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Phonemic awareness in the kindergarten classroom

Abstract

There are two objectives that | hope to meet with the completion of this project. The first is to provide
teachers with phonemic awareness activities to supplement the Marion Independent School District early
childhood and/or elementary curriculum. The second objective is to provide activities that meet the
requirements of my district's phonemic awareness assessment.
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Phonemic Awareness 1

Introduction

This research project topic was selected because I wanted to focus on phonemic
awareness in the kindergarten classroom as it was an area in my teaching with which I
seemed to struggle. For the most part, my first year of teaching I did not realize the
importance of these skills when it came to reading success. To be honest I was not sure
what phonemic awareness really was and how it applied to my classroom. As I became
more knowledgeable, I gathered resources with activities that provided me with different
ways to teach phonemic awareness skills. This was the first step, but the materials were
not prepared and the activities were scattered among various resources. I soon realized
that in order to be a successful teacher, and to prepare lessons that would benefit my
students, I needed to collect and compile the activities that I felt were the best.

Another reason for this research project is the reading curriculum the Marion
Independent School District adopted for our kindergarten classrooms does not contain a
variety of activities to introduce phonemic awareness skills. Although there have been no
formal standards and benchmarks written for the development of phonemic awareness in
the kindergarten classroom, the district has developed a language arts scope and sequence
for K-5. It shows that all of the phonemic awareness areas are introduced in kindergarten
and mastered by first grade. The school district expects the kindergarten teachers to
teach and assess these areas but does not provide resources to do so.

There are two objectives that I hope to meet with the completion of this project.
The first is to provide teachers with phonemic awareness activities to supplement the
Marion Independent School District early childhood and/or elementary curriculum. The
second objective is to provide activities that meet the requirements of my district’s

phonemic awareness assessment.
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Literature Review

Children enter kindergarten with a wide range of literacy experiences. Some of
them since the day they were born have been immersed with literature while others have
barely held a book in their little hands. Despite this wide range of abilities, one attribute
most children have in common is their lack of phonemic awareness (Yopp, 1992). Often
times they do not understand that the words they are speaking are made up of individual
sounds, or phonemes.

Phonemic awareness is defined as the ability to recognize that words are made up
of phonemes and how to manipulate those sounds (Cunningham, 2000; Yopp, 2000).
This is when a child understands that the word /cat/ is not simply just a cute, furry animal
but that the word can be segmented into the sounds, or phonemes, /k/ /a/ /t/. Phonemic
awareness is one aspect of phonological awareness, which is the ability to manipulate the
sounds of spoken words in ways such as blending, segmenting, and rhyming (O’Connor,
Notari-Syverson & Vadasy, 1996).

A child’s grasp of phonemic awareness may correlate with their success in
beginning reading (O’ Connor, Notari-Syverson & Vadasy, 1996; Gillam & Kleeck, 1996;
Cunningham, 2000; Griffith & Olson, 1992). Phonemic awareness may serve as a better
indicator of early reading acquisition than even IQ (Griffith & Olson, 1992; Stanovich,
1994). If children enter school phonemically unaware they tend to be poor readers and
subsequently remain that way through their elementary years (Griffith & Olson, 1992).
This is due, in large part, to their lack of phonemic awareness, which is a major
contributor to slow acquisition of word recognition (Griffith & Olson, 1992). In order for
these students to read and spell they must find a correlation between the language they

hear and the words they write (Griffith & Olson, 1992). Students who understand
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phonemes are able to benefit from instruction based on the sounds that make up words
(Griffith & Olson, 1992). On the other hand, some students may be able to memorize
isolated letter sounds but they do not understand how to blend phonemes in order to read
or write (Griffith & Olson, 1992). Griffith and Olson (1992) state, “... phonemic
awareness would be irrelevant were it not for the fact that phonemes are the units
encoded by the letters of the alphabetic languages used in most of the modern world...”
(p.516).

The understanding of phonemic awareness is not an all-or-nothing trait. Students
can be at different places with phonemic awareness and continue growing in this ability
(Griffith & Olson, 1992). For example, a student may be successful with syllables but
still struggles with producing a rhyme for a given word. Rhyming is a good beginning
point for young children, such as preschoolers, or for struggling older children because it
is the easiest task for students to understand (Griffith & Olson, 1992; Yopp & Yopp,
2000). Larger units of sound tend to be easier for students to understand and gain control
over before smaller units (Yopp & Yopp, 2000). The next area teachers may engage
students in is syllables. The first way that children learn to dissect particular sounds, is
into syllables (Cunningham, 2000, p.29). For example, in the word doghouse there are
two syllables: dog and house. Finally, after dealing with larger sounds in words such as
rhyming patterns and syllables, teachers engage students in the discovery of individual
phonemes. The most difficult tasks are those where the student has to completely
segment the phonemes in spoken words and form different words by manipulating those
phonemes (Griffith & Olson, 1992).

To determine the phonemic awareness of a particular student, there are simple

tests that can be given individually. Teachers need to find out what prior knowledge of
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phonemic awareness their students have in order to best meet individual students’ needs
and to know where to begin reading and writing instruction (Yopp, 1995). The teacher
can decide the purpose of the test. It can be given to all the students to get an overview of
where the students are at and the needs they have. The test can also be used to assess
individual students who the teacher thinks may be experiencing difficulty with these
skills. The students who score low on the test are likely to have difficulty with reading
and spelling so appropriate instruction will have to be planned for these students (Yopp,
1995).

Phonemic awareness testing provides the teacher with an overview of the
individual and class needs which will help in determining if the instruction should occur
during small or large group depending on the focus of the lesson. After determining the
needs of your students, it is important to remember to keep a sense of playfulness and fun
while working on phonemic awareness skills (Yopp, 1992). If one cannot make
acquiring these skills fun and entertaining it can become tedious, causing the students to
lose interest. Finding the nature of the task that will be performed is a useful way for
teachers to develop phonemic awareness activities (Yopp, 1992). A variety of activities
related to phonemic awareness may require students to match words by sounds, isolate a
sound in a word, blend sounds to form a word, or segment a word into its constituent
sounds (Yopp, 1992). Phonemic awareness should not be addressed in isolation nor is it
meant to be full of drill and memorization tasks. Overall, it should be a natural, practical
part of the literacy experiences that occur throughout the day (Yopp, 1995).

