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Abstract

‘Soft skills for hard work’: an exploration of the efficacy of the
emotional literacy of practitioners working within the National

Offender Management Service (NOMS) with high risk offenders

This study seeks to explore ways in which the emotional content of probation
intervention with offenders is central to practitioner/offender relationships, but
constitutes a discourse that has been largely silenced within an organisation
that favours a business orientated model. Questions addressed within this
thesis relate to how practitioners understand, regulate and work with emotion;
how the organisational ‘silence’ on the subject is maintained and reinforced; the
costs of this silencing and how practitioners endeavour to surmount it in their
daily working practices. The term ‘emotional literacy’ (Killick 2006) captures the
phenomenon of ‘emotion work’ or the ‘soft skills’ that many practitioners use in
pursuit of the ‘hard work’ of assessing, managing and enabling change in
offenders. It is a qualitative study which has used a thematic analysis to explore
the concept of emotional literacy in probation practice. The study is informed by
a theoretically eclectic approach and uses Layder’s theories of social domain
(Layder 2006), and of interpersonal control (Layder 2004), as frameworks for

analysis.

Findings from the research demonstrate that the practice of emotional literacy is
significantly affected by organisational and contextual constraints. The tensions
inherent for practitioners in holding emotionally conflicting and ambivalent
positions in their practice with offenders are illustrated. There is evidence that
practitioners predominantly exercise interpersonal emotional control through
benign means. However, some concerns were highlighted by respondents of
the risk of more collusive, manipulative or even repressive means of
interpersonal control being deployed. It is argued that in the absence of training

and support in the area of emotions and emotion management, most of this
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‘underground’ emotional work is subjective, idiosyncratic, undervalued and

largely unnoticed by the organisation.

It is further argued, that the silencing of the discourse imposes a burden on
workers, providing them with few opportunities to explore the implications of
their emotions in practice, and limiting the effectiveness of the organisation in
enabling offenders to change. The research also reveals some gender
implications. An argument is developed for the explicit building of emotional
resources within the organisation to sustain the development, enhancement and
support of emotional literacy in the workforce, and for an increased profile to be

afforded these ‘soft skills’ in policy debates.
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Chapter 1: Introduction and context for the study

1.1 Introduction

The research for this thesis is based upon my own personal experience of
undertaking, and subsequently teaching, probation practice in the period 1972
to the present (40 years). The context for the study is the probation service, an
organisation that has, during this period, undergone a transformation in its
culture, remit and organisational structure, from its origins as a ‘welfare’ service
for offenders to its modern identity as a corrections agency of law enforcement,
risk assessment and management, and public protection (Whitehead 2010).
This study seeks to explore the ways in which the emotional content of
probation intervention with offenders has continued to be central to
practitioner/offender relationships but is largely invisible within an organisation
that now favours a more business-orientated model. The analysis is informed
by Layder’s theory of ‘domains’ (Layder 2006), and make particular reference to
his theory of ’interpersonal control’ which explores the mutuality of people’s
relationships with others and the relationship between interpersonal control,

power and emotion (Layder 2004).

The themes addressed within this thesis relate to how practitioners understand
and work with emotion; their own and those of the offenders with whom they
engage; how a combination of ‘professional’ rules and ‘feeling rules’ of the
organisation (Hochschild 1983), impose a ‘silence’ on the discourse of emotions
and how practitioners endeavour to surmount this in their daily working

practices.

The term ‘emotional literacy’ (Killick 2006), is used to capture the phenomenon
of ‘emotion work’ or the ‘soft skills’ that many practitioners use in pursuit of the
‘hard work’ of managing and enabling change in offenders. It is a study that has
been conducted within the discipline of criminology but has drawn upon a wide
range of psychological, sociological, educational, philosophical and linguistic

theoretical perspectives.
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1.2 Reasons for the study

My practice experience in the probation service began in 1972, at a time when
the philosophical approach of the service towards offenders was to ‘advise,
assist and befriend’ (Home Office 1907), and training to become a probation
officer was undertaken as a pathway within a social work training programme
(Knight 2002). The subsequent change in philosophy to one of ‘punishment in
the community’ and the introduction of ‘What Works’ principles, led to the
heralding of cognitive behavioural approaches to tackling offending behaviour
(McGuire and Priestley 1985).

A key purpose of probation is now defined as ‘the proper punishment of
offenders’ (National Offender Management Service 2011). It will be argued in
this thesis that the effects of this shift towards punishment, and the power of the
on{Bailey, 2007 #281}Bailey, 2007 #281}going political discourse on ‘being
tough on crime’ (Batty 2012), suppresses and indeed denies any alternative
public discourse on the ‘softer and yet potentially equally ‘tough’ side of
probation intervention. Although there may be no obvious affinity between
punitivism and managerialism, it will be argued that the managerial approach,
by focusing on measurable outputs rather than qualitative processes, has
allowed for a potential absence of care, a general ‘coarsening’ of attitudes, and
for the exercising of more repressive forms of interpersonal control, power and
emotion (Layder 2004). This managerial approach has also had the effect of
silencing the voices of practitioners as they have endeavoured to continue to
work with the emotional lives of offenders within an organisation that largely
denies the relevance of emotion. It will be argued that these cultural shifts have
had the effect of diminishing the creative, albeit somewhat ‘laissez faire’
approach by probation officers to their day-to-day work, including the

encouragement to build strong relationships with offenders.

There is evidence that some of this ‘encouragement’ is returning with the
emergence of what has been termed the ‘renaissance of rehabilitation’, which is

‘evidence-based and demonstrates positive outcomes for accredited offending

16



behaviour programmes (Canton 2011). Within the framework of what is now
defined as Core Correctional Practice (CCP), building a ‘therapeutic alliance’
with offenders and using the process of this ‘alliance’ to enable and help
offenders engage in the change process is making something of a comeback
(Dowden and Andrews 2004). This comeback is reflected in the evolving
literature on ‘desistance from offending’ (Rex 1999, Maruna and LeBel 2010,
McNeill, Raynor et al. 2010, Raynor, Ugwudike et al. 2010), and in the Offender
Engagement Programme (OEP) now established within the National Offender
Management Service (NOMs) (Ministry of Justice 2010). The Government
Green Paper ‘Breaking the Cycle’ (Ministry of Justice 2010) and its response
published in June 2011 (Ministry of Justice 2011:24) argue that punishments
must be ‘robust’ and ‘demanding’ but also acknowledge the importance of the
offender/worker relationship.  Of significance in the Green Paper is the
introduction of new National Standards for probation which allow for a return to
greater practitioner discretion (Ministry of Justice 2011); much of which had
been eroded by early versions of National Standards (Home Office 1992). This
cycle of change and development in the significance of practitioner discretion
and of relationships in probation practice reflects the span of my career and

provides a platform for this study.

The idea of studying the subject of ‘emotional literacy’ within probation practice
comes from four different sources. The first can be traced back to the early
days of the time of my own probation training and the reading of Monger’s
‘Casework in Probation’ (1972); a core text then. The concept of the ‘casework
relationship’ at that time was built on a psychotherapeutic model and prescribed
a relationship between probation officer and ‘client’ based on trust, respect,

positive regard and a non-judgemental approach (Rogers 1943, Rogers 1959).

“Psychoanalysis has provided a springboard from which social workers
can examine the interactional element in relationships through the theory
of transference and counter-transference.” (Monger 1972: 125)

Thus offenders would be encouraged to change and develop through the

medium of a positive relationship in which the worker would be sensitive to the
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potential for the transference and absorption of some of the more powerful
emotions emanating from the client (and vice versa), and the imposing of some
of their own unresolved feelings onto the client (‘counter-transference’) (Rogers
2004). The skills involved in building and maintaining these relationships were
not described as ‘emotional literacy’ but there was recognition of the need for an
emotional investment in the relationship (Mayer and Timms 1970, Monger
1972).

The second strand is a more recent one arising from the work on emotional
intelligence (Goleman 1995), and emotional literacy (Orbach 2001, Sharp 2001,
Killick 2006).

The third strand has evolved through experience of teaching and assessing
probation students in the practice setting and in the delivery of probation
training at De Montfort University. Whilst | continued to believe in the
significance of the relationship in probation practice, | had to recognise that
some of the skills that | had considered essential to work with offenders were no
longer valued, or indeed required, in the same way as the probation service
began to move further down the road of punishment, correction and surveillance
and away from its earlier roots of ‘befriending’ and rehabilitation; (what Garland
refers to as the ‘crisis of penal modernism’ (Garland 2002)). It was no longer a
core part of probation training (Knight and Ward 2011). My experience of
working with probation students was that their in-service learning about a
cognitive behavioural approach to practice placed a strong emphasis on the
‘thinking’ and ‘doing’ components of offending behaviour and a tendency to
overlook the ‘feeling’ elements. This raised the question as to what evidence
there might be that emotional connections with offenders were still viewed as

important by practitioners.

The fourth route reflects a more personal interest in identifying the powerful
ways in which interactions and decisions can be articulated in one way (front
stage), whilst carrying very significant emotional undercurrents and meanings

that are frequently hidden from view and unaccounted for in day-to-day living
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and working (back stage), (Goffman 1959/1990), and the privileging of certain
discourses that favour some voices over those of others (Foucault 1977). In
this instance the managerial, ‘tough’ and, often perceived as ‘male voice’, is
seen to be favoured over the softer, more emotional and, often perceived as,

‘female voice’ of the practitioner.
1.3 Hypothesis

It is acknowledged that it can be difficult to engage with and motivate people
who are resistant to change, for whatever reason. This thesis takes as its
starting point the belief that the relationship continues to be central to this
change process within offenders, and that building relationships with potentially
difficult people (offenders) requires particular emotional skills and emotional
maturity that are referred to as ‘emotional literacy’. The hypothesis for this
research is that there is a tension between operational functions and
philosophical approaches within the modern probation service. The rhetoric of
‘punishment in the community’ and being ‘tough on crime’ (Batty 2012),
combined with the managerial drive to meet targets and prove effectiveness
through instrumental means, is the public face of the service, whilst the more
‘private’ or hidden means to achieving this is through the medium of the

relationship and the use of emotional literacy.

The hypothesis further asserts that despite the public ‘front stage’ (Goffman
1959/1990), of punishment, correction and control, workers have always 'back
stage’, found ways to care about the offenders they work with, to do the
‘underground emotion work’ (Layder 2004), needed to build relationships with
them, and to work with the values of respect, non-judgmentalism and a belief in
their capacity to change. The hypothesis also refers to a gendered analysis of
power within society and criminal justice; that men are generally seen to
undertake the ‘hard work’, in this instance the ‘punitive’ work of criminal justice,
and women the ‘soft’ emotional work or emotional labour. Whilst this ‘soft work’
is in fact very complex and challenging, priority and status is still largely given to

the ‘hard work’ of ‘punishment’ as the primary ‘modus operandi’. The debates
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about intervention tend to use the language of contact sports and war;
‘confronting’, ‘challenging’, ‘enforcing, ‘tackling’ and ‘targeting’; a male language
designed to impress with a demonstration of power (Cordery and Whitehead
1992), and the ‘soft work’ is excluded.

1.4 Emotional intelligence/emotional literacy - definitions

Research and literature on emotional intelligence has, to-date, been largely
centred on the world of business, management and leadership e.g. (Goleman
1995, Bachmann, Stein et al. 2000). Emotional literacy is a term more
commonly applied in education and learning e.g. (Sharp 2001; Killick 2006)
although some have written about its relevance in other social settings (Steiner
1997, Dayton 2000, Orbach 2001, Spendlove 2008).

Emotional intelligence is defined somewhat ambiguously as about ‘perception’

of emotions, without being clear if this is in one’s self or in others:

“The capacity to reason about emotions, and of emotions to enhance
thinking. It includes the abilities to accurately perceive emotions, to
access and generate emotions to assist thought, to understand emotions
and emotional knowledge, and to reflectively regulate emotions so as to
promote emotional and intellectual growth...” (Mayer and Salovey
1997:197).

Emotional literacy has been defined as being about self-awareness:

“The capacity to register our emotional responses to the situations we are
in and to acknowledge those responses to ourselves so that we recognise
the ways in which they influence our thoughts and actions...” (Orbach
2001:2).

These definitions suggest the terms are almost interchangeable although some
writers have endeavoured to offer explanations for a difference e.g. (Sharp
2001). The description ‘emotional literacy’ is chosen for this thesis, as it seems
to represent both self-awareness and sensitivity to others. It is an activity or

skill that can be employed to engage and build relationships with others.
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Other concepts related to emotion are deployed within this study including
‘emotional labour’ (Hochschild 1983), ‘emotion work’ (Bolton 2005) and
‘emotional capital’ (Reay 2004, Zembylas 2007). The term ‘emotional labour’ is
generally used to define the commodification or exploitation of emotion in
individual workers in the pursuit of organisational objectives (Hochschild 1983).
It is also viewed by some writers as a gendered concept with women
undertaking the majority of emotional labour both at home and work (Smith
1992, Du Gay 2003, Bunting 2005, Garey and Hansen 2011). However,
Bolton’s more complex framework for the use of emotion in organisations
includes emotion offered as a ‘gift’ by workers to service users, particularly in
the field of nursing, and has more direct relevance to probation practice than
some of Hochschild’s examples from within a commercial setting. Emotional
capital is a concept that builds on Bourdieu’s work on human capital (Reay
2004) and refers to the accumulation of positive and enhancing emotional

resources within a relationship, group or organisation.

As yet there is limited evidence of a literature on emotional literacy or emotional
labour within the criminal justice arena, although there is some on emotion
management in prisons and policing (Crawley 2004, Crawley 2009, Schaible
and Gecas 2010, Crewe 2011, Van Stokkom 2011), and in relation to offenders
(Puglia, Stough et al. 2005). There is literature that relates it to mental health
(Akerjordet and Severinsson 2004), health care (Clarke 2006), and in a range of
other settings (Salovey and Sluyter 1997, Bar-On and Parker 2000).

The closest association for this thesis is the use of emotional intelligence in the
field of social work, which is still in its infancy, (Morrison 2007, Howe 2008),
although there is a substantial body of literature on the importance of
relationships within the social work context; for example (Thompson 2009,
Hennessey 2011).

Layder's analysis of four domains of social reality; the individual's
psychobiography, situated activity, social settings and contextual resources, is

used to locate the exercise of emotional literacy in the probation service and

21



within wider structural frameworks, such as gender (Layder 2006). Layder’'s
representation of a continuum of interpersonal emotion work from ‘benign’ and
healthy to the more pathological exercise of manipulative, repressive and
exploitative forms is also used as a framework for analysis (Layder 2004)
(Appendix 1). It is argued that it cannot be assumed that probation workers will
always offer benign ‘emotional labour’ or ‘emotional literacy’ in the best interests
of the offender, when functioning within the context of a managerial and

punishment orientated organisation.
1.5 Research method

The research for this thesis was undertaken with 26 probation officers and two
psychologists, responsible for the supervision of high risk offenders, including
sex offenders and domestic violence perpetrators in six Midlands probation

areas using qualitative methods (semi-structured interviews and one focus

group).
1.6 Structure of thesis

In Chapter Two, this thesis reviews relevant literature across the subject areas
of emotion, criminal justice, criminology, the probation service and emotional

literacy.

In Chapter Three, the thesis introduces the research paradigms and theoretical
frameworks for the thesis, and in Chapter Four, the context for the operation of
emotional literacy within the values that inform probation practice are discussed,
considering the inter-relationship between these values, diversity issues, and
power. It is here that the construct of gender and its association with emotions
and power is introduced. Chapter Five sets out the research strategy and
methodology for the study. The research findings are presented in Chapter Six,
beginning with the identified core elements of emotional literacy; motivation,
self-awareness, self-regulation, social competence and empathy (Sharp 2001;
Killick 2006), and adding the new areas (for emotional literacy) of organisational

constraints and the significance of gender. The findings are analysed with
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reference to Layder’s social domain theory (Layder 2006), and within this the
constructs related to interpersonal emotional control (Layder 2004). The first
three sections of this chapter (6.1, 6.2, 6.3) fall under Layder’s concept of ‘self
as object of its own control’ and relate to the agency and self- control with which
individuals attempt to ‘master’ their social world (Layder 2004). This lies within
the domain of psychobiography (Layder 2006). Section 6.1, examines the
concept of ‘motivation’ and how the research participants considered their
motivation for the work was informed by their values. Section 6.2 identifies how
research participants had learnt to understand themselves and their emotions
through language and reflexivity and Section 6.3 reflects on the ways in which
the research participants had learnt to self-requlate their emotions within the
practice setting, including using strategies of controlling, masking and
integrating their emotions. In the next two sections, 6.4 and 6.5, the thesis
refers to the domain of situated activity; the ability of people to influence others
and to control them benignly or repressively (Layder 2006). Section 6.4
examines the ability of the research participants to use their emotional skills to
influence and control offenders through the medium of the relationship and in
Section 6.5, this theme is developed and explored regarding how emotion
pervades not only the relationship but also the processes by which community
orders are managed and enforced, including assessing and managing risk. The
next section 6.6, located in the domain of social settings (Layder 2006), reflects
on the way in which the research participants perceived organisational and
professional expectations to be imposing regulation on their emotional
expression and what, if any, ‘feeling rules’ might apply in the context of
probation practice (Hochschild 1983). Section 6.7 is located within the fourth
and final domain of contextual resources (Layder 2006), and examines the
evidence for emotional literacy being gendered. In Section 6.8, the strategies
and resources that research participants used to surmount the perceived
organisational silence on the subject of emotion are examined. In the final
Section 6.9 the findings that illustrate emotional literacy in practice and with
particular reference to the evidence arising from the focus group with

experienced sex offender workers are examined. In Chapter Seven, the thesis
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is concluded with an overview of how the aims of the study have been met, and
offers a commentary on some new theoretical perspectives on emotional
literacy in a probation context that have emerged from this research. The
implications for the organisation and its management strategies, for training and

for further research are identified.
1.7 Conclusion

This introduction has briefly outlined the background and context for the study,
related to my own personal experiences and the wider trends and changes in
criminal justice and within the organisational structures and policies of the
probation service. It introduces the main themes and offers some definitions of
key terms. It sets out the hypothesis for the research which is that the ‘soft’
skills of emotional literacy remain core to probation practice but that they are
subsumed within and hidden by, a discourse based on hard, instrumental and
managerial processes within the probation service and the wider context of
criminal justice. It suggests that this is informed by a gendered analysis of
criminal justice, which gives priority to these ‘hard’ facts over the ‘softer skills’.
Layder’s theories of social domain and interpersonal control are introduced as
providing frameworks for analysis of the data generated within the study
(Layder 2006; 2004).
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Chapter 2: Overview of the field of emotional literacy,

criminal justice, criminology and probation practice

2.1 Introduction

The literature reviewed for this thesis comes from a range of sources across the
disciplines of psychology, neurobiology, philosophy, psychotherapy, sociology,
criminology, forensic mental health and educational theory. Whilst the core of
the project is to examine the use of emotional literacy as a key skill in the
practice that probation workers undertake with offenders, there are a number of
underpinning and over-arching layers that need to be clarified in order to set the
context and understand the territory. The review aims to start in the centre with
what is understood by the term ‘emotion’; how emotion is regulated, the debates
about emotion and reason, and about how emotional Ilabour within
organisations has been commodified or exploited to serve the needs of the
organisation. It will identify some of the current literature on both emotional
intelligence and emotional literacy. It will then move on to examine emotion
within criminology and criminal justice and the influences that have highlighted
its significance within probation relationships, in order to present a framework

for an examination of the role of emotional literacy in probation practice.
2.2 Emotions

Emotion as a concept has been written and theorised about for thousands of
years through philosophy, literature, drama, and spirituality. The Latin root of
emotion is ‘emovere’ meaning to move out or away (Hughes and Bradford
Terrell 2012), which indicates a powerful association between emotion,
movement and motivation; the desire to act. Philosophers including Descartes
drew upon this Latin root of emotion to formulate their ideas on emotion (Harre’
and Parrott 1996). Aristotle emphasised that emotions serve to induce activity,
have moral relevance and can affect our judgements. He provided a detailed
discussion of emotions in his work ‘Rhetorica’ (Harré and Parrott 1996).

Emotion arousal was viewed by Aristotle as essential in persuading people to
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form the right judgments; that feelings can cause us to change and alter our

judgements (Evans 2003).

2.2.1 Early theories of emotion

A ‘scientific’ approach to the understanding of emotions was initiated primarily
by Darwin’s 1872 publication ‘Expression of the Emotions in Man and Animals’,
(Darwin 1998) in which he argued that emotions are the mental states that
cause archetypical bodily expressions (Gendron 2010). Darwin identified the
principal emotions in terms of how they are expressed and how the body
behaves, and studied them in terms of their value for the survival of the species
(Howe 2008). Darwin has largely been the source of what is commonly called
the ‘basic emotion’ approach. By contrast the ‘cultural’ theory of emotion,
subsequently developed through the discipline of anthropology, argued that
emotions are learned behaviours that are transmitted culturally in a similar way
to language (Evans 2003). On the basis of this theory people living in different
cultures would be expected to experience different emotions. However, the
psychologist Ekman undertook research that examined how people in very
different cultures seem to recognise, as Darwin had proposed, a core or ‘basic’
set of human emotions (Ekman and Wallace 1975, Ekman and Wallace 2002).
Ekman and colleagues also showed that there is an autonomic nervous system
activity that corresponds to these basic emotions; namely that these emotions
are not learnt but are inherent in the human brain (Ekman and Wallace 1975).
The cultural differences were seen as largely relating to rules of display; what it
was acceptable to present or hide (Evans 2003). Building on Darwin’s work and
supported by subsequent research, humans are said to experience at least six
‘primary’ or ‘basic’ emotions, namely: anger, fear, sadness (or distress),

happiness (or joy), surprise and disgust (Evans 2003, Turner 2009).

There are critics of the concept of basic emotions. It is argued that humans
have the potential to experience a large number of different emotional states
and the cultural and historical context in which we live selects the states that will

possess particular relevance (Harre® and Parrott 1996, Kagan 2010). Plutchik
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compared emotions to a colour wheel, with mixes of primary emotions at
different points in the colour wheel generating varying secondary and tertiary
emotions (Plutchik 1980). The analogy suggests that these ‘primary’ colours
contain a ‘spectrum’ of hues and shades reflecting the strength of feeling and
that they also mix with each other to produce more sophisticated and subtle
emotions (Killick 2006:27). For example, some emotions are described by a
single word e.g. ‘jealousy’ or ‘shame’, when in fact they are likely to contain a

complex mixture of other feelings including anger, fear and disappointment.

