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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

Public relations and communication have become an
integral part of the school system. Because of the higher
plane of education of the parents of today and their interest
and knowledge of the educational process, it is imperative
that the schools take every opportunity to inform the public

about new educational techniques.,
I. THE PROBLEM

In 1965, School District #119, Selah, Washington,
initiated an eclectic approach to alleviate learning dis-
abilities referred to as dyslexia. The purpose of this
thesis was to produce a slide-tape that will inform educa-
tors and the public in general about the following five
areas of the study skills program: (1) why and how the
program was started, (2) identification, testing, and
diagnosis of the disabled learner, (3) educational therapy
used, (4) supportive educational therapy used, and (5)
evaluation and prognosis of the Study Skills program. The
measure of effectiveness of the presentation was determined
by (1) giving the audience a test before viewing the slide-
tape, (2) giving the audience a test after viewing the slide-

tape, and (3) comparing the pre-test and the post-test.



II. DEFINITIONS OF TERMS USED

Dyslexia. The term "dyslexia" has many different
definitions, depending on what authority one reads. The
author discussed this with Mrs. Jeanne Guthrie, the origi-
nator of the Selah study skills program. She stated the
meaning of the term in relation to the Selah study skills
program as: a condition in which an otherwise alert, intel-
ligent child is badly handicapped in the areas of reading
and written expression, even though he has been taught by

the best of conventional methods.

Communication. Throughout the report of this study,
the word "communication" shall be interpreted as meaning

the act of conveying a message from a source to a receiver.



CHAPTER II
REVIEW OF THE LITERATURE

Due to the fact that public schools rely primarily
on public support, either directly or indirectly, it is
rather absurd to assume that we should, or even could,
divorce school activity or planning from the community.
Sumption and Engstrom stated this idea as follows:

The concept, in brief, is that of shared ownership

of the educational enterprise. It regards each indivi-
dual in the school community as a part owner of an
educational venture., He is a shareholder by virtue of
the fact that he pays taxes to support education in his
community (6:2).
If we accept the premise of shared ownership, then we must
agree that the stockholders have a right to know and be
involved in making decisions concerning the operation of
the schools.,

The local education systems have the responsibility
to formulate school programs, keeping in mind the needs of
the community they represent. To do this they must be aware
of at least six factors that keep a community unique, accord-
ing to Sumption and Engstrom: (1) tradition and nationality
background, (2) sets of values which the community holds,

(3) economic bases, (4) geographic features, (5) social

structure, and (6) political structure (6:5).
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The duty of the elected officials (School Board) and

the paid professionals (Superintendent, Principals and
Teachers) is to initiate new programs and keep the public
informed as to the philosophy, goals, objectives, and evalu-
ation of said programs, "School-community relations is an
area of community life that involves every member of the
community, but the initiative and leadership for effective
action must come from the school" (7:1). To do this an
honest public relations program should be in force at all
times,

Public relations is more than just "selling the pub-

lic" on a certain item: it should denote the involvement
of the total school community in the process of a solid
educational program for the children. Belmont Farley has
given us a good critical evaluation of the philosophy of
just "selling the schools" without discrediting its use in
some areas,

The concept of educational publicity as a means of
"selling the schools to the public" is not comprehensive
enough, however, to encompass the whole job., The phrase
may have value upon certain occasions, and may serve as
a stereotype in visualizing some other functions of pub-
licity for certain people, but it falls far short of
describing the practice and suggesting the significance
of this new school service. The need for interpreta-
tion, like that for administration and for research,
has arisen from the nature of organization of education
itself, For while it may often with advantage employ
the principles of psychology used effectively in ordi-

nary advertising, both its objective and its results
differ essentially from those of a sales campaign (3:6).



Referring again to our basic premise, the schools
belong to the public, it is rather inane to assume that we
can sell the public something they already own. Yeager gave
support by the following statement:

Selling the schools to the public is based upon an
unworkable philosophy, in that it is manifestly impos-
sible for the community to buy, or even wish to buy,
that which it alread ossesses (since the schools
belong to the peopleg %8 109).

School public relations has become something more than just
presenting facts--"publicity" or "selling." Public rela-
tions has become far broader than the mere interpretation
of the school program. Co-operative search for mutual
understanding and experience in effective teamwork is now
the goal. School public relations in this sense must neces-
sarily keep the child as its focus against the essential
background of society'!s needs.

J. M, Hickey said, "Its purpose (public relations)
more specifically stated, will include the following:

1« To inform the public about the work of the
schools,

2. To establish confidence in the schools.

3+ To rally support for proper maintenance of the
educational program.

4, To develop awareness of the importance of educa-
tion in democracy.

5. To improve the partnership concept by uniting
parents and teachers in meeting the educational
needs of children.

6. To integrate the home, the school, and the com-
munity in improving educational opportunities
for all children.

7. To evaluate the offerings of the schools in meet-
ing the needs of the children in the community.



8. To correct misunderstanding as to the aims and
objectives of the schools (4:14).

In assessing the information available concerning
public relations, the author found that communication emerges
as the key factor. Public relations and communications are
so intertwined it is almost impossible to discuss one without
the involvement of the other. In dealing with school-
community relations an accurate and planned method of com-
munication will facilitate sound'public relations with the
community. "Communication is basic to every human effort,
and particularly is this true of the educational enterprise"
(6:161).

