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"Speling it rite eevn aftr the test" : what students can tell us

Abstract

This paper describes a teacher inservice designed to aid teachers in implementing a developmental
spelling program in an elementary setting. Developmentally appropriate instruction in spelling takes into
account a student's existing knowledge of words. Such a program consists of understanding each
student's level of knowledge, selecting word lists to meet the students' needs; providing explicit
instruction about spelling patterns, and continually assessing students' spelling progress through
authentic, written work

The questions this project will address include: (a) Why should a developmental spelling program be
implemented, (b) what research supports a developmental approach to spelling instruction, (c) what are
the potential benefits for students, and (d) how can a developmental spelling program be implemented
and evaluated in the classroom?

The inservice described in this paper includes three two-hour work sessions. The purpose of these
inservice sessions is to introduce elementary teachers to developmental spelling theory, instruction, and
assessment. The inservice will include experiences in assessing students' developmental spelling stages,
selecting words based on students' abilities, and using a variety of student practice options in learning
new words. Finally, teachers will reflect on the progress made by their own students as a developmental
spelling approach is implemented and study groups continue collaborative learning after the inservice is
completed.

This open access graduate research paper is available at UNI ScholarWorks: https://scholarworks.uni.edu/grp/817
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“Speling It Rite Eevn Aftr the Test:” What Students Can Tell Us

Abstract

This paper describes a teacher insert/ice designed to aid teachers in implementing
a developmental spelhng program in an elementary setting Developmentally appropriate
instruction in spelhng takes 1nto account a student’s ex1st1ng knowledge of words. Such
a program consrsts of understandlng each student’s level of knowledge, selecting word
hsts to meet the students needs prov1d1ng expllclt instruction about spelling patterns,
and contlnually assessing students spelling progress through authentic, written work.

The questlons this pro; ect w1ll address include: (a) Why should a developmental
spellmg program be 1mp1emented (b) what research supports a developmental approach
~ to spelling 1nstruct10n (c) what are the potent1a1 benefits for students, and (d) how can a
developmental spellmg program be implemented and evaluated in the classroom?

The i 1nserv1¢e descrlbed in thlS paper includes three two-hour work sessions. The
purpose of these 1nserv1ce sessmns is to introduce elementary teachers to developmental
spelhng theory, 1nstruct10n and assessment. The inservice will include experiences in
assessmg students developmental spelling stages, selecting words based on students’
abilities, and uslng a varlety of student practice options in learning new words. Finally,
teachers wrll’ reﬂect on the t)rogress made by their own students as a developmental
spelling approach \is imnlemented and study groups continue collaborative learning after

the inservice is completed.
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Developmental Spelling 1

Introduction

While reading practices continue to become more varied and developmentally
appropriate for learners, spelling instruction in many classrooms has not changed. Many
teachers continue to attempt to meet the needs of individual learners with a single
spelling list generated by reading company experts. Tﬁese, words are practiced in the
same way that the teacher himself may have practlced spelllng when in school
Assessments coﬁ51st ofa one-tlme isolated reproductlon of the words ona ’weekly basis
to verify that the rules and pattems of the Enghsh orthographic language have been
mastered.

The intent of this project-is to gi\}e teachers an opportunity to explore a
developmentally appropriate approach to spelling instruction. Developmentally
appropriate instruction in spelling takes into account a student’s existing knowledge of
words (see Appendlx A for Deﬁnltlon of Terms). As Gentry and Gillet (1993) state,
“Early spellmg skllls unfold in developmental stages much like learning to speak” and
therefore should not be treated “as a memorization task, as a list to be assigned, as
learning that occurs incidentally, or as not important at all” (p. 4).

Overview of the Project

This project on developmental spelling will address the need for instructional
changes in the spelling curriculum to better meet the needs of all students in the
elementary classroom. The questions this project will address include: (a) Why
implement a developmental spelling program, (b) what research supports a
developmental approach to spelling instruction, (c) what are the potential benefits for

students, and (d) how can a developmental spelling program be implemented and
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evaluated in the classroom? The following sections delineate the design, purpose, and
rationale of this project.
Project Description
This project consists of an inservice model for educating elementary teachers in
the Vinton-Shellsburg Community School District about developmental spelling. The
inservice includes three two-hour work sessions (sée Appendix B) for teachers to learn
about the concepts of develloprrvlgr»xta‘lV spell;iing,‘ »how Fo use it in their classrooms, and how
to assess students’ progress throﬁgh the developmental stages of learning to spell.
Purpose
The purpose of this project is to introduce elementary teachers to developmental
spelling theory, instruction, and assessment. The teachers will be presented with
information to aid their learning and application of developmental spelling. When put
into practice in the classroom, developmental spelling can help meet the needs of
individual stﬁdenté .as they grow in their understanding of the English orthographic
system., |
Following a review of the research supporting developmental spelling, teachers
will be given opportunities to apply their learning as they evaluate student samples and
assess students’ initial developmental stages. A variety of spelling activities will be
demonstrated for teachers to use in the classroom to enhance the natural development of
students” spelling knowledge. Finally, teachers will be encouraged to reflect on the
progress made by their own students throughout the inservice as the developmental

spelling approach is implemented in their classrooms.
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Project Rationale

Spelling continues to be practiced through inauthentic techniques and assessed via
students’ ability to reproduce words out-of-context on a post-test (Johnston, 2001). The
reliance on a rote memorization approach is due to the lack of teacher expertise in either
“how to teach spelling or in the nature of the spelling system” (Templeton & Morris,
1999, p. 103).

As a teacher, I have‘foun'd the use of:thé basal spelling lists and drill activities
easiest to implement.. They have not, haweVer; yiélded promising results for my students.
At times, students have beeh'unable to retain words they supposedly mastered on the
final, weekly test. Studérits,?:ontinUe to make errbrs in both reading and writing of the
words that they have practiced. It is my opinion that students should be able to use these
words to effectively communicate. - I believe that effective communication for students
can be achieved by implementing developmentally appropriate spelling instruction and
assessment, <. | st v o | |

| - The Importance of a Developmental Spelling Project

Spelling has long held a place as one of the literacy disciplines. It has been and
continues to be viewed as a valued skill in communication. Teachers have historically
implemented spelling instruction in isolation from other literacy experiences by selecting
words for study, rehearsing them with repetitive practices, administering a weekly test to
evaluate the spelling abilities of their students, and inferring the preparedness of students
to communicate (Gill & Scharer, 1996; Hodges, 1977; Johnston, 2001; Traynelis-Yurek

& Strong, 1999).
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A student’s ability to “compose fluently, communicate clearly, and create a good
irripression in a variety of written-language social situations” (Wilde, 1990, p. 287) is
important in the classroom as well as in the real world. For this reason, most educators
would agree that spelling instruction is an important part of learning to write. Further,
researchers and educators are becoming aware of spelling instruction as it aids in the
process of leammg to read (G111 1989 Moms & Pemney, 1984; Willson, Rupley,
Rodriguez, & Mergen, 1999) However a llmlted number of educators are putting into
practice the research of developmental spelhng and transforming classroom instructional
practices into those that would better meet students’ needs (Gill & Scharer, 1996;
Johnston, 2001; Traynelis-Yufek & StrOrig,- 1999).

