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Abstract 

Interpersonal emotion regulation entails a wide array of strategies aimed at influencing 

others’ emotions. Despite its importance for successful social interactions, only a few 

studies have evaluated interpersonal emotion regulation in children. In detail, the study 

of developmental changes in the use of emotion regulation strategies overlooked age, 

gender and cultural differences across different emotions. To address this gap, the 

present study used the serious game Emodiscovery, a simulation game targeted at 8-10 

year-olds, which measures the strategies selected by children to improve the emotions 

of anger, sadness, and fear displayed by 3D virtual characters. One-hundred British (M 

= 9.10 years; 39% girls) and 108 Spanish (M = 9.04, 44% girls) 8-10 year-olds played 

three different levels or scenarios of the game. In each level, the character displayed a 

negative emotion (i.e., sadness, anger, and fear, respectively) and children were first 

asked to indicate what emotion the character was feeling and afterwards to interact three 

times with the character to improve his/her mood. In each interaction, four possible 

regulation strategies (two adaptive and two maladaptive) were displayed for children to 

select. Results showed that in the scenario where the character was displaying sadness, 

8-year-olds chose significantly less adaptive strategies than 10-years-olds. In the 

scenario where the character was angry, boys who accurately recognized the emotion of 

anger chose more adaptive strategies than those who did not recognize the emotion. For 

the scenario depicting fear, boys chose less adaptive strategies than girls. The obtained 

results highlight the importance of looking at specific emotions when researching 

interpersonal emotion regulation.  

Keywords: interpersonal emotion regulation; emotion recognition; serious game; 

children; culture; gender differences.  
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Interpersonal Emotion Regulation in Children: Age, Gender and Cross-cultural 

Differences using a Serious Game 

Modifying and influencing others’ emotional experiences is part of our daily 

interactions with people. This process, labelled interpersonal emotion regulation (Zaki 

& Williams, 2013), can have positive or detrimental effects in social relationships, 

depending on how successful the emotional exchange is (Niven, García, van der Löwe, 

Holman, & Mansell, 2015). Research on interpersonal emotion regulation has been 

conducted mainly with adults, showing the different motivation (López-Pérez, Howells, 

& Gummerum, 2017; Netzer, Van Kleef, & Tamir, 2016) and strategies people use to 

change others’ emotions (Niven, Totterdell, & Holman, 2009).  

Concerning the use of regulation strategies, different models have been 

proposed. On the one hand, the Interpersonal affect classification (Niven et al., 2009) 

has made a distinction between those strategies aiming at affect improvement (e.g., 

cognitive engagement, humour, attention) and those aiming at affect worsening (e.g., 

negative engagement or rejection). On the other hand, the Interpersonal emotion 

management model (Williams, 2007), based on the process model of emotion regulation 

(Gross, 2007), suggests that people change others’ emotions by using a strategy that 

may target a particular stage of the emotion process (i.e., situation, attention, cognition, 

and physiological response).  

Hence, taking into account the models presented before, adaptive interpersonal 

affect improvement strategies could include situation modification (i.e., deleting or 

changing a problem to lessen its emotional impact), attentional deployment (i.e., 

diverting the person’s attention to a pleasant and different stimuli or situation) (Little, 

Kluemper, Nelson, & Gooty, 2012), affective  engagement (i.e., targeting the person’s 
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feelings by providing reassurance and listening and talking), cognitive  engagement  

(i.e., modifying how the target  perceives a  situation  by emphasizing  others’  care,  

etc.), humour (i.e., making the person feel better by telling jokes, acting the clown, etc.) 

and attention (i.e., any act that aims to make the target feel valued and special ) (Niven 

et al., 2009); on the contrary, maladaptive interpersonal emotion regulation strategies 

can encompass co-rumination (i.e., expansively conversing others’ concerns and 

negative feelings which may intensify distress; Parkinson & Simons, 2012), avoidance 

(i.e., eluding negative emotional states), or support of avoidance in others (i.e., 

encouraging others to elude their negative emotional states ; Mazefsky, Borue, Day, & 

Minshew, 2014), and emotional suppression (i.e., stopping others’ emotional 

responding; Little et al., 2012).   

Interpersonal Emotion Regulation in Children: Age and Gender Differences 

Despite the emergence of multiple studies and the advances in the field of 

interpersonal emotion regulation in adults, research with children has been scarce. 

Evidence from the few studies available documented the use of different strategies 

depending on  age. For instance, while in early childhood (2-7 years of age) children use 

physical comforting to improve others’ feelings (e.g., hugs) (Persson, 2005), from 

middle childhood to adolescence (8-14 year-olds) they seem to use more cognitive 

strategies such as giving advice or expressing reassurance (e.g., McCoy & Masters, 

1985; Rose & Asher, 2004), as well as more expressive behaviours (e.g., smiling; 

Saarni, 1992). More recent research relying on the Interpersonal affect classification 

(Niven et al., 2009) has found that older children (7-8 year-olds) tend to use more 

cognitive strategies, whereas younger children (3-4-year-olds) report using more 

attention strategies (e.g., distraction) (López-Pérez, Wilson, Dellaria, & Gummerum, 

2016).  The differences found between distinct age groups have been explained by the 
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emotional development that takes place from childhood to adolescence. Changing 

someone’s mood requires the ability not only to represent another’s emotional 

experience but being able to discriminate that this emotional experience might be 

different from others (Dunfield, 2014). This ability to perceive emotions accurately has 

been labelled emotion recognition (Mayer, Caruso, & Salovey, 1999). Although 

children from the age of three show some of these skills, they only start mastering the 

difference between negative emotional states (e.g., sadness vs. anger) by the age of five 

(Widen & Russell, 2003). This improvement in emotion recognition is linked to 

children’s development in emotion regulation. Some authors have argued that emotion 

regulation can only take place once emotion recognition has happened (Izard et al., 

2001; Lane, 2000), as the person needs to understand how one is feeling before aiming 

to change such emotional response.  

Concerning possible gender differences in emotion regulation, the results are 

mixed. Some studies that focused on intrapersonal emotion regulation abilities found 

that female participants use more regulation strategies compared to males (Garnefski et 

al., 2004; Nolen-Hoeksema & Aldao, 2011). Furthermore, girls score higher in seeking 

social support and problem-solving, whereas boys score higher in avoidance 

(Eschenbeck, Kohlmann & Lohaus, 2007).  However, other studies did not find any 

gender differences (e.g., Barrett, Robin, Pietromonaco & Eysell, 1998; McRae, 

Oschner, Mauss, Gabrieli & Gross, 2008). Looking at the available evidence on 

interpersonal emotion regulation in children, so far no gender differences have been 

observed (López-Pérez et al., 2016; McCoy & Masters, 1985). 

 Interpersonal Emotion Regulation: The Role of Culture 
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 Besides age and gender differences, previous research has also emphasized the 

importance of culture when looking at emotion regulation. Culture provides meaning, as 

well as shaping a set of values (Kâgitçibâsi, 1996) linked to how the individual needs 

relate to the group and how emotions should be expressed (Kitayama, Markus, & 

Kurokawa, 2000). Hence, cultures reinforce different emotional responding, which 

leads to differences in emotion regulation (Mesquita, 2001). Traditionally, research on 

cultural differences in emotion regulation has focused on the differences between 

individualistic vs., collectivistic societies, as these differ in whether the emphasis is 

placed in the personal or group goals and how these may impact on what strategies may 

be adaptive to change one’s own emotions (e.g., Triandis, Bontempo, Villareal, Asai, & 

Lucca, 1988). For instance, while in collectivistic cultures the reduction of emotional 

expression is linked to  social harmony and higher individual and social well-being 

(Matsumoto, 2006), in individualistic cultures higher suppression is linked to lower 

individual well-being (Soto, Perez, Kim, Lee, & Minnick, 2011). Furthermore, 

individualistic cultures are more likely to engage in hedonic emotion regulation (up-

regulation or maintenance of positive affect) as compared to collectivistic cultures 

(Miyamoto, Ma, & Peterman, 2014). These differences do not only happen at the 

intrapersonal level, as there are also differences in the interpersonal domain, such that 

individualistic cultures tend to rely more on the family to change their emotions (Ryan, 

La Guardia, Solky-Butzel, Chirkov, & Kim, 2005).  

