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I ntroduction

‘... in most fields the issue of the professioo@ainpetence and qualification
of individuals is viewed as an integral part of theality assurance of
organisations and the services that they provide.’

This view has long been embraced within the lilargship profession. Librarians and
information professionals have a strong cultureesponding to new opportunities in
professional development to ensure that theirskiket the continually changing
environments in which they work. This is illustrdtby initiatives such as the Library
Associations programme of Continuing Professioralédopment (CPD), Masters
programmes for librarians entering managementipositincreased availability of
gualifications and training for paraprofessionaffsand the adoption of the
government instituted system of National VocatidQahlifications (NVQs) and
Scottish Vocational Qualifications (SNVQs).

Two further initiatives have been undertaken assponse to concern about the pace
of change and the importance of sustaining an adetyskilled professional
workforce. Firstly, the Library and Informationuslies Training and Education
Network (LISTEN), is working with employers, theofession and educational
institutions to identify, CPD and post-qualificatioompetencies required when staff
have been in post for several or more years. Siyahe Electronic Libraries
Programme (eLib) which aims to accelerate the adgwveént and uptake of the
‘electronic library’ has recognised the need folDC&hd has funded a number of
training and awareness projects including EduLib.

This paper will examine the role, education anthing of information professionals
from two distinct points of view. First the papeitl concentrate on initial
undergraduate training which students receive @&staiblished Department of Library
and Information Studies - with particular regardhe training and education of
business information in order to prepare studesrtghie global business world.

The second part of the paper will deal with an esspecontinuing professional
development for which there is an increasing demarmdademic libraries - teaching
skills for librarians. The paper will focus on Hdlo - a development project which
aims to provide a nationally recognised and acteddietwork of trainers in academic
libraries.
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Section One:
Initial Training: Responding to the Challenge of the External Environment

Section one contains an analysis and discussitireofay in which an established
Department of Library and Information Studies hesently altered the mainstream
training courses in response to the changing sqmaditical, technological and
economic environment. This section one focusesifsgadly on the changes in
business information and will include an analysithe changes which have taken
place in the sociological, technical, economic palitical environments; a discussion
of the new emerging markets for information proi@sals and finally an examination
of the training of undergraduates in business méiron as part of the BA(Hons) and
BSc(Hons) Information and Library Management Cosirse

An information manager can be defined as a perdwse primary task it is to co-
ordinate information inputs and information output®rganisations. The training of
information managers is thus vital to the succéssevorganisation. An organisation,
however, also needs specific business informafitdns to survive in the future. The
link between the training of information managend ausiness information can be
seen as the link which allows organisations to peoscompanies to succeed, and
industries to develop. Accurate information carvpde the first link in the chain of
events which can help to make and sustain a tlyiggonomy.

The information world has expanded dramaticallyrdlie last decade due mainly to
developments in communication. Information techggldevelopments have resulted
in new methods of communications whilst the latelcommunications systems

have altered the speed of communications. Bothasféd major changes have affected
the way in which information is handled, stored ardhanged across the world.
These changes have also taken place against arbpakdever-enlarging business
markets; from local to national and internationalrkets. These changes have resulted
in, and to some extent have been encouraged loympatitive spirit and the strive for
survival and success in difficult times. Howevée success of all organisations could
be seen to be dependent upon one key ingrediantlpanformation. In order to
flourish an organisation must have information vahie accurate, timely,
understandable and presented in an appropriatefofithe ability to present
information in such a way is one of the vital skitif a good quality information
manager.

It has been stated that the information profess@eds quality managers in order to
take advantage of new challenges ahead. Yet witah@t makes a quality manager,
indeed what is quality? The internationally accdgtemal definition of quality is

‘the totality of features and characteristics @iraduct or service that bear on its
ability to satisfy stated or implied neetisDther writers have defined quality as
fitness for use and purpogebr as ‘conformance to requiremeftuality managers
could thus be defined as those who aim to fulfdtomer needs in all aspects of their
work.



There is a strong need today on the provision gt kguality information services in
all sectors including academic institutions; pullilicaries; special and business
libraries. Many job advertisements, within all gestof the library and information
provision, state to prospective applicants thay tiféer 'quality services'. If employers
are seeking to operate a quality service, theyaislb be recruiting quality managers
to run that service. The training of these quatignagers is therefore vital to the
success of the service.