If educators expect the public to support them and
work with them, then educators must see to it that the
public knows what the school programs are, particularly
innovative programs. The consensus of the author's findings
indicates that a good communication structure should incor-
porate the following characteristics: (1) be planned or
structured, (2) reach everyone in the community, (3) be
honest, (4) be accurate, (5) be flexible, (6) be two-way,
and (7) be evaluative.

If we accept these seven characteristics, then any
planned or structured program should have stated objectives.
Sumption and Engstrom have listed ten:

1¢ The first objective is to provide the public with
information about their schools,
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2. To provide the school with information about the
community.

3. To establish and maintain public confidence in
the schools,

4. To secure community support for the school and
its program.

5. To develop a commonality of purpose, effort and
achievement.

6. To develop in the community a recognition of the
vital importance of education in our social
and economic life,

7. A corollary objective is one of keeping the
people informed of new developments and trends
in education.

8. To develop, through a continuous exchange of
information, an atmosphere of cooperation
between the school and the other social insti-
tutions of the community.

9. To secure an unofficial but frank evaluation of
the program of the school in terms of educa-
tional needs as the community sees them,

10. To(de¥el§p public good will toward the schools
6:105).

To meet these objectives one must understand that communi-
cation is a complex operation.

In every communication situation in which we engage,
whether we are talking to an individual or group,
writing a staff memorandum, reading a novel, or appear-
ing on radio or television four basic elements are at
work. These four basic elements are source, message,
channel, and receiver (2:11).

The relationship of these basic elements, explained by
Berlo's model (Appendix 4) (2:12), holds the key to success-
ful communication. If we can understand and express these

relationships, then our communication is successful.
I. CONCLUSION

Schools have regular contact with the public's most

priceless possession, its children; and yet, these schools
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find that there is a need to make further efforts in build-
ing good public relations. Perhaps ideal children, in an
ideal school under an ideal teacher, would make any public
relations project superfluous, but such is not the case.
Consequently, fathers and mothers and community leaders
need other means of learning about the schools (5:416).

The author, with the above statement in mind, pro-
duced a vehicle of communication that meets the following
two of the ten objectives set forth by Sumption and Engstrom:
(1) Provide the public with information about their schools,
and (2) keep the public informed of new developments and
trends in education.

Considering the characteristics set forth in this
paper, the author chose a slide-tape production as a means
to communicate the study skills program. The simplicity
of equipment affords good mobility for use as an inservice
device for new and experienced teachers in the district, as
well as for showing to service clubs and interested indivi-
duals of the lay public (parents) and visiting district
organizations. This presentation provides a common experi-
ence as a basis for two-way communication. This is vital
for understanding and evaluation. The production can be
changed constantly as the program is evaluated and updated.

One must realize that this is just one of the many

ways a school district can communicate with the public, but



communication is the binding that holds the blanket of

public relations together.



CHAPTER III
PROCEDURES

Eight people besides the author were involved in the
production of the slide-tape. First, the Superintendent of
Schools became convinced of the importance of the project.
Once this was done the involvement of the rest of the per-
sonnel became easier. Then the study skills teachers, Mrs.
Guthrie, Mrs. Johnson, and Mrs, Dunn cooperatively deter-
mined the main areas of the study skills program to be
discussed.

Writing the narration was then undertaken with the
help of the people involved in each area to be explored in
the presentation. The narration was then recorded.

Using the script, the author listed and described the
pictures needed. Permission of the parents of the children
used to pose for the pictures was then obtained. Interest-
ingly, some of the children who posed were students who were
enrolled in the study skills program--some were not. The
pictures were taken using two or three different exposures
for each pose,

The writer discovered that all ideas contained in the
script could not be captured with live subjects. With the

help of Mr. Larry George, art teacher for the Selah Junior



High School, District #119, cartoons were designed, pro-
duced and photographed to capture ideas needed.
Finally, the pictures were put into the proper
sequence and correlated with the tape recorded narration.
The procedures described here are very brief. De-
scribing each problem or procedure would be overwhelming
and of little use, as any audio-visual production will

have its own unique problems.

11



CHAPTER IV
EVALUATION OF PRODUCTION EFFECTIVENESS

To evaluate the effectiveness of this production, the
author constructed a multiple-choice type test consisting of
twenty questions. Two questions for each of the nine items
listed in the five stated objectives of the slide-tape and
two questions of a general nature were constructed for the
test. This provided the writer with an equivalent test form
consisting of ten pre-test questions and ten post-test ques-
tions. Refer to Appendix B,

To determine which of the ten pairs of questions
would be used for the pre-test and which would be used in
the post-test, the writer used the coin-flipping method of
selection which was described by J. Frances Rummel in An

Introduction to Research Procedures in Education.