Teachers can help students develop their phonemic awareness in many ways.
One of these ways is by exposing children to literature that plays with language. The

teacher’s job is to draw the children’s’ attention to sound structure by using books that
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contain rhyme, alliteration, segmentation and phoneme substitution (Griffith & Olson,
1992). Besides for just pure enjoyment, literature that plays with the sounds in language
helps increase a child’s sensitivity to the phonological structure in language (Griffith &
Olson, 1992). Students will love to read and reread these texts over and over.

In addition to the discussions about the literature the class can be creative in their
writing by adding verses or changing the stories. Writing is an important opportunity for
students to develop phonemic awareness because they are using their knowledge of
letters and sounds to try and spell words (Cunningham, 2000). “As they stretch out
words to ‘put down the sounds they hear,” they are developing phonemic awareness”
(Cunningham, 2000, p.23). While writing children may segment sounds into words
(Griffith & Olson, 1992).

One indicator of how well children will learn to read is their ability to recite
nursery rhymes when they walk into kindergarten (Cunningham, 2000, p.38). Teachers
can encourage students to manipulate sounds in language by filling their classrooms with
rhymes and having the students recite, sing, clap, and act out the rhymes (Cunningham,
2000; Griffith & Olson, 1992). One component of phonemic awareness is the ability to
hear these rhymes. Once a child is capable of hearing the rhymes it will aid them in the
reading and writing of rhymes by changing the beginning sounds (Cunningham, 2000).
By being immersed with rhymes, the students will become very familiar with the texts
and have their favorite stories or poems to use as a guide when creating their own
rhymes. (Griffith & Olson, 1992).

Songs and games are another way to get students to play with language. No
matter what the activity, they help develop positive feelings towards learning (Yopp,

1992). Throughout these experiences, interaction among children should be encouraged
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so the opportunity to learn from others is available (Yopp, 1992). These activities
should not be a time to evaluate students; instead, they should be fun and informal (Yopp,
1992). Young children who do not have a grasp on the alphabet should be taught using
strictly oral activities so the letters do not distract them from the purpose of the activity
(Yopp, 1992).

Phonemic awareness is an important task for children to learn, as it may be related
to success in beginning readers. Many researchers have looked at the effect of phonemic
awareness activities incorporated into small and large group instruction and have found
such phonemic awareness activities to be beneficial to the reading development of
emerging reader/writers. By incorporating well-planned activities into literacy centers it
will provide students with numerous opportunities to play with their language, and
through this play to connect to the sounds in their language. For some children with a
strong foundation in phonemic awareness, these activities may be enjoyable extras in
their day. For others who come to school with minimal awareness of the sounds in
language, these literacy center activities in language play may be the tool that leads these
emerging reader/writers toward phonemic awareness and the correlated success in school
literacy.

Methodology

Through this research project, I wanted to develop a resource which could be used
in an early childhood and/or elementary classroom to teach the phonemic awareness
skills. I began by gathering all of my resources that contained phonemic awareness
activities. Ithen chose activities that I would be able to write variations for so they could
be used in any instructional setting whether it be large group, small group, individual, or

during literacy centers. These activities also had to be ones that I felt students would
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enjoy doing and would really help to strengthen the area of focus for that lesson. When
choosing an activity I looked at the skills that were addressed and made sure these skills
could be assessed using our district assessment. I also kept in mind how each child is
unique in their learning so the activities for each section needed to include activities that
used alternative methods for teaching the same skill.

After gathering the activities I began preparing all of the materials. I felt this was
just as important as the activities because if the materials were prepared, I was less likely
to skip a phonemic awareness lesson. I separated the activities into the groups of rhythm
and rhyme, parts of a word, sequence of sounds, separation of sounds, and manipulation
of sounds depending on what was being asked of a child when completing the activity.

In addition to these five areas, I added an assessment section which contained the Marion
Independent School District’s kindergarten phonemic awareness assessment. All of the
activities in this project can be assessed by using the different areas that are included in
the phonemic awareness assessment. It is important to always know where your students
are so you know which direction to go with your phonemic awareness lessons. Along
with these activities, I felt it was important to add a list of some children’s literature (see
Appendix A), as well as phonemic awareness songs (see Appendix B), because they are a
fun, quick way to engage children in playing with language. I found this project to be
beneficial in that it brings together many different phonemic awareness resources into

one package.
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The activities in this section are used to introduce and develop
stronger auditory discrimination and awareness. The students will have an
opportunity to work with and identify various word patterns. This will help
the students to listen for similarities and differences among words. Another
focus for this section is listening for and detecting spoken syllables. The
students will learn that each syllable relates to the opening and closing of
the jaw (Fitzpatrick, 2002, p.5).

Rhythm and Rhyme Activities

Read Rhyming StOMES...ccvviiiieiiiii e, page 9
RNYME AWAY .. ittt page 10
Draw a RhYyME. ..o page 12
CAN YOU RNYME ..t reeeees s e e aeaeae e eeas page 14
RhymMINg TiC-TAC-TOC. ... iuiiiiii et page 16
GO RNYMIEL. .t page 19
Rhyming Concentration......c...ccocviviiiniiininnn.. page 21
OUT YOU GOl page 23
SYHAble SOrt ... page 25
Syllable Race. . ..o page 27
GrapPh M
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Materials:
e Rhyming Books (see Appendix A)

Directions:

e Through rhyming books students are encouraged o use the meaning and
meter of the story to notice and predict rhyming words. An annotated
bibliography of suggested books and stories is provided in Appendix A.
While reading such stories aloud, exaggerate the meter and rhyme to
encourage active listening and anticipation among the children.

¢ In the course of reading the first story with the children, take an opportunity
to anchor students' understanding of the words rhyme and rhyming. Prior to
reading subsequent stories, check for an understanding of what rhyming is
and remind the children to listen for words that rhyme.

