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ABSTRACT

Introduction of Information Communication and teology in particular internet aimed
at widening access to flexible distance educatimstitutions of learning. This included
the practice of online psychotherapy in learningtitations. In developed countries
online psychotherapy has been practiced for mangrsyeHowever there is less
information on whether it has taken root in pulbéiacher training colleges in Kenya. The
purpose of this study was to examine Online Psywrapy practice in Public Teacher
Training Colleges in the Lake Region, Kenya. ThegeOlives of this study were to
establish the attitude of tutors and trainees tdwamnline psychotherapy practice,
identify resources available for online psychotpgraractice, determine the trainees’
level of usage of online services, to find out adages and disadvantages of online
psychotherapy practice and to find out the factdhst contribute to online
psychotherapeutic relationship in teacher trairsofieges in the Lake Region, Kenya.
The study utilized the Person Centered Theory aechiiology Acceptance model for
conceptual framework. Questionnaire for the tutmmd trainees and in depth interview
for lead counselors based on the objectives weesl ts collect data. The study
population comprised 2200 and a sample size of fB&% the five teachers training
colleges. The study adopted purposive samplinggohae to select 40 tutor counselors
from the five teacher training colleges. Sampliechniques used to select trainees were
stratified and simple random sampling proceduréeafs were identified as strata and
287 trainees were selected from the eight streaom £ach of the five colleges. The
streams were further sub divided according to getfuen followed by simple random
sampling procedure for each gender to obtain aedrag cases from each second year
class totaling to 57 trainees from each college 28d from the five teachers training
colleges. The research supervisors of Rongo Usityeviewed the instruments of
research to ascertain their validity. Reliabilitf/tbe instrument was established by test
retest procedure and a reliability co-efficient+4f.6 was reported. The study utilized
descriptive survey design and data was analyzedjwd@scriptive statistics with the aid
of computer program that is Statistical PackageSocial Sciences (SPSS) version 20.
The findings of the study revealed that the respatelhad a positive attitude towards
online psychotherapy practice. The study also éshed that online resources are
available and this provides a platform for onlingyghotherapy practice in teachers
training colleges. The results further found thedré was high level of usage of online
services among tutors and trainees. The studyngsdichallenged trainees and tutor
counselors to embrace technology integration policyteachers training colleges.
Therefore, the Ministry of Education should allecatore resources for the development
of online psychotherapy practice in Teachers TrgrnColleges. There is also need for
the Ministry of Education to ensure that similatufe research is carried out in all the
teachers training colleges in Kenya.
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CHAPTER ONE

INTRODUCTION
1.0 Overview
This chapter consists of the background to theystsiitement of the problem, purpose
of the study, objectives of the study, researctstiols, scope of the study, significances
of the study, limitations of the study, delimitatgof the study, assumptions of the study,

conceptual framework and operational definitionkef terms.

1.1 Background of the Study

The establishment of online psychotherapy has laeeredited to numerous elements,
which include internet technology, obtainability afdividual computers and the
resourcefulness of health care providers in thdiegmwn of technology to meet health
care needs. Alleman (2002) defines online psydrafhy practice as the professional
practice of online interaction between the counsalud a client who are in different
localities whose aim is behavioral improvement. Istaland Vogel (2005) also described
online psychotherapy practice as the provisionpsfchotherapy services by a certified
practitioner that is done through distance commatioao technologies for distant
communication like synchronous chat, telephonegaidonferencing and asynchronous
e-mail. In this study online psychotherapy practi@es been characterized with the
attitude of the tutors and the trainees towards phactice, availability of online
resources, tutors’ and trainee’s level of usageooline services, advantages and
disadvantages of online psychotherapy practicethedactors that contribute to online
psychotherapeutic relationship between the tutocs the trainees in teachers training
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colleges in the Lake Region, Kenya. National tagti for Clinical Excellence (2006), a
health institute for the mentally challenged pessam America documented that, less
systematic research has focused on the influendbeoépeutic interventions provided
through technology. This view implies that onlingyphotherapy practices still in its
infancy and there has been little systematic fomughe quality of online therapeutic
alliance. Gale (2012) observed that onltherapy may not reach sufficient levels of
intimacy and this study discussed the factors thdluence online therapeutic

relationship.

In Canada, Radu, Harris, Bonnell, and Bursey (2@bSgrved that online psychotherapy
training is one of the essential components of Ipisyy according to the Royal College
of Physicians of Canada. They observed major irmpbos on how trainees perceive
psychotherapy during training, its future practased integration into their professional
practice. In the United Kingdom, Miclea, Micleadaiuca (2010) identified three
factors to be considered for any computer appboatiwhich aspires to be a
psychotherapeutic tool. Thus, (1) it is meant twasea psychotherapeutic purpose, (2) it
implements the principles of a bona fide psychapist, (3) it involves the client into a
range of psychotherapeutic activities. Accordinghese factors, computer applications
can be integrated into the practice of online petttérapy as an alternative approach to

face-to-face therapy.

Srivam and Bhargava (2016) an Indian psycholodisteoved that there is a growing
need for psychotherapy services to be recognizedddia both in the urban and rural

areas. According to their document, the past debadeseen the birth of psychotherapy
2



program for various developmental stages acrosdifdspan as well agreatment for
specific issues. Many universities in India curhgmiffer training in psychology, with a
focus on psychotherapy though not much pertinesgarch on psychotherapy has been
done. This observation indicates that training #rel practice of psychotherapy have
only been done in universities and not in the teatfaining colleges, which is the focus
of this study patrticularly in the Lake Region inr@. Chester and Glass (2006) noted
that lecturers need to understand how the intewmaks and how it has altered the
interests of the trainees in learning institutiohainees spend most of their time on the
internetdoing assignments, updating themselves on socidianad consulting their
lecturers This makes it easier for them to be reached bythbeapists whenever they
need help, despite the difference in locations.rdfoee this study examined online

psychotherapy practice in teacher training collegeéke Lake Region, Kenya.

Studies in Nigeria by Chun-Chun (2001) and PhrerB@0¢) on the usage of
psychotherapy services recommended that psychgiktrashould integrate ICT in
psychotherapy practice by use of chat rooms, eamailsocial networking. Clark (2000)
pointed out that very few schools currently offemputer studies due to inadequate ICT
infrastructure, which is a requirement for onlirsyghotherapy. Chester and Glass (2006)
used 67 individuals to provide counseling servicéhe internet in a survey. Approaches
used included telephone, chat, video conferencind aut of all these, the most

commonly technology used was electronic mail, Wit&o of all onlinecounseling tools.



In Uganda, Goss and Adebowale (2014) observed diigrent professional groups
shared their concerns about the challenges facemaviding psychological care and
mental health services and this was described iedatively new phenomenon. They
noted that causes of stress include conflict, ggyeitness and a significant refugee
population. The adaptation of services to localtwral norms, language, traditional
beliefs and expectations can be significant diffies in applying western models if

adopted without changes that account for the alltgocial and economic settings.

In Kenya, Africa Mental Health Foundation (2013poeted that mental illness accounts
for up to 14% of the global burdens of disease#$ wafiproximately 450 million people
worldwide with some kind of mental disorder. In Kan statistics indicate that one in
four patients presenting themselves to a primagjthéacility suffer from mental illness.
This state of affair has been necessitated by warpsychological, social, spiritual and
academic challenges that also affect traineesdohtr training colleges. According to
Kenya Education Management Institute (2014), onthefstrategies of Sessional Paper
No.1 of 2005 on ICT was to establish an interacéeail communication channel.
Interactive channels can facilitate greater dissation of online psychotherapy services
in teachetraining colleges. Kenya Association of Counse(@11) indicated that many
Kenyans suffer from various forms of mental headilated ailments that require
attention, which would be prevented if online psyitierapy was fully in operation. Gale
(2012) pointed out that internet offers a new wéays$ychological treatment; however,
little is known about the implications of onlingenaction with clients in teacher training
colleges, which was discussed in this study.

4



In Kenya, Odera (2014) carried out a study on Ihgasng Secondary School Teachers’
Use of Computers in Teaching and Learning in Kisu@auinty in the Lake Region. She
explained that computer education was introducedeinya public secondary schools so
that learners can be exposed to computer knowlasigleey prepare to venture in the area
of information communication technology. The fingénof this research indicated that
teachers use computers to improve students’ conuatiomn skills therapy teaching and
learning process. The advent of the computer skillsught with it possibilities of
providing psychotherapy and behavioral health ses/i using computer-related

modalities.

Kenya Association of Counselors (2011) indicateat thany trainees are struggling with
layers of experiences and trauma. All these traigneaiperiences need attention, which
can be easily accessed through online psychothesapyces. Colleges with internet
connectivity have exposed both the students andurkss to Information and
Communication Technology knowledge. Teachers tngincolleges have websites
displaying all the courses and services offeredha institutions. This is in line with
MOEST (2005) when the Government of Kenya made &thut the natural platform for
equipping the nation with ICT skills. This was reirted by the Government’s financial
commitment of about Ksh 689 million as stated ie Kenya Education Sector Support
Program report (KESSP, 2005-2010, Republic of Ker3@06). Thungu, Wandera,
Gachie and Alumande (2008) observed that counsebngffered as part of the
curriculum to enable teachers to deal with traineasotional, social, mental challenges
that affect their academic performance. Trainedh wgsues that require psychotherapy

5



could be adequately reached if online psychothevegsyeffectively applied in all teacher

training colleges.

From the website, one is able to send details venath anonymity or by giving full
details for directions by the lead therapfstlient can send his/her username to the email
address provided in the website which can onlydoessed by the professional therapist
in the institution. From the account, the therapsible to get the clients’ email address
or phone contact for direct attention. Confidettifals assured to the client depending on
the terms and conditions of tlegreed psychotherapeutic relationship. Ricky (2011)
proposed that chats are deleted immediately aftenversations between the
psychotherapists and the client. Secret lockedscliadl use of password act as forms of
privacy options. International Communications Un{@007) emphasized on the use of
firewalls and avoidance of networked computers rdurongoing psychotherapeutic
intervention. In order to enhance confidentiality bnline psychotherapy, the therapists
can also allocate specific computers for therapgisas done online, unless for clients

who may need help outside office hours.

Trainees use smartphones as avenues for interactidnch reinforce online

psychotherapy practice. One is able to conduct mrounline psychotherapy over
WhatsApp, Facebook, telegram and email which asmgkes of social platforms by
creating online groups where therapists can reaehyntlients at once. Individual
sessions can also be done in the inbox where cest@ns are held. Evans (2007)
pointed out that these chats can be kept from sthgr having lock screens and

application locks such as print identification whican be found in the various play
6



stores. This view was also shared by Kenya Edutatlanagement Institute (2014)

whose document explained that one of the goalsaifoNal ICT Policy is to address

issues of privacy, e-security, ICT legislation, esdsrimes, ethical and moral conduct.

In teachers training colleges in the Lake Regibard has been relatively low practice of
online psychotherapy as indicated in Table 1.1.

Table.1.1: Practice of online therapy in individualcolleges.

College Percentage of online therapy pracén individual colleges
1 45%
2 15%
3 25%
4 20 %
5 30%
Average 27%

Source: Office of the college lead tutor counselorg017

Table 1.1 shows that the percentage of online mdfeiapy practice between the tutor
and trainees is averagely at 27%. It is therefdemrcthat the uptake of online

psychotherapy practice has been minimal in teadharsng colleges in the Lake Region
in Kenya, hence study the current. The populatibtradnees has been on the rise not
only in terms of numbers, but also in academicjasoand psychological issues, which
require the psychotherapists’ attention. Consedyentitor counselors have found

themselves with an increased workload which demasxdsa time, individual and

confidential intermediation in service provisiondonfront the trainees’ day-to-day life



challenges. It is therefore expected that tutomselors embrace online psychotherapy
practice as an alternative approach in the provisibtherapeutic services in order to
meet the high demand of trainees’ attention inlteatraining colleges especially in the

Lake Region in Kenya.

1.2 Statement of the Problem

Trainees in teachers training college&Kenya are at the early adulthood stage of human
growth and development. Child (2011) explains that is a critical period with myriads
of psychological, social, and academic issues, lwraffect trainees that require a
personal and confidential psychotherapeutic int@&iea. For a long time, face to face
technique has been used by therapists to address igsues among the teacher trainees.
In the background of the study, table 1.1 showst tie percentage of online
psychotherapy practice in teachers training colege averagely at 27%. There is
relatively low level of online psychotherapy praetin teachers training colleges as it has
been discussed in the background of the studyl¢datio the development of the current
study. Thencreased workload for tutor counselors and expotulCT has necessitated
the introduction of online psychotherapy to catar the high demand of services and

interventions among the teacher trainees.

Online psychotherapy has been practiced in devdlogrintries; however, there is
limited information that it has been established @s alternative approach to
psychotherapy in public Teacher Training Collegasthe Lake Region in Kenya.
According to Goss and Adebowale (2014), this iskatted to inadequate exposure to the

use of online resources and services, despite timesthy of Education Science and
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Technology’s implementation of Information Techrpfo and Communication

Curriculum to teacher trainees in Kenya. The batdenline psychotherapy is due to the
tutors’ and trainees’ attitude, inadequate ICT weses and poor psychotherapeutic
relationship. Therefore, there was need to cartyeostudy on the practice of online

psychotherapy ipublic Teacher Training Colleges in thake Region, Kenya.

1.3 Purpose of the Study
The purpose of the study was to exanonkne psychotherapy practice in Public Teacher

Training Colleges in the Lake Region, Kenya.

1.4 Research Objectives
The research objectives were to;
i Find out the attitude dfitors and trainees towards online psychotherajBuinlic
Teacher Training Colleges in the Lake Region, Kenya
i Determine online psychotherapy resources availabltitors and teacher
trainees in Public Teacher Training Colleges ind_&Begion, Kenya.
iii Determine the level of usageafline services among tutors and trainees in
Public Teacher Training Colleges in the Lake Regikenya.
iv. Examine advantages and disadvantages of onlindptharapy practice in Public
Teacher Training Colleges in the Lake Region, Kenya
v Find out the factors that contribute to online pstberapeutic relationship
betweertutor counselors and trainees in Public Teachenif@g Colleges in the

Lake Region, Kenya.



1.5 Research Questions

The study was guided by the following research tioes,

What is the attitude of tutors and trainees towasdfne psychotherapy
practice in public teacher training colleges in ltlade Region, Kenya?

Which online psychotherapy resources are availablaitors and trainees in
public teachers training colleges in the Lake RegiKenya?

What is the level of usage of online services amtutgrs and trainees in
public teachers training colleges in the lake regienya?

What are the advantages and disadvantages of gudiyehotherapy practice
to teacher trainees and tutors in public teachiamihg colleges?

Which factors influence online psychotherapeutiatienships between tutors

and trainees in public teachers training colleges?

1.6 Scope of the Study

This study was conducted in five public teacheining colleges in the Lake Region of

the Republic of Kenya. The five public teachersiniray colleges include Migori,

Asumbi, Kenyenya, Ugenya and Bondo. The reseanalysivas confined to the study

elements which includes, attitude of trainees artdr$ towards online psychotherapy

practice, availability of online resources, thedewaf usage of online services among the

tutors and trainees in teacher training collegeljaatages, disadvantages of online

psychotherapy and factors that contribute to onlpsychotherapeutic relationship

between thetutor counselors and the trainees in teacher trgiruolleges. Trainees

comprised second year classes from the pwublic teachers training colleges. The
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researcher was also confined to both male and étun@r counselors and trainees from
the five public teachers training colleges. Thedgtutilized a conceptual Framework
adopted with modification from Person Centered Theand Technology Acceptance

model.

1.7 Delimitation of the Study
This study waslelimited only to:
i Public teacher training colleges in the Lake RegidnKenya which include,
Migori, Asumbi, Ugenya, Kenyenya and Bondo
i Tutors and trainees from the five public teachiaintng Colleges in the Lake
Region, Kenya
iii The attitude of tutors and trainees, availabilifyresources, level of usage of
online services, advantages, disadvantages andrdaittat contribute to online
psychotherapeutic relationship between the tutodstainees in teachers training

colleges in the Lake Region, Kenya.
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1.8 Significance of the Study
The significances of the study are as follows:

I. The study adds to the participants’ knowledge baEfspsychotherapy practice,
specifically information on attitudes towards oslipsychotherapy practice,
availability of resources, level of usage of onliservices, advantages,
disadvantages and factors that contribute to omlgyehotherapeutic relationship
in public teachers training colleges.

ii. From this study, an awareness of significant wes&ie face-to-face therapy will
be developed. As a result, a synthesis of id#asnline psychotherapy could
develop for future implementation and practioé online therapy by the
psychotherapists and tutors.

iii. The generated database will be able to providernmdtion to the Ministry of
Education and the Teachers Service Commission reigfard to planning and
implementation of an appropriate methodology fmofessional in-service
programs, which will be beneficial to the practgithherapist and the tutors.

iv. All professional therapists at all levels of traigiwill be able to obtain valuable
insights for formulation of onlingpsychotherapy policy frameworks in the

development othe practice.
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1.9 Limitations of the Study
The study was limited by the following:

i Some of the respondentsom the selected population have not engaged
themselves in online psychotherapy practice andas difficult for them to
provide accurate information to the research goestire. However, most tutors
and second year trainees have undergone ICT tepiamd guidance and
counselingunit as part of the curriculum which made it easythem to respond
to study instruments.

il The researcher was not able to meet all the regpdsidnd this made it difficult
to cover the opinions of all the tutors and thentras. The researcher utilized

online services to access some of the responderdtved in the study.

1.10 Assumptions of the Study
The study was guided by the following assumptions;
i That all respondents had equal opportunity to actg#ernet services.
i All responses from the participants in online p®tblerapy were honest, sincere
and accurate.
iii All the respondents were comfortable with an onlipsychotherapeutic

relationship
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1.11 Conceptual Framework

Conceptual Framework was based on Person Centehmibryr and Technology
Acceptance Model (TAM)According to Magher (2018) a conceptual framewalai
tool or a set of ideas used to guide and informdinection of the study. It identifies
research variables and clarifies relationship amitvegn as discussed below. The first
independent variable includes the attitude of thers and trainees. Attitude refers to the
feelings of the tutors and trainees involved in #hady towards online psychotherapy
practice in teachers training colleges. Tutors Bathees demonstrate either positive or
negative attitude towards online psychotherapytm@cTherefore online psychotherapy

practice depends on the attitude of the tutorstedees.

The second variable shown on the conceptual frameisaavailability of resources that
include laptops and smartphones used for electmmamunication. These technological
advancement forms an interactive communication khpcovide access to internet
services that enhance online psychotherapy pradticeéeachers training colleges.
Therefore availability or lack of online resourcegher promote or hinder online
psychotherapy practice in teachers training coiedée third variable is the level of use
of online services by tutors and trainees in teectraining colleges. High or low level of
use of online services by the tutors and trainbegvghat there is a high or low uptake of
online psychotherapy practice among the tutorsteaidees in teachers training colleges.
The forth variable refer to the advantages andddmatages of online psychotherapy in

teachers training colleges. Online psychotheramnisipcoming practice, therefore it is
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necessary to establish its strengths and weaknglsawiew of examining its status
among the tutors and trainees in the teachersintpicolleges. Advantages of online
psychotherapy such as accessibility, conveniencel #exibility promote online

psychotherapy practice. On the contrary, disachged¥ such as lack of emotional
connection between the tutors and trainees andelimonverbal cues weaken online

psychotherapy practice.

The last variable is the factors that contributeotdine psychotherapeutic relationship.
Factors like empathy, congruence and unconditipoaltive regard contribute to online
psychotherapeutic relationship. These factors hasen developed from the Person
Centered Theory by Carl Rodgers. These factors thduild a strong psychotherapeutic

process between the tutors and trainees whichtéeeffective online psychotherapy.

The second theory Technology Acceptance Model (TAddinplements the Person
Centered Theory as it brings in the study the gspietechnology contributing to online
psychotherapy practice. It has been used to obitaiparticipants’ attitude and readiness
to use technology as a pre requisite to online lp®yerapy practice. From the
conceptual framework, the perceived ease of usa lixect influence on the attitude of
teachers and trainees towards online psychothguegostice. When tutors and trainees
perceive the ease of use of technology then theg agositive attitude unlike when they
find it difficult to use technology. When tutors cartrainees perceive usefulness of
technology then they accept it. Perceived easesefand the perceived usefulness of
technology promote a positive option which direcighances online psychotherapy

practice.
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However, the intervening variables which includes tHevelopment of the ethical
guidelines and the training of tutors and the wasion online psychotherapy practice
affect the practice in various ways. Ethics refethie standards of conduct applicable to a
given profession or group. Ethical guidelines in@wconfidentiality issues that arise with
respect to the storage of information of online g®gherapy sessions, therefore,
therapists should inform clients of the standamdt to confidentiality and the threats to
confidentiality. Encryption should be used anémis made aware of the extent to which
various parties have access to the records afeoskssions. Gale (2012) observed that
therapists need to maintain boundaries with respecexpectations for immediate
responses by establishing a time frame for resgonge addition, therapists must work
with clients to establish rules with regard to aygpirate and professional use online
communication and the acquisition of licenses. €hgsidelines would enhance a
successful online psychotherapy practice. Theratitervening variable is training of
tutors and trainees in online psychotherapy prectitarnley and Ersahin (2011) noted
that online psychotherapists should have an appteprtraining in all areas of
professional competences and skill in order to igk@\effective service to the clients.
Other aspects of the training include empathy, ognce and unconditional positive
regard. Therefore, these are concepts that whenaesdthe tutors and the trainees will

engage in online psychotherapy practice.
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The conceptual framework for the current stude@esented in figure 1.11

Independent

Variables

Online
psychotherapy
Respondents’
attitude
* Positive
* Negative
> Availability of
resource
* Laptops
* Personal
smartphones
» level of use
* High
e Low
» Disadvantages
* Limited
nonverbal cues

tervening

Variables

» Development
of ethical
guidelines

» Training on
online
psychotherapy
practice

Depesrut

Vafdles

Online
psychotherapy
practice among
teacher trainees
and tutors

v

Empathy, Congruence, Unconditional positive regard

Perceived usefulness, Perceived ease of use ofi@hte

\4

Benefits of Online Psychotherapy

Easy access, convenience, reduced stigma, fleyibili

Figure 1.1 Conceptual framework adopted by the resecher with modification
from the work of Carl Rodgers as cited by Child (2@1) and Chitur (2009)
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1.11.1 Person Centered Theory
Person Centered Theory belongs to the humanidtmo$of thought and was devised by

Carl Rodgers as cited by Child (2011). The goathis therapy is to facilitate clients’
trust and ability to be in the process withoutifeggjudged by the therapist. The theory is
in line with psychotherapy where the client feeldapendent from the negative emotions
and criticisms of the therapist during the helpprgcess. The theory proposed focus on
the client’'s experience, as opposed to the thdrdq@gig an expert in providing the
required information. The theory relies on the duabf relationship between the
therapist and the client established during theowomy therapeutic alliance. McLeod
(2009) proposed empathy, genuineness, and uncomaitpositive regard as conditions
necessary for any constructive change to occur.cbneeptual framework assumes that

empathy helps the client feel valued, accepteduaiérstood by the therapist.

Seligman (2006) explained that person centeredyplyeis used by the therapists to show
understanding of the clients’ emotions. Congruesltmvs the client to build a trusting
and warm relationship with the therapist. Seligm@906) also documented that
genuineness is authentic in what the counselorstlaactlients say and do during the
therapeutic process. In addition, the clients avara of this impact on their trust and
openness in their relationship with the counseldre unconditional positive regard
allows the clients to open up and speak about ttiemlenges without fear of being
criticized or judged. This does not mean that trerapist has to agree with everything
the client says, however, the therapist shouldiseelient as doing his or her best rather

than disagreeing with them. This theory is relevanthe study but with reinforcement
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from the second model. Teh (2014) explained thath bface-to-face and online
counseling is based on providing empathy, emotiosapport, confidentiality,
accessibility, elimination of social stigma, avhildy of therapists and anonymity. In
order to establish a meaningful and a strong tlerap relationship between the
counselor and the clients, Murphy (2008) suggeitationline psychotherapy consist of
bracketing the emotional state behind the typeddw/do allow the client to hear the
intended tone in the words. He further argued ¢imihe counseling provides the client
with a picture for understanding the counselortemtions. Luo (2007) emphasized on
the use of metaphor, storytelling and poetry wiieln be used to convey quality and
intensity of emotion during the counseling proceds. said that the counselee and
therapist can develop a set of emoticons and aorsrig express nonverbal interaction.
Therefore, the second model, Technology Acceptahaeel, (TAM) complements and

provides the aspect of technology, which is not/aled for in Person Centered Theory.

1.11.2 Technology Acceptance Model (TAM)
TAM is based on two assumptions, Perceived usefsl(l@U) and Perceived ease of use

(PEOU). From the conceptual Framework, it is assithat TAM helps researchers and
practitioners identify why a particular system nisy accepted or rejected by the users.
Chuttur (2009) proposed that the important factorTAM is to trace the impact of

external factors on internal beliefs, attitudes artdntions on the use of technology. In
this study, the model has been used to obtain éepondents’ feeling, attitudes and
readiness to use technology, which is a prereguigibnline psychotherapy practice. The

perceived ease of use is the degree to which #direts expect that the new technology
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will be easy to use. The perceived ease of usea lda®ct influence on the users’ attitude
towards the new technological development. Kam@082 suggested that when the
intention to accept new technology is high it withance positive attitude towards online
psychotherapy practice compared to when it is [blerefore, Person Centered Theory

and Technology Acceptance Model complement eacdtr atithis study.
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1.12 Operational terms of the Study
The following key operational terms applied in Htedy;

Attitude:

New technologies

Online psychotherapy:

Practice:

Refer to tutor counselors’ and trainees’ belief &elings

regarding online psychotherapy practice in the fwdblic

teacher training colleges involved in the study

Refers to application of equipmeprocesses and

procedures for improving delivery of online psydierapy

in a satisfactorily and effective manner

It is professional form of counseling over the intd.

Online Psychotherapy is also referred to as e-iyera

distance therapy, internet therapy and e-counselmjne

psychotherapy practice is characterized by theovioilg

aspects in the study, attitude of tutors and tesne

availability of online resources, level of usage asfline

services, advantages and disadvantages of online

psychotherapy and factors that influence online

psychotherapeutic relationship between tutors exddes.
Refers to the apglma of online approach in

psychotherapy.

Primary Teacher training college Refers to an of learning institution where teashe

are trained for two years for a certificate couasel are

posted to teach in primary school in Kenya
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Teacher Trainees: Refers to there-service teachers in the five public Teacher
Training Colleges in the Lake Regions involved et
study

Technology: It is a collection of techniqueskills methods and

processes used in the production of service
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CHAPTER TWO
LITERATURE REVIEW

2.0 Introduction

This chapter presents a review of the literatudated to the study on the Online
Psychotherapy Practice in Teachers Training Calléegehe Lake Region, Kenya. The
literature review was guided by the study objedivand organized into five major
sections. The first section deals with attitudethe trainees and tutors towards online
psychotherapy practice; secondly it provides revidwhe related literature on the level
of usage of online services, the third section sleaith the availability of online
resources, fourth section deals with merits and ad#gsnof online psychotherapy and
lastly, factors that influence online psychotherdje relationship between the tutor

counselor and the trainees in public teachersihgicolleges.

2.1 Psychotherapy

The development of guidance and counseling whiclhuites psychotherapy began if"19
century and gathered momentum in America in th& @ntury. The movement was
started with emphasis on providing vocational infation, planning, guidance and
counseling, (Mutie and Ndambuki 2011). Guidance emahseling in Africa existed in

traditional African society though it was not proed in a formal way by elders.
Guidance and counseling was provided to all membérhe society with an aim of

developing an all-round person who can fit in thenily and the in the society. An

American psychologist, Clifford Bears as cited byt and Ndambuki (2011) the
proponent of psychotherapy, was hospitalized ireatal health institution, where he was
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diagnosed with schizophrenia. Out of his experieheeexplained the inhumanity of the
treatment given to mental patients. He sought ibate humanitarian reforms and
scientifically inquire into the problems of mentthhess, free clinics and proper care in
the community for ex-mental patients. They definpdychotherapy as the intentional
application of clinical methods and interpersonahreections derived from established
psychological principles for the purpose of assgtpeople to modify their behaviors,

thoughts and emotions that the participants desire.