The Present Research 

Although the studies presented so far have provided some evidence on the 

different strategies that children may use to change others’ emotions, they have 

exclusively looked at the emotion of sadness (López-Pérez et al., 2016; Saarni, 1992), 

overlooking other negative emotional states expressed by the target of the regulation 
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process. Furthermore, although the role of culture has been extensively documented for 

intrapersonal emotion regulation, there is limited evidence for interpersonal emotion 

regulation, with most studies looking at whether people seek for social support rather 

than which strategies are employed to change others’ emotions (e.g., Ryan et al., 2005). 

Most studies conducted with children, additionally, are based on a single interaction or 

structured interviews, rather than an in-depth analysis of multiple interactions (López-

Pérez et al., 2016; McCoy & Masters, 1985). Hence, these studies have not fully 

considered the role of context (Aldao, 2013), limiting the external validity of the 

obtained findings. Finally, although the use of technology-enhanced platforms, in 

particular, serious games and e-learning tools, was extensively adopted for the 

exploration of emotion recognition and/or social communication in adults (Golan & 

Baron-Cohen, 2006; LaCava et al., 2004) and children (e.g., Finkelstein et al., 2009; 

Schuller et al., 2013); interpersonal emotion regulation was not investigated so far using 

this methodology, and this novel approach could help overcome the aforementioned 

limitations. 

The present research aims to address these gaps by evaluating whether children 

from the United Kingdom (UK) and Spain differ in the use of adaptive interpersonal 

emotion regulation strategies when engaging in hedonic emotion regulation (i.e., up-

regulation of positive affect) of virtual targets expressing sadness, anger, and fear. To 

that aim, children were asked to complete the experimental version of Emodiscovery, an 

online serious game aimed at evaluating and training interpersonal emotion regulation 

in children with the use of virtual characters (name deleted for revision, 2018). In the 

game, children were exposed to three real-life scenarios in which an artificial character 

could display the emotions of sadness, anger, or fear. Children were asked to interact 
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with the character three times in each scenario to evaluate whether they tended to use 

adaptive or maladaptive strategies in their effort to improve the character’s feelings.  

The game focused on the emotions of sadness, anger, and fear, as previous 

research found different responding patterns associated with each of them; for instance, 

while sadness prompts social support (Balsters, Krahmer, Swerts, & Vingerhoets, 

2013), fear may more likely elicit avoidance as it signals a potential danger (Keltner & 

Haidt, 1999). Furthermore, previous research on intrapersonal emotion regulation 

showed that both adolescents and adults tend to use more maladaptive strategies to 

regulate their own emotion of anger, as compared to sadness and fear (Zimmermann & 

Iwanski, 2014). Finally, the emotion of sadness has been linked to the use of more 

intrapersonal regulation strategies as compared to anger and anxiety (Dixon-Gordon, 

Aldao, & De Los Reyes, 2015).  

 

Based on previous literature, we hypothesized that older children may use more 

adaptive strategies than younger children, as older children will be better at emotion 

recognition and understanding (López-Pérez et al., 2016). Given the mixed findings 

regarding gender differences in intrapersonal emotion regulation (Garnefski et al., 2004; 

McCoy & Masters, 1985), we explored whether boys and girls used adaptive strategies 

to a similar extent. Considering the use of adaptive strategies for each emotion context, 

we tested whether children tend to use more adaptive strategies for sadness and fear as 

compared to anger, as this was previously found in intrapersonal emotion regulation 

with adolescents and adults (Zimmermann & Iwanski, 2014). Given that no previous 

research so far had evaluated the role of culture on interpersonal emotion regulation we 

compared UK children and Spanish children in the number of adaptive strategies they 

chose for each scenario. We focused on these two countries given that previous research 
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described the UK as a more individualistic country compared to Spain (Godwin & 

Plaza, 2000; Gouveia, Clemente, & Espinosa, 2010; Hofstede, 1980; Minkov et al., 

2017) and hence it could allow for possible cross-cultural comparisons. Finally, given 

that emotion recognition has been suggested by some authors as the necessary step for 

emotion regulation to happen (Izard et al., 2001; Lane, 2000) we also evaluated if 

emotion recognition influenced children’s use of adaptive regulation strategies.  

Method 

Participants 

 A sample of 100 UK and 108 Spanish 8-10 year-olds children participated in this 

study. These two groups did not differ in age (MUK = 9.10, MSpain = 9.04, t(206) = .55, p 

= .59) or gender composition (39% female participants in the UK and 44% in Spain; χ
2
 

= .66, df = 1, Cramer’s V = .06). The sample size was determined with an a priori power 

analysis (targeting .80 power to detect an f = .20 effect, at p < .05) and then exceeding 

the target value of 199 for the total sample. In detail, in the UK sample there were 30 

eight-year-olds, 30 nine- year-olds, and 40 ten- year-olds; in the Spanish sample there 

were 35 eight-year-olds, 34 nine-year-olds and 39 ten-year-olds. We focused on 8-10 

year-olds for different reasons. First, due to the nature of the game (i.e., reading, 

understanding, and independent decision-making), children needed to have the 

necessary abilities (e.g., literacy) to answer the game independently and understand the 

content included in the different written sections (i.e., introduction of the scenario and 

the different interactions) which seems to be achieved by the age of eight (Horowitz-

Kraus, Schmitz, Hutton, & Schumacher, 2017). Second, prior literature has identified 

that between the ages of 8 to 10 years, children experience significant socio-emotional 

improvements in abilities such as perspective-taking and executive control (e.g., 
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Simonds, Kieras, Rueda, Rothbart, 2007), which are strongly linked to emotion 

regulation. Finally, we did not include older children as we wanted to keep the age 

groups in both countries as even as possible in terms of the school context. In this sense, 

it is important to note that secondary education starts at the age of 11 in the UK whereas 

in Spain starts at the age of 12. Hence, we thought the most optimal strategy for 

comparison was to set up 10 as the upper age limit to ensure children in both samples 

were still in primary school education.  

 Procedure 

 The study received ethical clearance at the authors’ previous institution (FREC-

PSY-021). Six schools in each country (considering different backgrounds) were invited 

to participate in the study. Out of the six, three schools in the UK and two schools in 

Spain accepted to take part, all of them with children from middle-socioeconomic 

backgrounds. Testing was conducted at the children’s school. Only children whose 

parents gave consent took part in the study. Less than 5% of the parents opted out. 

Children played the experimental version of Emodiscovery (name deleted for revision, 

2018)
1
 individually, using a PC. Upon arrival to the testing session, children were 

briefed by a research assistant who explained they would play a new videogame whose 

purpose was to cheer up the different characters that appeared on the screen. First, 

children were asked to create a username and a password to access the game. After that, 