Variations for Activity:
e Large Group, Small Group, & Individual Instruction —
o When reading a book that is already familiar 1o the children, stop after
rhyming words and ask them what words they heard that rhyme.
o Alternatively, stop before reading the second word of a rhyming pair,
and ask the children to guess the word before you continue.

e Center Activity — To incorporate rhyming books into the center you can have
the book on tape for the children to listen to.

Activity taken from {Adams, Foorman, Lundberg & Beeler 1998, p. 31)
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Materials:
e Rhyme-away stories
e Colored chalk
e Chalkboard eraser

Preparation:
e Draw simple pictures on the chalkboard similar to
those shown on rhyme-away reproducibles.

Directions:

e Begin by explaining to the children that they are going to make the picture
disappear by erasing a little at a time - erasing parts that rhyme with words
in clues. The teacher will read each rhyme of the rhyme-away stories aloud,
omitting underlined words. Have children orally fill in the missing words, then

invite volunteers to erase parts of the picture that corespond with the
answers.

Self Correcting Feature:

e The comrect answer will be revealed by the teacher either through word of
mouth or on audiotape.

Variations for Activity:

o Large Group - Do the activity as described in the directions

¢ Small Group - Do the activity as described in the directions

¢ Individual Instruction — Do the activity as described in the directions

o Center Activity — The teacher can have the rhyme-away story cut into the
parts that will need to be removed and then attached to the board with
magnets. A copy of what the picture should look like should be available for
the students so they are able to set the picture up and complete the activity
again without the teacher. Then the teacher will need to record the clues
onto a tape for the kids to listen 1o. After each clue there will be a long wait-
time followed by the answer to help the students check their work. During
center fime it is helpful to pair different ability levels together in the same
center so that they are able to teach and learn from each other.

Activity taken from (Fifzpatrck 1997, p. 22)




Phonemic Awareness

Rhyme-Away Story 1

Directions: Draw the picture below on the chalkboard. Have students fill in the missing

‘hymes, then erase the corresponding portions of the picture.

ff@

Y

11

Just for fun,
arase the sun.

[f you can count to three,
rase the tree.

f you can count to four,
rase the door.

0 you don’t get stung by a bee,

rase the chimney.

f you can do so,
rase the window.

f you see a hound,

rase the ground.

s 104
s taken from (Filzpat<ck 1957, £ 102 104)

A dog can say, “Woof,”
erase the roof.

Climb the tower,
erase the flower.

It you have five cents,
erase the fence.

If you see a doe,
erase another window.

You need power,

to erase another flower.

If you see a mouse,
erase the house.

e Anargness © 1997 Croative Teaching Press
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Materiails:
o Draw-a-rhyme stories
o Colored chalk
e Paper
e Crayons

Preparation:
e No preparation needed

Directions:
e Tell the class they are going to help you draw a monster. (This activity is the
reverse of Rhyme Away - children use fill-in-the-blank clues to draw pictures.)
The teacher will read each rhyme of the draw-a-rhyme stories aloud,
omitting underlined words. Have children orally fill in the missing words, then
invite volunteers to draw the identified monster parts on the chalkboard to
help complete the pictures.

Self Correcting Feature:

e The correct answer will be revealed by the teacher either through word of
mouth or on audiotape.

Variations for Activity:

* Large Group - Invite children to draw their own pictures using paper and
crayons as each clue is given.

« Small Group - Play the game as described in the directions
Individual Instruction - The adult will read the clues as one child figures out
the rhyme and draws the picture.

e Center Activity - The students will listen to the clues on the tape recorder as
they figure out the answer and draw the picture. After a long wait-time the
teacher will have recorded the answer before moving onto the next clue.
During center time it is helpful to pair different ability levels together in the
same center so that they are able to teach and learn from each other.

Activity taker from (Fitzpatick 1997, p. 22)
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Materials:
e Sample rhyme phrases

Preparation:
e No preparation needed

Directions:

e TJointroduce this game, read several rhyme phrases aloud, emphasizing the
rhyming words. Then, challenge the children to complete each rhyme
aloud. For assessment purposes, it is recommended that you periodically
request responses from individuals as opposed to the whole group.

Variations for Activity:

¢ Large Group — Do the activity as described in the directions

¢ Small Group - Do the activity as described in the directions

¢ Individual Instruction — Do the activity as described in the directions

e Center Activity — Make a book using the rhyming phrases. Then provide three
pictures for each blank that the children will choose the answer from. The
teacher can record the book on audiotape and then provide wait-tfime
before providing the child with the answer. During center time it is helpful to

pair different ability levels together in the same center so that they are able
to teach and learn from each other.

Activity taken from {Adams, Foorman, Lundberg & Beeler 1998, p. 34)
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Sample Rhyme Phrases

Acatwearinga_ __ (hat).

A mouse that livesina _____ (house).

A moose with a tooth thatis ____ (loose).
A pig thatisdancinga ____ {jig).

Some kittens wearing some ___ (mittens).
A sheep thatissound ___ (asleep).
Anowl drying off witha ___ (towel).

A bear with long, brown _____ (hair).

A bug crawled underthe ___ (rug).

An ape thatiseatinga___ (grape).

A goat thatis sailinga ___ (boat).

A duck thatis drivinga ____ (fruck).

A guy whoisswattinga ____ (fly).

A bee with a hiveinthe __ (tree).

On the swing, llketo ___ (sing).

We drovefarinour ____ (car).

Hold the candle by the ___ (handle).
Smell the rose with your _____ (nose).

Write the numbers one to ten with a
pencillora____ (pen).

Airplanes fly inthe _ (sky).
Dancing, dancing, cross the floor,

keep on dancing out the (door).