. As educators’ and researchers’ understanding of the interconnectedness of the
literacy areas has grown, so has their knowledge of the importance of spelling as a
curricular subject. Beefs, Beers, and Grant (1977) concluded that a student’s spelling
efrof; are s(elcioml réndofn. Rather; these eerors indicate a student’s level of understanding
about leﬁer-eound relationships. Students who can effectively produce conventidnal
spellings of words are morelikely to have a firm grasp of the English system of
orthography (Invernizzi, Abouzeid, & Gill, 1994; Templeton, 1979). In studies
conducted by Morris and Perney (1984) and Willson et al. (1999), a correlation was
found between students’ reading abilities and spelling efficacy. Morris and Perney
applied a developmental spelling measure to predict reading development later in the
school year for a group of first grade students. These researchers concluded that spelling
abilities are not only indicative of effective communicators, but they are also indicative of

effective readers.
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In spite of the research in developmental spelling and its implications for reading
achievement, instructional practices have remained largely unchanged (Gill & Scharer,
1996; Johnston, 2001; Traynelis- Yurek & Strong, 1999)'; Spelling instruction, word
selection techniques, and evaluation continue to reflect a spelling curriculum in isolation.
Johnston (2001) notes that a shift in practice requires teacher education and teachers
having access to resources. She states, “Teachers do indeed appear to be floundering and
reverting to traditional, élBeit questionable, practices’; (p. 153). This statement leads to
the opening question for this project: ' What approach to spelling instruction would put
into use the infonhation'that'has been gained through research?

Methodology
Procedures -

- I began this research project because of a frustration [ had with the basal-provided
spelling program: - The program I was using was not meeting the diverse learning levels
of all of my étudents; ‘A few students were learning and using new spelling patterns, a
few were précticing words they had already successfully been representing in their
creative writing journals, and the others were frustrated each week as the final test
approached. This latter group was not able to reproduce the words in their journal even
within the week that the word appeared on their list. They were not able to “spel it rite
eeven aftr the test,” because the words were beyond the developmental level of their
current understanding.

[ wanted to discover the answers to two questions. First, what instructional
approaches and practice techniques would best help students learn to spell words?

Second, how do spelling words transfer to a child’s authentic writing to effectively
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communicate? My search led to the discovery of the text Words Their Way: Word Study
for Phonics, Vocabulary, and Spelling Instruction (Bear, Invernizzi, Templeton, &
Johnston, 2000). This resource revealed how teachers could assess each of their student’s
developmental levels and select words to match each child’s current understanding. By
matching students with developmentally appropriate word lists, students could feel
challenged to learn new words and patterns without feeling frustrated or unchallenged by
a one-size-ﬁfs—all basal s;;elling llst Thlsapproach alsoi,‘gives more opportunities for
each student to find success When spelling inr't’he authentic writing setting. The transfer
of developmentally appropriate words to students’ written work also held great potential.
.- Guided by th‘e" text Words Their Way (Bear et al., 2000), I began to consider how I
could share my new learning and classroom experiences with other teachers. I researched
the available information about developmental spelling and, like Johnston (2001),
realized that teachers may be lacking knowledge of research supporting this approach to
spelliﬁg acqﬁisition as well as procedures for implementing developmental spelling in
their own;cléssrooms. I began by constructing outlines for the sessions that would be
included in an inservice on implementing developmental spelling in the elementary
setting. . I also reviewed several texts that provided guidelines for effective teacher
inservice.
Review of Literature
The literature reviewed for this project includes a reflection on historical spelling
instruction, research regarding spelling acquisition in young children, and instructional
approaches to spelling instruction that are developmentally appropriate. The review of

literature concludes with a discussion of effective teacher inservice.
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Traditional Perspectives: Word Selection, Practice, & Evaluation. Traditional
instruction relies heavily on the students’ ability to memorize words.'~ Generally, one
word list would bé assigned to all students for one week, totaling nearly 800 words per
academic year to be memorized (Wilde, 1990). This emﬁhasis on rote visual memory
“led to the development of word lists that feature high frequency words” (Johnston, 2001,
p. 143). While the word selection criteria havg changed through the years, the end result
o the memorzation perspectiv (ohnston, 2001) has continued 10 bea 1t of i
frequency words (Beers & Hendefson; 1977).‘ ,’Theseflists are deemed necessary for
students to master because the“'y‘ appear frequently;in both reading and writing tasks.
Frequency lists may alsoinclﬁde words fhat are commonly misspelled by students.

In the early 1970’s, some educators began to embrace a thematic perspective
regarding word selection. Instead of choosing only high frequency words, teachers
selected words taken directly from the literature with which the students were engaged.
| Fox; “e‘xample,'if the stud;:nts were studying and reading about butterflies, the spelling list
might includé words like thorax, abdomen, chrysalis, and proboscis (Rymer & Williams,
2000). These words were viewed as authentic vocabulary words for spelling, because
students would be required to read them in the context of a thematic unit. Most current
published programs reflect this theory of word selection and vocabulary acquisition.

Thematic word selection may aid in vocabulary building, however, research has
demonstrated that students may be able to read at a level higher than they are able to
encode and spell words (Gill & Scharer, 1996). Other concerns over published programs
were revealed in researc‘h conducted by Rymer and Williams (2000). They discovered

that one published program in use in the classroom had little impact on the journal
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writing of the students. Few words were applied from the weekly spelling lists to the
students’ creative written expressions. In fact, some of the students were already aware
of the conventional spelling of words from their weekly lists before the final test was
administered.

Perhaps the most startling spelling issue lies in the practice and assessment of
these traditional methods as they contlnue to per51st in classrooms today (Gill & Scharer
1996; J ohnston 2001 Traynehs-Yurek & Strong, 1999) Traditional practices may
consist of activities like writing words repeatedly,' researching definitions of words,
writing sentences for each spelling‘tVOrd,'- and completing workbook pages (Gill &
Scharer)." Ina comparison of such instructional approaches, Angelisi (2000) found this
“drill and write” (p. 9) practice method to be dull and ineffective for her students. She
stated that the “rote-learning technique did not seem to strengthen or sharpen many of the
students attentlon or memory spans” (p. 11). Students in Angelisi’s class instead
became frustrated w1th the exercises and were unable to 1ntemallze the spelling words.

Wilde (1990) also voiced the need for change in instructional approaches and
subsequent assessment. She stated that the use of tests in a traditional program most
lr'kely “reflect developmental level and natural ability more than anything else, which is
equivalent to assigning [spelling] grades based on yearly increase in height” (p. 287).
Rather, she concluded that students should be immersed in writing words at their
appropriate level of development.

Developmental Spelling Stages. Reading development in young children follows
predictable stages that are assessable through miscue analysis (Goodman, 1989).

Similarly, developmental stages in spelling have also been observed in recent research.
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Studies in analysis of students’ spelling errors have shown pattems that reflect
developmental stages of understanding (Read, 1971; Gentry, 1981). Analysis of these
patterns demonstrate that children’s errors are not tandom, but in fact, theyare efforts
toward conventional spelling at particular levels of understanding (Beers et al., 1977,
Invernizzi et al., 1994).