                                                           
1
 The game underwent many piloting phases before we applied the experimental version for the current 

and other studies. The first piloting phase involved asking children to read different scenarios and identify 

the emotion felt by the character in the game. Those scenarios in which the accuracy was too low or two 

emotions were equally identified were discarded. In a second phase, upon the elaboration of the strategies 

for each interaction, two independent experts on emotion regulation reviewed the different strategies to 

determine whether they were adaptive/maladaptive and check the level of agreement with the research 

team. In a third phase, upon revision of some of the strategies, the external experts reviewed again the 

strategies until all disagreements were resolved. In the final phase, the three scenarios along with the 

strategies were piloted with 60 children in the UK. Once a final version was reached, it was then adapted 

to Spanish and the data collection happened in the UK and Spain.  
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they indicated their date of birth and their gender. Importantly, the virtual targets 

belonged to the same gender of each child, to facilitate children’s emotion recognition 

and understanding (Batson, 2011). Then, children were presented with three different 

scenarios/levels of the game in which the characters expressed the emotions of sadness, 

anger, and fear. The order of those scenarios was randomized. For each scenario, 

children were presented with an introduction to the character’s situation (i.e., , 

character’s pet is ill and not recovering for the sad scenario, the character has been 

punished unfairly by his/her parents for the anger scenario, and the character has to 

perform on stage in the school theatre for the fear scenario) and the character 

(represented by a 3D avatar) appeared displaying a coherent and appropriate facial 

expression of sadness, anger, or fear, depending on the scenario. After that, children 

were first asked to identify what emotion the character was feeling. Children were 

provided with five possible answers corresponding to the five basic emotions of 

happiness, sadness, fear, surprise and anger. Then, children were asked to interact with 

the virtual character three times in each scenario to try to improve the character’s 

feelings. To that aim, the character expressed a comment about his or her situation and 

the child was prompted with four possible sentences depicting two adaptive (i.e., 

affective engagement) and two maladaptive regulation strategies (e.g., co-rumination 

with the character about his or her problem). The number of choices on each interaction 

was kept to four to prevent boredom or distraction, therefore not all possible 

maladaptive or adaptive strategies were displayed among the choices. The adaptiveness 

of the regulation strategies was determined in prior piloting phases in which two 

external experts on emotion regulation reviewed the different regulation strategies 

proposed. These strategies were refined until there was a 100% agreement between the 

research team and the experts. An example of an interaction between the child and the 
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virtual target is displayed in Figure 1. Once the child had completed the three 

interactions, to avoid children feeling distressed, the character appeared displaying a 

happy facial expression and expressed that he or she was feeling better. When all 

children finished playing the three scenarios, the research assistant provided a written 

debrief to the parents and explained to the children the purpose of the study.  

Data Analysis Plan 

 First, we explored whether there were age, gender, and cultural differences in 

emotion recognition. Given the nominal nature of the data we used a hi-log-linear to 

evaluate the possible interaction between the variables and find the most parsimonious 

model in which the expected and observed frequencies were not different (i.e., 

likelihood ratio with p > .05; Wickens, 1989). Then, to estimate the main or interaction 

effects we computed a log-linear and interpreted through the Z and partial χ
2
. Second, 

we evaluated whether the use of adaptive strategies (within-subject factor) could differ 

by emotional scenario (sadness, anger, and fear) with a repeated measure ANOVA. 

Finally, we assessed the role of age, gender, culture and emotion recognition (fixed 

factors) in children’s use of adaptive strategies (dependent variable) through a set of 

ANOVAs for each scenario. Results 

Age, Culture, and Gender Differences in Emotion Recognition 

 In regards to emotion recognition accuracy, for the scenario which depicted a 

character feeling sad, 86% of  children identified correctly the emotion felt by the 

character. For the scenario in which the character was feeling anger, 72% of children 

were accurate. Finally, for the scenario in which the character was feeling fear, 66% of 

children did answer correctly. To evaluate if emotion recognition was different across 

the three scenarios we computed a log-linear analysis considering a possible interaction 
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between the three emotion recognition scores; a Z score higher than 1.96 indicates that 

there are significant differences. Results showed that the accuracy levels for fear were 

significantly lower compared to sadness (χ2
 = 6.17, df = 1, p = .01; Z = 2.51) and anger 

(χ2
 = 15.01, df = 1, p = .001; Z = 3.58). However, there were no significant differences 

in the level of accuracy between the scenarios in which the character was feeling 

sadness and anger (χ2
 = 1.47, df = 1, p = .23; Z = .54).  

 To evaluate whether there were possible cultural, age and gender differences in 

emotion recognition we performed a hi-log-linear (hierarchical) and log-linear analyses 

(Wickens, 1989). The hi-log-linear was conducted to find the most parsimonious model 

from a backward elimination procedure in which the final model was not significantly 

different from the saturated model, which included all the variables and interactions. 

Hence, a final model having a likelihood ratio value (χ2
) greater than p = .05 is 

considered to be fitting, as the observed frequencies are close to the expected 

frequencies (Wickens, 1989). To estimate the significance of main or interaction effects 

a log-linear was computed (Z value, partial χ2
). For each scenario, we included Emotion 

recognition [not correct (r), correct], Culture [UK (r), Spain], Age [8-year-olds (r), 9-

year-olds, 10-year-olds], Gender [male (r), female] with r indicating the reference 

category for each factor for the Z value.  

 For the scenario depicting the character feeling sad, the hi-log-linear analyses 

showed a significant Culture × Emotion Recognition interaction (
2
 = 4.09, df = 1, p = 

.04). Overall, UK children were less accurate than Spanish children in the recognition of 

sadness (Z = -7.52). For the scenario with the character feeling anger, the hi-log-linear 

analyses showed a significant Age group × Emotion Recognition interaction (
2
 = 

11.67, df = 2, p = .003). Namely, 8-year-olds were significantly less accurate in the 
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recognition of anger than 9-year olds (Z = 2.94) and 10-year-olds (Z = 3.03). Finally, 

for the scenario showing a character feeling fear there was a Culture × Gender × 

Emotion recognition (
2
 = 5.65, df = 1, p = .02) and Gender × Emotion recognition (

2
 

= 5.54, df = 1, p = .02) interactions. Although overall boys were less accurate than girls 

in the recognition of fear (Z = 2.27), this difference was only significant for the UK 

sample (
2
 = 8.99, df = 1, p = .003) but not for the Spanish sample (

2
 = .10, df = 1, p = 

.76).  

Age, Culture, and Gender Differences in the Use of Adaptive Regulation Strategies 

 Given that the repertoire of adaptive and maladaptive strategies presented to 

children differed across interactions, as explained in the method, we ran the analyses 

considering whether children from different cultures, age or gender groups differed in 

the selection of adaptive strategies. The different strategies available for the different 

scenarios can be found in the paper by [name deleted for revision] (2018).  However, 

the frequency of choice of regulation strategies in each interaction for each scenario by 

culture, age groups, and gender can be found in Appendices A, B, and C. The 

consistency of children’s responses across scenarios was evaluated with Cronbach’s 

alpha (1951) and it was α = .69 for the overall sample, and α =.65 and α = .75 for the 

UK and Spanish samples, respectively. As can be seen in Figure 2, most of the children 

selected adaptive strategies to improve others’ feelings.  

 First, we conducted a repeated measures ANOVA to evaluate if there were 

differences in the use of adaptive strategies across scenarios. Results showed a 

significant main effect (F (1, 207) = 37.18, p = .001, η
2

p = .15) and pairwise 

comparisons showed that for the scenario in which the character is experiencing fear 

children used significantly less adaptive strategies than for the scenarios in which the 
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character is feeling sadness (d = -.43, S.E. = .06, p = .001) or anger (d = -.39, S.E. = .06, 

p = .001). There were no differences in the number of adaptive strategies used between 

these two (d = .04, S.E. = .05, p = .99).  

 Given that we found that the number of adaptive strategies differed across 

scenarios and that emotion recognition was dichotomous and could not be included as a 

within-subject factor in an ANOVA analysis (Field, 2013), we decided to run separate 

ANOVAs
2
 for each scenario. This decision was also driven for theoretical reasons based 

on prior findings with adults which found significant differences between emotions 

when analysed separately (Dixon-Gordon et al., 2015; Zimmermann & Iwanski, 2014). 