15

Activity taken from (Adams, Foorman, Luncberg & Beeler 1998 2. 34








































28

’

Raceirack
5

Phonemic Awareness

Getting Ready fo Read ® 2002 Creative Teaching Pre

n from (Fitznatrick 2002, n. 35!

take

ACtivity




Phonemic Awareness

b
Rel

Syllable Cards

[
e
®

LY

Aclivity taken from (Filzpatrick 2002, p. 36 37}

rtive Teaching Press

A Reachy to Keaore 2000 Cred

(iettn












Phonemic Awareness 33

< 2 .
] [' (R) o & |
L)
=)

In this level the children are encouraged 1o listen for the sounds they
hear within a word. The students will begin to realize how a word can be
broken down into syllables, onsets and rimes, and phonemes. Throughout
these activities the students will be able to break words apart and identify

the onsets and rimes, as well as, blend sounds together to form spoken
words (Fitzpatrick, 2002, p. 5).

|

Aupis ooy o Word Aciviies
SIMON SAYS SOUNAS. ... page 34
S Greetings..cccvvevieeee e, page 36
I'm Thinking of Something......ocovviiiiiiiiiiinn page 37
ElQSHC WOrdS.. ..t page 39
Onset/RiMe PUZZIES.......oeiiiiiiiiiiii e, page 41
Word Family FUNL...ooeeeeeeeee e, page 43
GUESS WhO. i page 45
Who Did You CatCh2...ccoiiieiiiceccececcceeeeeee e, page 47
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Student photographs

. CdlécT or take student photographs.

e Assign a letter to each day of the month (ex., Tis for January 12t). Greet
children by replacing the first letter of their names with the letter of the day,
such as "Tally” for Sally. Show student pictures one at a fime and have the
class greet their classmates with a “Good Morning™ chant.

I say good morning to Tary (Mary),

Good morning to Trew (Drew),

Good morning to Tustin (Dustin) and Talice (Alice), too!

e Large Group - Do the activity as described in the directions

e Small Group - Do the activity as described in the directions

¢ Individual Instruction — The adult can show them pictures of animals or the
class pictures and work on changing the beginning sounds of the pictures
chosen.

o Center Activity — The song can be written on sentence strips with the
children’s names are on cards that can be inserted into the picture.
Alphabet cards will be available for students to insert at the beginning of
names to change them around. During center time it is helpful to pair
different ability levels together in the same center so that they are able to
teach and learn from each other.

Activity taken from (Fitzpatrick 1997, p. 27)
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0 Thinking of'Something

e Bag of small objects or various pictures

Materiais:

Preparation:

e Collect objects or copy and color various pictures.

Directions:

o Say to the class, “"Now we will play a game called I'm thinking of something.
I'll think of something and you have o guess what it is. 1I'll give you hints."
Your first hint should be the initial phoneme of the word you have in mind.
Then give meaningful hints unfil the children name your word. To make sure
that the game offers many opportunities for the children to think of words
beginning with the given phoneme, invite them to guess what you are
thinking of after each hint {make sure they exaggerate the initial consonant
when making suggestions):

o)

[SEEECIINV)

0 Q

O

Teacher: The thing that I'm thinking of begins with /s-s-s-s-s/. What sound does my word begin with?e
Children: S-s-s-s-s.

Teacher: This thing has fwo legs and it can fiy.

Children: S-s-s-s-uperman.

Teacher: S-s-s-s-upermant That's a good guess. What is the first sound of S-s-s-s-uperman?
Children: S-s-s-s-s.

Teacher: Great! And how many legs does he have?

Children: Two.

Teacher: And can he fly2

Children: Yes!

Teacher: A terific guesst But the thing | am thinking of also has feathers. Do you still think it could be
Superman?

e Continue with the game until the children name a bird that can fly and
whose hame begins with /s-s-s-s/ (eX., seagull, s-s-s-seagull). As the children
become better at the game, let them review each suggestion among
themselves by asking, "Could that be itg Does that match all the hintsg" Do
no more than two or three words each time the game is played.

Variaiions ‘o Aciiviry:

e Large Group - Do the activity as described in the directions or have them
guess what's in your bag. The children make guesses based on clues. Af the
end of the game, the initial sounds of all objects are reviewed.

e Small Group - Do the activity as described in the directions

¢ Individual Instruction — Do the activity as described in the directions

o Center Activity — The students will iake tums choosing an object and playing
the role of the teacher. During center time it is helpful to pair different ability

levels together in the same center so that they are able to teach and leam
from each other.

Acfivity taken from {Adams, Foorman, Lundberg & Beeler 1998, p. 62)
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G\ _rleml Words List

""""" —~ e e e T e ™ T e — T

Use this word list to supplement those generaied from current classroom literature.

Words Onsets ~ Rimes Phonemes

a none -a la/

all none ~all fas Sl

am none —am ja/ /m/

an none —an Jaf /nf

and none , —and Jal /n/ /d/

are none —are Jar/

as none —a8 /a/ /s/

ask none —ask Ja/ /s/ jk/

at none —at Jal /t/

ate none —ate FEvNETY)

ball b —all Jo/ 7d/ /17

barn b- ~arn /b/ Jar/ /n/

be b— -e /bl €/

bed b —ed /b fel A/

bell b- -2l /b/ e/ J1/

big b- ~ig b/ i/ g/

bird b- ~ird /b/ fir/ /d/

black bi- —~ack /bl /Y Jal kS
blue bi- —ue /vl /A

boat b-— —oat /bl /o7t

boy b —0y /b/ foy/

brown br— —OWnt /bl /rl low/ in/

but b —ut b/ juf ft/

bv bh— v Jb/ 'lj‘/

cail o —all Jjcf lal IY/

camae o , —axna jof {30 fonf £
can - —an je/ Jaf /n/ i

in ot I

cap — ~ap s/ Sa) //yl‘ i‘;
car o —ar ic/ far/ 3
cal - —t YAV NAY] f
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When students are working on activities in this level they will be
directing their attention to the specific positions of sounds within a word.
The students will carefully determine where they hear the target sound at
in the word. They will be identifying the beginning, middle, and ending
sounds of a word (Fitzpatrick, 2002, p. 5).
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Materials:
e Train reproducible
¢ Beginning sound cards

All Aboard!

e Paperlunch sack or bag for cards N S ‘ _

Freparaiion: —e—Cre—oreo—o"e—=¢

e Make eight copies of the train
reproducible, and cut out the trains. Write one of the following letters in
each engine of a train: b, ¢, d, f, g, h, j, and k. Laminate the trains. Copy
and cut apart the beginning sound cards. Write the beginning sound of the
picture on the back of each card, laminate the cards, and place them in a
paper sack.