In 1971, Read’s seminal work suggested the developmental nature of spelling.
His observa’uons of stndents spontaneous spellmgs led to the creatlon of dlfferent stages
of development Beers and Henderson (1977) and Zutell (1980) also noted the
development of sophlstlcated relatlvely sequentlal patterns in orthographic
understandlng among students across dlﬁ'erent grade levels. These levels of development
spanned from the earliest of scribbles to the higher levels of understanding for secondary
students. kFor the purposes of this projeet, the stages described in Words Their Way (Bear
etal, 2006) will ’be used because of their clear application to the classroom setting (see

Figure 1). &
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The Five Sti s of Development in Spelling
(Bear, Invermizzi, Templeton, & Johnston, 2000)

Stage Average Age of General
Development Characteristics
L Sample |
Emergent Stage Pre-Kindergarten Scribbles on paper;
to Mid-1% Grade Random letters and numbers;
Some consonants begin to
develop
M MoM PE for My mom
Is pretty
Letter Name-Alphabetic Kindergarten Letter-sound relationships
Staoo to Early 3™ Grade developing;

Initial & final consonants
represented in writing; Some

nat for net short vowels, digraphs and blends
chrp for chirp developing
trep for trip
Within Word Pattern Stage 1% Grade Short vowel patterns represented
to Mid-4th Grade in wrltlpg; Long vowel patterns
developing; Other vowel patterns
developing

creim for crime
reechis for reaches

Syllable« nnd Affixes Stage 3 Grade Multi-syllable words, consonant
to Sth Grade doubling, inflected endings,
prefixes, and suffixes developing

Lintenchin for intention

tresure for treasure

Derivational Relations 5™ Grade Writing most _
Stace to 12th Grade words correctly; Understanding
of bases and roots of words
develr)ping
catagory for category
exserpt for excerpt S
- e exeery 3R
Figure 1

The first stage of development, the Emergent Stage, typically begins before a
student enters school. Children in this stage are making their first attempts to mimic
writing by producing marks on paper. The second stage of development, the Letter
Name-Alphabetic Stage, begins as students recognize the relationships between letters
and sounds. Children in this stage typically begin to represent the initial and then final

consonants in their writing. As students begin to represent vowel patterns in words, they



Developmental Spelling 11

are moving into the Within Word Pattern Stage. The final two stages of development, the
Syllables and Affixes Stage and the Derivational Relations Stage, are associated with
students in third grade and beyond. Students in these final two stages are representing
words with unique patterns. For example, they are beginning to correctly write doubled
consonants as in the word atfend or special features as i'n the word appearance.

While developmental stages may exp]am the typlcal development of students’
orthographic understandmg, frequently seen and read words must also be taken into
account when reviewing thewrltten work of students. In his work entitled
Developmental and Cognitive Aspects of Learning to Spell: A Reflection of Word
Knowledge; Beers '(1‘98‘0) eXplained that Second graders were able to spell high frequency
words correctly, but they were unable to transfer their word knowledge to low frequency
words. In other werds, students Were familiar with words that they had likely been
repeatedly exposed to, but they were unable to use known words to generate unknown
worde. 'Beers; steted, “Althougﬁ‘children may memorize weekly lists, they may not yet
recognize the orthogrephic principles underlying those words™ (p. 44). Further, Rymer
and Williams (2000) found that assessing students solely via a weekly test was
ineffective in determining the actual level at which the students were producing words in
their authentic writing. For these reasons, Gill and Scharer (1996) asserted that word
selection should be determined through assessment of the developmental level of each
student.

Developmental Spelling Instruction. Most educators are aware that students learn
at varying paces and in different modes. Given the understanding that students also

acquire skills in decoding and encoding words at different rates, there is clearly no single
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instructional approach that best suits all students. Two instructional approaches can be
gleaned from the literature. The first category of instruction is indirect instruction.
Educators using an indirect instructional approach immerse students in an
environment that is rich in language kofh texts and writing eXperiences (Gentry, 1981; see
also, Berninger, Vaughan, Abbott,éBegay, et al.',-"2002).‘ Students are given authentic

tasks of wntmg to create expresswe texts w1th1n whrch they are encodlng words. In these

«J‘;},,"‘w:‘,”

chrld-generated texts the spelhng of words can be assessed for quality of errors and
developmental level of understandmg In thrs immersion environment, Beers and
Henderson (1977) ‘suggest that eonstant correction is not necessary as it can cause some
students to limit their ﬁslv'(-takrngattem‘pts.; A‘combination of decoding and encoding to
aid in word recognition and reading skills can be furthered in such a setting.

The second instructional approach is direct instruction of spelling. For some
students 1mmer51on in a print-rich environment alone is not sufficient (Invernizzi et al.,
1994) | They requ1re expllcrt 1nstruct10n in comparing word features to assimilate o
characteristics intbk existing knowledge. Teacher instruction that builds upon a student’s
prior knowledge is an important component of direct instruction. Not only must the
teacher have a clear understanding of the level at which the students are working, but he
or she must also be able to scaffold current understandings to create new knowledge with
the students.

Direct instruction differs from traditional approaches in that it is not thematic
spelling or traditional exercises, but rather a “systematic study of word features carefully
selected to match the developmental word knowledge of the student” (Invernizzi et al.,

1994). This direct instruction can be accomplished through the use of word study
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activities (Bear et al., 2000; Cunningham and Hall, 1994; Pinnell & Fountas, 1998).
Through thoughtful manipulation of words, students can be guided through activities
such as word sorting to discover the “regularities, patterns, and rules of English
orthography” (Bear et al., p. 4). This conStruCtive practice builds on the knowledge
students already possess. Zutell (1980) recognized the value of comparing new words at
a “variety of levels (sounds structure syntax semantlcs) SO that they [the students] might
systematlcally dtscover and uttltze both mtraword and interword patterns of organization”
(p. 64). In other words,‘ students canuse whatthey learn about words to generate other
words, decode unknown words,’: and build comprehension skills. Students can make
comparisonsbetween words and notice signiﬁcant features within individual words.

. A subset ot” direct instruction currently being reviewed in research is the use and
generation of student strategies (Joseph, 2000; Rittle-Johnson & Siegler, 1999; Rule,
1982; see also Radebaugh, 1985). Rittle-Johnson and Siegler developed a coding system
for student sttategies thr,o‘ugh interviews and observations of student behaviors during
spelling tasks such as journal writing. The five strategies they discovered that students
were using to write words were the following: a) memory retrieval, b) sounding out the
word, ¢) comparingt the word with a known word, d) relying on rules, and €) visually
checking the word they had produced. Their findings included some new information
about the developmental nature of strategies. Their research revealed that both first and
second graders use similar strategies in encoding activities though not to the same degree.
This information can also be applied in direct instruction. These known five strategies
can be explicitly given to students through direct instruction to add to the strategies they

already have in place. Pinnell and Fountas (1998) also describe strategies that could be
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provided for students through explicit mini-lessons in their chapter entitled “Word-
Solving Strategies.” Increased exposure to Strategies can aid in the development of more
efficient strategies and blending of strategies (Rittle-Johnson & Siegler) to preduce words
in writing.

Finally, these two instructiOnal approaches ‘direCt instruction and indirect
1nstruct1on, support what researchers have termed altemat1ve assessments (Gill &
Scharer 1996 Wilde 1990) The use of rubncs in recording and documenting student
achievement has been recognized as} a'valuable tool for relaymg growth to stakeholders in
other curricularfareas.* Gill ahd'Scharer’s work with teachers produced such a tool for the
instruction of ’sp‘elling. ,‘.Thisaltemative to a weekly test can be more descriptive than a
simple quantitative score at the end of each week. 1t has the capability to evaluate
qualitative error_development and sophistication (Morris, Nelson, & Pemey, 1986), to
record 1nformat1on about students strategles and to better inform instruction.