The pre-test was given to the fifty-two students in
an Education 447 class (Classroom Teaching Problems) at
Central Washington State College. Immediately following
the pre-test, the production describing the Selah Study
Skills Program was presented, and the post-test was admini-
stered. A comparison of these tests is shown in Table I.

After analyzing the pre-test, the author found that
correct answers ranged from zero on questions one, eight,

and nine, to eighteen correct on question five., The
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correct answers on the post-test ranged from a low of fif-
teen on questions la and 8a, to a high of fifty-one on
questions 3a and 5a, with fifty correct on question 6a. A
definite gain in the number of correct answers given was
accomplished on each of the ten questions of the post-test.

Although the author did not weight the questions
according to significance before the tests were admini-
stered, it is interesting to note the gains made in ques-
tions three, six, and nine. Question three pertained to
the type of student who is involved in the Study Skills
program (under-achieving, with normal or above learning
capacity, rather than retarded), and number six concerned
the theory on which the Study Skills program is based.
Question number nine related to the emphasis to be placed
on grade levels in the future. The understanding of these
three points should serve to enhance the support given to

this program by the lay public.
I. CONCLUSION

Noting the comparison of the two tests, the author
believes there was a significant gain of knowledge about
the Selah Study Skills program shown. He therefore con-

cludes that a degree of communication has taken place.
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II. SUMMARY

This paper attempts to communicate the following five
aspects of the Selah Study Skills program: (1) why and how
the program was started, (2) identification, testing, and
diagnosis of the disabled learner, (3) educational therapy
used, (4) supportive educational therapy used, and (5)
evaluation and prognosis of the Study Skills program.

A slide-tape was produced and two tests, a pre-test
and a post-test, were constructed for the purpose of evalu-
ation of the effectiveness of the slide-tape in communicating
knowledge of the Selah Study Skills program to the audience.

The presentation of the slide-tape and the admini-
stering of the tests was accomplished, with positive results

shown from the test comparisons.



TABLE I
ANALYSIS OF PRODUCTION EFFECTIVENESS

COMPARISON OF PRE-TEST AUD POST-TEST

A - B = Number of correct answers
= Pre-test and posi-test questions, as follows:
Digit alone = pre-test question
Digit + "a" = post-test question
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APPENDIX A

MODEL OF COMMUNICATION

SOURCE ——encode MESSAGE CHA?NEL———-decode RECEIVER
I
1, Social-cultural Element Seeing Social-cultural
context context
2. Knowledge Structure Hearing Knowledge
3. Attitudes Tre?tment TouThing Attitudes
4, Communication Content Smelling Communication
skills I l skills
Code Testing

Author: Left to right flow would indicate one-way communication. When the receiver

becomes the source we have two-way communication (2:12).



APPENDIX B

PRE-TEST*

DIRECTIONS: WHEN ANSWERING THIS QUESTIONNAIRE, BASE YOUR

3

The

ANSWERS SOLELY ON THE SELAH STUDY SKILLS PRO-
GRAM. CHOOSE THE BEST ANSWER. DO NOT GUESS.
MARK DON'T KNOW.

Study Skills Program at Selah was started because

these people saw a need for it:

10
2.
3.
4.
5.
The
1

The
who
1.
2.
3.
4.
De

the PTA, principal at Sunset, and parents

the principal at Sunset School, teachers, and parents
the administration, School Board, and psychologist
teachers, principal, and administration

don't know

program is financed by:
special levy

Federal funds

special grants

local and Federal funds
don't know

Study Skills Program is designed for the student
is:

a slow learner or mentally retarded

primarily emotionally disturbed

not working to capacity

behavioral problems

don't know

Before students are admitted to the Study Skills program
they are tested as follows:

1.
2o
3
4,

5.

no testing is necessary

individual test by psychologist

individual tests are given by Study Skills teacher
individual tests are given by psychologist and
Study Skills teacher

don't know

*The numbering of the questions in this test corre-

sponds with the order of listing of the nine specific areas
of study which are included in the five aspects of the Selah
Study Skills program covered in this paper.
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Learning problems may become obvious:

1. at any grade level in any subject area
2. only in spelling, reading and writing
3., only in reading, P. E. and math

4, only in reading, math and science

5. don't know

Educational therapy as taught by Study Skills teachers

is based on:

1. Mrs. Guthrie and Mrs. Johnson's experience as
teachers

2. 1learning theories of many authorities

3. programmed learning

4. educational learning packages

5. don't know

Supplementary educational therapy is a continuous pro-
gram involving:

1« school psychologist

2. speech therapist

3. school nurse

4, lay aides

5. don't know

The Study Skills program in the High School places the
most emphasis on:

1. grammar

2. reading

3. self-concept

4, sub;ect matter

5. don't know

Study B8kills concentration will be focused on:
1. primary students

2., junior high students

3. intermediate school students

4., high school students

5. don't know

Students participation in educational therapy is approxi-
mately:

1. 15 minutes a day

2. 45 minutes a day

3., 60 minutes a day

4, all day

5. don't know
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POST-TEST*

DIRECTIONS: WHEN ANSWERING THIS QUESTIONNAIRE BASE YOUR

2.

