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Abstract 

This paper examines a new doctrine for communication. It argues that effective 
communications are as important to our well being and happiness as the food we 
put into our bodies. ‘It can either be healthy (and nourishing) or toxic (and de-
structive),’ notes the Zen master and Buddhist monk, Thich Nhat Hanh. To exam-
ine this theory I decided to test my students. Use was made of a non-proportional 
stratified sample of younger adults, a total of 200 students who were involved in 
the survey study. Research is also based on an analysis of a qualitative research 
programme (a qualitative study) which involved 200 questionnaire texts that were 
set using two methods: critical discourse analysis and context. The results of my 
research show that students stressed that they were not using traditional forms of 
media, that the younger reader wants dialogue with the author or journalist, and 
that they tend to favour relationship-based communications which are offered 
by social media. My conclusions show that social media is regarded as ‘an an-
ti-loneliness tool‘, and that it encourages a dialogue between the transmitter and 
the reader and allows a dialogue between them both. Language acts here as a rela-
tionship-building resource and shows a level of  interaction between text and par-
ticipants. This shows that, via social media, the internet provides a special form of 
communication which compensates the audience as might a gourmet restaurant.
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Introduction 

 Communication history has always been a story of the mass media in the 
horizontal or vertical frame in order to ‘examine the role of communication in the 
development of the human species and its forms of civilisation‘(Willard D. Row-
land, 207, p xi). The pioneering work that has been carried out in that direction 
was started by Walter Ong, Elizabeth Eisenstein, and Harold Innis, and it shares a 
keen interest in the deep civilisation-related context of all principal forms of com-
munication technologies, thereby encouraging a much richer understanding of the 
present, rapidly changing experience‘ (Willard D. Rowland, 207, p xi). But the story 
of communication is much more central to human history than has been recognised 
by the formal academic discipline of history itself. Globalisation has introduced 
adjustments to academic communication research. ‘The internet has changed the 
way [in which] we work, what we consume, how we play, with whom we inter-
act, how we find things out, and myriad other details about the way [in which] we 
live’ (Poe, 2011, p 2). If we turn away from the transmitted and linear method of 
communication (Friske, 1998; Gruning), from the traditional social, psychological 
effects of media (McQuail, 1983), from ‘the Mentalists‘ of Walter Ong (Ong, 1958), 
Eric Havelock (Havelock, 1963) and Jack Goody (Goody, 1977), and the ‘Critical 
Theorists‘ of Theodor Adorno and Max Horkheimer (Horkheimer, Adorno, 1947), 
Herbert Marcuse (Marcuse, 1964), from ‘Postmodernists‘ and ‘Post-structuralists‘ 
(Poster, M. 1990), and the Modern Critical Theory of media studies of Jürgen Haber-
mas (Habermas, 1962) and Noam Chomsky (Chomsky, 1988), and instead place the 
recipients, the users, at the centre so that in such a situation we can discover that 
‘meanings are in people, not in words, objects, or things‘ (Kreps, 1990:29). We can 
go a step further in the same direction. Therefore, in addition to the Western-centric 
character of our interpretation of the communication experience, we can begin to 
study new discoveries in communication research, those that are originating in 
the East. One of these offers us the investigator of communication and Buddhist 
monk, Thich Nhat Hanh, with his book, ‘The Art of Communicating‘, 2013. He 
concentrates on the audience and its relation to the communications process.