The research supportmg developmental spelling indicates that a shift in spelling
instruction and spelling assessment is achievable. The research also indicates that a shift
from traditional spelling instruction to a developmentally appropriate approach will
benefit students’ aehievernent in spelling as well as in reading and writing. Then why has
a major shift in spelling pedagogy not occurred within the elementary school setting?
Perhaps, teachers lack the background information about developmental spelling (Gill &
Scharer, 1996; Johnston, 2001; Traynelis-Yurek & Strong, 1999) and experiences in
applying such an approach in their classrooms.

Effective Professional Development. Several resources were accessed in the

creation of this inservice. These resources were reviewed to synthesize key concepts in
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professional development. This inservice is based on three principles of effective teacher
development garnered from the work of Fullan (1991), Richardson and Anders (1994),
Speck and Knipe (2001), and Fiszer 2004). |

- The first principle of this inservice is that teachers need time to critically examine

their own beliefs and practlces (F ullan 1991) Reﬂectron on current practlce and beliefs

7

“enhances clarity, meanmg, and coherenc (F lla"’ k p- 326) Instructlonal change is
necessltated l/vhen therels a conflict between belrefs and practlces ‘Teachers need to
explore their behefs and then exarnrne thelr own classroom practlces to see if the
instruction parallels their bellefs about'how studentslearn; . This process of reflection
gives teachers ownershrp and begms the proCess of inquiry and learning. “The goals of
this approach to staff development are to help teachers examine their beliefs in relation to
their classroom practlces and to consider alternative premises and experiment with
dlfferent practlces” (Rlchardson & Anders 1994, p. 159).

| The second prmclple supports the need for ongoing collaboration during and
following the initial learning experience. Speck and Knipe (2001) state:

VIf teachers are condemned to onetime or fragmented workshops with little or no
‘modeling‘, follow-up, coaching, analysis of problems, and adjustment in practice,
there will be little change.... New learning must be supported by modeling,

_coaching, and problem-solving components in order for the new leaming to be

- practiced, reflected on, and integrated into regular use by the leamer. (p. 15)

Teachers need multiple opportunities to practice, apply, discuss, and question new

information. When long-term leaming opportunities are provided, teachers can verbalize

their progress and get support for further improvement of instruction and continuation of
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learning (Fiszer, 2004). Fullan (1991) also highlighted the need for collaboration among

stakeholders and colleagues in his “Teacher as Learner” (p. 327) model. Through inquiry
and collaboration, teachers are able to investigate and explore as well as give and receive

information and assistance.

‘The third principle for effective teacher inservice is a focus on student
achievement. “Evaluating progress tOWafd thg goals of professional development and the
impacton student teaming ‘S‘heacc‘)““tab‘hty measure that gives credibility to the
importance of continuous profesSi(ihai deQéldpmcnt” (Speck & Knipe, 2001, p. 17). By
putting student achicvéménf af the cehtér of the learning, teachers can readily see the
appl"ic‘ation of this insé'rviée to their students’ learning experiences and spelling growth.

This developmental spelling inservice is designed with these three principles in
mind. Teachers will examine their beliefs and classroom practices about spelling at the
beginning and end of the inservice. The teachers will be provided with ongoing

. déménstrationé and support through the facilitation of study groups that will focus on
developmental spelling after the inservice. Through data collection and ongoing
assessment, teachers will focus on student achievement and learning.
+ - The Developmental Spelling Project
- Currently within my school district, elementary teachers are implementing a
variety of spelling programs and a wide range of instructional approaches. Some
colleagues are using the spelling program provided with our basal series in its entirety,
others are using sections of the basal program, and still others are using teacher-created
materials or materials from outside sources for both formal and informal spelling

instruction. The use of these diverse approaches led me to believe that a teacher inservice



Developmental Spelling 17

on developmental spelling could provide teachers with important information and
fac111tate a shlft in spelllng 1nstructlonal practlces that would connect the spelling
curnculum to other 11teracy areas and 1mprove students learmng experiences.

The goal of th1s 1nserv1ce 1s to educate‘teachers about developmental spelhng

through demonstratron practlce, and apphcatlon and toultlmately 1mprove student

achlevement The 1nserv1ce w111 1nclude 1nstructron on how to assess students

' developmental spellmg stages select words b : sed on students ab111t1es and use a variety

{of student practlce optlons 1n learnlng\neu\f‘ vuords 'NThe teachers will be given time
5between 1nserv10e dates to explore these new conceptskand practice ongoing assessments
of developmental spelhng wrth thelr own students
Elementary teachers from the thon-Shellsburg School District will participate
in'the i 1nserv1ce Thls w111 include teachers currently working at the West Early
Chlldhood Center meoln Intermedlate Center and Shellsburg Elementary School. The
_inservice sessmns wrll be scheduled during the district’s monthly early release dates.
' The 1nserv1ce will be comprlsed of three two-hour sessions (see Appendix B).
Time between sessions will allow teachers to integrate developmental spelling into their
classroom instructionand analyze the success of its implementation. Three separate
sessions will give teachers an opportunity to add to their knowledge about developmental
spelling, practice implementing developmentally appropriate instruction, and assess
students’ progress through the stages of spelling development. The study teams created
at the end of the inservice should increase the potential for long-term teacher change

regarding spelling beliefs and approaches.
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Understanding Developmental Spelling (Day 1)

Day 1: Understandmg Developmental Spelllng

1:00 p. m s Introductlons ,
. 115 pm. - Pre-Inserv1ce Behef Statements
1:30 p.m. -~ What is the current state of spelling instruction in your classroom?
o 200 p.m,-- Define Objectwe and Purpose of Inservice . .
©o 0. PowerPoint presentatlon ‘Why Developmental Spelhng?”
S e 5.Developmental Spelling Research .
L2 15 p m. - The Five Developmental Stages :
o2 30 p m._—- Spelling Inventories—Immediate Feedback
e ...~ Checklists—Authentic Assessment -
- Describe homework assignments
o Highlight Teacher Resources/References
. 2:55 p.m. -- - Closing Questions/Concerns-
Figure 2.

‘The first session for this inservice will be devoted to educating teachers about the

theory}lva‘nd stages of developmental spelling (Bear et al., 2000) (see Figure 1).

Develop'merital appropriate spelling instruction and assessment may be new concepts for

» sdt‘r(leffeiichevrs. : ;Co'nlrviectiqns will be made to the related theory of developmental reading

with wh‘ich’n'lany teachers are familiar. As Gentry and Gillet (1993) state:

- Just as you probably have children working at different levels of proficiency in

r‘e,adivn‘g,l you probably have children working at different levels of proficiency in

- spelling.. The same book will not be appropriate for all the readers in your

classroom; in the same way, the same spelling list will not fit all spellers.

Children need to work at their instructional levels in spelling, just as they do in

reading. (p. 94)

Teachers will be given an opportunity through this inservice to leamn about and explore

the different levels of proficiency in spelling and how they can best help students

progress in spelling. The specific questions this session will address include: (a) Why
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implement a developmental spelling program, (b) what research supports this approach to

- spelling instruction‘ and (c) what are the potential benefits for students?