In the United States of Americ&ational Institute of Mental Health, (NIHM, 2016)
referred to psychotherapy as a term used for @tyaof treatment techniques whose aim
is to help a prson identify, change troubling emotions, thoughtd abehavior.

Psychotherapy is rooted and enhanced by a therapeglationship between the
counselor and counselee who agree on the aim® afgatment. NIHM (2016) explained
that Psychotherapy (individual and group) is acpica designed to provide symptom
relief and personality change, reduce future sympt@ episodes, enhance quality of
life, promote adaptive functioning in work placdisol, relationships, increase the
likelihood of making healthy life choices, and offether benefits established by the

collaboration betweethe client and the psychotherapist.

A study by Leibert (2006) in Australia indicatedathcourses of psychotherapy reduce
overall medical utilization and costs. Patientsgdi@sed with a psychological disorder
and received treatment, had their overall medicaleases reduced by 17 percent
compared to 12.3 percent increase in medical dosthose with no attention for their

mental disorder. Mallen and Vogel (2005) documeriteat older adults respond well to
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a variety of forms of psychotherapy and can beriefih psychological interventions to a
degree comparable with younger adults. Furthermadelts prefer psychotherapy to
antidepressants, especially those on medicatiansmémagement of chronic conditions

and are prone to the adverse effects of psychabgttention.

According to Smith (2010) researchers and praciie continue to develop culturally-
relevant, socially-proactive approaches and teclesghat allow psychologists to expand
psychotherapeutic services to special and vulnergolpulations. The acquisition of
multicultural competence and the adaptation of pstleerapy can improve client’s
engagement and retention in treatment, hence thvelagenent of the therapeutic

relationship.

National Health and Medical Research Council (20@Bserved a mismatch in
percentage of Australians experiencing mental ehgks within a 12-month period and
the relative proportion of those with a disorderondought professional help. The result
revealed that at all ages, there is a higher peecal than the service use, although the
mismatch is greatest where the need is highesthiose aged 16-24 years. In the
youngest age group, there were 23% of male genderreported a mental disorder and
13% of them sought professional help (about 3%ailjein the same age group, 31% of
the females experienced a mental disorder while 80%em sought professional help.
The Council noted that in countries with good asceshealth care, there is a marked
reluctance to access professional care for psygloalbchallenges. The outcome showed
an understanding of help-seeking behavior amongydlighs has emerged and become a

high priority for research.
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Mutie and Ndambuki (2011) noted that in Kenya gomaand counseling is becoming
increasingly important and the art of psychother&g been embraced by religious
bodies, psychiatrists and psychologists. Futureasehfor psychotherapists in Kenya is
accelerated by concerns for everyday living. Dugdor self-image and high cost of
living, many people have turned to psychotherapisteope with the reality. This is

because many challenges that require psychothesapyices are on the increase.
According to Kenya Education Management Instit@@1¢) the government of Kenya is
strengthening guidance and counseling servicesughrahe Ministry of Education,

private agencies and non-governmental Organizatidhgrrently there are many

institutions that offer training in guidance andunseeling. This training is offered at
certificate, diploma, and degree levels. In additipublic teachers training colleges offer
training in guidance and counseling as part ofciimeiculum. Teachers training colleges
have guidance and counseling masters and mistregsescoordinate guidance and
counseling activities including psychotherapy. Efere there was need for this study to
examine online psychotherapy practice in publichea training colleges in the Lake

region, Kenya.

2.2 Attitude of Trainees and Tutors Towards OnlinePsychotherapy Practice

Attitude is a mental and neural set of readinesgarozed through experience exerting a
dynamic influence upon the individual's responseligects and situations by which it is

related. It is a readiness to respond in a giveecton or the client’s actual feeling about
online psychotherapy (Ainsworth 2007). Attitudefesmed as a result of beliefs, and
feelings and behavioral intentions regarding aredbpr a situation. Attitude formation
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may be as a result phst experiences with psychotherapy that may hitherea positive

or negative attitude regarding online psychotherapy

Radu, Harris, Bonnell and Bursey (2015) reported #ghnational survey of 385 Canadian
psychiatry residents conducted at the Royal Coll&igBhysicians and Surgeons found
out that 99% of participants perceived psychotherap having an important role in
contemporary psychiatry Eighty-four percent of residents anticipated pcaog
psychotherapy and most participants said psychaplyavas important to their identities
and planned to use it in future practice. In a sspastudy which surveyed psychiatry
residents from 15 US programs found that 82% vietvecoming a psychotherapist as
integral to their professional practice. Ninetyelarpercent said psychotherapy was a
necessary practice and 54% agreed to embrace pbgcapy in future practice. It is
important for psychiatry educators to gauge fuppsgchiatrists’ attitudes on the role of
psychotherapy in practice after training, sinclas implications on how to respond to
the needs of the community they serve. The studgyooe indicated that there is limited
research on residents’ attitudes towards onlinectpstyerapy. Therefore the current
research examined online psychotherapy practi¢eacoher training college in the Lake

Region.

In addition, Young (2006) pointed out that clieetgperienced a sense of freedom to
express themselves online without fear of judgmiotn therapist’'s honesty and

openness. According to him, affordability of virtuberapy, the benefits for those who
have mobility challenges, advantages of written mmmication and the enhanced

flexibility strengthened online psychotherapeuttationship. Cook and Doyle (2002)
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recommended that future research should focus enpdrticipants’ attitude towards

online psychotherapy which was discussed in tls¢ dibjective of current study.

King (2006) of Australia conducted a research tuatstituted 39 participants for online
focus groups from the Kids Help Line, an Australiasunseling service that provides
online psychotherapy for free nationally. The mersheported that they felt protected
from negative tutor counselor emotions and priva@ung (2006) studied the attitude of
clients towards online psychotherapy, 48 e-cliesatsn by the principal investigator who
suffered from Internet addiction were assessed.ngmity from family, friends and

coworkers were stated as the common reason folingeekline psychotherapy, with

96% of participants indicating that online treattprovided a way to get help without
being seen in a therapist’s office. The convenieoitenline counseling was stated by

71% of the participants as a motive for seekingnenpsychotherapy.

Rochlen, Beretvas, and Zack (2004) carried outnatrument-development project that
dealt with the preliminary validation of measurétitades toward online and face-to-face
counseling services. Factor analyses of the Owclinmseling Attitude Scale (OCAS) and
the corresponding Face-to-Face counseling Attit8dale (FCAS) bore similar two-
factor structures. Respondents expressed more fdgownline counseling rather than
face-to-face contact. Preference was mainly dygit@cy, anonymity, emotionally safe
environment, empowerment; equal relationship whtbrapist, protection from negative
counselor emotions, convenience, access, selfedisid, freedom to expression, honest

and openness.
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The findings highlighted potential demerits ofiarl psychotherapy, as feeling of being
hastened, gap between e-mail from the client asporese from counselor, difficulty in
expressing emotions, lack of emotional bond, aleseoic security and absence of
nonverbal cues available in face-to-face contdadinitations of online psychotherapy
were part of this research and the findings pravidere information and appropriate
approaches in order to address these concerns.olitteme provided quantitative
information but lacked qualitative aspects of fiegd and experiences of the participants.
This limitation was identified as a gap which idegbsed in the current study on the

attitude of the trainees and tutors towards orpisyechotherapy practice.

Cook and Doyle (2002) a mental professional inUle carried out an investigation of
14 clients receiving online psychotherapy throughee e-mail or chat. The therapeutic
alliance was measured using the Working Allianceehtory (WAI). The outcomes of
the study revealed that the participants felt aneating relationship with the counselors.
The findings of the WAI for the online group wer@ntpared to a face-to-face
comparison group that was the small sample on wiiét was initially validated. The
overall score wasignificantly higher for the face-to-face group esmpared to the
online group Rees and Stone (2005) in their studies comparedligance that is
therapeutic on face-to-face versus videoconference psychotlera®0 clinical
psychologists were randomly assigned to watch antical therapy session, either face-
to-face or videoconferencing format. The resultseaded that psychologists in the
videoconferencing condition rated the therapeutl@ree significantly higher than
psychologists in the face-to-face contact
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Tung (2011) noted that Asian international studg@tsS) underutilize mental health
counseling from universities because of their ctigmiand cultural resistance, language
barrier, ignorance and neglect in addressing theique needs. He further said that
inadequate use of mental health counseling wastduack of awareness about the
accessibility of services and lack of quality affé&iveness of counselors. Scholars tend
to blame AISs for not seeking mental health coungehowever, researchers have not
examined institutional responsibilities. The repprovided by Tung (2011) was only
relevant to the universities and not the teachaigihg colleges, hence a gap that was
discussed in the current study on online psychafherpractice in teacher training

colleges in the Lake region, Kenya.

A study carried out in Turkey by Kakhnovet (201Dn health seeking attitude of
university students whose result indicated thatviddals who had good counseling
experiences in the past held more positive helghisgeattitudes. In his study he also
found out that when the students were asked witbhmvkhey preferred to share their
psychological problems/concern, it was reported tthay preferred their peers, while the
second preference was their parents. Interestimgbfessionals offering psychological
help were next in preference, followed by relativsesd then faculty members were

significant predictors of help-seeking attitudes.

According to Kakhnovet (2011) the results indicatbdt the students who portrayed
themselves as extraverted, agreeable, and openmaae likely to have positive help-
seeking attitudes. However, neither Conscientiossneor Neuroticism significantly

contributed to the prediction of help-seeking attés. According to the outcome of the
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study, the students with past counseling or theeyperiences held more positive help-
seeking attitudes than those who had never recemedseling therapy. In examining the
role of knowledge about the psychological servimesided by professionals on campus,
it was found that, students who had knowledge attmse services held more favorable
attitudes toward help-seeking. Manhi@D01) also suggested that people who benefit
from psychotherapy actually seek it out and engagée process, barriers cited to the

process include time, cost, and the stigma relatedder to see a therapist.

In Philippines Melgar (2013) observed that coumgeland help-seeking can take on
various forms. In discussing the state of coungelm Philippines, he described the
different counseling models such as Rogerian, ¢vgAabehavioral and spiritual. These
approaches use traditional face-to-face counsehmggalities which involves the
presence of both the counselors and clients asdkelpre and work out the presenting
issues. During the counseling process the counsalouse these techniques to establish

a study conceptual framework and a strong psychapleatic relationship.

Teh (2014) also indicated that a number of studi@age been done on attitudes in
different counseling approaches conducted amonfggsimnals and it was found out that
studies endorse online psychotherapy practice. F2@®6) surveyed the email use,
attitudes and challenges of Pennsylvania workiesfound out that some of respondents
believed that email for the therapeutic purpose wasthical and ineffective. Reasons
cited for this position by respondents includedation of the clients’ confidentiality and

sending email to the undeserving clients. Thisystuds carried out among the workers

to find out their attitudes towards face-to-faced amline counseling. In contrast, the
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current study was carried out to examine onlinepstherapy practice in public teachers

training colleges in the Lake Region in Kenya.

The American Counseling Association (2014) camevitip guidelines to provide control

over issues that affect online counseling practi@eline psychotherapy issues include
confidentiality and sending email to a wrong perssnindicated by the respondents in
Pennsylvania. The ACA (2014) address the factdiectng the use of internet in the
practice of counseling and psychotherapy in thede&of Ethics. From the discussion, it
is clear that there is still need to provide guaifor online psychotherapy. The current
study was carried out to examine the online psywmajpy practice in the teachers

training colleges to bring out their views on tlbject.

In Liberia, Paygar (2014) noted that ways of leagnhave changed owing to the
continual development of technology. In the devetbgountries, students no longer
station in one place to acquire information, thaydamany different options which could
be blended in online and fate face modes of instruction. In addition, onliearining
provides the expansion of educational opportunitiespecially at higher levels of
education. There is thereforeshift from face to face contact to online interawtin
African countries which has been brought aboutheydevelopment afew technologies.
He argued that onlinkearning play a key role in developing countriespexially Liberia
with the cultural change within a given environmantfavor of appropriate technology
and good practice. Both schools and other profaakiuotilize online learning tools to

increase learning opportunities and foster proéesdicollaboration and support.
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The finding also agrees with Gourneau (2012) whaared that teachers attitude affect
students’ attitude towards counseling services. BEE8 (2011) also argued that the
perception of teachers and trainees towards thecegpositively or negatively influence

the psychotherapeutic process.

Rochlen (2005) indicated that psychotherapist netedslevelop sensitivities to the
nuances across cultures, be careful in making asimis about names and idiomatic
expressions. Counselors should prepare for a dleatparticular location by becoming
familiar with local cultural norms and events. Tihtake form should contain information
regarding the cultural background of the client arder to provide an informed

psychotherapeutic process.

According to Obi, Oye, Mohd and Bernice (2012) fr@hana observed that integrating
ICT into counseling programs would come with selvetsallenges attributed to the
inability of the school to provide the required pap to integrate ICT into the programs.
They further observed that the attitude of the stlvounselors and other stakeholders
determines the success of counseling programs én tdacher training colleges.
Myjoyonline (2014) documented that the studentspomses to ICT in counseling
showed a positive opinion and wished to be engagea counseling session with the
counselors remotely. Students pointed out that tdoeyd divulge information that could
not easily be discussed face-to-face with the cglons Gourneau (2012) realize that the
main goal of counseling programs is for both tutarsl trainego embrace positive

attitude towards the available services. He furthated that teachers are in a good
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position to influence the attitudes of the train@dss objective established the attitude of
tutors and trainees towards online psychotheraggtige in the Lake Region in Kenya.

In Kenya, Odera (2016) carried out a study on Fachffecting the use of computers in
secondary schools in Kisumu County, Kenya. The ystfiddings revealed that the
attitude of teachers towards computer technology eamsidered an important factor in
the effective use of computer applications. Thigdifng implied that the counselors’
attitude can have either positive or negative ¢fbecthe attitude of trainees on the use of

online services in teacher training colleges.

2.3 Availability of Online Resources

This section discussed the availability of onliesaurces in Teacher Training Colleges.
Recent technological advances in the use of therdat and video technologies have
greatly impacted on the provision of psychotheraginical services and training of
psychotherapists. When utilized appropriately thiesdnologies provide greater access

to the required services namely treatment, cortsatasupervision and training.

A survey done by Opie and Katsu (2000) in Britaimplasized on the integration of ICT
in establishment of effective training of pre-seevieachers in computer technology. The
report noted that an emphasis was placed on ittegraf ICT into educational
curriculum. They reported that the Government medi grants for ICT education,
research, integrated learning systems and provisidn-service training. They noted
that telephone has been used by psychotherapigiotide referrals, emergency care,
consultation, education and access to requirecepsainal services across distances. An

example of such service is the provision of psyleb@py to a homebound client and
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providing psychotherapy sessions to a client whinaigeling. According to Richardson
(2012) e-mail and text messaging may prove conwerfie keeping in touch with clients
in between sessions for administrative purposetsitichudes schedules of appointments,

providing means of seeking clarification from thiewts and follow-up sessions.

Televideo communications through software prograsush as Skype have enabled
psychotherapists to hold online psychotherapy sessria the Internet. These programs
provide audio-video communications in real timeoasrunlimited distance. These forms
of Interactive televideo Communications provide esscto psychotherapy services to
isolated individuals to provide cost effective seevdelivery, (Suler, 2009). Examples
include the online treatment of panic disorder,tjpasmatic stress disorder, anger, and
cognitive-behavioral treatment of antisocial bebavin children, treatment of social

phobia, depression and anxiety disorders.

The Asia-Pacific nations have made great stridekCih human resource development
through joint workshops where frameworks on ICTchea training programs are
developed (UNESCO, 2005). Gale (2012) explains téinologies may be divided into
three groups, those that increase the efficiencyuahing one’s practice, those that
enhance the provision of clinical services and thmerging technologies for

psychotherapy and consultation services.

In Poland, Taylor, McMinn, Bufford, and Chang, (B)1documented that having a
personal phone number was previously considereceftattive way for counseling

professionals to maintain boundaries between thensonal and professional lives.
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However, clients gain access to their counselorsldvof personal information with
computer savvy and a few clicks of the mouse. Viegss was supported by a survey by
Fox (2011) who demonstrated that 8 out of 10 redpots had used the Internet to find

health information and search for particular hea#tte professionals.

Okuogo (2006) an ICT expert in Ghana documentat €T is a useful tool of socio

economic development, e-learning and online psywrapy. It is a key weapon in the
war against world poverty for it gives informatiamhich empowers disadvantaged
communities through interaction. Warah (2006) exglathat countries that have
improved information capacity are better placedperate in a world that is technology
driven and infrastructure dependent. Allen (2008gg e-learning as a major application
of ICT as it is interactive, effective, cheap amdessible from any part of the world. It is
expected that an ordinary classroom is equippeld eomputers, floppy discs, compact
discs (CDs), printers and relevant educationamswot. In Kenya, provision of hardware
and software for secondary and primary schools @excribed by Education Insight
(2006) as a pipe dream. The paper explains thaddxesosts, lack of connectivity to the
telephone and electricity network remains a majmsling block to the provision of e-

learning and psychotherapy in Kenya.

In Zimbabwe, Mavellias, Wellington and Samuel (20l¢arried out a study on
Assessment of the availability and utilization &@Tis for teaching and learning in
Secondary schools in Kwekwe in Zambabwe. The stigéntified the factors that
undermine the utilization of ICTs in schools whigitluded lack of power supply,

insufficient resources, lack of interest, and hrgi@T's costs. This study did not consider
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the use of ICTs in counseling especially in onjosgchotherapy which was examined in
the current study that was done in teacher trainoligges in the Lake Region in Kenya.
Musarurwa (2011) in Zimbabwe observed that teatteénees have a role to play in
teaching and learning through ICTs. He emphasibatl $chools have embraced ICT
unlike the teachers from the teachers trainingege. This has created a gap between
the need for teachers who have been trained in &l€arning and the availability of
resources. The second objective in the currentystxdmined the availability of online

resources that can be used for counseling, inqodati online psychotherapy practice.

In Nigeria, Nkoyo and Nsanta (2016) carried oustady on the Availability of the
Electronic Resources by Post graduate StudentdNigexian University Library: A case
study of University of Calabar, Nigeria. Descrigigurvey was used with a sample of
four hundred postgraduate library use@aiestionnaires were used for data collection.
The outcomes showed that electronic resources weadable and accessible in the
Unical Library and therefore, the postgraduate estisl used them. This study was
focused on the university students. The reseaideetified this gap and that is why the
current study was based in teacher training cofleggh an aim of examining the

availability of online resources in this colleges.

Adebowale and Ademola (2013) of Nigeria documeirited the major obstacles faced in
Nigeria on the availability of audio-visual resoescincludes inadequate funding,
inadequate skills, irregular supply of electricignd non-provision of audio-visual

resources and attention from the government. Thdystocused on the audio-visual
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resources, the current research discussed theabmgyl of ICTs in teacher training

colleges which are used in counseling especialbnime psychotherapy practice.

Kothari (2011) confirmed that telephone interviewthod can be used to collect data and
plays important part in industrial surveys partgiy in developed regions. He noted that
telephone interview is faster, recall is easy,bzalks are simple and economical, a high
rate of response, interviewer can explain requirgmeasily, no field staff is required,
and it is more flexible than other methods. Accogdio Okuogo (2006) human resource
development is the most critical area that Kenyaedain the development of its ICT
sector. MOEST (2005) in sessional paper No 1 of528B0 that pointed out that the
success in the use of ICT in all sectors requindicgent and competent human resource
that is well developed and equipped in the educaiod training sector, (Republic of
Kenya 2005). This explains why Kenya Education &8upport Program (KESSP) for

2005-2010 invested in human resource developmeheitlCT sector.

ICT teacher training in Kenya, was launched in 2004ugh a directive by the Ministry
of Education that made ICT a compulsory subjegbrig+service teacher training (KIE,
2005), currently called Kenya Institute of Currigoid Development (KICD). A study by
Odera (2004) reported that ICT gives a teachersacerich materials and resources that
make learning interactive, practical and interggti®he further explains that ICT makes
possible open-learning, virtual schooling and glashucation KICD did not emphasize
on availability of ICT resources in teacher tragicolleges in the Lake Region, which

was addressed in this study.
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Kenya Education Management Institute (KEMI, (20ddgumented that the President of
the Republic of Kenya. His Excellence Uhuru Kerngatluring his campaigns pledged to
provide laptops computers for every class one gaogflenya public schools. This pledge
is consistent with the current educational trendist tare expected to transform the
children into the digital age as the country mofgegvard the Vision2030. Republic of

Kenya (2006) pointed out that ICT facilitates thpportunity for learner centered
teaching, self-learning and peer teaching in legninstitutions. Teachers must be
equipped with requisite knowledge and skills inesrdo integrate technology in the
teaching and learning process. This study found that resources for online

psychotherapy are available in Teacher Traininde@ek in Lake Region, Kenya.

2.4 The Level of use of Trainees and Tutors i®Online Services

This section discussed the level of use of traieektutors in online services in Teacher
Training Colleges in the Lake Region, Kenya. IntddiStates of America, NIHM (2016)
documented that e-Health has become a possibdityfoviding interventions that can
reach people in areas where mental health profegsionay not easily be available. The
use of telephone, internet and mobile phone ses\imelves a therapist providing help
at a distance. Other approaches such as web-besgdms and cell phones are designed
to provide information and feedback in the abseiaetherapist. Barak (2010) explained
that the advances in technology and widespreadotigbe internet, has made many

clients to turn to online psychotherapy.
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In the United States of America, National Institibe Health and Clinical Excellence
(2006) emphasized that increased social stigmadaoteased pro psychotherapy social
norms are associated with women and reeeking help for certain issues. Thus, some
men may avoid seeking help because of the incresseidl stigma. There is scarce
information on the level of usage of online psytigoapy in teacher training colleges in
the Lake Region in Kenya. Therefore the findingha$ study provides more information
on tutors’ and trainees’ levels of usage in onlp®ychotherapy practice in teacher
training colleges. The importance of guidance aodnseling program in learning
institutions, include bringing to the students amcréased understanding of the
educational, vocational and social information meketb make informed choices. The
essence of incorporating psychotherapy into theodctsystem was to eliminate
overwhelming ignorance of youth on their choices cdreer and personality

maladjustment

Shiran (2001) opined that investment in ICT fagiln the United Kingdom will help in
counseling and other support services necessargffiective delivery of an ICT-based
curriculum in learning institutions. All counties the Lake region have recognized the
importance of ICT which forms the foundation fooromic and educational growth in
the region. Currently a limited number of schoatsl @olleges have computers and this
should be a priority area to ensure that the temna this region have equal access to
online resources and services. In Australia, DE®@10) revealed various uses of
electronic resources which includes gathering mftdion, obtaining answers to specific
guestions, completing assignments and reviewiegalitire to reflect the fact that people
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are dependent on availability of-resources to ntikeetr needs. The third objective of
current study is based on collective informationtio@ level of usage of internet among

tutors and trainees in teacher training colleges.

Hechanova (2011) a therapist from Asia propostttpeutic technique whereby one’s
emotions are associated with a statement and lisaaker the statement itself (feeling of
concerned). Without the bracketing, the client maginterpret the counselor’s statement
as having a sub-text of disappointment. The braufeprovides the client with the
appropriate tone with which to read the counselstidement. Cook and Doyle (2002)
found out that the working alliance was establisiedoth face-to-face and online
settings, when comparing the Working Alliance Ingey (WAI) scoresof a female
sample of 15 online clients with a representatisegle of face-to-face clients. The
authors observed that despite the shortcomingi®tthall self-selected sample of online
clients, working alliance levels indicated that tparticipants felt a collaborative
relationship with therapists. Session impact aral dlient—therapist alliance in online
psychotherapy were examined in therapist/clientddydy Reynolds (2007), was
compared to previously published research usingsdmae measures for face-to-face
counseling. It was found that online therapistedaheir interaction as deeper compared
to face-to-face therapist. Correlations were folredween counseling modality and
traditional help-seeking behavior with e-mail anterest in counseling services

In Philippines, Hechanova (2014) described two gmiwns of internet users, those
below the age of 20 and those above the age ofdM®mbserved that these generations
appear to be more open to share their feelinggpargbnal information on social media.
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According to this observation, it is likely thatettuse of online psychotherapy would
appeal to the young generation. In addition, gittenyoung population of the Philippines
and the technological advancement, the opennesalioke interaction for mental health
may in future become viable option for those unaotable with face to face interactive.
Teacher trainees in Kenya are at their adulthoabestof human growth and
development. This is a crucial moment with myriafisocial, psychological, academic
and emotional challenges, which require immediaieipotherapy intervention. With the
advent of technology and exposure to online ressuand services, tutor counselors
would find it easy to address these challengesutiroonline interaction when called
upon by the clients. The above reviewed study veaeedn Philippines but not in Kenya

as was in the case of the present study.

Masagca and Londerio (2008) also carried out dysia Philippines on teachers who
enrolled in a graduate progamme in guidance andsang found out that ICTs were
used as means of teaching and learning. They adkdged the potential and use of
ICTs in the form of computer assisted systems adapce counseling practice. From the
description, this study was done in Philippinestéachers enrolled in a graduate
programme. The researcher found out that this stadyhis population has not been
done in teachers training colleges in the Lake &e@ Kenya hence the study on online

psychotherapy practice was considered for the sturesearch.

A study in South Africa by Tiba, Condy and Tuajé2016) noted that technical support
in schools is important to encourage teachers’afisechnology for teaching. Liu (2011)

stated that teacher education institutes are nailaees for instilling pre-service teachers
42



with technological skills and for boosting theiméoence in teaching. Afifi (2007) and

WHO (2002) noted that there is a gender differetoseards distress and healthcare
seeking among those suffering from mental healtblems. The organization observed
that women are more likely to recognize their eorwl and psychological challenge and

seek help than men with similar symptoms.

A different report from South Africa, by Kalema &) cited that using ICTs for
education leads to social transformation and imgsogkills needed for a country
Universities, can remain competitive by using ingibxe technologies in teaching and
learning to improve the quality of activities antiract new learners. The South Africa
National plan for Higher Education emphasizes thatversity activities develop an
information society, through technology use, fookfedge advancement to improve
education and support the new education systenis stady was done in the university
and not in teacher training colleges which wasfteeis of the study objective on the
level of the use of online services by the tutord the trainees. Leibert (2006) pointed
out that online psychotherapy has several advastageluding accessibility, anonymity,
invisibility and status neutralization, greater iindual control over time and pace of
interactions. These characteristics make it corabet for men to discuss their
psychological challenges freely with the onlinegisytherapist. The unique variations of
intimate communication provide support for thoseowdwoid the traditional mental
healthcare system. Luo (2007) observed that a aoiist portion of mental health

treatment is provided by general medical practéisnwhere women outnumber men
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seeking help for mental or emotional problems. eldglained that seeking mental help is

a direct threat to men’s masculine identity.

In Nigeria, this view was also shared by Komolajga@eji (2011) examined the use of
electronic resources among post-graduate studadtsliacovered that students regularly
access the internet and use the free online resedrom Google and Wikipedia to

subscribe to online database. Ndubisi and Udo (R8lk® documented that trainees were
motivated to use electronic resources in theiralies. However, they noted that

insufficient computers with internet facilities, ywer outage, congested internet
connectivity, lack of ICT skills and inadequaterasdtructure are challenges militating
against the utilization of electronic resourcesadigition, the students were motivated to
use electronic resources because they were infimenagasy to access and use,
convenient and cheap. Furthermore, the universty lhade significant investments in

electronic resources to ensure access to the esrvic

In Nigeria, Okuogo & Sakumara (2006) emphasizedhenrole of teacher counselors in
counseling orientation, information appraisal, plaent, referral and evaluation of
guidance and counseling programs. The growth ofsite and help lines as forms of
technically mediated service delivery means thatehs potential for use of ICTs in

Guidance and Counseling in Nigerian Secondary Sshdbe telephone, websites and e-
mail, alongside face-to-face facilities, could Heermative services and portals into a
wide, flexible and well-organized network of seegc The above reviewed study was
done in Nigeria secondary schools but not in tectraining colleges in Kenya as was

in the present study.
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Mavellas, Wellington & Samuel (2016) recorded lowtemt of utilization of ICT

resources and related technologies in schoolsmb@bwe. Egomo, Enyi and Tah (2012)
established that there was relatively limited alallty and utilization of ICT tools for

instructional delivery in tertiary institutions. & argued that this affects the quality of
graduates produced in these institutions. Howet@ptalam and Rodrigues (2011)
revealed that the use of ICT and related technetogs still at an early stage of
development and implementation. The above reviestedy was done in Zimbabwe but

not in Kenya as was in the present study.

