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FACTORS THAT IMPACT THE ACHIEVEMENT GAP BETWEEN

AFRICAN AMERICAN MALE AND FEMALE SIBLINGS

by
GAMBLE-HILTON, EVELYN B.
(Under the Direction of Linda M. Arthur)
ABSTRACT

This study examined factors that impact the acheard gap between African
American male and African American female sibling$e researcher gathered data
through interviews and academic artifacts congistinGeorgia’s writing test for grades
8" and 11", the & grade Criteria Reference Competency Test resitsGeorgia High
School Graduation test requirements. Throughdgh&itative research, participants
including : African American male and African Anmean female siblings, African
American parents, teachers, and administrators aldesto explain personal experiences
that impacted the academic success of African Acaarmales and African American
female siblings. The African American male andiédn American female siblings,
teachers, and administrators were all affiliatethwa Southeastern Georgia high school
during the 2008-2011 academic school years. Eaditjpant was asked specific
interview questions to determine their perspeativdactors that impact the achievement
gap between African American male and African Aremifemale siblings. Factors
contributing to the achievement gap between Afridarerican male and African
American female siblings consist of: (1) social ieowment, (2) family support, (3)

parenting, (4) education, and (5) order of siblirigata from the study also revealed five



themes such as: (1) parent expectation, (2) peepsance, (3) school culture. (4) family
relationship, and (5) teacher/student relationiég impact the academic success of
African American males. In short, African Americarale students’ academic success

improved when they are understood, nurtured, apdated.

INDEX WORDS:  Academic Success, Achievement GapicAfr-rAmerican male and
female Siblings, Low Achieving, Siblings
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CHAPTER |

INTRODUCTION

“Go into any inner city neighborhood and folks wigll you that
government alone can’t teach kids to learn”
Senator Barack Obama,
2004 Democratic National Convention

Although many educators advocate for the approgress and effectiveness of
using variables such as End of Course Tests, Gebtigh School Graduation Test,
Scholastic Aptitude Test, America College Testmggrade point average as a means to
determine the success of students, others behewestich variables should not be used to
determine or predict the success for African Anarimale students. Different
environmental factors affect almost every aspesbafety causing an underachievement
for African American students (Pritchard & Wils®903). An increasing divergence in
academic achievement between African American naldsAfrican American females
also exists according to Thurgood Marshall CollEgad Institute, 2006. In attempting
to address the gender gap in African American stisda village approach using all
members of the community to advocate and suppaitaf American males is needed
(Harper-Collins, 2001).

Although African American males and African Amend@males may be
exposed to similar barriers or obstacles that cbaldetrimental to their academic
success, African American males continue to fdtlihe their African American female

counterparts educationally (Ogbu, 2003). RoundsBir(2008) concluded early failure
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in school typically leads to classroom frustraticamsademic withdrawal, and negative
behaviors.

According to Douglas (2007), the experiences foicAn American males in
American schools differ dramatically from thoseAdfican American females. “School
is the first public place that many children get tpportunity to demonstrate mastery and
competence outside of their early family environthéRounds-Bryant, 2008, pg. 27).
This wide achievement gap between African Americetes and their female siblings
has led some scholars to examine factors suchcasd savironment, family support,
siblings, education, and parenting to explain theq@menon (Noguera, 2003).

Background

Although significant gains have been made in thesraf high school completion
for African American students during the past twelinte years, there is an increasing
divergence in the academic outcomes of African Acaer males and African American
females (Garibaldi, 2007). Closer examinationhaf data indicates African American
males maintain a greater risk status than otheesiis even when they are compared to
African American females (Simons, et al., 2002).most instances, African American
males are lagging well behind their female peers aife graduating from high school
and college at higher rates (Saunders, Davis, &ilii & Williams, 2004). In addition,
African American males are more underrepresentgifted programs than African
American females (Walker, 2002). In order to maimpace with the demands of an
ever- increasing technological society, Americalaaational system must provide
rigorous and relevant experiences to ensure thattizens may advance efficiently and

quickly (Le & Kazis, 2008).
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The experiences of African American males remaier@gma, but the data
delineates underachievement as a precursor tetarié of socioeconomic injustice
affecting every aspect of one’s life not only ecancally, but also physically, mentally,
and emotionally (Clark & Dugdale, 2008; McCoachQ2p

* In 2003, nationally 72% of females graduate froghrschool compared
to 65% males (Greene & Winters, 2006)

* In 2003, nationally the high school graduation fateAfrican American
students was 55% (Greene & Winters, 2006)

* In 2003, nationally 59% of African American femalgaduated with a
diploma from high school compared to only 48% ofi¢dn American
males (Greene & Winters, 2006)

* In 2003, nationally the college completion rate African American
males was 21% compared to 47% African Americarafem(Greene &
Winters, 2006)

* In 2005, nationally only 55% of all African Americatudents graduated
from high school with their cohort and a regulgsldima compared to
78% of White students (Editorial Projects in Ediorat2008),

* In 2005, nationally only 47% of African American lmatudents received
diplomas with their cohort opposed to 74% of tighiite male peers
(Schott Foundation for Public Education, 2008; biadil Center for

Education Statistics, 2010)
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In 2007, college enroliment was 70% white high stlypaduates
compared to 56% for African American high schoadyrates (U.S.
Department of Education, 2009)

In 2008, nationally the cohort graduation rateAfnican American males
remained at 47% but the White males graduationinateased to 78%
(Schott Foundation for Public Education, 2010)

In 2008, nationally approximately 40% of African &nitan students
failed to graduate with their cohort (National Garfor Education
Statistics, 2010)

In 2009, 73% of all African Americans ages 18-2adyrated high school
(National Center for Education Statistics, 2010)

In 2009, 69% of African American males ages 18-gatigated from high
school compared to 77% of African American fematessame age
(National Center for Education Statistics, 2010)

In 2009, 41.5% of all African Americans ages 18«&te enrolled in
college (National Center for Education Statist3]0)

In 2009, 36.1% of African American males ages 18v24e enrolled in
college compared to 47% of African American femalessame age
(National Center for Education Statistics, 2010)

In 2009, there were 1,058,000 African American matecollege
compared to 1,831,000 African American femalesti@wal Center for

Education Statistics, 2010)
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According to the National Center for Education Stats (2006), Historically
Black Colleges and Universities (HBCUs) African Amgan female enrollment doubled
the African American male population. Forty-se\BCUs reported to the Thurgood
Marshall College Fund Institute —-TMCFI (2006-2007at females represented 62% of
the HBCU undergraduate enrollment compared to 3&l€sn Females also represented
71% of the HBCUs graduate enrollment compared % 8tales. The HBCU first
professional enrolliment for females was 59% congp&ret1% of males. African
American females exhibited higher levels of intereggraduating from high school and
reported higher levels of academic self-efficacgui&lers et al., 2004). For example,
Western and Pettit (2005) stated that African Acearifemales are more apt to advance
in education than African American males becaugbaeif positive attitude toward
academic achievement. As a result, African Amearfesmales obtain higher educational
degrees and have increased job opportunities.

Skolnick & Currie (2006) stated many African Amencmales are not successful
because to their low educational level, lack okpéal involvement, and poor economic
status. Compared to other groups in society, AfriBmerican males are permeating our
prisons, scoring worst on standardized test, dragpput of school at a higher rate, and
dying of drugs, alcohol, and violence (pg. 442-42Ah important aspect that has been
discussed among researchers is the notion of Afdgaerican male’s concept of
masculinity and its impact on academic achievemeént. some African American males,
education is seen as feminine or irrelevant ta timaisculine identity (Noguera, 2003).

Sullivan, Riccio, and Reynolds (2008) found thatesaeport more negative

attitudes toward teachers than females. This irgg@te behavior is often related to the
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socialization of males and females (Ding & HallpZR Because obedience is more
important to females than males, McCoach (2002¢atdd African American females
are less likely to be confrontational with theiat¢bers’ and the general attitude of
African American females is more positive towareschers and academic success than
that of African American males.

The implications of the educational disparity begwe\frican American males
and African American females, as evidenced in tiagggl shift of power, are visible in
today’s society (Kaba, 2005). For example, morecah American females are a
custodial parent than African American males; AdridAmerican females’ college
enrollment rate is higher than African American @saljob opportunities for African
American females are greater than that of Africamefican males; and the high school
graduation rate of African American females is leigthan African American males
(Noguera, 2003b). These statistics do not indittegencompetence of educators and
policymakers to solve the achievement gap dilenormaenting the African American
male population (Tatum, 2008). Therefore, thiglgtprovided findings which the
African American male population and society ash@l can use to move beyond
merely describing the situation to improving thteiation.

Statement of the Problem

African American males are not graduating from réghool and post-secondary
school at the same rate as African American femdlesrder to change that tradition,
African American males need positive experiencedhiwia learning environment that
prepare them for continuous engagement in the atadegena. As schools across

America spend money, invest in programs, sponsokshops, offer teacher incentives,
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and raise accountability standards in effort tegahe academic achievement of African
American males, we must redirect the current edualttrajectory for African

American males. In today’s economy, it is impesmafior African American males to
earn at least a high school diploma in order tepepost-secondary skills which will
enhance their opportunities for obtaining employniea competitive market.

The purpose of this qualitative research studyteaxamine factors which
impact the achievement gap between African Amerinate and female siblings. Most
African American male students claim obtaining doaation is important to them and is
a determining factor in how successful they willibéife. On the other hand, some
African American males report they do not put farthch effort in school which results
in low academic achievement (Joseph, 2000). Tktaolkes that African American
males experience are persistent and complicatéadbyrs which affect them long before
high school and college. Regardless, it is impezdor the educational community to
examine the discrepancy between African Americatesnand females in order to close
the achievement gap (Ford, 2008).

Resear ch Questions

Based on African American male and female siblirrgsidemic statistics in high
school environments and research which verifieadaevement gap between African
American male and female siblings, the following@arching question of the study was
this: What accounts for the academic differencéwden African American male and
female siblings within the same family? In additithe following sub-questions guided

the study:
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1) How do African American male and female siblingplein the academic
achievement gap between them?
2) How do the parents/guardians explain the acadechie@ement gap
between African American male and African Ameriéamale siblings?
3) How does the teacher explain the academic achievegag between
African American male and African American femalaiags?
4) How does the administrator explain the academigeaement gap
between African American male and African Ameriéamale siblings?
Significance of the Problem
After reflecting on this phenomenon, the researcbhaducted a qualitative case
study focusing on factors which impact the achiemengap between male and female
African American siblings. When making decisiob®suat the participants, Creswell
(2003) recommends you involve the participantstea careful review of the literature,
it was determined no other study has used thig¢tieal approach to study why the
academic achievement rate for African American fesi& higher than their African
American male sibling. This investigation examirlee perceptions of former high
school students, parents of the former high scemlents, educators, and administrators
about the achievement gap between African Amenicales and African American
females. This study attempted to influence thdicapons for educational theory and
practice and the society at large.
The “No Child Left Behind'(NCLB) mandates make it imperative that educators
implement different strategies to improve studehievement. Students become aware

of factors which promote achievement motivatiomhi@ classroom and how they can
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increase their overall engagement in the learninggss. They also understand the
reasons or goals which underlie their involvememaninvolvement activities.
Consequently, every school system is rated baséddequate Yearly Progress” (AYP)
and students’ academic performance. Therefordatkeof effort and creativity in
improving the environmental and educational expegs of African American males
could be detrimental to society and the schoolesyst
In this investigation, the researcher providathdaind information which helped
people understand the nature of a problem in dadertervene, thereby allowing human
beings to more effectively control their environrh@atton, 2002). School leaders who
are targeting students for additional assistangaaparing for state examinations or
meeting promotion requirements could benefit frarderstanding external factors which
impact African American students’ academic achiemets. Identifying specific factors
would narrow the focus on specific students; theesfmoney would be saved and spent
on the targeted students within the sub-group ratian the whole sub-group. This
study provided educators a tool to enhance thartme and as motivation for reflecting
on the educational experiences of all African Aremni male students.
M ethodology

The purpose of this study was to examine factoisiwimpact the achievement
gap between African American male and female gjslinThis investigation took a
gualitative approach utilizing a collective casgdst Lincoln and Guba (2000) stated,
“Qualitative methods come more easily to humanaasiment (p, 198).” In the same
manner, human-as-instruments is inclined towardcaots which are extensions of

normal human activities such as looking, listensygaking, and reading.
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Participants

All participants in this study attended a schostrit in the Southeastern United
States. A purposive sample of former local réghool students, parents, teachers, and
an administrator were interviewed. The studentewblosen based on the specific
criteria:

» African American male and female sibling must lgaduate of the same
local high school during the 2008-2011academic gchears.

» African American male and female sibling must hbeen a high school
student no more than four years.

» African American male and female siblings must ivéhe same home
environment with their parents or guardian.

» African American female grade point average isd.bigher and the
African American male sibling grade point averag)8.b or lower.

After identifying the students for this researdteit parents, former teachers, and
an administrator were contacted to introduce teearcher and the elements of the study.
The researcher interviewed students, parents, ée@3hand an administrator from one
school district who met the criteria for this study

Procedures

Data was collected primarily through face-to-fastetviews and document
analysis (Creswell, 2003). Since the purpose ®&thdy was to understand how
different factors shape the African American mald gemale achievement gap in high

school, the face-to-face interview process wadtet method to use (Creswell, 2003).
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Every effort was made to preserve the voices optrécipants by using direct
guotations when appropriate.

At least three cases were interviewed and theviiet®s lasted approximately
60 — 90 minutes per session. The interview questserved as a guide to ensure all
participants responded to the same issues. Wieemethemerged from the participants’
common experiences, the questions and probes athasgeach interview continued and
new issues emerged.

The collective case study was comprised of these€ with each case including
male and female siblings, parents/or guardiareadtlone teacher, and a school
administrator. All interviews were audio-taped da@r transcribed verbatim by a third
party. The third party was required to sign a mweritiality agreement form before
transcription began and each participant was itiedtby pseudonyms for
confidentiality.

Data Analysis

Once the researcher received the interview trgoisanis, each participant’s
interview was read to get a better understandintgetlifferent factors in the family and
school process which influenced the achievemenbgapeen African American males
and African American females from the perspectfethe students, parents, teacher(s),
and administrators. The researcher searched faasimes and differences in key words
or phrases, times, relationships, feelings, andgmions. Similarities were color coded
in order to make a conclusion about the reseanafthérmore, all interview documents

were kept in a safe place and destroyed once #eareh process was completed.
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Delimitations and Limitations of the Study

The purpose of a collective case study was tatifyeflactors which impacted the
central phenomenon of the study (Creswell, 200%)is collective case study identified
the sociocultural and educational factors influagachievement among African
American male and female siblings who were attemdischool district in the
Southeastern United States. The study has sontations. The scope was limited
because the researcher only examined achievemevedre African American males and
females from one local high school. Subsequetitly/findings may not be generalizable
enough to all students which fit the criteria. abidition, as Creswell suggests, in this type
of qualitative study, “the findings could be suljexother interpretations (Creswell,
2003, p.149).”

Summary

The research presented in the literature reviewetieaaddressed factors
associated with impacting the achievement gap lextwdrican American male and
female siblings. Personal experiences with thegred environment, family, parenting,
siblings and education, exposed them to adversitiegyh school (Benard, 2004). How
these factors operate in the lives of African Aroani males from adverse circumstances
was the focus and challenge of this research gfBamard, 2004).