' To begln the 1nserv1ce ., each teacher w111 1nd1v1dually write his or her beliefs about
| spelhng 1nstruct10n and student practlce strategles The teachers wrll descnbe and

B compare thelr bellefs to the spelllng standards and benchmarks for the Vinton-Shellsburg
’Commumty School Dlstnct The teachers wrll also be asked to reﬂect on the1r current

, pro gram and 1ts capaclty to ﬁt the needs of all students These three statements (beliefs,

ke practlces and standards) will be drscussed with small groups of peers and then the entire

y group A list of common behefs and practlces for the group will be compiled to refer to
throughout the mservrce Thls llS’[ w111 be wntten on chart paper and posted for each day
of i 1nserv1ce : Modlﬁcatlons will be made to the group’s list as instructional beliefs
| change asa result of learmng about developmental spelling.
. | The partxclpants w1ll then view the three goal areas and eleven objective
Statements for the three days of this inservice (see Figure 3). An overhead transparency
of these 6bje¢ﬁv'es will be shown to the group (see Appendix C). As each of the
objectrves of the 1nserv1ce is met, the group will refer to the transparency and check off
| the obJectlve ThlS w111 add meaning to the time commitment that the teachers have made

as they witness the set of objectives being accomplished.
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. Goals and Objectives of the Developmental Spelling Inservice

Goal 1: To enhance the participants’ knowledge about developmental spelling.
coa), Teachers will discuss the current state of spelling instruction in their district,
| school and classroom | o
" 'b) iTeachers w111 learn about the research supporting developmental spelling.
c) ‘Teachers will learn the five stages of developmental spelling (Bear, Invernizzi,
- Templeton & Johnston 2000). ‘
| d)- Teachers w111 examine student samples of creative wr1t1ng and assessments (Bear

‘ et al 2000) pr0v1ded by the facilitator to deterrnine a developmental stage.

Goal 2. To allow par‘ticipantsto implement develcpmental spelling.
- : e) ~ Teachers will eValuate studentsm their own classroom to determine the spelling
develcpmental ,1¢v¢i based on written work and an assessment.
-+ .f) ' Teachers will learn new techniques for practicing developmentally appropriate
' spelling words w1th students \
| g) Teachers will 1mplement a developmental spelling list with some students in their
" own class ‘
h) Teachers will lean how to continue to assess students through their written work

.. and monitor students’ progress through the developmental levels.

Goal 3: To e):cploretlie potential benefits of developmental spelling.
~ 1) - Teachers will discuss the benefits of developmental spelling to writing and

reading and overall student achievement.

Figure 3
Afterwards, the group will be given the schedule for the three days of the inservice (see
Appendix B).

Many participants may have similar questions about developmental spelling at the

beginning of the inservice and may feel more comfortable discussing their questions if
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they realize how common these questions are. The facilitator will lead a discussion
regarding frequently asked questions from Gentry’s (1987) book Spel... is a Four-Letter
' WOrd, "qnestions from Gill and Scharer’s (1996) inquiries, and Johnston’s (2001) report
on teacher beliefs. “All of these works will serve as an introduction to developmental
spellmg 1nstruct10n Teachers will then be asked to generate their most important
questlons for thrs 1nservrce These w111 be recorded on chart paper, and then the
o presentatlon Why Developmental Spelh (see Appendlx D for PowerPoint Outline
| and Slldes/Notes Handout) w111 be v1ewed to see if any of these questions can be
‘ addressed from the onset of the i rnserv1ce.- S
- To further enhance the group’s background knowledge, information will be
presented from the book Words. T heir Way: Word Study for Phonics, Vocabulary, and
Sp"elling I‘nstruc"tion“(Bear etal., 2000). This text will serve as a reference for assessment,
word selection, and developmental stages for the remainder of the inservice. The
' l. teachcrs w111 be givenva handout (see Appendix E) showing the five stages of spelling
| deVelropmentas described in Words Their Way. These stages include emergent spellers,
letter. name-alphabetrc spellers, within-word pattern spellers, syllables and affixes
‘spellers and derivational relations spellers. Teachers will learn about the characteristics
associated with each stage and the age level at which these characteristics may begin to
develop. Teachers will then be given a blank inventory and checklist from Words Their
Way (Bear et al, p. 289 & 291). They will refer to these two assessment tools when
determining initial developmental stages and evaluating students’ written work for
spelling progress. The teachers will first be shown five completed sample inventories for

elementary students (see Appendix F) on the overhead projector that represent the
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developmental stages. The whole group will discuss the developmental stage reflected in
each sample inventory. The teachers will then view five writing samples (see Appendix
-G).. The group will have a general discussion about the similarities and differences of the
errors for the 'developmental stages reflected in the writing by using the checklist to
eValuate each sample’s spelling level. ‘The participants will be divided into five smaller
groups to review the wntmg samples more closely They w111 report to the whole group

‘ wh1ch detalls they 1dent1ﬁed as 1nd1cat1ve of a developmental level of spelling )

| knowledge. TR |

o In preparation for Day 2, the teachers will briefly review the resources used in
ass1gn1ng homework respons1b111t1es for begmnlng classroom implementation. Each
part1c1pant w111 be asked to use an 1nventory from Words Their Way (Bear et al., 2000, p.
289 & 291) w1th three or more students from his or her classroom. The teachers will also
“be asked to collect work samples from three or more students and bring these samples to
the/neXt session Assoon as thethree inyentories and samples are collected, the teachers
w111 make a copy to share w1th the inservice facilitator. This will allow time for the
fac111tator to review the mventones and samples before the next meeting.

,’ Pnorto Day2,~ teachers will assess the spelling developmental stages represented
in the three selected students > completed inventories andwritten work. During the
second session teachers will share samples with colleagues, discuss how they determined
their spellmg stages‘ and ask the1r peers and the facilitator questions about complex
mventorles or wrltten work that may not clearly indicate a developmental stage.

Fmally, the teachers will summarize the day’s learning and clarify the assignment

for the next session. The format for this closing discussion is entitled “3-2-1 Reflection”



Developmental Spelling 23

(Wald & Castleberry, 2000). The teachers will be asked to discuss and record their
responses by listing “3 things I learned,” “2 ideas I want to pursue,” and “1 question I
‘have” (p. 54). These statements will be collected for review by the facilitator to guide the
.inserviCe instruction‘ for the next session.
Developmental Stages and Word Selectzon (Day 2)

The second day of 1nserv1ce (see F 1gure 4) w1ll begm wuh a review of the eleven

i 1nserv1ce ob_]ectlves usmg the statements on the transparency (see Appendlx C).

- Teachers w111 bneﬂy rev1ew the actlvmes of Day 1 and discuss any questions they may

have about the learmng from the first day.