In Benin, Egbochukwu (2008) stated that the aimsabiool psychotherapy services are
based on students’ opportunities to develop knogdedelationship skills, a sense of
responsibility, attitude necessary to enable theskarinformed decisions about life and
career opportunities. Bolaji (2007) proposed that potential roles of public policy in
relation to ICT provision include general resourdes guidance and information
services. ICT has the potential to increase actegsychotherapy services, freeing it

from constraints of time and space.

Palmer (2007) stated that counseling is an edutatiorocess used in solving problems
of the learner. Counseling has increased reasoaliliy of learners, attention and
concentration. He suggested that career centetssites can act as a diversion, seeking
to take the pressure away from these off-line sessito web-based resources where
learners’ needs can be met. Online psychotherapycavide a forum for putting users

in contact with other clients with similar issuehvihe psychotherapist.
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In Kenya, Langat (2015) identified hindrances t@ thse of ICTs as shortage of
infrastructure and resources, shortage of teackaais,of clear curriculum, high cost of

implementation and poor planning. In order to inyerproper utilization of resources, he
recommended needs assessment analysis, professiemalopment of teachers and
establishment of digital curriculum with specificterest online psychotherapy practice.
These recommendation need to be identified in thkeelregion by future researchers in
order to address the same issues which may entwice psychotherapy practice in

teacher training colleges in Kenya.

According to Mingaine (2013), factors that affeCill utilization in include availability of
electricity in schools in Kenya, cost of ICT infragture, school leadership and teacher
skills available. He noted that all factors thatdsr utilization of ICT in schools can be
minimized or completely reversed if interventioms aut in place. This study was also
reinforced by Odera and Odhiambo (2016) who caroeida survey in Kisumu County
and established the potential utilization of corepdttased resources in secondary
schools. They emphasized on the utilization of 1@T$earning institutions in Kisumu
County. In relation to the study when strategies put in place to improve online
resources, then the practice of online counseliitf specific focus on psychotherapy
among tutor counselors and teacher trainees ingtdacher training colleges would be

enhanced.

Ocholla (2014) wrote that out that male gendég,remphasize on being independent
and in control, this may increase the perceivekisrgssociated with seeking help for

emotional issues, because it may mean that a mahadmit that he is unable to handle
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problems on his own. Traditionally men are viewesl sirong, independent, and
emotionally controlled, while women are seen askngal emotionally expressive. Men
may be more reluctant to seek help when it is emneibcused versus when it is
cognition-focused. In relation to the research d@swound out that most participants of
female gender seem to be more open to the utdizati counseling process, especially in

psychotherapy.

Odera (2016) carried out a survey in factors aiffigcthe use of computers in secondary
schools in Kenya. The results of the study revedlet the success of integrating
computers into education in developing countriggedes strongly on how the teachers
have been prepared to use computers. Thereforarthsiybe trained appropriately in the
use and integration of computers into the curriculiHowever, inadequate training of
teachers in the use of ICTs has been a major faffecting the integration and effective
utilization of computers in learning and teachimbe study suggested that more training
should beextended to online psychotherapy practice amongtute counselors and
teacher trainees in teacher training colleges inyidewith specific reference to the Lake

Region in Kenya.

In the Lake Region, a report by Wangwe (2007) slibthat the socioeconomic impact
of the ICT sector will enable the Lake Region tapfog certain technology

developments and catch up with the rest of thedvoHe emphasized that use of mobile
phones has resulted in increased turnover andegrefficiency in business. Furthermore
ICT development has facilitated the provision ofibasocial services like counseling,

health and education. Dobra (2012) also noted I3dt is used to monitor public
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authorities, resources and increased source ofniafiion, making it easy to understand
patterns of governmental actions and policies. fEisearch emphasized on the utilization
and not on the level of usage of ICTs. This stutBated a gap which prompted the
current study to establish the trainees’ and tutexel of usage of online services in the

third objective.

2.5 Advantages and Disadvantages of Online Psychetapy Practice

The speed at which technology has been integratethe modern day living is
astounding. It is difficult to imagine a contempryréifestyle without computers, mobile
phones and the internet. Online counseling iscalitas Kenya is under pressure to use
information communication and technology to creatgareness to the clients and
counselors to underscore its significance in th& @éntury. In the United States of
America, NIMH (2016) emphasized that technologg step for those who have avoided
mental health care in the past and may promoteo24 $ervice and monitoring support.
UNESCO (2005) as cited by Luo (2007) conceded tleat prospects are surfacing
which show potentials of online psychotherapy thate hardly been exploited. These
possibilities exist as a result of the recent bydpicts of the general development process

and the quantity of information available.

Sussman (20049bserved that one of the key merits of counselingedonline is its
capability to increase access to online servicesah get services to individuals in
geographically isolated or underserved areas, #saw¢o those who are unable to leave
their homes due to physical limitations, illnesseansportation difficulties or family

obligations. Hanley (2009) also observed that enpeychotherapy is beneficial for those
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who are afraid to seek face-to-face therapy dustigmatization an anxiety. Griffiths
(2006) added that the use of computer-mediated agmuation may permit family
counselors to involve absent family members in tterapeutic relationship.
Furthermore, online therapists may offer cheapsgrchpsogical services compared to

face-to-face therapy.

In the United States of America, Maples and Had& @ointed out that counseling done
online is accessible to anyone who can log intoitbernet, particularly for those who

have physical limitations, inaccessibility and a&ed geographical areas. They further
said that online contact is beneficial to those winy have social phobia and negative
feelings about face-to-face interaction betweenttieeapists and the clients. Hence, the
fourth objective in the current study examined #uwantages of online psychotherapy

practice in teacher training colleges in Lake RagioKenya.

In Asia, Hechanova, Tuliao and Ang (2011) noted trdine psychotherapy provides an
opportunity for the psychotherapist and the clidotgritically think and meditate over
the presenting problem without interruption befdine response is written down and
relayed to the responses. The counselors and ibetclcan keep records and make
reverences as they wish on the documents alreadydsin the internet files. Information
saved by both the counselor and the client wiltdread and discussed for further action
and follow up. This information will help the cowisrs and the clients to decide which
counseling issues need priority and further sessidhe reviewed study was done in
Asia to the psychotherapists and not in Kenya &té#acher trainees, hence the current

study was initiated.
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In Philippines, Teh (2014) explained the succetsoth face-to-face and online
psychotherapy is based on providing empathy, emakticsupport, confidentiality,
accessibility, elimination of social stigma, avahildy of therapists and anonymity. He
said that these factors are necessary for meainingtunseling process to take place in
order to establish a strong therapeutic relatignbletween the counselor and the clients.
Luo (2007) emphasized on the use of metaphor, telbng and poetry, which can be
used to convey quality and intensity of emotionimyithe therapeutic relationship. He
said that the client and the counselor can develget of standardized emoticons and

acronyms to express nonverbal communication.

Tuliao (2010) observed that digital divide indicgathat not everyone can undergo online
counseling, especially those who cannot afford.odding to him, online counseling
sessions are slow in text exchange which interfevitéls the depth of the interaction
between the counselor and the client. Furthermiai®jres of technology can occur
inform of power disconnection and the flow of commuation is hampered. This is
especially more serious when the presenting probégyaires emergence attention from
the counselor. Haberstroh, Duffey, Evans, Gee amplall (2007) raised the factor of
confidentiality of the psychotherapy process, sith@econversations may be accessed by
other people who are either authorized or unautkdri In addition online
communication may lack supportive and empathetie tdhe messages may also be
misunderstood by clients which may hinder the s&som progressing candidly. From
the information discussed it was appropriate thsiudy is carried out in public teachers
training colleges to find out the status of onlpsychotherapy practice.
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Maheu (2003) argued that online counseling is a/eoient service and clients can send
messages whenever they feel most in need for thetdp further argued that online
counseling allows more flexibility in the counsedowork schedules. This is because it is
not challenging to book a specific appointment sitiee client and therapists do not have
to be online at the same time. A study by RochBsretvas and Zach (2004) showed
that undergraduate students expressed positivadatttowards face to face interaction
with their counselors rather than online counselsegvices. However Brown (2012)
reported that recent studies of college studenlisate that 64% prefer online counseling
as an alternative approach to face to face themyn the discussion it can be said that
the attitude of internet users depend on individimracteristics. Internet users who are
involved with computers have significant positivéitades towards using ICTs to
communicate with their therapists. This objectinehe current study therefore discussed
the attitudes of tutors and trainees in with a vidvestablishing their opinion on online

psychotherapy practice in teacher training collegegbe Lake Region in Kenya.

Maples and Han (2008) documented that in SouthcAfonline psychotherapy in is
readily available, because the clients and theisapsn access the internet anytime and
anywhere. They noted that the rise of populatiod anrolment in teacher training
colleges has led to increased work load among thenselors, in addition to their
teaching and administrative programs. It is expgkttat once online psychotherapy gets
rooted in the teachers training colleges to make titor counselors’ day to day
engagements are made easy. The quality of serpa®sded is improved and the
trainees’ challenges addressed immediately sodsrtgtor the counselors and the clients
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agree on the terms of the therapeutic processréhewed literature was done in South

Africa but not in teachers training colleges in Karas it was in the current study.

In Uganda, Hennessy, Onguko, Harrison, NamalefeseBim and Wamakote (2010)
wrote that ICT policy sets a framework of curriauldior teachers’ training that facilitate

the development of ICT to gain the best advantagethe whole country. The

development of computer application skills requipessonnel to install and maintain
equipment and networks. In addition access as amngéage of online psychotherapy
practice to ICT should be spread as equitably assiple. ICT should be equally

accessible not only in urban and rural Uganda,itydrivate and public institutions as
well. The researcher found out that, this studg waly done in Uganda, specifically
with concern on teachers’ training curriculum. Eernhe current study was proposed
and done in in teachers training colleges in thkeLRegion in Kenya with a special

interest on online Psychotherapy practice.

Tsan and Day (2007) proposed that online counsditgyvs both the counselor and
client the time to compose a thought that reflélatsr concern, there is no pressure for
the client to think and quickly reply. They recagmihe significance of online counseling
in its capability to offer a tangible and permanestord of therapy sessions. It gives
clients the chance to re-read e-mails, to look tewhniques that they have used to
overcome previous challenges and to review posttv@ments made by the therapist.
Maheu (2003) expressed that emails can be usedmind counselors and clients of

issues handled in the previous sessions. This as$mdps to fully reflect on issues
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discussed in previous correspondence and to exph@eclient’s progress at various

stages in the course of the therapeutic relatipnshi

In Nigeria, Ndubisi and Udo (2013) in an empirisalldy of motivation, challenges and
strategies in the use of electronic informatiorougses by students revealed that trainees
were motivated to use online resources becausenbeyinformative, easy to access and
cheap. This study provided the state of availabditd utilization of electronic resources
in the Nigerian University of Calabar library. Hoves the researcher in the current study
was interested in finding out if the online res@srevere available and utilized, do these
resources have any advantage to the users antiearaiser friendly?. The study was
therefore done in teachers training colleges inyéewith a view of discussing online
psychotherapy practice, specifically this objectdealt with the advantages of online

psychotherapy practice to tutor and trainees i thdividual colleges.

In Nigeria, Nkoyo and Nsanta (2014) postulated #battronic resources have dominated
the research activities and researchers have edali®e importance of these resources.
According to them online resources provide accuaaie timely information, especially
to trainees who rely on the electronic resourcesrfimrmation to develop research and
collaborate with other researchers in the worltie @iesire for knowledge acquisition and
research in an autonomous and independent atmespgheid personal motivation,
initiation and creativity in intellectual growthJkpebor, 2012). From this information, it
is clear that as tutor counselors, trainees arehrebers interact with the internet, there is
a high possibility of exchanging ideas among thEor.example, as the trainees do their

assignment and chat through the internet they ceesa their therapists when they need
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psychological help. With this view in mind, the @ascher in the current study examined
the practice of online psychotherapy and its achged to the tutor and teacher trainees in

the Lake Region.

Schultze (2006) viewed the act of writing as therdjz and that it facilitates ventilation,
self-awareness, self-disclosure, and externalimatbd problems. Suler (2009) also
explained that the anonymity given by virtual cceelimg) is advantageous, thus, clients
can do away with the stigma related to pursuingneeling services. It is simpler for the
patients to reveal information concerning them digto the computer since societal
indicators such as ethnicity, age and gender areirgted (Tsan and Day 2007).
According to Hanley (2009) candor and honesty iedyl to intensify as the clients begin
to feel less vulnerable and defensive as they ddaee to put up with the counselor’s
instantaneous emotional reactions. E-mail therapgcifically, empowers the counselees
by permitting them to communicate their own uniggeas with no disturbances by the
counselor’'s untimely perceptive and interpretatidfis argued that this is exceptionally
advantageous to clients previously frustrated by #bsence of the sensitivity of

counselors to their unique distresses.

Schultze (2006) also explained that e-mail inasabe amount of time of contact for
therapeutic processes and lets the client knowthigatherapist is present, listening and
thinking about the sessions. He argued that e-pmitact can allow clients to raise
forgotten issues during the session. Suler (20@8)odered that instant messaging and
chats provide an unstructured interaction, whichy mead to more uncensored

confessions by the patient. Making effort to be hwihe client for a particular
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appointment indicates commitment and pauses in twmversation valuable
psychological cues in an ongoing online relatiopsBiussman (2004) explained that chat

and instant messaging enable immediate commiugricand continuous feedback.

According to Ogott and Odera (2014) examined the tisTechnological Resources in
the Acquisition of Language skills in Early Childkeband Education programs in Gem
Sub-County in Kenya. They established that teapheparedness, availability of online
resources and the administrative support had inflee on the acquisition of

communication skills. They further found out th&tTk provide learners with relaxed,

flexible and comfortable environment for learningdaresearch. According to them
online resources are simulative, help learners#onl at their own pace and boost their
morale and confidence in learning process. Thesdiure review was based in early
childhood level while the current study was basedeachers training colleges in the

Lake Region, Kenya.

2.6 Disadvantages of Online Psychotherapy Practice

The nature of online communication, online psyckaby included, inevitable leads to a
number of disadvantages regarding the practice.Arherican Counseling Association
(2014) addressed the disadvantages of online otteraespecially for therapy by in
cooperating a section on the use of the interngitdrpractice of counseling in the code of
ethics. This act was with a view of trying to priguidelines to the use of online

interaction in order to minimize the disadvantagksnline psychotherapy.
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McLeod (2009) an American psychologist expressedgdp between e-mail from client,
response from therapist and difficulty in expregsiremotions through text

communication. He emphasized that lack of emotiac@inection, lack of privacy

security and inadequate technical abilities aslehgés to online counseling practice.
This view was supported by Tan (2008) who arguatl tcbmputers do not offer a human
interaction, minimize the sense of trust and intiynato the psychotherapeutic
relationship. This implies that online psychothgrapactice is only relevant to those who
have access to the internet. This reviewed liteeatvas done in the USA and not in

Kenya as it was in the present study.

In Australia, a study was carried out by Dowlird®14) to determine the psychotherapy
activities and processes used in online treatn@ngdung people and the outcomes. The
study found out that online clinicians and psyclkeadipists did not progress through all
the stages of counseling in any great depth, lfidd an association between greater
progress, depth and improved outcomes. This studg done in the Australia to

determine the psychotherapy activities and prosessed in online counseling among
the young people, while the current was done antbagutors and teacher trainees in

public teachers training colleges.

Griffiths (2006) a clinical psychologist surveye®28 psychologists, social workers and
other professionals concerning the use of the netefior specialized psychological health
practice. In his study, the participants stateceéhprime areas of concern namely,
misinformation, confidentiality and liability indated by clients. Hanley (2009) also

stated that decreased emotional closeness andatheof non-verbal cues make it
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difficult for online counselors to accurately asse¢lBe severity of clients’ emotional

issues.

In Philippines, Menon and Rubin (2011) noted thatagor problem with regard to online
therapy is the loss of human connection necesdifayeseparate geographical location
between the counselor and the clients. Accordinghtan loss of human connection
reduce the sense of intimacy, weak therapeutiaraé, and lack of emotional
attachment. These ideas were supported by Tuli@d0j2who stated apprehensions
concerning the demerits of virtual interactionshe absence of ease of access to non-
verbal behavior. Other challenges include lackegil procedures and Lengthy pauses in
the text responses that hinder efficient commuitnaéxchangeln addition sustaining
empathy is affected by the swiftness of textingilevprolonged replies make it difficult

for the psychotherapist to feel engaged in therchstherapeutic relationship.

Mavellas (2016) examined the Assessment of thelAbiity and utilization of ICTs for

teaching and Learning in Secondary schools in Kwek&imbabwe. The results
indicated that lack of power supply, inadequate I€Kllls and poor infrastructure as
factors that hinder utilization of ICTs in learnirigstitutions. Examination of this

objective in the current study found out that iradee equipment and lack of electricity
was a major disadvantage in the practice of onfisgchotherapy in teachers training
colleges. Examination of the reviewed study wasedarsecondary schools in Zimbabwe

but not in teacher training colleges as it wasiandurrent study.
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In Kenya, Perrin, Muirhead and Betz (2016) publistan article in an international
journal of Instructional Technology and Distanceatreng on evaluating the convenience
of content delivery to distance learners of thevdrsity of Nairobi. The outcome showed
that the students had no access to the computérsi@nnet, making it difficult to access
information, yet ICTs should provide easy accessftrmation. The study further found
out that, the students’ local area of residencendichave access to the internet and that it

was very expensive to seek the services of thercghefacility.

The study concluded that, for the students of Usitye of Nairobi to benefit from
distance content delivery, the university needspitepare for better, responsive and
accommodative distance learning. The study propdsed provision of e-learning
resources, and adequate sensitization of dista@reihg to the students. In relation to
the current study, in this area the researcheroeaserned with the of the disadvantages
of online psychotherapy practice in teachers trgjncolleges in the Lake Region in

Kenya.

Odera (2016) investigated the Factors affecting uke of Computers in Secondary
schools in Kisumu County in Kenya. She noted ti&td require technical support for
effective use of use of computers in schools. Sisewved that technical support and the
maintenance of educational technological equiprasrd challenge militating against the
availability and integration of ICTs in the educaikl curriculum. The ability for teachers
training college administration to maintain onliresources and services can enhance

online psychotherapy practice.
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2.7 Online Psychotherapeutic relationship betweerhe therapist and the client

This section discusses the factors that contridoteonline therapeutic relationship
between the therapist and the client. In UnitedteStaof America, NIHM (2016)
established that psychotherapeutic relationshipnsewith establishing empathy and
sensitivity to the needs of the client. The thet@pg ability to understand and
communicate the client’'s needs and feelings pl&gyarole in therapeutic relationship.
This implies that therapeutic relationship is a &eprocess that dependent on both the
therapist and client. This description points duhttthere are multiple and complex
processes contributing to the therapeutic allidme®veen the counselor and the client.
Schultze (2006) stated that over 80% of the pasitesult of therapy may be due to the
counseling relationship whose contributing elemeimsludes the therapist exhibits

warmth, empathy, and integrity of the client.

In America, Adegwe and Okoro (2016) emphasized ttierapists utilize their
communication skills, comprehend human behavioriadividual strength to enable the
clients’ growth. In the counseling alliance, bdtle tounselor and the client identify areas
of exploration and assess the change required doglint. They also documented that
both the counselors and the clients should adlwetbet laid down guidelines to sustain
the therapeutic relationship. Adegwe and Okoro §2@lso noted that silence is a strong
measure of the psychotherapy engagement. In addificaddition silence resulted into

minimal communication with the counselee that @ff¢he outcome of the therapy.
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Hanley, Williams, and Sefi, (2013) described therdjr goals as the internal
representations of desired state and often base dbproach within existential
philosophies that place emphasis on the purposaidi hature of humanity. This position
commonly aligns itself to the holistic stance ofrfanistic psychology and view clients
as active agents within the therapeutic processs. dlijective was concerned with online

psychotherapeutic relationship between the tutodstiae clients.

Harnley and Ersahin (2011) noted that counselonm&iwg with the young people should
have an appropriate training in psychotherapy,i@dar experience in working with
young people and be competent in communicatingienliThis engagement is viewed as
complimentary as opposed to the roles of the adtnator and the teacher counselors.
Tutor counselors need to develop and strengthen rblationship with the trainees to
pave way for a strong counseling relationship. iidially, tutor counselors should seek
support from other professional counselors to itatd consultation and exchange of
knowledge. Therefore, there is emphasis on buildne¢ationship with various
stakeholders in order to succeed in the implemiemtaif the counseling programs in the
college. The current study found out that a stromigne psychotherapeutic relationship is
vital for meaningful alliance of therapy in teacheaining colleges. This reviewed
literature was in the schools in the western wbdtinot in Kenya as it was in the present

study.

In the United Kingdom, Harnley and Ersahin (201&)ed that counselors working with
the young people should have an appropriate tminim psychotherapy, particular

experience in working with young people and be ocet@m in communicating online.
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Wentz, Nyden and Krvers (2012) reported a succkssficome with an Internet Based
Support and Couching Model (IBSM) for young peoméh diagnosis of autistic
Spectrum Conditions. The respondents reported wegonents in self-esteem and
subjective quality of life after receiving eight @kes of chat — counseling support. This
report was reviewed in United Kingdom but not imia as it was in the present study.
The study outcomes were further reinforced by Ga@il6) who emphasized that the
physical distance helped to create a sense of qyivBhe anonymous nature of the
helping process provided anonymity that enabledytheng people to expose vulnerable
materials to the service providers. The medium kedhthe clients to feel comfortable
and in control of the process. According to thesaesher, both the counselors and the
clients reported that they felt comfortable andesatith online engagement. However,
the participants reported that parental controlrave computers at home created a
barrier for privacy (Chardon, 2011). Hanley (201@pcumented that online
psychotherapeutic relationship could be made bdiyemusing emoticons, acronyms,
scales to convey the intensity of feelings anerimtl messaging system. He further
noted that apologizing, seeking clarification arskiag one question at a time would

enhance the online psychotherapeutic relationship.

Sigmund Freud, an Australian therapist cited byldC2011) proposed four types of
therapies. This includes, Psychoanalysis, whiclisfiout an effective treatment for
patients with neurotic and hysterical symptomse $bacond therapy is Humanistic that is
composed of person-centered model that embrace toraditions used in psychotherapy
namely, empathy, genuineness and unconditionaltipesiegard that is used in the
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therapeutic process. The third approach referbetoavior therapies that focus on
individuals change in behavior. Cognitive therapgls to help patients to overcome
difficulties by identifying the dysfunctional thiimg, behavior, and emotional responses.
The above reviewed literature was done in Austia ot in Kenya as it was in the

present study.

A study by Duff and Bedi (2010) directly focused the relationship between counselor
behaviors and the therapeutic alliance. A totak@fenty-nine adult clients completed
online-based questionnaires designed to examine retaionship between fifteen
identified counselors and the strength of the adie&a The results revealed a positive
association between the counselors and the allistemgth. Duff and Bedi (2010)
further emphasized that counselors should be eagedrto validate the experience of
their client in conjunction with appropriate clinicandpractical judgmentThis implies
that positive regard from the therapist promotes ¢émhancement of the therapeutic
alliance. This behavior can also be utilized inirmlpsychotherapy as the therapists’
builds trust and warm relationship with the clie@ther condition includes empathy and

genuineness for meaningful and constructive chémgecur.

A psychologist in Asia, Richardson (2012) exposkadt tpsychotherapy for work and
relationship is a social constructionist perspe&gstimformed by feminist and social justice
values, and responsive to radical changes in cquery lives, that fosters a shift in
vocational psychology from helping people develapeers to helping people construct
lives through work and relationship. The propositiof this perspective is a new

discourse for describing the construction of livlkat specifies social contexts through
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which people construct lives. These social contexts personal care work, personal
relationships, and market work relationships. Pphapositions of online psychotherapy
for work and relationship perspective are the @fitrcus of how lives are constructed.
Personal qualities of the therapist and their gbilo form a warm and supportive
relationship are extremely important factors inrdipeutic relationship. Griffiths (2006)
explained that the ability to make relationshipsbiogh the client and the therapist may
have a direct correlation to forming the therapeuélationship. For example, when a
client is feeling vulnerable, the way in which tiverapist responds as a caregiver has an
impact on the relationship being formeNorcross (2011) explained empathy and
therapist's skillfulness as key in the counselingpcpss. In addition, therapist
persuasiveness, verbal fluency, expressivenesshendbility to enhance expectations
and hope towards the client are significant in [@ishing therapeutic alliance
(Constantine, Glass, Arnkoff, Ametrano, and Sm®11). In order to sustain an online
alliance, Luo (2007) indicated that the client ahd counselor can develop a set of
standardized emoticons and acronyms to expresserfmaivcommunication as a way of
strengthening the therapeutic relationship. Thispeas of establishment of
psychotherapeutic relationship was done with redaréace to face interaction. From
these findings, the researcher identified a gapcanded out the current study on online

psychotherapy specifically in teacher training @géls in Kenya.

In the Philippines, Teh (2014) carried out a stodyAttitudes of Psychology Graduate
students Toward Face to Face and Online Counsdiimg.study examined the attitudes
of 80 graduate students towards face to face arimheorounseling in relation to
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providing empathy, emotional support, connectiargreymity and elimination of social
stigma, safety and availability of the therapidteToutcomes indicated that face to face
was rated higher in most factors except eliminatddrsocial stigma and anonymity,
which was rated in favor of online interaction iouaseling. Majority of the graduate
student cited openness as a factor that would eehamline counseling. Even though the
students preferred face-to-face contact rather eimine counseling, the results indicated
that there is a great potential for online psycbadpy, which was discussed, in the
current study. In line with this argument, the eamtrstudy was carried out to examine the
practice of online psychotherapy in teacher trgjngolleges in the Lake Region in
Kenya. The above reviewed study was carried ouhéruniversities in Philippines but

not in teachers training colleges in Kenya as & wiethe present study.

In South Africa, Easterbrook and Meehan (2017)estahat both the therapists and the
client work together and that they have a valuaidatribution to the therapy. This
statement implies that the relationship a partnprshwhich both the counselor and the
client work together to achieve the goals of therdpeutic alliance. This call for both the
counselor and the clients to prepare well for thenseling process and also set realistic
goals that can be achieved from the therapeuticegso The formation of a strong
psychotherapeutic relation leads to desirable tesand it therefore demands
commitment from the participants. The above literatvas reviewed in South Africa but

not in Kenya as it was in the present study.
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In Kenya, Mwiti (2011) pointed out that estimatadicate that at least one in every four
Kenyans suffers from one form of mental-healthteglachallenges. It is estimated that
mental challenges affect at least 10million pedpl&enya. According to him, online

psychotherapeutic relationship would have beentedeto sensitize, educate clients to

enhance wholeness and prevent addiction to meaicati

Kenya Counseling Association (2011) noted that pstfeerapy is ineffective and unless
the therapist is genuinely caring, empathetic aasl the ability to bond with the client.
The current study identified the factors that cibwotie to online psychotherapeutic

relationship in Teachers Training Colleges in L&egion, Kenya.
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY
3.0 Introduction
This chapter focuses on research methodology, miesig the procedures used to collect
information required to answer the questions posetthis study. The chapter describes
the geographical location, Research population,pam procedures, and sample size,
instrumentation, reliability and validity, data tation procedures, data analysis and

ethical consideration involved in the study.

3.1 Research Design

The study utilized a descriptive survey design athgr information as it is during the
study period. Kothari (2011) observed that the psepof descriptive survey design is to
gather data that describes the state of affairst, esists at present. Descriptive survey
usually involves a method of collecting data byemtewing or administering a
guestionnaire to a sample of individuals. Orodhd Kombo (2006) emphasized that it
can be used when collecting information about pegi@ttitudes, opinions, habits, or any
of the variety of educational issues. The variableder investigation in the study include
tutors’ and trainees’ attitude, availability oflime resources, level of use, advantages,
disadvantages and factors that contribute to onjasgchotherapeutic relationship

between the tutors and the clients
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3.2 Study Location

This Study was conducted in Teacher Training Celeig the Lake Region, Kenya. The
regions comprise Homa Bay, Kisii, Kisumu, MigoridaBiaya Counties. The choice of
the study location was necessitated by scanty dentation on the practice of online

psychotherapy in teachers training colleges in kengccording to Kenya Vision 2030

(2007) the rapid urbanization in the Lake Regios led to rural urban-rural migration in

search of social amenities that includes elecyriditue to the low income generating
capacity, most households are unable to afford ection costs associated with rural
electrification and therefore only 30% of the pa@tidn has access to electricity. In terms
of water infrastructure, opportunities exist toklithe counties of Migori, Homa Bay,

Siaya, and Kisumu through Lake Victoria.