Directicns;

e Place the trains on a flat surface. Invite a child to draw a card from the
paper sack and place it on a car of the train with the matching beginning
sound written in the engine. For example, a child would place the duck
picture card on a car of the train marked d. Have the child repeat the
process with the remaining cards. For play with two or more children, give
each player a train. Have the players sit in a semicircle and place their train
beside them where everyone can see if. Invite a player to draw a card and
place it on a car of the train with the matching beginning sound. Have the
players repeat the process with the remaining cards.

Seif Correcting Featurs:
e The beginning sound is written on the back of each card.

Variations for Activity:

e large Group - you can divide the class info different teams and assign each
team to a train.

e Small Group - Play the game as described in the directions

¢ Individual Instruction — Play the game as described in the directions

o Center Activity - The students will play the game the same way that it is
described in the directions but they will need fo use the self-correcting
feature o double check their work. During center time it is helpful to pair
different ability levels together in the same center so that they are able to
teach and learn from each other.

Activity taken from (Fitzpatrick 2002, p. 68)
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Activity taken from (Fitzpatrick 2002, p. 70-71)









Activity taken from (Fitzpatrick 2002, p. 82)
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i ken from (Fitzpatrick 2002, p. 87-90)










“Whrere's That Sound? Cards

Activity taken from {Fitzpatrick 2002, p. 93)







"Retd-My Mind Cards—Set I

Activity taken from (Fitzpatrick 2002, p. 97-100}
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m Phoneme Spiders

sat |
bat fat  +  yan

ma’r rciT
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Materials:
e Three connected box paper for each child
e One counter per child
e Word list ;

Preparation:
e Copy a three connected box paper for each child.

|
l
|
Directions: !

e Distribute one counter and box paper to each child. Tell the
children that you are going to say a list of words that contain the /s/. Some
words contain the /s/ at the beginning, some in the middle, and some aft the
end. If children hear /s/ at the beginning of the word, they are to place the
counter in the first box. If they hear /s/ in the middle, they are to place the
counter in the center box. If they hear /s/ at the end of the word, they are
to place the counterin the last box. Use the following word list: send,
missing, sock, bus, less, passing, messy, safe. In subsequent days, contfinue
with the other sounds and word lists. Use the atfached word list.

Yariafions for Activity:

¢ Large Group — Do the activity as described in the directions

 Smadll Group — Do the activity as described in the directions

¢ Individual Instruction — Do the activity as described in the directions

o Center Activity — In order to allow the students to do this in a center you
could make up a worksheet that contained pictures with three boxes below
each one. The students would have to fill in the box for the target sound.
During center fime it is helpful o pair different ability levels together in the
same center so that they are able to teach and learn from each other.

Activity taken from (Blevins 1997, p. 45)



















Phonemic Awareness

e qape

e bean
e book

e bow

e bread
e Drick

e broom
e cheese
e desk

e dog

o dress

o cel

e glass

e icCe

76

List of Gifts

e MOOSE
e pan

e ped

e pen

e phone
e shoe

e skate

e sOQp
e stool

e stump
o fie

e frain

o fruck

Activity taken from [Adams, Foorman, Lundberg & Beeler 1998, p. 89)
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80

Activity taken from (Fitzpatdck 2002, p. 40)

Getting Ready to Reacr © 2002 Creative Teaching Press
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~-Qounting Sounds Cards

Activity taken from {Fitzpatrick 2002, p. 105-106)
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Materials:

Preparation:

Number race reproducible Number Race

More counting sounds cards
Paper lunch sack or bag for cards
Game markers (ex. plastic counters, pennies)

Make four copies of the number race reproducible,
and laminate them. Copy and cut apart the more counting sounds cards.
Write the number of sounds (noft letters) in the word {ex., tie has two sounds,
/1/ /) on the back of each card. Laminate the cards, and place them in a
paper sack.

Directions:

Give each player a number race reproducible and a game marker. Tell the
children to place their game marker on “Start.” Invite a player to draw a
card, name the picture, and decide how many sounds are in the word. Tell
the player to place his or her marker on the first number after “Start” that
matches the number of sounds in his or her word. Ask the next player to
draw a card and repeat the process. Tell the players that if the number they
are looking for is not available in front of their marker, they must move
backwards to the number. Have children continue the activity until each
player reaches "Stop.”

Self Correcting Feature:

The number of sounds in the name of the picture is written on the back of
each card.

Variations for Activity:

Large Group — Draw a large number race game board on the board and
split the class into teams. Then play the game as described in the directions.
Small Group - play the game as described in the directions

Individual Instruction — The adult will be the other player when playing the
game with the student.

Center Activilty - The students will play the game the same way that it is
described in the directions but they will need 1o use the self-correcting
feature to double check their work. During center time it is helpful to pair
different ability levels together in the same center so that they are able to
teach and learn from each other.

Activity taken from (Fitzpatrick 2002; p. 113)



















Iwo-Phoneme Picture Cards .

ie, toe, knee, tea, ice, key

Activity taken from {Fitzpatrick 1997, p.91-100 & 114)
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Materials: 3 A o —]
¢ Bags of small objects or pictures of objects ]

2
e Chart paper &2
™

Preparafion:

e In advance, fill bags with objects for groups of ‘ /
two or three students. Divide chart paper into
four columns, and write numerals 2, 3, 4, and 5 at
the tfop. Make a chart for each group.

Directions:

e Have children from each group pull an object from the bag and count the
number of phonemes they hear in the object’'s name. Ask them fo place
the object under the comrect column on the graph. For example, a key
would be placed under the 2 column; a penny would be placed under the
4 column. Have the students continue until their bags are empty. Invite
students to share their results.