Day 2 Word Selectlon and Student Practlce

1 00 p m, -- Rev1ew of Objectlves
1:10 p.m. -- * Direct Instruction through Word Sorts
1:30 pm. -~ Discuss Student Samples and Inventories
S . Review of Student Knowledge
Word Selection for each Developmental Stage
e Practice Techniques—10 activities
2:45p.m. -- Describe homework assignments and answer questions

Figure 4 :

k : | T;eachet"s will then be presented information on direct instruction associated with
word sotting (Bear etal., 2000). Teachers will learn how to explicitly focus student
‘attention cn:a speciﬁc‘kword feature to aid students’ development in spelling. For each
deve‘lcpmental“ leyel, speciﬁc word features will be selected. For example, emergent
spellers sh‘onlyd he ditected to sort words based on the initial consonant sounds. Syllable
and afﬁx’spellers shculd be given words to sort by number of syllables or by the

beginning or ending syllable. The participants will be given words to sort at various
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developmental levels. A reproducible form for word sorting (see Appendix H) will be
- provided for each teacher to use as they record their sorts.

| - The ,next’sectidn'of the inservice will review how to determine students’ specific
| ~’de‘velopmental spelling stag:e"s‘based on their written work and spelling inventories
: prov1ded in Words Their Way (Bear et al 2000 p. 291). Teachers will bring three
fexamples of student 1nventones and creatlve wrltlng samples to the second session in

order to dlscuss how they categorlzed the worlg into developmental spelling stages and

~clar1fy any questlons they may have about this process.

| ‘Aﬁer detenmnm’g the‘students spelling "stages, the teachers will be shown one
‘method fe‘r‘f’creating' ‘a‘pp‘rdﬁr‘iateSpelling liSts that can best meet their students’
inStr'uctiOhal‘ needs. ,The teacher will look for common spelling patterns and use Words
T heir Wdy (Bear e"tval.‘;tZOOO) to create a spelling list based on a student’s developmental
stage.‘ For ekample, if a student is hot proficient in spelting the long vowel pattern ai and
E ibs overgeneralikzingthe pattem of a-consonant-e in her written work, a list could be
created with ai words such as rain, wait, and tail for the student to practice and explore
this Word feature. '

o Next, a variety of practice techniques will be demonstrated to replace traditional
practices such as repeatedly writing words or completing worksheets. New practice
techniques will include two activities from each of the developmental stages (Bear et al.,
2000). Teachers will participate in word practice activities that will later be implemented
with their students depending at which of the five stages the students are functioning,
Each of the practice techniques are described below according to the developmental

spelling stage they are meant to enhance.
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vt At the Emergent Stage the word study activities for demonstration and
part1c1patlon w111 be “Beglnmng-Mrddle-End Finding Phonemes in Sound Boxes” (Bear
‘1 et al 2000 p 121) and “Letter Spln for Sounds” (p- 132). Sound boxes use three letter
r words and a three-pocket holder w1th the ﬁrst pocket labeled beginning, the second
/ pocket labeled mzddle and the last pocket labeled end. Students distinguish what sound is
represented in each posmon In the game “Letter Sp1n for Sounds the students use a
“ spmner labeled w1th begrnmng consonants and match prctures w1th the correct
h correspondlng begmmng sound.u '
In the Lettér thmefAllthabetic Stage, the activities “Word Hunts” (Bear et al.,
| 2000, p L' 167) and ;‘Beginning and End Dominoes” (p. 170) will be introduced. When
hunting for Words, students are directed to collect and record words with specific blends
or digraphs. For “B’eginni‘ng and End Dominoes,” students are asked to match the ending
sound of one plcture to the beginning sound of another picture. For example, the th
: pattem at the end of teeth could be matched with the th pattern at the beginning of thread.
The activities “Green Light, Red Light” (Bear et al., 2000, p. 207) and “Building
Word Categories” (p. 212) will be introduced for the Within Word Pattern Stage. The
aim of “Green ‘L‘ight, Red Light” is to get to the red light first. Players are given word
cards and asked to sort them into identified long vowel categories. The first player to
have five examples for that category says, “Red light.” When playing “Building Word
Categories,” students are dealt five cards with words containing similar long vowel
patterns. The students attempt to gather pairs of matching cards by drawing from a pile

and discarding on each turn. A match could consist of two words that have the same long
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vowel pattern such as bone and fone where the long o vowel is created with the vowel-
cbhsbnantWowel pattern."r LT e e

" The a'ctivities for the/Syl‘lgb[es"a;id Affixes Stage are “Double Scoop” (Bear et al.,
2000 | p ‘231)‘"énd ‘,‘Stress Busters”(p243) In the game “Double Scoop,” students move
across a gameboard by determmmg wh1ch words have doubled final consonants when
addmg an endmg When playmg “Stress Busters " the students practlce identifying

hrch syllable 1s stressed ina glven word. The students move along a gameboard

: accordmg to whrch syllable is stressed in the word they selected. For example, if the
“second syllable‘ls stressed, the player moves two spaces on the board.
| « k»F or the Deriﬁattqndl Relations Stage, f‘Words That Grow From Base Words and
Word Roots” (Bear' et al., 2000, p.259) and “Rolling Prefixes” (p. 277) are the activities
that will be dedtonstrated - For the activity “Words That Grow From Base Words and
Word Roots ”a dlagram of a tree is drawn for students with a root contained in several
\trords placed at the base of the tree. Students generate words in which the word root is
represented as one of the syllables. For example, spec could be placed at the base of the
tree. On each of the spec tree branches, students could write words that include spec as a
' syllable,’ as in‘resp‘ekcyzful. When playing “Rolling Prefixes,” students try to dispose of
cards that lraVe the .sdme prefixes. Their aim is to discard all of their cards by following
the prefix or “suit” chosen in a particular round of play.
Before Day 3, the teachers will be asked to select one or more students to study
words from developmentally appropriate spelling lists for one month. During this month,
~ the teacher will document any responses of the student(s) during instruction or any

- observations of transfer of spelling knowledge into the journal writing of the student(s).
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The teachers will also be asked to implement at least one new practice activity with a

i small group of students who are functioning at the same developmental stage. With
another small group of students teachers will implement one word sort activity for
spelllng practlce Durlng both actlyltles teachers will record any observations of student
: ﬁ‘ behav1ors or comments that they would llke to share w1th thelr peers durmg Day 3.

- | ThlS session w111 also close w1th the “3-2 1 Reﬂectlon” (Wald & Castlebeny,

‘ 2000) procedure The teachers w1ll be asked to discuss and record the1r responses by

- | ylistlng “3 thlngs I learned »? “2 1deas I want to pursue and “1 quest1on I have” (p. 54).

The facﬂltator w111 collect these statements to evaluate the progress of the inservice and
the develOping understanding of the teachers. »‘ - |
k Student Practice and Ohg‘éing Assessment @ay 3)

o (‘Thejﬁnal sessionsul'ill;beg"in hyha\‘/ing the participants discuss the responses they
recordedWithin their classroom as a result of partially implementing a developmentally
. appropnatespellmg program Teachers will review their initial belief statements about
s‘p‘elling‘j and discuss any changes that have occurred in their philosophies as a result of
new learnlng and students’ progress Teachers will be asked if their students have made
any spelling connections in other curncular areas. For example, have they seen or could

th”ey" for‘e‘séé th"e impact of developmental spelling instruction on reading and writing?
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Day 3: Student Praetice and_Ongoing Assessment

1:.00 pm. -- Changes in Bellefs (
© 7 Student Successes & Connecting the Curriculum

T Teacher Questions

~ 1:30 p.m. -~ Five More Practice Techniques :
2:15p.m. -- Ongoing Nature of Assessment and Rubric Development
2:30 p.m. -- Evaluation of Developmental Spelling Inservice

. __2 50 pm. -- Formation of Study Groups

v Flgure 5

The ﬁnal session (see Figure 5) w111 include a demonstratlon of addltlonal spelllng
practice actlygtles for_st}udents._ These five activities will be selected from two resources,
| Makfng Words: Mutilevel, 'Hands-on, Developmentally Appropriate Spelling and
Phonics Aotivities (Cunningnam & Hall, 1994) and Word Matters: Teaching Phonics and
.S‘pelling in the Reading/Writing Classroom (Pinnell & Fountas, 1998). After identifying
and nnderstanding the developmental stages that exist within their classrooms, teachers
w111 need‘to expiore more aciivities to fit the specific developmental stage of knowledge
that theirlstudents possess. | P’articipants will divide into groups based on the
'Qevelopmental stage they would like to explore further. They will have the opportunity
to practice one activity in developmentally based groups. These five additional practice
activities will include “Look, Say, Cover, Write, Check Study” (Pinnell & Fountas, p.
180), “Make Conneetions” (p. 181), “Word Search” (p. 156), “Choose, Write, Build,
Mi};, Fix, Mix” (p. 175), and making words and finding the mystery word (Cunningham
& Hall).

