided worksheet). While it can be the most time-consuming method, one-on-one conferences are the gold standard.. Face-to-face feedback, either in class or out of class during office hours, can be the best way to encourage students to succeed. Research shows that one of the key factors in the success of students can be found in this type of feedback. In "Quality and Frequency of Faculty-Student Interaction," Carol Lundberg found that "experiences with faculty contributed much more to the total variance in student learning than did the background variables" of race, gender, age, first-generation-in-college status, hours working, and institutional selectivity (557). What was the direct result of the faculty-student interaction outside of the classroom? The students who met with the their teacher during office hours were more likely to work harder. Elsewhere in her report, Lundberg states, "student satisfaction with faculty was measured in terms of the extent to which faculty were approachable, helpful, understanding, and encouraging, rather than remote.”


Praise students for their success just as much or more
than you fault them for their errors.
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It's called sweet and sour for a reason.


ldentify resources and support services that can help
students on your assignment or on future assignments in
other classes.

o Writing center

o Achieving the Promise Academy (ATPA)
o Disability Support Services (DSS)

o Counseling and Advising

o Libraries
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Emphasize opportunities for support and campus resources that can help students when they are working through challenging assignments. Not all of our students are aware of—or comfortable in seeking out—campus resources. Therefore, set aside time to talk about these resources during the first week of classes and describe them on the course syllabus. Mention these services during one-on-one talks with students. These are some of the campus resources I mention to my students at Montgomery College.


Teach the student, not the paper.

Avoid the urge to edit or to rewrite a student's
paper. Make revision-oriented comments instead.
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An exclusive focus on the assignment requirements is less likely to help students become better and more independent writers and thinkers. Learning is incremental. It usually happens in little steps (and missteps). Remember the growth mindset. 


Tips for Rubrics

Discuss the rubric in class:

What does it mean when we say,

“Adopt language appropriate to the
discipline...tone...standard English...?
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Give students an opportunity to ask discuss and/or ask questions about parts of the rubric that are unclear to them. Highlight level of formality: For example, Students may differ in their understanding of registers (variety of a language used for a particular purpose) as appropriate for different contexts. They may need help in understanding the difference between spoken and written English or between informal and formal registers. Application: Expose students to contrasting registers on a common course concept. An example of informal language may be illustrated by a YouTube video while an example of formal language may be shown in an excerpt from a published academic article. Ask students to compare their observations on a Venn diagram and to share their results.
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Tips for Rubrics

Emphasize “global” or large-scale issues:

o

Quality of ideas or creativity
Use of evidence
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Development of ideas
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Understanding of course concepts
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Find a way to match the assignment outcomes with the growth model. 


What's in Your Rubric?

Holistic Scoring
VS.
Analytic Scoring



State central idea/purpose clearly

Organize ideas and information logically in support of central idea or purpose

Apply scientific method accurately: (framed testable questions, designed
experiment, gathered and recorded data, analyzed data, and verified results)

Incorporate evidence from a variety of sources

Avoid plagiarism

Adopt appropriate voice, tone, and/or level of formality

Use appropriate syntax, grammar, punctuation, and spelling so that words
accurately convey the writer's meaning

Employ specialized technical language, format, and documentation appropriate
to the discipline
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What are the important elements of student writing that you look for in the courses you teach? What elements appear on the rubrics with which you accompany writing assignments in your classes?  How much weight (as a percentage of the total grade) do you assign to these elements?  Consider whether or not you should grade students' work for these conventions. 


Holistic Rubric

o Score written work as a whole to determine how well a student has
achieved content knowledge.

o Relatively easy to develop and quick to score.



Analytic Rubric

o |dentifies and assesses discrete elements of a student's written work.

o Used to indicate the level of skill with which a student has performed
on a variety of significant learning outcomes.

o Often requires more attention to detail and offers students more
substantive feedback.



What Can Rubrics Do?

o Eliminate ambiguity and the threat of bias
o Motivate students to work hard on key areas

o Specify where student’s work does and does not meet
expectations

o Reveal the pathway to success
o Guide future teaching
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What are the important elements of student writing that you look for in the courses you teach? What elements appear on the rubrics with which you accompany writing assignments in your classes?  How much weight (as a percentage of the total grade) do you assign to these elements?  Consider whether or not you should grade students' work for these conventions:


Students Want Feedback

Your feedback may be the most
individualized instruction, tailored
to specific needs and cultural
expectations, that a student
receives.
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What you do in the classroom matters. Your feedback may be the most individualized instruction, tailored to specific needs and cultural expectations, that a student receives. And that can make all the difference in the world to a student unsure about whether to trust mainstream institutions. 
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