Descartes identified the hydraulic theory of emotion which viewed feelings as
mental fluids that circulate the mind; with ‘the nerves as pneumatic pipes,
transmitting the pressure of ‘animal spirits’ from nerve endings to the brain, and
thence to the muscles” (Evans 2003:55). Metaphors such as ‘bottling up your
feelings’ and ‘letting off steam’ owe their origins to this ‘humoural’ theory which
dominated medical thinking in the West until the 18th century (Lakoff 1987,
Damasio 1996, Payne and Cooper 2001, Evans 2003). Freud drew on this
theory in his explanations about the risks of inhibiting natural emotional
expressions that could lead to dangerous consequences. The idea of catharsis,
or ‘cleansing’, of being able to ‘discharge’ emotions and ‘get them out of your
system’; has underpinned much psychotherapeutic thinking and practice. It has
been argued that when the core emotions are suppressed and/or remain
unexpressed it is likely that a more pervasive and unexamined ‘mood’ may take

over and that mental ill-health can emerge (Freud and Freud 2005).
2.2.2 Contemporary theories of emotions

For the first part of the 20th century the disciplines of both psychology and
sociology tended to dismiss the importance of emotions as relevant for scientific
study or see them as contaminating the proper study of people and their
behaviour (Howe 2008:3). The Behaviourists of the 1950s who began the
ongoing developments around cognitive behavioural psychology that remain
relevant to the work of the probation service today, were suspicious of emotions

(Howe 2008). It is only in the last 30 years or so that there has been a
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significant growth in theories of emotion through psychology, psychotherapy,
sociology and more recently neuroscience (Gendron 2010). There remain,
however, substantial areas of disagreement including; the nature of emotions,
the degree to which emotions can be identified neurologically or are largely
socially constructed, the number of distinctive emotional states produced by
humans, the relationship between cognition and emotions, behaviour and
emotions, and between emotions and rationality (Turner 2009). There is also a
lack of agreement on definitions; the extent to which an emotion is understood
as occurring in the brain or body, a verbal description, an interpretation or a

behavioural response to a situation (Kagan 2010).

An early disagreement on definitions centred on whether emotion was the
actual feeling or the process of evaluating that feeling; this is known as
‘appraisal’. Within psychology there are a set of approaches emphasising that
emotions are not formed until there is an appraisal of both objects and events;
only after appraisal has occurred are the relevant emotions seen to be activated
(Turner 2009). With the development of sophisticated technologies that enable
imaging of brain states there are now claims that the brain state that mediates a

feeling is the more accurate referent for an emotion (Damasio 1996).

Neuroscience has identified a section of our brain known as the amygdala that
is implicated in evaluating stimuli as good or bad at a relatively early stage in
the perceptual process (Franks 2010). Howe argues that emotions appear
initially to operate outside of a person’s immediate consciousness; their
response to a stimulus in the environment comes via one or more of the senses
(Howe 2008:30). Others have argued that there are ‘higher cognitive emotions’
which are not so automatic or fast as the basic ones and are not linked to a
single facial expression for example: love, guilt, pride etc and that these involve
greater levels of cortical processing in the brain (Evans 2003:20). LeDoux
identifies a ‘high’ road and a ‘low’ road that he suggests is controlled by two
separate pathways in the brain (LeDoux 2003). He argues that in the
experience of fear the first pathway corresponds to the basic emotion; it is a

rapid response to signs of potential danger and travels via the sensory thalamus
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to the amygdala. It can, however, often set off false alarms. The second
pathway travels via the sensory cortex and LeDoux refers to this as the ‘high
road’ which considers the situation more carefully and if it concludes that the
danger is not real it cuts off the fear response initiated by the first pathway;

these two pathways ideally operate together (LeDoux 2003).

Barbalet identifies emotion as an ‘experience of involvement’ (Barbalet 2002),
either negatively or positively and either profoundly or slightly, or somewhere in
between (Barbalet 2002). Similarly, Hochschild argues that emotion is a
biologically given sense, (and our most important one) and that like other
senses such as hearing and touch, it is a means by which we know about our
relation to the world and it is therefore crucial for the survival of human beings.
She states that emotion is unique among the senses because it is related not
only to an orientation towards action but also to an orientation towards cognition
(Hochschild 1983:219). Most current emotion theorists now seem to suggest
that emotion is simultaneously a physical, cognitive and social/cultural
experience (Hubbard, Backett-Milburn et al. 2001); that emotions operate on
many different levels of reality including biological, neurological, behavioural,
cultural, structural and situational (Turner 2009:341). If the focus of study is
neurological then the emphasis locates emotions in the arousal of bodily
systems; if culture is seen as significant then ideologies, rules and emotional
vocabularies are critical (Turner 2009). Oatley et al identify the field of emotion
theory as fast moving and caution against trying to establish too fixed or
inflexible a definition (Oatley, Keltner et al. 2006).

Notwithstanding the complexity of finding a definition of ‘emotion’, the argument
at the heart of most debates on emotion centres on whether emotions help or
hurt our decision-making processes; whether they cause us to lose control
(seen as a ‘bad’ thing) versus arguments that they provide important input to

decision-making (Loewenstein 2010).
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2.2.3 Emotion and reason

Plato saw emotions as obstacles to intelligent action; he is considered to have
held a negative view of emotion (Evans 2003: 22). So too the stoics of ancient
Greece believed that feelings undermined rational thought; that if we are to lead
the good life we should not allow ourselves to be at the mercy of our passions
(Howe 2008). At the core of much of the thinking on emotion is that of the
potential for acting unreasonably as a result of our emotions (Frijda, Manstead
et al. 2000). It is argued that we may not have a choice about what emotions we
feel but we have a choice about what to do with that feeling (Oatley 2010). The
argument that has held powerful sway is one that states that if actions are to be
considered rational it is necessary that we overcome our ‘base’ emotions. This
has been promulgated by Western Philosophers such as Descartes and Kant
who saw the emotions as basic, primitive and disruptive. They argued that
human enlightenment required us to rid ourselves of our ‘animal passions’; to

tame them and rise above emotion (Bendelow and Williams 1998).

The 18th century European Romantic Movement took a different perspective
and saw emotions as central and life enhancing (Howe 2008:4). This
movement considered that faced with a choice between emotion and reason the
heart should predominate. The Enlightenment period, by contrast, placed
emphasis on the power of reason and opposed superstition and intolerance.
However, philosophers of the Enlightenment period such as David Hume, Adam
Smith, and Thomas Reid who wrote about ‘sentiments’ and passions’, were also
fascinated by emotion and considered that it was rational to be emotional and
that no science of the mind could be complete without also addressing the
‘heart’ (Evans 2003: xiii). The emotions were considered to be an integral part
of our individual and collective psychology and at the heart of what beliefs are
about (Howe 2008). David Hume, an 18th century empiricist, argued that the
impulse for action comes not from reason, which is ‘dispassionate’, but from
passion which provides the push and drive for action (Frijda, Manstead et al.
2000).
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Emotions can also lead us to make mistakes, to misjudge situations and to
interpret present events through the lens of a memory distorted or clouded by
feelings. Emotions can generate anxiety and disrupt our thinking (Howe
2008:16). They can also lead us to do things we might later regret (Evans
2003). However, an ability to respond rapidly to ‘gut feelings’ can be
advantageous in certain circumstances, particularly in potentially risky situations
(Gladwell 2005). Experiencing a range of emotions is now generally seen as an
important aspect of living a rich and fulfilling life. Whilst certain ‘negative’
emotions can be a major source of misery they also have their place in, for
example, highlighting injustice and motivating action. People crave emotions,
and spend time seeking out certain emotions, for example; fear on roller
coasters; tragic films, disgust at Halloween. In addressing this paradox it is
proposed that negative emotions are often sought in situations in which the
outcomes that the emotions typically signal are absent (Andrade and Cohen
2007). This vicarious activity divorces fear from any actual danger and provides

a sensation with no consequences.

Western philosophical thought has tended to juxtapose emotionality and
rationality at opposite ends of a continuum. Traditionally reason was equated
with objectivism. The mind was seen as an abstract machine and thought was
abstract and disembodied; independent of the limitations of the physical body
(Lakoff 1987). More recent studies, especially within anthropology, linguistics,
neuroscience and psychology have produced evidence which has challenged

this objectivist view of the mind

Freshwater sees the endeavour to separate out emotion from reason as a:

“...dangerous polarisation of will and desire with the aim to conquer unruly
nature so indicative of the scientific community...” (Freshwater and
Robertson 2002:216).

The more common argument now is that thought is in fact ‘embodied’; that the
structures used to form our conceptual processes grow out of our bodily
experiences and make sense in terms of them (Lakoff 1987). Lakoff argues

that if we understand reason as mechanical then we devalue human
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intelligence, particularly as computers become ever more efficient. This is not,
however, to deny the potentially harmful influence of emotional bias and that
emotions can cause difficulties in the reasoning process (Damasio 1996), but
rather that the denial of emotion is equally damaging and just as capable of

compromising rationality (Loewenstein 2010).

2.2.4 Emotion regulation

The idea of being able to control or regulate emotions has a long history; for
example Plato’'s concerns about the dangers of ‘emotional incontinence’
(Barbalet 2011). Many of the earlier writings on theories of emotion
endeavoured to find ways in which emotion could be ‘categorised’ in order to
control it. A more functional approach (Harre and Parrott 1996, Tamir 2011),
suggests that regulating emotions is important in terms of achieving
instrumental goals rather than necessarily making the recipient feel good (Tamir
2011). Goleman argues that accomplishment of every sort is based on
emotional self-control, whereby gratification is delayed and impulsiveness stifled
(Goleman 1996). He describes the feeling of being ‘flooded’ or overwhelmed by
feelings and refers to this as ‘emotional hijacking’. When emotions are running
high there is a tendency to talk and act more; the person may be in the grip of
many different and conflicting emotions that can make rational behaviour and
decision-making problematic (Howe 2008). This suggests a negative view of an
individual being governed by their emotions, lacking self-regulation and the
need to regulate these emotions in order to obtain sought after goals (Tamir
2011). It is this approach that is largely taken in the work on emotional
intelligence, particular with reference to successful management and leadership
(Cherniss and Goleman 2001). Whilst there is evidence that the ‘regulation’ of
emotions as opposed to their ‘suppression’, can have important consequences
for physical and psychological health and for operating with flexibility and
adaptability in a range of situations (Tamir 2011), such writers also argue that
too much constraint risks losing something essential about our humanity and

agency.
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Supporting Freud’s view of the importance of catharsis, research has identified
the suppression of emotions leading to an increase in blood pressure, an
increased risk of cancer and a decrease in rapport with others (Ciarrochi,
Forgas et al. 2001). However, assuming that a degree of emotional regulation is
necessary in day-to-day social life, the issue of which emotions should be the
most controlled is another key question. Some researchers on emotion
regulation assume that individuals see unpleasant emotions as undesirable and
pleasant emotions as desirable (Campos, Walle et al. 2011, Charland 2011),
but people may seek instrumental goals rather than hedonistic ones; emotions
such as anger can generate motivation to act, for example against perceived
injustices (Tamir 2011). Feeling ‘better’ may not be the desired end-state of the
transaction. People may renounce short term pleasure if it can lead to greater
benefits defined as ‘long-term pleasure’ (Izard 2010); the decisions about what

and how to regulate are made continuously.
2.2.5 Emotion vocabularies

Wierzbicka argues that it is the combination of being able to ‘feel’ and ‘think’
which distinguishes emotions from ‘sensations’, that the ability to talk about
feelings is a central concept in the understanding of what emotion means, and
is central to research into emotion (Wierzbicka 2010). It is suggested that
appraisal of feelings can be combined in many different ways to produce finely
nuanced and differently experienced feeling states although in reality, we only
use a comparatively small number of verbal labels to actually communicate
them (Kuppens 2010). People asked to describe how they feel after a very
traumatic event will often say that they have no words to express their feelings
(Cameron 2011). The metaphor ‘lost for words’ stands in for these unutterable

feelings.

Although we may not use a wide emotional vocabulary, a research project led
by Simon Baron-Cohen at Cambridge University found that the English
language has at least 1,512 emotion words (Baron-Cohen 2003). He identified

that emotional vocabularies developed with age and his taxonomy sought to
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establish different levels of sophistication of emotional expression (Baron-
Cohen 2003). The majority of children gradually learn a degree of control in
their emotional self-expression and by adulthood the average person has
increased their cognitive abilities to the extent that they can identify and locate
the source of their emotions and, at least in their working lives, generally

maintain control on their more overt expression (Fischer 2000).

In the field of psychotherapy the lack of a significant vocabulary to describe
feelings is called ‘Alexithymia’; a condition in which a person, particularly male,
has difficulty in articulating emotion (Bar-On and Parker 2000). It was first
introduced by Sifnoes in 1972, and means ‘having no words for emotions’
(Muller 2000). Muller suggests that people who are unable to verbally express
negative emotions will have trouble discharging and neutralising their emotions
physiologically as well as psychically. Alexithymia is sometimes also referred to
as’ mind-blindness’ (Baron-Cohen 2003), which includes being uninterested in
the emotional states of others, and is apparently common in autistic children.
There are links here with violence perpetrated by men within a domestic and/or
sexual context who may struggle to identify a range of emotions, and respond
instead from the position of being aroused but unaware. This may be
accompanied by demonstrations of aggressive, controlling or violent behaviour
(Lane and Nadel 2000, Romito 2008). However, it is also acknowledged that for
some men not articulating feelings may be an active or strategic choice in
holding onto power. In a more therapeutic context, the gradual expansion of
emotional vocabularies is seen to help develop the process of clarifying and
understanding what another person feels (Ekman 2008), and a developing
emotional vocabulary is seen as one of the key building blocks of emotional
literacy (Sharp 2001).

2.2.6 Use of metaphor

A ‘metaphor’ is defined as a ‘figure of speech’, talking about something in terms
of something else (Cameron 2011), of contrasting something else into on-going

talk (Cameron and Low 1999), or substituting the name of an attribute for that of
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the thing meant (e.g. "turf” for horse-racing’ (Lakoff 1987:xi). Metaphors are
ubiquitous in everyday speech and writing but often unacknowledged. It is
suggested that everyday language is not adequate for capturing the experience
of emotions, especially intense ones, and that metaphorical language makes it
possible for people to convey what would otherwise be difficult or impossible to
express (Coupland, Brown et al. 2009, Crawford 2009); e.g. ‘exploding’ with
feelings. People unsure of the safety of the emotional climate of their
workplace, for example, or indeed the research interview, may use metaphor as
a safe device to explain feelings. It can be a way of uncovering or revealing
what is going on under the surface of a discourse (Cameron, Maslen et al.
2009). Metaphors are an agreed way of sharing our views of the world; they
also challenge the ‘traditional’ view that argues that reason is abstract,
disembodied and transcendental by building connections between ideas and
feelings (Lakoff 1987). Hochschild argues that metaphors that suggest
‘agency’, ‘residence’ and ‘continuity through time’ often convey with’ uncanny
precision’ just what it feels like to experience an emotion (Hochschild
1983:204). However, Cameron suggests that in the face of very powerful

emotions a person tends to speak more graphically (Cameron 2011).

This difficulty in expressing how we feel in literal language may reflect the
difficulties in conceptualising it. Crawford argues that emotions are abstract and
not clearly defined in their own terms. Whilst emotions are the foundations of
social life she suggests it is nearly impossible to communicate them, and
instead we refer to physical dimensions such as brightness, auditory pitch and
size; for example: ‘light and dark’ to represent happiness and sadness
respectively, and positive feelings being described as ‘up’ and negative feelings
as ‘down’ (Crawford 2009:138). The idea of emotion as part of a hydraulic
system (Descartes’ theory) continues to be represented in such metaphors as
‘she was filled with sadness’, ‘he was overflowing with joy’, ‘she was swept off
her feet’, ‘he was engulfed by anger’, ‘letting off steam’ and ‘blood boiling’

(Crawford 2009:130). Similarly, fine art, music, poetry and novels are often
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viewed as better vehicles for the expression and conveyance of feelings than

prosaic language.
2.2.7 Emotion and gender

A number of writers have identified a process of gender socialisation through
which they argue women are more likely than men to see the significance of
emotional connections with others (Miller and Stiver 1997, Kram and McCullom
1998, Cherniss and Goleman 2001). Baron-Cohen identified that girls learn
expressive language including more extensive and earlier vocabularies, reading
abilities and word fluency than boys (Baron-Cohen 2003). Girls as young as
one year have been found to react with more empathy and distress than their
same age male counterparts (Fischer 2000:30), which suggests a mutual
dynamic between the ability to articulate feelings and empathy. Other research
has found that women are generally perceived to have a greater emotional
vocabulary than men and to have greater facility in using it (Langford 1997,
Bunting 2005, De Coster and Zito 2010). Research by Glenberg et al found that
women understand sentences about sad events with greater facility than men
and men understand sentences about angry events with greater facility than
women (Glenberg, Webster et al. 2009). 2009). Collaborative and nurturing
behaviour is also more often reinforced by women (Cherniss and Goleman
2001), with the suggestion that women have a greater tendency than men to
have the personal and interpersonal skills to engage in relational learning.
However, Cherniss and Goleman devote only two pages to the implications of
gender in developing emotional competence and emotional intelligence through

relationships at work.

Fischer argues that men are, in fact, just as emotional as women, citing
examples of male behaviour when watching sport, when angry, when trying to
avoid embarrassment etc and instead challenges the persistence of the
dichotomy between the stereotype of emotional women and unemotional men
(Fischer 2000). However, some emotional expressions are associated

negatively with women (e.g. crying, being anxious, fearful etc (Katz 1999,
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Fischer 2000) whilst other emotions such as anger, more commonly associated
with men, are seen as instrumental in achieving a goal rather than as ‘being
emotional’. It is argued that women may cry rather than externalise the anger
they are actually feeling and men may get angry rather than get in touch with
feelings of vulnerability, humiliation or fear (Katz 1999). It is also suggested that
it is often these emotional qualities that make women very effective managers,
although other attributes such as assertiveness and self-confidence, more
generally associated with men, are the ones most likely to lead to promotion in
the workplace (Ryam and Haslam 2005). This may be one of the reasons why,
despite the majority female workforce, the management of the probation service
is still unrepresentatively male compared to the probation workforce as a whole

(see Section 4.5).
2.3 Emotions in the workplace
2.3.1 Emotional ‘labour’

The difference between the private and public sphere of emotion regulation
exposes differing ideas of how emotion might be managed (Hochschild 1983,
Theodosius 2008). In the private realm, emotion work, defined as the work
necessary to take care of the emotional lives of others, is considered to be
‘personal’ and ‘individual’, and takes place mostly in the home. In contrast,
‘emotional labour’ is described as the display of expected emotions by service
agents during service encounters and is seen to stimulate pressure for the
person to identify with the service role (Ashforth and Humphrey 1993). A
number of writers have engaged with the idea of ‘emotion work’ or ‘emotional
labour’ (Hochschild 1983; Ashforth and Humphrey 1993; Bunting 2005;
Theodosius 2008), in which employees are required to invest their personality
and emotional skills in order to do a good job (Du Gay 2003). Du Gay suggests
that there is emotional dissonance when service providers experience a conflict
between the emotions they feel about the job and the required emotions the
organisation has determined to be acceptable to display (Du Gay 2003:291).

Schaible provides an example of this by looking at emotional labour and value
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dissonance within the police force in terms of its impact on subsequent ‘burn-
out’ (Schaible and Gecas 2010). This conflict, between feelings and beliefs, is
explored in Section 6.6 on organisations and emotions. Du Gay argues that,
not only have the emotional demands of the workplace increased significantly in
recent years but also that emotion work is remarkable for its sheer ordinariness;

how it is frequently dismissed or belittled (Du Gay 2003:61).

Hochschild defined emotional labour as occurring in organisations that involved
frequent customer contact and in which emotion displays are controlled by the
organisation (Hochschild 1983). She examined how flight attendants were
trained to offer a quality service to passengers and referred to this as ‘emotional
labour’; staff had to learn how to project a certain image of themselves and of
the organisation for which they worked (Hochschild 1983). Workers had to be
taught how to do this rather than it being seen as something ‘natural’ and
particular attributes and dispositions were seen to define a particular line of
work. There is some limited literature that relates to emotion labour within
criminal justice organisations, for example Tait’s work in prisons (Tait 2011) and
in policing (Schaible and Gecas 2010, Van Stokkom 2011). Crawley (Crawley
2004) in her work on emotions in prisons, demonstrates a blurring of the
private/public sphere of emotion regulation and argues that prisons, in common
with domestic settings tend to be emotionally charged. She writes mostly about
the emotional lives of prison officers rather than defining any of their work as
emotional labour. Prisons and probation hostels are both places where people
have to live. However, probation practice, which is the context for this study,
generally takes place in more neutral office surroundings. Whether in fact any
of this work can be defined as ‘emotional labour’ or is actually more closely akin
to emotions offered as a ‘gift' by workers to offenders is explored by Bolton
(2005).

Using Goffman’s ‘frameworks of activity’ Bolton suggests that emotion work can
be ‘hard’ and ‘productive’ as well as just something that people do (Bolton
2005). This form of analysis takes as its focus management efforts to control

work undertaken by employees and shows how they are sometimes
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constrained to comply with ‘managerial prescriptions’ (Bolton 2005:8). She
argues that some employers want more compliance from their employees
including emotional commitment to the aims of the enterprise. Bolton argues
that using one blanket term ‘emotional labour is insufficient to describe a
complex phenomenon such as emotion management in organisations. She
identifies four typologies of emotion work within organisations, which she

believes represents this greater complexity:

. ‘Presentational’ (emotion management according to general social rules)
. ‘Philanthropic’ (emotion management given as a gift)
. ‘Prescriptive’ (emotion management according to organisational/

professional rules of conduct)

. ‘Pecuniary’ (emotion management for monetary gain) (Coupland, Brown
et al. 2009)

(Bolton 2005:91)

These typologies are used in Section 6.6 to explore and analyse any potential
‘feeling rules’ within the probation service as identified by the research
participants to this study. Most writers seem to share Hochschild’'s pessimistic
concerns about the negative consequences of an organisation that aims to

shape and control the feelings of its employees (Bolton 2005).
2.3.2 Feeling rules

Hochschild introduced the concept of ‘feeling rules’ which she argued guide
emotions in organisations by establishing the sense of entitlement or obligations
that govern emotional exchanges (Hochschild 1983:56). Hochschild’s feeling
rules refer to socially shared (though often latent) understandings regarding
emotions. They represent what emotions people should express and the
degree of that expression according to social roles (Hochschild 1983). Fineman
coins the term ‘emotion engineers’ and cites as an example the McDonalds

enterprise which wants a ‘smile industry’ (Fineman 2001). As an example
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within criminal justice, Crawley identified the feeling rules within a prison as

those of ‘emotional detachment’ (Crawley 2004).

‘Feeling rules’ may include who does the emotional work in the organisation and
may specify the range, duration, intensity and object of emotions that should be
experienced (Hochschild 1983:89). These feeling rules have also been referred
to as ‘display rules’ that relate to behaviour rather than to internal states, and
are relatively easy for customers, managers and peers to observe the level of
compliance with the rules (Goffman 1959/1990). Hochschild drew a distinction
between surface acting and deep acting in the response to such rules. Surface
acting is where the individual simulates or feigns emotions that are not actually
felt. (This is accomplished by the careful presentation of verbal and non-verbal
cues, by facial expressions, gestures and voice tone). In contrast, deep acting
is seen as the more genuine and felt responses to life events, in which the
person attempts to actually experience or feel the emotions that they wish to
display (Ashforth and Humphrey 1993).

Whilst emotions are part and parcel of all human interaction, whether private or
public, Goffman saw ‘emotional labour’ as performed at the direct or indirect
behest of the organisation and operating as a performance or ‘front stage’
transaction, where the performance takes place, with its hidden aspects or
outlet at ‘back stage’ (Goffman 1959/1990). For example, a nurse who is upset
at a patient dying will manage her feelings and display an appropriate face
when with the patient (front stage) but may cry when she comes to hand over to
another colleague in a nurses’ only area (back stage and ‘deep acting’)
(Theodosius 2008). A waitress may be required to be pleasant and polite to
customers (surface acting) but may ‘bad mouth’ them to colleagues working
behind the scenes (back stage) (Theodosius 2008). These two examples
illustrate the expectations of emotional labour in different work contexts and the
processes of emotion regulation as part and parcel of this labour (Theodosius
2008).
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There are clear differences between emotions that are ‘deep acting’ and
sincerely felt (the nursing example) and ones that are surface acting for the

benefit of the organisation (the waitress example). Theodosius suggests that

“...emotions must be understood within the structural relations of power
and status that elicit them...” (Theodosius 2008:13).