Researchers observe the goal of educational egudtyexcellence might be a very
elusive issue, especially for most schools wherecah American males are considered
an“at-risk” sub-group (Jordan and Cooper, 2003). This isexaat topic in the
educational arena given the conceptualization ofte@n student outcomes. |If

educators are to facilitate successful learningbdppities for all learners, they must
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know the learners. This includes knowing the ier@grsonality and also learned cultural
values which affect behavior. All students aredurcts of external influences, especially
within their immediate family, extended communéyd culture. Every child of every
culture, race, ethnicity, socioeconomic statusdgenage, ability, and talent deserves to
have an equal opportunity to be successful in dch#mowing each student’s culture is
essential for providing successful learning oppaties. African American males do
“learn and succeed in school despite circumstatihasnclude low socioeconomic
status, minimal teacher expectations, and inadeqeatresentation of their successes”
(Fashola, 2005).

African American males are not lazy, criminal — ded, or academically inept.
They are not socially defiant or deficits to sogieinstead, African American males are
respectful, intelligent, scholarly, and skillfullhey are loving sons, loyal friends, and
productive community members (Jones, 2005). Theywah school and college
graduates, business leaders, professional educhtmisands, and fathers (Cleveland,
2003). Consequently, there are African Americatesyavho truly beat the odds
(Cleveland, 2003).

Definition of Terms

African American and Black

The two terms were used interchangeably to reptgsaple of African descent.
However, cultural ecological theory identifies Afin Americans as a caste-like
minority, a group that was involuntarily and perrmatly incorporated into a society by
the processes of slavery or conquest (Ogbu, 2@08%an American descendants of

Africans brought to this country as slaves fit ttedinition.
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At-Risk

The presence of one or more factors or influencasihcrease the probability of
a negative outcome for a child or youth (Masten&e& 2002)
Family Environment

A group of individuals living under one roof andunded by the same
conditions.
First Professional Enrollment

Enrolled in any of the following degree programstdfology Au.D.),
Chiropractic (D.C. or D.C.M.), Dentistry (D.D.S. btM.D.), Law (L.L.B., J.D.),
Medicine (M.D.), Nursing (D.N.P.), Optometry (O.PQsteopathic Medicine (D.O.),
Pharmacy (Pharm.D.), Physical Therapy (D.P.T.),j&od(D.P.M., D.P., or Pod.D.),
Theology (M.Div., M.H.L., B.D., or Ordination), Vetinary Medicine (Thurgood
Marshall College Fund Institute, 2009) .
Low Achieving Student

Students who do not meet or exceed the requirenr@mssudent performance and
achievement based upon the standards set by thgi&&erformance Standards
Commission.
Protective Factors

Characteristics and events that positively inflieadkildren and help limit the

impact of risk factors (Seifer, Sameroff, ArnoldalBwin, & Baldwin, 1992)

Risk Factors
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Background characteristics or life events that imaye a negative impact on child
development (Seifer, Sameroff, Arnold, Baldwin, &l8win, 1992)
School Official

Someone the institution has employed, contractéld, wi has an official
relationship with to access pertinent educatioa#h do perform his/her designated job
functions.
Status Dropout

Students who were enrolled in school and who newspleted a high school

program (National Center for Education StatistiX]0)
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CHAPTER TWO

REVIEW OF LITERATURE

A person’s education is closely linked to his or life chances, income, and well-
being (Battle & Lewis, 2002). Therefore, it is iorfant to have a clear understanding of
what benefits or hinders one’s educational attairtmén the first decade of the 21
century, globalization caused a myriad of effegeruthe African American community.
Workers are required to think independently, sqikablems, and make decisions (Silva,
2009). Reports question whether public schoolpereiding adequate preparation to
meet this challenge and whether the United Statas competitive in the global market
as it once was (Bybee & Starkweather, 2006). énviake ofNo Child Left Behind
teachers and administrators are constantly beialjectyed to find new ways to teach
and connect with every student. Likewise, fedaral state standards mandated evidence
of improvement among all groups of learners andired all students to have access to
highly qualified teachersNo Child Left BehindNCLB) also used federal funds to
reward schools that had an increase in their studsehscores (Arce et al., 2005).

Re-evaluating the practices and procedures useducate African American
male students requires attention to the NCLB paréorce indicators. Based on the
achievement data, the NCLB performance indicatoGaorgia are disaggregated for
fifteen different subgroups (The Governor’'s OffafeStudent Achievement, 2012).
Despite attention to the aforementioned subgrasigsjficant gaps in academic
achievement between African American males andcafriAmerican females still exist.
Because this legislation focuses on student actiemeand directly affects schools, it is

important to examine how factors impact the achiexat gap between African
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American male and female siblings. As the cenprogresses and employment
opportunities become more competitive, it will beeoimperative for African American
males to acquire skills and an education to reroampetitive in a global market
(Mackie, 2003).

The achievement gap between African American maeisAfrican American
females is limited to aggregate reporting of geradef ethnicity; however, it is
detrimental to the decline of the African Ameridamily and has a negative impact on
our nation’s economy (Winters & Greene, 2006). ¢xding to Grantham (2004) gender
differences in the academic performance of Afriéamerican students suggest females
had higher levels of achievement than males. k@past 25 years, African American
males’ social, educational, and economical outcdmaee been more systemically
devastating than any other racial group or gendgvér, 2006). Consequently, African
American males have lower educational attainmesise are more chronically
unemployed, and are more likely to be sent togjaprison (Noguera, 2003). The effect
of the educational challenges encountered by Afrisaerican males is the low number
of African American males graduating from high sehand enrolling in post-secondary
education (Mincey et al., 2010).

In addition to globalization, there is also a graldshift of power from African
American males to African American females. Granth(2004) examined the
significance of interracial disparities betweeniédn American males and females and
discovered at every socioeconomic level, Africanehican females outperformed
African American males. In urban school settifgfsican American males are more

likely than African American females to attend thest segregated and least resourced
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public schools (Rothstein, 2004). African Americaales are over-represented in all
academic failure categories (Dallmann-Jones, 200R)reover, African American males
compared to other racial groups or genders are likelg to be placed in special
education programs and suspended or expelled fcboos (Noguera, 2008). On the
other hand, they are under-represented in advartba@ors courses (Noguera, 2008).

Balfanz and Legters (2004) stated African Americales are suspended from
school and leaving schools for the street corneasrate which supersedes the rate in
which African American males are graduating or ndng academic achievement.
Despite the many obstacles that African Americatemare exposed to in today’s
society, African American males can learn (Obgu30 The support African American
males need extends far beyond academic assistaolcsg¢n, 2008). According to the
Schott Foundation for Public Education (2008), édn American males are in need of
socio-emotional supports to aid in building resitie, positive self-concepts, and
character development. Therefore, the communitstroneate a system where African
American males have the support and resources adedtheir educational success.
Furthermore, a deliberate, intense focus is neaaldérupt and redirect the current
educational trajectory for African American males.
Social Environment

Socializing African American males for educatiosatcess is essential for
producing academic success in today’s society (B810). Historically, African
American males have been the recipient of selfdda@ind the looming effects of slavery.
In addition, they are often thought of as posseskss than acceptable qualities such as

being lazy and irresponsible (Douglas, 2007). Bseanany African American males
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have internalized negative stereotypes about tHeesseheir looks, and their abilities,
these negative beliefs about their culture may heafted their academic potential (Bell,
2010; Douglas, 2007). “The treatment African Aro@n males have received from
America’s society has contributed greatly to theed@oment of self-hatred” (Douglas,
2007, pg. 4). Ogbu (2003) argued community peigep suggesting the history of
discrimination against African American men, evieose who work hard, will never
receive rewards equivalent to their white countagparhis alone can contribute to self-
defeating behaviors which African American malegnay in the community, school,
and family environment.

Ogbu (2003) suggested certain cultural influeneaslower the aspirations of
African American males and contribute to the adwptf self-destructive behaviors.
Each day African American males suffer experierafdseing ignored for service,
assumed guilty of negative behaviors, receive inféreatment, stared at because of
color, ridiculed because of hair texture, or sidgbeit for being different (Carroll, 2006).
The stress of living in such an environment carseddundane Extreme Environmental
Stress (M.E.E.S.) because stress becomes a regulanf the day-to-day experiences for
African American males. The stress also has éhhargact on the psyche and world
view of African Americans’ environment because tiftenate effect of the stress causes
African American children and their families to @xhinappropriate behaviors (Carroll,
2006).

Throughout America, African American males face euoos social and
economic barriers (Bryant, 2000). African Americaale students are more likely to be

exposed to environments which do not foster edacatiand economic success (Bryant,
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2000). These environments consist of povertympieyment disparities, gang
violence, under-resourced neighborhoods, homelsssnenstant mobility, inadequate
education experiences, and limited resources anetes (Bryan, 2005, Chau, Thampi,
& Wight, 2010). Georgia and nine other statedhie lowest graduation rates enrolled
more than 1,600,000 African American male studemitsch represent 40% of the
African American male public school population (8ttH-oundation for Public
Education, 2008). In larger metropolitan aredsicAn American males more so than
their peers are educated in schools with feweifiggtteachers, less-rigorous curriculum,
less access to technology (Barton & Coley, 20@8yef social support networks, and
lack of parental supervision and involvement ineadion at school and home (Brady-
Smith, Fauth, & Brooks-Gunn, 2003; Evans 2004) doteacher expectations
concerning their academic performance (Barton, 2B@8nett et al.; Carey, 2002), and
less access to books, computers, and other denvldel enhance or stimulate learning
(Evans, 2004). Furthermore, the chances an Afidgaarican male will have highly
effective teachers are a third of that for a Whiten Hispanic male student (Schott
Foundation for Public Education, 2008).

Research indicates African American male studexdatlemic success is higher
in predominately White, Asian, and Non-Hispanicaalk. These schools provide better
resources, more highly effective teachers, chaitengurricula, quality opportunities for
success and supportive administrators (Schott Fadiordof Public Education, 2008).
Moreover, the overall quality of a school is measloy the quality, effectiveness, and

commitment of its teachers. These teachers aterlejuipped to provide rigorous,
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culturally responsive instruction which may leadrtpproved academic outcomes for
African American male students (College Board, 2004e, 2005).

Furthermore, poverty has been consistently assatisith the achievement gap
for African American students. For many low-incoifeican American families, the
challenges African American males experience aextly or indirectly related to the
poor economic condition of their families and natgnting style (Pong & Ju 2000). In
2010, 38% of African American children under the af 18 were living in poverty,
compared to 12% of Caucasian children (U.S. Buofdlie Census, 2010). Poverty
directly reduces the access and quality of ressusmial and health service, and
opportunities such as food, shelter, health cateca&ion, and transportation. Indirectly,
poverty impacts the ability of parents to providasistent supervision and monitoring,
adequate family management practices, and an afisgcially and educationally
stimulating experiences (Fraser, 2004).

According to Jencks and Mayer (1990), growing up tisadvantaged
neighborhood negatively affects academic achieveimerause of the collective
socialization processes which occur in the neighbod. As a result, African American
males are more likely than their peers to: expeggmoor academic success marked by
completing few years of school or dropping outdial (Hill & Taylor, 2004); display
more externalized aggressive behavioral problerasdhthal & Brooks-Gunn, 2000);
have less parent involvement in education (Bowaenwdh, & Ware, 2002); and have less
access to educational opportunities and resouFgasér, et. al., 2004).

Other risk factors related to disadvantaged neiditmmds may include lower

adult supervision, inadequate public resources asgbarks and youth activities, greater
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exposure to aggressive peers and deviance, lesgaiots against acting out, or
justifiable reasons to defend themselves aggrdgsiva hostile environment (Fraser, et
al., 2004). African American males are being iceaated at the highest rate in history;
more are rejecting the responsibilities of fathediydewer are going to college; more are
dropping out of college; and more household respdities are shifting to the woman
(Muwakkil, 2006). According to McAdoo & McAdoo (29), the crisis of the African
American family is indisputably the crisis of théridan American male and his inability
to carry out those responsibilities associated wiimg a husband and/or father in the
nuclear family. Statistics reveal the followinddmmation about African American males
and females:
» Jails, as well as federal and state prisons, hoosed than 12 times
as many African American males as African AmeritEmales
(Bureau of Justice Statistics, 2009).
* In 2005-2006, Georgia’s total African American dhment was
308,716 and only 40% of the African American maezduated with
their cohort (Schott Foundation for Public Educati008).
* In 2009, 9.3% of all African Americans ages 16-2dpgped out of
school (National Center for Education Statisticx@.
* In 2009, 10.6% of African American males ages 1Gwv24e drop outs
compared to 8.1% of African American females (NagioCenter for

Education Statistics, 2010).
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* In December 2011, 15.7% of African American malgssa20 and
over were unemployed compared to 13.9% of Africamefican
females (U.S. Bureau of Labor Statistics, 2012).

Meyers (2002) reported African American men aredawith the dilemma of
being placed in a relatively inferior social- stiwal position while they are urged
strongly to perform roles which may lead to a pesly evaluated social-structural
position. “African American males frequently hawe clear, positive, or realistic adult
ambition. They wish to succeed, but have no cletion of how or what that will entail
for them” (Hare & Hare, 1991, pg. 10). Therefaducators must understand
environmental and cultural factors have a profounfidence upon African American
males’ behavior and academic performance (Nog2€@8). In conclusion, educators
must also understand how environmental and cultacabrs influence the ways African
American males perceive, interpret, and resporatitecation as a result of their unique
experiences and adaptations to their status irgogdgbu, 2003).

Family Support

Family culture is vital to a student’s life insidad outside of school; it has a
major impact on the student learning; and it isghmary site for social capital
(Majoribanks,2005). Updegraff, Helms, McHale, Thayer, & Sale(d2) suggest
children get ideas about friendship interactiond emntrol from how their parents
demonstrate relationships. According to Caspegkppand Wolos (2007), when African
American students have family support, academieaement increases and discipline

issues decrease. A supporting family, encouragthgators, and enduring perseverance
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were positively associated with academic succdssvéifs, Zhang, Moore, & Flowers,
2004).

Risk factors such as two-parent versus single-pdm@mseholds, socioeconomic
status, maternal and paternal characteristicsparghting practices play an important
role in students’ academic achievement (Jeyne)200e environment at home is a
primary socialization agent and influences a childterest in school and aspirations for
the future(Long, 2007).

The traditional nuclear family is slowly fading ayva all communities. In White
American communities, about 80% of the familiedude a two-parent home while only
47% of African American families maintain a two-eat structure (Reddick, 2003). The
radical difference in family structure does not médrican American families are falling
apart. Families no longer consist of a mothehdgtand children. It can include a
grandfather, a grandmother, an aunt, or a neigf®lurles, 2009). These changes to the
face of families were the results of urbanizatiBat{erson, 2010). Grandparents
influence African American students’ academic agtieent more than African
American fathers (Cheng & Starks, 2002).

Usually, children from African American two-pardamilies have better
academic achievement than children from African Aoa single-parent families
(Majoribanks, 2005) African American children who grow up in two-pardainilies
also have lower dropout rates than those with glesiparent or step-parents
(Majoribanks, 2005).

The fact that families are headed by one parembtising new to the African

American community (Reddick, 2003). While 46% bfcaildren live in a single parent
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household, 69% of African American children arerbiotto single parent households
according to the African American Healthy Marridggiative (2010). Majoribanks
(2003) suggests African American single-parentdes® involved with their children;
therefore, provide less encouragement and lowezaapons of their children. In
addition, African American single-parent househialtbme is less and the lack of
financial support causes an increase of stressamiticts for the single-parent
(Majoribanks, 2003). Regardless of which paremissing, the mother or father,
children from African American single-parent faredifind it more difficult to connect
with school (Fraser, 2004). Although African Ancan single-parent families may
struggle, the family remains committed, supportrtbleildren, and provide for their
children (Reddick, 2003). Despite the circumstanttes African American families want
the same thing the rest of America wants for tbkildren: to be fed, educated, and
protected (Reddick, 2003).