ANSWERS SOLELY ON THE SELAH STUDY SKILLS PRO-
GRAM. CHOOSE THE BEST ANSWER. DO NOT GUESS.
MARK DON'T KNOW.

Students in the Selah School District who did not learn
by conventional methods are receiving special help
through Study Skills because:

1.
2.
3.
4.
5

The
of:
1.

2
3

4.
5.

The

the administration and school board recognized them
teachers and parents recognized them

parents recognized them

teachers recognized them

don't know

Study Skills Program was started through the efforts

Dr. Von Pein, Mrs. Guthrie and Selah School Admini-~
stration

Mrs. Guthrie, Dr. Von Pein and parents

Selah School administration, Mrs. Guthrie and
teachers

Mr., Strate, Mrs. Guthrie and Dr. Von Pein

don't know

classroom teacher refers a student for Study Skills

testing because:

2.
3
4.
5.

the student is a slow learner or mentally retarded
the student is a behavior problem

the student is not working to capacity

the student is emotionally disturbed

don't know

Admittance to Study Skills is based on:

1.
2.
3
4.
5.

individual tests given by psychologist
individual tests given by classroom teacher
group tests given by classroom teacher
individual tests given by Study Skills teacher
don't know

*The numbering of the questions in this test corre-

sponds with the order of listing of the nine specific areas
of study which are included in the five aspects of the Selah
Study Skills program covered in this paper.
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10.

Students may be able to read, write and spell but still

have difficulty in:

1.
2.
3-
4.
5.

According to Selah Study Skills teachers, the best way

reading comprehension
Po Eo

art

music

don't know

to teach reading is:

1.
2.
3.
4.
5.

Look-Say

phonetics

Fernald tracing

a combination of wvarious methods
don't know

Supplementary educational therapy is provided by:

2
3
4.
5e

classroom teachers, lay aides and psychologist
lay aides, classroom teachers, and parents
parents, lay aides, and psychologist
psychologist, teacher, and parents

don't know

Student evaluation is based upon:

1.
2.
3.
4.
5.

The
1.
24
3.
4“
5.

The

student view of himself

teacher observation of student attitudes
parental acceptance of the program

student's willingness to continue in program
don't know

future major emphasis will be placed with:
high school

intermediate school

primary school children

junior high

don't know

maximum length of time students could spend in the

program is:

1.
24
3
4.
5.

1 school quarter
1 school year
nine years
twelve years
don't know



DIRECTIONS

Start slide projector and run first
15 slides using your own judgment on time
lapse. Start tape recorder with 16th slide.
After the 16th slide and the word "problems"
in the dialogue, show next two slides during
pause and then proceed, changing slides

as indicated by asterisks.



You have Jjust seen some example bshaviors of childran
that often havs learning d4iffliculties. What you are
about to see 1s a program designed to eliminate these

'
problems.

This film is presented for information, not entertainment.
The problems we will discuss are most serious for many

students,

The Filve facets of tha Study 3kills Program ar;:

l. Why and how tho program was starteé.

2. Identification, testing, and diagnosis of the dicabled
laarne;.

3. Educational Therap;

4. Supportive educational thorap;

S« Evaluation and prognosis of the Study Skills program

May I introduce to you now Mr, Charles MeNurlin, Supt.
*
of Schools, Dist. #119, Selah, %ashington.



For some years we have expressed concern that a small percentage of
our students, although seemingly normal in every respect, have had
a difficult time achleving academic success 1in school., The problem
d1d not seem to be associated with any physical problem nor were

these children in the lower range of ability academically.

In 1964, ws called a study meeting to which we invited a psychologist,
a curriculum consultant, an opthalmologist, a professor of elemen=-
tary education, and some of our local administrators at which time
this situation was discussed, As a result of this meeting we besgan
to suspect that there were some children with perceptual problems
which made the normsl learning processes unusually difficult for
certain individuals, The following year we discussed this matter
again with Dr. Donald Von Plen, Director of the Yakima County
Cooperative for Speclal Educatlon, and he told us about a teacher

who had made «: in-deptin stndy of this problem =nd who seemed to

have some of the answers that we were looking for.

Wwe invited thi: teacher, Mrs. Jeanne Guthrie, to visit us and we
suggested that she mizht like to come to Selah to work with some of
our students who scemed Lo have gevere learning problems. irs.
Guthrie accepted our invitatlon and our Study Skills program was

on the drawing board. I feel that my recommentation to the Selah
School Board, and thelr subsequent action in providing this type

of experimental program which has helped zo many boys and girls,

is one of the high points of my professional career.

I would like to introduce ¥r. Robert Kellman, our Assistant Super-

»
intendent, who will discuss the implementation phase of this program.