Although both the nurse and the waitress in these examples are female, men
too can be required to undertake emotional labour although may find ways,
through the power of their role, of side-stepping this (for example, male hospital
consultants can assume emotional detachment and expect nursing staff to
undertake the emotional labour for them (Smith 1992, Theodosius 2008)).

Whilst ‘emotion’ is considered a feature and a resource of all organisations
(Bolton 2005), it has also been examined as a gendered concept, with women
seen to undertake more of this emotional labour, particularly in the arena of
nursing (Smith 1992, Ashforth and Humphrey 1993, Wellington and Bryson
2001, Theodosius 2008), and in the service sector (Du Gay 2003; Bunting
2005). Some have argued that in the public realm ‘emotional labour’ is sold for
a wage as a commodity and takes place at work where, as a feminised
commodity, it is largely undervalued (Hochschild 1983; Smith 1992; Du Gay
2003) and invisible. Whilst practical tasks, for example, those required within
nursing to care for a patient, are visible and measurable, emotional responses
may not be. Organisations also identified as ’high emotional labour jobs’,
including social services, teaching and other ‘caring’ professions (Brotheridge
and Gradey 2005), have a preponderance of female staff at main grade level.

This demographic is equally true of the modern probation service (Knight 2007).

Hochschild considers that emotion work is not as important to men as to women
and that there are reasons and consequences for this. She suggests that
women traditionally have had less access to power, authority and financial
resources than men and have lacked the status that men carry in society. She

sees this as leading to four consequences for women:
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1. Their lack of access to resources mean that women use feelings as a
resource and offer them as a gift to men in return for more material
resources that they do not have.

2. Boys and girls are taught differential ways of managing their feelings, for
example, girls and women are taught to control their anger and
aggression and ‘be nice’ whereas men are required to undertake
‘aggressive’ tasks against those who break the rules and that this
requires them to control their feelings of fear and vulnerability.

3. The general subordination of women leaves them vulnerable to picking
up the displaced feelings of others, what she describes as a weaker
‘status shield’ for verbal abuse from airline passengers (her study).

4. For both genders part of the ‘managed heart’ is used for commercial

reasons.

(Hochschild 1983:163)
2.3.3 Emotional capital

The notion of ‘emotional capital’, which in itself is a metaphor, has also been
used to capture the idea of emotions within a workplace, organisation or
community. Drawing on Bourdieu’s conceptual framework, ideas of emotional
capital, as a subset of human capital, have been used to demonstrate how
‘emotional resources’ are circulated, accumulated and exchanged for other
forms of capital (Zembylas 2007). Theodosius argues that in order for an
exploitation of this ‘emotional capital’ to occur for the benefit of the organisation,
the organisation needs to impose its own set of rules and management as
described in the previous section (Theodosius 2008). However, if released from
the potential for organisational exploitation, emotional capital could also
represent a more equitable resource; a network of relationships and activities
which may facilitate and enable people to maintain their mental and emotional
health and well-being within their communities and at work (Adkins and Skeggs
2005). For example, Reay has used the term emotional capital to describe the

emotional resources passed on from mother to child. She emphasises close
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relationships between emotional capital and well-being in the family and
educational success (Reay 2004). Adverse conditions such as poverty are
seen to diminish such capital. Zembylas refers to emotional capital in an
educational setting being built over time within classrooms and schools and
contributing to the formation of particular emotion norms and ‘affective
economies’ (Zembylas 2007:453). The idea of emotional capital being built to
sustain the emotional literacy of practitioners in the probation service is
developed through this thesis but the term ‘emotional resource’ is favoured over

‘capital’ with its financial associations.
2.4 Emotional literacy

The concept of emotional literacy has evolved from theories of emotional
intelligence. The choice of the term ‘emotional literacy’ (EL) for this research
project, is based on its association with a ‘skill’ rather than a ‘capacity’
(Spendlove 2008), and influenced by the work of psychotherapist Susie Orbach
(Orbach 2001). Orbach’s work is less about profit and success within business
and commerce, (the focus of most writings on emotional intelligence), and more
about people and their inter-relationships. Orbach gives examples of what she
means by emotional literacy and with particular relevance to this thesis in
relation to the political realm; she recognises the emotional implications of
political decision-making for people’s lives. She argues that the engagement of
their emotions and the use of emotional literacy by politicians could lead to
deeper and better decision-making. She also understands that emotions can
be used cynically by politicians to manipulate people (voters) and that the
energy can go into the presentation of an issue rather than the formulation of

the right policy.

Spendlove identifies ‘emotional literacy’ as an educational term, and a number
of authors (Sharp 2001, Killick 2006, Park and Tew 2007), have written manuals
in which they set out a range of exercises and tests for teachers to use in
developing an emotionally literate environment within their school. Killick

(2006), also writing from an educational perspective, suggests that emotionally
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literate children will have greater resilience to emotional problems, thus implying
that emotional literacy is something that children can exercise in the process of
living, much like emotional intelligence. Sharp suggests that emotional literacy
is the process by which emotional intelligence is acquired. Other writers,
however, use the term to refer to the application rather than the acquisition of
emotional intelligence (Spendlove 2008, Dayton 2000, Steiner 1997). In the
reading for this study it seems that these terms are still used inter-changeably.
The ‘application’, of using emotional intelligence in a ‘literate’ manner in work

with people, is the one that has been used in this research.
2.4.1 Emotional intelligence

The theory base for emotional literacy builds on the concept of emotional
intelligence. Until relatively recently a fairly narrow view of intelligence was
promulgated; that it consisted of a narrow range of cognitive capacities (Barrett
and Gross 2001). The idea that there might be more than one form of
intelligence was first proposed by Howard Gardner in 1983 and who has
published since then on the theory of ‘multiple intelligences (Gardener 1984,
Gardener 1993). Gardner argued that intelligence is not limited to the traditional
view of 1Q (intelligence quotient), but is in fact a collection of between seven
and nine different intelligences. These include: linguistic, logical-mathematical,
musical, spatial, bodily/kinaesthetic, interpersonal and intrapersonal (Gardener
1984). The last two of this list are most closely associated with the current

concept of emotional intelligence.

The first use of the term ‘emotional intelligence’ in psychology was by Payne
who believed that emotional intelligence was stifled by a tendency to suppress
emotions, leading to a range of mental health difficulties (Payne 1985 cited in
Howe 2008:11). Salovey and Mayer went on to define ‘and develop this
concept’ (Salovey and Mayer 1990), and it spread fairly quickly to the media
and popular science (Howe 2008). People with good emotional intelligence
were seen to do well at school and at work; and in particular were good at social

relationships. Goleman popularised the concept and extended it to business
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and leadership (Goleman 1995, Goleman 1996, Goleman 1998, Goleman
2002). Goleman builds his theory from a range of sources and identifies what
he calls the ‘great divide’ in human abilities that lies between the mind and
heart, or what he calls more technically between cognition and emotion
(Cherniss & Goleman 2001). He argues that some abilities, such as 1Q and
technical expertise are purely cognitive, and that other abilities integrate thought
and feeling and fall within the domain of ‘emotional intelligence’. However, the
view that any abilities might be purely cognitive is challenged by other writers
e.g. (LeDoux 2003).

Emotional intelligence is not just about managing or suppressing emotions but
about the capacity to think and reflect on feelings rather than act impulsively;
what Chamberlayne describes as ‘experiential truth’ or ‘emotional thinking’
(Chamberlayne 2004), and which, as identified earlier in this review, is also
referred to as ‘emotion appraisal’ (Gendron 2010). Emotional intelligence as a
concept has continued to evolve in the fields of business, management,
marketing, psychology, psychotherapy and education, and with a small growth
in the area of social work (Morrison 2007; Howe 2008). Two writers on
emotional literacy in schools, Sharp and Killick, have drawn together a range of
perspectives on emotional intelligence in order to define the focus for teachers.
Four different perspectives; Salovey and Mayer (1990), Goleman (1996 and
1998), Steiner (1997) and Higgs and Dulewicz (Higgs and Dulewicz 1999) have
been seen to share broad agreement about the main themes, with some
semantic differences (Sharp 2001:25). Killick summarises these themes in the

following way:
Self-awareness

“To know one’s own emotional state, to be able to recognise what feelings are
being experienced at any one time and being aware of the thoughts that are
involved in this”.

Self-regulation
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“To be able to manage one’s emotions, to be able to respond and handle strong
feelings such as fear or anger appropriately rather than act them out.”

Motivation
“The ability to motivate oneself to achieve one’s goals.”
Empathy

“The ability to see how another person is feeling or seeing the world that is
social perceptiveness.”

Social competence

“Interpersonal and social skills we need to get along with others and this
involves being able to manage strong feelings in others and to manage
relationships.”

(Killick 2006:10-11)

2.4.2 Measurement

Some studies have attempted to devise methods of measuring emotional
intelligence e.g. (Bar-On 1997), in order to provide it with the scientific credibility
that certain authors have afforded to other forms of intelligence testing. Salovey
and Grewal (Salovey and Grewal 2005), discuss the potential for measuring
emotional intelligence by the use of self-report scales. However, they suggest
that there are two problems with self-report: are people sufficiently aware of
their own emotional abilities to report them accurately and are they likely to
answer truthfully or rather in a ‘socially desirable’ manner. McEnrue and
Groves (McEnru and Groves 2006), undertook a comprehensive review of the
research of four of the major tests currently in use for El (Emotional
Intelligence). Their aim was to offer guidance to human resource managers
and researchers. They identify it as a multi-million dollar training industry, with
‘Human Resources’ as the main purchasers. The four tests they looked at were
Goleman’s four-dimensional trait-based model, Bar-On’s five-dimensional trait-

based model, Salovey and Mayer’s four-dimensional ability model and Dulewicz
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and Higg's seven-dimensional trait-based model. They conclude that each
model has both advantages and disadvantages but that none of them
demonstrated acceptable validity across all five types of validity considered.
However, overall they concluded that the Mayer-Salovey-Caruso Emotional
Intelligence Test (MSCEIT) demonstrated relatively more content and construct

validity in comparison to the others.

More recently two new ability Emotional Intelligence tests have been developed,;
Situational Test of Emotion Management (STEM) and the Situational Test of
Emotional Understanding (STEU) (Austin 2010). However, current definitions of
emotional intelligence are inconsistent about what it measures; some indicate
that it is dynamic and can be learned or increased (an intelligence that is
malleable); and others that it is stable and cannot be increased (Mayer and
Salovey 1997). One of the most recent training manuals on emotional
intelligence uses the Emotional Quotient Inventories (EQ-1 and EQ360) which
were developed from Bar-On’s original EQ-1 model and recently updated. The
significant difference in this most recent model is that it incorporates stress
management as a component of El and includes flexibility, stress tolerance and

optimism (Hughes and Bradford Terrell 2012).
2.4.3 A critique of measurement

Whilst one of the aims of this study included a question on whether emotional
literacy could be measured and quantified, there are considerable
methodological and resource issues attached to such an enterprise. Also,
concerns have been expressed by Fineman, in particular, that attempts to
measure emotions using statistics and numerical profiles, risk privileging one
form of emotional knowledge and silencing others (Fineman 2004). Fineman

argues that:

“The snare is of a Foucauldian sort, where measurement and language
are advantaged to the extent that they become a taken for granted
template for inquiry processes and their control...” (Fineman 2004: 6).
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As Fineman cautions, the movement to identify a measurement of emotional
intelligence risks imposing a set of measurements and numbers on a quality
that to some extent defies these parameters (Fineman 2004). Locke goes
further and argues that emotional intelligence is an invalid concept both
because it is not a form of intelligence and because it is defined so broadly and
inclusively that it has no intelligible meaning (Locke 2005). He concludes that
the only useful way to proceed is to focus on the skill of introspection which he
identifies as involving the identification of the contents and processes of one’s
own mind. Through introspection Locke argues it is possible to monitor such
things as ‘one’s degree of focus, one’s defensive reactions and one’s emotional
responses and their causes’ (Locke 2005:429), and that such monitoring has

important implications for self-esteem and mental health.

The central challenge for this thesis has become the need to identify and
explore the emotional world of probation practice that has been largely hidden,
and excluded from debate and consideration by the positivist emphasis on
targets, measurements and monitoring. Whilst some of the scepticism about
emotional intelligence and its potential for measurement may be well founded,
nevertheless it will be argued that the concept of ‘emotional literacy’, as a skill,
rather than emotional intelligence per se, offers a model for understanding how

probation practitioners work with their own and other’s emotions.
2.5 Emotions, criminal justice and criminology

2.5.1 Emotions and criminal justice

The criminal justice system is seen to be pervaded by emotions (Karstedt
2002:300), and it is argued that:

“It is hard to see how the analysis of crime and justice can adequately
proceed without some serious attention being paid to the place of
emotions in social life...” (De Haan & Loader 2002: 243)

Emotions are deeply implicated within criminal justice; whether through the

dynamics of domestic violence within a family, victims of hate crime, the policing
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of mass protest, the anger, guilt and shame of offenders or the fear and
humiliation of victims. However, the study of emotions has generally remained
peripheral to the criminological enterprise. Whilst many theoretical perspectives
have pondered the motivation for crime: for example, rational choice theory,
routine activities theory, control theory, there has been less curiosity about the
underlying emotional processes and influences on offending (De Haan and
Loader 2002), given the development in other disciplines within the humanities

and social sciences as outlined earlier.

There are relatively few studies that refer specifically to the link between
emotions and crime although Karstedt et al’'s recent book makes a substantive
contribution in this area (Karstedt, Loader et al. 2011), as does (Scheff, Stanko
et al. 2002). The evolving literature on desistance makes some links, for
example (Farrall and Calverley 2006). Significant numbers of crimes are
committed when the perpetrator is in a highly emotional state and/or wanting to
achieve an emotional state or ‘buzz’ (Katz 1988). Offenders, victims and
witnesses bring their emotions to the court and sentencing process, and judicial
decisions can cause public outrage and anger. Offenders can feel shame and
remorse. Offences can provoke feelings of disgust, and victims as well as
some offenders can evoke both compassion and sympathy (De Haan and
Loader 2002, Karstedt 2002, Loader 2005, Karstedt, Loader et al. 2011).
Crawley has identified the largely negative emotions apparent in prisons when
things go wrong including the anger of the prisoners concerning the conditions
of their confinement, the disgust of prison officers at the damage to the prison,
and the confusion and fear generated by disturbances. However, the emotional
life of prisons when things are routine, has attracted much less interest.
Crawley argues that the day-to-day emotional life of prisons is in fact highly

significant because:

“...'it is through the day-to-day performance and management of emotion
that the prison itself is ‘accomplished...” (Crawley 2009:412).

King suggests that strong feelings are often engendered in the public when

concern is expressed about criminal sanctions, but that much less is known
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about empathy, forgiveness, mercy and the sanctions that align with these
sentiments than about the punitive orientations (King 2008). The media
powerfully manipulates the negative emotions in its choice of graphic crime
stories to grip the attention of readers and viewers. Issues of power,
manipulation, coercion and shame can be very significant in the processing of
offenders through the system (Karstedt, Loader et al. 2011), and yet it seems
that theorising and policy-making in relation to crime and punishment has
sought to set aside the question of emotions in the pursuit of a ‘rational’ and

‘objective’ system (Loader 2005).

As an example of emotions going to the heart of the sentencing process, three
studies identified how people perceive crime as being more serious when fewer
people are affected. Nordgren and McDonnell undertook a test using students
and also examined cases between 2000 and 2010 in which individuals from
corporations had been found guilty by juries of negligently exposing members of
the public to substances such as asbestos, lead paint or toxic mould and their
victims had suffered significantly (Nordgren and McDonell 2010). These studies
confirmed the researchers’ hypothesis that people who harm large numbers of
people get significantly lower punitive damages than people who harm a smaller

number.

Goldacre argues that although there may be factors such as large companies
being able to employ competent lawyers, it is hard to discount the contributory
effect of empathy (Goldacre 2010). In other words, in cases where there are
large numbers of victims this has the effect of reducing the sense of grievance
and understanding of culpability; the smaller the number of victims the more
‘sentencers’ can feel aggrieved on their behalf and seek to impose greater
sanctions on their perpetrators. This offers one example of the power of
emotions to influence the apparent ‘objectivity’ of sentencing; others have
written about this phenomenon e.g.(Fitzmaurice and Pease 1986). The
research reaffirms that it is the ‘personal’ and individual narratives about crime
that impact emotionally and it is, of course, the personal crime stories that sell

newspapers and bring in audiences for TV crime dramas. Individual victims of
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terrible crimes are used by the media to campaign for more punitive sanctions;
what has been referred to as a ‘moral panic’ (for example the killings of James
Bulger and Sarah Payne) even when there is little statistical or ‘scientific’
evidence to indicate that the risk of further such serious events occurring is
anything other than small or would be made smaller by the use of more punitive
sanctions (Cohen 1972).

2.5.2 Emotions and criminology

It will be argued that the drive towards ‘modernity’ with its emphasis on science
and scientific explanations for all phenomena which began in the late 19th
century and continued into the 20th century has had the effect of devaluing and
suppressing the role of emotion in criminology. Criminology as a discipline had
its beginnings in the 18th and early 19th centuries with Beccaria and the
establishment of the classical school of criminology (Taylor, Walton et al. 1973).
Garland identifies the Enlightenment writers such as Beccaria, Bentham and

Howard as writing

“...secular, materialist analyses, emphasising the importance of reason
and experience and denigrating theological forms of reasoning...” (Garland
2002:20).

This saw the beginnings of criminology as a scientific enterprise and by the
middle of the 19th century, Garland argues that this ‘scientific’ style of reasoning
about crime had become a distinctive feature of the emerging culture of
amateur social science (Garland 2002:21). The tendency to look to ‘scientific’
knowledge as a source of solutions to social and personal problems was
becoming apparent not just within political thinking but also within the wider
society. As the influence of religious and moral discourse began to wane the

idea of the expert practitioner began to emerge (Garland 2002).

The evolution of positivist criminology and increasingly large-scale quantitative
studies of criminal behaviour was almost exclusively led by male academics
and with male offenders as the subjects of research. Feminist criminologists,

beginning in the 1970s with the work of Carol Smart (Smart 1977), struggled to
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assert a different approach in the context of the history of criminology as a male
preserve based on a scientific enterprise. Smart argued that the experiences of
women as victims and as offenders were fundamentally different from those of
men. She also claimed that the position of ‘malestream’ criminology; the belief
that their scientific studies had universal application, was mistaken. Smart, and
the feminist criminologists who followed her, for example (Heidensohn 1985,
Morris 1987, Gelsthorpe 1989), began to reclaim the emotional territory in
criminology by identifying the validity and relevance of women’s (and men’s)
subjective experiences. It was this understanding of a feminist ‘standpoint’
(Smart 1995), that validated the experiences of women as offenders and victims
of crime and identified previously largely invisible areas of crime against women
and children. This understanding of the significance of the subjective,
emotional experience of women offenders and victims has been slow to
translate itself, within criminology, to anything other than a relatively marginal
place in the discipline although work on ‘masculinities’ has begun to challenge
this (Silvestri and Crowther-Dowey 2008).

2.6 The probation context

The probation service as a community-based organisation within the criminal
justice system began with the probation of Offenders Act 1907, as a court
welfare service using voluntary help in the form of police court missionaries,

charged with

“...stopping the revolving-door syndrome which the repeated use of short-
term imprisonment represented...” (Gelsthorpe and Morgan 2007:5).

The broad historical and philosophical changes within the probation service
since its inception are set out by a number of authors. McWilliams wrote a
series of articles in which he charted the evolution of the service from its
religious beginnings through to a social work service and to what it has now
become, a corrections agency (McWilliams 1983, McWilliams 1985, McWilliams
1986, McWilliams 1987). Other writers have identified the shift from a

philosophy of ‘advise, assist and befriend’ to that of ‘punishment in the
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community’ (Williams 1995, Garland 2001, Cavadino and Dignan 2002, Raynor
and Vanstone 2007, Vanstone 2007, Raynor and Robinson 2009). Garland
describes how probation was in the vanguard of penal progress and often
regarded as the ‘exemplary instance of the penal-welfare approach to crime
control’ (Garland 2001:177), but he argues that it has had to move away from its

original mission towards priorities that reflect the new penological climate of

“...changing offenders’ behaviour; reducing crime, achieving safer
communities; protecting the public; supporting victims...” (Garland
2001:177).

Historically, the service was seen as making a significant impact on the
humanisation of justice and was a driving force in the attempts to reduce the
centrality of imprisonment within the penal framework (Nellis 2007, Raynor and
Vanstone 2007). By the early 1970s the probation service was viewed as a well
established and well respected presence within the English criminal justice
system. The kindness and respect offered by probation officers to offenders,
was referred to as ‘personalism’ (McWilliams 1987), which was seen as the

common ground.

From the 1970s onwards, three major and overlapping cultural shifts
subsequently altered the focus and work of the probation officer. These shifts
came about as a result of an increasing interest by Government in the work of
the service and a demand for greater accountability for its activities. First, the
loss of faith in the treatment model led to what was described as a collapse in
the rehabilitative ideal and alternatives to custody, a rise of penal pessimism
and belief in the efficacy of punishment. The associated emphasis on
assessing and managing risk, and ‘protecting the public’ came about largely as
a result of the 1991 Criminal Justice Act (Canton 2011).

Secondly, the impact of the ‘Nothing Works’ research, (see Section 2.6.4)
although later partially retracted, was influential in the development of the ‘What
Works’ movement in the 1990s, which saw a move away from the radical

ideologies of the 1970s and a return to an emphasis on the individual culpability
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of offenders and on cognitive behavioural approaches to addressing offending

behaviour through accredited programmes of intervention (Whitehead 2010).

Thirdly, the creation of the National Offender Management Service (NOMS) in
2004 combined the work of the prison and probation services and promoted the
‘Offender Management Model’ (OMM), which aimed to deliver end-to-end
management of offenders through prison and into and out of the community
(Canton 2011). This development was preceded by the emerging emphasis
from Government downwards, of a managerial and audit approach to the work
of the service with the setting of targets and the monitoring and evaluating of
outcomes related to re-offending (Vanstone 2007, Whitehead 2010, Canton
2011).

The existence of the probation service as an organisation in its own right is now
under question. Its standing within the National Offender Management Service
(NOMS) is as a junior partner alongside the larger and more powerful prison
service with the majority of senior managers coming from the prison service
(Raynor 2012). The power to commission services from other providers; public,
private and third sector, brought in by the Offender Management Act (2007)
(Home Office 2007) has also opened the service up to competition, privatisation
and fragmentation, which is further endorsed by the recent Green Paper
(Ministry of Justice 2010). The new concept of ‘Integrated Offender
Management’ involves co-operation between the police, probation, voluntary
and private sector organisations, supported by a policy of ‘payment by results’
(Flynn 2011). Whether there will continue to be a perceived need for a public
sector agency that offers a ‘treatment’ service to offenders in the future is
uncertain. Whether such an agency would continue to operate within a punitive
agenda of punishment, control and surveillance leaving the ‘softer’ elements to
be farmed out as a ‘social work’ service to be provided by a range of voluntary

and private sector agencies is also uncertain.