Wealth is the factor which has the greatest impadtudent achievement (Orr,
2003). The socioeconomic status (SES) of a ewildost commonly determined by
combining parents’ educational level, occupati@tatus, and income level (Jeynes,
2002). Studies indicate SES affects all childned especially African American
students’ educational success (Eamon, 2005 & Hbdds@003). African American
males who are reared in homes with more finanesdurces have better odds of
performing well in school (Toldson, 2008). AfricAmerican students who have a low
SES earn lower test scores and are more likelydp dut of school (Eamon, 2005 &
Hochschild, 2003). Furthermore, all students’ fgrSES is highly associated with the

differences in math grades and grade point averd@gese, 2003). The economic
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hardships caused by low SES lead to disruptiopsianting, an increase of family
conflicts, and an increase in parent depressiom{a2005). Studies that focus on how
family structure and income influence academicgrentince of children from two-parent
and single-parent homes find differences in perforoes when the family income is
equal (Tillman, 2007).

Maternal characteristics are key elements whitdcaffrican American
students’ academic achievement (Eamon, 2005). rotgto Hymowitz (2005), 70% of
African American children are born to single AficAmerican mothers. When the
mother of African American children is absent frdme household, the children’s grades
tend to be lower than if the father was absent fileenhome (Belch & Willis, 2002). The
children of mothers who are more educated haveehigif-esteem and earn higher test
scores (Belch & Willis, 2002; Eamon, 2009 ssentially, mothers who delay
childbearing provide more “cognitively stimulatinghd supportive environments at
home which has a positive effect on student acimeve (Eamon, 2005).

The roles of fathers in families are influencedrtgrnal as well as external
factors (Toldson, 2008). African American maleshvdoth mothers and fathers at home
reported higher levels of academic achievementddai, 2008). The father's education
has a significant impact on African American malet not as much on African
American females’ academic achievement (Toldsof820 African American students
who have fathers involved in school have greatadamic success and are less likely to
be expelled or suspended (Alderman & Swain, 2000).

Every high school student should have at leastfaculty member who is

knowledgeable of the student’s aspirations, stie)gind weaknesses (National
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Association of Secondary School Principals, 2008 major problem for African
American males in educational institutions is #eklof African American role models
(Atwater & Russell, 2004). Research suggests mieigthas the potential to be a
powerful and effective component for success witticAn American males (Woodland,
2008). In order to fulfill the absence of positivale role models, educational institutions
study the role of mentoring as a predictor of AdricAmerican male academic success
(Lewis, 2009). African American males view theerof the mentor as providing them
with the values, cultures of the new environmewgr&ness, and personal experiences on
how to become productive citizens in society (JpA685). African American males
who experience supportive adult-child relationshe to exhibit more confidence,
experience greater sense of security, have higiaeeg, and increased college
enrollment rates (Woodland, 2008).

Toldson’s (2008) research suggests modeling isr@ mgportant component to
academic development among African American mélas African American females.
African American males need positive adult role gledo promote positive engagement
and behavior, as well as guidance as they transitio adulthood (Suarez-Orozco,
Pimental, & Martin, 2009). In other words, sucfakAfrican American male role
models are essential for enhancing African Amerioates’ academic and social
development in the educational environment (Sp@aop

Nevertheless, the high number of African Americaales who are being raised in
homes without fathers increases the need for gslitm support parent cooperation
programs (Toldson, 2008). According to Kunju®0@7), more than 63% of African

American children come from single parent homesre/ngothers are the primary source
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of support and only 32% of African American childrigave their father in the home. In
homes with single parents, only about 30% of treeabfathers offer financial aid or
have even sporadic contact with their children.niAfrican American men failed to
provide for their families because they could mat, because they did not want to
(McAdoo & McAdoo, 2009). Because so many Afridamerican males are raised
without a father or role model, African Americanmwen are fulfilling the roles and
responsibilities of both the mother and father (aAtiev, 2004).
Parenting

Parental involvement for African American malepasitively associated with
student academic success, increased attendansefeater discipline problems, lower
dropout rates and higher aspirations in life (K&mju2007).  When African American
parents are actively involved in their son’s acaidegfforts by monitoring homework as
well as other academic pursuits, limiting nonprddigcactivities, and communicating
with teachers and school officials, they incredmgrtson’s opportunities to succeed in
school (Mandara, 2006). Regardless of what thenpanvolvement program is, African
American males whose parents are involved in gmhircation do better in school than
those students whose parents are not involved @o&rBottom, 2003). Moreover,
Bainbridge and Lasley (2002) noted once the cotkaimn of the school and the family
exists, the parental involvement ensures a homieament that is more conducive to
learning. Likewise, the communication betweenhbme and school is more effective
regardless of race, education, and environment.

High parental expectations also improve studertaues (Jeynes & Trusty,

2003). Parental expectations for student sucaebsigh expectation for achievement
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stand out as the most significant influences o Bithool students’ achievement growth,
credit completion, and enroliment in extracurricidaademic programs (Chen, 2008).
When African American adolescents perceive theaiepa have high educational goals
for them, they have more interest in school, greatademic self-regulation, and higher
goal pursuits (Spera, 2006). There is evidencecAfriAmerican parents’ expectations
have an even greater effect on math scores whentsaalso communicate to their young
adolescents that academic success is defined dy, etither than by a desire to
outperform others (Gutmam, 2005).

Although the educational aspirations of African Aroan males are influenced
by the choices which are available to them, parastsrations and expectations affect
the students’ aspirations and expectations acaadyn{elong & Ho, 2005). When
African American students perceive their parentaevaducation, they are also more
likely to feel competent and motivated in their@sahlvork (Paulson, 2002). Parental
aspirations and supervision are also importantipted of African American males who
will graduate from high school (Hong & Ho, 2005When African American families
discuss school issues on a regular basis, thetsaexpectations for the students have a
more positive influence on academic achievemerningls 2005).

African American males who are academically sudoésse more likely than at-
risk African American females to have nurturingt bhrm parents who are confident
about their educational outlook (Mandara, 2006¢ca@kding to Hofferth (2003), the
authoritative parenting style, warm and controllirgused predominately with African
American females because of their academic sucGesthe contrary, the authoritarian

parenting style, firm disciplinarian, is used wifrican American males. Fine, Bruns, &
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Payne (2004) argued African American males who waceessful academically had
parents who were either over-protective or over-@ngring. Furthermore, these African
American males were reared in families charactdrizehigh levels of academic
engagement, strictness, nurturance, and commupiyost (Perry, Steele, & Hilliard,
2003). Edwards (2004) believes the primary fumctbthe parent is that of an
encourager. This often takes the form of verbspiiration “ ‘to study so you won't have
to work hard,” or ‘go to school so you can make stiing of yourself,” and even ‘make
more of your life than | was able to do’ " (Edwar@904, p. 413). African American
males with strong orientations toward the futueaweducation as an avenue to life
success (Brown & Jones, 2004).
Education

Blum (2005) and Klem & Connell (2004) cited a ctsldense of connectedness
to school is a major predictor of academic achiexenand should be considered
seriously by educators when looking to improveabademic achievement of students
from high risk environments. As Godfrey (2003)ath “Just as early adolescents are
undergoing the physical, cognitive, and emotiomanges of puberty, educators ask
them to adjust to a different format in their sclivag’ (p.3). The social environment of
the school and the cultural actions within the emwinent influence students’ perceptions
of their own effort and success in school (Kaufni2004). Moeller (2005) suggested
students’ perceptions of school climate and thein sense of responsible behavior are
correlated. Therefore, family support may be lagkf the school environment denies
their cultural expression and heritage (Baker, 2608kney, 2000). When African

American males do not receive social and emotisapport which encourages success in
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school from home, they seek attention in inappedprivays in the classroom (Obgu,
2003). Cross (2006) concluded the experiences#@irAmerican students bring to the
classroom may be contrary to what the school espect

The achievement gaps between African American naldfemales are
insignificant in elementary school (Carter, 20@3yring middle school and high school,
African American males tend to focus more on be&iogepted by their peers and less on
academic achievement (Taylor & Graham, 2007). ma005) noted African American
males often adopt a “cool pose” which includes adhalant, tough, hostile, and uncaring
demeanor to save face and to cope with externakpres. Cool pose is a defense
mechanism which is adopted as a way to cope wipnegsion and invisibility (Tatum,
2005). According to Carey (2002), African Amerigaales become far more alienated
from academics than do African American femalethag move through high school.
For example, Western and Pettit (2005) stated Afri@merican females catch up in
education better than African American males besafisheir positive attitude toward
academic achievement. As a result, African Ameariegmales have increased job
opportunities and obtain higher educational degrée$igher education, African
American males persist toward graduation at aloater than their peers (Jackson,
2003). Presently, academic trends indicate Afridarerican females at the secondary
level continue to outscore African American malesaading and writing, while African
American males’ mathematical levels are higher #fiican American females (NCES,
2008). For African American males, these gapsrdheenced by their attitudes toward
school, peers, and school climate, whereas, Afriaaerican females are affected by

their culture and socioeconomic status (MickelsoG&en, 2006). In addition, African
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American male students reported negative views tabeir future (Adelabu, 2008).
According to McCoach (2002), a poor attitude towseool may cause poor academic
performance which may be a prerequisite for lowag®s and socioeconomic status in
the future. Educators know teaching and learraéikg place in nurturing environments;
therefore, to transform the poor attitude towartost for African American males,
educational institutions must provide a nurturingieonment (Jones, 2005). The
environment will reassure African American malesisone cares for them, someone
believes they can achieve intellectually, somesneiliing to work with them, and
someone will show them the path to enlightenmesmdd, 2005). In the same way, this
kind of nurturing environment supports positivstitutional experiences and African
American male students’ self -esteem and selfeatfy is strengthened (McGillin, 2003).
As a result, these students overcome the negdtest®attributed to at-risk factors and
there is a positive impact on African American gis’ achievement (Obgu, 2003;
McGillin, 2003).

Teacher attitudes and expectations also impacestwthievement (Evans, 2005;
Kober, 2001; Varlas, 2005). Wood, Kaplan & McLa@d07) found that some teachers
display biases toward African American male stusl@ompared to African American
female students. Teachers of African Americanesttglmust adjust their teaching styles
to accommodate teaching in terms of caring, usiotharing skills, demonstrating a
strong belief in African American students, demaigdhe best, balancing discipline, as
well as adopting the teaching profession as angp(liove & Krueger, 2005).

In successful schools of all gender groups, teadbelieved all students could

and would learn (Moore, 2005; Tucker & Stronge,®00Findings from the Walker and
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Greene (2009) study suggested “high school studdmisfelt a sense of belonging are
more likely to focus on the development of underdilag and then use cognitive efforts
to make understanding possible (p.470).” Irvind Armento (2001) stated effective
teachers of African American students adapt theavkedge, strategies, and philosophy
in addition to modifying instruction to meet thedénts’ cultural needs, interests,
learning preferences, and prior experiences. h@mther hand, ineffective teachers
lower expectations for African American studentsaaese of the students’ current
performance and not the students’ potential togoerf(Kober, 2001). Feeling sorry for
the students because of their environment, faradgioeconomic status, and lowering
expectations does a disservice to the student8I{{&f Perkins, 2002).

For many African American males, schools repreadmistile environment in
which educational success is thwarted by a lagkteflectual rigor and expectations for
success (Conchas, 2006). According to Noguer@3)2€chool performance of African
American students is influenced by a number ofaldes which include the following:

» African American males are more likely to be plagedocational high school
curricular tracks rather than college preparatanyicular.

» African American males are much more likely to leecpd in special education or
general education classes than gifted, honor, \warage placement courses.

» African American males have higher dropout ratesragrall gender groups.

» African American males are suspended from schookrfrequently and for
longer periods of time than any other race or gegdsup.

» African American males are more frequently viewedatively by school staffs.
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These barriers assist in the creation of the defy in African American male
achievement which ultimately results in the pogsessf a poor quality education with
few chances for upward mobility in the future (Ob8003).

Educational experiences serve as the antecedestsitd successes or social ills
depending on the quality of the experience (Nogugd83). A confluence of ills has long
conspired to marginalize African American males atadk them into a trajectory of
failure (Muwakkil, 2006). Lamb (2006) reportecthrimary socializing agent for
African American males is elementary and seconddugcation, but regrettably, this
socializing agent has negatively affected the asmeent of African American males by
disproportionately placing them into special ediscatlasses, lower academic tracks,
and excessive discipline infractions. Furthermorelmost every category of academic
failure, African American males is disproportiorigtepresented (Toldson, 2008).

African American males must be taught how to swevivtoday’'s classroom
environment (Bell, 2010a). Raising African Amenaaales can be a challenging pursuit
in a world which tends to undervalue the culturd achievements of the African
American population (Bell, 2009; Douglass, 200&s a matter of fact, educators must
realize African American males can be raised teehagreat sense of who they are and
what their place is in the world (Noguera, 200Bhey can be educated to understand
what the world expects of them and how they camgédhe negative opinions
associated with them (Obgu, 2003). Spencer €2@03) supports this concept by
stating “The existing literature ignores the fdwttmany African American males are
quite successful in spite of extreme reactive agjgffiorts required for life in high-risk

environments” (p. 619).
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Siblings

When children have a good relationship with tlséfings, they have a good
relationship with their parents and friends (OI)\2805). Although parent-child
relationships are suggested to be more importamtamoting the basis for relationships,
sibling relationships enhance the relationshipriwyeasing the quality and value
(Kitzmann, 2002). Milvesky (2005) suggests wheitdcan lack a strong relationship
with their parents, having a strong sibling relasbip helps balance the void. Many
times the siblings bridge the gap between schablhame in families where the parents
are less familiar with the curriculum, instructipopslicy, and procedures (Williams &
Gregory, 2001). Research suggests the relationshipiblings with respect to
achievement outcomes are vital to the childrenissttimment of social skills (Milveskh,
2005).

Sibling relationships and peer relationships arelar; therefore, it is easy for
siblings to apply the social skills they developedards peer relationships (Milvesky,
2005). Children with siblings demonstrated morepsvyative skills when playing with
other people (Cutting & Dunn, 2006). In additiomddle born children have higher
quality relationships with their friends in ordercompensate for the lack of attention and
support they receive from their siblings (SalmddQ3®. Middle born children are
influenced more by their friends than family meng3almon, 2003). In college,
friendships are more important because friendsrame accessible than siblings
(Sherman, Lansford, & Volling, 2006). Having theerience with sibling relationships
as a child allows children to have better socidlss&nd closer relationships with other

people (Updegraff et al., 2004).
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Having older siblings who value academic effprsvide a powerful role model
for younger siblings to identify with and emulafa¢ob & Bleeker, 2004). Bandura
(2001) suggests social learning and modeling oabieln are a significant attribute by
which older siblings influence the psychologicati drehavioral adjustment of their
younger siblings. Likewise, the older siblings ntonexperiences and provide support
for their younger siblings with respect to day &y dhecessities (Conley, 2004). When
younger siblings considered their own adolescepeegnces, their expectations were
consistent with what they perceived their oldelisgs’ adolescent experiences to be
(Whiteman & Buchanan, 2002). Tucker (2001) regabrilder siblings provided more
academic relevant support to their younger siblthgs younger siblings provide to their
older siblings.