Namely, we considered the choice of Adaptive regulation strategies for each scenario as 

a dependent variable and Culture, Gender, Age group, and Emotion recognition as 

between-subject factors. For the scenario in which the character was feeling sadness, the 

results showed a significant main effect for Age group; F (2, 208) = 4.07, p = .02, η
2
p = 

.04. There were no other significant main effects (Culture, F (1, 208) = 2.78, p = .10, η
2

p 

= .01; Gender, F (1, 208) = 1.01, p = .32, η
2

p = .005; Emotion recognition, F (1, 208) = 

1.75, p = .19, η
2
p = .009) or interactions (Culture × Gender, F (1, 208) = 1.01, p = .32, 

η
2
p = .005; Culture × Age group, F (2, 208) = 1.50, p = .22, η

2
p = .008; Gender × Age 

group, F (2, 208) = .17, p = .84, η
2
p = .002; Culture × Emotion recognition, F (1, 208) = 

.48, p = .49, η
2

p = .003; Gender × Emotion recognition, F (1, 208) = 1.88, p = .17, η
2

p = 

.01; Age group × Emotion recognition, F (2, 208) = .15, p = .86, η
2

p = .002). Pairwise 

comparisons showed that 8-year-olds selected less adaptive strategies than 10-year-olds 

(d = -.26, S.E. = .09, p = .02). However, 8-year-olds did not differ from 9-year-olds (d = 

-.22, S.E. = .10, p = .11) and neither did 9-year-olds from 10-year-olds (d = -.05, S.E. = 

.10, p = .90) (see Figure 2).   

                                                           
2
 The results were identical after being analysed with an ordinal regression.  
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 For the scenario in which the character was feeling anger the results showed a 

main effect of Gender (F (1, 208) = 12.75, p = .001, η
2

p = .07) and Emotion recognition 

(F (1, 208) = 18.49, p = .001, η
2
p = .09) and a significant Gender × Emotion recognition 

F (1, 208) = 7.63, p = .006, η
2
p = .04) interaction. There were no other significant main 

effects (Culture, F (1, 208) = .57, p = .50, η
2

p = .003; Age group, F (2, 208) = 1.26, p = 

.29, η
2
p = .013) or interactions (Culture × Gender, F (1, 208) = .01, p = .91, η

2
p = .001; 

Culture × Age group, F (2, 208) = .004, p = .99, η
2

p = .001; Gender × Age groups, F (2, 

208) = .1.21, p = .30, η
2

p = .013; Culture × Emotion recognition, F (1, 208) = 2.41, p = 

.12, η
2
p = .013; Age group × Emotion recognition, F (2, 208) = .91, p = .40, η

2
p = .010). 

Pairwise comparisons showed that whereas for boys there was a significant difference in 

the number of chosen adaptive strategies between those who accurately identified the 

emotion of anger compared to those who did not (d = .73, S.E. = .13, p = .001), for girls 

there was not a significant difference (d = .16, S.E. = .16, p = .32) (see Figure 2).    

 Finally, for the scenario in which the virtual character was feeling fear, the 

results showed only a main effect of Gender (F (1, 208) = 9.24, p = .003, η
2
p = .05). 

There were no other significant main (Culture, F (1, 208) = .77, p = .38, η
2

p = .004; Age 

groups, F (2, 208) = .62, p = .54, η
2
p = .007; Emotion recognition, F (1, 208) = 3.70, p = 

.06, η
2
p = .02) or interaction effects (Gender × Culture, F (1, 208) = .28, p = .60, η

2
p = 

.002 ; Gender × Age group, F (2, 208) = 2.74, p = .07, η
2
p = .03; Gender × Emotion 

recognition, F (1, 208) = .01, p = .91, η
2

p = .001; Age group × Culture, F (2, 208) = 

2.74, p = .07, η
2

p = .03; Age group × Emotion recognition, F (2, 208) = .18, p = .84, η
2

p 

= .002; Emotion recognition × Culture, F (1, 208) = 1.09, p = .30, η
2
p = .006). Pairwise 

comparison showed that boys selected less adaptive strategies than girls (d = -.43, S.E. 

= .14, p = .003) (see Figure 2).  

Discussion 
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Previous research looking at interpersonal emotion regulation in childhood had 

overlooked some factors (e.g., culture) and the role  different emotions might have in 

the use of regulation strategies, as suggested by previous research on intrapersonal 

emotion regulation (Aldao, 2013). This project aimed to overcome those limitations by 

using a serious game and evaluating the strategies selected by 8-, 9-, and 10-year-olds 

when interacting with virtual characters.  

Interpersonal Emotion Recognition 

Interpersonal emotion regulation is a key process that can be best interpreted 

when the strategy selected is in line with the emotion expressed by the target of the 

regulation process (Dunfield, 2014). For this reason, we analysed both the emotion 

recognition aspect and the emotion regulation strategy chosen. The findings that 

emerged during the analyses evidenced some cultural, gender and age differences. 

Importantly, these differences were emotion-specific and they were not related to 

emotion recognition, as previously found with previous research (name deleted for 

revision, 2018).  Concerning emotion recognition, results showed that children 

(regardless of their age) were less accurate in the recognition of the emotion of fear. 

This is in line with previous findings that suggest a different developmental pattern 

across emotions and, in particular, that fear tends to be correctly categorized later than 

sadness (Boyatzis et al., 1993; Gosselin & Larocque, 2000). However, a cultural 

difference emerged showing male children from the UK to be less accurate in 

recognizing fear than females from the same country; while Spanish children did not 

display such gender difference. One tentative explanation of this difference includes the 

fact that recent results showed that men from individualistic cultures display the typical 

phenomenon of restrictive emotionality about the so-called “powerless emotions” of 

fear and sadness (Fischer et al., 2004). While this phenomenon seemed to only affect 
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how adults feel and report their own emotions, it could be a transversal process that can 

also affect emotion recognition in others (Fischer & Good, 1994). This interpretation 

can be further supported by the fact that, concerning the recognition of the emotion of 

sadness, UK children were less accurate than Spanish children. Finally, regarding the 

recognition of anger, no cultural differences were found. However, older children were 

more accurate than younger children. This is in line with previous findings that showed 

a consistent significant difference between anger recognition in children among several 

age groups and adults, with older children and adults exhibiting the higher levels of 

recognition accuracy (Durand et al., 2007). Overall, the percentages obtained in emotion 

recognition for the different emotions in this study are in line with the previous research 

which used photographs (Boyatzis et al., 1993; Gosselin & Larocque, 2000). This 

concordance further validates the serious game as a robust methodology for the 

investigation of emotion recognition and regulation and adds value to the preliminary 

results about the platform presented in [name deleted for revision] (2018). 

Use of Interpersonal Regulation Strategies 

Overall, children selected most of the time adaptive strategies to improve the 

character’s feelings. This is in line with previous literature with typically developing 

children in which high adaptive emotion regulation rates have been found (Cole, 

Dennis, Smith-Simon, & Cohen, 2009). In fact, although emotion dysregulation is more 

prevalent in groups with neurodevelopmental conditions this is still not extremely high 

(e.g., 35% in children with attention-deficit and hyperactivity disorder; Shaw, 

Stringaris, Nigg, & Leibenluft, 2014), which may explain why a high proportion of 

children selected adaptive regulation strategies in this study.  

Considering the use of adaptive strategies across scenarios, results showed that 

children used less adaptive strategies for fear than sadness and anger. This partially 
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supports previous research, which showed that participants tended to use more adaptive 

strategies for sadness; however, the current findings did not support previous results in 

which fear prompted to use more adaptive strategies than anger (Zimmermann & 

Iwanski, 2014). It is important to acknowledge that previous research has been 

conducted with adolescents and adults, which may explain the obtained differences, as 

the ability to recognize fear increases from childhood to adolescence (Lawrence, 

Campbell, & Skuse, 2015).  

Looking at the choices of regulation strategies for each emotional context, in the 

scenario depicting sadness, there were significant age differences, such that 8-year-olds 

chose significantly less adaptive strategies than 10-year-olds. This finding supports 

previous research conducted with a different methodology (López-Pérez et al., 2016). In 

the scenario depicting anger, instead, boys who accurately recognized the emotion in the 

first step of the scenario, chose adaptive strategies significantly more; while for girls, 

emotion recognition did not play a role in the number of adaptive strategies. This 

finding provides further support to the studies that showed anger was more often 

regulated using maladaptive strategies (Zimmermann & Iwanski, 2014) and highlight 

the need to measure jointly emotion recognition and regulation in a real-life context, as 

it may help to identify also gender differences as the ones found in this study. For the 

scenario depicting fear, boys belonging to any age group and country, regardless of their 

ability to recognize the emotion, chose significantly less adaptive strategies than girls. 