These ideas were first mooted as far back as 1988 in the Green Paper ‘Tackling
Offending’ (Home Office 1988). With this as the background, it is perhaps
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unsurprising that during the last five years, with two different Governments,
there has been little evidence of clear political initiatives or media reporting that
reflect the work of highly skilled probation staff working with high risk, (and in
particular sex offenders), to assess, address and potentially limit their offending
behaviour. The political and public discourse uses the language of needing
‘toughness’, of ‘tightening up’ and of ‘undue leniency’ within the probation
service (Batty 2012). This language implies the need for greater punitiveness,
surveillance and control, which, despite the use of the term ‘rehabilitation’ in the
Green Paper (Ministry of Justice 2010), suppresses an alternative discourse
that might recognise the use of ‘soft skills’ to undertake the ‘hard work’ of
change, rehabilitation, and reform in offenders. The debate continues to be

suffused with ‘popular punitiveness’ (Garland 2001).

As well as the lack of any political vision about the work of the service, it is
argued that the ‘What Works’ developments within probation practice also
diminished the role of these ‘soft skills. As indicated, these developments
placed a cognitive behavioural treatment (CBT) model at the centre of probation
intervention (Whitehead 2010), and whilst in theory, CBT involves reference to
feelings and emotional expression (McGuire 2000), in practice much less
attention has been placed on the emotional context of a range of offending
behaviours, (particularly those related to violence), or to the emotional impact
for workers and offenders, of the learning and development required of

offenders in the change process.
2.6.1 The significance of the relationship in probation practice

The significance of the relationship between probation officer and offender has
a strong historical base. McWilliams outlines the way in which the early police
court missionary used a religious imperative of redemption and repentance to
encourage offenders to change their ways. The relationship built with an
offender was similar to that of a minister and his congregation in which, in this
instance, the religious message was imparted in order to compel, encourage or

frighten the offender into changing his (sic) behaviour for the better (McWilliams
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1983). Nellis refers to this as ‘preventive justice’ whereby the courts ensured
good behaviour without the need for punishment and was the essence of the
‘being on probation’ contract (Nellis 2007). The early religious philosophy of the
service remained influential to some degree until the 1970s (McWilliams 1985)
although from the 1960s, the religious motivation of probation staff was being
replaced by a more humanistic approach with training located within a social

work base and a treatment model of intervention (Bailey, Knight et al. 2007).

The origins of the probation service were based on the principle of ‘befriending’
offenders (Monger 1972, Bailey, Knight et al. 2007, Nellis 2007), which gave
permission and encouragement to probation officers to build strong
relationships with offenders in the belief that this would enable both regulation
of behaviour and influence in a process of change away from future offending.
Within this context, the welfare of the offender was seen as paramount and the
regulation almost an afterthought (Foren and Bailey 1968). The organisation of
probation work was influenced by the introduction of American-inspired case
work methods in the 1930s, which led to the development of a greater sense of
professionalism and of some independence from the courts (Bailey, Knight et al.
2007). ‘Case work’ referred to one-to-one work with offenders in which the
practitioner built a relationship through which assessment of need was
undertaken and plans formulated to bring about change. The Morison Report of
1962 made reference to ‘social case work’ as the ‘scientific’ base of the
probation service’s claim to expertise and professional status (Nellis 2007:41).
This is perhaps one of the first claims to scientific principles that have come to

dominate probation practice in recent years.

Monger refers to ‘relationship by order of the court’ (Monger 1964). To be
placed on a probation order, prior to the 1991 Criminal Justice Act (Home Office
1991), required the consent of the offender, and to that extent the question of
whether or not they were ‘willing’ or ‘unwilling’ to enter into this contract was a
significant factor in building a relationship on a degree of motivation for change.

How the probationer regarded the prospect of probation would;
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“...clearly depend primarily upon the quality and nature of the relationship
he (sic) forms with his officer...” (Monger 1964:45).

Probation officers then worked with children as young as ten, so the influence of

the family and of school was far greater than is now the case.
2.6.2 The influence of social work and psychotherapy

Probation had been a branch of social work from the 1960s up until the 1990s.
Many of the skills of assessment, relationship building, and referral to a range of
resources for help with personal and family problems were viewed as core to
both professions. Probation students were trained alongside social work
students within the Certificate of Qualification in Social Work (CQSW), replaced
by the Diploma in Social Work (DipSW) delivered by Universities in partnership
with local agencies (Knight 2002). Probation viewed its role as being primarily
that of a social worker to the courts, offering a welfare service to ‘clients’. This
system of training continued until the 1990s when government policy on
probation began to define its work as something other than social work (Smith
2005). The 1994 review of training recommended the abolition of the Diploma
in Social Work as the required probation training (Dews and Watts 1994). The
introduction of the Diploma in Probation Studies (DipPS) as an employment-
based, degree programme which combined a National Vocational Qualification
with a degree, was established under the incoming Labour Government in 1998
(Knight and Ward 2001, Knight 2002). Despite the changes, significant numbers
of probation staff continued to believe in social work principles, particularly with

regard to building relationships with offenders.

Through its connection with social work, the association with psychotherapy
was a significant influence in probation training and practice from the early
1950s through to the 1970s (Smith 2006). Probation training at that time
included models of counselling informed by psychotherapeutic principles; in
particular, person-centred counselling which originated with Carl Rogers
(Rogers 1943). Some of the core principles of a helping relationship, as defined

by Rogers as important within a person-centred therapy model, were
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traditionally used to aid the probation officer in understanding their own and

their client’'s emotional reactions (Monger 1972).

Much of the earlier literature on relationships within probation orders made
reference to the use of these principles within a continuum of ‘care and control’
(Jordan 1970, Monger 1972, Smith 2006), and recognised the inherent power
and authority inequalities within all therapeutic relationships not merely court-
mandated ones. In work with young offenders, the probation officer was
exhorted to reflect on the use of ‘authority’ in the relationship and the overtly
‘parental’ role of the probation officer (Foren and Bailey 1968). Foren and
Bailey make reference to the potential for the ‘client’ to view the probation
officer as the ‘coercive and forbidding punitive bad parent’ when the hope was
that they would in time come to represent the ‘love and control of the good
parent’, which has a strong resonance with psychoanalytic theory (Foren and
Bailey 1968; Smith 2006).

The forming of a strong relationship based on a person-centred model of
therapy was seen as key to aiding the process of change in offenders and
where the offender might show some resistance, the worker was offered
strategies and techniques to overcome these based on the use of the
relationship (Jordan 1970; Monger 1972). This parent-child model represented
some of the paternalism of the service at that time, and an infantilising of the
agency and rights of the offender (Smith 2006). Bailey et al described how
graduates trained at the Tavistock Clinic and other centres of psychotherapeutic
education, who were part of this ‘psychiatric deluge’, achieved a degree of
dominance (Bailey, Knight et al. 2007). In the privacy of the interview it was
argued, offenders may be able to show a different front to that which they show
their friends or to other people. The offender was thought to be able to
sometimes reveal feelings and attitudes which he might hide or subdue

elsewhere (Foren and Bailey 1968:92).

One of the useful insights arising from a psychotherapeutic approach was an

understanding of the potential for transference and counter-transference of
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feelings between therapist and client; between probation officer and offender.
Transference refers to a client (offender), transferring feelings onto the therapist
(probation officer); for example, seeing them as a ‘parent’ figure. Counter-
transference refers to the therapist having attitudes towards the client resulting
from the therapist’'s unconscious and unexamined feelings related to earlier
events or relationships (Truax and Carkhuff 1967, Herman 1997, Rogers 2004,
Schaverien 2006, Murdin 2010). It can include the invoking of past trauma
experienced by the therapist on hearing the painful narratives of the client
(Herman 1997).

Another insight arising from Rogerian principles was the significance of an
understanding of ‘self as a psychotherapeutic principle, in the building of
effective relationships with offenders and has close associations with a more
contemporary understanding of emotional intelligence and emotional literacy
(Sharp 2001; Killick 2006). The blocks to insight in understanding the problems
presented by offenders, were seen as being about a lack of understanding of
‘self (Smith 2006). Stress on the importance of understanding the self would
have been entirely familiar to probation officers trained in this psychoanalytically
influenced environment of the 1950s and 1960s (Vanstone 2007). It was
argued that the quality of the therapeutic relationship and the personal qualities
of the therapist were more important influences on outcomes than the theory
and methods that the counsellor employed (Truax and Carkhuff 1967). Truax
and Carkhuff identified these qualitative factors as, ’acceptance, accurate

empathy’ and ‘non-possessive warmth’ (Truax and Carkhuff 1967:1).

However, there were limits to the understandings offered by this analytical
approach, shaped by the culture and norms of the time (Nellis 2007). In the
article ‘Sentenced to Social Work’, probation officers of the time, myself
included, were challenged to reflect on the risk of imposing more ‘coercive’ and
manipulative elements of social work interventions within probation supervision
(Bryant, Coker et al. 1978), through ‘enforced help’. The inequality and

imbalance of power between worker and client remained largely unexplored.

59



2.6.3 The influence of sociology and structural analyses

Whilst the psychoanalytic theory used to analyse an offender’s progress on the
probation order, including any difficulties or obstacles within the relationship,
had its strengths it also had limitations, including an undue attention to
individual pathology and the individual responsibility of the offender to
understand and change his/her own behaviour. There was little reference to the
wider social and economic context within which this behaviour occurred.
Vanstone argues that there is not much evidence that this psychoanalytic
approach directly impacted on practice at that time (Vanstone 2007), and it was
subject to some criticism from influential criminologists of the 1960s and 70s
(Smith 2006).

The opening up of wider sociological, economic and structural theories of the
causes of crime (Dyson and Brown 2006), including Marxist theories (Walker
and Beaumont 1981), labelling theories (Becker 1963), ideas of radical non-
intervention and the emergence of the anti-oppressive agenda (Thompson
2006), including the evolving body of feminist criminological research and
theorising (Smart 1977; Heidensohn 1985; Gelsthorpe 1989), all contributed to
a shift in focus away from the individual pathology of the offender. Within these
evolving theories any potential resistance to ‘treatment’ by the offender was
identified in more political and structural terms rather than being seen as solely

the failure of the individual offender (Walker and Beaumont 1981).

Whilst these radical approaches encouraged practitioners in the 1970’s and
early 1980s to widen their analysis and assessment to incorporate these
structural factors it did not offer many alternative strategies for direct work with
the offenders they supervised. This was the era of ‘Intermediate Treatment’ for
young offenders, and workers were able to plan and undertake a range of
challenging activities, including residential periods away from home, to develop
and enhance the lives of young offenders (Knight 2008a)). They were
encouraged to develop links with wider community groups and to understand

offending patterns within communities and neighbourhoods. However, the
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basic task of supervising the offender continued to be the one-to-one contact
and the building of relationships through which help, advice and practical
support could be offered and change encouraged. The focus at this time

remained based largely on a ‘welfare’ model of intervention.

2.6.4 The influence of politics and the development of ‘performance

management’

The probation service had been subject to little overt political direction from
central government prior to the 1980s. However, as part of a wider focus on
value for money and greater accountability, the Home Office began to impose
increased central control from 1984, with the publication of the Statement of
National Objectives for the probation service (SNOP) (Home Office 1984) and
by using the Audit Commission, the National Audit Office and HM Inspectorate
of probation as tools for enforcing the implementation of its policies (Cavadino
and Dignan 2002). The move towards what Garland refers to as ‘the crisis of
penal modernism’ saw a hardening up of the processes of supervision together
with the constraining of the personal discretion and autonomy of professionals
(Garland 2001; Garland 2002). The first National Standards for the Supervision
of Offenders were introduced in 1992 (Home Office 1992), with a much greater
emphasis on enforcement of the requirements of statutory orders and the
performance management of officers. These Standards were updated in 1995,
2000, 2007 and 2011 (Home Office 1995, Home Office 2000, Home Office
2007, Ministry of Justice 2011), and now cover all aspects of ‘offender

management’.

The incorporation of work within prisons after the probation service took over
the role of voluntary through-care agencies in the mid-1960s, and the
introduction of new court orders, led to probation being subject to a period of
sustained growth in the period until the early 1990s and a shift of focus towards
a more ‘treatment’ model of intervention. However, although the 1991 Criminal
Justice Act had placed the probation service in a more central role, it was not

long before Michael Howard was proclaiming that ‘prison works’ (Howard 1993),
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and many of the more progressive features of the 1991 Act were changed by
the Criminal Justice Act of 1993. There was also an evolving scepticism of the
effectiveness of a ‘treatment’ model encapsulated in what became known as the
‘Nothing Works’ era promulgated by Martinson (Martinson 1974, Lipton,
Martinson et al. 1975, Brody 1976), which claimed that no transformative

intervention could be shown to be effective in reducing reoffending.

Contrary to the pessimism within the literature associated with this period, |
recall it as a time of creativity and innovation for practitioners where building
strong relationships with offenders was seen as central to practice. Many
criminologists and policymakers at that time were predicting the demise of
imprisonment with a much greater faith being demonstrated in the potential for
engagement with offenders and rehabilitation in non-custodial settings
(Wacquant 2009).

The ‘Nothing Works’ approach was criticised at the time and later recanted
(Martinson 1979, McGuire 1995, McGuire 2000), but the power of this negative
ideology had influence in the evolution of the subsequent ‘What Works’

movement.
2.6.5 What Works

The ‘befriending’ principle remained to the forefront of practice, surviving the
‘Punishment in the Community’ ethos introduced by the 1991 Criminal Justice
Act, until the arrival of the ‘What Works’ enterprise and the emergence of
evidence-based practice in the mid 1990s (Chapman and Hough 1998,
Vanstone 2007, Whitehead 2010). The ‘advise, assist and befriend’
requirements were removed from the legislation when the probation order
became the community rehabilitation order under the Criminal Justice and Court
Services Act 2000 s.43. (Home Office 2000). The developing ethos of
‘punishment in the community’ and the transformation from a welfare-orientated
agency to a corrections agency led to the replacement of the therapeutic
models of intervention with more instrumental models of change based on

cognitive behavioural principles (McGuire and Priestley 1985; Whitehead 2010).
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The ‘What Works’ movement identified a renewed interest in psychologically
based theories of causation and intervention (McGuire and Priestley 1985) and
a drive to ‘instruct’ offenders in new ways of thinking about, and taking
responsibility for, their behaviour. The report by Her Majesty’s Inspectorate of
Probation (HMIP) on ‘Evidenced-Based Practice (Chapman and Hough 1998),
summarised a range of research outputs that identified the most effective
methods of reducing re-offending based on a psychological model of individual

change.

Managerialist concepts of efficiency and effectiveness became increasingly
important in the 1980s and 1990s with an emphasis on outputs and
performance rather than inputs as the main indicators of success (Newburn
2003). The development of a ‘What Works’ approach to the public sector as a
whole, of ideas on what constituted ‘effective practice’ and the rise of
‘managerialism’ all came to be seen as central to the New Labour approach
(Newburn 2003), with ever more complex electronic systems for the monitoring
and control of data (Aas 2004). The concept of ‘New Public Management’
began around the time of the Conservative governments from 1979 and
continued without significant changes with New Labour from 1997 with the
emphasis on control from the centre (Whitehead 2010). Budgets were
centralised and managers given increased powers of control; services were to
be provided by a ‘purchaser-provider’ split through competition not a monopoly
of service (Whitehead 2010).

The creation of the National Probation Service (NPS) in 2001 saw a further
centralisation of authority and control, and was followed speedily by the
Correctional Services Review (Carter 2003), and the response by the Home
Office (Home Office 2004). This led to the creation of the National Offender
Management Service in 2004 (NOMS) which combined the work of the prison
and probation services, and the Offender Management Act (2007), (Home
Office 2007), which set out the new arrangements for managing the work of

both services.
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Traditionally the main ‘clients’ of the probation service had been offenders
subject to probation supervision, with probation staff answerable to the
Magistrates who made these orders and who were elected as members of local
probation committees (Whitehead 2010). The current beneficiaries of the
service are now conceptualised in much broader terms with the courts and ‘the
public’ seen as key stakeholders. The reconceptualising of the needs of the
offender as ‘criminogenic’ and ‘non-criminogenic’ (Chapman and Hough 1998),
narrowed and sharpened the focus of probation practice on specific elements of

behaviour to be addressed, with concerns about ‘risk’ in dominance.

Hayles argues that the preoccupation with the inventories required for
completion of risk assessment tools such as the Offender Assessment System
(OASys), reduced the exchange between worker and offender to a process of
data collection aimed at identifying offending—related factors. She believes this
has limited the narrative or uniqueness of the offender’s life story to a ‘catalogue
of components’ (Hayles 2006) and with the implication that emotion is sifted
out of the catalogue (Aas 2004).

The contemporary profile of the probation service is that of an organisation
concerned with improving and maintaining public safety and order, monitoring,
controlling and punishing difficult and problematic behaviour in people
(offenders), and ensuring they follow the rules of good conduct (DirectGov
2011). The core aim of NOMS is to protect the public and reduce reoffending
(National Offender Management Service 2011). This work is undertaken under

the umbrella of ‘evidence-based practice’.
2.6.6 Evidence-based practice

In the early literature on evidence-based practice (McGuire 1995; Chapman and
Hough 1998; McGuire 2000), there was an active discounting of the traditional
approach to working with offenders based on a psychotherapeutic model of
change, and through the medium of the relationship (McGuire 1995; Smith
2006). The new emphasis was on thinking skills (cognition) and social skills

(problem solving), and a requirement on practitioners to give priority to the
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actuarial assessment and management of risk (Smith 2006). Practitioners were
actively discouraged from writing historical accounts of the early lives and
experiences of offenders and encouraged instead to locate the causes of their
behaviour primarily in poor thinking and problem-solving skills (Underdown
1998). These new directions were strongly influenced by the risk-need-
responsivity model which was initially used in Canada, and introduced in the UK
as part of the ‘What Works' initiatives of the mid-1990s.

Evidence-based practice was formulated on the following principles of:

‘Risk’: which asserts that criminal behaviour can be reliably predicted and

that treatment should focus on the higher risk offenders

e ‘Need’: which highlights the importance of criminogenic needs (those
factors which have a direct link to offending) in the design and delivery of
treatment programmes

¢ ‘Responsivity’: interventions should be delivered in ways which match the
offenders’ learning style and engage their active participation

e ‘Programme integrity’: interventions should be rigorously managed and

delivered as designed.
(Chapman and Hough 1998)

Of these principles, the risk principle has dominated policy and practice in
recent years with the development of a range of risk assessment tools
(Kemshall 2003, Kemshall 2008), and with pressure on staff to complete
detailed paperwork (Oldfield 2007). The assignment of offenders to categories
of risk has become the central task, from which follows different levels of
intervention, control and surveillance. The ‘need’ principle centres on factors
closely related to offending behaviour rather than on ‘welfare’ need, which is
seen as the remit of other community-based organisations or partnerships
(Whitehead 2010). The evidence drawn on indicated that the most effective
forms of intervention were “cognitive-behavioural group work programmes with
a strong focus on offending behaviour” (Mair 2004:26). These programmes,

which emerged from effectiveness research, (much of which was conducted in
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Canada), became the only form of practice regarded by probation managers as
sufficiently evidenced-based to be defensible (Smith 2005). With the evolution
of this approach came new methods and developments in practice skills that

were taught to staff to enhance the above principles.
2.6.7 Motivational interviewing

Moving away from the notion of ‘befriending’ as a means of engaging reluctant
offenders, motivational interviewing offered workers a ‘tool kit" of strategies and
techniques to engage their responsivity (Fuller and Taylor 2003). This
approach had initially been developed with clients suffering with addictions and
was based on the concept that change is not a single process but a cyclical one
(Miller 1996, Miller and Rollnick 2002). The tool kit included guidance on the
use of ‘Socratic questioning’; a process aimed at encouraging the person to
look at discrepancies in their thinking and belief patterns (Fuller and Taylor
2003). The tool kit was introduced as a stand-alone process unconnected to
any formal training or education around the relationship-building process.
Nevertheless, it recognised the importance of engaging with offenders and the

four basic principles as set out by Miller and Rollnick included:

. expressing empathy

. developing discrepancy
. rolling with resistance

. supporting self-efficacy.

(Miller and Rollnick 2002)

It was initially presented in contrast to some of the non-directive counselling
approaches, as being a more focused and goal-directed approach, with the
resolution of ambivalence as its central purpose (Sandham and Octigan 2007).
Miller and Rollnick have, however, like Truax and Carkhuff (1967) before them,

emphasised that the therapeutic alliance or partnership between worker and
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client was more important than individual techniques; in particular they stressed

that a confrontational style can be ineffective (Miller and Rollnick 2002).

Whilst both motivational interviewing and the responsivity principle in theory
allowed for a continuing focus on the importance of strong relationships in order
to motivate and support offenders, Mair argues that in practice the fourth
principle of evidenced-based practice, that of ‘programme integrity’, which
defined a need to ensure the accurate and consistent delivery of the
programme content, tended to over-rule these approaches (Mair 2004). Mair
considered that the dynamics of interactions and relationships within offending
behaviour group work programmes were subordinated to the need to ensure
consistent delivery of the content of the programme through the medium of the
programme manual. This was subsequently compounded by the fact that the
majority of core offending behaviour programmes were run by probation service
officers who lacked any formalised training in relationship building or group
dynamics (Knight and Stout 2009).

There were other critics of the rush to establish accredited programmes as the
central tool of interventions with offenders on the basis that they had a thin
evidence base, employed a pathological and individual model of criminality and
that not all individuals were suited to the ‘one size fits all' model (Gorman 2001,
Whitehead 2010). Many practitioners continued to operate within a paradigm of
concern and respect for the individual and continued to see relationships as
key; but the organisational structures established to promote the evidence-
based agenda no longer prioritised these core elements of practice. The
evidence-based approach had had a tendency to throw ‘the baby out with the
bathwater’; discarding the importance of the relationship rather than coupling it

with the new approaches involving cognitive-behavioural principles.

2.7 Recent theoretical models and the re-emergence of the

‘relationship’

2.7.1 The revival of ‘rehabilitation’
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Andrews and Bonta have argued that the ‘get tough’ approach to offenders and
increasingly punitive measures have failed to reduce criminal recidivism and
that a better option for dealing with crime is to place more emphasis on
rehabilitation and on approaches that adhere to the Offender Management
model (Andrews and Bonta 2010). Something of a revival in the principles of
rehabilitation and the recognition of the importance of staff practices in
achieving this had in fact begun towards the end of the 1990s. Rex (1999) and
others have argued that people on probation are prepared to accept and even
to welcome, a firmly directive style on the part of supervisors, a sense of
‘legitimacy’ (Chapman and Hough 1998), as long as it is accompanied by a
demonstration of concern and respect for the person; a return perhaps to the
use of ‘authority’ and the balancing of ‘care’ and ‘control’(Foren and Bailey
1968, Rex 1999, Marshall and Serran 2004). Like earlier writers, Rex too
believed that there was every reason to think that the quality of the relationship

mattered as much in group work programmes as in one-to-one supervision.