When we were given the "go ahead" on this program, we actually
did not have one vacant room in either of our elementary schools.
However, our 2lementary muslie teacher graci-usly agreed to :ive up
her music room ih Sunset Elemeantary Se¢ :nnl, our intermediate
building, an? tezeh sll of her classes in the rapgular classrooms,
while this 7ave s the one room we needed for our Study Skills
Centser, we realized that it was 1in the wrong school - we would
rather have located the program in our primary bullding as we felt
that the earlier we worked with this type of student, the bettaer.
However, we were anxlious to begin developing the program sc we were

very happy t¢ utilize the space made available,

Mrs. Guthric spent the fall of 1965 developing her screening
and diagnostic tests and identifying the students that were likely
prosepets Tor the program. Ve were ablie to furrish the room and teo
provide the necessary equipment and materisls by utilizing both
local and federal funda, 4s supervielng prineipal, lir. Ted
Hendrickson, wicrked very closely with Mrs. Guthrie and he should
be credited with helping establlish many of the procedural aspects

of the prograin.

After our first year of operation we folt that we were defi-
nately on the right tetack, and we were able to add Mrs, Johnson
and drs, Dunn to the program the follewling year by using funds made
available to us under the provisions of Title I of the Elementary

and Secondary Education Act.
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The Study Skills program has grown in scope and depth and has
proven ltself to be a most important and significant development
in our quest for quality and relevant education for all students

¥
in ths Selah Schools,
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V¥iith the introduction of the why and how of the program
I would 1ike to show you the "team% or personnel involved

*
vith eaeh child thast might have & lsarning probvlem:

The classrocu teacher, the parent or the principal are
usually the paople involved in discovering a possible problem;
the teacher through classroom observation, the parent through
home observation, the principal through overall observation

of general attitude, discipline and academic trends.

3¢heol Counselor =--- horks in the zrez of Zocial adjustment;.
dchool Aurse ---- helps rule cut physlesl <Jiscrder ani can
recomment puysieal exaxinaticns by Joetors,

Schoel Psychologlst ---- helps deter@iine the learning capabilities
along «1tr tha scelal and eanctional dynamles lovolvedl in the
child,

Speech therapist ---- helps correct speech problems,

ifedical Doctor ~-~--« Examines child for possible physical causes
of learning difficultie;.

All of these peorle are vitally important in ruling out the

%
more obvious reason for the child's not learning.

It is now the distasteful task of the prinecipal to determine
the capacity of the pregrae - just how many stadents cezn the
study sk1ll3s teachers work with and atill ralntain a high

]
degrae of efficiency.

When the complete screening process is finished, the Study
» *
Skills teachers, Mrs, J. Guthrie, Mrs, J, Johnson, and Mrs.

»
Helen Dunn, go to work. Their program is structured from the rg~

sources of the following authors and speclalists in the many areas
they cover,*




Hote authors with asterisk are peopls Study 8kills teachers

have had direct contact with,

Now Mrs. Johnsoz will explain Ideriificaticn and Diagncsis of

¥
the child with a learning disability, Mrs. Jchnsca.
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who are the children we work with in Study Skilla? Let's
start by saying who they are not, The program 1s not designed
for the mentally retarded, or the alow learner. Selah has

excellent Special Education classes for these students.

Sacondly, 8tudy 8Skilla 1s not sat uz for those childraen
whose problems are primarily emotiona;. The distriot has
started 3 counseling program which wa hops will ccntinue to
expand. Also, 1n Takima, w3 havs the ssrvices of the Child

L
Guidance Canter.

The child with whom we are concerned 13 one whose ovser=-all
ability, as seen by hils teachaers and measured by group or
individual testing, 13 zooly dut vhose achlavemant in 'hs

*
classrpom Joes not measure up to this potentilal,

You have seen 1n ine foregoling »icturas scue of the behavior
that results from learning ¢13abilities, What ire the causes of
thesge probleas? They are numerous and coften obscure. They may
range from a developmental lag in one or more areas, through
breaking the writing arm in first grade, to missing a good deal

of school, or moving often from school to school.

Scmetimes at the root of the rproblem 1s cpec!ific language
disatiiity, cften called dyslexig. Tkis 18 a condition in which
an otherwlse alert, irtelligent child Is hadly handicapped in
the ares of reading &ard written expressicn, even though he has

%
been taught by the best of conventional methcds.

But whil: experts in various fiaelds are working out the
causes, schools cannot merely stand and walt, We know that

the high school drop-out is often the student whose school
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failure began in early grades, Witk the increasing importance
of educational and vocational training, schools are under
pressure to provide for all children, including those with

educational handicaps.

Fortanately, though ws mey never know the underlying cause
of a particular chlld's onroblems, halp 13 1ncreasingly svaill-

*
able for thcss nroblems.

How do we ldentify our boy or girl - and a hoy ha 1s,
possibly 8 times out of 10? The first step 1s a refarral by
his classroom toachor. Qur teschers havs bacome quite adept
at nicling out those students who can henefit from 3tudy Skills

»
help.

Often the child is tested by the school psychologist, whose
reports can be very helpful as to the areas we shnould look at

*
mere clossliy.

The c¢hil14 1s then ziven a battery of individual %.stz by
means of which we try to loeate as exactly as possible the

»
sources of his troubles.