 Researchers are interested in the audience, and the attitudes and behaviour 
of users have been considerable since the 1930s. In the past, recipients of the mass 
communication process were considered as a uniform, homogeneous, passive group 
of people. Today, the discussion amongst researchers is often about ‘active users‘ 
and not on ‘passive consumers of information‘. However, it is clear that the key is 
the connection for communication or the ‘coherence‘ of the general public, where 
levels are usually assumed to be equal (Andersson, 1985:93). The context shapes our 
Western European interpersonal communication process in which the code was 
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the key to concept (Falkheimer, 2001, Dimbleby & Burton, 1994). As ‘social anim-
als‘, human beings depend upon different codes. So far all communication could 
be broken down into character, as systems form different codes. Signs are usually 
used to create community, using the very same codes that we use to create symbolic 
power. A good communicator (a journalist, a source of information, or teachers) has 
the ability to handle different codes by means of conventions, but the character and 
meaning of the codes is not natural, but rather culturally determined. At the bottom 
of all this lies cultural and social mores (Dahlgren, 1994). Feedback is the main 
signal that shows that the responses of multiple recipients may be different when 
receiving the very same signal. The new digital information technology explosion 
provides us with the opportunity for interaction between sender and receiver and 
shows that the mathematical models of communication (Severin & Tankard, 1992; 
Shannon & Weavers, 1941) are transmissive and unidirectional. Today it is clear 
that communication may not only be considered as being a two-way process (Mc-
Quail & Winddahl, 1993), which means not only the process employed by socialisa-
tion (Gerber, 1994) and this cannot be explained simply by ‘the cultural’ or ‘process 
school’ methods (Curran, 1990). We need new explanations of communication.

 The so-called ‘Eastern School’ of communication research in re-
cent years reveals their ambitions and has offered communication research 
on the sociolinguistic level (Коган, 1992, 1996), in which the most import-
ant instruments in research are the philosophical criteria (Клюканов, 2010). 
One of the leading researchers in this area is Igor Kljukanov.  He uses in his prac-
tice of studying communication ‘experience + space + time’ as a complex meas-
uring instrument (Клюканов, 2010: 59). Interestingly, the direction here is 
the so-called ‘apprehension’ theory (McCroskey, J. 2006; Holbrook, H. 1987), 
which is highly synchronised with the ‘Buddhist doctrine of communication’.
It argues that effective communications are as important to our well being and 
happiness as the food we put into our bodies. ‘It can either be healthy (and nour-
ishing) or toxic (and destructive)’ notes the Zen master and Buddhist monk, 
Thich Nhat Hanh, in his book on communications. So far, communication has 
always been regarded as an intellectual process. Thich Nhat Hanh argues that 
communication is an intellectual process with physiological effect as a result.

Background to the study 

 The comparison between information and food is a new way of exploring com-
munications. The entirety of mass communications research is based on the premise 
that the various forms of media have an influence in any way at all. So far there is no 
unity amongst researchers as to what should be the ideal communication and ‘there 
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is at least safety and consistency in the preferred effect of communication’ (McQuail, 
1983:166). Moreover, we ‘do not exactly know how a certain effect has occurred or 
could occur’ (McQuail, 1993: 166). Western scientists have conducted research ‘on 
persuasion’ (Hovland, 1949; Lazarsfeld, 1944), about ‘social effects’ (Lang & Lang, 
1959, Halloran, 1965) or ‘potential effects’ (Carrey, 1987). The attitude of Zen master 
Thich Nhat Hanh towards communication is very different. He believes that the com-
munication effect can only be either good or bad for the receiver’s health. Creating 
a comparison Creating a comparison between the effects of communication and the 
effects of gastronomy is a new way of understanding the processes of communication. 
‘Nothing can survive without food’ (Thich Nhat Hanh, 2013: 3). Everything 
we consume acts either to heal us or to poison us. We tend to think of nour-
ishment only as what we take in through our mouths, but what we consume 
with our eyes, our noses, our tongues, and our bodies can also be termed food. 
Thich Nhat Hanh thinks that all of the conversation that goes on around us 
is also food. It means that we consume and create food when we sit in front 
of the tv or a computer, or when we listen to a concert. The most import-
ant thing is to understand whether or not this communication is healthy for us. 
How can we tell what communication is healthy and what is toxic? Thich Nhat Han 
believes that ‘the energy of mindfulness is a necessary ingredient in healthy commu-
nication’ (Thich Nhat Han, 2013, p 5). If you listen to toxic conversation, you must 
consume those toxins into your body and, thanks to this, you may become angry, 
frustrated, or sad. You absorb the thoughts, speech, and actions that are going on 
around you and feel good or bad as a result of this. You produce thoughts, speech, 
or actions around you and force other people to feel good or bad because of this. 
So far I have not read any research that analyses the recipient’s well-being after the 
communication process with other people, media, or art. Therefore I chose Thich 
Nhat Hanh’s theory to explore the effect of communicating in the same way as people 
seek an outcome in the consumption of food. By this I understand that the effects 
of communication can only be of two types - favourable or unfavourable to human 
health. ‘Every human and every animal communicates. We typically think of com-
munication as the words we use when we speak or write, but our body language, our 
facial expressions, our tone of voice, our physical actions, and even our thoughts are 
ways of communicating’, points out Thich Nhat Hanh. He believes that ‘our commu-
nication is not neutral. Every time we communicate, we either produce more com-
passion, love, and harmony or we produce more suffering and violence’ (Thich Nhat 
Hanh, 2013:139). According him our communication is our karma. The Sanskrit 
word ‘karma’ means ‘action’, and refers not just to bodily action, but to what we ex-
press with our bodies, our words, and our thoughts and intentions. ‘You are your ac-
tion - everything we say and do bears our signature‘, he writes (p 141-142), and sees 
the link between thinking and how we affect the other people, values, and the world.  
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Methodology  