This gradual rehabilitative ‘revival’ was encouraged by a paper that emphasised
the importance of staff practice and the ability to demonstrate warmth,
enthusiasm, respect and likeability in work with offenders (Dowden and
Andrews 2004). The term ‘therapeutic alliance’ used by Dowden and Andrews
(2004) re-aligned the idea of therapy with ‘treatment’ in a probation context.
Marshall et al (Marshall and Serran 2004), undertook research that examined
the characteristics of therapists in the treatment of sexual offenders. Empathy,
as a quality shown by a practitioner, appeared across all the institutions in
which the research was carried out and was seen as statistically significant.
The researchers indicated that this was contrary to previous claims that if a
programme is consistently delivered to the same standard the therapist
characteristics should not be relevant, and they recommended that therapists
should pay attention to the influence of their behaviour and attempt to adopt a
more empathic, warm and rewarding style (Marshall and Serran 2004).

Andrews and Bonta have subsequently recommended that:
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“...staff should be selected partly on their ability and potential to build high
quality relationships with a difficult clientele, and then be given training that
further enhances these skills...” (Andrews and Bonta 2010:50)

Dowden and Andrews introduced the model of ‘Core Correctional Practice
Skills’ (CCPs), which continued to be informed by the risk, need and general
responsivity principles, but reviewed the evidence from meta analysis that
identified staff characteristics and training in core skills as essential in order to
ensure the maximum therapeutic impact of programmes of intervention
(Dowden and Andrews 2004). Building on the CCP model the Offender
Management Model (OMM) includes a staff characteristic of “Forming and
working through warm, open and enthusiastic relationships” (NOMS 2006). All
of these features were examined in the Jersey study (Raynor, Ugwudike et al.
2010) which, interestingly, showed that the Jersey officers, trained in a social
work model, concentrated more on the skills needed to establish and maintain
relationships. However, no specific reference is made in the CCP model or in
the Jersey study to the significance of self-awareness of emotions, or of the

effective management and regulation of emotion in workers.

2.7.2. Theories of ‘desistance’

Alongside these developments in the late 1990s and early 2000s was an
emergence of the criminal careers literature which discussed the wider social
processes which cause people to stop offending (Rex 1999). From this has
evolved models of desistance from offending as offering a more positive and
maturational model of change in offenders, with desistance from crime
understood not as a single event but as a process of maturation and change
(Rex 1999, Farrall 2002, Maruna, Immarigeon et al. 2004, McNeill 2004, Burnett
and McNeill 2005, McNeill 2006, Maruna and LeBel 2010). The general
maturation of the offender is seen, in this literature, as more important than any
single programme of intervention. The model takes the individual narrative
(McNeill 2009, McNeill, Raynor et al. 2010), of the offenders as its focus, in
some contrast to the rehabilitative model which borrows from the medical model

in being a top down imposed set of ideas and constructs that are imposed on
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the individual in order to change and correct them. Associated with the
desistance movement has been the development of strengths-based models of
rehabilitation (Ward, Polaschek et al. 2006), including the ‘good lives model’
and the ‘better lives model’ particularly in relation to sexual offenders (Day,
Casey et al. 2010). The ‘good lives model’ (GLM) considers offender
supervision from the perspective of the offender and identifies the resources
and capital in their lives that can be harnessed to enable them to move away
from offending (Ward, Polaschek et al. 2006, McNeill, Raynor et al. 2010,
Raynor, Ugwudike et al. 2010). This model also makes connections with the
significance of relationships and stresses that individuals should be understood

in a holistic, integrated manner.

The resurgence of interest in the relationship in the academic literature has
been a welcome development. A recognition of the importance of the
relationship is now supported by the Offender Engagement Programme (OEP)
(Ministry of Justice 2010, Rex 2012), recently established within the NOMS, that
is undertaking research on the nature of the offender/worker relationship and
reinforcing the idea that one of the central components of offender management
is the relationship between the offender and their offender manager. One of the
pilot initiatives, entitled the Reflective Supervision Model (RSM), is looking at
how middle managers and Trust leaders can support practitioners in building
effective relationships with service users (Ministry of Justice 2010). However,
the practice-focused research currently being undertaken continues to rather
side-step the opportunity to highlight the importance of feelings in the change

process and of the emotional skills of the practitioner
2.7.3. Offender readiness to change

Recent research and writing has begun to focus more directly on issues related
to issues of treatment readiness in offender programmes (Day, Casey et al.
2010). Reference is made to the risk/needs/responsivity model and Day et al
argue that the third factor ‘responsivity’ is the one that they believe has been the

most neglected and lacking conceptual clarity (Day, Casey et al. 2010). Day
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and colleagues introduced the ‘Multifactor Offender Readiness Model' (MORM),
and suggest the individual factors include; cognitive (beliefs, cognitive
strategies), affective (emotions), volitional (goals, wants, or desires), and
behavioural (skills and competencies) (Day, Casey et al. 2010). Day et al also
argue that therapist skills and style are central to the development of a
therapeutic alliance and cite Marshall and Serran’s research on work with sex
offenders which suggests that promoting approach goals rather than avoidance
goals is likely to increase programme effectiveness, and that the focus should
be on promoting pro-social behaviour rather than ceasing anti-social behaviour
(Marshall, Serran et al. 2000).

One of the potential obstacles to offender readiness to change is the extent to
which the offender may or may not be ready, within him/herself to make the
necessary changes to lead a non-offending lifestyle. An assumption frequently
made within the popular press, and also within much political debate, is that
offenders are the ‘villains’, victims are the innocent parties and that a sharp
distinction can be drawn between the law-abiding majority and the (relatively)
few who prey on them (Canton 2011:179). The simplistic presentation of crime
in the media separates out the roles of offender and victim as discrete and
oppositional, whereas in reality many people can occupy both roles at the same
or at different times in their lives. There is strong evidence that offenders are a
disproportionately victimised group and that many female offenders, in
particular, have themselves been victims of abuse and violence (Boswell 2000,
Rumgay 2004, Ward, Devon et al. 2006, Canton 2011). They are very likely
also to have backgrounds of disadvantage, discrimination and poverty which will
have shaped their world view and their experience. One outcome of the
polarisation and stereotyping of ‘victims’ and ‘offenders’, as Canton argues, is

that offenders become ineligible to be victims (Canton 2011).

The What Works drive has tended to view the immediacy and impact of the
offending behaviour as the core target for intervention and the majority of
programmes are designed to tackle this through a cognitive behavioural model.

However, the psychotherapeutic literature, the recent work on ‘desistance’ and
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the potential for offenders to also be victims, identifies a much more complex
picture of how and when people are ready to make changes in their lives and
how receptive they are to learning about new ways of being and behaving. The
concept of ‘readiness’ is core to therapeutic work with voluntary clients. Mearns
argues the client’s ‘readiness’ will affect the speed with which trust is developed
and the establishment and maintenance of this trust (Mearns and Thorne 2008),
(see Section 6.5). The idea of ‘readiness’, like the cycle of change’ (Miller and

Rollnick 2002) is, however, a somewhat shifting process.

If workers are to enhance ‘offender readiness’ for those offenders who have
been victims themselves there is evidence from the psychotherapeutic literature
of the sorts of needs they are likely to present. Research on work with victims
of abuse and trauma (McCann and Pearlman 1990), identified seven
psychological needs which should be addressed by the therapist when working
with traumatised victims. Dayton describes similar and additional characteristics
including Alexithymia (Dayton 2000). Regardless of whether the probation
worker can respond to the offender as a potential ‘victim’ as well as an offender,
demonstrating empathy for another person’s predicament is seen as a crucial
stage in building trust, and trust is seen as necessary for a person to be able to
share ‘risky’, personal or particularly sensitive information (Mearns and Thorne
2008). This may be of particular relevance in the area of sexual offending
where the information to be disclosed is of a personal, intimate and quite

possibly shameful (for the discloser) nature (Ward, Devon et al. 2006).
2.7.4. Revisiting attachment theory

The desistance literature in particular, highlights the importance of
understanding the perspectives and feelings of the ‘client’ group, the offenders.
Whilst there has been research examining potential causes of crime ranging
from individual pathology, to environmental and social causes, the studies that
focus more specifically on childhood trauma, abuse and disadvantage are less
substantial. Research undertaken by Boswell on young offenders in secure

institutions has highlighted how childhood trauma can be linked to later violence
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(Boswell 1996, Boswell 2000). Bowlby, in his work on attachment, had
speculated that potentially a lengthy period of ‘maternal’ deprivation could be a
significant cause of subsequent delinquency (Bowlby 1969, Bowlby 1978,
Bowlby 1980). Attachment theory identifies that the child who experiences
sensitive and responsive caregivers (i.e. is able to form a secure attachment to
his or her caregivers), has been found to be more cooperative, cry less, explore
more and be more comfortable with ‘less familiar’ adults. In contrast those who
suffered sexual, emotional or physical abuse, rejection, lack of support,
emotional coldness or disruptive experiences with their parents in childhood are
much more likely to be insecurely attached, to have problems relating to others
in adolescence and adulthood and to be more likely to suffer from emotional
loneliness (Moriarty, Stough et al. 2001, Rich 2006).

Attachment theory was taught as part of probation training in the 1970s and
social inquiry reports were expected to elicit and draw out significant childhood
events that may have resulted in subsequent difficulties. Routinely offenders
were asked about their early memories, their family life and their experience of
schooling. The introduction of the pre-sentence report following the 1991
Criminal Justice Act largely saw the end of this focus on the history of the
person in the assessment process. With the evolution of the What Works
agenda, workers were encouraged to examine the ‘here and now’ in an
offender’s life; to consider the cognitive distortions that lay behind their
offending behaviour and to recommend that these be addressed through
programmes of intervention that tackled this distorted thinking. Report writers
were discouraged from writing anything of any significance about early

childhood experience.

However, the one area in which contemporary probation workers have been
allowed to retain aspects of this approach in both assessment and intervention
is in sexual offending. Recent work that uses attachment theory in the
understanding of some sexual and violent offenders (Renn 2000, Rich 2006,
Ansbro 2008), has highlighted the significance of early damage causing later

criminality. Marshall and Barbaree’s model (Marshall and Barbaree 1990),
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makes reference to attachment theory, and Pat Crittenden has led the field in
making the links between early childhood abuse and deprivation and later
sexual offending in adolescence and adulthood (Crittenden and Claussen
2000). There is a growing body of research evidence that suggests that
significant areas of impulsive, (generally male), offending behaviour such as
violence, and more controlling forms of sexual and domestic violence, can be
traced to the process of the ‘acting-out’ of unprocessed and unresolved feelings
from childhood and a failure of attachment to the original care-giver(s) (Seidler
1998, Dayton 2000, Dobash, Dobash et al. 2000). There is evidence that male
child sex offenders experience high levels of emotional loneliness, fear of
intimacy and isolation (Ward, Devon et al. 2006)(Ward, Devon et al 2006:194),
and Marshall was the first to make links between intimacy deficits and sexual
offending (Marshall 1989).

It will be argued that attachment theory continues to have relevance to work
with sex offenders, to an understanding of wider crime causation, and in
building subsequent attachments with offenders within the working alliance. In
psychotherapeutic terms the access that the therapist gains to the client’s
internal working model through the development of attachment patterns in the
working relationship, enables them to see and help to change these working
models (Mallinckrodt, Gantt et al. 1995). Ansbro makes a plea for the return of
the use of attachment theory in work with offenders and suggests it has
congruence with theories of desistance in which offenders are encouraged to
‘re-write’ the narrative scripts of their lives away from offending; she too claims
that the relationship between worker and offender is pivotal in this (Ansbro
2008). Renn also provides a powerful example of the effectiveness of
attachment theory used in the case of a man with a history of violence and
alcohol abuse (Renn 2000).

2.8 Associated writings

There is no substantive literature of direct relevance to this thesis. In a text for

probation trainees on knowledge in the probation service, Whitehead and
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Thompson devote two pages to ‘feelings: last but not least’ (Whitehead and
Thompson 2004). They identify the significance of emotion in relation to
offending behaviour and the fact that the impact of feelings on the achievement
of successful outcomes is complex. They also highlight the need for
practitioners to ‘walk a sophisticated tightrope’ between controlling or hiding
their own feelings and expressing feelings towards positive outcomes. They go
on to identify the concept of emotional intelligence as a useful theory but
suggest it is impossible to describe or prescribe and difficult to assess. They
therefore leave it out of their codified knowledge for probation practice. A book
on psychology in the probation services written in 2005 makes no specific
reference to emotion including the chapter on work with sex offenders (Crighton
and Towl 2005).

Howe’s work on the Emotionally Intelligent Social Worker (Howe 2008), and the
article by Morrison on Emotional Intelligence and Social Work (Morrison 2007),
set out to explore the emotional territory of social work practice and to examine
the links between emotional intelligence, professional relationships and skilled
practice. Social work has been identified as an emotionally demanding career
but, as with probation practice, there has been little recent attempt to address
this in training or via supervision (Bunting 2005). Dwyer argues that ‘emotional
labour’ has become one of the hardest parts of the social work job but that it is
not talked about explicitly in team meetings neither is it overtly recognised at
higher management level in social services departments (Dwyer 2007). She
suggests it is largely confined to the inner world of the individual practitioner and
she is critical of the lack of supervision that addresses the emotional
dissonance of practice and provides a safe place for staff to be able speak
without facing criticism (Dwyer 2007: 52). Van Stokkom’s work on emotional
intelligence in policing suggests the need to train police officers in ‘emotion

management’ (Van Stokkom 2011).

There have been attempts to address emotions and emotional intelligence in
relation to other helping professions. Aiyegbusi & Clarke-Moore provide an

edited collection of writings about therapeutic relationships with offenders which
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examines the work of forensic mental health nursing from a psychodynamic
perspective (Aiyegbusi and Clarke-Moore 2009). They refer to the particular
emotional intensity of work with offenders in this setting and they examine the
emotional labour of forensic nursing. The other text to make specific reference
to work with offenders is Harvey and Smedley’s edited book on psychological
therapy in prisons and other secure settings (Harvey and Smedley 2010). In
particular there is a chapter on attachment-based psychodynamic therapy. The
authors argue for thinking differently about rehabilitation and focusing on

‘therapy’ as opposed to ‘criminogenic needs’.
2.9 Conclusion

This review of the literature has set the context for the study in terms of the
theoretical perspectives on emotion, and its association with criminal justice and
criminology. It has provided an overview of the current literature on emotional
literacy and emotional intelligence. It has concluded with an overview of the
historical and more contemporary perspectives on the significance of the
relationship within probation practice and some of the external influences on
this. Whilst there is a growing literature on emotion theory, and on theories of
emotional literacy and intelligence, there is very little that brings this together
with probation practice or examines some of the particular emotional challenges
of working ‘therapeutically’ in a prevailing climate of punishment and control, in

the modern criminal justice system.
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Chapter 3: Methodological orientation

3.1 Introduction

This chapter sets out the methodological orientation to the research which
includes a discussion of the epistemological foundations within the discipline of
criminology. It explores the relevance of the different research paradigms that
have been applied to an understanding of emotions, including scientific,
subjective, and postmodern. Reference is made to Foucault's ‘technologies of
self and the way in which power influences which knowledge and whose
‘realities’ prevail. The ontological status accorded to ‘agency' and 'structure' is
central to an understanding of the role of emotion within probation practice.
Layder locates this traditional dualism within a broader macro-micro debate
through his ‘domain theory’, which is outlined later in this chapter (Layder 2006).
The chapter also introduces Layder’s theory of interpersonal control as a useful
construct for exploring the operation of emotional control as a component of

emotional literacy within probation practice.
3.2 Epistemological and ontological foundations

This research is undertaken within the discipline of criminology most of which,
from the 19th century onwards, was tied into positivism (Newburn 2007); the
belief that human behaviour is determined by objective social factors which can
be directly observed and where the researcher is detached from the evidence
(Bondi 2005). Criminology was also largely a male enterprise; male
criminologists studying predominately male offenders with the minority female
offender population analysed through this ‘male’ lens (Smart 1977). In contrast
much of the feminist criminology which has emerged since the 1970s has been
more substantively informed by subjectivism (Dyson and Brown 2006, Wykes
and Welsh 2009). An aim of this thesis is, within this tradition, to give a voice to

the practitioners.
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With the evolution of feminist criminology and the subsequent development of a
more theoretically eclectic approach, a range of research inquiries emerged
which combined both quantitative and qualitative approaches to studying crime
and criminal behaviour (Noaks and Wincup 2004). To some extent this mirrors
the development of thinking and research in the area of emotions, although the
two disciplines; criminology and emotion theory, have rarely intertwined
(Karstedt 2002). The more recent drive for ‘evidence-based practice’ across the
public sector has contributed to the search for ‘scientific’ evidence on which to

base policy and practice.

The core of the subject of this thesis is the concept of ‘emotion’ within probation
practice. Emotion inhabits and pervades all aspects of our lives and has been
of interest to philosophers and artists for centuries. However, as a subject of
academic study it has been significantly neglected, particularly in the field of
criminological inquiry. Recent emotion research, from both the psychological
and sociological disciplines, presents it as complex and multi-dimensional
(Frijda 1986, Evans 2003, Bondi 2005, Gendron 2010, Barbalet 2011). The
recognition of the significance of emotion within the actual research process is
even more recent having historically been perceived as largely irrelevant in the
pursuit of scientific ‘truths’ (Bondi 2005; Layder 2006). Epistemologically the
subject of emotion has been examined from both positivist and constructionist
perspectives, but recent inquiries, (with the exception of those within
neuroscience), are concerned to explore the interrelationship between agency
and structure; between the individual's own activity and the social context in
which the activity, in this instance emotion, is generated and exhibited (Layder
2006).

Emotion is an elusive concept which can be theorised on a continuum from
‘individualistic’ at one end to ‘cultural’ at the other; the continuum being the
extent to which human beings actively shape the emotional world in which they
live, or the social context shapes the social or emotional activity (Layder 2006).
The work by Goleman (2006), which aims to ascribe measurement to emotional

intelligence can be seen as at the individualistic end of this continuum whilst
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ideas of ‘emotional capital’ (Reay 2004), and ‘emotional labour’ (Hochschild
1983), can be located at the other end. A different continuum of realism and
essentialism at one end and postmodernism and anti-essentialism at the other,
has Goleman at the realist end and feminist and postmodern approaches to the
silencing of voices (of women, in particular) (Foucault 1977, Gilligan, Ward et al.
1988) at the other.

The ‘objective’ or ‘rational’ model identifies emotions as problematic. Emotions,
which refer to anything other than that which enhances the power of the
established order, the status quo, are accorded negative moral value (Lakoff
1987). The subjective model is seen to represent the more fluid world of art,
spirituality and emotion (Lakoff 1987). The tensions between these two
perspectives has continued for centuries with the rational model dominating,
particularly in the post Romantic period and into the era of Modernism with the
ascending strength and significance of the scientific enterprise as a whole. This
thesis will consider the extent to which the rational model has continued to
dominate criminal justice discourse, diminishing the softer, more subjective

discourse of emotions.
3.2.1 Scientific approach

The study of emotion has, within a positivist epistemology, taken a scientific
approach by examining human behaviour (psychology) and the human body
(physiology) to discover the source and the expression of emotion. It has
examined scientific measurements of bodily responses such as heart rate,
sweating, flushing and rate of breathing to provide an indication of emotional
activity (Evans 2003). More recently in the field of neuroscience, researchers
have begun to uncover and learn a great deal about brain activity and in
particular the function of certain centres of the brain, such as the amygdala, on
emotion (Lane and Nadel 2000, Beech and Mitchell 2005, Cappa, Abutalebi et
al. 2008, Dalgleish, Dunn et al. 2009). For example, researchers have begun to
speculate about potential damage caused to the amygdala in some sex

offenders by their own early childhood abuse and their subsequent attachment
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and emotional difficulties (Gerhardt 2004). This thesis makes only passing
reference to these areas of study and acknowledges the speculative and

sometimes over-simplified usage in understanding complex behaviours.
3.2.2 Subjectivist approach

Emotions have been examined, within a subjectivist approach, as one of the
internal means through which people endeavour to make sense of their world
(Dyson and Brown 2006). Within this broad brush approach sit a number of
research paradigms including phenomenology (Husserl 2006), and symbolic
interactionism (Mead 1934), which have been used in the study of emotion.
These approaches examine the assumptions that human experience and
human emotions in particular, are a product of our own interpretations and that
meaning is generated and negotiated in the process of social interaction (Dyson
and Brown 2006). A phenomenological approach to the study of emotion
involves an attempt to describe the ‘life-world’ of others, to understand at a
deep emotional level, what the ‘lived experience’ of other people may be like
(Dyson and Brown 2006). This approach is mostly closely associated with the
fields of psychoanalysis and psychotherapy, which endeavour to work at the
deepest levels of conscious and sometimes unconscious thoughts and feelings
within the patient or client (Rogers 2004; Mearns and Thorne 2008). This study
uses the work of these writers and others who have applied it directly to
offenders (Smith 2006, Aiyegbusi and Clarke-Moore 2009), to understand the
research participants’ emotional experiences as described by them, and how
they build and use relationships with offenders. In particular, it considers the
potential for these relationships to be used for positive (therapeutic) or negative

(punitive) effect within the realm of probation practice.

Within an interactionist approach Goffman refers to the significance of
‘impression management’ when dealing with emotions, particularly in the
carrying out of certain social roles (Goffman 1959/1990). In this thesis

‘impression management’ is referred to as one of the ways in which probation
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practitioners manage and negotiate their emotional lives in the interactions

between themselves and the offenders they supervise.
3.2.3 Postmodernism

The thesis largely discounts a positivist paradigm for the study of emotions, and
favours a subijectivist approach. However, a third paradigm, arising from
postmodern schools of thought and particularly from feminist research is also
considered. Postmodernism rejects grand and ‘totalising’ theories and instead
seeks to examine the hidden discourses that have been suppressed or
repressed by the interplay of power relations. The postmodern emphasis on
discourse and deconstruction takes language as the focal concern and argues
that no one discourse should be privileged over another (Doherty, Graham et al.
1992). Foucault argued that not all discourses will carry equal weight or power
and that some will account for and justify the appropriateness of the status quo
(Foucault 1977). The exclusion of the ‘emotional’ or ‘subjective’ from
criminological discourse could be seen as part of this maintenance of the status
quo. This thesis considers a postmodern perspective on the manner in which
the discourses of emotion, and the voices of probation practitioners on this
subject, have been largely excluded or silenced. It makes reference to
Foucault’'s concept of ‘technologies of self’ through which workers, silenced by
the feeling rules of the organisation and profession (Hochschild 1983), that
expect emotional detachment, also internalise this surveillance and self-monitor
their emotional lives (Foucault 1990). Foucault’'s work on prisons recognised
the ways in which the surveillance of prisoners via the central panopticon was
designed to ensure that prisoners internalised the implied ‘gaze’ from the guard
tower and became self-monitoring, and it is argued that practitioners similarly
guard and monitor their own behaviour in anticipation of the gaze of their

employers and profession.