This gender difference is partly in agreement with published findings on intrapersonal 

emotion regulation (Garnefski et al., 2004), according to which women were generally 

better at using regulation strategies than men. Finally, the fact that emotion recognition 

only played a role in the selection of adaptive strategies for anger but not for the other 

emotions indicates the need to further investigate the links between the two emotion 
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processes. Prior research on intrapersonal emotion regulation showed how emotion 

recognition was the necessary step for emotion regulation to happen (e.g., Izard et al., 

2011). Given that interpersonal emotion regulation relies on other mechanisms (as 

compared to intrapersonal emotion regulation) such as perspective-taking (Zaki & 

Williams, 2013), it is possible that the role of emotion recognition may not be so 

important for this regulation process.   

Limitations and Future Research 

 This study aimed to consider multiple factors (i.e., culture, age, gender, and 

different emotions) when analyzing children’s interpersonal emotion regulation, 

however, it presents some limitations. Although the methodology used allows capturing 

children’s use of regulation strategies for different emotions, its cross-sectional nature 

limits the ability to capture what happens across situations and more importantly across 

different regulation targets. Research with adults has shown that the interpersonal 

regulation strategies used may change depending on the target (i.e., family member or 

work colleague; Francis, Monahan, & Berger, 1999). Given that the target of the game 

was a virtual character of  similar age of the participating children, future research 

should explore if the use of strategies changes depending on whether the target is an 

adult or a child. Future research should also consider controlling for variables that may 

affect children’s performance on the game. For example, low inhibitory control is linked 

to impulsivity and poor emotion regulation and could be an important variable to 

control (e.g., Carlson & Wang, 2007).  

Although the use of a serious game can be perceived as artificial and not being 

able to capture how children may behave in real-life, there is evidence that the use of 

computer-based interaction tasks has been linked with the activation of expected brain 

areas for such behaviors in real life (Guyer, Silk, & Nelson, 2016; Jarcho et al., 2016). 
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Furthermore, the use of serious games has been linked to improved social skills in real 

contexts in children with Attention Deficit and Hyperactivity disorder (Bul et al., 2016), 

more engagement in health promotion behaviors (Baranowski, Buday, Thompson, & 

Baranowski, 2008), and reduction of anxiety and pain in children (Verschueren et al., 

2019). Despite this, future research could look at the link between the interactions 

children made in the game and their real-life efforts to change others’ emotions. Finally, 

one could argue that the lower emotion recognition and use of fewer adaptive regulation 

strategies could be due to the features of the scenario itself rather than the emotion of 

fear. We find this explanation unlikely given that the scenario of fear depicted a 

situation of fear of public speaking which has been used previously to evaluate fear in 

children (Field, Hamilton, Knowles, & Plews, 2003). Despite this, future research may 

consider developing more fear-related scenarios to evaluate whether the results are 

similar to the ones obtained in this study.  

In this research, only cultural differences emerged in regards to emotion 

recognition but not in the selection of regulation strategies. Although cultural 

differences were observed at an intrapersonal level, it is important to acknowledge that 

this research was conducted mainly with adolescents and adults (Miyamoto et al., 

2014), which may explain the obtained results. However, the obtained results can also 

be explained by the fact that the differences between UK and Spain may not be so large, 

given that recent research showed that Spain is closer to the individualism part of the 

continuum (Minkov et al., 2017). Therefore, future research should be conducted with 

children from highly collectivistic countries (e.g., China) to determine whether cultural 

differences can also be found in the interpersonal domain of emotion regulation.  

Conclusion 
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 The study of interpersonal emotion regulation in childhood had previously 

overlooked the role of different emotions or culture. In this project, we aimed to address 

those gaps by relying on the serious game Emodiscovery to assess children’s use of 

regulation strategies across three different emotion scenarios (sadness, anger, and fear). 

Overall, the results highlight the need to look at both emotion recognition and use of 

regulation strategies jointly and, importantly, evaluating the role of age, gender, and 

culture for different emotions, as the regulation patterns may be different depending on 

the emotion felt by the regulation target. Although future research should be conducted 

to test whether the obtained findings are confirmed, the role of emotional contexts 

should become a priority for future research on the field. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  23 
 

References 

Aldao, A. (2013). The future of emotion regulation research: Capturing context. 

Perspectives on Psychological Science, 8, 155–172. doi: 

10.1177/1745691612459518.  

Adams, G., & Markus, H. R. (2004). Toward a Conception of Culture Suitable for a 

Social Psychology of Culture. In M. Schaller & C. S. Crandall (Eds.), The 

psychological foundations of culture (pp. 335-360). Mahwah, NJ, US: Lawrence 

Erlbaum Associates Publishers. 

Balsters, M. J. H., Krahmer, E. J., Swerts, M. G. J., & Vingerhoets, A. J. J. M. (2013). 

Emotional tears facilitate the recognition of sadness and the perceived need for 

social support. Evolutionary Psychology, 11, 148-158. doi: 2013-09847-013. 

Baranowski, T., Buday, R.,Thompson, D.I., & Baranowski, J. (2008). Playing for real: 

video games and stories for health-related behaviour change. American Journal of 

Preventive Medicine, 34, 74-82. doi: 10.1016/j.amepre.2007.09.027 

Barrett, L.F., Robin L., Pietromonaco, P.R. & Eyssell K.M., (1998). Are women the 

“more emotional” sex? Evidence from emotional experiences in social context. 

Cognition & Emotion, 12, 555-578. doi: 10.1080/026999398379565 

Batson, C. D. (2011). Altruism in Humans. New York: Oxford University Press. 

Boyatzis, C. J., Chazan, E., & Ting, C. Z. (1993). Preschool children's decoding of 

facial emotions. The Journal of Genetic Psychology, 154(3), 375-382. doi: 

10.1080/00221325.1993.10532190 

Bul, K. C. M., Kato, P. M., Van Der Oord, S., Danckaerts, M., Vreeke, L. J., Willems, 

A., … Maras, A. (2016). Behavioral outcome effects of serious gaming as an 

adjunct to treatment for children with attention deficit/hyperactivity disorder: A 

https://doi.org/10.1016/j.amepre.2007.09.027
https://doi.org/10.1080/026999398379565
https://doi.org/10.1080/00221325.1993.10532190


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  24 
 

randomized controlled trial. Journal of Medical Internet Research, 18(2), e26. 

doi:10.2196/jmir.5173 

Carlson, S. M., & Wang, T. S. (2007). Inhibitory control and emotion regulation in 

preschool children. Cognitive Development, 22, 489–510. doi: 

10.1016/j.cogdev.2007.08.002 

Cole, P. M., Dennis, T., Smith-Simon, K., & Cohen, L. (2009). Preschoolers’ emotion 

regulation strategy understanding: Relations with emotion socialization and child 

self-regulation. Social Development, 18, 324–352. doi: 10.1111/j.1467-

9507.2008.00503.x 

Dixon-Gordon, K. L., Aldao, A., & De Los Reyes, A. (2015). Emotion regulation in 

context: Examining the spontaneous use of strategies across emotional intensity 

and type of emotion. Personality and Individual Differences, 86, 271-276. doi: 

10.1016/j.paid.2015.06.011 

Dunfield, K. A. (2014). A construct divided: Prosocial behavior as helping, sharing, and 

comforting subtypes. Frontiers in Psychology, 5, 958. doi: 

10.3389/fpsyg.2014.00958. 

Durand, K., Gallay, M., Seigneuric, A., Robichon, F., & Baudouin, J. Y. (2007). The 

development of facial emotion recognition: The role of configural information. 