Flexibility is one of the keys to success and lwmg students the opportunities to
combine and mix and match modules this is one Wiajlawving students to start
sculpting their own career from the start. The Depant of Library and Information
studies at Manchester Metropolitan University hiawntated an undergraduate
programme whereby students can choose to spedialmesiness information or
information management, or a little of both thusgaring them for their future roles
as information managers in the year 2001 and beyond

Strategic Analysis

A strategic analysis was important in order touees closeness of ‘fit’ between the
environment, the industry, and the organisatiorat8gic analysis can be defined as
‘the match an organisation makes between its osmurees and the threats or risks
and opportunities created by the external enviranirirewhich it operates’ These
external changes can be categorised under theviaticheadings:-

Sociological Changes
-Expansion of job market to European Countries-
-Renewed interest in studying foreign languages-
-Demographic changes - ageing population-
-Increase in the amount of available leisure time-

Technological Changes
-High technological development-
-Increase in the speed of communication-
-IT developments which have led to changes inticachl working methods-

Economic Changes
-Increasing competitiveness-
-The creation of Business Links to encourage saralmedium size
businesses  to develop successfully
-Reduced government funding for libraries resglimincreased pressure
to charge for information-
-Removal of trade barriers to facilitate importaxport

Palitical Changes
-Emergence of East European Countries
-Business now has unlimited access to world-waleur at competitive costs
-Growth of multinational companies-



I nfor mation Implications

All the factors identified above have implicatidios today’s information professional
in the following ways:

Sociological Implications

Librarians and information managers of all kinds mow able to consider work in a
variety of European countries, due to the expangihgnarket. Students have also
expressed interest in combining their degree wighstudy of languages.

There is a renewed interest in leisure activitied @specially in reading. A recent
survey found that 48% of all adults (15yrs+) wenerently reading a book for
pleasure at the time of interviéwLibrarians thus need to be aware of changing
consumer tastes and the demand placed on libtayiel sections of the community.

Technological | mplications

Due to the increased use and availability of faximrzes, electronic mail systems,
computer networks and the Internet, businessesaaveable to work at local, national
and international levels. Thus the huge amoumfoirmation which is available
needs to be organised in a comprehensive way o6 &ey real value. The
information technology skills of information manag@re currently utilised and
increasingly recognised by the job market as skilich hold the key to the
comprehensive management of information.

Economic Implications

Business information units are now partners in Bess Link centres. In order for
companies to compete at all levels there is a teepdovide quality information.
There is therefore a need to train graduates te hath a sense of business acumen
and the necessary skills in information management.

Political Implications

Business information is needed by and about theldping Eastern European and
Pacific Rim countries in order to set up new stued industries - accurate business
information is essential for the successful impletagon and growth of a market
economy.

Training for Business I nformation

During 1994 the BA (Hons) Information and Libraryalhgement course underwent a
major restructuring. Business, always a populaioopin the previous course had
become, in marketing terms, a "rising star". Th&swlue to the environmental
changes combined with a number of factors whiclettogy formed the catalyst for
change:-



The Catalyst
1) Increasing numbers of students showing intenettis area

2) Evidence that our graduates were increasinglyle@yed in business and
specialist type areas where information managesialtg were required.

3) An awareness that employers required not omyriess information
skills but also needed this knowledge to be coedbivith an understanding
and appreciation of the business world.

4) The extension of the job market into Europe
The Response

All these facts became the catalyst for changeré§ponded by changing the product
i.e. the course in such as way as to allow foradand yet still remain flexible
enough to cater to all needs. The result is a eontsch builds up layers of
knowledge and allows students to choose named pgththiroughout the course.
There are three named pathways: Business, Youngélemd Information
Management. The rest of this paper will focus aisaussion of the training in the
Business pathway.

The Result
In the first year of the degree all students uraderta compulsory course called an
"Introduction to Business Information". This ensutieat even those students who do
not wish to choose to specialise in businesstsilie a thorough grounding in the
sources and principles of business information.
In the second year of the degree there are a @rgesiness courses offered, namely:

Business Regulations and Control

Business Marketing

Business Strategies

Business Finance

Business: Global Perspectives
Each of these units are designed to complementatheh and yet can be studied as
an isolated unit. However, the student who op&udy the integrated package will
be poised to become an invaluable asset to anisegemms information needs.