 In order to evolve an understanding of the monk’s theory, I decided 
to test my students. Use was made of a non-proportional stratified sample of 
younger adults, a total of 200 students who were involved in the survey study. 
All of them were issued with questionnaires. The age of the participants was 
between 20-33. The validity of the content was high. The survey was car-
ried out between 25/04/2015-25/05/2015. No internal failure was observed. 
My research is also based on an analysis of qualitative research (in the form of a 
qualitative study) of 200 questionnaire texts by two methods: critical discourse 
analysis and context. There are four categories in this analytical model: 1) content, 
2) relationships, 3) form, and 4) intertextuality. The method is qualitative and is 
based on the text and context (Larsson, 2010; Fairclough, 1995; Hellspong, 1997). 
The content consists of a theme and what the text says (the proposition). A rela-
tionship is all about relationship-building with the resources of language such as, 
for example, a text which contains questions or feelings (exclamation, values, etc), 
and which encourages dialogue (Larsson, 2010, p 159). The form usually trans-
forms content to a specific, linguistic textual construction. Intertextuality is about 
the interplay and interaction between text and reader. Intertextuality sees when 
phrases, words, and whole portions of text are repeated from other texts, calls, and 
genres, as well as ideas in the text that are similar to those which were formulated 
earlier (Bakhtin, 1997). Intertextuality includes different test markers (Holqvist, 
1997) and the fact that there is a dialogical subject in all expression. I also used 
Bakhtin’s theory and methods: a piece of text is not solitary, rather it is a link in a 
chain of past and future pieces of text. Therefore I also observed re-contextualisa-
tion, which refers to the dialogical relationships between texts: how words move 
between contexts, how they are used and reformulated, and later assume new 
meanings (Tannen, 1989; Fairclough, 1995; Linnel 1998; Ajagán - Lester, 2003).
All communication aims to reach someone, to influence, strengthen and improve rela-
tionships: it builds up a relationship between writer and reader. Therefore, I seek to un-
derstand how language can serve as a relationship-building resource. Another import-
ant factor in my research is coherence (Bussman, 1983; De Beaugrande, 1996). That a 
text is coherent means that it is coherent and meaningful both on a local and global level.

Analysis, findings and results 

Making use of media 

During the discussions, most students stressed that they were not using traditional 
forms of media. See Table 1.       
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 On a daily basis, Facebook and Twitter are the most useful media tools. In 
third place is Instagram and television. These are followed by the social media re-
source ‘www.draugiem.lv‘ and the radio. Print media on paper is used in very few 
situations, and only occasionally. The survey results show that radio has been driven 
out with the help of the mp3. The content shows a very bleak picture - ‘the old 
media’ will no longer work in practice for youths. In reality the contents of these 
old forms of media usually show up on their computer screens anyway, thanks to 
Google, Twitter, Facebook or Instagram: ‘I do not use print media on paper. I do not 
listen to the radio, but I often read through social media about the world’s events. 
My favourite is internet radio with good music’; ‘I want to know what is going on in 
the world: about wars, the economy, and things like that.’: ‘I always need very prac-
tical information about the weather, traffic, or culture. This means I search for it on 
the internet or contact the people who know everything’. 