Variations for Actlivity:

e lLarge Group - Do the activity as described in the directions

o Small Group — Do the activity as described in the directions

« Individual Instruction — Do the activity as described in the directions

o Center Activity — The students will do the activity the same way that it is
described in the directions but they will use stamps instead of objects so their
work can be recorded for the teacher. During center time it is helpful to pair
different ability levels together in the same center so that they are able to
teach and learn from each other.

Activity taken from (Fitzpatrick 1997, p. 46)




" Beginning Sound Cards

Activity taken from (Fitzpatrick 2002, p. 71}
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Materials:
m
e Student photos M — @
o [tems to make friendship directories &, i%«% @ =
(paper, paper rings, markers) " @ = [
Preparction: oy | o
¢ In advance, make one friendship directory .

for each child by writing each letter of the

alphabet on separate pieces of paper and gluing student photos on the
appropriate pages. (All students whose names begin with A have pictures
on the “A" page.) Copy directory pages and staple them together.

Direclions:

Each day, have children say, then write, three or four student names in their
directories. First, have children point to a student’s picture and say his or her
name slowly. Next, ask children to identify the phonemes as you write
corresponding letters on the chalkboard. Last, have them blend the letter
sounds tfogether as they write the student’'s name under his or her
photograph.

Variations for Aclivity:

Large Group - Do the activity as described in the directions

Small Group - Do the activity as described in the directions

Individual Instruction — The adult will help the child read their directories and
practice writing some of the names in the directory.

Center Activity — The students will use their directories when they are in the
writing center. During center time it is helpful to pair different ability levels
together in the same center so that they are able to teach and learn from
each other.

Activity taken from (Fitzpatrick 1997, p. 63)
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Activity taken from (Fitzpatrick 2002, p.116-117)

Change the Beginning Sound




Phonemic Awareness 102

Materials: Star Power
e Star Power reproducible —
e Colored marker 1 hat
4 hit B
. % hot 1\
Preparalion: )t 18
e Make four copies of the star power reproducible, L”f

cut apart the cards, and use a colored marker to wrlTe one of the following
words in the center of each star: bad, clock, bag, pan, pat, tan, jag, pack,
sack, tack, ham, bat, rad, hat, ball, and lack. On the back of each star,
write a list of three real words a child could create by changing the vowel in
the center word. For example, the list on the back of the star labeled bad
would read bed, bid, bud. Laminate the stars.

e Shuffle the cards, and place them faceup in a pile. Invite a child to draw a
card and read the word in the center of the star. Tell the child to write the
word on a piece of paper and underline it. Have the child use three of the
vowels in the points of the star to make three different real words. Ask the
child to read the new words aloud and then write them on the paper. Invite
the child to repeat the process with the remaining cards. For play with four
children, have the first player draw a card, read the word in the center of
the star, and pass the card to the next player. Ask the next player to
change the middle sound of the word to make a new word and then pass it
to the next player. Have players repeat the process until each player has
handled the card and named a real word. Invite the last player to draw a
new card and repeat the activity.

Salf Corracting Feulure:
e A sample list of the new words is printed on the back of each card.

Yariafions for Aclivily:

e Large Group — Make one transparency copy of the star power reproducible.
Write a word in the center and as a class come up with the real words.

¢ Small Group - Play the game as described in the directions

¢ Individual Instruction — Play the game as described in the directions.

e Center Activity — The students will play the game the same way that it is
described in the directions but they will need to use the self-correcting
feature fo double check their work. During center time it is helpful to pair
different ability levels fogether in the same center so that they are able to

teach and learn from each other.
Activity taken from (Fitzpatrick 2002, p.13¢)




s0u4 Buiyonay 9A1109u0) 00T @ PLOY O Apoay BuiyteH

Phonemic Awareness

Star Power

Activity taken from (Fitzpatrick 2002, . 137)
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Flip-flop books reproducible
Plastic binding machine/binding

?

MvCobg/;’rhe flio-flop books reproducibles. Cut apart
the first strip (with the word cat and the letters m, r,

P, and n), and laminate the strip. Cut out the m
and r letter cards, and place them over the ¢ in

Fé@p Fiop Books

-

gg‘ \

K aieeaciall

cat. Cut out the p and n cards; place them over the tin coT Bind The s’rnps
together. Repeat this process with the remaining seven strips of word and
letter cards to create eight separate flip-flop books.

Give a child & flip-fip book, and tell him or her fo flio to the word on the last

page. Invite the child to flip the flaps in the last column to change the
ending sound of the word. Tell the child to read aloud each new word he or
she makes. Have the child flip back to the word again and then flip the
flaps in the first column to change the beginning sound of the word. Invite
the child to pick a new book and repeat the activity.

Any combination of letters makes a real word.

Ldrge Group - Do the activity as described in the directions
Smail Group ~ Do the activity as described in the directions
Individual Instruction — Do the activity as described in the directions

Center Activity — The students will do the activity

the same way that itis

described in the directions but they will need to draw two pictures of words

that they make for each flip-flap book they do.

During center time it is

helpful to pair different ability levels together in the same center so that they

are able to teach and learn from each other.

Activity taken from {Fitzpatrick 2002, p.142)
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Activily taken from (Filzpatrick 2002, ©. 143 144)
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“The Hungry Thing Goes on a Picnic” song

Hungry Thing reproducible

Paper Sack

Book Hungry Thing by Jan Slepian and Ann Siedler
Small pieces of paper

o Moké copies of the Hungry Thing reproducible for
each of the students.

¢ Read aloud Hungry Thing. Give each child a photocopy of the Hungry Thing
reproducible to decorate and glue on a paper sack. Help students cut a slit
for a mouth on their Hungry Thing. Invite students to draw pictures of foods
on small paper to feed their Hungry Thing. While singing “The Hungry Thing
Goes on a Picnic,” invite volunteers to hold up their pictures and have the
class substitute the initial sound with an agreed-upon sound. Then, invite the
volunteer to feed their Hungry Thing. Continue with other students. Send the
project home with the song on the back for the children to share with the
family.

o Large Group — Do the activity as described in the directions

o Small Group — Do the activity as described in the directions or have a picture
of the Hungry Thing that says "Feed me . He wantfs "
The students will have to come up with their own food item and subs’n’ru’re
the initial sound to complete the sentences.