Postmodern theory has made significant contributions to an understanding of
the relationship between values, power, knowledge and language and to the

theorising of social control and resistance to such control (Fox 1995).
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Foucault’'s work has shed light on the way that the criminal justice system is
shaped and operated by the interests of the powerful at the expense of the least
powerful (Foucault 1977). A postmodern approach to criminological research
questions whether in fact there is a single ‘truth’ out there waiting to be
discovered and argues instead that there are many different realities each with
their own legitimate claims to knowledge. Such an approach articulates the
notion of ‘hiddenness’ and ‘recovery’ as of particular importance to subordinated
groups (Humphries 2000). It argues that positivism fragments reality and
encourages people to see the world in a compartmentalised way and in
isolation from one another. Such divisions are encouraged because they are
seen to stop the less powerful seeing the connections; referred to as ‘false
consciousness’ and ‘reification’ of knowledge (Dyson & Brown 2006). Lukes’
third dimension of power identifies how the ‘powerless’ may settle for a
subordinated position or indeed lack of awareness of their own ‘subordination’
(Lukes 2005). Whilst probation practitioners may not view themselves as a
‘subordinated’ group they nevertheless have less power than their managers in
the organisational hierarchies and their narratives are less likely to be heard.
However, whilst a postmodern perspective has relevance to this study it
embraces only part of the story and largely ignores the issues of power at the
individual or psychobiographic level, and the inter-relationship of power and
emotion that Layder identifies (Layder 2004). Together these theories have

provided a conceptual and practical guide to the research process.

This broad span of potential philosophical approaches, from phenomenology to
postmodernism, reflects the conceptual complexity of social reality. The
ontological status accorded to 'agency' and 'structure' is central to this. Layder
locates this traditional dualism within a broader macro-micro debate through his
‘domain theory’ (Layder 2006), and it is within his framework of social reality
that the analysis for this research is located. Layder's model identifies society
as layered or ‘stratified’ and including both micro-phenomena (people’s

individual lived experiences) and macro-phenomena (structural and
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institutional). He argues that social interaction is based upon and draws

together psychological and social realities.
3.3 Social domain theory

Layder’'s social domain theory stresses that the creation of meaning by
individuals is influenced by an amalgam of subjective, external and situated
influences (Layder 2004). His theory maps the ‘social’ universe and considers

four domains of social reality:

Contextual Resources

Social Settings : :

Situated Activity

Relations of Power Stretched across time

and space

Psychobiography

(Layder 2006:273)

The four social domains on the left are represented as vertical layers of social

reality

“...with the lower layers representing the more personalised and
immediate elements of social reality while the higher ones are more
remote and impersonal...” (Layder 2006:273).

All of them have a relationship with power and all are ‘stretched across time and

space; Layder argues that this vertical dimension gives ontological depth.
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The domain of psychobiography describes a person’s existence and their
‘career trajectory’ through time and space in the social world. It makes
reference to the unique characteristics of that individual, their interactions with
others, their experiences and how they have managed them. This is the
domain within which the research for this thesis was originally conceptualised,
taking a phenomenological perspective to interrogate the meanings that
research participants to the study give to their emotional lives. However,
Layder's domain theory identifies the individual as living both ‘inside’ and
‘outside’ society in that people can never escape social influences but are able

to retain a significant degree of independence from them (Layder 2004).

The domain of situated activity, as the next layer is ‘an arena in which meaning

is created’ (Layder 2006:277). Layder describes situated activity as

“...a subtle and complex mix of the powers, emotions and mutual
influences of multiple individuals that unfold in the real time of the
encounter...” (Layder 2006:279).

Situated activity represents the practical focus of transactions between people
in lived time and mediates between the subjective and objective elements of
social reality. Layder highlights activities that go on under the surface,
particularly emotions and feelings, some without the conscious awareness of
the participants, and argues that all the individuals entering this encounter have
emotional needs that they hope will be met. Such needs include approval,
inclusion, etc so that the person’s identity, security, self-esteem and self-value
are affirmed and reaffirmed. He describes this as ‘underground emotion work’
(Layder 2006:279), in which there is a constant shifting of feelings of alignment
and attunement or estrangement and awkwardness, and suggests this is

evidence of the highly-skilled nature of being human.

The domain of social settings, sometimes referred to as the ‘systems element’,
provides the immediate environment of the situated activity. Layder suggests
these settings can vary in their organisational form. In some the relationships

are formal and structured for example: schools, universities, hospitals,
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industrial/commercial firms, government bureaucracies etc., whilst others are
based on informal, loosely patterned relationships such as friendships,
partnerships and family networks. These settings constitute a collection or
accumulation of reproduced social relations, positions and practices; the
‘reproduced outcomes of past activities that influence behaviour in the present’
(Layder 2006:280). In more formal settings, such as an organisation like the
probation service, social relationships are clearly defined and, according to
Layder usually hierarchical with a graded sequence of positions and statuses.
Interaction within this setting is defined through these positions and commitment

to them is through inducements such as career opportunities, pay etc.

The fourth domain of contextual resources is the outer layer of the four and
represents the most encompassing feature of the social environment. Layder
defines two key elements; how material resources are unevenly allocated, and
the historical accumulation of cultural resources such as ‘stored knowledge’
(cultural, ideological and institutional) through artefacts, media representations,
fashion etc. The unequal distribution of resources he associates with groupings
is based on class, ethnicity, age, gender and status. These include resources
that support the immediate socio-economic context of particular social settings,
for example: education, occupation, family and neighbourhood as well as the
inner mental lives of individuals (Layder 2006:281). These aspects of social
reality; practical and cultural resources, have been reproduced in time and
space through regular usage by successive generations of individuals. Layder
suggests that historically they have become relatively independent of current
activity and that this characteristic distinguishes them from the real, present
time of unfolding situated activities. In this sense elements of agency and
system interfuse and influence each other but without destroying their distinctive
characteristics and generative power (Layder 2006). Although these four social
domains are clearly distinguishable from each other Layder argues that it is

important not to lose sight of the links and continuities between them.
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3.4 Theory of interpersonal control

In his work on emotions in social reality, Layder developed the theory of
interpersonal control and argued that it was a distinct domain of social reality in
its own right as well as being influenced by and influencing other domains
(Layder 2004). It is an example of what he refers to as ‘adaptive’ theory in
which he explores the different types of interpersonal control on a continuum
from soft and benign to manipulative, repressive and exploitative (Appendix 1).
He considers the different control strategies used by people, in different social
settings and the emotional states and feelings involved. These phases involve
agency-structure links, and their translation into issues about emotion and

interpersonal control (Layder 2006:295).

Layder suggests that within sociological research the links between emotion,
power and interpersonal control have not been sufficiently emphasised and
accorded the importance they deserve for grasping the complexity of emotions
in the social world; what he refers to as the ‘lost heart of society’ (Layder
2004:2). Power and control, as discussed in Chapter Four, are multifaceted
concepts and can operate through the different layers of social reality via
individual agency, mediated or situated activity between people or be inherent
within the social structures and resources that shape the society in which
people live. Layder identifies that we are all involved in control of ourselves and
others in a range of ways, although he suggests that some people consider the
idea of ‘control’ as solely about negative behaviour that causes harm or makes
people do something against their will, invoking negative emotions. By contrast
he believes that ‘control’ and maybe even ‘manipulation’, can be understood in
‘softer, kinder and more compassionate terms’ and can open up new areas for
people and lead to positive emotions (Layder 2004:1). He sees benign control
as getting others to willingly do what we would like them to do, through
‘influence, persuasion and charm’ and by persuading them that it is in their best
interests to act in this way. Exploitative or manipulative control is where a
reluctance to comply is managed with threats, deceit or punitive sanctions such

as might be exercised within the prison service, for example.
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Layder suggests that we are aware of the more exploitative forms of
interpersonal control but tend to deny or ignore the more benign forms of
control. He examines the way in which both forms of control influence everyday
life and the quality of our relationships and describes interpersonal control and
the situated activities in which they take place as representing the real ‘heart’ of
society (Layder 2004). To influence others and control them ‘benignly’ requires
an ability to ‘read’ their feelings and respond to them in a mutually satisfying
way (Layder 2004). This has close associations with theories of emotional
intelligence and emotional literacy (Goleman 1995; Sharp 2001; Killick 2006),
and offers the framework within which the emotional lives of individual probation
workers and the emotional transactions between them and offenders can be
understood. It also allows for an exploration of the potential for either benign or
repressive forms of emotional control within the practice of the probation

service.

This study aims to examine how emotion is experienced and expressed within
the situated activity of probation practice; to ‘uncover the lost heart’ (Layder
2004:1), or ‘soft skills’ of this practice, and locate them within an organisation,
the probation service, that has, in the pursuit of some ‘hard’, objective,
measurable goals of ‘punishment in the community’ (Whitehead 2010), tended
to suppress and deny the significance of the emotion work undertaken by

offenders and practitioners.
3.5 Conclusion

This chapter has explored the different epistemologies that could be applied to
an understanding of emotion within criminal justice including positivism,
feminism, subjectivism and postmodernism. It has reflected on the strength of
the drive for rationality and a positivist approach within criminology that has
concealed knowledge and understanding of emotions, and how a feminist
approach has opened up this area of study. The complex inter-relationship
between agency and structure is examined through the lens of Layder’'s social

domain theory and with reference to an analysis of power, which is further
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developed in the next chapter. Emotional literacy has generally been theorised
at the level of the individual and their inter-relationships with others. This
research will make reference to all four layers of Layder's domain theory in
order to examine the impact of the broader levels of social reality on the skills of
emotional literacy including those of the organisation and the wider contextual
resource issues within which it operates. Layder's model of interpersonal
control provides a framework for an analysis of emotional interpersonal control
used by practitioners in their work with offenders. Whilst it may be assumed
that emotional literacy is a ‘benign’ process, Layder's model allows for a
consideration of the potential shifting of this ‘benign’ emotional interpersonal
control towards the more repressive or exploitative end of his continuum
(Layder 2004).
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Chapter 4: Setting the context: values, diversity and

power

4.1 Introduction

The literature on both emotional intelligence and emotional literacy generally
identifies it as a skill acquired and developed in individuals (the
psychobiographic layer of social reality) and used in a range of social
interactions with other people to improve communication and learning, and lead
to successful outcomes in a range of different settings (situated activity) (Layder
2006). However, it will be argued that in order to understand the social reality of
the research participants to this study, their interpretations of their emotional
lives and inter-relationships, requires an examination of all four layers of
Layder's social domain theory (Layder 2006) (Section 3.2). The existing
literature on emotional intelligence and emotional literacy has little to say about
the wider social settings and contextual resource layers of social reality and
their potential impact on the development and exercising of these skills.

The domain of social settings, in this instance the probation service as an
organisation, represents the immediate environment in which situated activities
take place (Layder 2006). Layder argues that the positions and practices of
social relationships in social settings are drawn from tradition, precedent and
best practice that determine what behaviour is acceptable. It is within this
framework that the concept of ‘probation values’ and their significance for
emotional literacy is located. The values that have informed the work of the
probation service over the last 100 years have generally been viewed as based
on humanitarian principles (Nellis 2005), although there have been shifts in
direction in recent times with a stronger focus on public protection than on the
welfare of the individual offender (Canton 2011). Staff joining the service at
various points in its history have been expected to sign up to the prevailing
‘values’ and principles of the organisation. However, values are not a skill to be

acquired, they are related to the individual’s experience of the society, and to
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the social systems and contextual resources within which they live, including

cultural differences, diversity in identity, and power (Seidler 1998, Layder 2006).

The contextual resources layer of social reality (Layder 2006), offers a
framework for understanding who holds power in society, who has the least
power (offenders in the system generally have very little) and how emotion is
interconnected with concepts of gender, power and control which all have a
bearing on this subject. This chapter examines some of the social and
contextual issues that inform the values underpinning probation practice and
their connection with the emotional lives of practitioners played out through their
psychobiography and the situated activities in which they engage (Layder
2006).

4.2 Probation values

The history of probation values can been traced from the early beginnings of the
organisation as a Police Court Missionary Service, with Christian values
predominating, through to a social work service from the late 1960s onwards
(McWilliams 1983; McWilliams 1985; McWilliams 1986; McWilliams 1987).
More recent writers have grappled with the impact on these values of the
change from a primarily ‘welfare’ service for offenders, to a service delivering
‘punishment in the community’ (Vanstone 2007; Canton 2011). Many early
probation workers took their values from their Christian beliefs and saw their
work as a distinctively moral endeavour (Canton 2011). The evolving
educational link from the 1960s onwards with social work, and its associated
values, encouraged probation staff, myself included, to believe that positive
change in offenders would take place via a relationship built on respect, a
withholding of negative judgments and concern for the individual, and as ‘the
institutional expression of some of the values that ought to characterise a
decent society’ (Canton 2011:45). Canton argues that excesses of punishment
are likely to be corrosive for any society and that the probation service has
historically represented humane and welfare-orientated values that uphold a

belief in the capacity of an individual to change through their own volition.

90



Canton also argues that values are intimately connected with practice; they

define how things are done as being no less important than the outcomes.
4.2.1 Working ‘credos’

In exploring the ‘how’ of probation practice, Rutherford suggests that the values
and beliefs that shape the work and concerns of criminal justice practitioners

are ‘working credos’ and that they fall into three clusters:

1. The punishment credo, described as the ‘punitive degradation of
offenders’

2. The efficiency credo, described as a concentration on ‘management,
pragmatism, efficiency and expedience’

3. The caring credo, which identifies an attitude towards all service users in

the criminal justice system based on ‘liberal and humanitarian values’.
(Rutherford 1993) p. viii

The ‘punitive credo’, potentially exercised through the controlling, coercing,
humiliating or manipulating of offenders and the imposition and/or threat of
external controls and sanctions, draws on ideas that originated with Durkheim
(Garland 1990), and incorporates the belief that the criminal law should be an
expression of the values of the society and be about denouncing and
condemning criminal behaviour (Canton 2011). The efficiency credo, potentially
exercised through a managerialist approach to probation practice, prioritises the
setting and meeting of targets over other, more qualitative processes. The
‘caring’ credo has been exercised through the more traditional notions of the

role of the probation officer to ‘advise, assist and befriend’ (Monger 1972).

The extent to which modern probation policy condones, or encourages, the
exercising of one or more of these credos is core to this thesis. Does emotional
literacy require particular, underpinning values in its exercising and if so what
might they be? Canton suggests that instrumental and managerial strategies,

(the ‘efficiency credo’ (Rutherford 1993)), can be indifferent to the issue of
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‘values’ and that this is one of the ways in which criminal justice may lose sight

of its moral character (Canton 2011:31).
4.2.2 Current probation policy

Amongst all the criminal justice agencies the probation service has historically
experienced the most tension between the exercising of a ‘punitive credo’ and a
‘caring credo’, between ‘care’ and ‘control’ (Foren and Bailey 1968), with
oscillation at both policy and practice levels between the need to ‘punish’ and
‘control’, and the need to ‘help’ and ‘change’ (NOMS 2006). An examination of
current operational policy in the probation service (Layder's domain of social
settings (Layder 2006)), suggests that these tensions continue to exist. The
policy is outlined in the Offender Management Model (OMM), which includes
the four-tier framework against which all cases can be mapped. This describes

four broad ‘modalities’ for working with offenders:
. Punish

. Help

. Change and

. Control

(NOMS 2006)

The allocation of resource are undertaken against these modalities and the
decision about which modalities of intervention are relevant to each individual
offender depends on an assessment of the level of risk of reoffending and of the
potential dangerousness of the behaviour, using the Offender Assessment
System (OASys) (Canton 2011). It is specified that all cases will require the
implementation of the ‘punish’ mode, most will require ‘help’, a proportion will
require ‘change’ and a few, described as the dangerous and very prolific, will
require ‘control’ (NOMS 2006).
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The concept of ‘punishment’ in this context refers to giving effect to the
sentence of the court, as opposed to a particular kind of painful or retributive
sanction such as imprisonment. Broadly speaking, ‘punishment’ and ‘control’
are seen to be exercised through the enforcement of community orders;
ensuring offenders keep to the conditions of their orders, give up their free time
to attend programmes or complete unpaid work, and by returning them to court
when they are in breach of these orders. ‘Help’ and ‘change’ is undertaken
through the provision of a range of ‘instructional’, ‘therapeutic’ and practical
programmes either provided directly or via partnerships agencies. It is argued
that the extent to which probation staff will be able to handle the emotional
tensions and moral dilemmas that exist between these different strategies of
‘helping’, ‘punishing’, ‘changing’ and ‘controlling’ the people they are charged to

supervise is largely ignored within operational policy.

As described earlier in the discussion on Dowden and Andrew’s work, Core
Correctional Practice (CCP) makes reference to a set of required staff
characteristics. The ‘emotional balance’ held by the practitioner between these
characteristics as they work with offenders, has not been clearly explored or
defined in contemporary probation literature, although some similar tensions
have been identified in research with prison staff which has examined the
conflict between providing support and maintaining authority and control (Tait
2011). In relation to the CCP staff characteristics it is argued that the ‘firm, fair
and clear use of authority’ could be filtered through a punitive credo in a
hectoring and authoritarian manner or through a caring credo in a more
supportive manner. The ‘modelling of pro-social and anti-criminal attitudes’
could be undertaken in a moralistic or evangelical manner, or through the
provision of positive and caring models of alternative behaviours. The ‘teaching
of concrete problem solving skills’ could be undertaken in a didactic (potentially
authoritarian) manner or an interactive and enabling way. The forming of
‘warm, open and enthusiastic relationships’ (Dowden and Andrews 2004), is
perhaps the closest to a ‘caring credo’ underpinning emotionally literate

practice, but such relationships could nevertheless vary depending on the
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values and skills of the worker; from patronising, authoritarian or insincere, to
ones based on humanitarian values of respect, a non-judgmental approach and
equality of opportunity. It appears that current policy offers the practitioner no
guide to the wunderlying values or emotional management of these

characteristics.
4.3 Diversity

Layder's domain of ‘contextual resources’ includes an understanding of how
material resources are unevenly distributed, and how the historical
accumulation of cultural resources such as knowledge, mores, and artefacts, is
also the ultimate source of societal values (Layder 2006:281). It is within this
domain that the concept of ‘diversity’ is located. Since the mid 1970s, debates
on probation ethics and values have incorporated an increasingly complex
agenda of ‘diversity’, initially framed as ‘equality of opportunity’ and ‘anti-
oppressive practice’ (Thompson 2006), then as ‘valuing difference’ (Knight,
Dominey et al. 2008), and more recently through the lens of Human Rights
(Gelsthorpe and Mclvor 2007, Canton 2009). It is argued that an understanding
of the issues of diversity and discrimination is of fundamental importance to the
values underpinning probation practice given that the negative impact of
individual or institutional discrimination on an offender’s rights and liberty can be
profound, as evidenced from research and inquiries (Knight, Dominey et al.
2008b)).

4.3.1 Statistical evidence

The statistical evidence of advantage and disadvantage in contemporary British
society is available through a range of sources, in particular the first Triennial
Review by the Equality and Human Rights Commission (EHRC), ‘How Fair is
Britain’ (Equality and Human Rights Commission 2010), and the ‘The Spirit
Level’, which pulls together a wide range of research from many different
sources to identify the differences in, for example, ‘health inequalities’ and
career opportunities between people (Wilkinson and Pickett 2010). The Spirit

Level highlights how rates of imprisonment and rates of mental illness can be
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five times higher in the most unequal compared to the most equal societies
(Wilkinson and Pickett 2010:176). Murder rates are also likely to be higher.
The Marmot Review argued that action on health inequalities required action
across all the social determinants of health including education, occupation,
income, home and community (Marmot 2010). This presents two issues for
consideration, one is to do with egalitarianism in the demographic or statistical
sense, should everyone be treated equally, and one is a more moral or political
question about whether it is ‘fair’ that people should experience differential
outcomes. Probation practice has tended to support the view that differential

needs require differential interventions in order to ensure equality of outcome.
4.3.2 Protected characteristics and hierarchies

These reports and other recent literature, identify ways in which British society
has been changing since the introduction of legislation to outlaw discrimination
over the last 30 years (Bagihole 2009). The most recent piece of anti-
discrimination legislation is the Equality Act (2010) which brings together all of
the different areas of legislation in what are now referred to as the ‘protected
characteristics’ of; age, disability, gender, race and ethnicity, religion or belief,
sexual orientation and transgender status (Home Office 2010). The EHRC
review examines these different characteristics and considers evidence for
changes in attitudes and in access to resources and opportunities to, for
example, legal security, employment, health and education. Legislation has
progressively widened not only to include other groups to whom legal protection
is now afforded, but also developed a wider conception of what discrimination
can be, including the concept of indirect discrimination (Equality and Human
Rights Commission 2010).

However, some areas of discrimination and disadvantage continue to be
afforded a higher profile in criminal justice policy than others, for example there
is an abundance of policies on ‘race’ and gender, whilst issues of sexual
orientation, disability and class have received less attention. Of particular

relevance to this study, given the gendered associations of emotion already
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mentioned, are the theories of masculinity and crime that have evolved from
explorations by feminist criminologists of the gendered nature of crime (Smart
1977, Messerschmidt 1997, Buckley 1999, Gelsthorpe 2002, Cowburn 2005,
Heidensohn 2006, Petrillo 2007). These theories have identified the particular
characteristics of being male in this society that lead to greater criminality
amongst men; approximately 80% of all arrests and court sanctions are for men
(Ministry of Justice 2011), and the highest rate of offending for the most serious
(indictable criminal offences) is among 17 year old young men (Office for
National Statistics 2012). Serious violent crime is largely committed by men
and men are also the primary victims of violent crime (Wykes and Welsh 2009).
The majority of sexual crimes are committed by men and the greatest
proportion of these offences is committed against women. According to Home
Office statistics, of 14,449 recorded rapes in 2005/06, 92% were against
women. In terms of domestic violence, whilst women are occasionally violent, it
is overwhelmingly men who use violence against women partners (Dobash,
Dobash et al. 2000, Heidensohn 2002). Research evidence suggests that
sexual and violent offending is supported by patriarchy; or male dominance in
social relations (Brownmiller 1975, Dworkin 1981, Silvestri and Crowther-Dowey
2008).

Other ‘protected characteristics’ have, belatedly, been brought to the attention
of public sector agencies through examples of discrimination in terms of;
disability (Independent Police Complaints Commission 2009), sexuality and
sexual orientation (Groombridge 2006, Chakraborti and Garland 2009), religion
(Spalek 2002, Chakraborti and Garland 2009), and age (Gelsthorpe and Mclvor
2007; Knight, Dominey et al. 2008). Class is not a protected characteristic
under the Equality Act 2010 but is identified by a number of writers as a
significant diversity issue and area of discrimination within criminal justice
(Gelsthorpe and Mclvor 2007; Knight, Dominey et al. 2008).
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4.3.3 Intersectionality

In a challenge to the ‘hierarchies’ that have evolved around issues of
discrimination, the diversity debate has begun to incorporate the concept of
‘intersectionality’ which refers to multiple discriminations and in particular arises
from feminist research identifying the different inequalities and identities that
affect women'’s lives (Bagihole 2009, Seidler 2010). As this theory highlights,
inequalities intersect in complex and varied ways (Bagihole 2009). In terms of
criminal justice, gender is a diversity strand that intersects with other identities
to create complex patterns of advantage and disadvantage. For example, the
majority of service users of the probation service are male, white, working class
and young, (although there is a disproportionate number of black males and
females in prison (Ministry of Justice 2011)) and, as explored later in this
section, the majority of leadership and management roles within criminal justice

are occupied by white men (Equality and Human Rights Commission 2011).
4.4 Power

Layder identifies each domain of social reality as embodying a different form of
power (Layder 2006). Thompson’s PCS' model has enabled generations of
probation students to understand how power and discrimination can operate
within these different domains. These include the personal (psychobiographic
(Layder 2006)), the cultural (social settings (Layder 2006)), and the social
(contextual resources (Layder 2006), (Thompson 2006)). Thompson talks
about the different amounts of influence and power that prevail within each of
these levels from relatively minor at the personal level, to highly significant at
the structural or social level. Whilst this offers a useful framework, Thompson’s
model does not explore the more subtle forms of power identified by Lukes.
Lukes argues that power should be understood as a multi-dimensional
intermingling of forces, rather than a one-dimensional process. He suggests
governments control people in three ways; through decision-making, non-

decision making and ideological power (Lukes 2005). The one-dimensional

1 .
Personal, Cultural and Social
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view is understood through a process of identifying who prevails in decision-
making and this determines which groups or individuals have more power in
society (Lukes 2005:13). In the context of the probation service these forms of
power are held primarily through government and the legislature, and operated
by policy makers and managers in the National Offender Management Service,
and by local chief officers in each probation region. The majority of managers
in NOMS are from the prison service and are white and male. The two

dimensional model takes as its focus the ‘rules of the game’; the set of

“...'‘predominant values, beliefs, rituals and institutional procedures that
operate systematically and consistently to the benefit of certain persons
and groups and the expense of others...” (Lukes 2005:17).