As the number of siblings increases, individualdemic performance decreases
(Downey, 2001). Evidence also suggests childreaive less attention and less
encouragement from parents as the number of sgoimgeases (Lawson & Mace, 2009).
Children who have several siblings cannot recetvmany parental resources which lead
to lower educational attainment (Werum & CarteQ20

Conley (2004) suggests that among disadvantageseholds, sibling disparities
tend to increase because of limited opportunitiesrasources, thus requiring the older
sibling to be the provider for the resources. daseholds where parenting strategies
were lacking, but resources were sufficient, thepis often invested more heavily in the
siblings having the worst chances for academicesgcand employment opportunities
(Conley, 2004). Typically, low socio-economic fdies function effectively by investing

more in the offspring for whom they expect higheturn reinforcing sibling differences.
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Ineffective average socio-economic families ondtieer hand invest more in children
with lower expectations and lack academic succébss is usually done to bring more
equity in the outcomes of offspring (Whiteman & Baoan, 2002).

According to Milveskey (2005), children adjust maocially when they are
supported by their siblings. Consequently, chitdréth siblings have a better social
understanding of others’ feelings and emotionssgestives, and self-control in school
(Milvesky & Levitt, 2005). Research suggests fiealing support from siblings may be
associated with children feeling more comfortalsteiad others and may encourage
them to be more socially involved and connecteth Wieir peers (Branje, van Lieshout,
van Aken, & Haselager, 2004). Most importantlyijaien with more support portray
less signs of depression or withdrawal and monesstg high self-esteem and happiness
(Milvesky, 2005).

Summary

Most research on African American males’ succedsgh school portrays an
unsuccessful journey in the educational world. fdsmarch presented in the literature
reviewed factors associated with impacting thea@aarent gap between African
American male and African American female sibling$iese personal experiences with
different factors expose African American maleadwersities in high school. Therefore,
how these factors operate in the lives of Africanekican males from adverse
circumstances is the focus and challenge for tadsgtieties.

Many of the daunting challenges African Americareadace are because of
consistent inequality in society. Although envimemntal and educational institutions will

always be the most important factors in African Alcen males’ academic success, they
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are at risk of educational failure because of rieganvironmental and educational
factors within the community and schools. Manyraf environmental and educational
conditions have been a part of the African Americeles’ lifestyle for so long until the
conditions are now intergenerational. For exampfacan American males are
inordinately at risk of poverty, unemployment, ireeration, parental neglect, and non-
traditional family settings (Noguera, 2003). Digsphe aforementioned challenges,
communities can reform with policies and leaderghifgled by research and theory
(Jordan et al., 2000). As a result, African Amaniegnales in the community will be
empowered by positive role models, parental suppod a nurturing school climate.

In order to change the perception and realitycbbsls, the community must be
strengthened. The school is a remnant of the camtyntherefore, community building
must become the heart of any school improvemeattgffhomas Sergiovanni, 2006).

On the contrary, educational policies, proceduaid, expectations cause educators to
pay little attention to the cultural backgroundAdfican American male students. As the
United States government offer incentive to incee&gican American male students’
performance, institutions serving African Amerigaales must implement programs to
decrease social regression and achievement gapdretfrican American males and
their peers. Schools across the United Statelseang held to a higher level of
accountability for African American males’ academiccess. In order to keep African
American students in school and motivate them tthdo best, they must be disarmed of
the negativity schools have placed on them. Estrglent should have at least one
educator who is knowledgeable of their aspiratistrengths, and weaknesses.

Educators regardless of their ethnicity must seeAflican American male as a student
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who needs an education in order to survive inglobal economy. Educators can’t be
afraid of African American males; instead, they tmusture them. Of course nurturing
will take time, but African American males can resg and rise to the occasion.

The literature also acknowledged a positive reteiop between parental
education and educational aspirations of Africanefioan male students. Parents who
had a high school diploma or a college degree dadakeication passed on the values to
their children. Likewise, single parent familiegardless of SES also held high
expectations, aspirations, and standard for Afrigarerican males. In spite of social
hardships and barriers, parental beliefs and vanesuraged the African American
males to graduate from high school.

Parental involvement is significant in improvingthchievement gap for African
American males. When parents have a positive pateld relations characterized by
nurturance, support, respect, trust, and open conuation, African American males’
academic performance improve. Most successfucAfriAmerican males have parents
who are more assertive, set high realistic expectsitand are aware of the students’
academic progress. On the other hand, parent&ichA American males who are not
successful are less assertive and involved inttieensts’ education, set unrealistic and
unclear expectations, and lack parenting skills.

Fortunately, many African American males thrivepitsthese social realities.
The implementation of a nurturing school climate aositive cultural role models aims
to counteract the negative influences and imagesceged with the achievement gap

between African American male and female siblingsthe age of school reform and
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accountability, schools and communities must prewdpport and resources to make a

difference in African American males’ academic aszkiment.
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CHAPTER |1

METHODOLOGY
Introduction

It is not foreign for African American males andrfales to experience various
factors that may adversely impact their vitalityniany facets of the U. S. society.
African American males are often viewed as aggvessit-risk, and cognitively inferior
in the United States society. These often unsobatad societal perceptions are coupled
with the challenges of being subject to discrimimabr racism. Regardless of the venue,
context, and environment, the African American ngdpulation is disproportionately
prone to negative experiences and risk factorsaiety. The presence of these risk or
negative factors creates continuously challengitugons for African- American males.
Therefore, the problems African American males facgreater society also hold true for
the African American male in the high school eamiment. Despite efforts to improve
ineffective schools and raise academic achieventgare is a well-documented,
lingering achievement gap between affluent and gaatents, as well as between
African American male and African American fematedents (Jencks & Phillips, 1998).

Resear ch Questions

Based on African American male and female sibingdemic statistics in high
school environments and research which verifieacdaevement gap between African
American male and African American female sibling® following overarching
guestion of the study was this: What accountshferacademic differences between
African American male and female siblings withie ttame family? In addition, the

following sub-questions guided the study:
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1) How do African American male and female sibliegplain the academic
achievement gap between them?
2) How do the parents/guardians explain the acadantiievement gap
between African American male and African Ameriéamale siblings?
3) How does the teacher explain the academic aehient gap between
African American male and African American femalaiags?
4) How does the administrator explain the acadeitevement gap
between African American male and African Ameriéamale siblings?
Resear ch Design
This qualitative research study is significant luseathere is a dearth of the
literature which has used a theoretical approactudy environmental factors which
impact the achievement gap between male and fefdiatan American siblings. Itis a
well-known fact; disparity in achievement betweenidan American males and females
in America’s public schools has become an alarmpnmogplem (Joseph, 2000). Data and
research about African American male students whoal succeed academically are
enormous, but minimal literature is known aboutiédn American males who succeed
despite substantial barriers (Barbarin, 2002; C@6K0). To understand how factors
impact the academic success for African Americales)dhe researcher chose a
gualitative approach because it reflects the “@otatic and routine moments in
individual lives” (Denzin & Lincoln, 2003, p. 5).
In this qualitative study, it is important to daberand analyze the setting in
which the participants in this study form their edtional beliefs. McMillian &

Schumacher (2006) state the qualitative reseab®igmves humans actions are strongly
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influenced by the setting in which they occur. Tégearcher cannot understand human
behavior without understanding the framework witiimch subjects interpret their
thoughts, feelings, and actions (McMillan & Schuimag 2006). Hence, this qualitative
research study and its potential results will int@oumber of areas and address several
different audiences. The results from this studyead to changes in school policy,
program modifications and implementations, moreheapreparation, and more teacher
professional development.

Research suggests academic achievement is inflddrycgtudent attitudes which
provide a justification for including the voicesAfrican American students in future
research in order to alleviate this epidemic (Ma&€@p2002; Tatum, 2008). According to
Fordham (2000), motivation is enhanced by studextsve involvement and ownership
of the learning process. Knowing the facts frtws study, teachers, administrators, and
stakeholders may become more responsive to studesds and make policy changes in
order for institutions to address factors pertajrtm student motivation. After all, when
African American males are provided adequate doecsupport, and opportunities, they
are better able to overcome many of the acadendicacial challenges which often
hinder their development (Joseph, 2000).

Parents/guardians will be able to understand tigidren’s willingness, need,
desire, and compulsion to actively participatehia earning process. They will also be
able to examine various aspects of their childrenademic progress and achievements.
Eamon (2005) found parental support and personiagf$ef optimism and persistence
regardless of socioeconomic status were posit@sdpciated with academic success

(Flowers, Zhang, Moore & Flowers, 2004). AfricamArican males’ odds of succeeding
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academically increase when parents use authogtptiventing, teach the children their
cultural heritage, instill in them an attitude thaeve in spite of barriers, and are actively
involved monitoring school work and limiting courgeoductive time (Mandara, 2006).

To increase the academic achievement of African rhsae males, their
educational needs must be addressed. For exatNpl€hild Left Behind Act of 2001,”
signed by President George W. Bush reflects a @re@mand for accountability and
standards within education towards the demonstratictudents’ as well as teachers’
performance skills (U. S. Department of Educatiational Center for Education
Statistics, 2001). Underachievement contaminatidirdefile not only the hopes of
African American males; it will have a much greataplication on all Americans
(Tatum, 2008). Therefore, given the growing digmmion in academic achievement
between African American males and African Amerit@males, the need for a study
investigating factors affecting how African Amenicanales experience the learning
environment is transparent.

According to Maxwell (2005), qualitative resear@eks to understand a given
research problem or topic from the perspectivab®involved participants.
Qualitative research is especially effective inafihg culturally specific information
about the values, opinions, behaviors, and sooialexts of particular populations
(Maxwell, 2005). In addition, qualitative reseaislalso effective in identifying
intangible factors, such as social norms, socioeeon status, gender roles, ethnicity,
and religion. Therefore, Denzin and Lincoln (2008)ieve humans will lean toward
interviewing, observing, monitoring available doents and records, taking account of

nonverbal cues, and interpreting inadvertent unisbte measures (p.199).
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When making decisions about the participants, Ce#g2003) recommends the
researcher involves the participants. Denzin &hbin (2003) stated the strength of
gualitative research is its ability to provide cdexptextual descriptions of how people
experience a given research issue. Thereforegtearcher provided information about
the “human” side of an issue: contradictory behesyibeliefs, opinions, emotions, and
relationships of individuals.

The researcher selected case study as the tymsigihdfor this qualitative study.
According to Creswell (2010), case study reseac¢h gualitative approach in which the
researcher explores a bounded system (a case)lplenbounded systems (cases) over
time, through detailed, in-depth data collectiowolving multiple sources of
information, and reports a case description and-based-themes” (p. 73).

This investigation took a qualitative approachizitilg a collective case study.
Case study was the specific approach used in tiabtagtive study. A case study
involves the study of “a number of cases in ordanvestigate a phenomenon,
population, or general condition” (Stake, 2000)s€atudies include the following key
characteristics (a) the researcher’s purposestutty a case (b) the researcher collects
multiple forms of data (c) the researcher analyhedata for description and themes and
(d) the researcher reports description, themeslemsdns learned from the case (Clark &
Creswell, 2011).

This research was conducted with former high schtalents, parents,
teacher(s), and an administrator in order to hiaires through the voices of individuals
who have experienced a variety of life experiencHse researcher evaluated

occurrences in those circumstances that allowedtheiduals to overcome their
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obstacles. To help narrow the research focus e$earcher obtained documents of

former students who graduated from a local higlosthThese documents included 8th

grade Criterion Reference Competency Tests (CREAres, End of Course Test

(EOCT) results, and Georgia High School Graduafiests (GHSGT) results.
Participants

The patrticipants for this study were two administrae from the Southeast
Georgia high school, three groups of African Amanienale and female siblings (6
individuals), one African American single mothergra, one African American single
father parent, African American mother and fathiaditional parents, and three high
school teachers.

Administrators and teachers who participated inctge study were faculty
members of the Southeastern Georgia high schdet. ethnicity of the administrators
and teachers was White and African American. Altiothe administrators have been
an administrator for at least ten years, all ofdkperience was not at the Southeast
Georgia high school. On the other hand, the teackere veteran teachers with more
than twenty-five years of experience and over tywgetars were at the Southeast Georgia
high school.

All of the African American male and female siblingraduated from a Southeast
Georgia high school and the siblings had at leastiéachers who taught both of them at
different times. One of the African American mated female siblings graduated the
same year, but the other African American sibligggduated within two or three years of
each other. The high school GPA for African Amanidemales ranged from 90.3 to

96.34 compared to the African American males’ GFAcl ranged from 73.73 to 80.85.
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All of the African American female siblings wem@nt-enrolled with a post-
secondary institution during their senior year ighhschool. They were also accepted in
the work-study program at the Southeastern Gediiglaschool during their junior year
of high school. Presently, all the female sibliags either in college or have completed
their Bachelor of Science degree. One of the ferslings accepted an athletic
scholarship from Georgia Tech University. She giiduate May 2012 with a degree in
Elementary Education. The female sibling, who gedeld in December 2011, is currently
enrolled in the Graduate Studies Accountant Progit@eorgia Southern University.
The other female sibling is a junior at the Univtgref Georgia majoring in chemistry.
Her desire after graduation from the UniversityGaforgia is to become a Pharmacist.

None of the male siblings were enrolled in a peseadary school and they were
not accepted in the work-study program during lsigiool. Although all of the male
siblings attended a post-secondary school aftelugitzon, they all stopped attending the
post-secondary school because of failing gradesre@tly, one male sibling is enrolled
at East Georgia College after dropping out of Geo8gputhern University three times.
The other two are working in retail sales and ladtthem have a desire to re-enroll in a
post-secondary institution.

The parents of the African American male and fersdéngs still live in the
Southeast Georgia region. The two parent houseb@ducated individuals. The
mother is a Registered Nurse and the father israskéir, who attended seminary school
for two years. The father is currently enrolleds&orgia Southern University with a
major in Sociology. His expected graduation datfday 2013. The single mother

works a full-time job at Georgia Southern in a saict shop and attends Georgia
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Southern University as a full-time student. She lbeen a single mother since the birth
of both children. The single father is a veterathe United States Army. He is
currently a full-time employee of Wal-Mart Distritbon and works part-time at Advance
Auto in the Southeast Georgia region. He has besmgle father since the siblings were
ages two and three.

In order to gain an understanding of the dynantidké family process factors
which shape the African American male and Africanegkican female siblings'
achievement gap in high school completion raterélsearcher interviewed students,
parents, teachers, and administrators from oneosclgirict who met the criteria for this
study Criterion-based sampling was used to idethi®yqualities of the parents, students,
and school officials who were interviewed (Pat@0)2). The following information
was criteria for each case study:

» Parents had a male and a female sibling who graddadim the same
local high school within four years.

* Female participants modeled 3.5 or higher gradet@serage while
the male sibling grade point average was 3.5 abel

* Both male and female siblings lived in the sameskbold with their
parents/guardian as they were growing up.

The collective case study was comprised of threesavith each case including
male and female siblings, parents/or guardiareastlone teacher, and a school
administrator. An administrator of the Southeasbf@ia region high school was asked
by the researcher to use the student informatistesyto identify cases that meet the

criteria.
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I nstrument

In this study, data was collected primarily thrbudgce-to-face interviews and
document analysis (Creswell, 2003). Since the@emwf the study was to understand
how factors impact African American male and Africamerican female siblings’
achievement gap in high school, the face-to-fatawew process was the best method
to use (Creswell, 2003). The interview questioesendesigned to allow all participants
an opportunity to express their views based onrfiagor themes of African American
males’ academic achievement success. (See AppAhdiXhese themes included social
environment, family support, parenting, educatemmg siblings as well as other factors
which hindered the academic success of African Acaarmales in high school. The
interview questions were developed based on tlearelser’s review of the literature.
Responses to open-ended questions allowed theipartis to explain their obligations
to the academic success of African American malé®e research questions also allowed
participants’ responses to answer the researchiquogs

According to Patton (2002), the purpose of intesmung is to find out what is in
and on someone else’s mind.” In addition, contergaporesearch indicates beliefs and
interpretations of those being interviewed are assimportant as the participants in the
research (Creswell, 2003). Therefore, every eff@$ made to preserve the voices of the
participants by using direct quotations when appabe.