According to Kenya Vision 2030 (2007), key devel@mnopportunities for the region
lie in the currently underexploited natural res@stcin addition, the numerous rivers in
the region offer opportunities for the developmehthydroelectric power, which may
Harness sustained electricity supply to the natigmal. The Lake Region has the
potential for practice of online psychotherapy w#pecial interest in public teacher

training colleges.

3.3 Research Population

The population of the study comprised 2200 casés. Sample size used in the study
consisted of 40 tutors and 327 trainees drawn ftbenfive public teachers training

colleges within the Lake Region. The colleges hbgth male and female students in

their eight streams. This population has been eegpds curriculum in counseling and
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computer studies and based on this background st eesy for them to interpret and
understand the research questionnaire on onlinehpfiyerapy. Table 3.1 shows the
number of students according to the various strearnie five colleges.

Table 3.1: Number of second year trainees in colleg

College Class Total %
code
A B C D E F G H

01 56 59 60 58 59 61 61 58 471 214
02 97 97 97 99 98 97 97 97 772 135
03 46 46 46 46 46 46 46 46 236 16.5
04 18 18 18 1818 18 18 18 1436.5
05 58 56 58 56 56 56 58 58 245 20.5

Total 275 276 279 277 277278 280 277 2200 100

Source: Teacher Training College, Deans’ office 2612016

3.4 Sample Size and Sampling Procedures

The study was conducted in five (5) public teachexiging colleges in the Lake Region,
Kenya with a target population of two thousand &md hundred (2200) and a sample
size of 327. According to the table by Kathuri &wads (1993), (Appendix B) as cited by
Ocholla (2014), for a population of two thousanda tundred (2200) a sample size of
three hundred and twenty seven (327) is recommeadesiiitable. Kombo and Tromp,
(2006) pointed out that sampling is the processsalécting a suitable sample of a
population for determining the characteristics lo¢ twhole population. Sankaran and
Bougie (2010) further noted that sampling is thecpss of selecting a sufficient number

of the right individuals, objects, or events agespntative for the entire population. Out
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of 327 cases, 40 tutor counselors and 287 trainege targeted to participate in the

study.

The sampling techniques used in the selection eftittinees were stratified and simple
random sampling. The various streams were takepetstrata and 287 trainees were
selected from the eight streams from each of the fiublic teachers training colleges.
The classes (strata) were further stratified intb Strata according to gender then
followed by simple random sampling procedure farhegender to obtain an average of 7
cases from each of the eight second year clasgs.nfade a total of 57 trainees from
four of the colleges and 59 from the remaining exgdl totaling to 287 from the five

public teachers training colleges to participatehi@ study. Kothari (2011) pointed out
that simple random Sampling is appropriate becassy participant has an equal

chance of inclusion in the sample.

Purposive sampling procedure was used to seleato8stfrom each college making a
total of 40 tutors from the five public teachermsining colleges. These eight tutors are in
charge of the eight second year classes in eadggechs shown in Table 3.2. Out of the
eight (8) tutors five (5) tutors were purposivestested to participate in the interviewed
schedule. The tutors were purposively selected usecdhey have a background of
counseling practice and therefore were able toomd@ccurately to the questions posed
to them by the researcher. According to Creswall @tark (2011), purposive sampling
procedure involves identifying and selecting indival or groups of individuals that are

especially knowledgeable with the phenomenon efret.
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Table 3.2: Distribution of respondents by collegerad by class

College Class Total %

A B C D E F G H Tutor

01 6 7 7 8 7 8 7 7 8 65 19.9
02 7 8 7 7 8 7 8 7 8 67 20.4
03 8 7 7 7 7 7 7 7 8 65 19.9
04 7 7 7 7 8 7 7 7 8 65 19.9
05 7 7 7 7 7 7 8 7 8 65 19.9

Total 35 36 35 36 37 36 37 35 40 327 100

Source: Teacher Training College, Deans’ office 2612016

3.5 Instruments of Data Collection

Data for the study was collected through a selfettired questionnaire and a
predetermined interview schedule. A pre-determinéelview schedule was specifically
for the tutor counselors. These instruments weeéepred because they were convenient,
readily available and the participants were ableead, understand and interpret the

instructions provided.

3.5.1 Development of Questionnaires
The questionnaires were self-structured. The perpbdshe self-developed questionnaires
was to ensure all the areas that the researchardied to tackle were included in the

study. Two separate questionnaires were made dduutbrs and the trainees.
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3.5.2 Description of the Questionnaires

The self-developed questionnaires were divided fint sections. The first section dealt
with the personal information of the trainees amirs. The researcher constructed the
guestionnaire and interview schedule based on thectives, research questions,
literature review, and consultation with the resbhasupervisors of Rongo University in
the Department of Educational Psychology. A Lil&etale was used in the questionnaires
to collect quantitative data. The responses weatuated and analyzed using Statistical

Package for Social Sciences.

3.5.3 Development of Interviews
The questions used during the interviews weredmeloped. Self-development allowed
flexibility during the interviews and the questiomsre more direct. This was made

specifically for the tutors.

3.5.4 Description of the Interviews

An interview is defined as verbal conversation tiakes place between two individuals
with the agenda of gathering relevant data thal lmalused in the research. Qualitative
data was collected using this instrument. Tutar&nview comprised items that provided
additional information on online psychotherapy piccin teachers training colleges (see
Appendix H). These items included factors thatuefice online psychotherapy practice
in teacher training colleges, tutors’ commonly usedde of interaction with trainees,

disadvantages and limitations of online psychotmerpractice and general views of
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tutors and trainees on the practice of online pstfedrapy practice in individual teachers

training colleges.

3.6 Validity and Reliability of the Research Instruments

Mugenda and Mugenda (2009) noted that the qualityresearch study depends largely
on the accuracy of the data collection procedutes fistruments used to collect data
must yield the type of data the researcher cantasecurately respond to his or her
guestions. In research there is need to maximieerdhability and validity of data
collected. Reliability and validity exist in the tdaand the data collection techniques

should yield information that is relevant and cotre

3.6.1 Validity of the Instruments

Mugenda and Mugenda (2009) defined validity asdégree to which results obtained
from the analysis of data actually represents tirenpmenon under study. Mugenda and
Mugenda (2009) refer to Validity of instrumentsthe degree to which an instrument
actually measures what the researcher intends tasume The questionnaire was
assessed for face validity and content validityc@ding to Pilot & Beck (2009) face
validity explains whether the instrument measutes appropriate construct or what is
supposed to measure. The research supervisors pgoRdniversity viewed the
instruments to ascertain their face validity befdhey were used for the study.
Bloomberg & Volpe (2008) described content validity the adequacy of items for the
construct to be measured. Criteria for evaluatibnthe instrument were based on

technical soundness, clarification of questionnaegms and relevance to the study. The
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researcher revised the questionnaire based onettenmendations suggested by the

supervisors before using it in data collection.

3.6.2 Reliability of the Instruments

Mugenda and Mugenda (2009) noted that reliabifitg measure of the degree to which a
research instrument yields consistent results afegreated trials. Kothari (2011)
explained that reliability can be tested by findmg about the data, for example if there
is any bias of the compiler, the desired level otumacy and if it was achieved.
Reliability of the instrument was established bgt teetest procedure, which was done
through piloting on selected respondents identicahe ones used in the study from a
selected teachers training college. A simple randgampling procedure was used to
select a sample size of 98 (30%) respondents taipate in the pilot study. According
to Kombo and Tromp (2006), 30% of the study sangpte is appropriate for the pilot
study. The pilot study had the same characteristits those included in the actual
research. Frankel and Warren (2009) observed thaliability test helps the researcher
to minimize against random errors that may showrnsgstency in measurements that can
affect reliability. Reliability test therefore halghe researcher to deal with inaccuracy of
instruments, unclear instructions, and intervieashess. A reliability index was +0.6

was determined which is within the acceptable thoks

In this study, reliability of the instruments wastained by computing Cronbach’s Alpha

a using SPSS as displayed in table 3.3
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Table 3.3 Cronbach’s Alpha Results for questionnags

Scale N of tems Cronbach's Alpha Cronbach's AlBased

on Standardized ltems

Trainees’ 47 0.711 0.704

Tutors 22 0.705 0.709

The values obtained revealed that the instrumeats veliable for the study because they
were greater than 0.6 which is within the accegtdbteshold. Mugenda and Mugenda
(2009) posit that a reliability coefficient of al®w0.60 is adequate. The coefficient
reliability for the trainees’ questionnaire was 117 while the one for tutors was 0.705.
Therefore, the instruments for both the tutors &aghees were reliable to generate

required data.

3.6.3 Trustworthiness of the qualitative data

Lincoln and Guba (1985) posit that trustworthine$s research study is important to
evaluating its worth. Shenton (2004) explained timatrustworthiness the researcher
seeks to satisfy four criteria as discussed below;

Credibility refers to the confidence in the truthtbe findings of the research. In this
study credibility established whether the resuftthe qualitative data relay the views of
the participants. This was done by use of proloregjeghgements with the tutors from the
teachers training colleges. Clerke & Braun (2013)plkasized that prolonged
engagement provides opportunity to build trust leetw the interviewer and the
interviewee. The researcher remained persistertbservation of the interviewee for
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verbal and nonverbal communication that enrichedrterview. Triangulation permitted
the researcher to use more than one method ofctinledata thus, interviews and a

guestionnaire was used to collect data.

Transferability was used by the researcher to mreashich findings can be applied in
other contexts. Thick description was used in thestjons asked which provided
detailed data that ensured that the objectiveseofésearch were met.

Bree & Gallagher (2016) explained that dependabidihows that the findings are
consistent and could be repeated. In order to @sceeliability the researcher engaged
in debriefing and checking how accurately partioifsarealities had been presented by
the instruments. Participants were involved in ssisg whether the interpretations of the
research accurately represent their views. Confobilityaability is the measure to which
the results can be confirmed by various resulthefstudy can be confirmed by various

researchers. The trustworthiness criteria is sunzethias displayed in Table 3.3.
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Table 3.4:Lincoln & Guba’s (1985) trustworthiness criteria & techniques

Criteria

Techniques

1. Credibility
(internal validity)

2. Transferability
(external validity)

3. Dependability
(reliability)

4. Conformability
(objectivity)

All 4 criteria

» Prolonged engagement

» Persistent observation

» Triangulation (sources, methods,
investigators)

» Referential adequacy (archiving of data)

» Member checks

» Thick description

» Overlap methods (Triangulation of
methods)
» Dependability audit:
examining the process of the inquiry
(how data was collected;
how data was kept; accuracy of data)
» Conformability audit
examines the product to attest that the
findings, interpretations &
recommendations are supported by data
> Reflexive journal (about self & method)

3.7 Piloting of Research Instruments

Pilot study was conducted to enhance the validity eeliability of the study.

It was

carried out in Kaimosi teachers training collegethie western part of the Republic of

Kenya. This institution was purposively selectedaase it has the same characteristics
as the actual institutions that were used in thedyst The sample size that was used for

piloting was not included in the study populaticample size. The questionnaire was

assessed for face validity and content validityc@ding to Pilot & Beck (2009) face

validity explains whether the instrument measubes dppropriate construct or what is

supposed to measure. Bloomberg & Volpe (2008) ds=trcontent validity as the
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adequacy of items for the construct to be measumedthis study, the researcher
submitted the questionnaire to the research sugms/of Rongo University for viewing.
Criteria for evaluation of the instrument were lthea quality of judgment, clarification
of questionnaire items and relevance to the stlilg. questionnaires were refined by in
cooperating the views of the supervisors. Modifaat by the supervisors were based on
vague questions, grammatical errors and insufficgmace for responses. The tutor
counselors were equally prepared and interviewdddbthe validity of the questions to
be used in the study. The interview questions Haat any deficiencies were refined
before used in the main study. The researcher sdsght the input of a statistician to
ascertain whether any inadequacies that would exingdl data analysis, after which he

proposed no amendments to the questionnaires #ratwsed in the study.

3.8 Data Collection Procedures

The researcher sought an introduction letter frown Dean, Graduate School, Rongo
University to facilitate the acquisition of Resdagermit from the National commission
of Science, Technology and Innovation, Nairobidoilftate research authorization. The
researcher made an appointment to visit the pratgipf Migori, Asumbi, Kenyenya,
Ugenya and Bondo Teachers Training Colleges, ierai@ seek permission from college
administrations, concerning data collection. Ondbesed date, the researcher collected
data in line with the research objectives and dgolest The researcher administered the
guestionnaire and interview in person. Interviewe$ween the researcher and the tutor
counselors were recorded on tapes. The questientwak a period of three weeks while
the interview schedule of thirty minutes, took tweeks. After the three weeks, the
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researcher collected the questionnaires. Some eofjtiestionnaires were not returned
because of various reasons such as losing theapeo during the collection of the

guestionnaires some of the trainees were not preséme colleges.

3.9 Methods of Data Analysis

Both quantitative and qualitative data were analyze

3.9.1: Quantitative Data Analysis

Data was cleaned, coded, organized and subjecteSitatstical Package of Social
Sciences (SPSS), version 20. According to Cohemidnaand Morrison (2011) cleaning
is the process of identifying, and removing theoimect and inaccurate data. Editing was
done to eliminate errors made by the responderiagidata collection procedure. This
method requires interpretation of the responses iandelps to edit unnecessary
information provided by the respondents. Quantitatiata was coded and entered in the
computer for data analysis using SPSS. Quantitatata from closed ended questions
was grouped and analyzed using descriptive statisDescriptive statistics entailed
frequency counts and percentages to analyzed ddtaned from the questionnaire.
Frequency counts were computed for the data cellebly use of tables to establish
various distributions that may occur from the stud@iige results were presented using

tables, pie charts and bar graphs.

3.9.2: Qualitative Data Analysis
Qualitative data from the interview schedule waalyred based on themes. This method
involves organizing the responses into themes, elditang and drawing conclusion from

the responses. This involved the collection of nmfation through interview. The
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researcher tape recorded data in line with the apttd interview. The open ended
responses were analyzed by listening to the redotages at intervals. The researcher

identified and categorized the themes for analysis.

Clerke & Braun (2013) provided a six phase guida aseful framework for conducting
analysis. The first step starts with familiarizatiwith the data. The researcher started by
reading and re- reading the transcripts. The rekealistened to the recorded tapes at
intervals to identify the themes from the interviélie interview extract that forms this
example can be found in appendix H. Initial ideasewnoted down which provided the
foundation for the subsequent analysis. In thersstep the researcher generated initial
codes and organized data in a meaningful and sgstemay. Coding reduced data into
small chunks of meaning. The researcher workedutiiroeach script coding every
segment of the text that seemed to be relevanhdorésearch question. Codes were
generated and Microsoft excel was used to code idedtify the themes. Bree &
Gallagher (2016) explained how to use Microsofteéxo code and help identify themes.
A sample of verbatim excerpts with themes and cislésund on page 82 of the thesis
report. The third step involves interpretive anisyd the collated themes. In this case the
researcher examined the codes and clearly fitteah together into a theme. For example
there were several codes that related to attitodeveny the respondents had a positive
attitude towards online psychotherapy practice. Témearcher collated these into an
initial theme called positive attitude (PA). Stequrf involves identification of themes.
During this phase of review, the researcher madliféied developed the themes that were
identified in step three. At this point the reséarcidentified gathered together all the
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data that is relevant to each theme. This was dyneut and pasting using Microsoft
excel as indicated by Bree & Gallagher (2016). his tstep a clear and identifiable

distinctions between themes was realized.

Phase five involves defining and naming the theares potential subthemes within the
data. In this step the researcher provided themeesand identified what each theme is
all about. Some of the themes which the researitesttified were positive attitude
towards online psychotherapy as it saves time aadrespondents felt comfortable with
online interaction. The other theme that emerged emvenience. The respondents felt
it was the psychotherapist can be accessed eagidydiess of the geographical location.
The other theme which came up was lack of nonvesbats where the respondents felt
that there is no attachment between the therapists the clients during the online
psychotherapeutic process. In the last stage theareher produced a report on the
findings, which has been documented in the thesort in chapter four on the
gualitative analysis. In conclusion, the goal d@rttatic analysis is to identify themes and
use them to address the research. Thematic anadieiprets and makes sense out of the

available data.

Braun and Clarke’s (2006) identified Six Sim@#eps usedo carry out a thematic

analysis as summarized in table 3.4.
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Table 3.5: Braun and Clarke’s (2006) Steps for theatic analysis

STEP Explanai
1. Familiarizing yourself This step requires the researcher to be fully insewrand
with your data actively engaged in the data by firstly transcripithe

interactions and then reading (and re-reading)letehing
to the recordings. Initial ideas should be notedmothis
step provides the foundation for the subsequerysisa

2. Generating initial codes In this step the researatentifies codes to represent data
which is interesting and meaningful. Codes provafe
indication of the context of the conversation.

3. Searching for themes The third step involves imtipe analysis of the collated
codes. Relevant data extracts are sorted accortbng
overarching themes.

4. Reviewing themes This step involvédentification of themes. Data within
themes should cohere together meaningfully, wHilere
should be clear and identifiable distinctions bewe
themes. Themes are checked and a thematic map is
generated.

5. Defining and naming This step involves refining and defining the thenzasl

themes potential subthemes within the data. The reseanotwiide
theme names and clear working definitiémseach theme.
6. Producing the report Finally, thanalysis is transformed into an interpretable

narrative by using vivid and compelling extract rexdes
that relate to the themes, research question,itemdture
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Table 3.6: Sample of verbatim excerpts: Theme/subédmes and codes from

interview data analysis

Verbatim excerpts Themes/subthemes

Code

| prefer counseling over the
phone because it saves time,
in that sometimes students
cannot be able be in contact

with me because we have a Positive attitude

lot of work in college, so

any time | am at home |

have given them permission

they can call me any time

and it has saved me a lot of

issues.(Tutor 1)

As | said before students

can be able to meet me even

at my comfort zone at home

when | am doing my own

things, | can spare Convenience
sometime and talk to them

through the phone if I didn’t

have time while in college.

It is more accessible and

convenient to them and to

me. (Tutor 1)

You may not be able to see

the reactions of this learner

because in most of the

occasions when you ard.ack of non-verbal
doing counseling, you arecommunication
not capable of seeing the

reaction of somebody.

( Tutor 3)

PA

LNVC
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3.10: Ethical Considerations

Permission was granted from National Commission &mience, Technology and
Innovation (NACOSTI) to carry out the research. Thasent forms were signed by the
participants involved in the study. Confidentialdthe participants was enhanced by the
use of codes. The researcher assured the partEifyat the information given was only
for the purpose of research and nothing else. €searcher orally justified the study,
explained the voluntary participation right anduegments of the respondents in regard
to the study. On the agreed date of data collectimparticipants were requested to sign
the consent forms. The consent forms indicatedrifjets, the procedure, voluntary
participation and participants’ anonymity. All docants were kept confidentially and

could only be retrieved by the researcher
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND DISCUSSIONS

4.1 Introduction

The purpose of this study was to exammwine psychotherapy practice in public
teachers training colleges in the Lake Region, kefhis chapter presents the analysis,
findings and discussions of the collected data dbase demographic information and
research objectives of the study. Descriptive ®tiatwas used to analyze the variables
used in the studyStatistical Package for Social Sciences (SPSS)oreR0, program was
used to analyze the quantitative data. The reswdte displayed inform of percentages,
charts and frequency tables. This chapter alsolajispresults and discussions from
interview schedule from five (5) purposively setettead tutor counselors from the five
public teachers training colleges. The chaptereurssverbatim excerpts from the tutors’
responses regarding online psychotherapy. Themappcoach was used to analyze the

gualitative data from the tutors’ responses.

4.1.1: Return rate and Demographic characteristicef the tutors and trainees
The first shows the return rate form the respotsjen
4.1.1.1: Summary of return rate of the questionnaie

This area represents the outcome of the returrofdatee questionnaire
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Table 4.1.1.1: Summary of the return rate

TUTORS TRAINEES

Questionnaires

College Administered Returned Return Administered Returned Return

Rate (%) Rate (%)
1 8 7 17.5 57 55 19.2
2 8 5 12.5 59 a7 16.4
3 8 7 17.5 57 48 16.7
4 8 6 15 57 50 17.4
5 8 5 12.5 57 50 17.4
Total 40 30 75 287 250 87.1

Source: Survey data (2017)

Table 4.1.1.1 shows that out of the 40 questioesaadministered to eight tutors from
each of the five teachers training colleges, tharmerate was at 75%. The findings
further indicated that out of the 287 questionrsadministered to trainees from each of
the five training colleges, 250 were returned. Téirn rate was 87.1%. According to
Oso and Onen (2011), this return rate is within #oeeptable threshold. This was

achieved because the researcher went out to thermésnts to collect data in person.

4.1.1.2: Gender of the respondent

In this item, the respondents were asked to skestie gender. Gender was important in
this study because it explained the interest argtedeof openness of both male and
female respondents in psychotherapy practice. Tesults showed that female

respondents were more than the male respondengsaseatisplayed in table 4.1.1.2
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Table 4.1.1.2: Gender of the respondents

Tutors Trainees
Frequency % Frequency %
Male 14 46.7 105 42
Female 16 53.3 145 58
Total 30 100 250 100

The results shows that both male and female tuboingelors had equal chances of
participating in the study and that a larger petage of participants were of female
gender. Table 4.1.1.2 showed that 14 (46.7%) dadrttéspondents were of the male
gender while 16(53.3%) of the respondents werd®fémale gender. Table 4.1.1.2 also
showed that there were 145 (58%) female respondemntsl05 (42%) male respondents
across the colleges involved. Romano and Kravi@%2 noted that in primary care

clinics women preferred female service providerastms for preference of female
therapists included feeling of comfort while talffito a female therapist unlike the male
therapist. The respondents prefer a female thdrdptseir presenting problem was of

personal nature. Blow, Timm and Cox (2008) indidateat a male therapist was

preferred when the presenting problem was vocdtionaature.

Table 4.1.1.2 indicates that catering for cliepi®ference for therapy can lead to a better
psychotherapy engagement and outcome. However wdw®iving crisis services the
client may not have the time to become acclimated tale therapist. The American

Psychological Association (APA) (2017) documentédttcounseling is a nurturing
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profession and that women tend to be more collstiiviocused on serving the family
and the community, and this may confirm why they imore appointed for care services
than men in learning institutions. APA (2017) notledt women are drawn to psychology
because they perceive themselves as more empathaticmen. Therefore, the study
findings showed that there was a remarkable digpariterms of participation and that
the gender of the tutors influenced their partitgpain the study either positively or

negatively.

4.1.1.3: Tutors’ training in counseling

The researcher sought to find out whether the sul@ve been trained in counseling
practice. Mutie and Ndambuki (2011) stated thatemtty there are many institutions that
offer training in guidance and counseling. Theytar noted that this training is offered
at certificate, diploma and degree levels. Thisdftge explains why the findings show a

high percentage of trained tutor counselors adaiisg in figure 4.1.1.3

= No
H Yes

Figure 4.1.1.3: Tutors’ Training In Counseling

Figure 4.1.1.3 revealed that 24 (83%) of the tutoege trained counselors, while 5(17%)
were untrained by the time the study was carrigd Bhis is in harmony with the views
of Jackson (2009) who wrote that the level of tragnand preparedness in counseling
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profession influence the level of counselors’ resm@oto diverse needs of the client. In
addition, Sheeler (2008) observed that one canrdit@ the grief associated with a loved
one, but the manner of delivery of the informatimay have a lasting impact on the
client. Therefore, it is critical for counselors te trained and sensitized on basic

counseling skills for effective professional psytievapy process.

4.1.1.4: Work experience
The other area of research concern was tutors’ wexerience in guidance and

counseling teachers training colleges. The resef@amdings were as displayed in figure

41.1.4
14
40.0%
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333%
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&
§ 8
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=y 10% 16.7%
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1 year and 1 year-2 years 3 years-4years 4 years and
below above
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Figure 4.1.1.4: Tutors’ work experience

From figure 4.1.1.4, it can be seen that 12 (40.68the respondents have been working
as tutor counselors for 3-4 years while 10 (33.8%)e been working as tutor counselors
for 1-2 years. It is also noted that 5(16.7%) o thtors have worked for 4 years and

above and only 3 (10%) have worked as trained adarssfor 1 year and below. Work
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experience is important in the provision of guidammd counseling services because it
enables the tutor counselors to relate effectiveith the trainees. Thorn(2012)
documented that when employees are experiencedeammbwered their confidence
degree and self-reliance is increased. Work expegigives tutor counselors motivation
and opportunities to take on challenging tasks.oifutounselors with low work
experience as shown in figure 4.1.1.4 identifytlosvn skills and perhaps highlight the
areas that they need to work on and provide uratsisig of their strengths and

weakness.

4.1.1.5: Tutors’ responses on provision on onlineesvice

In this area the tutors were asked to state hoendftey provide online psychotherapy
services to the trainees. This item was signifigatie study because it helped to explain
the rate of interaction between the counselors thedclient. When counselors are in
contact with the trainees in and out of collegegnhances their availability when the
trainees need attention. This is in agreement Wiéhresearch finding as displayed in
Table 4.1.1.5

Table 4.1.1.5: Tutors’ frequency of Provision of pline services

Frequency Percent
Daily 4 13.3
Once a week 8 26.7
Twice a week 10 33.3
Monthly 8 26.7
Total 30 100.0
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Table 4.1.1.5 showed that 10(33.3%) of the tutoowided online psychotherapy twice a
week while those who provided once a week and niypihiéd a frequency of 8(26.7%).
Tutors who provided online psychotherapy daily watr&(13.3%). This is in agreement
with the 2015-2016 Annual Report which recordedt thiathe University of lllinois
counseling center, there was an increased demandnémtal health services from
colleges. The counseling center saw a total of dRjddividual appointments and 4,590
group appointments which was a slight increase ftieenprevious year. This confirms
the research findings that there is a high demanddunseling services, hence increased

availability of tutor counselors enhanced by oniimeraction.

The researcher also analyzed the quantitative flata the teacher trainees and the
results were as explained below. The researcherdyzmth two demographic
characteristics of the trainees before lookinghet $tudy findings on the attitude of

trainees towards online psychotherapy practice.rébelts were discussed below.

4.1.1.6: Age of the respondent per college

The researcher sought to find out the age oftihi@ees who participated in the study.
The results showed that a large percentage otpaatits who took part in the study were
within the age of 30 years and below. Age charatierwas important in this study
because it enabled the researcher to identify wagehis more prone to life challenges
that require therapy and likely to spend more tiomethe internet. This result is in
agreement with the views dfational Health and Medical Research Council (2000)
which reported that a large numbertbhbse who seek professional mental health are

within the age of 16-25 years. The research finglingre as displayed in table 4.1.1.6
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Table 4.1.1.6: Age of the respondent

College Total
30 and below 31-35 36 and above
1 46 3 1 50
2 49 1 0 50
3 38 7 2 47
4 44 9 0 53
5 28 19 3 50
Total 205 (82%) 39 (15.6%) 6 (2.4%) 250 (100%)

Table 4.1.1.6 showed that 205 (82%) of the resputsdeere aged 30 and below while
those aged between 31 and 35 had a frequency dflR%%). The frequency of
respondents who had 36 years and above was 6 (2Q8it¢ge 3 had 49 trainees who
had 30 years and below, while college 5 had 19oredgnts aged between 31 and 35.
College five (5) had three (3) respondents who wWa§eyears and above. This result
confirms that most young people are always onntermet and can easily be reached by

their therapists when attention is required.

4.2: Attitude of tutors towards online psychotherapy practice

The first objective of the study sought to estdblise attitude of the tutor counselors
towards online psychotherapy practice. They wellee@do state whether they feel
comfortable with online psychotherapy practice, thke they feel protected from the

trainees’ negative emotions during psychotherampcgss, whether they prefer online
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psychotherapy to face to face contact, and whektegrare receptive to internet as a tool

for psychotherapy. The results are as displayddbie 4.2.