In addition to these changes, students now alse tievoption to study a language
during the degree course.



The Product in detail
Product 1: Business Regulations and Control

The student gains knowledge and understandingrafiaty of regulations which
affect businesses, for example:-

Standards,

Patents,

Trade Marks and Brands

Acts and Statutory Instruments
Consumer Protection.

Trading Standards

Product 2: Business Marketing

This module examines the marketing principles idiclg product life cycles and
product strategies. This is combined with a studye importance of market research
and an examination of how marketing strategiesbeauntilised in a competitive
environment.

Product 3: Business Finance

This module trains the student to read and andilyaacial information and allows
the student to have an overall view of the finanearld together with an
appreciation of internal finance in an organisation

Product 4: Business Strategy

This unit aims to give students an appreciatiothefcentral role which information
plays in creating and sustaining strategy. Thevery intensive module and covers
areas such as strategic analysis, internal andnei@ppraisal and strategic change.

Product 5: Business: Global Perspectives

This is the final business unit of the course anduwech it acts as a way forward for the
future growth and development of business inforamatAspects such as European
and international sources of business informatimhtae globalisation of industries,
such as the car industry are covered in this modiile students also study the rise of
the Pacific Basin countries; the possibility ohad strong economic bloc; developing
trade information and the importance of culturéledences when conducting
business.

Discussion

The aim of the training is to produce good quaffgrmation managers who have a
thorough grasp understanding and knowledge of basiand the business world.
However the successful training and productionigh lguality business information
managers is of course one that is affected bygerahissues such as the personal



qualities and characteristics of individuals; ralet/work and background experience;
levels and areas of responsibility and the sizetgpel of the business organisation
which is recruiting for an information manager. Meheless, training quality
information managers is considered to be essdntile continuing development of
the information profession.

The business information teaching model adoptetthéyepartment has been refined
in that staff have endeavoured to enhance thetyuhdit exists in students. It is hoped
that this approach may be of interest to infornrapoofessionals of other countries
whose business strategies may bee under consaterginally it is hoped that the
production of quality business information managetsimpact on a wider world
leading to internationally exchangeable skills grehter professional mobility.

Section Two:

Continuing Training: Responding to the Challenge of the Networ ked
Environment

Section two contains an explanation and discussioa new library project called
‘EduLib’. This project is specifically aimed atgmtising librarians and information
workers in academic libraries.

EduLib addresses the training needs of academari#ns involved in teaching and
learning. Academic librarians have traditionalfdha role in the education of end
users of information. The extent of this educadlanle has varied (not exclusively)
from short ‘one to one’ training sessions resulfign enquiries or requests by
individuals for assistance to find information;duction training of new students; ad
hoc class contact arranged outside the curriculmnf@armal integration of
information skills within courses or modules. Cpas taking place within the
education system and the information and technoéginvironment are influencing
an increasing demand for the teaching and leamaiiegof librarians to be more firmly
embedded within the educational process.

Recent trends within higher education such as rexinsion of student numbers
within a relatively short time span; fewer clasate@t hours and emphasis on
problem based learning and student centred study placed many pressures on
libraries. These pressures are coupled with théartges and opportunities of the
rapidly developing world of networked informatiofhe ‘virtual library’, the ‘virtual
research desk’ and the ‘virtual office’ may hav&ragle point of access to the world
of information i.e. a single workstation, but tHayng with them a myriad of training
needs which would surpass those required to md&etioke use of the most complex
physical library system. Networked informationyaetes the education sector, the
business sector and increasingly is also availaltlee home. Information skills
developed during a programme of undergraduate stgpaduate study are now more
than ever before ‘transferable’ into the world e$earch, the world of business and
now also the world of leisure.



Library end-users require education and trainirthefy are to make the most effective
and productive use of networked and electronicrindion services. This training
goes beyond technical computer literacy whichss aéquired. Users must be able to
analyse and define their information need; be @bldentify, and select the best
source to use; search effectively; evaluate thanétion retrieved and modify the
search if necessary; and eventually be able tarobtal use materials identified in
their search. If this training is provided onlyibjormation technology specialists
there is a danger that the technical computindsskill be emphasised at the expense
of an in-depth understanding of the informationteahincluding the structure and
skills of information retrieval. It is essentiakt librarians are involved in this
education process and work in partnership withri@ academic colleagues.