In addition, the researcher reviewed personal shecus belonging to the male
and female siblings. These documents included gi@étigh School Graduation Test

results, grades 8 and 11 Writing Test results, thighade Criterion Reference
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Competency Tests result, and other academic aamlaBased on those documents, the
researcher wrote a narrative used as the instrutnémp code themes.
Pilot Study

To determine the validity and fidelity of the integsw questions, a pilot study was
conducted with a two parent African American familigo had a male and female
sibling. Questions were also asked of two teacheasSoutheastern Georgia Middle
School and an administrator of the same middleachbhe participants in the pilot
study were not participates of the actual resednghwere considered as an additional
case for this study. However, the purpose of tla¢ gtudy participants was to
participate in the interview process using the jaes designed for the study. According
to Glense (2006), the pilot participants shouldifba critical state of mind so they do
not answer your questions, but more importantlieogfcritically on the usability of your
guestions”. Glense (2006) also stated questiangharkey to obtaining quality data. As
a result, the researcher was able to modify andrgém effective interview questions
based on the pilot study participants’ responsesdanterview questions.

Data Collections
In accordance with research involving human subjebe researcher

obtained prior approval for research from the dist superintendent. Once approval
was granted from the Institutional Review Boar@abrgia Southern University, the
researcher contacted the participant by telephmerspnal conference or email for
voluntary participation in the study. After therfigipants agreed to participate in the
study, an interview was scheduled. Each parti¢ipeymed a consent form prior to

participating in the interview process.
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As previously mentioned, at least three cases méeviewed. The interviews
lasted approximately 60 — 90 minutes per sessfaninterview protocol was used in all
cases with flexibility to provide for participantsiterests. The interview questions
served as a guide to ensure all participants resfwthe same issues. If themes emerged
from the participants common experiences, the guestind probes changed as each
interview progressed and new issues emerged. rBiffgerspectives illuminated from
similar circumstances. Interview protocols wendeeed and approved by a qualified
research methodologist. In addition, a draft \@r@f test protocols was piloted with a
participant who met the selection criteria, but wad participate in the investigation.

Each interview was conducted in a private and aéggtting such as a library,
school conference room, or the participant’s hoffieese interviews were audio-taped,
which was later transcribed verbatim by a thirdyaiT he third party was required to
sign a confidentiality agreement form before traipsion began. Each participant was
identified by pseudonyms for confidentiality. #e conclusion of all the interviews,
data were analyzed to answer research questions.

Although Patton’s (1990) general interview guid@raach suggested the same
guestions be asked of each participant, the orffdvecquestions changed based on how
the individual(s) responded to the questions. a@H@ved the interviewer to be more
natural and responsive during the process (LeCqr2pt).

African American Parents | nterviews

The researcher contacted each parent via emt@legghone explaining and

asking for voluntary participation in the studyadd parent confirmed their participation

in the study and asked if the researcher couldhdanterview in their home. The
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researcher agreed to do the interviews in the pgireomes and an interview was
scheduled at a time convenient for the parentgr Br beginning the interview, the
parents signed a consent form and the researdedlylveviewed the purpose of the
research. Parents were reassured by the reseafdwmrfidentiality and participant’s
rights. The researcher interviewed each parenafaly. During the interview sessions,
the researcher occasionally re-phrased or repéateguestions for clarification. The
interviews were transcribed by a third party artdneed to the researcher after
transcription. The data collected was stored erréisearcher’s laptop with a security
code and saved on a flash drive for back up. Tiggapes from the interviews were
securely stored in a locked filing cabinet. Theadabllected and audiotapes were not
accessible to anyone other than the researcher.
Male and Female Siblings | nterviews

The researcher contacted each sibling who wasifgeh&s meeting the criteria
for this study via telephone explaining and asKorgvoluntarily participation in the
study. Each sibling confirmed their participatiarthe study and three individuals asked
if the researcher could do the interview in th@me. The other three individuals agreed
to meet in the conference room at a local schdet athool hours. The researcher
agreed to do the interviews in the requested looatand an interview was scheduled at a
time convenient for the siblings. Prior to begimmthe interview, the siblings signed a
consent form and the researcher briefly reviewedtirpose of the research. Siblings
were reassured by the researcher of confidentiatity participant’s rights. The
researcher interviewed each sibling privately. iDgithe interview sessions, the

researcher occasionally re-phrased or repeategligstions for clarification. The
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interviews were transcribed by a third party artdneed to the researcher after
transcription. The data collected was stored erréisearcher’s laptop with a security
code and saved on a flash drive for back up. Tidggapes from the interviews were
securely stored in a locked filing cabinet. The&ad=ollected and audiotapes were not
accessible to anyone other than the researcher.
Administrators and Teachers I nterviews

The researcher contacted each educator via emaillephone explaining and
asking for voluntary participation in the studyadh educator confirmed their
participation in the study and asked if the redearcould do the interview in their
classroom or office after school hours. The redesaragreed to do the interviews in the
requested locations and an interview was schedladime convenient for the educator.
Prior to beginning the interview, the educatorsisija consent form and the researcher
briefly reviewed the purpose of the research. Edusavere reassured by the researcher
of confidentiality and participant’s rights. Thesearcher interviewed each educator
privately. During the interview sessions, the aesker occasionally re-phrased or
repeated the questions for clarification. Therwitavs were transcribed by a third party
and returned to the researcher after transcriptidre data collected was stored on the
researcher’s laptop with a security code and saweal flash drive for back up. The
audiotapes from the interviews were securely storedlocked filing cabinet. The data
collected and audiotapes were not accessible torengther than the researcher.

Data Analysis
Once the researcher received the interview trgtgmms, each participant’s

interview was read to get a better understandirtgetiifferent factors in the family and
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school process which influenced the achievemenbgapeen African American males
and African American females siblings from the pergives of the students, parents,
teacher(s), and an administrator. The researclectsad for similarities and differences
in key words or phrases, times, relationshipsjrige| and perceptions. The concepts
were analyzed to understand the parents’ percepbont education as well as ensure
that their children were receiving an exceptiomalation. The information was recoded
and re-categorized as new concepts emerged. Asthemerged, the researcher
interpreted the data and developed theories. rEmsdript copies were analyzed for
recurring themes and trends. All interview docutaavere kept in a locked file cabinet
and destroyed once the research process was cedhplet

According to Creswell (2003), theorizing is a faiimed and structured method
for playing with ideas and data. As the researeinatyzed the ideas and data to decide
how it was to be used in relation to the initiadearch questions, the researcher continued
to use the constant comparison method. Cresw@3&tated, “This constant
comparison of the incidents very soon starts teegee theoretical properties of the
categories (p.186).”

Limitations

Several limitations should be noted in this stude nature of qualitative
research does not necessarily allow for any geizat@n to a larger population.
Conclusions were limited to the cases under inga8tin. The researcher immersed
interviews to capture data from a number of partiesrefore, common trends were
disclosed. In addition, the researcher reassinegrocess of data collection and

analysis was transparent.
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Delimitations

Participants were purposively chosen due to thHedata that would be gained
from their experiences.

Summary

The case study was designed to explore differghividual’s views and roles as it
related to the achievement gap between African Asgapmale and female siblings. No
doubt, public high schools across the United Stadée® been feuding with the
achievement gap between African American male anidax American female sibling
for decades. In a Southeastern Georgia high sctimoteachers’ and administrators’
focus is to close the achievement gap between ficcad American students.

Society believes the gap in achievement betweeicakf American students have
a negative impact their success, school climatmehenvironment, teacher morale, and
instructional strategies. African American higheal students definitely experience
factors such as lack of motivation, academic chghs, lack of resources, and lack of
acceptance by educators which affect the studangslemic progress. In addition,
factors outside of school such as neighbors, l&ckle models, and family structure also
encumber the African American students’ achieverrsggcifically in high school.

In order for the researcher to collect sufficidata to answer the research
guestions of the study, each participant was asgedific interview questions. The
open-ended interview questions were designed fée arad female siblings, parents,
teachers, and administrators. Although the inesnguestions were the same for the
different groups, additional questions were askethb researcher for clarification and a

better understanding of the personal experiendes loescussed.
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In order to have effective interview questiongjlat study was administered. The
pilot study was conducted with a two parent Afrideanerican family who had a male
and female sibling. Questions were also askedioft¢achers at a Southeastern Georgia
Middle School and an administrator of the same fiddhool. The participants in the
pilot study were not part of the actual researcit Mere considered as an additional case
for this study. Responses from the pilot studyip@ants’ assisted in the revision of the
interview questions. As a result, the researchas given the opportunity to collect
competent data to answer the research questighsistudy.

Once data had been collected, the researcher adalye results through the lens
of the common domains of achievement gap betwednakf American male and female
siblings in the literature. The researcher redubednformation in the transcripts by
coding descriptive phrases or common trends urpkified domain. Based on phrases
and common trends in the transcript, themes deedlapd were used to describe the
participant’s perspectives of the domain. As altethe researcher analyzed the findings
and determined factors that affect the achievemgaptbetween African American male

and African American female siblings.
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CHAPTER IV

Report of Data and Data Analysis

The purpose of this case study was to examinerittat impact an achievement

gap between African American male and female syslwho were former graduates of a

Southeastern region of the United States. Thidysitas designed to analyze factors

such as social environment, family support, pangntand education of siblings which

contribute to a negative educational experiencéifgin school African American males.

Using a collective case study design, data wefleegadl through individual interviews of

3 -male and 3-female siblings, 3 groups of pareéitsachers, and 3-adminstrators and

analysis of academic documents. The overarchiegtiqn for this study was this: What

accounts for the academic differences between &frismerican male and female

siblings within the same family? In addition, flefowing sub-questions guided the

study:

1)

2)

3)

4)

How do African American male and female sibliegplain the academic
achievement gap between them?

How do the parents/guardians explain the acadaatiievement gap
between African American male and African Ameriéamale siblings?
How does the teacher explain the academic aetrient gap between
African American male and African American femaildiags?

How does the administrator explain the acadeitevement gap

between African American male and African Ameriéamale siblings?
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Resear ch Design
The purpose of this chapter is to report the figdiof the study through data
analysis of interviews conducted with African Anoam male and female siblings,
parents of the African American male and femalérgis, teachers of the African
American male and female siblings, and administsabd the African American male
and female siblings from a Southeastern Georgia $ifpool. Data collected from the
Southeastern Georgia high school district is prieseim tables 1 - 6. The tables reveal
African American students’ academic progress fr@®82011. The following
information is included in Tables 1-6:
» African American Students Enrollment & Demograpliercentage
» Teacher Demographics
* Promotion Rate
* Adequate Yearly Progress Data
* Non-Completers/Withdrawals
* Georgia High School Graduation Test Results

* African American Male and Female End of Course Restults
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2008-2011 Southeastern Georgia High School Enrollment/Demographic Profiles

Tablel.
Percent Enrolled

Academic Year 07-08 08-09 09-10 10-11

Total African American Populatic 51% 52% 51% 54%
African American Educato 14% 17% 17% 15%
Caucasian & Other Ethnicity Educat 86 83% 83% 85%

Table 1 shows the total African American studeatsoliment, student
population percentage by race, and teacher pegebtarace in the Southeastern
Georgia region of the United States. The datalitetl reflects a decline in African
American students’ enrollment at the Southeasteror@a high school over the past four
years. Although the school’'s demographic for AnAmerican students is marginally
above the school’s total population, the numbekfatan American educators is not
equivalent to the school’s student demographics.

Table 2.
Graduation Rates

Graduation Rates 07-08 08-09 09-10 10-11

The graduation rates for African American studeatstinue to be less than what
is expected according the Southeastern Georgiadaighol goals. This fluctuation is
because of new criteria set by the state of Geangibthe high school’s district policy on
promotion. In addition, smaller learning commuastivere implemented at the
Southeastern Georgia high school in 2003-2004d@ase promotion rates, increase
standardized test scores, and increase graduates r

Table 3.

Adequate Yearly Progress

Graduation Rate 07-08 08-09 09-10 10-11
African Americans 76.5% 75.8% 75.0% 61.5%

The Southeastern Georgia high school made adeyeatky progress (AYP) two
consecutive years since 2007-2008, but failed tkedeY' P during the 2010-2011
academic school years.
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Table 4.
Non-completers

Non-completer/ 07 08 09 10 11
withdrawal

This table shows data for non-completers and wativels of African American
male and African American female students.

Tableb.
Georgia High School Graduation Test Results

Georgia High School Graduation Test Results by Subgroup
07-08 08-09 09-1C 10-11

This table shows the difference in graduationsétween African American
students and White students in content areas.
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Table6.

African American Male and Female End of Course Test Results

Race/Gendr 0¢-10 10-11
Ninth Grade Number % Fail Number % Fail
English
Literature Black Female 30/85 35 14/99 14
Composition
(NGLC) Black Male 23/73 31 19/81 23
09-10 10-11
American Lit. Number % Fail Number % Fail
Black Female 15/69 21 26/83 31
Black Male 19/78 24 9/69 13
09-10 1011
Math | Number % Fail Number % Fail
Black Female 45/83 54 50/94 53
Black Male 32/66 48 4477 57
09-10 10-11
Math I Number % Fail Number % Fail
Black Female 64/90 71 36/78 46
Black Male 52/70 74 40/69 58
09-10 10-11
Biology Number % Fail Number % Fail
Black Female 53/87 61 48/109 44
Black Male 37/71 52 27/88 30
09-10 1011
Phy. Science Number % Fail Number % Fail
Black Female 19/98 19 21/70 30
Black Male 25/83 30 16/64 25

This table shows African American students’ resafighe state of Georgia end of course

exams in grades 9-12.
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Participants Themes Overview
The information from the participants’ interviewssvorganized by themes and
patterns which emerged from the individual intenwresponses. The names of the
African American male and African American femalaiags, parents, teachers, and
administrators interviewed for this study remaia@dnymous and were coded as

indicated by Table 7.

Table7
Participants Coding
Name Role Gender Race Current Status

Al Sibling Femalt B Graduate student at Georgia Southern Unive

A2 Sibling Male B Married and Retails Sal

A3a Paren Femalt B

A3b Paren Male B

A4 Teache Femal W

A5 Administrato Femal B

B1 Sibling Femal B Junior student at University of Geor

B2 Sibling Male B Sophomore student at East Georgia Co

B3a Paren Female B

B3k NA (Not

Applicable)

B4 Teache Femalt B

B5 Administrato Femalt w

C1 Sibling Femalt B Senior student at Georgia Tech Univel

C2 Sibling Male B Retail Sale

C3e NA (Not

Applicable)

C3t Paren Male B

C4 Teache Male B

Ch Administrato Male W

Within the description of each theme, quotes amideented by data sources and
date. For example, (Al) represents a female gjltiterview. Families for this case
study were identified by pseudonyms A, B, or CteAthe pseudonym A, B, or C, the
numbersl, 2, 3a, 3b, 4, or 5 followed. The numbeteates one of the following:

1-female, 2-male, 3a-parent female, 3b-parent rdaleacher, or 5-administrator.
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Table8
Student Data

Student AL A2 B1 B2 C1 c2
High Schoc
Graduation 91.05 73.73 96.34 | 79.785 90.3 80.85
GPA
th . C
8 GvrvarifngRC 361 345 37¢ 348 367 353
th .
8 GrgdLiCRC 355 312 998 350 355 324
th B C
8 GF;ZggiEQRC 422 363 s 338 422 301
th .
8 Gr&‘;‘thRC 329 320 I 367 367 313
th .
8" Grade CRC 324 320 sel 320 332 312
Science
8" Grade CRCI1 36¢
2 e e 324 317 327 369 305
GHSGT 533 517 S 523 533 531
Writing
GE'LSE1 552 552 292 543 574 538
G&'eslt? 575 554 60C 521 566 524
GHSGT 506 512 e 510 528 504
Science
GHSGT 5a¢
N 523 516 508 553 502

This table reflects academic performance By@de standardized and writing test
results, as well as Georgia High School graduatgirements tests.