Fir3t, we find out just how well he reads, 3llently and
crally. W%e uze one or more 1lrndividual tests to determine erade
*
leval and comprehzisions For comparlson, we find how wvell he

*
can get informatlca from listening alene,

We check auditory discrimination: even thougn his hearing 1s
good, does he hear fine differences in speech sounds? lLiow is

*
his articulation? Can he reproduce sounds as well as discriminate.
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Is he able to blend together isclated sounds to make a word?
Dogs he have audltory memory, that is, how well can he hcld in
E

mind a sequence of sonnis? we use both speech sounds and rhythm

-
patterns to check this.

Moving into the visual area:

Is the c¢hild able to single out important items from the backe
ground? If not, lines of print may jumble up badly for h;n. Can
he see the difference between language symbols that louk very
wuch aiike: "r" and "n%, for examplej or the words ®"what" and
“that", and "“here' and “whore:? bus he estabilshed a ecnsictent
leit-to-right workiug directicn? 1If he has ncl, "was" easily
tuarns inteo Ysaw" or "bY iulo "d¥%. Does be have visual Ilmagerys
call e pleture events in a storyj is ke able Lo call tc zind the
form of a werd? Many poor readers and spellers cauact: but there
are ways of helping Lo estublisp this abi]iL:.

Cne avenue of leariing thel is sumetlses dimest fergotten 1is
thie tactile-kinesthetic senco~ learuing thal cemes through tcuch
or movemenz. The spelling test that we luclude crter ucints out
the child who needs tactile~kinsesthetic-motor traiain;. Incon-
slstency -spelling a word in different ways at different times-
or a lack of firmness and contircl in handwriting may indlcate
this neeg.

Sometimes the breakdown seems to be in the intezration process,
For instance, many ¢. ur studenis cannol write the alphabet, We
try to find out why: does a particuiar studeut forget the names
of the letters, or remember the names and forget how to make them?
when shown letters or letter combinations, can he give the sound
they represent? Even more basic, does he really understand that
certaip lettaers and groups of letters stand for certain speech

sounds?
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We note right or left-handedness and check to see whether
doninance and right-left awaroeness are clearly ostablishe;.

We also note other factors: how does the child hold his paper
and pencil? ‘“hat are his head and kody cositions when reading
and writin;?

Teachers scmetimes refar sztudents tc 3tudy S8kills who are able
to read and srall but who lack comprehension, These are the
children sometimes known as "wcrd callers”, who seex to have no
way of organizing thelr knowledge cf the world., During testing
we lock fer indieations of this lack of structure. How well does
the ¢*11d fcllew diracticnz? Does he czreak in sentences, or in
monesyllatleg and fragments® Doas ha have an awareness of cause
and z2ffect relationships? Has he an adeguata sansaq of tisa and

spac:i

finan the test resalts have teen analyzed, we are 2ble tc dacide
whater a certalin child 13 2 candidate fer Study Skills help.

The tasts are also 1invaluable In polntiny the way towarﬁ‘the
galckest and ozt effective methcds te ure in remellstios,

The student 1s now enrolled in the Study Skills Pregrsz, How
dozs he learn best? Is he an avditory learner? Ey auditcry
perception we mean the abllity tc receive and understand sounds
and their meanings. Some netheds of techniques we may use, not
necessarily in this order ar;a
The tok-bak., This instrument allows the student to monitor his
own speech soun;s.

Tap patternst This none-verbal auvditory exercise involves not
only listening but seovence and rhyth;. We have a game we invented

which 1s an effective deviece tc teach this skill, Games can be
$

excellent tools for teaching skills.
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Listening exerciseas:t ZThe student listens to instructions or

phenics lessons or stories, etc. He may do this with listening

only or it may involve the visual and/or tactile-kinesthetic-mot:r.
Is this student a visual learuner’? by visual perception we mean

he has the abllity to accurately latsryret ashat he sees, A student

may learn visually but bave visual perceptioun laaccuracies so

that he juambles letters or words, or may have difficulty recognizing

the relationships of objeets or words to each cther., Here are

some of many activities designed to develop dilferent areas of

visual perception. .
Faroueliry blocks cau help & ¢uild wilh visual wsaory development.,

idsual tracking helps estallisiu &« leit o right prosression: bulilds

memory, and traius the eyes Lo Iollow & lina acrouss the page. The

mirrorreading board is sometimes used with studeats who have great

difficnlty with reversals. ihey ulx b and p, or was «nd saw oF

foriet vhe litile words, or lose Lueir .luce ofte;.

Is he a tactlle~kinesthetlae=motor learner? By this we mean a

combination of tuuehj ine aense by whlch muscular wotlon, positien,

or wailght are perceiveds; and novemen:. Some children can learn by

sonnding and spelling aloug; some by looking &t a word and gete

ting a mental image of 1t, but for aom:, the best way, possibly

the only way, is through tracing. They ueed the actual process of

writineg the word to fix it in nomor;.

This girl is diseriminating between geometriec shapes using ouly

the tactllo-kinosthetic-matilitio:.

Here she 18 discriminating between letier ahape;.