 The analysis of qualitative research (in the form of a qualitative study) of 200 
questionnaire texts shows that the majority of students see a difference in the use of 
the media when they are at home with their parents, and when they are at univer-
sity: ‘When I’m at home with my parents, I use most of the traditional media such 
as television. But if I am in Liepaja, I use only the computer and social media’, wrote 
one of students. The use of the media is no longer traditional. ‘I daily use many for-
eign forms of media on the internet’, explained one student, a young girl. ‘Twitter I 
usually only read - I never go there to write. I express myself only on Facebook.’ 

 The so-called old forms of media are used most often in the morning: ‘I have 
a ritual - in the morning at breakfast I always watch the tv news. I never look at the 
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same channel, but hop between multiple channels in parallel’ said one male student. 

 ‘Media’ for students today are the internet portals www.tvnet.lv, or www.
liepajniekiem.lv, which is incredibly popular in Latvia and which has taken over 
the websites of the biggest newspapers in Riga. This means that the younger reader 
wants a dialogue with the author or journalist and favours relationship-based com-
munications: ‘The content is important, but more important is to know that other 
people are thinking the same thing, such as ‘I do not believe in the media today, it 
too often writes untruths. Therefore, it’s better if we are able to discuss things in-
stead’, and ‘thanks to social media, I do not feel alone’.  

 Obviously, the majority of students use daily social media that allows com-
munication feedback. Maybe this shows student desires to be seen and to be heard, 
the desire to provide feedback (the traditional media only allows one to hear, see, 
and read). But we cannot exclude the fact that the new forms of media is better able 
to offer important information. 

 Relations with forms of mass media have always been a very important 
factor. The views of today’s young people on the media are different, very differ-
ent than they were during their parents’ time. The informal information format is 
more suited to their needs when it comes to having  attractive and more reliable 
content. Instead of the media they choose blogs, or reports from Facebook, Twitter, 
or Instagram. They use social networks themselves to appropriate the content from 
‘old media‘ and convert this information into an entertaining form that is better 
addressed for its intended audience.

Which communication is toxic

 Munk’s theory of ‘healthy’ or ‘toxic’ communication was used in a test on 
my students (Table 2). Thich Nhat Hanh writes: ‘The energy of mindfulness is a 
necessary ingredient in healthy communication. Mindfulness requires letting go of 
judgement, returning to an awareness of the breath and the body, and bringing your 
full attention to what is in you and around you. This helps you to notice whether 
the thought you just produced is healthy or unhealthy, compassionate or unkind’ 
(Thich Nhat Hanh, 2013, p 5). Unfortunately, the position of the good communica-
tion (consuming with mindfulness) was difficult to understand for my students, but 
‘the toxic conversation’ did not lead to the same confusion. ‘When you have a con-
versation with another person, what that person says may be full of toxins, such as 
hate, anger, and frustration. When you listen to what others say, you’re consuming 
those toxins. You’re bringing them into your consciousness and your body’ (Thich 
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Nhat Hanh, 2013:5). Most of the students knew the text of Thich Nhat Hanh’s book 
and most of them wanted to discuss ‘toxic communication’ instead of ‘good com-
munication’. Because of this, I asked questions only about toxic communication in 
this regard. The students recognised that they faced on a daily basis the risk that 
elements of their communication that could be regarded as being unhealthy, and 
which therefore would fall into the category of ‘toxic communication’. Most of them 
pointed out that, usually, such communication took place between people or in the 
use of media. ‘Yes, every day I meet toxic information in my job and in conversation 
with friends’,  concluded one girl and added that ‘the same toxic area is in the media. 
There is constant manipulation’. ‘This is an important theme - feeling hatred at work 
and afterwards feeling bad throughout one’s entire body. This is hard’, ‘I know this 
from my childhood - there are people who will do anything so that the other person 
feels worse. They kill my well-being after a normal conversation. This happens!’, ‘Oh, 
yes, there are people who disturb my work in any way possible. Especially those who 
are twice as old as me. I was physically sick later due to this!’. ‘After each conversa-
tion with my employer I can become aggressive and angry, and can feel bad’. ‘There 
are situations in which I as an employer try to explain the details of people who are 
not sufficiently intelligent. Later on, I feel quite bad [as a result]’, ‘Poor communic-
ation with evil people gives me a headache’, ‘Do not think that after a conflict, one 
can find the truth. On the contrary - I feel bad and I feel exhausted’. 