- Following the additional practice activities, teachers will be given instructions for
using ongoing assessment of students’ progress through the developmental stages. The

checklist developed by Bear et al. (2000) of developmental stages will be used to
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highlight what teachers can continue to look for in students’ written work. Teachers will
review the writing samples they collected as part of the ongoing evaluation of progress

toward more advanced developmental spelling stages. At this time, teachers may divide

. ; into, grade level grdups to revise and refine the Words Their Way (Bear et al.) checklist to

7 match the distnct and curncular goals for spelling instruction. Teacher-specific

. - objectlves w111 be generated to aid teachers as they review every student s writing and set

“ k goals for the 1nstruct10n invtheir oi;vn classrooms From these objectlves a rubric will be
L created, i ‘
o | As part cf the rubric creation, teachers will discuss the strategies they have
| _ohserved students using in the classroom to spell words. A brief presentation will be
given on the strategies observed by Rittle-Johnson and Siegler (1999) (see Review of
Literature: DeveloprnentaI‘ Spelling Instruction) and the strategies described by Pinnell
and Fountas (1998) regarding word-solving instruction. These strategies could be
included cn a rubric that the teachers create to track the various strategies students are
| ’using to spell. The teachers may find such a tool to be helpful in determining what
strategies are not being effectively utilized by students and should be taught through
direct instructicn. S
- Following a brief review of the teacher resources used in this inservice, teachers
will be asked to complete an evaluation (see Appendix 1) denoting the benefits that
 resulted from this training and improvements that would enhance the inservice. Teachers
will also be given the opportunity to sign-up for spelling study groups. These groups will
| be formed by grade level or areas of interest such as exploring further research in spelling

or learning from other instructional resources. Once the study groups are formed, they
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will determine a schedule, create objectives, and set responsibilities for all of the
members. -The facilitator will obtain a copy of this information and schedule monthly or
bitnnnthly rneetings with the individual groups to act as a resource, gather infbrmation
ahout the ‘prcce‘ss of ’implementatiqn; and examine other developmental spelling research
and‘rescurces;’;vThe facilitator Wi]l also continue to collect information about the changes
in spelhng 1nstruct10n at’the school and the effect these changes have on student leaming
o ‘and achlevement Specnﬁcally, can a ch_a_nge be seen in the apphcatlon and transferof
spellmg knowledge to students authentlc wntlng? This mformatlon will be shared with
the spellmg study groups and administrators as curriculum needs and goals are redefined.
’ : 'Concluding Remarks: v‘

| SN ,The creation of this project began with the following four questions: (1) Why
implement a developmental spelling program, (2) what research supports a
developmental approach to spelling instruction, (3) what are the potential benefits for
- stu'dents,' and (4) how can a developmental spelling program be implemented and
evaluated in the classroom?

As a classroom teacher, I previously used the basal-provided spelling lists. 1

"came to understand that these spelling lists were not matching the needs of the diverse
learners in my classroom as they worked to effectively communicate through written
language. I sought resources that led me to understand the developmental nature of
spelling, and I revised my approach to spelling instruction. My main purpose for
designing this inservice is to assist my colleagues who are also frustrated by traditional
spelling instructional approaches. This inservice should provide teachers with

instructional theories that support developmental spelling, new instructional strategies for
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application in the classroom, and methods for continually assessing students’ spelling

& development By 1mplement1ng developmental spelling in the classroom, teachers will
- be better able to meet the1r students varylng developmental needs.

- The mfonnatlon gathered from the 1nserv1ce evaluations and reflections may also

| help to deﬁne the focus of the study groups For example 1f the teacher evaluations

i expressed a need for a rev1ew of more resources a study group may 1nvest1gate and

contmue to leam about other resources that would enhance classroom instruction. This

will help create ownershlp of 1mplementatlon and 11kely increase the possibility of long

 term appllcatron in the classroom,‘ o

S “‘Av‘dditional surveys may be developed to “analyze whether teachers improved

their practice and vvhether the changed practice affected student learning” (Speck &

| Knipe ‘2(501 p 17). It has been my own experience that a developmental spelling

' program can have a 51gn1ﬁcant impact on students’ attitudes toward spelling practice and
k' f - writing. Teachers mvolved in the study groups will need to reflect on the benefits of their
' own rmplementatlon and the effects it has on student experiences and achievement.

| ‘The research on developmental spelling, however, is not extensive in the area of
| vstudent transter from spelling practice to the students’ authentic writing tasks. While it is
possible to assess students’ written work for its developmental stage, more information is
needed about how students apply their spelling practice and knowledge to their written
work. Specifically, what instructional strategies can aid in the transfer of knowledge in
isolation to authentic, written stories and help students “spel it rite?” The following
question remains: If educators are aware of their students’ developmental spelling levels

and the instruction and assessment of spelling are developmentally appropriate, what
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effect can be seen in students’ authentic writing? By gathering information from the
spelling study groups, I hope to begin to address these questions and add to the body of
o literéture that SuppoﬁS‘ the use of developmentally appropriate spelling instruction, I

hopé to help tevachevr‘sguide students on the path to “spelling it right even after the test.”
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Appendix A
‘GLOSSARY: Definition of Terms

Altematlve Assessments Differs from traditional assessments in that it is more authentic
- in nature and reﬂects the process of learnmg

Authentrc ertmg Any wr1t1ng done 1n the context of real world writing, not words
K wrltten 1n 1solat10n w1thout a purpose

Developmental Spellrng An approach to spellrng 1nstruct10n that takes into account a
student S knowledge of spelhng g

Developmental Stages Expresses the level of a student’s understandrng about spelling
Dlrect Instructlon Expllclt mstructlon that focuses on specrﬁc word features
F ive Stages of Development

Emergent Stage, Letter Ndnre—Alphabetzc Stage Within Word Pattern Stage,
Syllables and Ajj“ xes Stage Derivational Relatzons Stage (see Appendix E)

. Indrrect Instructron Immerswn ina pnnt-nch environment with authentic writing tasks

that may or may not be evaluated for spelling errors

Memonzatron Approach: Word selectlon is based on frequently used words

Ongoing or Continual Assessment ’Ass_essment of daily writing tasks or stories

| Orthographic System: ;Letter7sound relationships, sequence of sounds in words

Rubric: Alternative assessment based on set criteria

Student Strategres Ways students go about encoding words for writing

Thematrc Approach Word selectlon is based on unit of study and vocabulary words

Tradltlonal Practrces/ExerCISes May consist of activities like writing words repeatedly,
researching definitions of words, writing sentences for each spelling word, and

completmg workbook pages

‘Word Selectron The method used bya teacher/mstructor to determine the words to be
studied by any or all students

Word Sort: Activity focusing on a specific word feature
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Appendix B

DEVELOPMENTAL SPELLING INSERVICE SCHEDULE

| Day 1 Undefstanding Developmental Spelling

©'1:00 p.m.