¢ Individual Instruction — Do the activity as described in the directions with the
adult helping to make sure the child is substituting the phonemes correctly.

s Center Activity — Post the song in the center for the students to use as a
reference. Next have alarge poster of the Hungry Thing and a bag of food
items for the students to choose from. Another option would be to make a
big feed me sign and have a bag of food to choose from. Then the students
take turns being the hungry thing. They will choose a food item and say it
the way the Hungry Thing would so that the other children in that center
have to figure it out. During center time it is helpful to pair different ability
levels together in the same center so that they are able to teach and learn
from each other.

Activity taken from {Jordano & Callela 1998, p. 77)



phoneme Substitutio o7

Phonemic Awareness
(See feed the Hungry Thing activity, page 77)

{sing to the tune of “The Beverly Hillbillies”)

w i met the Hungry Thing
ol 3\ And he wanted some food.

S
] e 3 | listened very carefully
<135 And finally understood.

When he asked for a shookie,

What he wanted was a cookie.

And now Il give him what he really wants to eat.

> g When he asks for @ shancake,
~“o / | know he wanis o pancake.
When he asks for a shacker,
| know he wants a cracker.
When he asks for a shupcake,
| know he wants a cupcake.
Now I'll end my song, you see,
Because he's very hungry!

Additional verses: Replace bolded words and add a new beginning sound to the food items to
continue the song. For example, When he asks for a chandwich, | know he wants a sandwich.

Springtime Fun
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waffles eggs and bacon hamburger
hot dog pizza tacos
preizel vegetables fruit

cake pie
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In this section | have included the Marion Independent School
District's kindergarten phonemic awareness assessment, as well as, the
district’s K-5 language arts scope and sequence. This section is included
because of the importance of knowing where your students are atin
relation fo the phonemic awareness skills. 1t is important for teachers to
find out what prior phonemic awareness knowledge their students are

bringing to the classroom. This information will help the teachers to guide
their instruction.

Assessment
Phonemic Awareness Assessment........cocoooveen.. page 111
Directions for Phonemic Awareness Assessment... page 112
K-5 Language Arts Scope & Segquence.................page 116
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Name

Kindergarten Phonemic Awareness Assessment

Fall/Spring

Concepts of Print

Fall

Spring

Front of book

Predictions

Letier

Word

Sentence

Voice to Print

Spring On

ly

It

Ending Letter Sounds

Sheing

hum

kid

sun

yes

cup

Beginning Letter Sounds

Fali

Spring

Syliables

Spring

200

Kite

Listen

turtle

rock

map

Family

tomats

Teoad

bookmark

Rhyme

Sound Blending

Fall

Spring

Cake

Bug

Night

/g/-/o/ (go)

/m/-/e/ (me)

N\/=Jal-1p7 (1

ap)

Car

Pan

Sound To Symboi

Faii

Spring

“ln w2

/c/-1a/-/kel (cake)

/f/-1i/-1sh/ (fish)

Sound Segmenting

Spring

at

tub

my

sock

can
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Phonemic Awareness Assessment Directions
(this information is shared with parents at conferences and is not a part of the progress report)

“Assessment Key

+ correct answer

- incorrect answer

Concept of Print
Materials: Book
Procedure: Have the student sit beside you.

Say to the student, “We are going to talk about this book. Tam going to hand you the book.”
{Hand the book to the student holding the book vertically by the outside edge, spine
toward the child.)

1. Say to the student, “Please show me the front of the book. The name of this book 1s
. Let’s take a minute to look through the book.”
(Give the student time to look through the entire book.)

2. Say to the student, “Can you predict what the book is about?”
(Assist the student in turning the pages. Answer simple questions but do not give
prompts. )

59
B

Say to the student, “Let’s turn to page
(Help the student find the page.}

3. Say to the student, “Can you show me a letier on this page? Draw a circle around it with
your finger.”
(Model for the student by drawing a circle around the page number )

4. Say to the student, “Can you show me a word?”

5. Say to the student, “Can you show me a sentence?

6. “Now | am going to read the page as you point to the words. Show me where to start.”
(Read the page as the student demonstrates voice te print.)

Assessment Markings: +or -

Assessment taken from (Marion Independent School District 2003)
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Beginning [.etter Sounds

Materials: List of 5 words (see below)

Procedure: Have the siudent sit beside you and say to the student, “I am going 10 say 2
word. Listen for the sound that you hear at the beginning of the word. “JUMP.” What
sound do you hear at the beginning of “JUMP?” (pause) Yes, “JUMP” begins with /j/.

Additional examples if needed: dirt /d/, girl /g/

Say to the student, “New it is your turn. What sound to you hear at the beginning of these
words?”

5 Words for Beginning Letter Sound Assessment

700 kite listen family toad

Assessment Markings: +or -

Ending Leiter Sounds

Materials: List of 5 words (see below)

Procedure: Have the student sit beside you and say to the student, “{ am going to say a
word. Listen to the sound at the end of the word, “TUB.” What sound do you hear at the
end of “TUB?” (pause) Yes, “TUB” ends with /b/.”

Additional examples if needed: dog /g/, cat /t/

Say to the student, “Now it is your turn. What sound do vou hear at the end of these
words?”

5 Words for Ending Letter Sound Assessment

hum kid yes sun

Q
[
o]

Assessment Markings: + or -

Sound to Symbel

Materials: Sound to Symbol page (see attachment)

Procedure. Show the student the Sound to Symbol page and say to the student, “This
page has pictures and letters.”

Point to the picture of the kite and say to the student, “This is a piciure of a kite. The
sound at the beginning of kite is /k/. Now, lock at the letiers. Point to the letter that makes
the /k/ sound.” Assist with both the beginning sound and letter.