 The content of all of this displays the following trends: 1) primarily they see 
themselves only as recipients of information, and 2) they really perceive informa-
tion that is either appropriate or toxic, just as a small child at the dining table knows 
what it will and will not eat. Even consumers of communication know what they do 
not like first and foremost. The results of the survey showed no attempt to dampen 
their stress levels in regard to other people, although Thich Nhat Hanh in theory 
accentuates that ‘many of us suffer because our communication with other people 
is difficult. At work, for example, we often feel that we have tried everything and 
there is no way to reach our colleagues. This is often true in families as well. We feel 
that our parents, our siblings, or our children are too stuck in their ways. We think 
that no real communication is possible’, writes the author and offers suggestions as 
to how can we use ‘many ways to reconcile and to create openings for more com-
passionate communication’ (Thich Nhat Hanh, 2013:93). Here can we see an active 
relationship with the themes and the use of strong emotional words such as: ‘toxic 
information’, ‘toxic area’, ‘to feel hatred’, ‘feel bad throughout the entire body’, ‘this is 
hard’, ‘kill my well-being’, ‘Oh, yes’, ‘I feel quite bad’. This means that the recipients 
‘show their feelings through exclamation marks or watchwords’ (Larsson, 2011:159), 
which are used to demonstrate his attitude by linguistic means. It uses accentuation 
(Bakhtin, 1981:5), assimilation (Bakhtin, 1981:341), heteroglossia, and a tendency 
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to finalise this theme (Bakhtin, 1981: 18).

 Here can we explore an active relationship with the themes and with the use 
of strong emotional words such as: ‘toxic information’, ‘toxic area’, ‘to feel hatred’, 
‘feel bad throughout one’s entire body’, ‘this is hard’, ‘kill my well-being’, ‘Oh, yes’, 
and ‘I feel bad’. This means that the recipients ‘show their feelings through exclam-
ation marks  and watchwords’ (Larsson, 2011:159), which are used to demonstrate 
his attitude through linguistic means. It uses accentuation (Bakhtin, 1981:5), assim-
ilation (Bakhtin, 1981:341), heteroglossia, and a tendency to finalise (Bakhtin, 1981: 
18) this theme.

 Another girl believed that ‘the worst thing is communication between 
people, but communication with the media is also complicated’. ‘I hate comments 
on articles that are found on the internet. Most of them are unnecessarily toxic‘, said 
one student, adding that ‘the worst thing is that mass communication has already 
drowned in stupidity and evil’.

 Most of the students think this: ‘The media publishes too much information 
without content’, ‘too much violence’, ‘too much misinformation and exaggeration’, 
‘nonsense and cheap entertainment that no one wants to watch’, ‘ boring articles’, 
‘you never have any guarantees that what they write and show is true’, ‘all this stu-
pidity in the media must be ignored’. The audience’s dialogue with these issues was 
active and powerful: containing intensive expressions, double question and exclam-
ation marks, and drawings that compliment the text.