Involvement in the teaching and learning procesmitmnew to some academic
librarians and indeed it can be argued that themgemformation skills to be taught
are not significantly different from those requiteduse print based materials. What
is different is the medium. The electronic medigmontinually in a state of change
and librarians must keep pace in developing their skills if they are to be able to
impart learning for the ‘electronic library’ to @ts, both students and academic staff
and also in staff development for other library angport workers. One of the
significant differences of the electronic mediunthiat it is popular. Library users are
queuing for CD ROM and networked workstations gieel a which would never have
been considered for print based abstracting anekind services. Some academic
and research staff already find electronic commatioa, publishing and information
retrieval a way of life but many are still not ugithe technology. There are many
reasons for the latter situation including, limictess to equipment, cultural
reluctance to change, but for some there is anfgelf insecurity and desperate need
for training.

Librarians must extend their traditional rolesr®imation specialists to become key
agents in the provision of training in the use etiworked information. To equip
them for this role librarians need to develop tlo&n professional skills in the areas
of information technology but more importantly thewn training in educational
methods and learning strategies.

The Joint Funding Councils’ Library Review Groupepdrf which was published in
1993 and commonly known as the Follet Report maaeymecommendations related
to the ways in which the use of information teclmgglin the electronic library can
help to alleviate some of the problems of univgriditraries today. It stressed the
increasingly important role which libraries musayin the turning of the use of
networked information resources into an everyday gigteaching, learning and
research. The Report (parag. 306) specificallgstthat librarians

‘need to be able to train their users to cope with vast amount of
networked information that is now available.’

In response to the recommendations of the FollgpRgethe Joint Information
Systems Committee (JISC) established the Electidhraries Programme (eLib).
The programme has a budget of £15 million overa@sjeand its objectives include
the use of information technology to improve datwef information through



increased use of electronic library services. Benthese objectives the Follet
Reporf (parag. 305) recognised the need for trainingsafi development:

‘...some librarians are daunted by such a chaleagd enthusiasms can be
dampened where relevant training is not providéde development of new
skills is particularly important where informatiois provided through
electronic services accessible over networks’

eLib consequently includes an important group ofgats in the area of Training and
Awareness including EduLib. EduLib focuses ongkidls of teaching and learning
that librarians require to train library end-users.

EduLib has close links with a number of other prtgavhich are complementary to
developing a whole package of staff developmentired to support users of
networked information. Netskills which is basedret University of Newcastle
provides workshops to introduce techniques of aingsand using the Internet.
Ariadne which is a joint project between the Unsigrof Abertay Dundee and
UKOLN at the University of Bath publishes The Imtetr Magazine for Librarians and
Information Specialists. The magazine providesraness of new developments in
networked information and aims to keep librariapgaidate in this critical area.
DelLiberations, the electronic magazine emanating from the Lor@oitdhall
University provides a forum for awareness and dismn on teaching and learning
issues.

These projects are mentioned to emphasise thatiEdiles not intend to train
librarians to access the Internet. Additional kiemlge about networked systems is
essential but that will be provided in other wayduding Netskills and Ariadne.
EduLib is concerned with how librarians use infotiora technology within the
learning process, either to impart learning on howse networked information or to
develop learning materials which utilise compugetems. It is stressed that an:

‘educational perspective upon technology in edanas a critical factor in
whether it actually enhances learning and offek8 approaches or whether
it is simply produced and applied without sound ggextjical underpinning
and the critical scrutiny of those who might usé it

DeLiberations provides a vehicle for evaluation and debate am imdormation
technology is incorporated into the learning precds aims to involve and support
library staff, academic staff, computing staff, autlicational developers so that it
brings together a range of perspectives of thogaved right across the learning
environment. Understanding and dialogue with dliverse group of people and
interests is essential to EduLib in developing waglkelationships and partnerships
with those involved in the academic process.

Aims and Objectives of EduLib
EduLib is a development project with the remit be@urage the involvement of

institutions in educational development of libragaand to explore ways in which this
can be supporte?.