Resear ch Question 1: How do African American male and female siblings explain
the academic achievement gap between them?

According to the African American males in thisdstuthey learn, and process
information differently than their African Americdemale siblings. Additionally, they
stated their attention span during class is nag lnmd they are not completely focused.
B2 said most African American males are in clasgés their friends and they distract

each other during class instruction. He saiddbisng the interview:
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During football season, my friends and | slepthe math class rather than taking
notes or participating in class discussion. Durimggght lifting class which was
at the end of the day, my friend and | would gokdtacthe teacher for a small
group re-teaching session. The lack of attentisg@@d participation in class
impacted the grades | made in math.

The students claimed the teaching styles teaclseralgo contributes to the gap

in African American male and African American fematudents. They declared

teachers explain concepts one way and expecuaksts to learn the information from

that method of teaching. According to B1, wheacteers are questioned about their

teaching styles and students are not successtidss, teachers become offended.

During the interview, B1 divulged:

When | didn’t understand math concepts taught byassygned teacher, | would
find another math teacher to re-explain the conc¥ytten my assigned teacher
found out another teacher in the building was Imgjpne, the teacher made
sarcastic comments about students not applyingdékes in class, but asked
other teachers to re-explain the concepts. Onewtiay the teacher made the
sarcastic comment, | responded with an inapprapdamment about her
teaching styles and her unwillingness to re-expha@th concepts in class. | knew
what | did was wrong, but teachers with that metytahould not be in a
classroom. | was written up and punished for myment. The teacher and |
never really had anything to say to each other #ft& incident.

According to Al, she didn’t think there was an arait difference. She believed

the problem was different work ethics. During thierview she made this comment:
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If I made lower than a B, | was like horrified, bt like | said, if he made a 70 -

69.5 he was happy. But | do know like with his ¢hariting, | did not understand

what he was writing half of the time. | used tmkithat he was dyslexic but they

said that he was just being lazy drawing.

A2 on the other hand acknowledged there was aheata difference between
him and his sibling. He recalled how his femal#isg was joint enrolled in a post-
secondary institution her junior year of high sdrered graduated from college within
three years. A2 could remember his sister studgihtipe time to make good grades. He
continued to explain:

If  made a C, | was fine because | didn’t studyigh school. If | had

homework, | did it on the bus or in homeroom whegot to school. | know | need

a post- secondary degree to sufficiently provideniy family financially, but

other things became a priority. What should hakern me four years to

accomplish has turned into six years.

C1 explained how she really didn’t study in middtehigh school Because

academics came easy for me. When concepts wéiaitlifo understand, my

friends who were also African American femalesdwance placement courses
and | would work together on the assignments timéty were completed. If we

had to ask the teacher to meet with us in the plibliary or meet the teacher at 7

AM before school, we would do that. The suppastfrmy friends and the

giftedness | had to retain knowledge made academirses easy.

However, C2 had a difficult time in middle and higghool with academic

studies. During his freshman and sophomore higbhdg/ears, he had to attend summer

78



school. His junior and senior years of high schbeltook credit recovery classes to earn
credits needed to graduate. C2 stated it this way:

At one point during my senior year, | didn’t thihlwas going to graduate because

| needed to complete and pass two courses in geativery which had EOCTSs,

two academic classes for the semester, and passidmnee section of the Georgia

High School Graduation Test. In middle and highosthl didn’t study like |

should have because my world was centered on fis@etivities and events.

Although my dad and family expected more from madaenically, | did the

minimum to pass my class. As a high school gradaatl two time withdrawal

student from a local secondary institution, | wdhéad taken education more
serious.

The African American male and female siblings iis gtudy indicated the
perception of their parents’ expectations exeraggeinfluences on their career choices.
Older siblings play a key role in African Americhauseholds. C4 explained how the
male sibling who was older by 8 years helped raese

When my mother had to work late hours or on thekeed, my brother would

babysit me. Even throughout school, my brotherld/share stories with me

about the teachers we had as siblings. In highddcmy brother would give me
advice as if he was my father. No doubt we ar@amadng ourselves, but our love
for each other goes beyond measure. Watching himgimiddle school and

high school influenced my desire to do well.
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The parents suggested the female sibling are lysuare responsible and wants
to do well to please the parents. The African Ao@r males on the other hand want to
be a provider for the family. A2 explains it thigy:

Knowing the sacrifices my father made for our famvhen | was a child really

inspired me to be a provider for my family. MyHat always had two or three

jobs so my mother could stay home with the childraithough my dad had

many jobs during the day, we always ate supperfasdy. Our parents had high

expectations for my sibling and me because theg Wweth educated beyond high
school. However, | missed the main purpose whiak getting a solid
foundation so that job opportunities are unlimitéithe degree my father wasn’t
important to me, but the money and different jolesev In other words, | could
only see dollar signs. Now that I'm older | realian education will ensure job
security and opportunities at different career leve

Resear ch Question 2: How do the parents/guardians explain the academic

achievement gap between African American male and African American female

siblings?

According to the parents’ responses to the intev\questions, females are
attentive, competitive, responsible, and developtally at a rate quicker than most
males. A3a described Al as a hard worker and c&spendividual who was very
successful academically. A3a and A3b said thisndiuthe interview:

We didn’t worry about Al’'s academic grades becalseapplied herself all the

time during the school year. Now A2’s grades, werned about because he

never had homework or studied for tests. We caatlg talked with A2 because

he was not motivated to perform well academicalg the African American
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female. A3Db stated although males are expectéé &xtive with lots of energy

in the classroom, teachers described the AfricarAgan male students as lazy,

not motivated, and disruptive in class. B3a saltgn parents receive negative
reports about their sibling(s), parents becometimaaevith their child’s education.

Additionally, she continued to explain the effeoctparental involvement on their

students’ academic performance.

When | attended a parent conference, the teacb@msnents about my son was

different from my daughter in terms of how theyrfeahow they process

information, their attitude about school, and tlaademic abilities. The

teachers’ comments about A1 were empowering ancmeifeel proud as a

parent. However, the teachers’ comments about &2 Wwumiliating and |

perceived the comments as a personal attack orameyting skills. When | left
the meeting, | felt like | had neglected my dutissa parent.

B3a and C3b indicated the lack of support fromahgent parent had an impact
on the African American males’ academic achievem&®da said the absence of the
father caused the African American male siblingaatray the role of father. C3b noted
the absence of the mother caused the male sildibg more needy than the female
sibling.

Both parents in this research said the siblingiceiahip between B1 and B2 and

C1 and C2 is very strong and they depend on edwr @ir support,

encouragement, and advice. The relationship amdyfisirreplaceable.

Parent participants in this research reportedrttegye males have to uphold with

their peers also contributes to the academic @iffees between African American male
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and African American female siblings. B3a recabesituation when B2 was a junior in
high school and he told one of his favorite teastmert to come see him play football
Friday night.

The teacher took the comment personal and becamgos@l in class. Later that

day when the teacher was on planning, she calledeaf | could come to the

school to meet with her and B2 about the problesy thad in class. Of course, |
took off from work and went to meet with the teached B2. Apparently B2
was acting out in class and the teacher reprimahohed When the teacher
reprimanded B2 in the presence of his peers, Bjgorese to her was to “save
face”. During the meeting, the teacher said ugwsile don’'t say anything to B2
and his friends, but today she re-directed him beeahe had a deadline to meet
and B2 was distracting the other students in cla&s.the parent, | told my son
and the teacher | would never uphold his inappeateibehaviors or comments,
but the classroom expectations should have stdegane for all students. B3a
believes when teachers don’t address inapprofretiaviors, the inappropriate
behaviors continue to escalate.

Likewise, parents in this study were convinced édn American students are
more motivated to learn when their teachers usgantions similar to the interactions
used at home. C3 stated African American studeelscared for when they don’t have
to give up their cultural integrity and a persocahnection with their teachers beyond the
classroom. C1 explained how her teachers contitm&dep in touch with her even

though she is in college for the fourth year.
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Teachers from high school continue to send me gackages, cards, money, and
travel to see me play basketball in college. Onaenight at Georgia Tech, | had
seven teachers to come see me play my last home gia@eorgia Tech.
Continuous support from the high school staff emages me to strive for
success. Not only do | want to make my father grduvant to represent the high
school | graduated from and make the people thenadp In other words, I'm a
product of the Southeast Georgia high school.

Resear ch Question 3: How doesthe teacher explain the academic achievement gap

between African American male and African American female siblings?

C4 stated a major facet that affects the achievegembetween African
American male and African American female siblitggthe demographics in the
classroom. During the interviews, teachers complhiabout how African American
males’ were determined to be in academic clasststiaeir friends. C4 stated this
caused more classroom disruptions and less eftort 6ther African American students.

The African American friends didn’t inspire eacthet to make good grades, they

wanted to be in the same class to have fun with e#ter, distract other students,

or disrupt the class. Sometimes, African Amerioales who could be in
advance courses chose to be in classes with ofriea American students who
they can relate to.

B4 challenged all teachers to encourage African Acaa males who have the
potential to enroll in advance courses in high sthotake more challenging courses.

Additionally, they need to explain why it is impant to take more challenging courses.
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In short, she said, “Ask the student what youhaséacher, can do to make a difference
in his or her life.”

Teachers believe work ethic and motivation areoiactvhich cause an
achievement gap between African American male andax American female siblings.
Additionally, the competitiveness for grades foriédn American males phases out in
middle school and being accepted by their pedifgisnain priority in high school. A4
said if learning different concepts is difficultost African American students will not
ask questions or make an effort to understanddheapt. A4 explained it this way:

When | realized Al and A2 were siblings, it was am@ to see the work ethic

difference between them. From time to time, | vdosppeak with A1 about her

sibling’s work ethic in class and asked her if slzaild tutor A2. A2 really didn’t
put forth a lot of effort in class and when he mbme grades, he accepted the
grades as if it really didn’t matter. | knew A2 suwauch more capable than what
his grades reflected because of the debates wartththe questions he would ask
in class. Al was persistent about making goodagand did her very best
every day in class. If she made below an 85 oasaignment, she would
schedule a conference with me to review her teassignment. In other words,
she had high expectations for herself and did ¢kery she could to ensure she
made good grades.

Teachers suggested African American females whewreessful academically,
are self-motivated, dependable, smart, dedicatetihaghly praised for their efforts,
motivation, and integrity. Furthermore, C4 suggdsfrican American females are

more competitive academically with other femalethathigh school level. She
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explained successful African American females &iendnvolved in extra-curricular
activities, athletics, chorus, band, academic ¢tebss, and active in the community.
During the interview, C4 stated:

African American female friends inspire each otteedo their best. The friends

typically have common goals and work hard everytdagchieve those goals.

She noted all of C1’s friends were honor graduatekthey were all accepted into

four year universities after high school.

Teachers in this research indicated the lack otAfr American male role models
in the school also impacts the achievement gagficcan American male students.
According to B4, African American male role modeldl be able to form a unique bond
which will allow him to listen, empathize, and \ddie the African American male
students’ personal experiences. Consequenthertbeuragement from the African
American male role model will allow the African An@an male students the
opportunity to be successful academically. B4 erpld

If we had more African American academic teachenoie models, African

American males would see people of their culture ate in a successful career.

At the Southeastern Georgia high school there imeor ten African American

female teachers, one African American male coauathtao African American

guidance counselors in professional position$inktif African American male
students saw more educators who look like therhemptofessional world, they
would do better in school and the community.

The teacher participants believe African Amerioale models are an essential

component in the success of African American sttgle@4 stated it this way:
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Moreover, positive relationships between African &ioan role models and

African American males will allow the African Amegan male students to create

a new and positive understanding of the world adatiem. African American

role models will also provide support structuresAfrican American males.
Resear ch Question 4: How doesthe administrator explain the academic
achievement gap between African American male and African American female
siblings?

Administrators believe all educators must knowAlfiican American students
abilities, disabilities, cultures, socio-econontiatss, and experiences. Additionally,
knowing the African American students for who tlaeg had a positive effect on
academic success. B5 declared:

Until teachers build relationships, differentiatstruction, and make the

instructional lessons relevant and rigorous foiidsin American males and

African American females, the achievement gap betvteem will continue to be

prevalent.

A5 suggested the demographic population of thea@dmpacts the achievement
gap between African American male and African Arcemifemale students. She
concluded, if you have a high population of Africamerican students, the mirror image
of the staff should equate to the African Ameripappulation. She stated it this way:

If there is an equitable amount of certified stafmbers equivalent to the

African American population that you have, thert thauld help your

achievement gap. It is a culture thing.

The administrators of this study noted the achiex@ngap between African

American male and African American female sibligsfluenced by the lack of
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parental support to push them and lack of parémialvement which negatively impacts
academic success. C5 stated it is imperativeefimtters, counselors, and administrators
to know what kind of support is being administeted\frican American males in high
school. Consequently, positive support factordrifmute to academic success. He said it
this way:

Even though we would like for all African Americatudents to be smart and do

their homework, it's not going to happen becausgy tire not the same. There

are differences. African American male studenddlyevant their teachers and
other educators to accept them. Some teachersttioK so, but they really do.

Once you have a teacher/student relationship witica American male

students, they would do anything for you. The édri American male is looking

for a parent (a father and/or a mother) and theytwee educator to say good

things about them. In other words, African Americaales are looking for
affection to encourage them and support them.

B5 believes as long as educators can't relategstidents and do not understand
the students’ cultural differences, the achievengaptwill continue to grow between
African American male and African American femaledents. According to the
administrators in the study, cultural diversity grams must be implemented and training
must be provided for educators and community mesab&b stated, although most
African American educators are more apt to talkulopics which pertain to race, all
educators must be aware of how culture and soitidtyence learning for African

American students. During the interview, B5 said:
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African American students will excel when they alde to discuss real issues
pertaining to their life in the classroom. Admingors must convince all
teachers and students that all students can achigkewise, parents and the
community at large must be persuaded that higheeatations are in everyone’s
best interest.

What accountsfor the academic differences between African American male
and female siblings within the same family?

To understand how the factors impact African Amamicales’ academic success
compared to their female sibling, the researchalyaed personal academic documents
and held private interview sessions for all pgpéeits. Five compelling themes related to
African American males academic success emerged draalysis of the data:

(a) parental expectation, (b) peer acceptancecta)ol culture, (d) family relationships,
and (e) teacher/student relationships. Each féesran impact on the achievement of
African American siblings.

Parental Expectation

According to the administration in this study, graal expectation is extremely
motivating when the parents show interest, suppod,involvement in their child’s
education. Additionally, parents who have highestptions for their child’s education
foster academic success. A5 said, when the obdid Supported by the parent, the child
is more likely to have better grades, put moreréffdgo their school work, and value
academics more. She explained:

A3a and A3b stress the importance of educatiohdwo thildren when they were

very young. The father worked three jobs so théherocould stay home with the
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children. Although the family has many relativeithweollege degrees and the

need to obtain a post-secondary degree was iwkitilltheir children, their male

siblings didn’t see the importance of a post-seaondegree until after he got
married and had two children. A3 referred to tr@arsibling as someone who
wants to make lots of money quickly, but do veitjel work.