»
Iracing exercises naing one or ooth hands.
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Chalkboard exereises involving unilateral and bilateral move-
*

nents are sometimes helpful,

Thase are only a very faw of the materials, learaing devices

or tachniguss thal we use.

vlagnosing how the student learns and using his streneths to
build up his weak areas, form the basis of the Study Skills
Program, Some students need to have the stimull redncedsy seeing,
hearing, and saying a word all at the same time may make them
hopelessly confused. Others may need a multi-sansory aopreach.
Some neople depend on one of the modalities while onthers need
two or three.
{Shut off tape recorder and chanee)
(slide carrier herae. )
(Start slide and tape at same timey
Decause children have demonstrated szo clearly that they don't
all learu the same way, we cannot recommend any ons way of
teaching beginning reading as the best, B8Some children will learn
to read no watter what methed is uso;. Some will learn to read
by the phonailc approac;, while others will do better with the
visual approacin. 'The lmportant thing is that the child be introe=
duced to the type oi beginuing reading sulted to nis strongest
wodality which should be develeped to the point where he sannot
fail., In othar words, we have not found one best way to teach
reading 1o all childra;.
So far we have been concerned with the basic skills. We may
find a student who has these skills, but who 1s still having
difficulty in the subjects that require abstract thinking. His

teacher will say %"he can read the words, but can't understand
L 2

what he has read®”,
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This is the student who may have guite a gtore of facts, but
has no struecture he ean use to pull them together into s coherent
whole; he lacks "the dig pictur;"-

Langnage, sreech and concept foraation are based on the learne
ing of earlier nercaprtual slills.  student e¢an talk elearly
and st1l) have language problems. He may laeck labels and will
sty thing Instead of the actual name of the object. He may have
the labels but can't group them appropriately-~--he inay say 1iron,
steel, and tin are hard rather than the more absiract tern "metaz'.
He may be unable to recegnisze the common churacieristlec of a hute
ten, ~aper ¢lin and zippe;. Ila may have vocabulary J1fficulties,
to him a ®"sharp cheeze® nust be »ointed. 8ines language, speeeh
and concept formation are se Inter-denendent this comei to be
@ more individual matter than teachinz the basic skills.

After a student 15 baginning to prograss, he receives supnertive
edusational therapy. Other reorle beceue Involved, his tsacher,
his narents, lay aldes, but =til) under the 3tndy 3k1ll umbroll:.

His teachsr will find supplementary materials in the resource
canta™ so that he i3 progreseing in the classroom on his own lavel
at his own spﬁe;. He nay work individually Q; in small groups
with a lay alde, H1s parents may borrow materlals te further
strengthon areas of waaknos;. It has bean the pofley cf our
program to have the student stay in his clsssroom erxcept for the
15 to 3C minutes each day whenr he comes to the 3tudy 3kills Hoo;o

We provide spelling or reading that he works on in his room
until he 1a able tr easa back into his rrade level materials,

This may take a few months or sevsral years, depending on the
severity of his problems and our skill at diagnosing his 41ffi-~

eulties and providing the right sducational therapy. ®
Mrs. Dunn will now explain the Study 8kills Pregram in the High Sehoel,
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The Study 8kills Program in the Selah High Scheol 1s sequen=
tial to that offered at Sunset, but with a somewhat different
emphasis,

By trhe time a student has entsred 9th zrade with inefficlent
learning skills, it i3 nsually toc :ta feor successf) ecrrective
training., Therzfore, we rlace morg emnphasls on teachir: compen=
satory acd ccoring skills. The decision to extend the rrogram to
inclede grades 9 through 12 was made rrimarily because we are
aware that not all freshmen enter high sehocl with learning
skills, mectivations, and commitments zuffliclently strong to
ingars suecennful schievemenrts let alone survival on the sscondary
lzvel,

These are the students we want to 1ldentify., Gensrally speaking,
these students are characterized as hoing able, dut undsrachieving.
Mere specilically, they show one or mors of the fellowing bg-
hav ors, or corblpatiorns therccf, by which they may be 1dentified
a3 students with learning problem;.

This student iz vncommited; thet Is he sees very littlae
relevance or value in learninz the academic content prasented st
school. Fe ngually has little respect for hlmself as a person
of valu;. His immaturity zay be shown by & weak sense of respon=-
sibility, lack of self-directicn, poor time and energy ranagdement,
end inability to relate effectively in social situations either
to peers or ndult;. He has lnefficlent learning skills., Eis
independent rezding level may be three or four years below grade
level, ¥Uis s3:elling, grammar, and cunposition akills are ih-
adequat;. Hls research gkills ere inefficlent. He 1s unable to

*
use nulti-media learning tools effectively.
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He doesn't know how to prepars for a teat; he doean't know how te
take one. His note-taking abilitles from reading or lscturs are
so lnadequate that his notes are 'inreasonable and of little valus
to hin for vefererce or r@vie;. fe has weak listening 2an? oral
communlcation a¥i1lz. He 13 nnsble to ask for Individual help

or sartlcioatz freely In 3:m21Y group diacussinn;. Mls voeabu~
lary, especially spaaking and writing, 1z 1imited to the axtent
that 1t 1s 4 barrier to learning and to Aemonstrating what he

has lcarned. He has no 13able syctem of laarning. If on2? or
nore of these behaviera 19 observed, Hhisz stulsnt may be refrrred
te tta Stady Skills teacher by ths zuldance counittey, a class-
room teacher, a narent, o by himaelf,

OCnece a sgstudant has bsen referred, our procedure 1s as follow:t

Diagnose for clues to the problem.