Journal of Experimental Child Psychology, 97(1), 14-27. doi: 

10.1016/j.jecp.2006.12.001 

Eschenbeck, H., Kohlmann, C.W., Lohaus, A. (2007). Gender differences in coping 

strategies in children and adolescents. Journal of Individual Differences, 28, 18-

26. doi: 10.1027/1614-0001.28.1.18 

https://psycnet.apa.org/doi/10.1111/j.1467-9507.2008.00503.x
https://psycnet.apa.org/doi/10.1111/j.1467-9507.2008.00503.x
http://psycnet.apa.org/doi/10.1016/j.paid.2015.06.011
http://psycnet.apa.org/doi/10.1016/j.paid.2015.06.011
https://doi.org/10.1016/j.jecp.2006.12.001
https://doi.org/10.1027/1614-0001.28.1.18


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  25 
 

Field, A. P., Hamilton, S. J., Knowles, K. A., & Plews, E. L. (2003). Fear information 

and social phobic beliefs in children: a prospective paradigm and preliminary 

results. Behaviour Research and Therapy, 41(1), 113-123. 

Finkelstein, S. L., Nickel, A., Harrison, L., Suma, E. A., & Barnes, T. (2009, March). 

cMotion: A new game design to teach emotion recognition and programming 

logic to children using virtual humans. In Virtual Reality Conference, 2009. VR 

2009. IEEE (pp. 249-250). IEEE. 

Fischer, A. R., & Good, G. E. (1997). Men and psychotherapy: An investigation of 

alexithymia, intimacy, and masculine gender roles. Psychotherapy: Theory, 

Research, Practice, Training, 34(2), 160-170. doi: 10.1037/h0087646 

Fischer, A. H., Rodriguez Mosquera, P. M., Van Vianen, A. E., & Manstead, A. S. 

(2004). Gender and culture differences in emotion. Emotion, 4(1), 87-94. doi: 

10.1037/1528-3542.4.1.87 

Francis, L., Monahan, K., & Berger, C. (1999). A laughing matter? The uses of humor 

in medical interactions. Motivation and Emotion, 23, 155–174. 

https://doi.org/10.1023/a:1021381129517 

Garnefski, N., Teerds, J., Kraaij, V., Legerstee, J., & Van Den Kommer, T.(2004). 

Cognitive emotion regulation strategies and depressive symptoms, differences 

between males and females. Personality and Individual Differences, 36, 267–276. 

doi: 10.1016/S0191-8869(03)00083-7 

Golan, O., & Baron-Cohen, S. (2006). Systemizing empathy: Teaching adults with 

Asperger syndrome or high-functioning autism to recognize complex emotions 

using interactive multimedia. Development and Psychopathology, 18(2), 591-617. 

doi: 10.1017/S0954579406060305 

http://psycnet.apa.org/doi/10.1037/h0087646
https://doi.org/10.1037/1528-3542.4.1.87
https://doi.org/10.1016/S0191-8869(03)00083-7
https://doi.org/10.1017/S0954579406060305


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  26 
 

Goodwin, R., & Plaza, S. H. (2000). Perceived and received social support in two 

cultures: Collectivism and support among British and Spanish students. Journal of 

Social & Personal Relationships, 17, 282–291. doi: 10.1177/0265407500172007 

Gosselin, P., & Larocque, C. (2000). Facial morphology and children's categorization of 

facial expressions of emotions: A comparison between Asian and Caucasian 

faces. The Journal of Genetic Psychology, 161(3), 346-358. doi: 

10.1080/00221320009596717 

Gouveia, V. V., Clemente, M., & Espinosa, P. (2003). The horizontal and vertical 

attributes of individualism and collectivism in a Spanish population. Journal of 

Social Psychology, 143, 43-63. doi: 10.1080/00224540309598430.  

Gross, J.J. (2007). Handbook of emotion regulation. New York: Guilford Press. 

Guyer, A. E., Silk, J. S., & Nelson, E. E. (2016). The neurobiology of the emotional 

adolescent: From the inside out. Neuroscience and Biobehavioral Reviews, 70, 

74– 85. doi: 10.1016/j.neubiorev.2016.07.037 

Horowitz-Kraus, T., Schmitz, R., Hutton. J. S., & Schumacher, J. (2017). How to create 

a successful reader? Milestones in reading development from birth to 

adolescence. Acta Paediatrica, 106, 534–544. doi:10.1111/apa.13738 

 

Izard, C., Fine, S., Schultz, D., Mostow, A., Ackerman, B., & Youngstrom, E. (2001). 

Emotion knowledge as a predictor of social behavior and academic competence in 

children at risk. Psychological Science, 12, 18–23. doi: 10.1111/1467-9280.00304 

Jarcho, J. M., Davis, M. M., Shechner, T., Degnan, K. A., Henderson, H. A., Stoddard, 

J., et al. (2016). Early-childhood social reticence predicts brain function in 

preadolescent youths during distinct forms of peer evaluation. Psychological 

Science, 27(6), 821–835. doi: 10.1177/0956797616638319. 

https://doi.org/10.1177%2F0265407500172007
https://doi.org/10.1080/00221320009596717
http://psycnet.apa.org/doi/10.1080/00224540309598430
https://doi.org/10.1016/j.neubiorev.2016.07.037
https://doi.org/10.1111%2F1467-9280.00304


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  27 
 

Kağitçibasi, Ç. (1996). The autonomous-relational self: A new synthesis. European 

Psychologist, 1, 180-186. doi: 10.1027/1016-9040.1.3.180  

Keltner, D., & Haidt, J. (1999). Social functions of emotions at four levels of analysis. 

Cognition & Emotion, 13, 505–522. doi: 10.1080/026999399379168 

Kitayama, S., Markus, H.R., & Kurokawa, M. (2000). Culture, Emotion, and 

Wellbeing: Good Feelings in Japan and the United States. Cognition & Emotion, 

14, 93-124.  doi: 10.1080/026999300379003 

LaCava, P. G., Golan, O., Baron-Cohen, S., & Smith Myles, B. (2007). Using assistive 

technology to teach emotion recognition to students with Asperger syndrome: A 

pilot study. Remedial and Special Education, 28(3), 174-181. doi: 

10.1177/07419325070280030601 

Lane, R. D. (2000). Levels of emotional awareness: Neurological, psychological, and 

social perspectives. In R. Bar-On & J. D. A. Parker (Eds.), The handbook of 

emotional intelligence: Theory, development, assessment, and application at 

home, school, and in the workplace (pp. 171-191). San Francisco, CA, US: 

Jossey-Bass. 

Lawrence, K., Campbell, R., and Skuse, D. (2015). Age, gender, and puberty influence 

the development of facial emotion recognition. Frontiers in Psychology, 6:761. 

doi: 10.3389/fpsyg.2015.00761 

Little, L. M., Kluemper, D., Nelson, D. L., & Gooty, J. (2012). Development and 

validation of the Interpersonal Emotion Management Scale. Journal of 

Occupational and Organizational Psychology, 85(2), 407-420. doi: 

10.1111/j.2044-8325.2011.02042.x 

https://doi.org/10.1080/026999399379168
https://psycnet.apa.org/doi/10.1111/j.2044-8325.2011.02042.x


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  28 
 

López-Pérez, B. (2018). Should I just listen to you or change your mind too? Target's 

perceived efficacy of agents’ interpersonal affect improvement strategies. British 

Journal of Psychology, 109, 341-361. doi: 10.1111/bjop.12265  

López-Pérez, B., Wilson, E., Dellaria, G, & Gummerum, M. (2016). Developmental 

Differences in Children’s Interpersonal Emotion Regulation. Motivation and 

Emotion, 40, 767-780. doi: 10.1007/s11031-016-9569-3 

López-Pérez, B., Howells, L., & Gummerum, M. (2017). Cruel to be kind: Factors 

underlying altruistic efforts to worsen another person’s mood. Psychological 

Science, 7, 862-871. doi: 10.1177/0956797617696312 

Matsumoto, D. (2006). Are cultural differences in emotion regulation mediated by 

personality traits? Journal of Cross-Cultural Psychology, 37, 421-437. doi: 