 The survey showed a remarkably high response to and levels of activity for 
this question. The explanation for this issue was as follows : a) an irritant: ‘Because 
I do not tolerate stupidity and lies’, ‘does not accept advertising and bad PR’; b) 
troublesome: ‘due to cutting-edge expressions and exaggerations, and coarse lan-
guage. There are people who think that this attracts attention, but I think that the 
reality is contrary’; ‘[an] obsession with [the] sensational’; c) false: ‘the media usu-
ally build up problems from small matters, and if this happens every day then I feel 
cheated’. Even here one can observe: 1) feelings through exclamation marks, watch-
words, and 2) the same idea system, an internally persuasive discourse (Bakhtin, 
1981:327-329), inter-illumination, and minimal heteroglossia (Bakhtin, 1981:18).

 A surprise to me was the fact that art can be considered as being an un-
healthy form of communication. ‘Yes, I often feel that I have been poisoned after 
going to the cinema or the theatre’, one of the students pointed out. Another student 
thinks that ‘long films and concerts can make people feel angry and poisoned‘ and 
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others believe that ‘the concert or film usually does not correspond to my expecta-
tions‘ or ‘takes too much of my energy’. ‘Sometimes films force me into an unhealthy 
psychological situation in which I feel really bad and cannot find a way out’, ‘there 
are films and paintings that touch me deeply, but I do not know if this is good or 
bad’. One of the students emphasised, when he himself was studying modern art 
in order to understand why the art made him angry and disappointed, ‘I think the 
reason is the unfair conditions in the art industry. Prestige and ideals are just a 
game for a select group of artists. I know that without having the right contacts it is 
not possible to be successful [in the art world]. This is the most important tool for 
reaching the top, but it’s one that I do not have’. Even in this position students use 
expressive words and minimal heteroglossia. See Table 2.

We are lonely together

 Thich Nhat Hanh believes that ‘we are lonely together‘ and that ‘there’s a 
vacuum inside us‘ (Thich Nhat Hanh, 2013, p13). To determine whether this applies 
to us, I asked the students whether this was true (see Table 3). The results showed 
that social media is ‘a tool against loneliness’ - as was stated in the results of a sur-
vey. If communication is such a sensitive area, how do my students evaluate their 
participation in social media? I suspected that social media reduces their feeling of 
loneliness in the media world, but the impact of social media turned out to be wider 
than this. Toxic communication here is less common. The main reason for particip-
ation is that you have the opportunity to teach yourself something new. Every third 
student believed that social media can be used to learn something new. See Table 3.
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 For a total of 19% of the students, chatting was seen as being a healthy 
activity, and retweeting was perceived as being a valuable and healthy opportun-
ity to distribute information (18%). Only 12% remained angry after communic-
ating through social media and 11% preferred observation without engaging 
in communication. A total of 11% thought that communication should be fun. 

 ‘I like to quote wise thoughts’, noted one student and most recognise that 
they quoted wise thoughts more than ten times a month. ‘The most difficult thing is 
to find the truth and to convey it,’ noted some students. The popularity of the first po-
sition ‘education‘ my students explain in this way: ‘in school it must be compulsory 
to teach people to debate and discuss. I have learned this thanks social media’, ‘I like 
to follow the wise people on the internet and read what they write right now’, ‘there 
are a great many sources of good information’, ‘Twitter know everything in advance’. 

 I actually expected more criticism about the discourse on the internet, about 
the generally low level of the chat on the internet. But criticism was limited. Instead I 
read: ‘it is wonderful to find a good idea and then to be able to give it to friends’, ‘Some-
times I catch my own thoughts with the additional thought that it would be wonder-
ful if I could discuss the same subject with my peers at work’, ‘I would like to be able 
to have such a brainstorm without computers’. Some people do not like the anonym-
ity of the computerised world and point out that: ‘the most important thing in life is 
to meet and talk to people face-to-face. Just so that you can understand other people’.
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 Most say that it is wonderful to be able to apply directly to a particular per-
son and ‘find answers to their questions directly’. In this position we can observe 
the following effects: 1) the content here is no longer in unison, 2) the value-criti-
cism is more moderate, 3) form without regularity, and 4) according Bakhtin, we 
can see here his most famous borrowing from musical terminology - ‘the poly-
phonic‘ story with ‘the maximum complete register of all social voices from the 
era‘ (Bakhtin, 1981, p431). According to Thich Nhat Hanh, we can see here how 
students assess the food that they like in the gourmet restaurant of communication.