C3 considered his parental structure to be vergessful. He stated parental
support does not necessarily mean the children havs a traditional family structure —
two parents. Instead, a good relationship witlea$t one adult can help offset other risk
factors. B3a stated she was a single parenhdiytarents were like another set of
parents for her children. B3a refers to the reteghip with her children as a friendship.
B3a remarked:

My children and | talk about everything. | gaverihadvice as a mother, but at

the end of the day, | wanted us to have an opendirtommunication and trust

each other. | could not attend school activitiesduse of my job and lack of

transportation. My children and | talked aboutea daily and | encouraged

them to do well because | didn’'t want them to doap of high school. |told my

son and daughter both, getting a good educatiorditead to a successful career.
Peer Acceptance

A3a and A3b stated peer acceptance has been fouravé a positive and
negative effect on the achievement of African Arceni students. The African American
male and African American female siblings in thisdy believed positive peers act as
motivators and provide social and emotional supplNketgative peers on the other had

ridiculed each other for achieving to their fullteotial. For instance, A4 described the
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female in this study as a student who was focudedicated, and determined to be
successful. A4 also characterized the studenteacher pleaser and a respectful young
lady. In the interview, A4 said:

I knew the female sibling would be successful. Treale sibling and her friends

were all in advance placement courses in high dchbmat cluster of friends was

together at school, extra-curricular activitiesg @amthe community. When you
saw one friend from the cluster, you knew the otheze were close by.

According to the teachers in this study, when Afnidmerican students are in
classes with predominately white students, thefic&h American peers make negative
comments about them. According to C1, she reaakg her father if he would remove
her from the gifted class in 8th grade which wasdpminately white. When the father
asked why, her response was “I'm the only Africanekican student in the class.” To
avoid negative comments or being singled out bypeers, she wanted to be in classes
with her peers who were African American studerder father explained:

Good grades can get her educational opportuntiegsl tould not afford. In life

she won't always be with her friends so she needisatrn how to adjust to her

surroundings and make new friends. Just becaesgeibple in her class was a

different race, that doesn’t mean she can’t beessfal.

The educators in this study noted that most Afridarerican male peers’ main
focus is sports and spending time with friends. ekborated on how he and his peers all
played football and football was their purposedoing to school. He stated their
conversations most of the time was about sporeswats a team leader for football, but

he didn’t lead his friends academically. During thterview, he stated,
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Although | had the potential to be an A studenlidn’t apply myself because my
peers didn’t make A's and | didn’t want to appa#fecent. When we took
standardized tests, my scores were great compauragt peers. Occasionally, my
friends asked me to tutor them for tests. If | haglied myself during high
school, my current lifestyle would be different.

School Culture

In regards to school culture, role modeling, enagement, advising, and
motivation are all factors which educators in #tisdy believe determine success of
African American students. B5 stated if parentglport is not available at home for
African American students, feedback, advice, andrang attitude should be given to the
African American students from mentors and/or facahd staff. She explained it this
way:

Knowing the student’s mother was diagnosed witiilaess during her senior

year of high school, several faculty and staff merabmade sure the male sibling

had his cap and gown, senior pictures, invitatiansl other items needed for
graduation.

Teachers in the study believe when educators, tmr@md students work together
as a team, trust between teachers and studentsgas. Consequently, students who
trust their teachers are more motivated and perfwetter in school. When C5 was the
administrator for ninth grade academy, he said:

The expectations for the academy teachers wererelift from the teachers in

grades 10-12. The teachers were purposely selexteslp improve promotion
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rates and decrease retention rates. The ninth gatkemy promotion rates

increased and retentions decreased which indicateckss for the academy.

| attribute the academy’s success to the relatipssormed by teachers and
students.

Educators in this research suggested African Ararrgtudents’ academic
performance is affected by school culture. Addialty, African American students
perform better in schools with caring teachers]lehging curricula, protective and
supportive administrators, and highly qualifieddsars and support staff. A3b said,

Before A2 transferred to the Southeastern Georigia $chool, he was in

advance placement courses which were predominatetg. At the

predominately white high school, everyone wore amifs and the African

American student population was very small. Beedahe number of African

American students in the predominately white scleas so insignificant, all the

classes appeared to be diversified. When A2 cartieetSoutheastern Georgia

high school with a demographic population of 52%i#sn American students, he

expected more African American students in advat@eement courses. Even in

the Southeastern Georgia high school, the stuéemtdled in an advance course

were predominately white. Although there were nmisirican American students

in the Southeastern Georgia high school, the réstudents taking advance

courses in both high schools was predominatelyavhit

Additionally, in the Southeastern Georgia high sithid an African American
student took an advance courses, it was very obumother students and especially

African American students. B2 could remember:

92



Other African American students making commentfiagyou talk like a white
boy, you dress like a white boy, and you act wtather than dealing with the
comments, | refused to take advance courses aftdirshyear at the
Southeastern Georgia high school. This is a parample of African American
peers teasing each other for striving to achieaelamically.

Educators in this study believe if schools proypasitive experiences and a safe
environment, students are successful despitefenmity or neighborhood background.
A4 made reference to a former graduate of the ®astern Georgia high school who
grew up in a poor neighborhood, was raised by taadmother, but made excellent
grades in high school. A4 said,

Despite the odds, | can remember him in high schodlin the community telling

people he would be a doctor one day. In the 19#@n he graduated,

grandparents were older and had expectations|fohiédren. Today, young
people are grandparents with no goals and expectati

Teachers strongly believe their expectations sggnimpacted African American
students achievement. Therefore, teachers whodpeesonal interest in African
American students were not only academic instrgctaut they were also confident and
positive role models for personal identificatioAl discussed how she trusted her teacher
enough to tell her she was doing something her enatidl not approve. Although the
teacher listened to Al, the teacher told Al shefbaddays to share the information
with her mother. If her mother didn’t know aftéetfourth day, she would inform the

mother. Al and her mother went to the school $oulis the situation in the presence of
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the teacher. Al said, “More teachers need to hasaging attitude for students rather
than judging students.” This will help studengsrbore respectful of teachers.

In addition, teachers discussed the need for atlters to have high expectations
for all students and the expectation for all stuglém do well. As a result, all students
including African American males will rise to thevel of expectation. Yet, teachers who
had lower expectations and expected less from &frismerican students communicated
a sense of inadequacy to the students. A2 expldiveesituation this way:

My teachers knew | was capable of taking advanceses at the Southeastern
Georgia School, but nobody took the time to exptaime how the advance courses
would make a difference in college. Throughoutisghool, | questioned why | had to
take certain classes and complete certain assigeméaich caused teachers to have a
different perception of me. In other words, | delolkevery assignment and my attitude
about school and class assignments was disrespektjunappropriate behaviors and
attitude caused teachers to overlook my acadenilitesh

Administrators in this study suggested African Aio@n students learn best in an
environment that is relational and personal, likeeatended family. Moreover, when
teachers dispel negative opinions about African Acae students and form relationships
with them, students do well academically. B5 spalzeut another administrator at the
Southeastern Georgia high school who supporteé thirtcan American males
throughout high school.

If the administrator had not taken these males uhéeecare, they would not have

graduated from high school. The faculty and dta#fw these students were like

the administrator’'s sons. Even today, those nslkg€ome to the school to visit

94



the administrator periodically. Whatever theseanaleeded in high school, she
would provide it for them. B5 referred to the adisirator as the support system
away from home for the three African American males
Family Relationship
African American parents in this study believe tamily relationship has a
greater influence on African American males’ ackieent especially in terms of
motivation and desire. B3a and C3b believe theljarlationship is vital even if it is
not comprised of the traditional members-both ah@moand father. B3a stated she must
bear the responsibilities and tasks of both thenerodnd father. During the interview,
she said:
Despite the burdens of being a single parent, Iresige the importance of
educational attainment, hard work, and good mazhlas. Enrolling in college at
the age of 39 was not my intentions upon gradudtorg high school. However,
| wanted to prove to my children, even as a singi¢her, | can attend college,
graduate from college, and begin a profession&erarWhen my children who
are both enrolled in a post- secondary institutiomplain about getting a college
degree, I tell them, “If | can attend college anakergood grades, so can you.” |
really think my college experience motivates mytdrein to do their best.
Additionally, African American family values and@uragement are also
relevant in influencing academic achievement faic&in American students. As a
result, the family is most influential regardingrisin American students’ long term

educational plans. A3b noted when a close podiéinely relationship exists, the impact
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the family has on achievement motivation is phenmaheConsequently, the close
relationship also helps avoid negative outcome#facan American students.

| still encourage A2 to finish his college degrdespite the many obstacles he’s

had the past two years. A2 is providing for himifg now, working in sale, but

he wouldn’t have to work as hard if he graduatednfcollege and started his
dream job, accountant. When A2 and | see each,atlegoke about who will
finish college first. Although we are being compeg, it's really encouragement
for each other.

Educators in the study stated parents who were cttethto their children
provided support and helped in achieving succéssa result, strong family ties are
developed to help African American males realizythad some control of their
personal experiences.

Teacher/Student Relationship

According to the educators in this research, tedstuelent relationships play a
vital role in the achievement of African Americandents. Additionally, teachers’
conversations with students, motivation, and eragement correlate with African
American students’ academic achievements. CZabeld it was the encouragement,
conversations, and concern from his chorus teagheh helped him graduate from high
school. C2 stated,

Teachers who knew me and my sibling would ask m hgtruggled

academically when my sibling was in advance couasesdoing well. So many

times | wanted to quit school, but when my choresher took the time to

explain how my fine arts career was just as impras my sibling’s athletic
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career, a bright light came on for me. The chéeasher stayed after school to

help me prepare for the section of the high scgoeadiuation test that | failed

three times. She also allows me to leave her ttassmplete assignments for

other teachers. Because of this teachers’ corfoeme as a student, | was able

to graduate.

Summary

The purpose of this chapter was to report tharigglemerged from the data
collected from African American male and femaldisips, African American parents,
teachers, and administrators. Through interviewgsacademic artifacts, the researcher
obtained the perceptions of the selected AfricareAcan male and female siblings who
were former students of a Southeastern Georgiadugbol in the United States. The
themes derived from multiple stages of data anglyave a common thread for African
American male and African American female siblingsalysis of the data revealed five
themes associated with the achievement gap betMeiean American male and female
sibling which were common among all subjects. €Hastors were (1) parental
expectation, (2) peer acceptance, (3) school &yl@) family relationship, and (5)
teacher/student relationship. African Americanesah this study believed their
academic performance would have been better iettiemmes were identified and

addressed during high school.
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CHAPTER YV
Summary, Conclusions, and I mplications

Although No Child Left Behind Act of 2001 placed ra@accountability on school
systems, the educational outcomes in high schod\flican American males continue to
linger behind other race and/or gender. In ordeuttail this issue for African American
males, community and schools must develop soc@barultural services that will
encourage academic achievement. In addition, camyngroups, school systems, and
children advocates across the United States masihce implementing new programs
that will prepare African American males to sucbabsgraduate from high school.
Having a rigorous academic curriculum without depéig strong social and cultural
opportunities will result in the same negative oates for African American males.

In the Southeastern Georgia region where thisystta$ done, there was an
achievement gap between African American male andax American females. This
study was designed to examine how African Amerioate and African American
female siblings, African American parents, teachansl administrators perceive the
achievement gap between African American male anthfe sibling in the Southeast
Georgia region. Chapter V presents a discussioasgfarch findings, conclusion,
implications, and recommendations for further study

Summary

The issues of African American males lagging bétdther subgroups in high
school have been in existence for many years. Ewargh this is a prevalent issue, no
one reason has been identified as the catalysifocontroversy in the Southeastern

Georgia region. The impact of NCLB has helpedampress the achievements gaps
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among subgroups, but the problems still existsririguelementary school grades K-2,
the achievement ability for African American madge comparable to the other gender
groups. However, as African American males arenoted to grades 3-5 the
achievement gap becomes visible. In middle schibelgaps continue to amplify and
most African American males are two or three grateslemically behind African
American females. During high school, the Afridamerican males’ motivation,
attendance, behavior, and social behaviors becssnes that educators face as a result
of the achievement gap.

This research was designed to collect in-depthwedge of the experiences from
African American male and African American femallgiags, African American
parents, teachers, and administrators on factatsrtipact the achievement gap between
African American male and female siblings in a $easstern Georgia school district.
Using qualitative research method, the researciterviewed African American male
and African American female students, African Aroan parents, teachers and
administrators to get a better understanding frqgraraonal point of view of the
achievement gap between African American male anidafk American female students
in a Southeastern Georgia high school. Othefestudocuments such a8 grade
CRCT results, EOCT results, and other academidaaes were collected and analyzed
in this research. In addition to student documeddta from the Southeastern Georgia
high school which included student enroliment/derapbics, promotion, AYP, non-
completers /withdrawals, GHGT results, and EOCIufairesults were used also. The
findings from the interviews were used to draw dosions and to consider implications

for this study.
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Analysis of Research Findings

The researcher analyzed the data collected frenmtlerviews to get a better
understanding of how different factors impact tbeiavement gap between African
American male and African American female siblinigsaddition, state testing results
for each student and data from the high school 266v7-2011 was also analyzed.
Analysis of the data revealed five themes assatiatth the achievement gap between
African American male and female sibling which weoenmon among all subjects.
These facets were (1) Parental Support, (2) Peee@tance, (3) School Culture, (4)
Family Relationship, and (5) Teacher/Student Rextetnip.

Discussion of Resear ch Findings

The goal of this study was to understand how faatapact the achievement gap
between African American male and African Ameri¢é@amale siblings in a Southeastern
Georgia high school in the United States. The ttata the interviews which focused on
the achievement gap between African American madeAdrican American female
sibling provided a wealth of knowledge from thegperctives of African American
males, African American females, African Americargnts, teachers, and
administrators.
Parental Expectations

An analysis of the findings indicated parentslbfraee cases worked hard to
provide the necessary resources to impact the asa@ad social achievement of their
African American male and African American femalaiags. As a result, the parents
and students believed there are multiple exterméliaternal factors that impact the

achievement gap between African American male afndax American female siblings.
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Sommer, Owens & Piliawsky (2008) noted a diffengatental expectation between
African American male and African American fematedents’ academic achievement.
African American parents’ in this study proclainteey provide powerful influences for
their children’s’ career choice. The African Antamn male and African American
female siblings in this study indicated the perimepof their parents’ expectations exert
greater influences on their career choicEse research suggested when parents as well
as teachers provide physical and emotional suppattildren; the children’s’
motivation, academic engagement, and performanpeowe.
Peer Acceptance

Overall, the female participants in this studyesglthat peers were influential in
their academic success. Peers were found to lemial in decision making and
keeping each other motivated and focused on s@uamlemic and extra-curricular
activities. Findings revealed that peers listemed encouraged each other, as well as
served as study partner and mentors. Likewisa@spmeecute a positive role by
exhibiting cooperation and trust in one anothet. nGted the importance of friends
supporting each other and having confidence ardd imeach other. In addition, Al
indicated friends motivated and encouraged eacdtr ddhachieve academic success. The
African American female participants stated, thag celate with their peers, will listen
to their peers, and value their peers’ opinion.