In order to carry out its mandate and ensure tleappropriate mix of experience and
expertise may be focused upon achieving the prejashs EdulLib is based upon an
association between:

» The University of Hull, which has an established@tional and staff
development record and also has programmes in fida@guip university staff
with teaching skills.

« The University of Abertay Dundee, which has resmmhproactively to the need to
train and support users of networked informatiordéyeloping the Library and
information Skills Programme in partnership withduoéar teaching.

» The Staff and Educational Development Associatidrich is taking the initiative
in offering nationally accredited teaching quaktions for higher education
teaching staff.

The specific aims of the project are summariseflimns:’

a) to specify and to provide to librarians workinghigher education institutions the
skills and capabilities which will enable them taeute their training and
awareness-raising roles, and to communicate effdgtwith client groups in ways
which will ensure that these end-users , staffsindents alike, can adopt and
incorporate new information resources and thesstallutilise them within their
own teaching, learning and research;

b) to foster, within the higher education library conmity, a professional culture
which recognises that, with the advent of the didibrary, professional roles will
change and that librarians will need to acquirming in teaching methods and
staff development skills, and that in the longemtéibrarians will need to develop
the capacity to take a measure of responsibilitytfeir own professional
development in order to fulfil these new roles;

c) to produce a training programme and associateditepmaterials which will be
disseminated and continue to be in the public doratier the completion of the
project.

To achieve these aims EdulLib will first work wittD@velopment Team of practising
librarians to pilot a programme in educational roeth In the piloting stage the
programme is closely based on a generic higheragiduncteaching qualification

which is available to academic teaching staff andiesigned to meet the objectives of
the Staff and Educational Development Associat®BA) Teacher Accreditation
Scheme. There are three key objectives for theldpment team:

a) To develop their own educational skills and demm@tsttheir competence in
teaching and learning by completing the programnteagchieving a Higher
Education Teaching Diploma (at this stage offergthie University of Hull), to
enable them to further develop those skills in the

b) To work with the workshop leaders of the pilot pangme and the Core Team
which directs and manages the project, to adaptraify the workshop content
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and materials to meet the needs of librarians.

c) To disseminate the programme once it has beeretwisd tailored for librarians
to a wider network of professional colleagues oiggohon the basis of regional
consortia.

The EduLib Development Team members do not onlsesemt the geographical
areas on which the proposed Consortia are baseidauthe cultural diversity of
Higher Education System in the UK. The membersgetected as representatives
based on their commitment to and experience dafitrgieither in a staff development
role or teaching information skills and also onittii@miliarity with networked
information resources.

Qualifications and Accreditation

The first phase of the EduLib project was idendifion of needs and consensus
building. This phase lasted four months and ingdlgurveying librarians by use of a
Training Needs Analyst&to develop an understanding of their educatiorabs.
Opinions were also gathered at a series of 5 awasesnd discussion days which
were held throughout the UK during the consensiidibg period.

The views which were expressed in the formal qaestire and in the discussions
were strongly in favour of the need for an initratiike EduLib. Most librarians early
on in their careers did not expect to become irswlwv formal teaching so for many
there is a feeling of ‘in at the deep end’ withaay initial training or support. It was
also reported that while many librarians welcomekivg with their academic
colleagues and are actively seeking to incorpandtemation skills programmes into
mainstream courses, some librarians had encountesedfance to this integration.
The explanation most frequently given for this semice, related to a perceived lack
of status for the librarian in a teaching role, agst academic staff and higher
education management.

It was generally agreed that library staff shoudedhnaccess to a qualification in
teaching and learning to extend their skills arafgssional competence and also to be
able to demonstrate this to others through a qoatibn and accreditation.

The system of subject based Teaching Quality Asseiss (TQAS) in UK higher
education includes the role of support servicegpelience at the University of
Abertay Dundee has shown that the Assessors ayenterested in the integration of
the Library and Information Skills Programme witltiourse modules. SCONUL
were recently invited by the Higher and Educationding Council (HEFCE) to
submit an aide-memoaire for the guidance of Assessben they examine library and
computer services as part of the TQA processhdmtoposed documettit is
recommended that the Assessors ask:

‘what are the arrangements to ensure that studentstaff are able to make

the best possible use of the range of availablearjpand computing
services?’