This incorporates an analysis of power that relates to who controls the agenda
of politics and what issues are kept out of the political process. In relation to the
context for this thesis the argument is that policy makers and managers in
NOMS have the power to set an agenda of ‘hard’ quantifiable and measurable
targets and to keep off the agenda the ‘softer’ more qualitative issues related to
emotional processes. However, even this is considered to be too narrow a
conception of power by Lukes, and lacking a sociological perspective within
which to examine not just the decision-making process but also the ways in
which latent conflicts can be suppressed. Lukes argues for a third dimension, a
deeper analysis, one which incorporates the power to influence wishes and
beliefs and to make people want things against their own self-interest (Lukes
2005). He argues that a full critique of power should include both subjective
interests and those "real" interests that might be held by those excluded by the

political process.

The power to influence the development and maintenance of relationships
between probation workers and offenders involves both subjective, emotional
power and the more contextual exercise of power through the prevailing
ideologies of the organisation. This level of analysis will be used to examine the
extent to which probation workers ‘buy into’ and support the organisational

systems without necessarily understanding how the exercising of power has
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shaped their awareness and values about their ‘emotional’ practice. Foucault’s
work has identified ways in which the criminal justice system is shaped and
operated by the interests of the powerful at the expense of the least powerful
(Foucault 1977). A question to be addressed is how, in the building of
relationships with offenders, the power inherent within the criminal justice
system could be used or misused, to manipulate and control offenders into
compliance (Foucault 1977). Foucault's concept of the internalisation of
surveillance (the panopticon) could inform an understanding of how probation
officers use their emotional skills to persuade offenders to ‘conform’ and subdue

their offending behaviour.
4.4.1 Who holds the power?

In their report ‘Sex and Power’ the EHRC provides statistical evidence for the
way in which gender continues to shape the demographics of who holds power
in British Society, with white men continuing to occupy the majority of leadership
and decision-making positions (Equality and Human Rights Commission 2011).
This report, supported by research undertaken by Silvestri and Crowther-Dowey
(2008), confirms the criminal justice system (CJS) as comprised of agencies
that are strikingly gendered. In terms of where the power lies in criminal justice
decision-making; 77.6% of Members of Parliament, (which constitutes the
legislative body of the United Kingdom), and 83% of the judiciary are male
(Silvestri and Crowther-Dowey 2008). In terms of policing, 79% of staff across
all ranks in the police service are male (Silvestri and Crowther-Dowey 2008).
Within the prison service, male officers outnumber females significantly (66% of

total employees are male).

There is a considerable body of literature that identifies the ongoing limitations
on women performing to their full potential in the workplace despite the
evidence of their success in education (ltzin and Newman 1995, Bagihole 2009,
Equality and Human Rights Commission 2011). Whilst men do not outnumber
women in all the agencies, nevertheless the overall development of criminal

justice policy, for example within the judiciary and the police (Silvestri and
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Crowther-Dowey 2008), is male dominated. The fact that 90.45% of all
administrative support staff within the probation service is female is just one
example of how women continue to occupy roles that are traditionally viewed as
‘servicing’ more senior staff and are generally less well paid (Silvestri and
Crowther-Dowey 2008).

The probation service, whilst historically a majority male service (Annison 2007,
Knight 2007), has traditionally been located at the ‘softer’ or more ‘therapeutic’
end of the criminal justice system. The more recent ‘toughening up’ or
‘hardening’ of the service has, ironically, been occurring at a time when
increasing numbers of women have been entering and progressing through the
ranks (Annison 2007; Knight 2007). The staff composition has changed quite
radically since the 1970s. Men continue to have a higher representation in
senior management in the probation service, occupying 52.5% of chief officer
ranks, 54.55% of deputy chief officers and 54.29% of assistant chief officers
(Ministry of Justice 2007). Women have increased their representation at all
senior ranks within the service quite significantly, but this is still not
representative of the overall workforce and suggests the continuation of a glass

ceiling (Davidson and Cooper 1992, Ryam and Haslam 2005).

The increasing numbers of young women joining the service from the 1980s
onwards led to a recommendation in the Dew’s Report in 1994 that the service
needed more mature men (Dews and Watts 1994, Knight 2007). There was no
evidence presented by Dews to show that a lack of ‘mature men’ was causing a
problem for grass roots probation practice. The lack of ‘mature women’ at
leadership level was not similarly cited as an issue to be addressed. These
concerns about the diminishing numbers of male practitioners in the service
were reflected in a report ‘The Heart of the Dance’ published by the National
Probation Service (NPS), which described diversity as a key business objective
for the NPS (National Probation Service 2003).

The EHRC report acknowledges that the proportion of male to female workers

in the probation service is comparable with the public sector average of 65.2%
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female staff (Equality and Human Rights Commission 2011). This demographic
context poses some interesting questions about the motivation of staff to work
with offenders. Research evidence indicates that women are generally more
likely to be attracted to work that involves helping and enabling people to
change, and that despite the more punitive rhetoric this is still the main
motivation for people joining the service. Women are also less driven by
financial and status incentives than men (Knight 2007). These findings were
confirmed by work undertaken by Annison and Eadie in examining the views of
trainee probation officers during and post, qualifying training (Annison, Eadie et
al. 2008).

Annison identifies the probation service prior to the mid-1990s as fitting the
characterisation of a ‘Gentleman’s Club’ and as a male-dominated hierarchical
structure at a time where women tended to occupy ‘specialised ‘niches’ at main-
grade level’ (Annison 2007). She describes the trade-off typified by such a
culture as ‘gentlemanly overprotection’ and by women recognising what they
might lose if they challenged common practice (Annison 2007). This is
reflective of Lukes’ third dimension of power, in which the female officers at this
time settled for an unequal status with their male colleagues (Lukes 2005).
Clearly, with the increase of women staff at all ranks of the organisation this
association with a ‘Gentlemen’s Club’ has gone. However, it is argued that this
male ‘patronage’ has been replaced by an organisation that supports a culture
of managerialism and bureaucratic measures of output and effectiveness which
arguably still favours the ‘rational’ and ‘objective’ (male). Annison argues that
the probation service can now be seen to display a ‘Smart Macho’
organisational culture where efficiency, performance targets and budgetary

constraints predominate (Annison 2007). She cites the following authors:

“Women are allowed to join if they can prove that they can deliver, and are
tough enough to stand the pace. Power is more fluid and there are fewer
rules about how it should be exercised so women may have a tough
time...” (Itzin and Newman 1995:17)
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To continue the imagery of ‘Smart Macho’, much of the language of current
probation practice is, or has been, associated with contact sport and war and is
male language. It is suggested that its objective is to impress with a
demonstration of power (Cordery and Whitehead 1992). Words such as
‘challenge’, ‘confront’, ‘enforce’, ‘tackle offending behaviour’, and ‘target’, all
have these associations. This language and this imagery is supported and
sustained by political rhetoric on crime, some of which was built around Tony
Blair's assertion, when the new Labour Government came into power, that they
would be ‘tough on crime and tough on the causes of crime’ (Vertaik 2004).
This has continued with the present government making similar assertions and
using similar language (Batty 2012). According to Annison, central government
has endeavoured to impose a more masculinised ideology in relation to the
probation service (Annison 2007), despite the fact that the workforce has
continued to be a predominately female one at the main-grade level (Ministry of
Justice 2007). Itzin and Newman suggest this is common to the public sector

as a whole with images of ‘macho’ or ‘cowboy’ styles of working.

4.5 Emotions and values

Probation staff undergo training on issues of diversity and equality in order to
help them understand these complex issues of identity, discrimination and
power, and to guard against the risk of their own individual ‘prejudices’ affecting
their practice. However, while such training is generally helpful in imparting
knowledge it is argued that the emotions underpinning the values and beliefs
associated with diversity and discrimination are often left unacknowledged and

unexplored in such training.

The domain of psychobiography highlights a person’s unique experiences and
interactions with others and the different ways in which they respond to their
environment (Layder 2006:274). Whilst the previous sections have highlighted
some of the ‘contextual’ or statistical evidence for continuing discrimination and
disadvantage in social life, which shapes our values and our understanding of

diversity, crime and criminality, there are, additionally, subjective or
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psychobiographic factors that can support discrimination. An assumption
underpinning this thesis is that being ‘emotionally literate’ is, by its nature, a
‘good’ thing; i.e. likely to be beneficial or therapeutically enabling to the
offender, rather than punitive or coercive. However, it will involve control, albeit
benign control (Layder 2004), and the offender may not always perceive the
worker’s interventions as benign. There may be instances when a worker’s
intentions are ‘good’ but their actions deny the diversity and life experiences of

the offender.

Emotions are closely associated with the development of morality and ethical
principles (Batson 2011, Blair 2011, Chapman and Anderson 2011, Charland
2011, Cushman 2011, Greene 2011, Horberg, Oveis et al. 2011). Moral and
ethical beliefs are generally first formed in childhood through parental influence
and the emotional attachment to these beliefs can be very strong and resistant
to change. As an example, and of particular relevance given the nature of
certain crimes, is research on the formation of powerful moral judgments on the
basis of feelings of disgust (Schnall, Benton et al. 2008, Schnall, Haidt et al.
2008, Pizzaro, Inbar et al. 2011). Disgust, as an emotion, can influence people

to take avoidant or punitive action, or a combination of both.

The domain of situated activity is the main arena in which social life is
conducted. Through social interaction Layder argues that personal powers vary
and other social domains influence the extent to which this power prevails
(Layder 2006:277). Situated activity is located in the present time of a particular
interaction, unlike the other domains, which are located across time and space.
In the context of an organisation charged with delivering ‘punishment in the
community’, the power of emotions such as disgust, unprocessed or lacking
reflection, to influence the beliefs and practices of its workforce in their work
with offenders, needs to be interrogated. So too other emotions such as fear
and anger, are likely to influence both consciously and unconsciously, beliefs
and values. For example, a worker disgusted by, and fearful of, a particular
example of sexual offending, may form a negative moral judgment that supports

the exercising of a punitive credo in his/her practice. A worker ‘angered’ by the
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whole idea of imprisonment, and in particular by the state of many British
prisons, may have very strong ‘anti-custodial’ values that influence how they
shape recommendations in court reports. It appears that current probation
policy fails to adequately consider or address any of the emotions underlying

the values of probation practitioners.
4.6 Conclusion

This chapter has taken an overview of the development of probation values in
the changing orientation of the service from the welfare of offenders, to
punishment in the community. With reference to the four domains of social
reality (Layder 2006) it has explored the way in which values are informed by an
understanding of diversity, discrimination and power, and how emotion is
intertwined within these processes. An argument has been presented that
within the contextual resource domain, gender continues to be a powerful factor
both in understanding causes of crime and in opportunities for holding power
and influencing decision-making. These two gendered constructs set the

context for this study.

The cause of much criminal activity is seen to be linked to concepts of
masculinity in British society, and the management and processing of these
crimes lies in the hands of a predominantly white male legislature, judiciary,
police service and probation management (Silvestri and Crowther-Dowey
2008). However, the hands-on work of intervening with primarily male offenders
is undertaken by a majority female probation workforce. As will be seen in
Chapter Six, working with offenders poses particular emotional challenges and
makes emotional demands on workers. Despite the assertions of the Dews
report that the service needed more male practitioners (Dews and Watts 1994),
female workers may be particularly suited to this work. However, it seems that
they lack the substantive power to influence the policy, operational decision-
making and values that shape their practice. This applies equally to male

probation workers operating at grass-roots level who experience the same
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‘disempowerment’ from the decision-making process although are likely to have

increased opportunities for career enhancement than their female colleagues.

Staff may continue to find ways of maintaining a value base with a ‘caring credo’
to their practice, and of resisting, subverting or mediating policy in order to
make it work in practice (Canton 2011). However, with reference to Lukes’ third
dimension of power, the issues of significance for them may be subsumed or
obscured within the ‘hard-edged’ agenda of their managers, and built around
measurable objectives rather than the more qualitative emotional processes of
practice. Women workers are additionally likely to be affected by the
intersectionality (Bagihole 2009), of holding the power and status afforded by
their roles as probation workers within the agency but lacking it in terms of the
ideologies that underpin male violence and aggression in the offenders with

whom they work.

Chapter Six of this thesis examines how research participants to this study
incorporated an understanding of values, diversity and power in their exercising
of emotional literacy within their practice and reflects on evidence for the

emergence of both ‘caring’ and ‘punitive’ credos.
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Chapter 5: Research strategy and methodology

5.1 Introduction

The choice of strategy to be employed for this study required a consideration of

how best to address the original aims of the research which were:

1. To identify and examine the extent to which the skills of emotional
literacy are core to productive work with high risk offenders, with
particular reference to sex offenders

2. To examine the gendered nature of these skills and the implications for
staffing within The National Offender Management Service (NOMS)

3. To consider the extent to which these skills are taught, valued and
measured within NOMS in the context of the current ‘managerialism’ and

‘new punitiveness’ (Nellis 2005)

Layder identifies three main areas as the objects of the energy for interpersonal

emotional control; (Layder 2004: 13):

. Self as object of its own control
. The ability to influence others and control them benignly
. The individual’s current life situation

These seemed sufficiently close to the concept of emotionally literate practice to
use as a framework for the study. Although the original aims largely remain
valid, the idea of ‘measurement’ of these skills (aim three) has proved beyond
the scope of this particular study. There has also been a growing awareness
through the process of conducting this research that employing quantifiable and
measurable tools carries with it a risk of submitting and limiting emotional
literacy to the same positivist demands that are seen to deny and suppress the

reality of emotions and emotional lives (Jewkes 2011).
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Using Layder’'s model the following objectives offered a route to exploring the

above aims:

1. To examine the research participants’ understanding of ‘self as object of

its own control’; their experiences of emotion in themselves and the

processes by which they have learnt self-regulation. The achievement of
this objective will be through a focus on the perceptions of the research
participants and within the domain of psychobiography (Layder 2006)

2. To examine the ways in which research participants use their emotional
skills to build relationships with ‘other people’ (offenders); to influence
and control them benignly. This objective will focus on the domain of
situated activity and with reference to the theory of interpersonal control
(Layder 2004)

3. To consider the individual’s current life situation and the inter-relationship

between the domain of interpersonal control and the domains of social
settings and contextual resources (Layder 2004). This will include
reference to the organisation (the probation service), to gender as a
construct and to hegemonic masculinity as an ideology. Consideration
will be given to the links between situated activity, the social setting and
the contextual resources domain; how the research participants’ skills of
emotional literacy are enhanced or constrained by these broader
structures (Layder 2004).

The narratives of probation workers were central to achieving these objectives
and therefore qualitative methods were seen as the most appropriate way to
approach them and gain a view of their perspectives as ‘social agents’. The
aims of the study were, however, also broad and exploratory in nature and a
wide range of literature needed to be referenced in order to examine the history,
and the political and social contexts that inform contemporary probation
practice. The role of the researcher as ‘participatory’ (Hiles 2008), was crucial

within the process.
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5.2 A phased approach

Prior to the start of the fieldwork a guided study visit was made to a school in
North London which had introduced the concept of emotional intelligence at all
levels of operation and was in the process of embedding it within teaching
practice. This served as a blueprint for how emotional intelligence might be
recognised in a learning environment (Appendix 2). The research for the thesis
was undertaken across six probation areas, which are anonymised for the
purpose of this study. The field work was undertaken in four phases; the first or
pilot phase involved interviews with seven probation practitioners. The second,
main phase involved interviews with a further 19 practitioners. The third phase
involved a focus group of practitioners who had undertaken individual
interviews. The fourth and final phase constituted the sharing of findings from

the research through a series of eight seminar/workshops.
5.3 Research Instruments

Two principal methods associated with qualitative research are open-ended
interviews and participant observation (Morgan and Krueger 1997). Participant
observation was briefly considered with a view to observing some practitioners
in the practice of running an accredited programme with high risk offenders.
However, the advice at an early stage of the project was that it was unlikely, for
reasons of confidentiality that permission would be given by any probation area
to observe direct practice with offenders. Therefore, a combination of semi-
structured individual interviews and focus groups with probation practitioners

was planned.
5.4 Sampling

A process of purposive sampling was used which involves choosing participants
or a particular setting that can expose salient features or categories relevant to
the research (Ritchie 2003, Denscombe 2008). As the original aim of the thesis
was to explore emotional literacy in probation practitioners working primarily

with sex offenders, the target group was probation officers working either as
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programme tutors on sex offender programmes or as offender managers with
experience either as specialists, or within a more generic caseload, of working
with sex offenders. This is referred to as a non-probability sample, which does

not strive to create a randomly selected group but aims to:

“...Identify people who either possess characteristics or live in
circumstances relevant to the social phenomenon being studied...” (Mays
and Pope 1995).

The aim was to find a selection of individuals that typically represented the
issues being explored although | was entirely dependent on the good will of the
chief officers, their research officers (in some instances) and line managers, in
terms of which staff was apprised of my request, who was encouraged to
volunteer and who found the time to correspond and then meet with me.
‘Snowballing’ as a technique (Mason 1998), would have been useful but, with
the exception of two very experienced workers both known to me who agreed to
participate, | was only permitted to approach individuals within each area

through their line manager and not through other, more informal routes.

5.5 Interviews

The choice of a semi-structured interview approach allows for flexibility and also
opportunities for depth (Robson 2002, Noaks and Wincup 2004), whilst
maintaining focus. Some facts needed to be established such as job role and
experience; however, the main interest was the feelings of the staff and their
beliefs and attitudes about this. The semi-structured approach provides some
structure but also allows for probing, asking follow-up questions, modifying the
line of enquiry and investigating ‘underlying motives’ (Robson 2002:273). A
semi-structured interview format can also provide a form of consultation and
participation with research participants, which was seen as important to this
study (Smith, Flowers et al. 2009).

The interview schedule used for the first seven interviews (Appendix 5), which
constituted the pilot phase of the study, asked a wide range of questions around

emotions, and included certain emotional words as triggers for research
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participants to indicate relevance for them and for the offenders they
supervised. The learning from the pilot was that this schedule was too lengthy;
that research participants had a rich and variable language to describe their
emotions and that the use of word lists was too prescriptive. The decision was
made to reduce the number of questions and to be less prescriptive in the
remaining 21 interviews. For the remaining field work a set of broad themes or
questions were identified (Appendix 6) to use as the basis for a ‘conversation’
with the research participants; as a way of finding out about them, their ideas
and beliefs (Oakley 2005). Oakley suggests that an interview can be viewed as
a mechanical instrument of data collection, a masculine paradigm, but from a

feminist perspective she argues that:

“...the goal of finding out about people through interviewing is best
achieved when the relationship of interviewer and interviewee is non-
hierarchical and when the interviewer is prepared to invest his or her own
personal identity in the relationship...” (Oakley 2004:263).

Themes were identified from the reading undertaken on emotional literacy and
discussions in supervision. ‘Demographic’ questions were asked as a ‘warm-
up’ and also to gain factual and contextual information (Robson 2002). This
was followed by more ‘depth interviewing’ (Jones 2004) which encourages the
varying of the wording of questions and sometimes asking more probing
questions, understanding that people construct meaning through a process of
interaction and that depth interviewing is one way of achieving this. There is a
risk, through taking a non-directive approach, of allowing research participants
to ramble and have little idea of the researcher’s interests. This was mostly pre-
empted by the use of an information sheet and a summary of the research
given at the beginning of each interview (Appendix 8), and by returning to the
interview schedule at regular intervals through the process. The need to build a
degree of trust from the research participants about how their data would be
used (Jones 2004), was acknowledged. Also recognised was the importance of
paying attention to non-verbal cues such as facial expressions, posture, eye
contact etc, and of adopting a warm and empathic approach (Noaks and
Wincup 2004).
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5.6 Focus group

The focus group has evolved as a research instrument located alongside and
between individual interviews and participant observation, either in its own right
or as a supplementary or multi-method approach (Morgan and Krueger 1997).
Focus groups are described as ‘group interviews’ with the explicit use of group
interaction to produce data and insights that would be less accessible without
this interaction (Morgan and Krueger 1997). They are also conceptualised as
‘social spaces’ in which participants construct a particular view by sharing,
acquiring and testing knowledge (LeHoux, Poland et al. 2006). They offer the
potential for the evolution of new ways of thinking and conceptualising issues
that may not have previously occurred to the researcher (Box 1997), and can
create an approximation to a ‘normal’ situation; providing unique and often
unanticipated perspectives (Burrows and Kendall 1997). They can enable
people to articulate experiences in ways which break away from the clichés of
dominant cultural constructions (Kitzinger 1995), and where different
assumptions are thrown into relief by the way group members challenge one
another. The potential for the operation of humour, candour, consensus and
dissent, make it a tool that can be sensitive to cultural variables (Kitzinger
1995), and for filling the gaps not covered by other research methods (Kohler,
Dolce et al. 1993). Group dynamics can also encourage open conversation
about embarrassing subjects (Kitzinger 1995). The strategy was to run a
number of focus groups with participants who had given individual interviews; to
share with them an overview of the findings and to invite them to comment and

debate these findings.
5.7 Data collection

The project was discussed with the local Director of the Regional Probation
Consortium (Appendix 7) who had been supportive of the research ideas
throughout and who offered advice and guidance on how to contact chief
officers (COs) in the region. Letters and emails were sent to key players within

the National Offender Management Service (NOMS), and positive replies
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received from all of them about the research intentions and subject area
(Appendix 7).

The first phase of the project involved building on relationships already
established in a local probation area with the CO and with a team of sex
offender workers. From these contacts a pilot study was undertaken with seven
probation practitioners. The second phase involved the Probation Consortium
Director raising the topic of the research at a Consortium meeting at which all
COs were present, followed by a letter sent by him to all COs asking for their
support for this research (Appendix 4). This was followed up with my own letter
(Appendix 3) and | subsequently received replies from seven probation areas of
which six put me in touch with line managers of teams with workers involved
either exclusively or partially in sex offending and domestic violence work. |
also attended a regional sex offender forum in which | made a presentation of
my ideas and invited people from the relevant areas to participate in the
interviews. Following contact with line managers | was able to meet, share

further information and arrange interviews with practitioners.

All interviews, bar one, were tape recorded with the written agreement of the
research participants and subsequently transcribed. The transcripts were
anonymised and given pseudonyms. All interviews appeared in the same
electronic format (A4), with an adjoining column for the researcher’s notes and
observations that took place during the interview (Denscombe 2008). After
each transcription the script was emailed to the research participant who was
invited to make amendments, corrections or comments (‘member checking’
(Dyson and Brown 2006)). Thirteen research participants took up this

opportunity with a few making suggestions for minor amendments.