Table 4.2: Attitude of the tutors towards online pgchotherapy practice

ITEM D SD N A SA MEAN  SD
Feel 2 0 6 16 6 3.80 0.99
comfortable (6.7%) (0%) (20%) (53.3%) (20%)

. 1 1 5 17 6
Preferoniine 2 300y (3.3%) (16.79%) (56.7%) (20%) O’ 0.90
Emotional 0 0 5 17 8
protection (0%) (0%) (16.7%) (56.7%) (26.7%) 4.10 0.66
Receptive to
online 0 0 2 16 12 4.33 0.61

(0%) (0%) (6.7%) (53.3%) (40%)

Strongly Agree (SA) Agree (A) Neutral (N) StronglyDisagree (SD) Disagree (D)

Standard Deviation (SD)

Table 4.2 showed that 6 (20%) of the tutors strpagireed while 16(53.3%) agreed that
they were comfortable with online interaction witfie traineesThis is in line with
Rochlen, Beretvas, and Zack (2004) who conductethstnrument-development project
that addressed preliminary validation of measuritudes toward online and face-to-
face counseling services. Factor analyses of thén®©rcounseling Attitude Scale
(OCAS) and the corresponding Face-to-Face coumpdliitude Scale (FCAS) yielded
similar two-factor structures. Respondents expkessere favour for online counseling
rather than face-to-face contact. Preference waslyndue to privacy, anonymity,

emotionally safe environment, empowerment; equdhtimmship with therapist,
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protection from negative counselor emotions, corerae, access, self-disclosure,
freedom of expression, honest and openness. Howleedindings highlighted potential
disadvantages of online psychotherapy, as feelinpeing rushed, gap between the
electronic mail from the counselee and responsen fthe counselor, difficulty in
expressing emotions, lack of emotional connectilaick of security and lack of

nonverbal cues obtained as an outcome of faceemdammunication.

The next concern, the tutors were asked to state fireference either for online
psychotherapy or face to face contact. The resefardings indicated that most tutors
preferred online psychotherapy rather than fadade contact as shown in table 4.2. Out
of 30 tutor counselors, 17 (56.7%) agreed and 8&o2irongly agreed that they preferred
online psychotherapy to face to face contact. s agreement with Cook and Doyle
(2002) who conducted a study of 14 clients recgiwanline psychotherapy through either
e-mail or chat. The therapeutic alliance was meambwsing the Working Alliance
Inventory (WAI). The results indicated that panants felt a collaborative, bonding
relationship with therapists. Results of WAI foretlnline group were compared to a
face-to-face comparison group that was the smaiptaon which the WAI was initially
validated. The total score was significantly higfeerthe online group as compared to the
face-to-face group. These findings agree with #search claim that tutors prefer online

psychotherapy rather than face-to-face contact.

The study further sought to find out whether theorsi feel protected from the trainees’
negative emotions According to Rochlen, Beretvas and Zack (2004)edothat

individuals feel protected from trainees, negatigmotions. Furthermore, online
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psychotherapy is convenient, has easy access, rahees self-disclosure, freedom of
expression honest and openness. The findings ghev8t(26.7%) of the tutors strongly
and 17(56.7) agreed that they feel protected frben ttainees’ negative emotions. 5
(16.7%) of the tutors showed that they were neuttals, they neither feel neither

protected nor unprotected.

In the last item, the researcher sought to find whether the tutors are receptive to
online psychotherapyThis was important to this study because it woutphthe
researcher to understand the status of online pflyerapy practice in teacher training
colleges. The findings showed that most of the rtutaere receptive to online
psychotherapy practice at the time the study wasecaout as displayed. Table 4.2
showed that 12 (40%) strongly agreed that theyraceptive to internet as a tool for
online psychotherapy in teachers training colled€s(53.3%) of the tutors agreed that
they are receptive to internet as a tool for onlasgchotherapy. This is confirmed by
Mutie and Ndambuki (2011) who noted that guidanoe a&ounseling is becoming
increasingly important and the art of psychother&jg been embraced by religious
bodies, psychiatrists and psychologists among sthEney further observed that the
government of Kenya is strengthening guidance anhgeling through the ministry of
education, private sector and non-governmentalmizgdons. Those who had a neutral
opinion had a frequency of 2 (6.7%) which showedt there is need for more exposure
and sensitization on the use of online psychotheiapteacher training colleges in

Kenya.
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The means obtained from the responses made whaedpendents were asked if they
feel comfortable with online interaction with theaihees and if they prefer online
psychotherapy to face to face counseling were&Q1 a8nd 3.87. This indicated that the
responses made were majorly on agreed positionstEmelard deviations obtained were
0.97 and 0.90 which are less than 1 indicating thatresponses made were clustered
around the means obtained which further suppoitedrésults discussed above. The
means obtained when the tutors were requested/éatiygir opinion on whether they felt
protected from the trainees’ negative emotionsiatitey are receptive to the internet as
a tool for online counseling were at 4.10 and 4A8i&ch indicated that the tutors agreed
and strongly agreed with the statements listed. §thadard deviations obtained were
0.66 and 0.61 which are less than 1 showing thattmb the response given were
clustered around the mean obtained further supyptlie results that showed that most

of them agreed and strongly agreed with the listatbments.

From the findings, it was concluded that resporslemére comfortable with online
interaction with the counselors, they felt protdctieom the negative emotions and
criticisms, they preferred online psychotherapyfdoe to face contact and that the
respondents were receptive to the internet aslddoonline psychotherapy. Therefore,
the study outcomes showed that respondents hawesitivp attitude towards online
psychotherapy practice in their individual collegb®ugh they cited limited online

resources and services.
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In order to get additional information on the pieetof online psychotherapy, an in depth
interview (see Appendix H) was conducted to thed lagtor counselors from the five
public teachers training colleges within the Lakegi®n, Kenya. Tutor counselors were
the ones who were in a position to provide datautlomline psychotherapy practice
because they are in charge of guidance and congsebata from the respondents was
organized and analyzed in line with themes thatrgetk from the interview. Themes,
which emerged from the first objective, were pesitand negative attitudes as discussed
below
i) Positive attitude

Positive attitude refers to respondents’ feelinigat tsupport and pay attention to the
practice of online psychotherapy practice. Theltesdicated that most respondents said
that they prefer online psychotherapy rather thanefto-face contact during the
therapeutic process. This was supported by resgdnem tutor one (1) who said that;

“I prefer counseling over the phobecause it saves time, in that

sometimes students cannot be able to be in coniffittme because

we have a lot of work in college, so any time | atrhome | have

given them permission they can call me any timeiahds saved me

a lot of issues. In addition online psychotherapymiore accessible

and very convenient for me. | can reach my studews when | am

away from college. Trainees are very positive alitantfact this time

I’'m even getting more people to counsel than thg ivased to be.”

(Tutor 1)
The data collected from tutor one (1) revealed thairs prefer online interaction with
their trainees. It therefore indicated a positivitittale of tutors towards online

psychotherapy practice. The verbatim excerpt rexktidat the tutors do not have to be at

site where the trainees are in order to intera¢h wlhem. Teh, Acosta, Hechanova,
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Garabiles, and Alliana (2014) carried out a studyAdtitude of Psychology Graduate
Students Toward Face-to-Face and Online Counselingre they stated that online
counseling was most preferred in terms of addrgsssues about social stigma and
anonymity. In their study, respondents also inéidabpenness in psychotherapeutic
relationship, hence a positive attitude towardsnenpsychotherapy practice.
i) Negative attitude

Negative attitude refer to tutors’ and traineesélifegs against the practice online
psychotherapy practice. From the data, collectspaedents cited a negative attitude
towards online psychotherapy practice. Tutor ($palited that;

“‘Some of the students are negative and ignoranbuabonline

psychotherapy practice. Yes they need help but #neyignorant and

some client may feel not confident enough thatllk&ep the information

they are giving me.{Tutor1)
The above verbatim indicates that some of the redgruts reported a negative attitudes
towards online psychotherapy practice. The reagowe included lack of confidence in
the online process and ignorance. This informatsoim agreement with Young (2005)
who investigated client’s attitude towards onlireicseling and the results indicated that
lack of privacy and confidentiality were cited asasons for negative attitude towards
online psychotherapy practice. UNESCO (2011) docustethat online psychotherapy
practice can be positive or negative depending batthe teachers and trainees feel and
perceive about psychotherapy and that teachers dn@ater influence on clients. This

suggests that if psychotherapy is to be advocatexthools then it should start with the

teachers and the students will follow suit (Goutnez012). The results of the study
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therefore showed that tutors had both positive aedative attitudes towards online

psychotherapy practice in teacher training collegeke Lake Region, Kenya.

Table 4.2.1: Attitude of the trainees on online psshotherapy practice

ITEM D SD N A SA MEAN SD
Feel 10 21 20 86 113 4.08 1.11
comfortable  (4%) (8.4%)  (8%) (34.4%)  (45.2%)

Prefer online 20 34 82 85 3.70 1.34
PSychotherapy 11 soey  (806)  (13.6%) (32.8%) (34%)

Emotional 29 20 34 82 85 3.45 1.31

protection (11.6%)  (8%) (13.6%) (32.8%) (34%)

Receptive to 26 36 o9 90

online 69 3.57 1.30
psychotherapy (10.4%) (14.4%) (11.6) (36%) (27.6%)

Strongly Agree (SA) Agree (A) N (Neutral) StronglyDisagree (SD) Disagree (D)

Table 4.2.1 showed that 10 (4%) and 21 (8.4%) ainées disagreed and strongly
disagreed respectively that they feel comfortabliéh vonline interaction with their
therapists. The respondents who agreed and straggbed with the research claim were
86 (34.4%) and 113 (45.2%) respectively. Traineks thad a neutral opinion at the time
of the study were 20 (8%).The results showed thatet was a significant number of
trainees who felt comfortable with online interaatiwith counselors. Chester and Glass
(2006) emphasized that internet has altered tlezasts of the trainees who spend most
of their time on the internet doing assignmentsiatipg themselves on social mediad
consulting their lecturersThis makes it easier for them to be reached bythbkeapists

whenever they need help, despite the differendecations.
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Table 4.2.1 further showed that there were 29 ¢b).@ho disagreed with the research
claim that they preferrednline psychotherapy to face-to-face counselimge 20 (8%)
strongly disagreed. Those who agreed and strongiged that they preferred online
psychotherapy to face to face contact had freqesrai 82 (32.8%) and 85 (34%) while
34 (13.6%) had a neutral opinion. 10 respondemwis fcollege four (4) disagreed while
six (6) of them strongly disagreed. 20 respondénots college three (3) agreed that they
preferred online psychotherapy to face to face aminwhile 28 from college 1 strongly
agreed. The growth of online interventions andregein online help seeking has seen

the development of an entire e-spectrum of inteigan, (Rickwood, 2012).

In addition, the trainees were asked to state veneghline psychotherapy protects them
from the counselors’ negative emotions and critici3his was important because it

enhances the psychotherapeutic relationship betwsercounselors and trainees. The
results indicated that most trainees felt protedtech the counselors’ negative emotions
and criticisms. This result has been reinforcedYloyng (2006) who pointed out that

clients experienced a sense of freedom to explemmselves online without fear of

judgment from therapist’s honesty and openness.rébelt showed that there were 29
(11.6%) who disagreed that they felt protected fitbin counselors’ negative emotional
criticisms on online psychotherapy while 20 (8%bpsgly disagreed. Those who agreed
and strongly agreed had a frequencies of 82 (32.88d) 85 (34%) respectively. 34

(13.6%) had a neutral opinion on the research clasrindicated in the literature review,

this outcome is in agreement with King (2006) wiobcuimented that clients felt protected
from negative counselor emotions and criticismmgithe counseling process.
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Table 4.2.1 showed that 26 (10.4%) of the trairtkeagreed that they were receptive to
online psychotherapy practice while 36 (14.4%) regip disagreed. 90 (36%) and 69
(27.6%) of the respondents agreed and stronglyeddteat they were receptive to online
counseling. Participants who had a neutral opim@ne 29 (11.6%). This option is in
agreement with the documentation of Murphy (2008 argued that online counseling
is a convenient service which can be provideshgttime and clients can send messages
whenever they feel most in need for therapy. Tesnese smartphones as avenues for
interaction which reinforce the online psychothgrgmactice. One is able to conduct
group online psychotherapy over WhatsApp, Facebdelegram and email which are
examples for social platforms by creating onlineugprs where therapists can reach many

clients at once.

The mean obtained from the analysis was 4.08. 3inisved that the average response
made by the respondents was within agreed andgtyragreed responses. The standard
deviation obtained was 1.11 showing that the vatbesrespondents gave were close to
the mean. This showed that most of the respondegmeed and strongly agreed that they
feel comfortable with the online interaction witbunselors. The means obtained from
the responses made when asked if they prefer oplsyehotherapy to face to face

counseling, if they felt protected from the counsslnegative emotions and if they were

receptive to the internet as a tool for online @=mlimg were at 3.70, 3.45 and 3.57. These
results showed that the responses were in betweegtnah and agree options as seen in
the standard deviations obtained were at 1.34, aril 1.30 which are greater than 1
showing that the responses given were spread @lhanclose to the means obtained.
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Chester and Glass (2006) emphasized that interaetdiverged the interests of the
trainees who spend most of their time on the imemoing assignments, updating
themselves on social medend consulting their lecturer§his practice has enhanced

online interaction with tutor counselors.

From the findings of the discussed objective, #swoncluded that respondents were
comfortable with online interaction with the coulwss, they felt protected from the
negative emotions and criticisms, they preferretinenpsychotherapy to face-to-face
contact and that the respondents were receptivihdointernet as a tool for online
psychotherapy. Therefore, the study outcomes shdhagdrespondents have a positive
attitude towards online psychotherapy practiceheirtindividual colleges though they

cited limited online resources.

4.3: Availability of online psychotherapy resources

In this area the tutors were asked to state whetteeonline resources are available in
teacher training colleges. Areas of concern wernether online resources are available,
whether trainees have access to online resourcesther the college has adequate
resources and whether inadequate finance has leguéficient online resources in the

college. The findings were as shown in Table 4.3.
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Table 4.3: Availability of online resources

ITEM D SD N A SA MEAN SD
Availability of 1 0 9 13 7 3.83 0.91
resources. (3.3%) (0%) (30%) (43.3%) (23.3%)

Access to online 0 0 5 16 9 413 0.68
resources (0%) (0%) (16.7%) (53.3%) (30%)

Adequate online 0 0 3 17 10

resources (0%) (0%) (10%) (56.7%) (33.3%) 4.23 0.63
Inadequate 2 2 7 16 3 3.50 1.11
finances (6.7%) (6.7%) (23.3%) (53.3%) (10%)

Strongly Agree (SA) Agree (A) N (Neutral) StronglyDisagree (SD) Disagree (D)

In this item the researcher sought to find out Whetnline resources are available in
individual teacher training colleges. It revealddhtt 7(23.3%) of the tutors strongly
agreed and 13(43.3%) agreed that the resourceswvaitable in their colleges. The
identified resources by the respondents includeximputers, personal laptops and
personal smart phones and telephone. Kombo (20¢®#3ieed that technologies may be
divided into three groups, those that increaseieficy of running one’s practice, such as
photocopy and computers for word processing, thbs¢ enhance the provision of
clinical services, such as telephone for emergeocmysultation and the emerging

technologies.

In addition, Kothari (2011) confirmed that telepkoimterview method can be used to
collect information in industrial surveys partictfain developed regions. He noted that
telephone interview is faster, recall is easy,baalks are simple and economical, a high

rate of response, no field staff is required, ani$ imore flexible than other methods.
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However tutors who disagreed with the researcimclad a frequency of 1 (3.3%) while
those who took a neutral opinion had a frequend @0%. This showed that the college
needs to purchase more equipment to meet the dewfaodline psychotherapy in

teacher training colleges in Kenya.

In the next item the tutors were also asked tcestdiether the trainees have access to
online resources in their colleges. Table 4.3 shibthat 16 (53.3%) of the tutors agreed
and 9 (30%) strongly agreed that trainees had adoesnline resources and services.
However, 5 (16.7%) of the tutors remained neutrdhts research claim. This result is in
agreement with a study by Odera (2004) who stdtatICT gives learners access to rich
materials and resources that make learning pranessctive, practical and interesting.
She further explains that ICT makes possible opaming, virtual schooling and global
education. This result challenges tutors shoulds&phe trainees to the available online

facilities.

The third item sought to find out whether indivitlieolleges have adequate online
resources that can be used for psychotherapy peaathong teacher trainees in teacher
training colleges. The findings of this researcldicated that most teachers training
colleges have adequate resources. According to &&ayication Management Institute
(KEMI) (2014) the President of the Republic of Kanyis Excellence Uhuru Kenyatta,
during his campaigns pledged to provide laptopsprders for every class one pupil in
Kenya public schools. This pledge is consistenhwlie current educational trends that
will transform the learners into a digital age ke tountry moves forward the Vision

2030. Results showed that the 17 (56.7%) of therduagreed and 10 (33.3%) strongly
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agreed that teacher training colleges have adegaateirces for online psychotherapy
practice in their individual colleges. 3 (10.0%)thé tutors indicated a neutral position
showing that they were uncertain of their respon3éss is in agreement with Allen
(2003) who reported that e learning is a major iappbn of ICT, it is interactive,
effective, cheap and accessible from any part@ftbrld. It is expected that an ordinary
classroom is equipped with computers, floppy discsnpact discs (CDs), printers and
relevant educational software.

The concern in the fourth item was to find out wieeinadequate finances have led to
limited online resources in teacher training colleges. flihars’ responses indicated that
inadequate finances have led to limited online wes®s in most of the teachers training
colleges. This result agrees with Education Insi¢#@06) which explains lack of
connectivity to the telephone and electricity natewoemains a major obstacle to the e
learning and psychotherapy in Kenya. It can be $seanl6 (53.3%) and 3 (10%) of the
tutors agreed and strongly agreed that inadedunateces have led to insufficient online
resources hence limited online psychotherapy maacin the colleges. The means
obtained when the respondents were asked if ICduress were available in their
colleges and if inadequate finances have led tofficgent ICT resources were 3.83 and
3.50. The means revealed that the trainees werlsnagutral on the matter while some
agreed with the statements listed above. The stdrtkviations obtained were 0.91 and
1.11, which indicated that the responses made bytutors were close to the mean
obtained and in the second deviation, they wereagpout and not close to the mean.

This is in line with Kenya Vision 2030 (2007) whicdocumented that only 30% of the
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population has access to electricity due to lowoine generating capacity, whereby
many people are unable to afford connection castsaated with rural electrification.
When asked if trainees have access to the colléG& gesources and if the college has
adequate ICT facilities for trainees’ use, the nseaitained were 4.13 and 4.23
respectively. This meant that the tutors agreed strmhgly agreed that trainees have
access to the college’s ICT resources and servidesstandard deviations obtained were
0.68 and 0.63, which are less than 1 showing tiatresponses made were close to the
mean and not spread out further supporting thelasionn made above.

From this objective qualitative data was collectemm thetutor counselors and the
following themes emerged and analyzed as showmbelo

Types of online resources

A computer is an electronic device, which is abledceive data in a particular form and
perform a sequence of operation in accordance widdetermined instructions and
produce a result in form of information. A smalope is a mobile phone that performs
functions of a computer, that a touch screen iatesf internet access, and an operating
system capable of running downloaded applicatidme Gualitative data identified the
types of online resources that can be used fonergsychotherapy practice. The tutors’
responses revealed that the availability of ressuigtch as personal laptop, availability
of electricity, trained human resource in ICT, geisonal smartphones which have the
features that facilitate social interaction thatvdnaencouraged online psychotherapy

practice in teacher training colleges.
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Tutor from college one responded that:

“There are different ICT equipment which can bedufor counseling

such as the phones, the laptops, in our collegehawee even the

desktops but students have their own smart phohesalyy we can use

for counseling because there is a program callgg&that can be very

good for communication. In my college most of mydgnts have

embraced the use of ICT for their communicationu Yiad them most

of time they do e-mailing using their ICT equipmeklife also do

printing in our college using the ICT equipment nthat we have few

printers in college we have a common place wheredaeall our

printing and that is possible because of the WiEt is in our college”

(Tutorl)
The above excerpt showed the availability of onlesources and services. It also shows
that tutors have access to the college resourcesetisas their own smartphones.
Therefore, online communication is evident in tledlege, which is an indication of
online psychotherapy practice. These findings arkne with Samuel, Wellington, and
Mavellas (2016) who defines online resources a®ramation handling tools,
applications and services that are used to prodiioes, process distribute and exchange
information. Odera 2004) also reported that ICTegiwa teacher access to resources and
services that make learning interactive, learnertezed and motivational. Therefore,
tutors and trainees need to be equipped with kray@len order to integrate technology
in teaching, learning and psychotherapy process.
The researcher also investigated trainees’ respomse the availability of online
resources available in individual teachers traintofleges. Items in this area included
whether the online resources are available in idda teacher training colleges, whether

the trainees have access to online resources, &htth teacher training colleges have

adequate online resources for trainees’ use imemdsychotherapy practice and whether
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the resources were user friendly. The outcome stidiagt online resources are available

in teachers training colleges. The results werdigdayed in table 4.3.1.

Table 4.3.1: Trainees’ views on availability of olme psychotherapy

ITEM D SD N A SA MEAN SD
8 4 50 97 91
resources
13 12 47 121 57
Access (52%) (4s%) (188%) (@8.4%) (28%) o0 M0
Online 42 42 63 63 40
resources (16.8%) (16.8%) (25.2%) (25.2%) (16%) 3.08  1.32
User friendly  2g 20 45 108 51

(10.4%)  (8%) (18%) (43.2%) (20.4%) 352 1.22

Strongly Agree (SA) Agree (A) Neutral (N) StronglyDisagree (SD) Disagree (D)

This item sought to find out whether the teachaining colleges have online resources.
This was important because it helped the reseatohewnfirm the availability of online
resources before examining whether they were in Tise results showed that 8 (3.2%)
of the respondents disagreed tbaline resources are available in their collegegenvh
(1.6%) strongly disagreed. 50 (20%) of the respotglédhad mwutral stand on the
availability of resources in their colleges. Theule indicated that the respondents cited
availability of online resources in their individualleges. However, Tan (2008) argued

that online psychotherapy is only relevant to thad® have access to the internet and
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have the skill to operate online equipment as ditgdhose who disagreed and strongly

disagreed with the research claim.

The researcher also sought to find out whether tthmees haveaccess to online
resources.This was important to the study as it would allowcess for online
psychotherapeutic relationship. The number of redpots who agreed and strongly
agreed that trainees have access to college omsmirces was at 121 (48.4%) and 57
(22.8%) respectively. According to the literatusyiew, Sussman (2004) observed that
one of the primary advantages of online therapisipotential for increased access to
online services. Online psychotherapy can bringises to persons in geographically
isolated areas and those confined to their homegalgeographical limitations, transport
challenges and family obligations. Blanchard (20b8served that due to access to
computers and the internet, online psychotherapydcbe made readily available to all.
A minimal percentage of 13 (5.2 and 12(4.8%) ofrespondents disagreed and strongly
disagreed respectively that they had access tmnline resources. From the research
findings, there is need for teacher training cakedo provide more online resources,

which can be used for online psychotherapy practice

This outcome was in harmony with Samuel, Wellingtand Mavelias (2016) who
carried out a survey on Assessment of the avaifalaihd utilization of ICTs for teaching
and learning in secondary schools, a case studyhigh school in Kwekwe, Zimbabwe.
The papers showed that computers, radios, teledgsioetwork wireless technologies,

interactive boards, internet, email, e-learning ligppons, video conferencing and
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projectorswere among the available resourdes teaching and learning in secondary
schools in Zimbabwe. In Kenya, several scholarehated that schools psychotherapy
in developing countries face many challenges. Ovand Odero (2014) noted that the
major challenges faced by guidance and counsebngces providers are, inadequate
facilities, lack of trained personnel and time dosiss. These studies are in agreement
with the current study, which revealed that mosthaf teacher training colleges do not
have sufficient online resources, which could deoused for online psychotherapy

practice.

In the next section theesearcher further sought to find out from tt@nees whether the
individual colleges have adequate online resourdeshowed that respondents who
disagreed and strongly disagreed had a frequendy ¢16.8%) each, while 63 (25.2%)
of the respondents had a neutral stand on the adgqof Online resources in their
colleges. The number of respondents who agreedt@ongly agreed that their colleges
had adequate online resources for trainees’ use avaB3 (25.2%) and 40 (16%)
respectively. Opie and Kastu (2000) emphasized ren integration of ICT in the
curriculum and establishment of effective trainiofgpre-service teachers in computer
technology. Table 4.3.1 showed 26 (10.4%) of tlepoadents disagreed and said that
ICT equipment irtheir college are not user friendlhile 20 (8%) strongly disagreed. 45
(18%) respondents had a neutral stand on the usadliness of their colleges’ ICT
equipment. Ademole and Adebowale (2013) carriedaostirvey in Nigeria on Audio-
visual resources available and use of library sesziamong college students in Lagos

state of Nigeria. The results showed that the maljstacle faced is inadequate resources.
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The number of respondents who agreed and stromgbed that the ICT equipment in
their colleges are user friendly is 108 (43.2%) &1d(20.4%) respectively. This is in
disagreement with Ademola and Adebowale (2013) wbted that lack of skill in the

operation of audio- visual resources was greatrhmze to the provision of services to

the college trainees.

The mean obtained in the first item was 4.04, wisicbwed that the responses given by
the respondents were on average that they agrestramg)ly agree that ICT resources are
available in their college. The standard deviatbbtained was 0.96, which indicated that
the respondents were close to the average obtalmaging that the respondents agreed
and strongly agreed that ICT resources are availabtheir colleges. The second and
third item on table 4.3.1 had means of 3.78 an8 8tdwing that the respondents agreed
and cited a neutral position that they have actedbe college ICT resources and the
adequacy of the ICT facilities for their use respety. The standard deviations obtained
were 1.02 and 1.32. This showed that the respagisea by the respondents were not
close to the mean but instead they were largelyeds®d. The mean obtained from the
responses was 3.52 showing that the respondents negitral on the issue stated. The
standard deviation obtained was 1.22 indicating ttn@ responses given were spread out
and not close to the mean. According to the resnitsst colleges had adequate online
resources. Opie and Kastu (2000) that emphasizeth@nntegration of ICT in the
curriculum and establishment of effective trainiagd psychotherapy practice for pre-

service teachers in computer technology.
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In conclusion, the study established tliae results revealed online resources are
available in teacher training colleges, though maitéd number of respondents cited
inadequate online resources in their colleges. fHspondents have access to online
resources and that online resources are friendigréfore, the study outcome of this
objective indicates that resources, which can el dgr online psychotherapy practice,

are available in individual teacher training codleg
4.4: Tutors’ level of use of online services

The third objective established tutors’ level ohge of online services. Items in this
section included how frequently the tutors user@nbervices, how confident they are in
using online services and whether they need thexséces in teacher training colleges.
This information was important to the study becatsaabled the researcher understand

whether the tutors have knowledge of online intéoachat can enhance psychotherapy.
4.4.1: How frequent tutors used the listed services

The results were as displayed in table 4.4.1. Eselts were based on the scale; Very

Frequently (4), Frequently (3), Occasionally (2&ry Rarely (1)
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Table 4.4.1: Tutors’ use of the listed services

ITEM VR oC F VF MEAN SD

Perform email

: 2(6.6% 5(16.7%) 13(43.3%) 10(33.3%
services ( ) ( ) ( ) ( )3.10 0.80
Perform  e- 4(13.4%) 8(26.7%) 12(40%)  6(20%) 270 0.98
learning services
Perform 87 0.82

0(0%) 7 (23.3%) 16(53.3%) 7(23.3%) 2.
Communication
services?