The researcher concluded African American malemniiies to be closely
associated with their peers. Toldson (2008) mueid African American females’ peer
relationships were positive and focused on acadaohievement. African American

males’ peer relationships on the other hand maindavas social identity and
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acceptance. According to the African American npedicipants, they want to be
socially acceptable to their friends and sociabigg A2 noted the impact peers have on
each other could be far greater than the impaatfamily member or a teacher. As a
result, African American male students are moreceamed about fitting into their social
group than getting good grades. B2 expresseddmét dnake A’s although he had the
potential because his friends didn’t make A’s. eThale participants stated their lack of
effort to make good grades in school was becausedte perceived by their peers as
“acting white” or “not cool.”
The researcher’s experiences as a mother of sigalff American males allowed

her to relate to the lack of motivation by AfricAmerican males to make A’s and B’s.
C2 recalled when he needed to avoid the tauntinghoents from other African
American male students; he would conform to what a@cepted by his peers. As a
result, African American males sacrifice their ealimnal opportunities to be socially
accepted by their peers.
School Culture

The male participants in this study acki®alged low teacher expectations
contributed to the achievement gap between Afrisanrerican male and African
American females. The researcher found African Ata@ males are frequently the
victims of negative attitudes and lowered expeotetifrom teachers, counselors and
administrators. Even after going through multictdt training, educators often have
lower expectations for African American males tiAdrican American females (Irvine,

2003). As a recipient of lower expectations, AdricAmerican males don't feel
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appreciated, respected, or safe. As a resulgahdemic performance for African
America males decreases.

Based on the research, the research concludesliesgsof the grade level, all
African American students want to feel cared facepted for their differences, and
heard. Since most students spend a significatibpasf their waking hours at school,
the coach, teachers, administrator, or counselgrbeaahe father or mother figure
missing in the student’s life.

The findings indicated students, teacherd,ettucators believed a sense of
belonging and ownership within the school commuirsitgleveloped and nurtured when
students perceive their teachers as someone whs.cAd and B1, female participants in
this study, claimed the positive influence of anfer teacher inspired them to attend
college. The males in this study recalled unkmmarks or comments made by teachers
that motivated them to overcome obstacles and teesaful. C2 explained:

He was retained in thé"@rade and his sister who was a year young tharmaisn
in the 8" grade with him the next year. He knew he wasasatmart as his sister
and felt like people always compared him to hisdEnsibling. |1 remember my
6™ grade teachers asking me why my sister made asraade low Ds? | never
responded to the teachers, but being compared temsle sibling was
humiliating.

The participants perceived a cultural environntenbgnizing academic

achievement could encourage African American mialdse successful in academics.
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Family Relationship

As a result of this study, the family is the keyatstudents’ life and the most
important influence on student learning. Basedhenresearch, family motivation and
encouragement, parenting style, parental guidandgarental involvement promote
academic achievement for African American siblingsaddition, parents and family
member who took an active part in education madengact on their academic success.
African American male and African American femallaliags reported doing better in
school when they were motivated and encouragetidyparents. Findings from the
research indicated the expectations from famileesenhance or discourage African
American siblings’ performance better academicalhen their parents expect them to
do well in school. Majoribanks (2005) revealed fdher's education, but not mother’'s
education, had a significant impact on the acadewiievement of African American
males. On the contrary, African American femalageha stronger academic
achievement when their mothers have post-secordmnee.

In the African American family, research suggestehy times the family is
extended to other relatives or community memb@&tss study revealed the African
American males, African American females, and AfndAmerican parents participants
from cases B and C who did well academically haémta and other relatives who
valued and supported education. The researchievbdlAfrican American siblings who
live in an environment with extended support arelassociated with other high school

graduates are more likely to succeed in high school
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Teacher/Student Relationship

An analysis of the findings indicates teachery plaital role in the achievement
of African American students. According to theaasher, teachers need to base their
classroom ethics on open and safe communicati@moueaging African American
siblings to receive regular positive feedback. s the research which indicated
students’ who had positive teacher relationshipsatestrated positive adaptation to
school, regardless of their gender, teachers’ fast@e positive relationships with
African American females than African American nsa{Baker, 2005).
In return, the African American siblings will fea$ though they are a valuable part of the
learning environment.

Base on this research, African American male afitt@# American female
learn best in an environment whose style is refafiand personal, like an extended
family. Additional, teachers’ motivation and encagement correlate with academic
achievement of African American students. Accogdimthe African American male
and African American female siblings in this stutBachers who took a personal interest
in them were not just academic instructors, bud plssitive models for personal
identification. In short, the researcher notebudd a rapport with African American
males, educators must earn their trust first. tédicher regardless of the grade they
teach, have the potential to either empoweatisenfranchisstudents.

Conclusion
From the finding of this study, the researcher aahed:
» It is imperative that all stakeholders involvedhe lives for African American

male and African American female siblings are avdriine factors that impact
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the academic achievement gap between African Aemcale and African
American female siblings,

It is critical for all stakeholders to analyze th8uence peers have on African
American males and African American female siblings

Communities and schools must implement supporipangrams to improve
African American male academic achievement.

Though there was still an achievement gap, parsogbort, expectations, and
encouragement were influential in the academicesgof African American
male and female siblings.

It is critical for all stakeholders to analyze th8uence peers have on African
American males and African American female siblings

Positive teacher/student relationships providecafni American male and African
American female siblings involvement in the leagprocess and strengthen their
desire to learn.

It is vital for school administrators to providetkership, school level practices,
and resources such as: academic minority teaainergor programs, and
necessary to address these factors if the livedresqes of African American
male and African American female siblings are t@bsitively impacted.
Educators must understand the cultural environroiAfrican American male
and African American female and address the diseirsithe curriculum in order

for African American students to connect to then@sy process.
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Implications

The researcher’s purpose of this study was to wtaled how different
factors impact the achievement gap between Afrfigaierican male and African
American female sibling in a Southeastern Georgnal district in the United
States. The findings of this study contributed eeper understanding of why
the achievement gap prevail between African Ameritale and African
American females and propose possible solutionmedoce the achievement gap
within the Southeastern Georgia school distridbe Tmplication of this study
relates directly to school districts throughout thated States who have similar
demographics and focus to improve the academiessdor African American
males. The Southeastern Georgia in the Unite@Staimmunity would also
benefit from this study as it prepare for the comity’s potential issues and
solutions. Theses community issues and solutiocisde economic
development, transportation, schools, housing ptejg@ost-secondary
institutions, populations, and community facilities

The people who benefited most from the findingthaf study were the
participants. Each participate can envision thae as it impacts the
achievement gap between African American male anidafk American female
siblings within the Southeastern Georgia schodtidts

Recommendations
Based on the experience gained from this stu@yrabkearcher offers three

recommendations for administrators:

107



. As this study focused on three cases in Southe@a&eorgia, more research is
needed to examine additional schools in the rues aith different
demographics.
. In order to analyze data from a large sample, atifative study over time could
be used throughout the state Georgia to assessd¢tawls throughout Georgia
are closing the achievement gap between high sstddtan American males
and African American females.
A replicate of this study comparing a differertrat or gender group who
influences AYP in a predominately white populatismeeded to see if the
themes and findings are compatible to this study.

Recommendation for | mplementation
. Community members and educators need to collabasititeminority Pastors in
the community to ensure positive role models fadsin American student.
. School districts must make every effort to recnihority educators so that
African American students can see positive role @wdithin the school.
. Professional learning opportunities for educatorsctiltural diversity focusing
specifically on African American students would raacellent meaningful
professional development studies.
. Mentorship programs that focus on academics foicAfr American students
could heighten awareness of the achievement gagbatminority siblings and

offer encouragement to close the gap.

108



Dissemination

As an administrator in the Southeastern Geordiaddistrict, the researcher
plans to share the results of this study with o#ttbninistrators and educators in the
district. The researcher will use the study tadguadministrators in the school district in
which she works to understand how different fachongact African American males’
academic achievement. In addition, the reseayulhes to share this study at the
National Youth-at-Risk conference. In order to ttbe requirements of NCLB,
Obama'’s push to improve the graduation rate forcAfr American males, and the state
of Georgia’s passing score for AYP, the SoutheagBsorgia school district should
review and implement the data collected from thislg. The study will be available
through the database found on the Georgia Southeirrersity Zach S. Henderson

Library.
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APPENDIX A

Parents/Guardians Interview Questions

1) What is your relationship with your son? Your daieg?

2) How would you describe your son’s academic progmesshool? Your
daughter’s?

3) Do you think your son is reaching your expectatifamseducation? For life? Your
daughter? Elaborate.

4) How did you assess the level of effort of your abschool? Your daughter’s?

5) Do you believe the environment influenced your s@academic performance?
Your daughter’s? Elaborate

6) What support did you provide to facilitate the ast@ment growth of your son?

Your daughter?

7) What are you doing to promote academic succesgfarson? Your daughter?
Why? How often?

8) Which child had higher grades? Why?

9) What factors contributed to your son’s succesgisl? Your daughter?

10) Is there anything you feel that could hbagen done differently to

support the academic success of your sém® daughter?
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APPENDIX B

Student Interview Questions

1) How do you describe the relationship between yalyaur parents?

2) How do you describe the relationship between yalyamur sibling?

3) Did your parents treat you differently growing up?

4) Did they have different expectations for you?

5) Explain your area of Giftedness.

6) Are there academic differences between you andsibling? If so, why?

7) Did your teachers treat you differently based omrysibling’s behavior or
achievement?

8) What comments parents or teachers, if any, have beale to compare you to
your sibling

9) Why were your grades higher than your siblingsioe versa?

10) Is there anything you feel that could have bdmme differently to

support your academic success?
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1)

2)

3)

4)

APPENDIX C

Teacher/Educators Interview Questions

In your opinion, what factors account for the acamedifferences between
African American male and female siblings?
How did the African American male and female siglneact/interact with

teachers?

What was the relationship of the African Americaalenand female sibling at
school or in the community?

What factors at school influenced differences anmmhbngs?
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APPENDIX D

W\ GEORGIA
« ) SOUTHERN

<@V. UNIVERSITY
COLLEGE OF EDUCATION

DEPARTMENT OF LEADERSHIP, TECHNOLOGY, & HUMAN
DEVELOPMENT

Dear Participant,

My name is Evelyn Bonnette Gamblegm pursuing my doctoral degree in
Educational Administration at Georgia Southern @nsity in Statesboro, Georgia.
As the principal investigator, | am conducting s to examine factors that impact
the achievement gap between African American madefamale siblings in a
Southeast Georgia high school. To understand teelrneed your help.

The primary intent of this research is to contribta the understanding of how
environmental, educational, and cultural factofliance the ways African American
males perceive, interpret, and respond to educdtaan to contribute to the
professional literature regarding the role of pgs@md school officials in creating
and providing support systems for African Americaales. Ultimately, the proposed
outcome of this research is to explain challengesapportunities African American
males face in their environment and school.

While your participation is not required, it is gtly valued, and | hope you will take
time from your schedule to share your perspectiveugh the interview process. The
interview will be framed by questions or topics yided by the principal investigator
at your work site. The interview may take approxeha60 — 90 minutes and the
researcher, Evelyn Gamble, will use a tape recdalexcord each interview session.
Only minor risk of personal discomfort may occurillesponding to the interview
guestions, but | will assure your anonymity by néjog outcomes of interviews by
pseudonyms. You do not have to answer any interg@estions that you do not want
to answer. No schools or individuals will be nanrethe study. You may withdraw
from the study at anytime without consequence Inyamiing Evelyn B. Gamble and
declining to be interviewed or ask that your regesnot be included in the final
study. All responses will remain confidential, andividual respondents will not be
personally identified; therefore, no data will ked for purposes other than the study
as a result of your participation. Once tapes ftbeninterview sessions are
transcribed by the transcriptionist, the tapes bellreturned to the researcher. The
tapes will be placed in a box which will be lockad file cabinet for three years and
later destroyed after the completion of this diggem. The principal investigator and
the transcriptionist will be the only people wittcass to the file.

136



Parents, students, and school officials will berfedim this research in a broad sense
as they become more responsive to African Ameniale students’ needs and make
policy changes in order for educational institutida ensure academic success. The
principal investigator will provide you with accessthe study by summarizing the
findings upon request.

Participants have the right to ask questions @we fthose questions answered. If you
have  questions about this study, please coBtatyn B. Gamble at 912-587-2726 or
912-536-0647
egamble@georgiasouthern.eshegamble@bulloch.k12.ga.u¥ ou may contact Dr.
Linda Arthur at 912-478-142@rthur@georgiasouthern.ediso. For questions
concerning your rights as a research participamtiact Georgia Southern University
Office of Research Services and Sponsored Progaaf2-478-0843.You will be given
a copy of this consent form to keep for your resor@ihank you in advance for your
participation in the study. This project has bemnawed and approved by the GSU IRB
under tracking number H12363.

Title of Project: Factors that Impact the Achievetn@ap Between African American
Male and Female Siblings.

Principal Investigator: Evelyn B. Gamble, 33 Pinetlle Lane, Statesboro, Ga. 30461,
(912)587-2726, egamble@georgiasouthern.edu

Faculty Advisor: Dr. Linda Arthur, P. O. Box 813tatesboro, Ga. 30460-8131, (912)
478-1428

You must be 18 years of age or older to consepattcipate in this research study. If
you consent to participate in this research studijta the terms above, please sign your
name and indicate the date below.

Participant Signature Date

I, the undersigned, verify that the above informedsent procedure has been followed.

Investigator Signature Date
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APPENDIX E

Georgia Southern University
Office of Research Services & Sponsored Programs

Institutional Review Board (IRB)

Phone: 912-478-0843 Veazey Hall 2021
P.O. Box 8005

Fax: 912-478-0719 IRB@GeorgiaSouthern.edu Statesboro, GA 30460

To: Evelyn Gamble

Dr. Linda Arthur

CC: Charles E. Patterson
Vice President for Research and Dean of the Graduate College

From: Office of Research Services and Sponsored Programs
Administrative Support Oftice for Research Oversight Committees
(IACUC/IBC/IRB)

Initial Approval Date: March 16, 2012

Expiration Date: April 30,2012

Subject: Status of Application for Approval to Utilize Human Subjects in Research

After a review of your proposed research project numbered H12363 and titled “Factors that Impact the
Achievement Gap Between African American Male and African American Female Siblings” it
appears that (1) the research subjects are at minimal risk, (2) appropriate safeguards are planned, and (3)
the research activities involve only procedures which are allowable. You are authorized to enroll up to a
maximum of _10____ subjects.

Therefore, as authorized in the Federal Policy for the Protection of Human Subjects, I ant pleased to
notify you that the Institutional Review Board has approved your proposed research.

If at the end of this approval period there have been no changes to the research protocol; you may request
an extension of the approval period. Total project approval on this application may not exceed 36 months.
If additional time is required, a new application may be submitted for continuing work. In the interim,
please provide the IRB with any information concerning any significant adverse event, whether or not it is
believed to be related to the study, within five working days of the event. In addition, if a change or
modification of the approved methodology becomes necessary, you must notify the IRB Coordinator prior
to initiating any such changes or modifications. At that time, an amended application for IRB approval
may be submitted. Upon completion of your data collection, you are required to complete a Research
Study Termination form to notify the IRB Coordinator, so your file may be closed.

Sincerely,

Bliern Aoz

Eleanor Haynes
Compliance Officer
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APPENDIX F

ESO Winiams Roab, Suitk A
STATESBORD, (A 30458 March 6’ 2012

Prean
912/764-0201

Fax
912/764-8436 To whom it may concern:

INTERNEY

wwwbullnch 1 2.ga.us

As superintendent of Bulloch County School, I authorize for Ms. Evelyn Gamble-
Hilton to complete her dissertation at Georgia Southern University. I understand
that she will be interviewing students that graduated from Statesboro High School
during the 2008-2011 academic school years in order to better understand Faciors
that impact the achievement gap between Afvican American male and femaie
siblings.

finiaii

bocthulloch k12,

If you have any questions, or if 1 may be of any further assistance, please feel free
to contact me directly by dialing 912-212-8505.

Sincerely,

/”:;7/ /
ewis Hoftoway, Ed.D.

Superintendent
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