11



This recommendation fits closely with the obsenmif The Follet Repoft
(parag.121) that:

‘Subject librarians, enquiry desk staff, and otheeed to be able to play an
active role in supporting students in their teaghamd learning, including
providing guidance in how to use the facilities\pded by a library, through
to subject-specific advice on project work and seunaterials.’

It can be expected that libraries will receive eloscrutiny in future into the ways in
which they support the user in their teaching aaring.

Higher Education academic staff themselves are sorae criticised for the absence
of professional accreditation of their teachindisTsituation is changing however and
professional accreditation is now is very muchhatdentre of discussion within the
sector. Quality assurance until now has been carated at the departmental and
institutional level but proposals to link fundinggood teaching are currently under
consideratiort?

Various initiatives already address quality anciation in teaching. Many
institutions have developed educational developroentres to stimulate and support
innovation in learning, teaching and assessment@aptomote educational skills for
teaching staff. Institutional programmes of edigeet staff development are often
developed, and new lecturers in particular are eraged to participate. At a national
level, organisations including SEDA and the Uniutegs and Colleges Staff
Development Association (UCoSDA) are working toveanaodels and standards for
the accreditation of higher education teachingifoations. Such qualifications are
now offered by a number of institutions such asUWheversity of Hull Higher
Education Teaching Diploma which is accredited BYp8 and upon which the
EduLib pilot programme is being developed.

If higher education teaching qualifications gratiubecome an accepted standard
within universities then it can be expected thatdiians should be similarly qualified
to be involved in teaching. Indeed the Associatbliniversity Teachers (AUT)
have supported the view that academic related isitfding librarians®

‘in so far as they do teach should have full asdesdevelopment, training
and accreditation opportunities’

The AUT is supportive of more professional trainfogit's members, taking the view
that?

‘Either the profession itself grapples with thesemplex and difficult
guestions of qualifications and standards, or segsem, appropriate or
otherwise, will be imposed from the outside.’

In part, the AUT view is similar to the philosopbf/EdulLib that'®

‘... the library community has some investmentid ‘ownership’ of the
programme materials and responsibility with themstitutions for

12



developing models of staff development such as EduBut in the longer
term it has to go deeper than this. ProjectsBilaLib have a limited life.
The need for the sort of input which will be prosed by EduLib will,

however, continue into the future. It will be fie HE library community
to ensure that it takes over the responsibility fisr own appropriate
professional training in the years ahead. Todhid it is important that the
project helps develop a professional culture withimch key librarians take
over the responsibility for their own professiotraining in teaching skills.’

A separate qualification for librarians?

It can be argued that librarians may receive edural staff development via generic
programmes which already exist and indeed somarléns do take up such
opportunities. Why then is there a need for Ed@Lib

Firstly it may be argued that access to accregitedrammes throughout the country
is still patchy and is not available in all instiins or even in all regions. EdulLib
aims to disseminate the programme on a regionaarta basis to allow maximum
access for librarians.

More significantly however EduLib recognises thhtdrians interact with students in
circumstances which are different from their acaidesulleagues. Librarians tend to
encounter students in short one off sessions whanor not be part of a module of a
course. They may only see a group of students ontice during their course.
There is little opportunity to develop long terntatenships with learners and it is
difficult to establish how much experience, skilsd knowledge that students already
have and what their specific learning needs aibratians are seldom involved in
student assessment and it is difficult to obtaimmmegful feedback on the students
learning and the librarians performance as a ‘telch

It is essential for EduLib to collaborate with Boians to identify the different
circumstances in which they teach and offer appagptraining advice tailored to
their needs. The educationalists who have beenvegan delivering the initial
programme of workshops for the Development Teane mawstly agreed that they
themselves have learnt much about unusual leasitingtions from the team and
agree that the circumstances in which librarianshieare somewhat challenging. In
particular they have commented on situations whrehdifficult due to an absence of
student assessment. In the current economic dih@awvever with pressure on
resources and staff time it is unlikely that libaas will become involved in
assessment to a very great extent and they massofiver ways to improve the quality
of the learning process that they are involved with

Progress of EduLib

EdulLib is organised into four phases. These aremmpletely discrete phases and
developments in one phase influence what happeth® inext.