Very Frequently (VR), Frequently (F), Occasionally(OC), Very Rarely (VR)

In the first item, the researcher sought to find the frequency of tutors use of email
services. Table 4.4.1 indicated tutors’ frequentyhe use of email services with 13
(43.3%) while those who very frequently performedad services were at 10 (33.3%).
Those who performed email services occasionallyeva¢ia frequency of 5 (16.7%). This
confirms that tutors have been introduced to ordevices and they have access to their
clients. Maheu (2003) expressed that e-mail cansled to remind both the therapist and
the client of issues previously expressed. Thieeaspllows both the client and the
therapist time to fully reflect on issues discussedrevious correspondence and to
explore the clients’ progress at various stageakercourse of treatment. However this is
contrary to what he pointed out that the use ofad-reervices as a psychotherapy
medium is not yet fully understood and establishednany institutions which is in
agreement with part of the result finding that sedwhat 2 (6.6%) of the trainees who

performed email services very rarely.
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In this area, the tutors were asked to state htendhey performed e learning services in

their individual colleges. The results were basedhe scale;
Very Confident (4), Confident (3), Somehow Confitlé2), Not Confident (1)

The findings indicatedhat most tutors frequently performed e-learningyises in their
individual colleges as shown in table 4.4.1. Itwhad that there were 12 (40%) tutors
who frequently performed e- learning services wihilese who occasionally performed
e- learning services were 8 (26.7%) at the timennhe study was carried out. The
number of those who perform e-learning servicey wexguently had a frequency of 6
(20%) while those who performed very rarely hadegdiency of 4 (13.4%). This result is
in agreement with MOE (2006) that outlined stgi¢s to promote the development of
e-learningresource, facilitate public-private partnershipsrobilize resources in order
to support e-learning initiatives, promote distamckication and virtual institutions in
higher education and training, promote the estaient of a national ICT center of

excellence, integrate e-learning resources witkraiisting resource.

The next item sought to find out the tutors’ freqeye in performing communication

services in their individual colleges. The findingslicated that a significant number of
tutors frequently performed online communicatsemvices. This showed that the tutors
who frequently perform online communication sersiegere 16 (53.3%) while those who
occasionally perform it were 7 (23.3%) at the tiofiehe study. The frequency of tutors
who performing communication services very freglyentere at 7 (23.3%) at the time

when the study was carried out. The means obtawntezh the tutors were asked how

frequently they performed communication and e-leayservices are 2.87 and 2.70. This
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showed that the tutors’ responses were majorly thay performed the service
occasionally and frequently. The standard deviatiatained were 0.82 and 0.98, which
were less than 1 showed that the responses made chestered around the means,
showing that the tutors occasionally and frequeptyformed communication and e-
learning services. Maheu (2003) argued that ortmenseling is a convenient service,
which can be provided at any time, and clients samd messages whenever they feel

most in need of therapy.

When asked how frequently email services are pesd; the mean and standard
deviation obtained were 3.10 and 0.80. The mean obtaineddtetl that the tutors
majorly performed email services frequently andyvieequently. The standard deviation
obtained was less than 1 which indicated that éspaonses made were majorly clustered
around the means hence in agreement that respsndernyt frequently and frequently

performed online services.
4.4.2: Tutors’ confidence in performing the listedonline services

The second concern in this area established tutmsfidence in performing online

services. The results were as displayed in tadl@ 4The results were based on the scale;

Very Confidence (4), Confidence (3), Somehow Carick (2), Not Confidence (1)
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Table 4.4.2: Tutors’ confidence in performing theilsted online services

ITEM NC sC C vC MEAN  SD
0 8 16 6
Performing e- (0%) (26.6%)  (53.3%) (20%) 3.06 0.69

mail services

Performing e- 2 10 14 4

' 33.3%
learning 6.7%)  ( ) (46.7%)  (133%) 5,7 (68
services
Performing 0 5 15 10

icati 33.3%
communication  (0%) (16.7%)  (50%) ( O 573 074
services

Very Confident (VC), Confident (C) Somehow Confiden(SC), Not Confident (NC)

The first item sought to find out the level of ci@ce in performing e-mail services.
The result indicated that tutors had confidencparforming e-mail services in teachers
training colleges in the Lake Region, Kenya. TaBld.2 showed that tutor who
confidently performed electronic mail services watel6 (53.3%). Table 4.4.2 showed
that 8 (26.6%) are somehow confident and 6 (20%ewery confident in sending and
receiving e-mail. However, this is contrary to T&008) who argued that online services
are only relevant to those who have access toneteand knowledge about online
equipment and services. In this next area, theoretgnts were asked to state whether
they were confident in performing e-learning seegiclt showed that tutors who were
confident in performing e-learning service were (48.7%) while those who were not

confident at all are 2 (6.7%). Table 4.4.2 furtehowed that 10 (33.3%) and 4 (13.3%)
115



were somehow confident and very confident respelstivn performing e-learning

service.

The next item of the study sought to find out théots’ confidence in performing
communication services. It shows a frequency of51846) of tutors who were confident
in performing communication services while 5 (16)78bthem said they are somehow
confident in performing of the online communicatisarvices. 10 (33.3%) of tutors
agreed that that they were very confident in penfog communication service. The
means obtained were 2.73 and 2.77 respectivel\s ihldicated that most of the tutors
were somehow confident and confident in performaagnmunication and e-learning
services. The standard deviations obtained weré &d 0.68, which were less than 1,
showing that the responses were not spread owlistered around the mean. This result
supports the conclusion confident that, tutors waearenfident in performing
communication and e-learning services. When thersuwvere asked how confident they
were in performing the email services, the meaimiobt was 3.06. This average showed
that the tutors were confident in performing e-meekrvices. The standard deviation
obtained is 0.69, which is less than 1 showing thatutors’ responses were close to the
mean. This is in line with Hechanova (2014) desztibvo generations of internet users
as those below the age of 20 and above the age. ¢fetnoted that these generations are
open to share their feelings and personal issuegsbyof online services. They have
confidence in performing the services and in futonéine psychotherapy practice may

become a viable option to face-to-face contact.
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The third concern in this area established tutteg2l of need for online services. The
results were based on the scale; High need (4),ekébel need (3), Low need (2), No

need (1) .The results were as displayed in tadl&4.

Table 4.4.3: Tutors’ need for the listed online setices

ITEM NN LN MN HN MEAN SD
Need foremail 0 0 18 12

(0%) (0%) (60%) (40%)  3.27 0.64
Need for e-0 5 15 10
learning %)  (16.6%) (16.6%)  (333%) 347 051
Need for O 0 13 17

communication e () (43.3%)  (56.7%) 3.13  0.90

No Need (NN), Low Need (LN), Moderate Need(MN), HigNeed(HN)

In this item, the researcher sought to find outttliers’ level of need for email services.
The outcome showed that tutors need email serinciir colleges. Table 4.4.3 showed
that 18 (60%) of the tutors had moderate need-foai services and only 12 (40%) have
a high need for it. This is contrary to Maheu @0@ho pointed out that the use of e-
mail as a therapeutic medium is yet to be undedsex@n though most tutors indicated

that they highly needed email services in theilegss.

In the next concern, the tutors were asked to sthgther they need e-learning services.
Table 4.4.3 showed that 15 (50%) of tutors had maideneed, 5 (16.6%) had low need
while 10 (33.3%) had high need for e-learning swi This was confirmed by Odera

(2004) who reported that ICT gives a teacher acttesssources and services that make
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learning interactive, practical and interestingtia next item in this area, the researcher
sought to find out whether the tutors need comnaii@n services in their individual
colleges. Table 4.4.3 showed that tutors who hlaigilaneed for communication services
had a frequency of 17 (56.7%) while those who hachamlerate need for it are 13
(43.3%). NIHM (2016) pointed out that the use déphone, internet and mobile phone
services involves a therapist providing help aistadice, it has seen tremendous growth
in the world today and it is impossible to undereniits impact in teachers training
colleges. The means obtained for email and e-legreervices were 3.27, 3.47 and 3.13
respectively. The means obtained indicated thatutees have moderate and high need
for the services listed in table 4.4.3. The staddhaviations obtained are 0.64, 0.51 and
0.90 which are all less than 1 showing that th@arses made were close to the mean
obtained further showing that the tutors’ needtferse services were moderate and of

high need.

From the qualitative data the respondents weredatgkstate which online services were
mostly used in the individual colleges? The resgosl cited mobile phones as the most
commonly used mode of communication during counggirocess, followed by the use
of email. In all these services, there was evidasfchigh usage by the trainees. Themes,

which emerged from the collected data, were;
i Frequently used online services

The frequently used online services refer to thelenof services commonly used by the

tutors and trainees in their interaction. The comiyased mode of services listed by the
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respondents included the smart phone and emaiter Two (2) and tutor four (4) stated

that;

“Yes i have counseled most of my students oveptibae. Anytime | have
counseled students over the phone, | have fourtdttivas more positive”
(Tutor 2).

Tutor four (4) said that;

‘I have done counseling through phone and the emad a it was
interesting Sometimes the trainees send me emails and | respbuatbr
4)

From this response, it is clear that, use of srhartp was the most preferred mode of
communication because it is readily available tohbihe tutors and the trainees. The
verbatim excerpt revealed that the trainees weséipe about the use of smartphones and
emails in their communication with their clienthi3 data is in agreement wikerry and
Claire (2014) who observed that mobile phone textnseling offers an opportunity to
engage young people in psychotherapeutic relatipndballahan and Inckle (2012)
conducted interviews with counselors and a focusigwith young people about online
and mobile phone counseling and their findings sstggd that online therapeutic
conversations the youth dealt with sensitive topinem face-to-face sessions. According
to them youths feel less intimidated and empowerkdn talking to an online counselor.
Kothari (2011) also confirmed that telephone in@mw method can be used to collect
information, telephone interview is faster, recakkasy, callbacks are economical, no field

staff is required and it is more flexible than atheethods of communication.
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ii Confidence in the use of online services

Confidence in the use of online services in thislgtrefers to the ability for tutors to use
the phones and email in there communication wightthinees without fear, when they

need attention. Tutor one (1) who said that corduirthis;

“In my college most of my students havebeawed the use of ICTs, for

their communication. In fact, | have created whap group counseling

for my students. Anytime they want to talk to mee students can post

concerns and | will be able to respond. | havengdithem on how to use

online services” (Tutor 1).
The respondents confirmed that they had confidencéhe use of online services
provided by the college and by individual tutorsdahat, they can interact anytime,
anywhere. The group service enables the tutoredohr many clients at the same time.
This data is in agreement with Hechanova (2014eesl that young people appear
more open to share personal feelings and informatiosocial media. This data is also in
agreement with Perle (2011) who explained that iteegpe limited evidence on online
services, there are a number of strengths and iberssfsociated with online service

delivery. Therefore, it is clear that users of thegrvices have confidence in online

service delivery.
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iii Need for the online services.

In this study for online services means that tufelisthat phones and email services are
valuable, especially for online psychotherapy pecactThe respondents confirmed that
there was need for these services in the collefator four (4) said that,

“Everyone in the institution should get access mine services. And

the school should put up resources that will mdke possible. And

then the teacher counselors also need some kindraofing or

sensitization on the same because the few teattragrare interested in

counseling services lack the ICTs know-how and wlg to do the

counseling through whatever means. So this is gongethat needs to

be extended to the colleges also. | will encouraljerainers to be

encouraged to use online services because as koold am getting

more clients through online than the way we usedatdt face to face.

Clients and the trainees should embrace this metbbdonline

counseling.”(Tutor4).
This data implies that online services play a kele rin interaction between the
counselors and the clients. The verbatim excerpivel that all institutions should
provide access to online services. This data imawith Zur (2012) who documented
that email, research and e-learning online servacessignificant in young clients who
can easily send text information with intimate dstéo the counselors when they need
attention. This is in agreement with participamésponses.

The researcher analyzed the trainees’ level obtisaline services in individual teachers

training colleges and the results were explainéavhe

The first area sought to examine the teacher tesinevel of use of online services in
teacher training colleges. Areas included in tbgective were, trainees’ frequency of
use of email, e-learning and research servicealsd included trainees’ confidence in
performing email, e-learning and research servidéss result showed that trainees
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needed email, e-learning and research servicesaaheér training colleges. This area was
important to the study because it enabled the relseato understand the trainees’ level

of use in online psychotherapy practice as shoviabte 4.4.4

Table 4.4.4: Trainees’ level of usage of online sgces

ITEM VR ocC F VF MEAN SD
Research 42 66 97 45

services (16.8%) (26.4%) (38.8%) (18%) 2.57 0.97
E-malil 41 62 106 41

services (16.4%) (24.8%) (42.4%) (16.4%) 2.57 0.94
E-learning 20 36 68 126

services (8%) (14.4%) (27.2%) (50.4%) 2.60 0.99

Very Frequently (VR), Frequently (F), Occasionally(OC), Very Rarely (VR)

In this item the trainees were asked to state tbguency of engagement in research
services in their individual colleges. Researchvises were important in this study
because as trainees research on their work, thewlsa be encouraged to interact with
their counselors. The outcome indicated that tixere a high level of trainees’ frequency
of engagement in research services in teacheirtgaaolleges. This finding agrees with
PEW (2012) report that adults have consistentlywhitat search engine use tops the list
of the most popular online activities, along withmaél. The report further observed that
currently, 91% of online adults use search engioeind information on the web up
from 84% in 2004. Table 4.4.4 showed that 42 (16.8%the respondents performed
research services very rarely while 66 (26.4%heft occasionally perform the service.
The frequency of those who frequently performe@aesh services was 97 (38.8%) and

45 (18%) for those who perform it very frequenBBEW (2017) reported that students
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use the internet and own technological devices thamest of the population. The report
further indicated that 100% of college studentsiaternet users and this can provide
easy access for interaction with their tutor colorsewhen they need attention. This
information is in harmony with Bada (2013) who eipkd that technologies in
psychotherapy practice have improved service dglive terms of reaching many
students. The enhancement of online psychotherdpgage the work of the tutors and

provide time for other engagements in the college.

In this area the respondents were also askedtmtsialevel of frequency in performing
e-mail services.The outcome showed that a significant number ofees performed e-
mail services frequently in their individual colleg This result is in harmony with
findings of McKinsey Global Institute (2016) whichported that an average employee
spends 13 hours a week reading and responding &il. efable 4.4.4 showed that 41
(16.4%) respondents perform e-mail services vemrglyawhile 62 (24.8%) of the
respondents performed it occasionally. The frequersicrespondents who frequently
performed the services was 106 (42.4%) while 4140 of them performed them very
frequently. According to Radicati's Statists Rep@®15), there were 2.6 billion email
users in 2015. This number is expected to growver @.9 billion by the end of 2019.
The report also predicts that the average numbemaiil accounts will increase from 1.7
to 1.9 per email user. This is in agreement witk tlesearch findings that most
respondents frequently and very frequently use igeavices and can be easily reached
by the counselors. The outcomes agree with Myjagen(2014) reported that the
counselors’ school engagement with students igduinivithin the confines of the school

123



and he does not conduct counseling services fatests in remote areas due to the

isolated geographical location.

The next item sought to find out the trainees’ @recy in performing e-learning
services. E-learning was important in this studgaose as the trainees perform research
on classwork they can also interact with the colamse and enhance online
psychotherapy. The findings indicated that mosiné@s had a high frequency of
performing e-learning services in teachers traimiolieges. The findings from table 4.4.4
showed that 20 (8%) of the respondents very rgsetjormed e-learning services while
36 (14.4%) performed it occasionally. 68 (27.2%) tbe respondents frequently
performed e-learning services and 126 (50.4%) efrdspondents performed e-learning
services very frequently. The means obtained intéras in this section were 2.57, 2.57
and 2.60. The means obtained show that the avaesgponses made was that the
respondents performed the above services occalsiomadl frequently. The standard
deviations obtained were 0.97, 0.94 and 0.99, wivete less than 1. This means showed

that the responses made were close to the avevbtmned.

Noesgaard and Orngreen (2015) agreed with thetsesulthe current study, as he
observed that currently learners are well versatieruse of smartphones, text messaging
and the internet participation. This providesatfpkm for online interaction between the
trainees and the tutor counselors during online mamcation when they require
attention. This is in line with the current studlydings, which showed that most trainees
performed e learning in teacher training colleges Kienya very frequently and

frequently.
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4.4.5: Trainees level of confidence in online sdces
The next concern in this area established tutomsifidence in performing online

services. The results were as displayed in tadl® 4The results were based on the scale;

Very Confidence (4), Confidence (3), Somehow Carick (2), Not Confidence (1)

Table 4.4.5: Trainees level of confidence in onknservices

ITEM NC sC C vC MEAN  SD
Confident in 34 69 85 62 2.70 0.98
research (13.6%) (27.6%) (34%) (24.8%)

Confident in e-

: : 33 62 92 63

mail services (13.29%) (24.8%) (36.8%) (25.2%) = ° 097
Confident in e-

learning services 2 25 68 155 2.66 0.99

(0.8%)  (10%)  (27.2%)  (62%)

Not Confident (NC), Somehow confident (SC), Confid#(C), Very Confident (VC)

In the next item, the respondents were requiredtate whether they are confident in
performing research servicéghis was important to this study because it wouldasce
trainees’ effectiveness in performing online psybleoapy in teacher training colleges.
The results showed that most trainees were cortfidgoerforming research services by
the time when the study was carried out. PEW (201dcated that students have access
to a well balance of perspectives that engages tngical thinking skills and allows
them to formulate their own stances and argumdiatisle 4.4.5 showed that 34 (13.6%)
respondents were not confident at all in perfornmeggarch services while 69 (27.6%) of
the respondents said, they were somehow confidepélforming research service. The

number of respondents who are confident in resesechice was 85 (34%) and those
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who are very confident were 62 (24.8%) respondd?EaN (2012) further reported that
66% of adult search engine users say search engireesan unbiased source of
information and 55% say that the quality of searsults is getting better over time and

this has increased their knowledge.

In the other item the respondents were asked tovsheir level of confidence in

performing e-mail service. Table 4.4.5 showed 88&1{13.2%) of the respondents were
not confident at all, while 62 (24.8%) of the resgents were somehow confident in
performing e-mail services. 92 (36.8%) of the resjamts were confident at e-mailing
while 62 (24.8%) of the respondents were very danfi at performing e-mail services.
These results are supported by Kleflava and G@#d4) documented that social media
is becoming more embedded into our everyday ligkanging how people interact both
personally and professionally. This is in agreenweith the study results which showed
that even though most respondents cited high lef’/elonfidence in performing email

services, there is need for training in ICT in araeimprove participation.

The next research question sought to find out é&sh confidence in performing e-

learning services. This area was important in tbdysbecause it indicated the trainees’
confidence in performing e learning that influer#ine psychotherapy practice. Table
4.4.5 showed that 2 (0.8%) of the respondents titat they were not confident at all in

performing e-learning services while 25 (10%) resfmnts are somehow confident in
performing the service. 68 (27.2%) and 155 (62%poadents said they were confident
and very confident in performing e-learning sersicEhe means obtained from the items

above were 2.70, 2.75 and 2.66. This showed tleahvlerage responses made were that
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the respondents were somehow confident and cortfidgrerforming the services listed
above.

The standard deviations obtained are 0.98, 0.9708% which are less than 1 showing
that the responses made were close to the aveoltgised. This means indicated that
responses given by most respondents were somehaofidexdt and confident in
performing the services listed. Gale (2012) notedt tthere are hundreds of online
services that offer access to information, tatbile learning is becoming increasingly
popular with learners having one if not more mohkdevices in their possession.
Therefore, they have access to information thallit@es learning and psychotherapy
practice. This report reinforces the study outcaim& most of the respondents had
confidence in performing e-learning services, whiatrease high chances of interacting
with counselors when they need therapy.

4.4.6: Trainees’ need for the listed online servise

The third concern in this area established traink=®| of need for online services
performing online services. The results were aglaygd in table 4.4.6. The results were

based on the scale; High need (4), Moderate ngedd® need (2), No need (1)

Table 4.4.6: Trainees’ need for online services

ITEM NN LN MN HN MEAN  SD
Do you need researchl4 29 70 137

services? (5.6%) (11.6%) (28%) (54.8) 3.32 0.89
Do you need email 19 33 79 119

services? (7.6%) (13.2%) (31.6%) (47.6%) 3.20 0.94
Do you need e-learning 15 20 50 165

services? (6%) (8%) (20%) (66%) 3.09 0.98

No Need(NN), Low Need(LN), Moderate Need(MN), HigiNeed(HN)
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This area sought to examine the trainees ‘needefwarch service¥his area was useful
to this study because it informed the traineesirdder research that would influence the
practice of online psychotherapy. Table 4.4.6. sktbehat 14 (5.6%) of the respondents
indicated no need for research services while 29%6¢4) respondents had low need for
the service. 70 (28%) and 137 (54.8%) respondeitesd moderate need and high need
respectively for research service. PEW (2012) denisd students who live in
households with incomes below the poverty line adghat the internet allows them to be
self-sufficient researchers. The internet allowsdehts to conduct quick tangential
searches when they come across information thegadainderstand in the course of
research and this can create an avenue for omliesaction with the therapist3his is in
line with the research results that showed a sagmt number of respondents who agreed

and strongly agreed that there is need for resesmchices in teacher training colleges.

In the next item, the researcher sought to find whether the trainees’ had need for
email services in their individual teacher trainoalleges. The results indicated that most
trainees agreed that they needed the email semvighsir individual colleges and results
were summarized and displayed in table 4.4.6. Talde revealed that 19 (7.6%) of the
respondents had no need for e-mail services wRilgl3.2%) respondents had low need
for the service. 79 (31.6%) and 119 (47.6%) respatglhad moderate need and high
need respectively for e-mail services respectivibecording to Zur (2012), email service
is significant in young clients who can easily sendext with intimate details to the

counselors when they need attention. This in ageaémvith respondents who cited that
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they needed email services in teachers trainingeges, which could enhance online

psychotherapy practice among the teacher trainesuéor counselors.

The trainees were asked to state whether theranees for e learning in teacher training
colleges. This was important to this study becatisgould inform the value for e
learning and interaction in teacher training catedhat would enhance learning and
online psychotherapy practice among the teachereea. Table 4.4.6 showed that 15
(6%) of the respondents cited no need for e-legreervices while 20 (8%) respondents
had low need for the services. In addition 50 (2@ 165 (66%) respondents noted
moderate need and high need respectively for eilgamThe means obtained in the items
shown in table were 3.32, 3.20 and 3.09. Theseagesrshow that the respondents have
moderate and high need for the services listedaliet4.4.6. The standard deviations
generated were 0.89, 0.94 and 0.98, which wertesdl than 1. This indicates that the
responses given by the respondents were close tmé¢an obtained, further showing that
most of responses given were that respondents ima@derate and high needs for the

services.

According to Noesgaard and Orngreen (2015) e-legrrffers the ability to share
material in all kinds of formats such as videogjedhows, word documents and PDFs.
Conducting webinars (live online classes) and comioaiing with professors via chat
and message forums is also an option availabls@esuE learning provides the learners
with the ability to fit learning around their lifgdes. E learning therefore offers an
alternative that is faster, cheaper and potentiadiger. This view was supported by a

study carried out by Nduisi and Udo (2013) who rggbthat students were motivated to
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use electronic information resources in their lites, even though they cited insufficient
computers and limited network. This agrees with tesearch findings that the
respondents cited high need for e learning, whigbnwially can enhance online

psychotherapy practice as they also communicatethvir counselors.

In conclusion, the study found out that the respontsl frequently performed research
services, frequently performed e-mail services, dretjuently performed learning
services. It was also found that respondents werdident in performing research
services, email services and e-learning servichs.study further showed high need for
research services, email services, and e- leasgngces. Therefore, the study revealed
that a high level of trainees’ use online servigdsich is an advantage for online

psychotherapy practice in teacher training colleges

4.5: Advantages and Disadvantages
This area sought to examine the advantages of emgychotherapy. Items discussed

included accessibility, protection from clients’ etional reactions, convenience of
online psychotherapy and cost of online psychother@he tutors were asked to state the
level of agreement of these advantages on onligehpsherapy. The findings were as

displayed in table 4.5.
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Table 4.5: Advantages of online psychotherapy praicte

ITEM NI LI M | VI MEAN S.D
Enhances (133 3 14 8 4
accessibility  for (Vj (10%) (46.7%) (26.7%) (13.3%) 3.37 0.96
interaction 0
Protection from O 3 13 10 4
counselor's (0%) (10%) (43.3%) (33.3%) (13.3%) 3.50 0.86
emotions

0 1 10 11 8
Enhances (0%) (3.3%) (33.3%) (36.7%) (26.7%) o7 085
convenience
Cheaper versusO 1 8 14 7
face to face (0%) (3.3%) (26.7%) (46.7%) (23.3%) 3.90 0.80
counseling

Not Important (NI), Less Important (LI), Moderate ( M), Important (1), Very

Important (VI

The first item sought to find out the intensity thie importance of accessibility as an
advantage of online psychotherapy practice in teathining colleges in the lake region,
Kenya. Tutors responses showed accessibilityraederate and important advantage of
online psychotherapy practice. This result is imeagent with Sussman (2004) who
noted that one of the primary advantages of onfisgchotherapy is its potential for

increasing access to online services. It can bsernyices to persons in geographically
isolated areas, those with physical limitations &m@ehsportation difficulties. Table 4.5

showed that 14 (46.7%) of the tutors had a modespieion on the matter that ICT

enhances accessibility for interaction while 8 726) considered it important. The result
further noted that those who indicated less impmgaand very important had a

frequency of 3 (10%) and 4 (13.3%) respectivelyilevbnly 1 (3.3%) considered it as of

)
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no importance. Generally, the tutors’ responsescatd that accessibility is a key
advantage of online psychotherapy.

This area sought to find out whether the tutorgtection from the trainees emotional
reactions was an important advantage of online hpstherapy. A significant number of
tutors cited protection from trainees’ negative @oral reactions as an advantage of
online psychotherapy practice. This was confirragduler (2009) who explained that it
is easier to eliminate stigma and to disclose sigasnformation via the computer since
certain social markers such as age, gender anéciéghare removed. Table 4.5 showed
that the number of tutors who consider it importtrdat they are protected from the
counselor’'s negative emotional reactions had aufrqy of 10 (33.3%) while those who
cited very important had a frequency of 4 (13.3Whlose who said it was moderate had a
frequency of 13 (43.3%) while 3 (10%) said it wddess importance that the tutors are
protected from the trainees’ negative emotionstieac

The study further sought to find out whether comeece was an important advantage in
online psychotherapy practice in teacher trainioleges. A significant number of tutors
indicated that the importance of convenience canbet undermined in online
psychotherapy as shown in table 4.6.1. Table 40%et that most tutors found out that
convenience was important and very important incpstherapy at a frequency of
11(36.7%) and 8(26.7%) respectively, while 10 (%®3said it was of moderate

importance. 1 (3.3%) said that convenience wasihegsrtant in online psychotherapy.
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The other concern was to investigate whether orpgsychotherapy practice is cheaper
than face-to-face contact. Results indicate thatstmtutors agree that online
psychotherapy practice is cheaper compered tottatace contact. Table 4.5 showed
that 14 (46.7%) of the tutors cited that it was amant that online psychotherapy is
cheaper compared to face-to-face counseling whi{2687%) said it was of moderate
importance. The number of tutors who said it wasyvenmportant that online
psychotherapy is cheaper compared to face to faoaseling was 7 (23.3%) while 1
(3.3%) said it was of less importance. The meanaindd when the tutors were asked
whether ICT enhances accessibility for interactiprgtects them from the counselor’s
emotional reactions, enhances convenience duriagntieraction process and that it is
cheaper compared to face to face counseling w8ig 3.50, 3.87 and 3.90 respectively.
This indicated that most of the tutors were newdrad agreed with the statements listed
above. The standard deviations obtained were 0.86, 0.85 and 0.803, which are all
less that 1 indicating that the responses givere wkrse to the mean generated and not
spread out.