10.1177/0022022106288478 

Mayer, J. D., Caruso, D. R., & Salovey, P. (1999). Emotional intelligence meets 

traditional standards for an intelligence. Intelligence, 27, 267-298. doi: 

10.1016/S0160-2896(99)00016-1 

Mazefsky, C.A., Borue, X., Day, T.N., & Minshew, N.J. (2014). Emotion regulation 

patterns in adolescents with high-functioning autism spectrum disorder: 

comparison to typically developing adolescents and association with psychiatric 

symptoms. Autism Research, 7, 344-354. doi:10.1002/aur.1366 

McCoy, C. & Masters, J. C. (1985). The development of children's strategies for the 

social control of emotion. Child Development, 56, 1214-1222. doi: 

10.2307/1130236 

McRae, K., Ochsner, K., Mauss, I.B., Gabrieli, J.D.J., & Gross, J.J. (2008). Gender 

Differences in Emotion Regulation: An fMRI Study of Cognitive Reappraisal. 

https://doi.org/10.1111/bjop.12265
https://psycnet.apa.org/doi/10.1016/S0160-2896(99)00016-1
http://psycnet.apa.org/doi/10.2307/1130236


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  29 
 

Group Processes Intergroup Relations, 11,143–162. doi: 

10.1177/136843020708803  

Merten, J. (2005). Culture, gender and the recognition of the basic emotions. 

Psychologia, 48(4), 306-316. doi: 10.2117/psysoc.2005.306 

Mesquita, B. (2001). Emotions in collectivist and individualistic contexts. Journal of 

Personality and Social Psychology, 80, 68–74. doi: 10.1037//O022-3514.80.1.68 

Miller, P. J., Wang, S.-h., Sandel, T., & Cho, G. E. (2002). Self-esteem as folk theory: 

A comparison of  European American and Taiwanese mothers' beliefs. Parenting: 

Science and Practice, 2, 209-239. doi: 10.1207/S15327922PAR0203_02 

Minkov, M., Dutt, P., Schachner, M., Morales, O., Sanchez, C., Jandosova, J., 

Khassenbekov, Y., Mudd, B. (2017). A revision of Hofstede’s individualism-

collectivism dimensión: a new national index from a 56-country study. Cross 

Cultural & Strategic Management, 24, 386-404. doi: 10.1108.CCSM-11-2016-

0197. 

Miyamoto, Y., Ma, X., & Petermann, A. G. (2014). Cultural differences in hedonic 

emotion regulation after a negative event. Emotion, 14(4), 804-815. doi: 

10.1037/a0036257 

Netzer, L., van Kleef, G. A., & Tamir, M. (2015). Interpersonal instrumental emotion 

regulation. Journal of Experimental Social Psychology, 58, 124–135. doi: 

10.1016/j.jesp.2015.01.006 

Niven, K., Garcia, D., van der Löwe, I., Holman, D., & Mansell, W. (2015). Becoming 

popular: Interpersonal emotion regulation predicts relationship formation in real 

life social networks. Frontiers in Psychology, 6, 1452. doi: 

10.3389/fpsyg.2015.01452. 

https://doi.org/10.2117/psysoc.2005.306
http://psycnet.apa.org/doi/10.1207/S15327922PAR0203_02
http://psycnet.apa.org/doi/10.1037/a0036257
https://doi.org/10.1016/j.jesp.2015.01.006
http://dx.doi.org/10.3389/fpsyg.2015.01452


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  30 
 

Niven, K., Totterdell, P., & Holman, D. (2009). A classification of controlled 

interpersonal affect regulation strategies. Emotion, 9, 98-509. doi: 

10.1037/a0015962. 

Nolen-Hoeksema. S., & Aldao, A., (2011). Gender and age differences in emotion 

regulation strategies and their relationship to depressive symptoms. Personality 

and Individual Differences, 51, 704–708. doi: 10.1016/j.paid.2011.06.012 

 

Persson, G. E. B. (2005). Young children’s prosocial and aggressive behaviors and their 

experiences of being targeted for similar behaviors by peers. Social Development, 

14, 206–228. doi: 10.1111/j.1467-9507.2005.00299.x 

Rivers, S. E., Brackett, M. A., Katulak, N. A., & Salovey, P. (2007). Regulating anger 

and sadness: An exploration of discrete emotions in emotion regulation. Journal 

of Happiness Studies, 8, 393–427. doi: 10.1007/s10902-006-9017-2 

Rose, A. J., & Asher, S. R. (2004). Children’s strategies and goals in response to help-

giving and help-seeking tasks within a friendship. Child Development, 75, 745–

763. doi: 10.1111/j.1467-8624.2004.00704.x 

Ryan, R. M., La Guardia, J. G., Solky-Butzel, J., Chirkov, V., & Kim, Y. (2005). On the 

interpersonal regulation of emotions: Emotional reliance across gender, 

relationships, and cultures. Personal Relationships, 12, 145–163. doi: 

10.1111/j.1350-4126.2005.00106.x 

Saarni, C. (1992). Children’s emotional-expressive behaviour as regulators of others’ 

happy and sad emotional states. New Directions in Child Development, 55, 91-

106. doi: 10.1002/cd.23219925508 

Schuller, B., Marchi, E., Baron-Cohen, S., O’Reilly, H., Robinson, P., Davies, I., ... & 

Meir, N. (2013). ASC-Inclusion: Interactive emotion games for social inclusion of 

https://doi.org/10.1016/j.paid.2011.06.012
https://doi.org/10.1111/j.1467-9507.2005.00299.x
https://doi.org/10.1111/j.1467-8624.2004.00704.x
https://doi.org/10.1111/j.1350-4126.2005.00106.x
https://doi.org/10.1002/cd.23219925508


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  31 
 

children with Autism Spectrum Conditions. In Proceedings 1st International 

Workshop on Intelligent Digital Games for Empowerment and Inclusion (IDGEI 

2013) held in conjunction with the 8th Foundations of Digital Games 2013 

(FDG)(B. Schuller, L. Paletta, and N. Sabouret, eds.), Chania, Greece. 

Shaw, P., Stringaris, A., Nigg, J., & Leibenluft, E. (2014). Emotion dysregulation in 

Attention Deficit Hyperactivity Disorder. American Journal of Psychiatry, 171, 

276-293. doi: 10.1176/appi.ajp.2013.13070966. 

Simonds, J., Kieras, J. E., Rueda, M. R., & Rothbart, M. K. (2007). Effortful control, 

executive attention, and emotional regulation in 7–10-year-old children. Cognitive 

Development, 22(4), 474–488. doi: 10.1016/j.cogdev.2007.08.009. 

Soto, J. A., Perez, C. R., Kim, Y.-H., Lee, E. A., & Minnick, M. R. (2011). Is 

expressive suppression always associated with poorer psychological functioning? 

A cross-cultural comparison between European Americans and Hong Kong 

Chinese. Emotion, 11, 1450-1455. doi: 10.1037/a0023340 

Tamir, M. (2016). Why do people regulate their emotions? A taxonomy of motives in 

emotion regulation. Personality and Social Psychology Review, 20(3), 199-222. 

doi: 10.1177/1088868315586325.  

Triandis, H. C, Bontempo, R., Villareal, M. J., Asai, M., & Lucca, N. (1988). 

Individualism and collectivism: Cross-cultural perspectives on self-ingroup 

relationships. Journal of Personality and Social Psychology, 54, 323-338. doi: 

10.1037/0022-3514.54.2.323 

Verschueren S, Van Aalst J, Bangels AM, Toelen J, Allegaert K, Buffel C, et al. (2019). 