Say to the student, “L.et’s do it again with the lion.” Model the procedure used with

kite.
Say to the student, “Now it is your turn. I will tell you the sound and you point to the
letter that makes that sound.”
5 Words for Sound to Symbeol Assessment

maouse wagon banana SCISSOTS jet

Assessment Markings: + or -

Assessment faken from (Marion Independent Schoaol Distriat 2005
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Rhvme

Materials: List of 5 words (see below)

Procedure: Say to the student, “We are going to talk about words that rhyme. Listen
carefully. T am thinking about some words that rhyme with cat.”

Pause and then say.. “cat hat mat”

Say to the student, “Let’s do it again. This time I am thinking of some words that rhyme
with red.”
Pause and then say . “bed fed head”

Say to the student, “Now it is your turn. I will give you a word and 1 want you to tell me a
word that rhymes.”
5 Words for Rhyme Assessment

cake bug night car pan

Assessment Markings: + or -

Sound Blending

Materials: List of 5 words {see below)

Procedure: Have the student sit beside you and say, “1 am going to say some words to
you in a funny way. I want you to figure out the word that I am saying, Let’s try it. I'm

going to say a word slowly like this: C— A —T. Put all the sounds together fast and say,
*CAT”

H1say “M - A~ N, you will say
if Tsay “F - R~ 0O - G,” vou will say

“Now it is your turn.”
Have the student blend the following sounds:

/gl - la/ (g0)
/m/-/e/ {me)

Al -7al-/p/  (lap)
fel - fal - [ke/  {eake)
/] - [i/ - Ish/  (fish)

Assessment Markings: + or -

Assessment faken from (Marion Independent School District 2003)
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Svilables

Materials: List of 5 words (see below)

Procedure: Have the student sit beside you and say, “I am going to say a word and clap
the parts I hear. Listen...(clap out the word pizza)  piz/za. I heard 2 parts in the word
pizza. Now I'm going to try “elephant.” Listen... (clap out the word elephant)
el/e/phant. 1 heard 3 parts in the word elephant. Now it’s your turn. How many parts do
you hear in the word...” (Students may clap the parts they hear if they choose.)

5 Words for Syllable Assessment
turtle rock map tomato bookmark

Assessment Markings: + or -

Sound Segmenting

Materials: List of 5 words (see below)

Procedure: Have the student sit beside you and say, “{ am going to say a word and tell
you all the sounds that [ hear in the word. Dog d-o-g Dog Now I’'m going to try the
word bed. Bed b-e-d Bed
Now it’s your turn. What sounds do you hear in the word...”

5 Words for Sound Segmenting Assessment
at tub my sock can
Assessment Markings: + or -

Assessment taken from (Marion Independant School Distiict 2003)
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Marion Independent Schools

Language Arts Scope and Sequence

K-5

Assessment 1aken frorn (Marion independent School Disirict 2003

&/1/2003
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Phonemic Awareness

Tune — “If You’re Happy and You Know It”
If vour name begins with /ni/, stand up, :
I vour name begins with /nv/, stand up,
If vour nume begins with /m/, stand up and take a bow,

.4 ; e apith Fma/ ot
If vour name begins with /mv/, stond up.
Phonemite Awareness © 1997 Creative Teaching Press

I sav good morning to Thry (Mary), :
L say good morning ta Trew (Drew),
ing to Tustin (Dusting and Talice (Alice), too!

Phonenic Aw

CGood Mo

Tune - “Jimmy Crack Corn and ¥ Don’t Care”
Who has a /s/ word 1o share with us?
Who has a /s' word to share with us?
Who has a /s word to share with us?
1t must start with the /s/ sound?
(Teacher calls on someone to volunteer a word)
Sun is a word that starts with/s/
S is a word that starts with/s/
Sun is a word that siarts with's/
Sun starts with the /s/ sound.
Developing phounentic awareness in young children by H. Yopp 1992

Tune — “London Bridge is Falling Down”
(Teacher’s Yoice) Whar's the last sound that you hear?
That you hear, that you hear?

What's the last sound that you hear?
Indog, dog, dog?
{Student response) g/ is ihe sound that I hear,
That I hear, that 1 hear.
/g’ is the sound that I hear
at the end of dog.

“Choose a child to wear Mickey Mouse ears
and identify the sound (fd/y :

Children : Listen, fisten, loud and clear :
What's the first sound that you hear?
Teacher: Doggie, dollv, davk, and duddy, :

Children: Tell me, tell me, what you hear.

Q297 Creative Teaching Press

Phonemic Awaseness €

Tane — “A Hunting We Will Go”
A-searching we will go, a-searching we will go,
We'll find a /W and add a Jorser,

And now we have a hor:
Phonemic Awareness £ 1997 Creative Tea

eessrertev i iersatansy,

I The sounds in the word go /c//a
: The sounds in the word go

: Tune - “If Your Happy & You Know it”
i you think you know this word, shout iv oui!
If vou think you know this word, shoui it out!
I vou think vou know this word,
Thesn tell me what you heard,
If vou think you know this word, shout it out!

{Teacher says a segmented word sach as /K /a/ /Y, and
children respond by sayving the blended word)

Deveioping phonemic aware voung children by H. Yopp 1992

Tune -- “Zippity-Do-Dah”
: Bibbitv-bo-bah, Bippitv-bay,

My, oh my, what a wonderful dev.
Plenty of sunshine coming my way.
-bah, Bippity-bay.
€ 1997 Creative Teaching

Tune — “Pve Been Working on the Railroad”

the part where i says, “Someones in the kitchen with Dinah”
1 have a song that we can sing

: have a song that we can sing
[ have a song that we can sing
It goes something like this:
Fo-Fi-Fiddly-i-o
Fe-fi-iddiv-i-o-0-0-0
Fe-Fi-Fiddlyv-i-ooooo
Now try it with the /2 sound!
Zo-Z1-Ziddv-i-o
Jidd(y-i-0-0-0-0
Zo~Li-Ziddly-i-0o000

Ze-Zi-Ziddlv-i-0!

I Substitute song with other shounds such as /by/ /ch/!
: Devetoping phonemic awarcness in young children by i1 Yopp 1992
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