The initial aim was to run three focus groups with interviewees in different
probation areas once the individual interviews had been completed. However,
despite a number of contacts it proved impossible to achieve this and ultimately,
the members of the sex offender team who had offered support from the

beginning, and who gave the interviews for the pilot stage of the research,
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invited me to the lunch time period of a team ‘away-day’ in which | could hold a
‘brief’ focus group. Six workers and the senior probation officer were present,
which included four workers who had previously given interviews and three who
had not. The session lasted for approximately 40 minutes and was tape-
recorded. This was a smaller membership than the optimum numbers for a
focus group (8-10 members) and shorter in length (optimum 90 minutes)
(Morgan and Krueger 1997). Some preliminary findings from the interviews
were presented and the team was then invited to discuss these ideas and to
develop their combined understanding of emotional literacy in practice. The

individual interviews took place during 2007/8 and the focus group in 2009.

The fourth and final phase of the fiel[dwork comprised a series of seminars and
workshops in which some of the emerging themes from the research were
presented and questions and comments sought from the participants who were
a mixture of practitioners, managers, policy makers, academics and students.
This process assisted in refining the themes presented in this thesis to those of
greatest interest and relevance to practitioners. Some of these participants had
given the original interviews and their involvement in the development of the
study was crucial; an additional form of ‘member checking’ (Dyson and Brown
2006).
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5.8 Research participants to the study — individual interviews

Profile of Research participants

Table 1a)

Gender

Male

Female

Transgender

9

19

0

Table 1b)

Disability

Yes

No

1

27

Table 1c)

Sexuality

Gay/Lesbian

Bi-Sexual

Heterosexual

1

0

27

Table 1d)

‘Race’

Number

Asian

Black

White British/Black Caribbean

heritage)

(dual | 1

White other (nationality Dutch)

White British

White

White Welsh

White Scots

English

Total

Table 1e)

Age

21-30

31-40

41-50

51-60

60+

5

11
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Table 1f)

Length of service

0-5 6-10 11-15 16-20 21-25 26-30 30-40
years years years years years years years
6 12 1 5 1 1 2
Table 19)

Work role

Probation officer | 26 | Psychologist |2

The research participants for the study reflected the gender balance within the
service with nine men and 19 women in the individual interviews (33%/67%)
(Ministry of Justice 2007). The balance was more even in the focus group with
three men and four women (43%/57%). Six staff in the focus group were white
and one identified as Asian. The research participants represented a range of
ages and of length of service, although it was generally a very experienced
group of staff with 22 having worked for six or more years in the service. The
largest grouping had worked in the service for between six and ten years and
two had more than 30 years service. Two of the research participants were
employed as psychologists within one probation area, with a specific role to
work with the sex offender team. All of the remaining research participants
were qualified as probation officers, although the term ‘probation worker’ is used
in the thesis as role boundaries have changed in recent years and many tasks
formerly undertaken only by qualified probation officers are now undertaken by

probation service officers, or in this instance, qualified psychologists.
5.9 Analysing the data

Early consideration was given to using an Interpretative Phenomenological
Approach (IPA) for the analysis (Smith, Flowers et al. 2009). IPA is associated

with a phenomenological epistemology and is about understanding people’s
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everyday experience of reality, in great detail, in order to gain an understanding
of the phenomenon in question (McLeod 2001). Following a workshop on
metaphor analysis run by Cameron (Cameron 2011), an IPA approach was
used with one extract of interview data (Appendix 9). This involved a close,

line-by-line analysis of the:

“...claims, concerns and understandings of each participant, the
identification of emerging patterns, the development of dialogue between
researcher, their coded data and their psychological knowledge, and the
development of a structure or frame to illustrate the relationship between
the themes...” (Smith, Flowers et al 2009:79).

However, although revealing patterns in how this particular research participant
used metaphor to articulate her emotions, this approach is generally designed
for small numbers of in-depth interviews and proved unsuitable for the numbers
of interviews in this study and for the breadth of the issues arising (Layder
2006).

Thematic analysis is seen as a foundational method for qualitative analysis
(Braun and Clarke 2006). It is a method for identifying, analysing and reporting
patterns or themes within data. It is argued that a clearly structured and
transparent thematic analysis does not require the detailed theoretical and
technological knowledge of approaches such as grounded theory and can offer
a more accessible form of analysis, particularly for those early in a qualitative
research career (Layder 1998; Braun and Clarke 2006). Thematic analysis
shares many of the principles and procedures of content analysis and the two
are sometimes used interchangeably although the former is primarily for
analysing texts (Marks and Yardley 2004). However, it is suggested that when
content analysis conforms to a fairly rigorous ‘counting of words’ exercise, it can
destroy the presence of ‘meanings’ and interpretations, which is at the core of
thematic analysis. The latter allows the researcher to combine an analysis of
the frequency of codes alongside an analysis of their meaning in context and so

adding the advantage of subtlety and complexity (Marks and Yardley 2004).
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For the purposes of this research thematic analysis is used as a contextual
method, located across all four of Layder's domains of social reality (Layder
2006), to examine the ways in which events, realities, meanings and
experiences are the effects of a range of discourses operating within society
(Braun and Clarke 2006). For both content and thematic analysis there is a
need to create conceptual tools to understand and conceptualise the
phenomena in question. This involves searching for that which is most relevant

to the research question, which is done by coding (Marks and Yardley 2004).
5.9.1 The process of coding

The fieldwork for this research generated a large amount of data (28 interviews,
a focus group and eight seminars/workshops) which constitutes a
‘manageability’ problem (Layder 1998). This is generally resolved by a process
of coding which needs to be directly related to questions of analysis and
interpretation of data, and the process needs to be clearly set out (Layder
1998). Codes are labels attached to particular themes or sets of meanings
within a data set. A theme captures something important about the data in
relation to the research question and represents some level of patterned

response or meaning within the data set.

Determining themes can include questions of prevalence, in terms both of
space within each data item and of prevalence across the entire data set.
There may be a number of instances of the theme across the data set, but more
instances do not necessarily mean the theme itself is more crucial, and the
judgment of the researcher is necessary to decide what constitutes a theme
(Marks and Yardley 2004). The theme may be drawn from existing theoretical
ideas that the researcher brings to the data (deductive coding) or from the raw
data (inductive coding) (Marks and Yardley 2004). Theoretically driven themes
allow the researcher to replicate and extend previous research, but in this case
there was no real equivalence of research into emotional literacy in a criminal

justice setting and therefore the process was primarily an inductive one.
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Framework analysis offers a relatively structured means of organising data,
divided into five stages, which was broadly followed during the analysis stage
(Ritchie 2003:6):

1. Familiarisation with the data (becoming thoroughly immersed in the
material collected)

2. Developing a thematic framework (identifying key issues from the data)

3. Indexing data (labelling key issues that emerge across a set of data)

4. Devising a series of thematic charts (allowing the full pattern across a set
of data to be explored and reviewed)

5. Mapping and interpreting data (looking for associations, providing

explanations, highlighting key characteristics and ideas)

Familiarisation with the data, (stage one) was achieved by reading the
transcripts and listening to the tapes. Stage two, developing a thematic
framework, was undertaken in two different phases. Layder suggests an initial
or ‘primitive’ pre-coding device through highlighting various pieces of text, which
trigger some association with a particular concept, category or idea (Layder
1998), also referred to as first order concepts (Sayre 2001), (second order
concepts are the researcher’s ways of explaining the patterns found in the first
order concepts (Sayre 2001). Initially using a deductive process, the core
themes set out in the semi-structured questionnaire were used for the thematic
framework and various pieces of text that matched these themes across the
data set were highlighted, colour coded and ascribed a number. For example in
Table 2 below the first highlighted piece of text was identified as ‘positive
motivation for the work’ and given the number one and the second highlighted

text was ‘dislikes within the work’ and numbered two.

Table 2: Example of highlighting of text for first order concepts

l. if you are training, you are constantly learning because you have to...
kind of, read up on it, so it just feels like | am not staying stagnant | am
constantly building on what | know and I... | really think this is important
work and although it doesn’t work for every one that we work with, when
you see the light-bulb moment it is really rewarding (1)

C: so for you, the front line work is what you enjoy?

I: yes, well | enjoy both, with the men who have committed actual abuse
but | also enjoy training colleagues [yes] and what | don’t like about it
usually it's to do with, office politics,,, or when the dynamics go wrong,




This was an initial attempt to order and classify the data, become familiar with it
and build a thematic framework. From this first process of ‘pre-coding’, a more
inductive process was followed whereby patterns and themes began to emerge,
sometimes through volume of content. For example, anger at the perceived
bureaucracy and managerialism in the management of the service that almost
all research participants viewed as hampering to their practice, became a broad
theme of ‘managerialism’ and within this theme various smaller and focused
codes, were defined. The initial summaries of these data units were given more
precise codes, and comparisons made with other sections of data using a chart

(see example below).

Table 3: Example of initial coding process

Interview | Initial Code Focused code Comparisons
1 Helping people to | Motivation
change
3 Keeping in touch with | Values And El
‘people’ (i.e. offenders) is
central
6 Being close (intimate) to | Emotional needs | Team work
colleagues
10 Choosing to be | Learning  style? | Apprenticeship
‘dependent’ on others as | Or identity issue?
a way of learning Or self-
awareness
2 Taking a back seat
2 Not wanting to claim | Self-awareness Reflexivity

false or undeserved
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expertise

4 Enjoyment of intellectual | Motivation

and practical aspects

Layder argues for a parallel process of ‘open-coding’ in which a preliminary way
of analysing the data also allows for the discovery of new and provisional codes
(Layder 1998). This process runs in tandem with the use of existing theoretical
assumptions. Unlike grounded theory (Glaser and Strauss 1967), this process
does not necessarily need to narrow down to more restrictive types, but allows
for the continuation of provisional codes that may be validated by ongoing data

collection; it means that emergent theory is not cut off (Layder 1998).

A second trawl of each interview transcript and the focus group transcript was
then undertaken. A brief description of what the text was about was included in
one column, a judgement made as to its meaning, and a code ascribed. The
final column enabled tracking of how the text was subsequently used in the

analysis.

Table 4: Example of tracking of use of words in text

Interview No.

Data Bit What text is How to code it? Report use
about?

1 Emotional support | Strategies for | 6.8.2
is provided by | support
partner

2 Holding onto | Self-control 6.3.4
feelings while at
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work is  very | Professionalism 6.6.3

important

Stage three (Ritchie 2003), involved indexing the codes. Some units for coding
were single words and some were lines and phrases, depending on the patterns
that were emerging across the data; for example, whether particular emotions
were associated with particular people or particular situations. It also became
apparent that some codes were relevant to only one category whereas a
considerable number of codes fell into more than one category. For example,
the large number of references to anger and stress in workers arising from their
perception of ‘managerialism’ in their service fell under the umbrella theme of
‘organisational issues’ and related to codes of ‘emotional labour’, ‘gender’ and
‘response to stress’. Sometimes the same code was used in more than one
place and sometimes the decision was made to create a new code that better

reflected the content of the text.

A list of ‘emotion’ words that appeared in interviews was maintained and
subsequently a word search through all the data identified the total use of these
words across the data set to check for any patterns. Ultimately two patterns
emerged; the use of metaphor to describe feelings, and the volume of negative
emotions in research participants and, as perceived by them, in offenders. The
data was also searched for unexpectedness; for concepts or themes that were
not anticipated from both my own experience or from the initial literature
searches (Gibbs 2004). For example, a number of research participants made
reference to ‘boundaries’, ‘emotional vocabularies’, ‘masking of emotion’, ‘being
out of step with the organisation’ and to ‘trust’ from which new codes began to
emerge. In searching for ‘negative’ cases as examples of a contradiction
between what is being looked for and occurrences or patterns that do not fit the
hypothesis of emotionally literate practice (Gibbs 2004), there were a number

who referred to a ‘poor me’ syndrome in offenders, which led to coding around
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‘victim status’ and an exploration of how this concept was potentially at odds

with their overall expressions of empathy towards offenders.

Stage four (Ritchie 2003), involved devising a series of thematic charts to allow
the full pattern across a set of data to be explored and reviewed. In the extract
below a spreadsheet of emotion words used by research participants about

themselves was examined for prevalence and patterns;

Table 5: Example of patterns of emotion words

interview | Joy | Humour | Kind | Fond | Excited | Sure | Surprise | Anger | Fear | Disbelief | Total
1 v V W 4
2 | V W W 7
3 Vo v W 5
4 \ \ W 4
5 y v Vo 4

Stage five involved mapping and interpreting data (looking for associations,
providing explanations, highlighting key characteristics and ideas) (Ritchie
2003). Analysis involves a constant moving back and forward between the
entire data set, the coded extracts of data that are being analysed, and the
analysis of the data produced (Braun and Clarke 2006). The codes were then
placed in a spreadsheet (Code Book) with an explanation afforded to each
code, the number of times this code was used across the data set and in how
many interviews. The interview transcripts were also marked to indicate where

the codes had been used.
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Table 6: Example of mapping of concepts

Code Name Explanation Occur. Int.
Bureaucracy Dislike of | 111 3
paperwork/computers
etc.

Being Emotional Negative
connotations of

expressing emotions

Being Emotional + | Expression of
emotion is normal —

expected

Boundaries Examples of how |1 2
staff set or negotiate

boundaries

Bullying Examples of staff|2
feeling bullied

The data was returned to on a number of occasions to check whether the
original codes could still be justified in the light of other perusals of the texts and
question marks inserted where there was doubt about their use. An initial test
of reliability is to apply the code to the text on different occasions with time in
between to check if the distinctions are clear in the researcher’'s mind (Marks
and Yardley 2004). If the researcher cannot apply them consistently then no-
one else would be able to either. The data was also searched for more latent or
subtle links across some of the codes; for example, a link for the research
participants between being or feeling ‘professional’ and the need to control their
emotions in the work context, and of ‘ambivalence’ in relation to holding more
than one feeling at a time. Associated with this was an emerging pattern
related to ‘masking’ of emotions, so further evidence for this was sought in the

data to see if it was sustainable as a key theme.
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Table 7: Example of searching for patterns (‘masking’ as a strategy)

Interview | Page Extract
no.
11 133 Shock and horror, the acceptance and masking the

feelings in interview

11 135 I mask that | want to punch that guy for a start (Laughs)

17 198 | think we all mask emotions don’t we and then it’'s kind of

actually this what’s really going on

27 359 You can mask your emotions and it’s very difficult to tell
how someone is feeling. | am very good at masking my

emotions....| had 6 months off sick. | had masked all that

stress

Having established a significant number of codes and considered patterns, the
codes were brought together under themed headings and the process of
analysing and interpreting the data continued with reference to the literature.
How coding ‘adds-up’ to become ‘theory’ is aided by the process of memo

writing, which was undertaken in order to;

“...ask questions, pose problems, suggest connections and so on about
how the properties of concepts or categories are revealed, exemplified or
contradicted in some way by the incoming data and the process of
coding...” (Layder 1998:59).

The use of the above techniques was systematically applied to the whole data
set on more than one occasion. The writing up of the findings sections also

aided this process of analysis (Noaks and Wincup 2004).
5.9.2 Metaphors

In the process of trawling the data the frequent use of metaphor to explain
emotions was noted. The significance of this was noted in the context of the
use of metaphors to describe feelings (see Chapter 2). The use of metaphor

analysis across sections of the data was considered given the number found in
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the data (Appendix 10). However, as with the use of IPA, the judgment was
that this was too small a focus to take on a large data set. In the event one
example of metaphor analysis was used (Appendix 9) and then other powerful
metaphors, for example, ‘standing in their shoes’, to mean ‘empathy’, were

harnessed to illustrate some of the concepts within emotional literacy.
5.9.3 Theory elaboration

The discovery of patterns and relationships across the whole data set allowed
for what Layder (1998:116) calls ‘theory elaboration’. This involves a
consideration of the core concept as the centre of a web (emotional literacy),
and then the identification of a number of satellite concepts that seem to be
related to the core, for example; the individual perceptions of research
participants, the situated activity of probation relationships, and the
organisational and contextual domains such as ‘managerialism’ and ‘gender’
(Layder 1998:117). Secondary elaboration involves a concentration on each of
these satellites as sub divisions of the original cluster for example, ‘gender’ and
examining themes related to them, for example, issues of control; the nature of
control and forms of control, and how they might be gendered. A tertiary theory
elaboration requires reference to more general theory, for example, Layder’s
theory of interpersonal control, or Foucault on power (Layder 1998:124).
Decisions needed to be made about which aspects of general theory should be
co-opted. The emerging themes in this study grouped well with both the main
conceptual framework of emotional literacy (Killick 2006), and with Layder’s
interpersonal control theory (Layder 2004), and the thesis is constructed within

these frameworks.

5.10 Quality

Issues of quality within research are managed slightly differently from the
traditional methods used for quantitative analysis. The terms ‘validity’,

‘reliability’ and ‘generalisability’ are not seen as adequate to capture the range
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of issues raised through qualitative research (Seale 1995, Seale 2004). For
example, instead of reliability, relating to the execution and presentation of the
research, trustworthiness of the research procedures employed is seen to
provide confidence that the data was handled and treated consistently and
responsibly (Guba and Lincoln 1981). Trustworthiness involves four aspects;
credibility (like reliability), transferability (external validity), dependability (like
reliability) and confirmability (Guba and Lincoln 1981). Layder suggests that
findings should be produced as a result of rigorous testing and questioning
(Layder 2006). Ways of achieving this include audit trails, ‘member checks’
which involves confirming results with participants, and referential material

adequacy (Guba and Lincoln 1981).

The production of data from different sources and different people offers the
opportunity for ‘triangulation’ and cross-checking of responses (Denscombe
2002, Noaks and Wincup 2004). Triangulation is suggested as a method for
overcoming intrinsic bias that stems from a single method and a single observer
although in this instance only one researcher undertook the different methods
(Noaks and Wincup 2004). The issue of ‘trustworthiness’ is always partial as
there will be a series of interpretations being made throughout the research
process, and in reality there will always be a ‘temporary consensus of view
about what is considered true’ (Seal 1999:468). However, to enhance quality in
this project a number of ‘checks’ were made, for example, simple counting to
establish how representative certain issues and categories were across the
data (Silverman 2000). These ‘internal’ checks were employed to enable
orientation throughout the analysis, which included the identification of negative
cases in order to depict ‘anomalies’ and thus provide a thicker description

(Geertz 1993), and avoiding anecdotalism (Silverman 2010).

Standard formats for the collection, handling and storing of data were used and
full, rather than partial transcripts of all interviews (bar one) and the focus group
are available. The repeated testing of categories was carried out (Dyson and
Brown 2006), as was member checking through the sending out of transcripts to

the research participants. The process of data collection and analysis in this
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study aims to be auditable and repeatable however the researcher effect

inevitably means there are limits to this.

Qualitative research is assessed not by validity but by credibility or fidelity;
being faithful to the process, i.e. the extent to which true-to-life descriptions or
interpretations of the experience are recognised by the people who had the
experience, or by others who recognise the experience after reading about it
(Box 1997). In this research the interviews constituted the majority of the data
but the focus group provided a different method of interrogating the concept of
emotional literacy and the seminars and workshops provided a third method. In
terms of the focus group, there is limited evidence that this can be repeated and
expected to achieve the same results. The issue is related more to the
repeatability of the process (Dyson and Brown 2006). Even this might prove
difficult in this instance given it was associated with a specific team event.
However, there was a matching of the goals of the research with the data that
the focus group produced (Morgan and Krueger 1997). The seminar/workshop
series in which presentations were made and questions and comments sought
from the research participants were used as a further check and validation of
ideas emerging from the data. Some of the speculations about the applicability
of the findings across probation areas and between different practitioners were
tested by this approach and in most instances the feedback confirmed a degree
of inferential generalisation (Dyson and Brown 2006). A summary of issues

raised is included in Appendix 11.
5.11 Participatory research

Given the subject area and the paradigms for the study, the power of the
researcher to impose their own values in the process of the research has to be
considered (Denscombe 2002). Historically, ‘good’ research, whether
qualitative or quantitative was seen to be undertaken with ‘objectivity’ and
‘distance’; there was little evidence for understanding the emotions of the
researcher or how they might impact on the research subjects (Hubbard,

Backett-Milburn et al. 2001). Researchers are often trained to use the
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distanced, academic voice of the natural sciences and to provide reflections on
events in research participants’ lives, but rarely into their emotional lives (Game
2008). However, there is an evolving literature on emotions in research, for
example (Kleinman and Copp 1993, Payne and Cooper 2001, Bondi 2005,
Burman 2009, Jewkes 2011), and there is a growing acknowledgement that
research practice can be an emotional and personal journey. Emotional risks
within the research process are now acknowledged and the British Sociological
Association’s statement of ethical practice recognises this (British Sociological
Association 2002). Emotions expected of researchers range from passionate
immersion associated with the ‘drive’ needed to conduct research, to the cool
contemplation associated with a capacity to ‘stand back’ and reflect critically on

one’s own ideas (Bondi 2005).

The development of feminist research methods has highlighted the significance
of reflexivity and subjectivity in the research process e.g. (Humphries 2000,
Etherington 2004, Weller and Caballero 2009, Jewkes 2011). The notion of
‘standpoint feminism’ (Heidensohn 1996), of identifying the world through the
eyes of the research participant, based on a phenomenological paradigm, has
much in common with concepts of empathy and of emotional literacy; with
allowing people to speak for themselves. Jewkes exposes some of the ways in
which research within prisons based on a positivist paradigm, has tended to be
‘cold, calculated, surgical...” and argues for an approach that incorporates the
emotional realities of both researcher and subject (Jewkes 2011:6). The
evolving use of ‘user voice’ methodologies has also been influenced by feminist
research and it is questionable how far an understanding of relationships and
‘engagement’ can be explored without attention to how this is experienced by

service users.

The concept of ‘participatory knowing’, the study of the research experience in
itself (Hiles 2008), also referred to as ‘heuristic inquiry’ (Hiles 2008),
emphasises the role of the researcher in the research process and identifies the
researcher as having a direct and personal encounter with the phenomena

being investigated. This can involve ‘self-research’, self-dialogue’ and ‘self-

128



discovery’ (Hiles 2010). It often includes the significance of reflexivity in the
research process as highlighted by feminist researchers (Stanley and Wise
1983), and of ‘mindfulness, discernment, tacit knowing and self-dialogue’ (Hiles
2010:12). Hochschild suggests that the researcher’'s account of research
participants’ experiences will be ‘shrouded in emotionality’, involving as it does
listening and interpretation; the use of both cognitive and emotional functioning
(Hochschild 1983). Hochschild suggests that people’s viewpoints are inferred
from how they display their feelings, and emotion has a ‘signal function’ in that it
offers clues about what is actually going on (Hochschild 1983:31). The
researcher's own emotional response can alert them to the meanings and
behaviours of those being interviewed and can offer an interpretative function in
that it enables the researcher to gain intuitive insight (Treweek 1996), and

emotionally sensed knowledge (Hiles 2008).

| aimed to avoid using jargon in interviews (Robson 2002), although recognised
that in some ways my use of probation service jargon would enhance my
‘insider’ status and the assumption of the role of a ‘trusted’ person in whom it
was safe to ‘confide’ (Humphries