Detariine what esn be dene to help the ntudent 1mprovg.

Develon, with the studsent, 2 rlan walch 7111 orebably include
approrriate individual or sm2ll greup instrueticn ia reading,
study, and comamunication skillz, as vell as instructicn 1n
effectuval u:e ef multi-nedla learning tool;.

fie also strive te agelst the gtudent 1n eveluating himself in
terns of his strength and weaknosses; hils interests, activities,
and home or work rasponsibllitlaes:; hls spealal talents, attlitudes,
and valuesj and hls time and enargy.

It ghould be made clear haere, that "RE" refers to a team
offort whieh includes the maraents, the classroem teacher, admine
istrators, cougmelors, and the Study Skills teache;.

Perhaps nf squal importahee during this procedure, {2 our

effort to elicit & commitment from the student to his jplan,
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demand responsibility frem the student to his coammitment, and
stress relevano:.

Finally, our respongibility is to bulld and reinforce self
esteem by aselsting the student through lnstruction «ud guidance,
so that he may earn successful aciicvement through hionest effort,
We want %to help him know himself bettor, and llke himself Letter,
so that he may more nearly roalize his poteantlal as & parso;.

Mrs. Johnson, Nrs. Guthrie and Mrs, Dunn have briefly
explained the Study 8kills Program, I would like to introduce
to you now Mr, Ted Hendrickson, principal of Sunset Elementary
3choel, Selah, Washington, who will discuss ovaluntien‘and

[
prognosis of the Study 8kills Program., Mr, Hendrickson.
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This 1s a very short and simplified explanation of the Study
8kills nrogram 11 ths Selah 3ehools., Changes are eontinually being
made but we atrlve to remain within thls oprsseant fraaeworz.

To briefly sumasarize what youa have just soo;n Zivat, the student
is 1dentified as not achievineg at his apparent caoacit;.

Then the zeneral dlagnosis is made. Many of the atuadents have
more than one difficulty, That 1s, they way have a hearing problem
nlus a learning onroblem, or s student may have poor ccordination
and wear slasses, or have a physlcal 1llness that has added teo
hie diffieqltie;.

The 3tudy Skill testing is time consuming but extremely neces-
sary, Fiunding exactly whers & stndent 1s, what he can do, what
vital savs are preventing him from saceceding in schocl is very
important, because you must know where a student is before you ecan
pla where he shonid be going. The educational therapy is
nanned in the areas of auditeory, vizsusl and tuctile-kinesthetige
motor aad then language, Speech and aoneept fornatlo;.

Supportive educational therapy involves many teachers as con-
timated evaluation is made durine the reat of the student's
schonl eaiipr. ’ﬁay aldes and parents also assist in this thoran;.

When is a student ready to isave 3tudy Skills? We find that as
his skills increase, s0 does his eonfidence. Wnen thse studant,
the 3tady 3kills teacher and the elassroovm teacher fesl that he
is ready Lo cope with regular classroom work, ne is gradvated
from Study 3killy with the understandipe that later he can ask
for further assistance if he neesda it. Because of the number of
students on the walting list, our oriteria for selection and

]
graduation must be very clear &nd understood by all people invelved,
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dow do ws evaluate whether this program is heluing students?
Belore and after reading scores, achlevement tests, and report
card gradles have veen watched and resorded for four year;.
Although we certuinly uo nuot ciaim 1004 success, Lhese records
show substantial guius Jor west Suuubut:.

darder Lo uwsadure but eveu wore luaporiaal are Clalges ihat

come about iu & chlld's atuvitude as e gains tLie power tu cope
wilh the tasks of learuing that Jormeriy brought ouly couiusion
and frustratio;.

In the near fuwure Ltudy 5kills couceuntrsiiva will ue Jdeveied
to inciude wore work iu ihe Primary Grudes, 1This is ue ideal
situation we huve found ds it is best Lo devect these problems
early and remedy thew @s soon &s possible.

At the Primary Schoel, the psychclogist now gives alli inooming
first graders a screeaing test to determine whether tileir visual
8iil3 urd cooreinatavn are weil sacugh deveiovpea ior weganniog
recdlilage “hose childremn who are laggiag ia these particular
areas spend a certain «uount ol time cach week in the rroatig
Progran {for Visualeidotor ferception or the Getwan Program flor
Psyaziologicai Readinesg.

Auvother enccuraging project iuvolves several high school
students who are working on & ocne-Lo-one basis with primary
children whose poor ianguage development is hampering their

#
Progress.

This primary aad seeondary work 18 in addition to but consistent
with our regular Study Skills program for we here at Selah are
trying vo see that gaeh cilld has the best posslible pregaration

for his future.
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