Intertextuality and dialogue between the texts

Table 4. 

 Here I use the popular theory of intertextuality. This resource originates 
with the dialogue theory by Mikhail Bakhtin that each textual content is in a dia-
logue with other texts. Intertextuality is no objective truth, but is the projection 
of the observer’s consciousness. Only 45% of the students thought that they were 
autonomous in their thoughts, but most recognised their dependence on other 
people’s writings and ideas. The majority of students have chosen the positions 
‘translation‘ and ‘quotation’. Most of the students state that they do so only for its 
own sake, and do not retweet or send material on to friends and family. This means 
that information from social media accumulates and serves as educational material: 
‘Twitter is my idea bank‘, ‘the most important elements are short, wise thoughts 
that are not to be found in books‘, and ‘here I have the feedback and hence am 
a participant in the process. I am reading, thinking and then discussing the issue 
with people from all corners of the world. In this way I arrive close to the truth’, ‘if 
the idea is so good that I like it then I consciously and immediately seek out more 
information about the author and his other ideas and expanded my knowledge’.
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 Allusion is in third place and is used mostly for fun, often in the form of 
puns: ‘sometimes I do retweet it for me, for the good memories, or simply because 
it is fun. Simply fun’, ‘allusion raises other areas of curiosity’, ‘if it coincides with my 
views then this can be used’.

 It’s in terms of Bakhtin’s ‘already bespoke quality’ (Bakhtin, 1981: 8 -9), and ‘simul-
taneous appropriation and transmission‘ (Bakhtin, 1981:341).

 A ‘quotation‘ is something that many also consider a tool: ‘I use this on my 
birthday. Then I send sensible quotes to friends and family’. Many note that this is 
something that is very unique: ‘I like to quote only something that is very, very im-
portant, something that makes sense and has essence’. Many admit that the quote is 
characterised not by its punctuation, but with the help of a particular expression in the 
text. However, a large number of students belong to the traditional school: ‘first you 
use quotes, then you refer to the authors and ‘use them only if [what they say] is useful 
and content-rich. Again this already contains bespoke quality‘ (Bakhtin, 1981: 8-9).  

 Only in the four places is ‘my text’, showing that students understand the 
effects of intertextuality and recognise that their thoughts are influenced by other 
people’s thoughts.

 Intertextuality can be viewed from different perspectives: 1) ideological, 2) 
semiotic, and 3) being from a communicative perspective. I understand the ‘inter-
textuality’ in the form of it being a tool which helps us to study the textual system, 
which itself flows into the other texts. The best way to prove it is in the study of 
dialogues between the texts.

 Most of the students recognised that: 1) they adopted alien texts uncon-
sciously: ‘it is clear that this happens unintentionally! Yes, I use symbols that I have 
borrowed from other people’, ‘it can be the case that, unwittingly, grains of an idea 
remains in the memory. Information is updated in my head if it is important to me’. 
‘It may also be the case that I unconsciously tend to incorporate these strangers 
ideas in my own works. At that moment I feel these ideas are my own. As such, that’s 
coming from me’, ‘it is conceivable that, both in speech and writing, I use borrowed 
thoughts and ideas. I’ll think about it now in my art’, ‘there are situations in which 
something happens accidentally’; ‘one thought leads to the next and then to other 
thoughts. Then we can no longer distinguish between the beginning of my idea and 
the end of another person’s idea’. Some acknowledge that it may be the case that alien 
ideas and texts are used deliberately ‘ his works are incredible knowing‘ or ‘the space 
of information today is common to all. Therefore it is impossible not to be swayed 
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by others’; 2) that a stranger’s text is a good form of text if it confirms their own 
thoughts : ‘if the text is concise and witty’, ‘if an idea is close to me and coincides 
with my vision of the world’, ‘as a young artist I was looking for ideas everywhere. 
They are both articles and images, both video and films. You can almost always 
find good things and pick them up yourself, but by this I don’t mean copying‘; and, 
finally 3) it’s okay if it is possible to compare ideas and thoughts: ‘the ideas of others 
can affect me just as much as I myself want to be affected’, ‘yes, of course its true that 
only through communication can one reach the result and create new views which 
I can then generate and reflect upon’, ‘it is important to be able to compare foreign 
ideas with one’s own’. According Bakhtin, this tendency can be a dialogue with ‘alien‘ 
text and can be noted also in ‘reaccentuation‘ (Bakhtin, 1981:5).