Development of Clinipup, a serious game aimed at reducing perioperative anxiety 

and pain in children: mixed methods study. JMIR Serious Games, 7, April-June. 

doi: 10.2196/12429 

http://psycnet.apa.org/doi/10.1037/a0023340
http://psycnet.apa.org/doi/10.1037/0022-3514.54.2.323


CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  32 
 

Widen, S. C., & Russell, J. A. (2003). A closer look at preschoolers’ freely produced 

labels for facial expressions. Developmental Psychology, 39, 114–128. doi: 

10.1037/0012-1649.39.1.114 

Williams, M. (2007). Building genuine trust through interpersonal emotion 

management: A threat management model of trust and collaboration across 

boundaries. Academy of Management Review, 32, 595–621. doi: 

10.2307/20159317 

Zaki, J. & Williams, W.C. (2013). Interpersonal emotion regulation. Emotion, 13, 803–

810. doi:10.1037/a0033839 

Zimmermann, P., & Iwanski, A. (2014). Emotion regulation from early adolescence to 

emerging adulthood and middle adulthood: Age differences, gender differences, 

and emotion-specific developmental variations. International Journal of 

Behavioral Development, 38, 182–194. doi:10.1177/0165025413515405. 

 

 

 

 

 

 

 

 

 

 

 



CHILDREN’S INTERPERSONAL EMOTION REGULATION                                  33 
 

 

Figure 1. Example of the Regulation Strategies Choices Presented to each Child in a 

Scenario Depicting a Situation of Sadness. 
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(a) 

 

(b) 

 

(c) 

 

Figure 2. Children’s Use of Adaptive Interpersonal Regulation Strategies by (a) Age, 

(b) Gender, and (c) Culture. Note. *p < .05; **p < .01.  
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* ** 
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Appendix A 

Frequency of Regulation Strategies by Age, Gender, and Culture for the Three 

Interactions in the Sadness Scenario 

 8-year-olds 9-year-

olds 

10-year-

olds 

Male Female UK Spain 

Interaction1        

Cognitive engagement 44 (21%) 57 (27%) 65 (32%) 91 (44%) 75 (36%) 79 (38%) 87 (42%) 

Affective engagement 13 (6.5%) 6 (3%) 11 (5%) 21 (10%) 9 (4.5%) 12 (5.5%) 18 (9%) 

Suppression 1 (0.5%) 0 (0%) 3 (1.5%) 2 (1%) 2 (1%) 2 (1%) 2 (1%) 

Avoidance 7 (3%) 1 (0.5%) 0 (0%) 7 (3%) 1 (0.5%) 7 (3%) 1 (0.5%) 

Interaction 2        

Affective engagement 40 (18%) 42 (20%) 46 (22%) 77 (37%) 51 (25%) 56 (27%) 72 (34%) 

Cognitive engagement 20 (10%) 20 (10%) 28 (14%) 38 (18%) 30 (14%) 35 (17%) 33 (16%) 

Co-rumination 2 (1%) 1 (0.5%) 2 (1%) 3 (1.5%) 2 (1%) 4 (2%) 1 (0.5%) 

Avoidance 3 (1.5%) 1 (0.5%) 3 (1.5%) 3 (1.5%) 4 (2%) 5 (2.5%) 2 (1%) 

Interaction 3        

Affective engagement 14 (7%) 19 (9%) 30 (14%) 38 (18%) 25 (12%) 36 (17%) 27 (13%) 

Cognitive engagement 38 (18.5%) 36 (17%) 45 (22%) 65 (31%) 54 (26%) 51 (25%) 68 (33%) 

Co-rumination 9 (4%) 5 (2.5%) 4 (2%) 12 (6%) 6 (3%) 7 (3%) 11 (5%) 

Negative affect engagement 4 (2%) 4 (2%) 0 (0%) 6 (3%) 2 (1%) 6 (3%) 2 (1%) 

Note. Percentages should be read for each category (age, gender, culture) for each 

interaction.  
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Appendix B 

Frequency of Regulation Strategies by Age, Gender, and Culture for the Three 

Interactions in the Anger Scenario 

 8-year-

olds 

9-year-

olds 

10-year-

olds 

Male Female UK Spain 

Interaction1        

Cognitive engagement 10 (5%) 18 (9%) 36 (17%) 34 (16%) 30 (14%) 35 (17%) 29 (14%) 

Affective engagement 48 (23%) 40 (19%) 38 (18%) 73 (35.5%) 53 (26%) 58 (28%) 68 (32%) 

Negative affective 

engagement 

6 (3%) 3 (1.5%) 3 (1.5%) 9 (4%) 3 (1.5%) 5 (2.5%) 7 (3.5%) 

Diminishing 

comparisons 

1 (0.5%) 3 (1.5%) 2 (1%) 5 (2.5%) 1 (0.5%) 2 (1%) 4 (2%) 

Interaction 2        

Cognitive engagement 16 (8%) 11 (5%) 14 (7%) 27 (13%) 14 (7%) 21 (10%) 20 (9%) 

Affective engagement 40 (19%) 50 (24%) 57 (27%) 79 (38%) 68 (32%) 68 (33%) 79 (38%) 

Negative behavioural 

engagement 

3 (1.5%) 2 (1%) 4 (2%) 8 (4%) 1 (0.5%) 5 (2.5%) 4 (2%) 

Negative affective 

engagement 

6 (3%) 1 (0.5%) 4 (2%) 7 (3.5%) 4 (2%) 6 (3%) 5 (2.5%) 

Interaction 3        

Cognitive engagement 36 (18%) 45 (22%) 41 (20%) 69 (33%) 53 (26%) 64 (31%) 58 (27%) 

Affective engagement 20 (10%) 15 (7%) 31 (14.5%) 38 (18%) 28 (13.5%) 28 (14%) 38 (17%) 

Negative affective 

engagement 

6 (2.5%) 4 (1%) 7 (3.5%) 11 (5%) 6 (3%) 7 (3.5%) 10 (5%) 

Co-rumination 3 (1.5%) 0 (0%) 0 (0%) 3 (1.5%) 0 (0%) 1 (0.5%) 2 (1%) 
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Appendix C 

Frequency of Regulation Strategies by Age, Gender, and Culture for the Three 

Interactions in the Fear Scenario 

 8-year-

olds 

9-year-

olds 

10-year-

olds 

Male Female UK Spain 

Interaction1        

Cognitive engagement 15 (7%) 14 (6%) 10 (5.5%) 24 (12%) 15 (6.5%) 19 (9%) 20 (10%) 

Affective engagement 36 (17%) 41 (20%) 51 (25%) 63 (30%) 65 (31%) 59 (28%) 69 (33%) 

Avoidance 5 (2.5%) 2 (1%) 1 (0.5%) 8 (4%) 0 (0%) 6 (3%) 2 (1%) 

Co-rumination 9 (4%) 7 (3.5%) 17 (8%) 26 (13%) 7 (3.5%) 16 (8%) 17 (8%) 

Interaction 2        

Affective engagement 30 (14%) 33 (16%) 48 (23%) 55 (26%) 56 (27%) 55 (26%) 56 (27%) 

Humour 12 (6%) 10 (5%) 4 (2%) 19 (10%) 7 (3.5%) 23 (11%) 25 (12%) 

Co-rumination 13 (6%) 19 (9%) 16 (8%) 28 (13%) 20 (9.5%) 12 (6%) 14 (7%) 

Negative affective 

engagement 

10 (5%) 2 (1%) 11 (5%) 19 (9%) 4 (2%) 10 (5%) 13 (6%) 

Interaction 3        

Cognitive engagement 25 (12%) 36 (17%) 51 (25%) 58 (28%) 54 (26%) 58 (28%) 54 (26%) 

Affective engagement 27 (13%) 21 (10%) 20 (9%) 41 (20%) 27 (12%) 28 (13%) 40 (19%) 

Negative affective 

engagement 

5 (2.5%) 2 (1%) 1 (0.5%) 6 (3%) 2 (1%) 5 (2.5%) 3 (1.5%) 

Diminishing 

comparisons 

8 (4%) 5 (2.5%) 7 (3.5%) 16 (8%) 4 (2%) 9 (4.5%) 11 (5.5%) 

Note. Percentages should be read for each category (age, gender, culture) for each 

interaction.  