From this objective qualitative data was collecfenim the tutor counselors and the
following themes emerged and analyzed as showmbelo

i. Elimination of stigma and anonymity

Stigma is a mark of disgrace associated with paerccircumstance or person. It can
also mean negative and unfair beliefs that peopiee habout something or others.
Anonymity refers to the quality of being unknownhi§ was confirmed by tutor of
college 3 who stated that;
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“There are certain people who would like to be ceeled in secrecy. They

would not like others to see them and so onlinenseling provides them

with the private kind of treatment they would lilce experience while

being assistedTutor 3)
The verbatim excerpts showed that the studentsdehoot want to be identified by the
counselors prefer online interaction, where one ld/awt be easily identified. The
respondents would be more open if they are nottiitksh physically. Suler (2009)
explained that a client could eliminate stigma agged with seeking online counseling
servicesHe noted that it is easier for patients to disclodermation about themselves

via the computer since certain social markers saghage, gender and ethnicity are

removed. From the collected data tutor two {@jesthat

“You don't have to see each other faceateeftherefore our emotions are not
affected by the counseling procegButor 2)
This indicates that online counseling provides gebbn from the therapists’ reaction and
criticisms during the counseling process. Thergftire trainees feel secure emotionally
and their freedom is enhanced. Callahan and In@0é&2 found out in his study that
young people's abilities to express themselves lgpavoid judgment, form good

relationships and assert their own power in ontimenseling led to reduced stigma.

ii. Access

Access refers to the means or opportunity to ambraa enter a place. This view was

supported by tutor from college 1 who said that;

“As | have said before students can be able to meeeéven when I'm
in my comfort zone like at my home when I'm doing mwn things |
can spare some time and talk to them through tbaelif | didn’'t have
time maybe when | was still in college. It's morecessible. It's also
convenient to them and also to me In fact we haeated one a
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whatsapp group counseling for our clients, for rmydents that is, so

anytime maybe they want to talk to one of us tonselithem they can

post anything maybe that they feel the other growgmbers will be

able maybe to respond and even us as counselomamwde able to

respond through the group.” (Tutor 1)
From the excerpt, one can easily tell that theigpents recognized that access to clients
by online services can enable interaction anytimd anywhere. The trainees can
approach the counselors any time. These thoughts stiared by Gibson and Cartwright
(2014) who carried out a study on young peoplegieerences of mobile phones text
counseling. The results showed that Participanfwemmted the accessibility of text
counseling and felt comfortable communicating tigltouext. Despite the anonymity,

they also felt they got to know the counselor asea person’ and experienced a

relational connection with them.
iii. Convenience
Convenience is the easy practice of online psyahraply. Tutor (four) 4 said,

“Students can be able to meet me even when I'myncomfort zone
like at my home when I'm doing my own things | cgpare some time
and talk to them through the phone if | didn’t hawvee maybe when |
was still in college. It's also convenient to thamd also to me” (tutorl)

The verbatim excerpt showed that tutors are ablerdoeed with their interaction with
clients without any hindrance. This view is an a&gnent with Gedge (2009)who
observed that online therapy is convenient. Both ttierapist and the client have the
convenience of corresponding with each other ange of variant times. This style of
therapy can take away the hassle of schedulingsatithg appointments more common

in traditional settings.
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The researcher also analyzed the data collected thie trainees regarding advantages of
online psychotherapy practice and results are ateCin this discussion. In this section,
the respondents were asked to state their lewadiement with the advantages of online
psychotherapy practice in teacher training colleges/ided in the questionnaire. This
area was significant in this study because it gtegtireasons why online psychotherapy
would be an alternative approach to face-to-facetamt in psychotherapy practice in
teachers training colleges. The advantages mewtionthe questionnaire included easy
accessibility, protection from the counselors’ negaemotional criticism, convenience
and that it cheaper compared to face-to-face tlyerépe findings were as shown in

tables 4.5.1. The results were based on the scale;
Strongly Agree (5), Agree( 4), Neutral(3), disag®eStrongly Disagree( 1)

Table 4.5.1: Advantages and Disadvantages

ITEM D SD N A SA MEAN  SD
. 11 23 75 140
Accessibility. 1(0.4%) 4.4%)  (9.2%) (30%) (56%) 4.40 0.83
. 22 40 89 96
0,
Emotlo_nal 3(1.2%) (8.8%) (16%) (35.6%) (38.4) 4.02 1.01
protection
: 16 55 94 75
C 9 3.81 1.70
Onvenience 10 (4%) 5 406) (22%) (37.6%) (30%)
Affordability 27 39 49 53 82

(10.8%) (15.6%) (19.6%) (21.2%) (32.8%) 3.44  1.39

Strongly Agree (SA) Agree (A) Neutral (N) StronglyDisagree (SD) Disagree (D)
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The findings displayed in table 4.5.1 were in resm®oto the objective, which sought to
find out the advantages and disadvantages of opléyehotherapy practice in teacher
training colleges. This area was significant irs tsiudy because it provided reasons why
online psychotherapy would be an alternative appgroto face-to-face contact in
psychotherapy practice in teachers training coedée advantages mentioned in the
guestionnaire included easy accessibility, prodectfrom the counselors’ negative
emotional criticism, convenience and that it wa®ager compared to face to face
therapy. The first section dealt with accessibilias an advantage to online
psychotherapy. A significant number of participamised accessibility as a very
important advantage of online psychotherapy practis displayed in table 4.5.1. It
showed that 1(0.4%) of the respondents said thasatility was of no importance in
online psychotherapy, while 11 (4.4%) cited lespamance. Respondents who cited that
easy access to online psychotherapy was of modengigrtance were 23 (9.2%) while
75 (30%) and 140 (56%) agreed that online psychagyewas important and very
important respectively. Therefore, from the resuttsst respondents cited high levels of
agreement on accessibility as very important andomant in online psychotherapy
practice. Perle (2011) states that despite thddanévidence on the efficacy of online
counseling, there are a number of strengths andfitemassociated with this platform of
service delivery that have already been recognizbdse strengths and benefits include

greater access to services.
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In the other concern, the trainees were asked dte gheir level of agreement on
protection from the counselors’ negative emotiam$ eriticisms in online psychotherapy
practice. Table 4.5.1 showed that 3 (1.2%) of #spondents said that protection from
negative reactions was of no importance in onlisgcphotherapy, while 22 (8.8%)

preferred less importance. The frequency of thdse said trainees were protected from
the counselor’'s negative emotional reactions hadearaie importance were 40 (16%),
while 89 (35.6%) and 96 (38.4%) said protectionnfrahe counselor’'s emotional

reactions was important and very important respelsti This confirms that most trainees
consider protection as very important and imporianonline psychotherapy practice.
Moreover, clients may reply when they feel readymbien they have reflected on their
experiences instead of being pressured to thinkkbguior being interrupted by the

counselor.

The researcher also sought to find out the respusddevel of agreement on

convenience as an advantage of online psychothepapgtice in teacher training

colleges. The highest number of respondents citenyenience as important in online
psychotherapy practice as displayed in table 4.91e results showed that 10 (4%) and
16(6.4%) of the respondents said that convenienae @f no importance and less
importance respectively in online psychotherapyctica. Furthermore 55 (22%) cited

moderate while and 94 (37.6%) and 75 (30%) citedvenience as important and very
important respectively as an advantage in onlinelpstherapy. Most of the respondents
therefore agreed with the research question thavesbence is important and very

important in online psychotherapy practice.
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This result is in line with Mora, Nevid and ChaplgP008) who examined the attitudes
of 67 online counselors and found out that 57%hefiespondents believed that online
counseling was as effective as face-to-face coungsabainst the 42% who believed that
it was less effective. Finn and Barak’s (2010) syrof e-counselors likewise reported
that majority of the respondents were satisfiechhieir experience of providing service
with online counseling. They further reported tieatherapy as a good adjunct and a
supplement to face-to-face interaction. This isagreement with the results, which
indicated that online service, including online gsytherapy was less important in

teacher training colleges.

In this area, the respondents were asked to $tatelével of agreement on affordability
as an advantage to online psychotherapy compar&tésto-face contact. The findings
showed that 27 (10.8%) of the respondents saiditthes of no importance that online
psychotherapy is cheaper compared to face to fageseling while, 39 (15.6%) said it
had less importance. The respondents who choseratedeere at 49 (19.6%), while 53
(21.2%) and 82 (32.8%) cited cost as important @ny important respectively as an
advantage in online psychotherapy. Therefore, it lba stated that most respondents
indicated that it was important and very importdret online psychotherapy is cheaper
than face-to-face contact. This data is in agre¢méh Opadeji (2011) who explained

that the use of internet and electronic resourecesng postgraduate students from a
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private university in Nigeria and he discoveredttpastgraduate students regularly

access the internet and preferred using onlinauress from Wikipedia and Google.

The first and second advantages of online psychaplyein the table had means of 4.40
and 4.02 showing that the respondents said onkyehotherapy enhances accessibility
for interaction and the trainees being protecteanfthe counselor emotional reactions
has a lot of importance. The standard deviatioraiobt is however different. The

standard deviation of the first item is 0.83 indlicg that the responses given by the
respondents were close to the mean obtained. Tdomdaetem had standard deviation of
1.01 indicating that the responses given were mdorerse and did included the other

responses such as the advantages having lessrapadance at all. The third and fourth

items obtained 3.81 and 3.44 means indicatingtti@trespondents’ responses indicated
that the importance of online psychotherapy beimigvenient and cheaper compared to
face to face counseling was moderate. The stardlartions obtained were 1.39 and
1.70 indicating that the responses given were sppeaamong all the options they had to
choose from. This is in agreement with Zur (2012)ovargued that e-mail like other

online services is significant in young clients wban easily send an email to the
counselors when they need help. This informatiomwshthat as the trainees research on

their work, they can use this platform to reachrtbeunselors for therapy.
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The following themes emerged from the qualitatiatadcollected from respondents on
disadvantages of online psychotherapy practice.

i. Absence of verbal cues

Nonverbal cues refer to the absence of body lareyuagl other actions during the
counseling process that may not be observed diretttor two (2) enhanced this by
saying;

“You don’t see the counselee so the body languagk adher non-

verbal cannot be seen. Then the counselee may basdishonest

because you are not face to face. And it is alsg g#ficult maybe to

come to a conclusion because you'll only speak lahthe counselee
make decisions on their own”. (Tutor 2)

The result indicated that absence of nonverbal atfest online psychotherapy in teacher
training colleges. The verbatim excerpt reveal thatclient may not be honest since the
counselor may not prove. The body language may beotavailable for counselors
‘interpretation during the counseling process. Tesults are in line with Pelling (2009)
noted that verbal and nonverbal interactions ansicdered essential for gauging what the
client is feeling and for identifying the discrep#&s or incongruences between verbal
and nonverbal behaviors. Online counseling has bedictized for lacking such

important elements of the micro skills of counsglin
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ii. Technological failure

Technological failure refers to unwanted erroremhinology based system. Tutor 4 said

that;

“The moment electricity is not thereista problem and we can't
communicatehe added thaechnological lack of internet, and lack of
technological knowledge interfere with the onlinarkv.” (Tutor4)

The verbatim excerpt showed that when there isclntdogical failure online services
cannot go on. This view is in agreement with Telepgta, Hechonova, and Alianan
(2014) who wrote that limited access, time delaghtological failure lack of skills of
the counselors and clients, negative impact of wWr#tten word as among the
disadvantages of online counseling practice. Viaw is in agreement with the views of

the respondents in the current study as citeddrvénbatim excerpt.

4.6: Factors that influence online psychotherapeutirelationship

The last objective dealt with the factors that uefice online psychotherapeutic
relationship between the counselors and the cligimis section sought to identify factors
that influence online psychotherapeutic relatiopshetween the counselors and the
clients. Items in this section included the counsglfeelings for the client, honesty and
online psychotherapeutic relationship, trust anedt@nal closeness and that counseling
process can take place regardless of geograpbicatidn. These factors are important to
the study because they enhance a strong psychp#utiarelationship between the tutor

counselors and the clients. Kenya Counseling Aasioo (2011) noted that
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psychotherapy is ineffective unless the theragigienuinely caring, empathetic and has
the ability to bond with the client. The outcomeswas displayed in table 4.6. Results
were based on the scale; Strongly Agree(5), Agje®&dutral( 3), Disagree( 2),Strongly

Disagree( 1)

Table 4.6: Factors that influence online psychoth@peutic relationship

ITEM D SD N A SA Mean S.D
Feelings for the
client leads to a0 1 7 16 6

psychotherapeutic  (0%) (3.3%) (23.3%) (53.3%) (20%) 3.90 0.76
relationship

Honesty contributes
to strong
psychotherapeutic
relationship

0 0 5 15 10

(0%) (0%) (16.7%) (50%) (33.3%) +17 009

Trust and emotional

closeness depends of 0 4 17 9 416 0.65
both the client and(0%) (0%) (13.3%) (56.7%) (30%)

trainee

Counseling process

fsgardlgiis(e plac;?o 0 2 15 13 437 0.62
geographical (0%) (0%)  (6.7%)  (50%)  (43.3%)

location

Strongly Agree (SA), Agree(A), Neutral(N), Disagre@®), Strongly Disagree(SD)

In the first item the researcher sought to find &oim the respondents whether the
counselors’ feelings led to a strong online psyiebapeutic relationship. The results
showed that the counselors’ feelings led to a gtamline psychotherapeutic relationship
in teacher training colleges. Table 4.6 showed 11&453.3%) of the tutors agreed with
the research claim. 6(20%) of the respondents giyoagreed that the counselor’s

feelings for the client lead to a strong online gigytherapeutic relationship. This is in
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agreement with NIHM (2016) who reported that psyhbmpeutic relationship begins
with establishing empathy and sensitivity to thedseof the client. The therapist’s ability
to understand and communicate the client's needks faalings play a key role in
therapeutic relationship. In addition, Schultz8Q@) stated that over 80% of the positive
outcomes of therapy are due to warmth, empathyresppkct exhibited by the counselor.
Therefore it can be concluded that counselorsrfgas significant in establishing online
alliance. The number of those who had neutral positvas at 7(23.3%) and the
frequency of tutors who strongly disagreed was.3%d. This showed that there is need

for tutors to be exposed to online psychotherafatiomship.

In the next item the tutors were asked to statie biaeel of agreement on whether honesty
influences online psychotherapeutic relationshie dutcome show that tutors agree that
honesty contributes to a strong online psychotterép relationship between the

counselors and the clients. Table 4.6 showedl@3.3%) of the tutors strongly agreed
while 15(50%) agreed that honesty contributes $&r@ng psychotherapeutic relationship
between the tutor counselor and the teacher traing@s indicates a strong agreement
with the research claim that honesty contributes tstrong online psychotherapeutic
relationship. Young (2006) who pointed out thagrmis experienced a sense of freedom
to express themselves online without fear of judgnfeom therapist’'s honesty and

openness.

In the following item, respondents were asked te ttieir level of agreement on whether
trust and emotional closeness influence online psyerapy. Results indicate that trust

and emotional closeness in online psychotherapesatationship depend on both the
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counselors and the clients. Table 4.6 showed th&B6) and 17(56.7%) of the
respondents cited strongly agree and agree regelyctihis is contrary to the views of
McLeod (2009) who expressed that there is gap lestveenail from the client, response
from therapist and difficulty in expressing emosothrough text communication.
4(13.3%) of the respondents took a neutral positiodicating their uncertainty about
trust and emotional closeness as a contributingofado establishing online

psychotherapeutic alliance.

The researcher asked the tutors to cite whethensating process can take place
regardless of geographical location. The resultamfrthe respondents show that
counseling process can take place regardless djrgglanical location. According to

Sussman (2004) online psychotherapy can bring @svio persons in geographically
isolated areas, those confined due physical liroitatand difficulties in transportation.

The outcome indicates that 13(43.3%) and 15(50%dcstrongly agree and agree
respectively. The research claim is retained thdine psychotherapy can take place
regardless of the geographical location. Howeviee tounselor may not have any
feelings for the client regardless of the sepal@tation, even though willing to engage
in online psychotherapeutic relationship with thierds. However, Child (2011) argued
that providing online psychotherapy services over internet can be a challenge with
respect to client identification. The psychothesgpnay be unable to establish the
clients’ mental status to consent to the psychagnemprocess. Lack of confidentiality,

limited internet and negative attitude were citesl @her factors that limit online
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therapeutic relationship. This explains the outcdinag 2(6.7%) of the respondents took a

neutral position.

The means obtained when the tutors were askechédtp is a condition that contributes
to a strong psychotherapeutic relationship, ifttarsd emotional closeness depends on
both the client and trainees and if counseling @ssccan take place regardless of
geographical location were 4.17, 4.16, and 4.3peesvely. This showed that the
responses made by the tutors were that they agmedtrongly agreed with the above
statements. The standard deviations obtained wé8s 0.65, 0.62 which are all less than
1 indicating that the responses made were clogleetonean obtained further supporting

the conclusions made.

When asked if the counselor's feelings for a clidet to a strong online
psychotherapeutic relationship the mean obtainesi 3120 showing that the respondents
view was between being neutral on the matter andeagg with the statement. The
standard deviation was 0.76 which is less thandicating that the responses given by
the tutors were close to the generated mean. Bhia line with NIHM (2016) that
discussed that psychotherapeutic relationship sstaith establishing empathy and
sensitivity to the needs of the clients. Empathfgreeto counselors’ feelings with the
client which strengths the therapeutic allianceirduthe helping process .Other core
conditions required to enhance therapeutic relatignis congruence and unconditional
positive regard. The respondents cited honesty msingportant factor in the
psychotherapeutic relationship. This view is inesgnent with the study results which

showed that 50% and 33.3% of the respondents agedtrongly agreed that honesty
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lead to a strong relationship between the counsahat the client. The respondents
reported that counseling can take place regardiesise geographical location since it
can be done away from the presence of the cligmts Was confirmed by the study
results which showed that 50% of the responderésl ¢hat counseling can take place
regardless of geographical position. In concludioa study revealed that factor which
influence online psychotherapeutic relationshigudes, counselors’ feelings, honesty,
trust and emotional closeness and that online dlgehapy can take place regardless of

geographical location.

The following themes emerged from the qualitativetadcollected on factors which
influence online psychotherapy practice from theig@ants involved in the study.
i. Training

Training refers to the process of learning the |Iskdquired to practice online
psychotherapy in teacher training colleges. This wanforced by tutor four (4), who
indicated that,

“We have trained them on using of #dglipment that is not so much

of a challenge to them; even the students have traged.” (Tutor

4)
The verbatim excerpt indicates that both the tutord the trainees have been trained on
the use of ICTs in the online psychotherapy. Qati¢ data indicated that training of the
tutors play a key role in enhancing online psychotpy practice in teacher training
colleges.This is in line with Odera (2014) carried out adston Investigating Secondary
Teachers Use of Computers in Teaching and Learniddyanza Province, Kenya. She
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explained that computer education was introducedeinya public secondary schools so
that learners could be computer literate, to achieational goals of education and to
advance their knowledge as they prepare to vemtwevarious careers in that areas of
information communication technology in order tomete for world market jobs.
ii. Sensitization
Sensitization refers to non-associative learnirag@ss in which repeated administration
of a stimulus results in the progressive applicatia this study, the sensitization means
to create awareness among the tutors and thedrarenhance on online psychotherapy
practice. Tutor 1 who said confirmed this;
“We also have done a lot of sensitization. We diswe enough

equipment, at least wave been sensitizemh equipmenand we are
doing our counseling.”(Tutor2)

The verbatim sensitized by the college on the uséCds and the available online
services. This has enabled the tutors and theeaito have a positive attitude towards
online counseling. Sensitization would help theotsitto be involved in online
psychotherapy when they need help. The verbatinerpkshows that sensitization is
being done and resources have been provided thaatgbnough. Sensitization helps the
tutors to have a positive attitude and also chgéethe trainees to be active in counseling
program. This data is in line with Ogott and Odg&814) carried out a survey on the
acquisition of language skills in early childhooelvdlopment and education programs in
Gem Sub- County in the Lake Region in Kenya. Thetatdished that the government
and other stakeholders should supply technologiesburces to enhance learning

counseling for teachers on technological resources.
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iii. Support from administration

Support from administration refers to the promotmithe interest and the course of

online psychotherapy. Tutor two (2) state that;

“I know my administrators are doing what they can dble to do

trying hard to help us. They are giving us at leas¢ workshop to

sensitize us more on becoming better counselors dwe more

experience. The administration is even trying tewegius more

equipment” (tutor 2)
From the data collected, the respondent said legthad support from the administrators
in their individual colleges. Support from adminggion would be an encouragement to
the tutors in the practice of online psychotherapgott and Odera (2014) documented
that teacher preparedness, availability of onlgsources and the administrative support

had influence on the acquisition of online coumsgkskills. Therefore colleges have all

the potential for the development and sustainghulitonline resources and services.

The researcher also found out the factors thatuenite online psychotherapeutic

relationship from the trainees. The results werdigglayed in table 4.6.1.

Table 4.6.1: Factors that influence psychotherapeid relationship

ITEM D SD N A SA Mean SD
| 1
zzﬁg;gors 22 9 28 94 97 3.96 1.19
8.8%) (3.6%) (11.2%) (37.6%) (38.8%)
Honesty 8 11 16 84 131

(3.2%) (4.4%) (6.4%)  (33.6%) (52.4%) 4.29 0.98

Trust and
emotional 8 8 33 97 104

closeness ~ (3.2%) (3.2%)  (13.2%) (38.8%) (41.6%) 4.12 0.99

Geographical 15 15 26 83 111
location (6%)  (6%) (10.4%) (33.2%) (44.4%) 4.02 1.18
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The first concern in this area was to find out frm respondents whether counselors’
feelings influence online psychotherapeutic ref&tdp. This was important in this study
as it contributes to a strong online psychotheraipeelationship between the counselors
and the clients. This was important as it wouldvsltounselors’ empathy to the clients.
The results indicated that most respondents citathselors’ feelings as a factor that
leads to a strong psychotherapeutic relationshiphasvn in table 4.6.2. It showed 22
(8.8%) respondents disagreed and said that coufsstédelings for the client do not lead
to a strong online psychotherapeutic relationshiglev9 (3.6%) of the respondents
strongly disagreed. 28 (11.2%) of the respondeadisehneutral opinion while 94 (37.6%)
and 97 (38.8%) agreed and strongly agreed thatseten's feelings for the client leads to

a strong psychotherapeutic relationship.

This result is in agreement with NIHM (2016) whgpoeted that psychotherapeutic
relationship begins with establishing empathy aswisgivity to the needs of the client.
The therapist’s ability to understand and commugidhe client's needs and feelings
play a key role in therapeutic relationship. Thimplies that for a strong

psychotherapeutic relationship to be establisheplagimy, genuineness and unconditional
positive regard as core conditions are requirecerdfiore, it can be concluded that
counselors’ feeling is significant in establishiogline alliance that enhance online

psychotherapeutic relationship.

In the other item the respondents were asked te sthether honesty influence online
psychotherapeutic relationship. This factor wasdrtamt in this study as it enhances the

interaction between the counselors and the trairfdesparticipants identified honesty as
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a contributing aspect in establishing a strong nenlpsychotherapeutic relationship
between the counselors and the trainees as indigatable 4.6.2 which showed that 8
(3.2%) respondents disagreed that honesty was ditcmthat contributes to a strong
psychotherapeutic relationship while 11 (4.4%)ha tespondents strongly disagreed. 16
(6.4%) of the respondents had a neutral opinionlenv8# (33.6%) and 131 (52.4%)
agreed and strongly agreed that honesty is a ¢ondibat contributes to a strong

psychotherapeutic relationship.

In this item the respondents were asked to statetheh trust influence online
psychotherapeutic relationship between the courseland the clients.This was
important in this study because trust encouragesnmgss between the counselors and
clients. The outcome show that most respondentsedgthat trust influence online
psychotherapeutic relationship between the courselnd the clients as displayed in
table 4.6.1 It can be seen that 8 (3.2%) resposd#ishgreed that trust and emotional
closeness depend on both the client and trainede véhi(3.2%) of the respondents

strongly disagreed 33 (13.2%) of the responderdsah@eutral opinion

while 97 (38.8%) and 104 (41.6%) agreed and styoagyeed respectively that trust and
emotional closeness depends on both the tutordramees. This result was supported
by Mapfumo and Nkoma, (2013) noted that studentpee&nce immense socio-
economic and psychological pressures in today’sldyvavhich disturb their learning

process.
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The negative societal trends have underscoredhttieasing demand for the services of
professional teacher counselors to provide a comemsve Guidance and Counseling
Program in secondary schools to effectively addteesneeds of students. The trainees
can only open up the counselors if they trust thdowever, Nyaga (2013) documented
that counselors cited uncooperative parents asbatacle to provision of guidance and
counseling services in schools and that they todaforums where their children private

issues areliscussed with outsiders due to cultural reasowyg,(Obi, Mohd, and Bernice,

2012).

The first item on table 4.6.2 had a mean of 3.96ckvlindicated that on average the
responses from the trainees showed that most af there neutral and agreed that the
counselor's feelings towards the client led to @rgj online psychotherapeutic
relationship. The standard deviation obtained w8 tvhich indicated that the responses
given by the trainees were not clustered aroundrtean but instead were more spread
out. The second and third items obtained had meads29 and 4.12 respectively. This
showed that most of the trainees agreed and syragyked that honesty is a condition
that contributes to strong psychotherapeutic m@atiip and that trust and emotional
closeness depends on both the trainees and counBedostandard deviation obtained is
0.98 and 0.99 which is less than 1 indicating thatresponses given by the trainees were

clustered around the mean value obtained.

This study is in line with the work of Anagbogu, Nkolo, Anyamene, Anyachebelu, and
Umezulike (2013) of Nigeria who explained that teacher counselors identified non-

cooperative clients as a challenge that militatairesy the implementing guidance and
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counseling programs. They stated that it was nesipte to provide clients with quality
services without their cooperation. This is comsisiith the results of a study conducted
in Namibia by Mushaandja, Haihambo, Vergnani, ardnk (2013) supports this
argument where they parents’ support is crucialtf@ success of therapy programs.
These sentiments provide a strong psychotherapeelationship between the tutor

counselors and the trainees as indicated in thremmustudy results.

The respondents were required to state their le@lgreement on counseling process
and geographical location as a factor that inflesnomonline psychotherapeutic

relationship between the counselors and the clifitis area was important to the study
because the factor can enhance easy access betageselors and clients in separate
locations. Results showed that most respondengeddghat counseling process can take
place regardless of geographical location as displan table 4.6.1. It showed 15 (6%)

respondents disagreed that counseling processakarptace regardless of geographical
location while 15 (6%) of the respondents strondigagreed. 26 (10.4%) of the

respondents had a neutral opinion while 83 (33.266) 111 (44.4%) agreed and strongly
agreed respectively that counseling process canphkce regardless of the geographical

location between the client and counselor.

This was contrary to the views of Child (2011) whogued that providing online
psychotherapy services over the internet can bénadlenge with respect to client
identification. The psychotherapist may be unablestablish the clients’ mental status to
consent to the psychotherapy process. Howeverdheselor may not have any feelings

for the client regardless of the separate locatwen though willing to engage in online
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psychotherapy with the clients. Lack of confidelitya limited internet and negative
attitude were cited as other factors that limitimal psychotherapeutic relationship
between the tutor counselors and the clients. RO67) indicated that the client and the
counselor can develop a set of standardized enmstiand acronyms to express
nonverbal communication as a way of strengthenhey therapeutic relationship. In
conclusion the results revealed that a strong erpsychotherapeutic relationship in key

in the administration of online psychotherapy.

In conclusion the findings showed that counselfeslings, honest trust and emotional
closeness and geographical location influence enlasychotherapeutic relationship

between the counselors and the clients.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter summarizes the research study, peefiemtmain findings and conclusions
and the research recommendations for action, ingonent and further research. The
conclusions were based on the review of literature findings from research presented
in the previous chapters. All research instrumdratge been attached in the research at
the end of this thesis (appendices F and G). Timdyséxamined online psychotherapy
practice in teachers training colleges in the LBkgion, Kenya. This was done firstly by
looking at the previous research studies on thetipe of online psychotherapy in
learning institutions, secondly by examining theiew of literature, and thirdly by field
studies that examined online psychotherapy praatideacher training colleges in the
lake region in Kenya, based on the following objexd;
i To find out the trainees’ and tutors’ attitude tosls online psychotherapy
practice in Public Teacher Training Colleges inlth&e Region, Kenya.
i To identify the resources available for online gwtberapy in Public Teacher
Training Colleges in Lake Region, Kenya.
iii To determine the trainees’ and tutors’ level cdges of online services in Public
Teacher Training Colleges in the Lake Region, Kenya
iv To establish the advantages and disadvantagedioé @sychotherapy practice in

Public Teacher Training Colleges in the Lake Regikenya.
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v To find out the factors that contribute to onlingyghotherapeutic relationship
between the tutor counselors and the trainees.