Phase One - Identification of needs and consensus building
(September - December 1995)
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The training needs analysis (TNA) and awareness fiayibrarians which formed
the basis of this phase are discussed earlieidpttper. The findings of the TNA
have already been analysed and distribtited.

Phase Two - Development and piloting of draft materials

(January - December 1996)

The Development Team have completed the initialt pfogramme of workshops and
are currently involved in preparation of their asseent in order to obtain higher
education teaching qualification which is validabsdthe University of Hull and
accredited by SEDA. Throughout the workshop pnogne the Development Team
have evaluated the workshops with particular regattieir suitability to the
circumstances in which librarians work. This ewdilon will form a basis for the
revision and planning of the materials and progranmmthe next phase of the project.
During phase two the team will also explore thesitaitity of establishing similar
gualifications in other institutions alongside jiimlependent of, existing educational
provision for higher education teaching staff.

Phase Three - Production and delivery of finished versions of the training

programme

(January 1996 - September 1997)

The programme materials will be revised and publishlit is anticipated that they
will be available in both hard copy and electrotiicaEduLib is currently exploring
the possibility of co-operation witheLiberations to add value to the materials and
extend their audience and accessibility.

Once the materials are published the training rogne will be launched on a
national scale. The Core Team and the Developiegn will use the training
materials to offer programmes on a regional basisvell also advise on the
implementation of the materials where they becombegided in institutional
programmes.

Phase 4 - Continuation and backup

It is critical that the programme continues to eaiter the funded lifetime of the
project. It is anticipated that this will be acked through embedding the approach
into higher education institutions during the fitlstee years. It will then continue to
be disseminate through individual institutions byams of the staff development
activities of those already trained, and, it iséuhpas part of a coherent institutional
policy. The University of Hull has guaranteed ts@re that the materials are kept up
to date for a period of three years after the cetignl of the project.

EduLib is a developmental project and it is difftdo predict the eventual outcomes
and successes. Edulib is therefore working inecassociation with the evaluation
programme IMPEL2 (Impact of People in Electronibrairies) which is also funded
under eLib. IMPEL2 uses methodology developedtantitd under an earlier project
(IMPEL1) to monitor organisational and cultural nga. One of the four IMPEL2
projects specifically focuses on EduLib and shalldw an in-depth analysis of the
impact of EduLib on the higher education libraryreounity.
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Conclusion

This paper has examined two responses to the ngwd\vide flexible education and
training for information professionals.

First the paper has described the strategic asalysich was carried out in the early
stages of the design of an information degree eoansl explored ideas on how to
train quality business information managers. Isigiging a course for the information
world, account should be taken of the problemsdifiidulties of functioning as a
‘quality’ manager within inevitable constraints buas diminishing resources and
inadequate staffing levels. The training of mamsger the information world can be
seen as one of the keys to the success of organisatHowever, whatever training
and guidance is given to produce quality businefsration managers, it is only
when students are employed that the success dfaning can properly determined.

Initial training however must be kept up to datetilghout the working life of the
information professional. It is therefore essdritiat training is ongoing and
promotes adaptability to new situations. The sdquart of the paper has therefore
been devoted to EduLib, an academic library trgimmitiative which responds to the
expanding role of librarians as educators.

EduLib provides an example of an innovative appndagoroviding Higher Education
librarians with the educational skills which arguied if they are to make effective
use of networked information. However, many mamends are likely to be placed
upon professionals working in the constantly chaggirena of HE, but there will not
always be a well funded project available to respsunch challenges. What is
different about EduLib is the underlying model whams to foster within the HE
community, a professional culture and collectivpazaty to take a measure of
responsibility for their own professional developrhand to fulfil these, and other,
new roles. Information professionals are alreadif arganised and structured to
provide CPD and have demonstrated in many waydliesithave taken responsibility
for their own development. It is anticipated tRauLib might assess and accelerate
not only the professional capacity to develop feartge, but also improve institutional
readiness and flexibility to enable change.

The two training developments discussed here aipndeide conceptual frameworks,
knowledge of best practice, tools and techniqudktraining is reviewed on a regular
basis to take account of changing business pracfirefessional issues and emerging
trends in order to produce professionals whichedrecationally and academically
acceptable in world where information has becomishresource.
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