 Cutting-edge ideas forms another important item: ‘in this way I look for in-
spiration for my work’, ‘if the ideas are dazzling and cutting-edge then I try to seize 
them directly’, ‘I certainly do catch them, because in this kind of idea is inspiration 
for my work’, ‘ideas in social media are so diverse and often unexpected that I am 
often shaken by them. It’s great to know that such a platform exists, and that I can 
use those thoughts that attract my attention’. 

Table 5.
Dialogue between the texts (%)

 The term ‘cutting-edge ideas‘ or ‘sharp ideas‘ does not only have to be a source 
of inspiration. By this term students also understand: ‘particularly important no-
tices such as asking for help and political declarations’, and ‘other important human 
messages’. Such information may be important in different ways: 1) ‘to compare’, 
or 2) ‘to share with other people’. Generally, when it comes to a description of ‘cut-
ting-edge‘ the following words dominate: ‘current’, ‘essential’, ‘laconic‘, and ‘shock-
ing‘, which ‘often become a source of inspiration’. This shows a fairly large degree of 
heteroglossia according to Bakhtin. This post shows how dialogism (Bakhtin, 1981, 
p411) works in practice. ‘Dialogism is the characteristic epistemological mode of 
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a world that is dominated by heteroglossia‘ (Holqvist M. and Bakhtin, 1981; 411). 
Social media promotes dialogue between the transmitter and the reader and allows 
a dialogue between them. Language acts as a relationship-building resource and 
shows an interaction between texts and participants. ‘When we see other people 
who are enjoying good levels of communication with themselves and with others, 
they inspire us... In these cases, the energy of a community of mindfulness can help 
us to embrace and release suffering that we could not be able to achieve by ourselves’ 
(Thich Nhat Hanh, 2013:131).

Discussion and conclusion
 
1) Communication is food. Thich Nhat Hanh’s idea is correct. Communicators find, 
select, and use information in the same way as people choosing food. Everything is 
determined by taste and experience. It is easy to say that you do not like something 
because it does not taste that good, but it is almost impossible to present food for all 
tastes all of the time.

2) Just like going to a gourmet restaurant, young people choose the information 
they want on the internet: they select only that ‘food’ that suits their tastes because 
they want to feel good.

3) The content of the survey shows a very bleak picture when it comes to ‘the old 
media’. They will no longer work in practice for young people. In reality the ma-
terial generated by old forms of media pops up on their computer screens anyway 
- thanks to Google, Twitter, Facebook, or Instagram - but the young reader wants 
to have an dialogue with the author or journalist and favours the relationship-based 
communications that are being served up by social media.

4) Young people need attractive media that is more open and equal than was pre-
viously the case - media such as blogs, or reports from Facebook, Twitter, or Ins-
tagram. Social networking can itself appropriate the content from the ‘old media‘ 
and convert it into an entertaining format that better suits a young audience.

5) Through this study, it can be seen that modern users of social media demonstrate 
and confirm in practice Bakhtin’s theory. This survey proves that communication is 
a form of dialogue between different texts. This means that the exchange of thoughts 
in internet communication is an exchange of texts which, essentially, is a multi-con-
sciousness dialogue as indicated by Bakhtin, not the ‘mosaic of quotations’ that 
Kristeva claims.
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6) It can be concluded that every text in social media has a feature that provides 
an echo. Thoughts will be echoed in the form of text. This unique speciality - ‘the 
reverberation of text in internet communications’ - should certainly be studied in-
creasingly widely.
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