The study was based on Person Centered Model (P&84d) referred to as Client
Centered Theory and Technological Acceptance M¢@taM). The population of the
study was 2200 and a sample size of 327. Purpasiagling procedure was used to
select 40 tutors while simple random sampling pdace was used to select 287 trainees
from the five teachers training colleges. Simpled@m technique was used to select 57
trainees per college and an average of 7 respandest class. A total of 287
guestionnaires were administered, 29 were notmetlwhile 8 were spoiled making a
total of 37 (12.89%). Regarding the tutors, 40 tjoaesaires were administered, 10
(75%) were not returned for analysis. Informaticesveollected based on the background
of the respondents on Online Psychotherapy practideacher Training Colleges in the
Lake Region, Kenya. Questionnaire and interviewedake were used as instruments of
data collection. Data was analyzed using descepshatistics with the aid of computer

program that is, the Statistical Package for Sdgtébnces.
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5.2 Summary of the Findings of the Study
The goal of this summary is to highlight importaesearch findings on the practice of
online psychotherapy in teacher training collegbens the study was conducted. Firstly
the study established that;
I. The questionnaire return rate of the respondents 8863% and 85.63% of
participants.
ii. The outcome of the study further displayed 87.86R4he respondents with
formal training in counseling profession with 124 4vithout formal training.
iii.  This study showed that 82% of most respondente @@ryears and below.
iv. The findings indicated that 40% of the respondéats work experience between
3 and 4years while 10% had worked for 1 year amahe
v. Lastly the results indicated that 33.3% of the oeslents provided counseling

services twice a week.

5.2.1 Attitude towards online psychotherapy practie in teachers training colleges
i.  The study established that 78.93% of the respordsringly agreed and agreed
that they were comfortable with online interactiovhile 13.57% strongly
disagreed and disagreed with the research claira. riiban obtained was 4.08
with a standard deviation of 1.11.
ii. In addition the outcome showed that 68.5% of trepeadents strongly agreed

and agreed while 13.93% maintained neutral positi@t they were protected
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from the counselors’ negative emotional criticisim®online psychotherapy. The
mean obtained was 3.4.5 and a standard deviatibr8df.

iii.  This part of the study found out that 66.78% of tegpondents strongly agreed
and agreed, while 22.86% strongly disagreed andgdked that they were
receptive to internet as a tool for online psyckadpy. The results obtained a
mean of 3.57 and a standard deviation of 1.30.

iv.  From the qualitative data, themes which emerged ftbe verbatim excerpts
revealed that tutors had both positive and negasitdude towards online

psychotherapy practice.

5.2.2 Online resources available for online psychogérapy in teacher training
colleges

i.  The respondents identified computers, personabjepand smartphones as some
of the resources available in teachers trainindeges which can be used for
online psychotherapy practice.

ii.  The outcome of the study revealed that 72.5% ofr¢élspondents have access to
online resources which can be used for online pstyarapy in teacher training
colleges. However 10.71% indicated neutral posibanthe research claim. The
average obtained is 3.78 and standard deviatidn0df

iii.  The study findings indicated that 46.43% of thetipgrants said that they have

adequate resources while 31.07% disagreed thahtney adequate resources that
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can be used for online psychotherapy practice @ir timdividual colleges. The

results obtained a mean of 3.08 and a standardtitmviof 1.32.

The findings showed that 63.33% said that inadegfiaances contributed to
limited online resources in public teachers trajnicolleges while 13.33%

disagreed with this view. The mean obtained wa8 aril a standard deviation of
1.11

The theme which emerged from the verbatim excérpis the respondents types
of online resources in individual teachers traingojjeges. The resources listed
included laptops, personal smartphones availabdityelectricity and trained

human resource.

5.2.3 Level of usage of online services

The findings showed that 61.79% performed emailises very frequently while
39.29% performed the service occasionally and veally. The mean obtained is
2.57 and a standard deviation of 0.938. Moreove2 8 of the respondents said
they had confidence in performing email serviceslavB8.21% indicated that
they were somehow and not confident at all. Themwddained from the study of
their confidence in performing email service wags2with a standard deviation
of 0.97. In addition, 81.43% and 72.5% said thaytneed email services and no
need for email services respectively. The meanimédawas 3.20 and a standard

deviation of 0.94.
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Furthermore this study found out that 75.71% ofréspondents very frequently
and frequently performed eLearning services whil22% occasionally and very
really performed e-learning services. The meaniobtwas 2.60 and a standard
deviation of 0.99. The outcome showed that 23.57%h@respondents indicated
that they were very confident and confident in perfing e-learning services.

The mean and standard deviation obtained are 26®&9 respectively. Lastly

85.7% of the respondents said that they need eHparservices. However

14.29% maintained low need and no need for e-legrsiervices. The mean

obtained from the study was 3.09 with a standawiatien of 0.98.

Themes which emerged in this objective includeggudiently used services,

confidence in the use of services and the needititiee services in teachers

training colleges.

5.2.4 Advantages of online psychotherapy practice iteachers training colleges

The outcome of the study indicated that 81.07%hef tespondents cited that
accessibility as a very important and importantead&ge in online psychotherapy
practice in teacher training colleges. The studiaioled a mean of 4.40 and a
standard deviation of 0.83.

The results showed that 71.07% of the participeitési that emotional protection
from online psychotherapy process was very imporéad important advantage
in online psychotherapy practice in teacher trgnoolleges. The mean and

standard deviation obtained was 4.02 and 0.99 c&spb.
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In addition it can be seen from the results thalé% and 55.71% showed that
convenience and affordability respectively wereyvenportant and important

advantages in online psychotherapy practice inheratraining colleges. The
study obtained a mean of 3.81 and a standard daviat 1.07.

Themes which emerged from the verbatim excerpthidied, frequently used

online services which included phones and email,-FWlamong others.

Respondents showed confidence and need for theofusaline resources in

teachers training college.

5.2.5 Factors that contribute to online psychothenaeutic relationship

The findings revealed that 24.64% of the resporedenticated that counselors’

feelings lead to a strong online psychotherapetgiationship between the

counselors and the clients, while 6.79% of the oadpnts disagreed with the
research claim. The study also obtained a mean9éf @&d a standard deviation
of 1.19.

In addition, 81.07% % of the respondents showed thest enhances online

psychotherapeutic relationship between the counsald the clients. Moreover

7.14% of the participants disagreed that trust amdtional closeness lead to a
strong online psychotherapeutic relationship. Theamobtained was 4.12 and a

standard deviation of 0.99.
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iii. Furthermore, 79.29% and 15.36% of the respondemdgcated that online
psychotherapy relationship can take place regadieshe geographical location
respectively. The mean obtained was 4.02 and datdrmeviation of 1.18.

iv. Other factors which contribute to online psychatipeutic relationship identified
by the respondents include empathy, congruence ummbnditional positive
regard

v. From the interview between the researcher and ¢hd kutor counselors the
results emphasized on the availability of onlinsoteces, such as laptops and
smartphone have enhanced online psychotherapelatonship

vi. In addition the researcher found out that the pheag the most commonly used
online service and that the trainees have a pesidititude towards online
psychotherapy in teacher training colleges.

vii. Themes which emerged from the verbatim excerptealed that resources,

online services, training, sensitization and supfrom administration.

5.3: Conclusion

The results of this study provided a variety obmmhation regarding the practice of online
psychotherapy in teacher training colleges in thkel Region, Kenya. A wide range of
these findings agree with previous study outconmetheé literature review. The study

revealed that the government has a key role indéheslopment of knowledge, skills,

values and attitude for her citizens. This is whg government through the MOE made

education the natural platform for equipping theéamawith ICT skills. In addition, MOE
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outlined ICT strategies to promote the developnuwne-learning initiatives, promote
distance education and virtual institutions, patdy in post primary education and
training and integration of e-learning resourcethwither existing resources. However
this initiative provided limited practice and impientation in most of the institutions of
learning including teacher training colleges.

The study established that online psychotherapyn h@acticed in teacher training
colleges, though it has not been fully implemeniéds could be attributed to inadequate
online resources, lack of exposure to online comoation practice, limited clear policy
commitments and limited exposure to online psych@thy services in teacher training
colleges. In addition the study revealed that @nlasychotherapy has been practiced in
United States of America, United Kingdom, Unitedng@om, and other developing
countries like Nigeria and Kenya. The followinghctusions were made from the reports
of the respondents.

The outcome of the study revealed that there wesnearkable disparity between the
male and female respondents, thus, the femalesmere than the males. In addition the
majority of the participants in the study were witthe age of 30 years and below but
not all of them have been trained in counselinge Téspondents had a positive attitude
towards online psychotherapy practice though thgddimited online resources. The
findings found out that most respondents were caiafte and confident with online
interaction. The results also led to the conclusilbat tutor counselors’ and clients
feelings, honesty, trust, emotional closeness agogmgphical location contribute to

online psychotherapeutic relationship between tbenselors and the clients. The
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respondents further noted that empathy, congrueandeunconditional positive regard

influence online psychotherapy practice in teackraising colleges.

5.4: Recommendations, Suggestions for Further Resea

Based on the findings and conclusions of the sthdyfollowing recommendations were

made for further action as indicated below;

Teachers training colleges should emphasize thatst@nd trainees need to have a
positive attitude towards online psychotherapy ficac

The MOE should allocate more resources for the Idpwaent of online
psychotherapy practice.

The study reported that some of the respondentsldvadevels of use of online
services for online psychotherapy. Therefore tleehers and trainees should be
challenged to embrace and develop confidence inutieeof online resources for
psychotherapy.

The study showed the advantages and disadvantdgesilioe psychotherapy
practice in teachers training colleges. Therefos&aldishing the strengths and
weaknesses of online psychotherapy can lead toidingva framework that can
improve the practice.

The study revealed that feelings of the theramst the client, honesty and trust,
influence online psychotherapeutic relationshiperéifiore online psychotherapy

training should include these factors in orderdtabklish a strong alliance.
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5.5. Suggestions for Further Research

The study further suggests that;

Since the study was based in the Lake Region amrdréBult may not be
generalized for other regions, a similar study $thdae carried out in other areas
to bring out the real picture of the study

The study was based in public teacher trainingege$ which may not be
generalized to private teacher training collegdseré&fore a similar study should
be carried out in private teacher training collefgeascertain the ideal findings.
Future researchers should develop a computer atiplc for online
psychotherapy practice in teachers training coesged other learning institutions

in Kenya.
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APPENDICES
Appendix A: Introductory letter

To whom it may concern,

I am a student at Rongo University Pursuing Dodeor®egree in Educational
Psychology, and would like to conduct a study orli@nPsychotherapy Practice in
Public Teachers Trainees in Teacher Training Celieig the Lake Region, Kenya. The
findings of this study may provide information oml@e Psychotherapy practice among
the teacher trainees in teacher training collegey. information you give will be very
useful in determining the success of the study. rYimsponse will be treated with

confidentiality and will only be used for the pugeoof this study.
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APPENDIX B: Required sample for Randomly Chosen Saipie
Table for determining needed size of a randomlysehasample from a given finite

population of N cases such that the sample prapoRiwill be within plus or minus .05
of the population proportion P with a 95% levekohfidence.

N S N S N S

10 10 220 140 1200 201
15 14 230 144 1300 297
20 19 240 148 1400 302
25 24 250 152 1500 306
30 28 260 155 1600 310
35 32 270 159 1700 313
40 36 280 162 1800 317
45 40 290 165 1900 320
50 44 300 169 2000 322
55 48 320 175 2200 327
60 52 340 181 2400 331
65 56 360 186 2600 335
70 59 380 191 2800 338
75 63 400 196 3000 341
80 66 420 201 3500 346
85 70 440 205 4000 351
90 73 460 210 4500 354
95 76 480 214 5000 357
100 80 500 217 6000 361
110 86 550 226 7000 364
120 92 600 234 8000 367
130 97 650 241 9000 368

Source: Kathuri & Pals (1993) &Ocholla J. A (2014)
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APPENDIX C: Names of the Public Teachers Training

Colleges used in the Study

NAME COLLEGE CODE
MIGORI 01
KENYENYA 02
ASUMBI 03
UGENYA 04
BONDO 05
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APPENDIX D: Consent Form For Tutor Counselors And The Teacher Trainees In
Teacher Training Colleges

| am a student at Rongo University Pursuing Dodeor®egree in Educational
Psychology and would like to conduct a study onit@nPsychotherapy Practice Among
the Teacher Trainees in public Teacher Trainingegek in the Lake Region, Kenya. |
hereby seek consent to collect information amoegrfinees and the tutor counselors in
public teacher training colleges in the Lake Regiany information you give will be
very useful in determining the success of the stiYtur response will be treated with
confidentiality and will only be used for the pusgeoof this study. Confidentiality of the
participants will be enhanced by use of codes amligionyms. The results of the study
will be disseminated to the study participants tglo the head of the institution.

Participants will be allowed to withdraw from thiady at any time without penalty.

Do you consent to participate in the study?

YES NO

Signature of the interviewee.................. Date...coieee
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APPENDIX E: Consent Certification
This is certify that | have read the information thie form sheet,(or it has been read to
me). | have had the opportunity to ask questionateé to the interview and any
guestions asked have been answered to my satisfadticonsent voluntarily to be a
participant in this study and understand that lehthe right to end the interview at any

time.

SIGNATURE/INITIALS OF

TELEPHONE

NUMBER ... ..o

DATE OF

INTERVIEW . .. . e e e e e e e
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APPENDIX F: Trainees’ Questionnaire

This questionnaire is intended to solicit honestl aandid information on Online
Psychotherapy Practice among teacher trainees biicPleacher Training Colleges in
the Lake Region. Your feedback will be strictly éidential.

Please answer the questions by ticking on ONE efdption where applicable or by
giving information as might be required.

SECTION A

BIOGRAPHIC INFORMATION

In which college are you learning ............cccoovivii i iiiiiieeee.
What is your gender? Mal[ | F Fem{ ]

What is your age 30 and beID 31-|‘:| 36 and abov”?t|

Have been trained in computer \1 | | |

SECTION B: TRAINEES’ ATTITUDE TOWARDS ONLINE
PSYCHOTHERAPY:

Questionl: What is the attitude of trainees toward®nline psychotherapy practice in
your college?

Please use the scale of 1-5 with 5 being Stronglhgike,(SA) 4 being Agree(A), 3
being Neutral(N), 2 being Strongly Disagree (SD) being Disagree( D) Tick as
appropriate

ITEM SIA|N|D|SD

| feel comfortable with online interaction with awselors

| prefer online psychotherapy to face to face ocdnta

1.
2.
3. | feel protected from the counselor’s negative eomst
4.

| am receptive to internet as tool for online caalimgy

2) Give two reasons why you would prefer onlinegbstherapy rather than face to face
interaction



3) What is your opinion on online psychotherapycpice in your college?

SECTION C: TRAINEES’ USE OF ONLINE RESOURCES

Question 2.What is the level of trainee’s use of tine services in your college?

List other services which are offered by use of ICTbesides psychotherapy/
counseling. List your responses in the space prowd in the table and tick as
appropriate

SERVICE HOW HOW DO YOU
FREQUENTLY CONFIDENT ARE | NEED THESE
DO YOU YOU IN SERVICES?
PERFORM THE | PERFORMING 4-High need
SERVICES? THESE 3-Moderate need
4-Very frequently | SERVICES? 2-Low need
3-Frequently 4-Very confident 1-No need
2-Occasionally 3-Confident
1-Very rarely 2-Somehow
confident
1-Not confident at
all
1] 2] 3| 4| 1] 2| 3 4 11 2 3 4
1.
2.
3.
4.

2) Give the challenges that you will experiencela/bising internet in your college
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SECTION D: AVAILABILITY OF ONLINE RESOURCES: CIRCLE WHERE
APPROPRIATE

Question 3 What online psychotherapy resources ai@vailable in your college?

ITEM 5 Strongly Agree
4 Agree
3 Neutral
2 Stronglysdgree

1 Disagree

Online resources are available in my college. 5
The trainees have access to the college ICT ressurc 5
The college has adequate online resources foegairuse. 5
Online resources in the college are user friendly 5

AWN P
i QN NG
wwww
NN
[ e =

2) List online resources which can be used fomantiommunication in your college

3) Do you have access to internet facility?
Yes () No ( )

If No, explain
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SECTION E: ADVANTAGES AND DISADVANTAGES OF ONLINE
PSYCHOTHERAPY

Question 4: What are the advantages of online psyotherapy practice?
a)Advantages of online psychotherapy practice

The following are benefits of online psychotherapypractice in teacher training
colleges. Please give each aspect the importance bycling according to the
following scale.

ITEM 5 Very Important
4 Important
Mdderate
Lé&ss Important
Nb importance

1. Online therapy enhances accessibility for axtgon 5 4 3 2 1

2. Trainees are protected from the counsel 5 4 3 2 1
emotional reactions

3. Online counseling enhances convenience dune¢ 5 4 3 2 1

interaction process

4. Online psychotherapy is cheaper compared tottace 5 4 3 2 1
face counseling

b) Disadvantages of online psychotherapy practice

List the disadvantages of online psychotherapyour yolleges

185



SECTION F:

FACTORS  THAT INFLUENCE  ONLINE PSYCHOTHERAPEUTIC
RELATIONSHIP BETWEEN THE COUNSELOR AND THE CLIENT. TICK AS
APPROPRIATE

Question 5: Which factors influence online psychotirapeutic relationship between
the trainees and the clients?

Please use the scale of 1-5 with 5 being stronglgrae, (SA) 4being agree (A) 3 being
Neutral(N)2 being strongly disagree (SD) 1being digjree( D) . Tick as appropriate

SA | A N D SD

1. Counselor's feelings for the client leads to a
strong online psychotherapeutic relationship

2. Honesty is a condition that contributes tg a
strong psychotherapeutic relationship

3. Trust and emotional closeness depends on [both
the client and trainee

4. Counseling process can take place regardless of
geographical location

List the challenges that face online psychotherapeelationship in your colleges
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APPENDIX G: Tutors’ Questionnaire

This interview schedule is intended to solicit h&tnend candid information on Online
Psychotherapy Practice among the teacher traimeBsiblic Teacher Training Colleges
in the Lake Region. Your feedback will be striatiynfidential.

Please answer the questions by ticking on onesobghiion where applicable or by giving
information as might be required.

SECTION A

BIOGRAPHIC INFORMATION

1) In which college are you teaching? ..........coooiiiiiii e e e e
2) What is your gender Male|:| Fem{ ]

4) What is your professional qualification?

Pl Certificate[ ] Diplon[ ] BE[ ] MED[ ] PHD ]

Are you a trained counselor Ye{ N

5) How long have you worked as a tutor counselor?

l'yearand below [ ] 1lyear-2ye[ | edg-4yeary | 4years and alf |

6) How often do you provide counseling servicegdor trainees?

Daily [ ] Once awee[ ] twice awed |Monthly [] Never[ ]

SECTION B: TUTORS’ ATTITUDE TOWARDS ONLINE PSYCHOTH ERAPY
PRACTICE

Question 1: What is the attitude of tutors towardsonline psychotherapy practice?

Please use the scale of 1-5 with 5 being Stronglgrke,(SA) 4 being Agree(A), 3
being Neutral(N), 2 being Strongly Disagree (SD) being Disagree( D) Tick as
appropriate

ITEM SA|A ([N (D |SD

1. | feel comfortable with online interaction with imaes

2. | prefer online psychotherapy to face to face conta

3. | feel protected from the trainees’ negative emmgio
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4. | am receptive to internet as tool for online caalimgy

2) Give reasons why you would be prefer online psyeerapy rather than face to face
interaction

3) What is the trainees ‘attitude towards onlingchetherapy practice in your college?

[T POSITIVE, EXPIAIN.....uutiiiiiiiiiii e e e

If negative, explain......... oo

What is your opinion on online psychotherapy pctn your college?

SECTION C: AVAILABILITY OF ONLINE PSYCHOTHERAPY RES OURCES,
CIRCLE WHERE APPROPRIATE

Question 3: Which online resources are available iteacher training colleges?

ITEM 5 Strongly Agree
4 Agree
3 Neutral
2 Stronglysagree

1 Disagree

1 Online resources are available in my college. 5 4 3 21
2 The trainees have access to the college ICT ressu 5 4 3 21
3 The college has adequate online resources faegsiuse. 5 4 3 2 1
4 Inadequate finances has led to insufficient IEJources 5 4 3 21

3) Do you have adequate online resources for cdaimduonline psychotherapy in your
college?

Yes( ) No( )

a) If Yes, list online resources which can beduf® online communication in your
college
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Q) TN, EXPIAIN. ...t

IFINO, EXPIAIN. ... e e
SECTION D: TUTORS’ LEVEL OF INTERNET USAGE

Question 2.What is the level of usage of online séces in your college? The
participants expected to list the services and theafter state how frequently
they use the service, how confident they are in thase of the service and the
need for the service as indicated below;

List other services which are offered by use of omle resources besides
psychotherapy/ counseling

THE SERVICES?

THESE SERVICES?

SERVICES HOW HOW CONFIDENT DO YOU NEED
FREQUENTLY DO ARE YOU IN THESE
YOU PERFORM PERFORMING SERVICES?

4-High need

4-Very frequently 4-Very confident
3- need
3-Frequently 3-Confident
2-Low need
2-Occasionally 2Somehow confident
1-No need
1-Very rarely 1-Not confident at all
1 2 3 4 1 2 3 4 1 2 3
1.
2.
3.
4.

2) How do trainees communicate with you when theguire psychotherapy services?

Email ( ) phones ( ) telephone ( ) faxéace ( )
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3) Do you experience any challenge in administepisygchotherapy services?
Yes( ) No( ) Sometimes ( )

4) If yes, identify the challenges experiencedonrycollege

SECTION E

Question4

ADVANTAGES AND DISADVANTAGES OF ONLINE PSYCHOTHERAP Y
a) Advantages of online counseling

The following are advantages of online psychotherappractice. Please give each
aspect the importance by circling according to théollowing scale.

ITEM 5 Very Important
4 Important
3 Modee
2 Ldagportant

1 Noportance

1. ICT enhances accessibility for interaction 5 4 3 2 1

2.Trainees & protected from the counselol 5 4 3 2 1
emotional criticisms

3. Online counseling enhances convenience duhi@ag 5 4 3 2 1
interaction process

4. Online psychotherapy is cheaper compared tottace 5 4 3 2 1
face counseling

2) In your own opinion list the advantages of oaliocommunication besides online
counseling to the trainees.

b) In your own opinion, list the disadvantages imternet communication besides
counseling
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SECTION F: FACTORS THAT INFLUENCE ONLINE PSYCHOTHER APEUTIC
RELATIONSHIP BETWEEN THE COUNSELOR AND THE CLIENT

Question 5.Which factors influence online psychothrapeutic relationship?

Please use the scale of 1-5 with 5 being stronglgrae, (SA) 4being agree (A) 3 being
Neutral(N)2 being strongly disagree (SD) 1being digyree( D) . Tick as appropriate

ITEM SA|A [N |D |SD

1. Counselor's feelings for the client leads to a rsgrp
online psychotherapeutic relationship

2. Honesty is a condition that contributes to a strpng
psychotherapeutic relationship

3. Trust and emotional closeness depends on both the
counselor and trainee

4. Counseling process can take place regardless of
geographical location

2) Give challenges facing online psychotherapeaetationship in your college
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APPENDIX H: Interview Schedule For Tutor Counselors

This interview schedule is intended to solicit h&tnend candid information on Online
Psychotherapy Practice among teacher training geslesin Public Teacher Training
Colleges in the Lake Region. Your feedback willdpectly confidential. Please answer
the questions by giving information as might beurssf.

1. In which college are you working?

3 Are you a trained counselor?

Yes ] N
4. Have you ever counseled trainees on phone atZzma
Yes [] ) .

5. What is the trainees view on online psychothgragour college?

192



APPENDIX J: A map of the Lake Region

Victoria

Source: Kenya Vision 2030 (2007)
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APPENDIX K:Nacosti Research Authorization
o
NATIONAL COMMISSONFOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telepheme: E0 400 T HADDST], Uppe Kabeie

71 TETET AT S 245 OF Wayzks Wa

Far 284003 L2455 E040 PO Bex 302300000

Exml: dyBeaccatiake HARCELEENA

Wikazr: wwwaacsai gz ke

When eplyg plenequets
2w NACOSTI/P17/25340/18808 e 31* October, 2017
Janpher Amam Ocholla
Rongo Unversity

P.O. Box 10340404 RONGO.

RE: RESEARCH AUTHORIZATION

Following your apphcation for authonty to canry out research on * psychotherapy practice
among teacher traineesin Teacher Training Colleges in the Lake Region Kenya” [ am
pleased to mfomrm vou that youhave been authonzed to undertake research m Homabay,
Kisii, Kisumu, Migori and Siaya Counties for the period ending 22 August, 2018.

You are advised to report to the County Commissioners and the County Directors of
Education of the selected Counties before ambarkmg on the research project.

Kindly note that, as anapplicant who has been licensed inder the Science, Technology and
Innovation Act, 2013 to conduct research m Kenya, you shall deposit a copy of the final
research report to the Conmission wathin one vear of conpletion. The soft copy of the
same should be subnitted through the Onlme Research Information System.

[ HEP,

GODFREY P. KALERWA M5e, MBA, MEIM

FOR: DIRECTOR-GENERAL/CEOQ

Copy to:

The County Conmissioners Sdected Courties.

The Courty Directors of Education Selected Courties. /

abaa! Cammiha o Bolaand Tacknhgy awdhsaovatinn SEOS00F 2008 Carfiay
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Applicant’s

THIS IS TO CERTIFY THAT: Signature
MS. JANIPHER AMANI OCHOLLA of RONGO Permit No : NACOSTI/P/17,/25340/18808 Date Of Issue:
UNIVERSITY, 568-40405 AWENDO,has 31st October,2017 Fee Recieved :Ksh 2000

been permitted to conduct research in
Homabay, Kisii, Kisumu, Migori, Siaya
Counties on the topic: ONLINE
PSYCHOTHERAPY PRACTICE AMONG
TEACHER TRAINEES IN TEACHER TRAINING
COLLEGES IN THE LAKE REGION KENYA for
the period ending: 22nd August, 2018

sfi-, Director General
National Commission for Science,
Technology & Innovation

CONDITIONS
1. ThzLicense is valid for the proposed ressarch,
resazarch sitz spacifisd pariod.

. Both tha Licence and any rights thereunder arenon-

ba

trans farable.

3. Uponrequestof the Commission, the Licenszeshall

submita prograss report.

4. TheLicensae shall report to the County Diraetor of
Education znd County Governor in the arez of
ras sarch befors commencement of the ressarch.

. Excavation, filmins and collection of specimens
are subject to further permissions from relavant
Government agencias.

6. This Licence does not give avthority to transfar
zeqednel iraterial, National Commission for Science,

. TheLicensee shall submitbeo (2) hard copies and .
vpload 2 soft copy of their final repart. Technology and Innovation

8. Tha Commizsion reserves thericht to modify the

conditions of thiz Licance including its cancellation RESEARCH CLEARANCE
without prier notics. PEEMIT

in

Serial Mo.A 16316
CONDITIONS: see back page
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APPENDIX L: Rongo University Research Permit

T2 RONGO

“Fﬁﬁm

b

OFFICE OF THE DEAN

SCHOOL OF GRADUATE STUDIES

Tel. 0771349741 F.0. Box 103 - 40404
RONGO
Cur Ref-PES /0106 /2014 Date: Thursday, July 25, 2017

The Chief Executive Officer,

MNational Commission for Saence, Technology & Innovation,
Utalii House,

Off Uhum Highway, Naimbi,

P.O Box 30623-00100,

Hairobi-KENVIL

Dear Sir,

RE: RESEARCH PERMIT FOR MS. JANIPHER AMANI OCHOLA-
PES /01062014

We wish to inform you that the sbhowe perzon is a bone fide graduste shudent of Rongp
Univerzity i the Sciool of Edumtion pursung 8 PhD degree in Educationsl
Peyrhology. She has besn suthorized by the University to imdertake rezearch titled:
“Omnline Psychotherapy Practice Among Teacher Troinees in Teacher Training
Colleges in the Lake Region, Kempa™

Thiz iz, therefore, to request the commizzion to izzue her with 8 rezearch permit to
enable him proceed for feld worlc.

Your assistance to her shall be kighly appreciati INGD UNIVERSITY
Thank you. THE DERN

-—ffﬂ_'_;;@i_u,. . 1500201

-I—'-'-.-'- -
Prol. meswonn rose o

LDEAN. SCHOOL OF GRADUATE [F“MEM
Copy to: Az Vice Chancellor P BKE 103 - 40404, RGO

Ag. Deputy Vice Chancellor [Academic and Student Affsirs).
Dean, School of Education.
HoD, Educational Peychology & Science.
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