1:15 pm. -
1:30 p.m. -

©2:00 p.m.

; - 2:15p.m,

_ Introductions

Pre-Inserwce Belief Statements
 What i is the current state of spelling instruction in your classroom?
" Define Objectives and Purpose of Inservice

. PowerPoint presentation “Why Developmental Spelling?”

Developmental Spellmg Research‘

2:30 p.m.

- Spellmg Inventories—Immediate Feedback

Checklists—Authentic: Assessment

~Describe homework assignments *
_ Highlight Teacher Resources/References
: Closmg Questlons/Concerns

Day 2: Word Selection and Student Practice .

1:00 pm. -~
1:10 p.m..
1:30 p.m.

2:45 p.m.

Review of Objectives

~ Direct Instruction through Word Sorts
~ Student Samples and Inventories Discussed
" Review of Student Knowledge

‘Word Selection for each Developmental Stage

" Practice Techniques—10 activities

‘Describe homework assignments and answer questions

Day 3: Student Practice and Ongoing Assessment

1:00pm. -

1:30 p.m. -

2:15 p.m.
2:30 p.m.
2:50 p.m.

* Changes in Beliefs
:+ Student Successes & Connecting the Curriculum

Teacher Questions

'Five More Practice Techniques

Ongoing Nature of Assessment and Rubric Development

- Evaluation of Developmental Spelling Inservice

Formation of Study Groups
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Appendix C

Goals and Objectives

Goals and Objectlves of the Developmental Spelling Inservice

Goal 1: To enhance the partlclpants knowledge about developmental spelling.
a) Teachers will dlscuss the current state of spellmg 1nstruct10n in their district,
school and classroom

b) Teachers will learn about the research supportlng developmental spelling.

c) Teachers will learn the ﬁve stages of developmental spelllng (Bear Invemlzzr :
, Templeton &J ohnston 2000) -~
d) Teachers will examme student samples of creat1ve wr1t1ng and assessments (Bear

etal., 2000) prov1ded byrthe‘ facrlrtator to determine a developmental stage.

Goal 2 To allow partlc1pants to 1mplement developmental spelling.
) Teachers will evaluate students in the1r own classroom to determine the spelling
developmental level based on wntten work and an assessment.
) Teachers will learn new techniques for practicing developmentally appropriate
| spellingwords with students.
) Teachers w111 1mplement a developmental spelling list with some students in their
own class I
h) Teachers w111 learn how to contlnue to assess students through their written work

* and monitor students progress through the developmental levels.

Goal 3: To explore the potential benefits of developmental spelling.
1) Teachers will discuss the benefits of developmental spelling to writing and

readmg and overall student achievement.
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Appendix D
o POWERPOINT PRESENTATION

Qutline for
DEVELOPMENTAL SPELLING INSERVICE

"Why Developmental Spelling?"
: . Jennifer L. Heckmann
An Insemce Tralmng for Teachers from "Spelmg It Rite Eevn Aftr the Test"

. What sDelhng program do vou use now?
~ Spelling curriculum from~a basal “series is’ typlcally based on the AVERAGE
“knowledge for the corresponding AGE group.
Are all of your students working at -«
...the same READING LEVEL? -
o ...the same WRITING LEVEL?
- o* ..the same SPELLING LEVEL?

' How are your students performmg?
Are students able to: _ :
READ the words they have PRACTICED in the context of stories?
WRITE the words they have PRACTICED in their journals?
'RECALL prev1ously leamed words and TRANSFER old leaming to new
settmgs? o

Varlabthgg

Three groups of students exist: ‘
o Above Average Spelling Knowledge
L * UNCHALLENGED, WORKING FROM PRIOR KNOWLEDGE

o At Average for Age .

» ‘APPROPRIATE

o Below Average Spelling Knowledge

» FRUSTRATED, TRYING TO MEMORIZE EACH WORD
EACH WEEK (~ 800 words/year)

Researchers say:

- Word selection should be based on assessment of a developmental level (Gill &
Scharer, 1996)
Spelling instruction can help students as they learn to read (Morris & Perney,
1984; Willson, Rupley, Rodriguez, & Mergen, 1999)

* By using what they know, students can generate new words, decode unknown
words, and build comprehension (Zutell, 1980)
Students require explicit instruction in word features (Invernizzi, Abouzeid, &
Gill, 1994)
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. Students can be guided through activities such as word sorts to discover the
“regularities, patterns, and rules of English orthography” (Bear, Invernizzi,
Templeton &Johnston 2000, p. 4)

_ The Bottom L1ne
'+ Spelling knowledge isa critical part of learning to write or encode.
e Spellmg knowledge can a1d in leamlng to read or decode.

Trad1t1onal Approaches to Spellmg Instruct1on
+  Memorizational Approach

o Theory: Spelling is memonzmg
~ o -High frequency words for study
"o Practice is repetltlon
*Thematic Approdch™ S
o Theory: Importance is current theme
o Theme-based words for study
o - Practice is to build vocabulary skrlls

A Developmental SpellmgApproach ,
- Does not require the memorization of all new concepts
' Does not require repetitive practice.
+ Does not mean looking up definitions, wr1t1ng words repeatedly, or completing
worksheets :

A Developmental Spelling Approach Means:

* Understanding the stages of knowledge for your students

*  Selecting words for study that build on students’ stage of understanding
Practicing words in a meamngful and explicit way

»  Assessing students’ progress in authentic writing tasks

Developmental Spelling Means:
Helping ALL students learn to spell, write, and read
Helping ALL students communicate effectively

 *  Helping ALL students “spel it rite eevn afir the test”
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e DEVELOPMENTAL SPELLING 1NSER'VICE

'What spellmg prog »m do

Spcllmg cumculum ﬁjgm a basal series :
1S typxcally based on the AVERAGE

knowledge for the correspondmg AGE

"TOUP i ‘
Are; all of your students working at the

same READING LEVEL? the same
‘same :

. SPELLINGLEVELY . .

How are:)}oﬁr’ students doing?

Are students able to

o .*‘READ the words they have
PRACTICED in the conte‘(t of stories?

" WRITE the words they have

- PRACTICED in their journals?

' REC ALL prevxously tearned words
~and TRANSFER old learning to new

‘ scs:ttmgs'7
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“Researchers say:

Word selection .should‘ be based o

S - 'g,enerate new W ords decode unknown'.

L \\ords 'md bmld comprehensmmzumuaeo)

T Researcvh'er‘sl say i

i Students requtre e\phcxt mstructxon in
‘ word features (Im leZII Abouzend ‘& Gill,

1994)

o ',‘:“Students can be 0u1ded through
‘activities such as word sorts to

“discover the * regulantles pattems and.
rules of English. orthog,raphy (Bear,

Invernizzi. Tunplelon. & Johnston. 2000, P )] e




learning to read and decod

e ngh frequency words for stud
PR Pncncc is rcpeuuon
: Thematxc Approach.,‘;'
sl Theo:y* Imponnnce is cument them
ﬂ\eme-based “ords [or study
1‘;' Prachce lS o bmld v ocabulary skill

A Developmental Spellmg
o l\pproach )
e Does not reqmre the memorlzatlon ot
all new concepts f 5 PRES
- Does not requ1re repetltlve practlce

' Does not mean looking up deﬁmtlons
writing words repeatedly, or .~ .-
com plc.tmg worksheets
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Developmental Spelling Mean
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Appendix F

'STUDENT INVENTORY SAMPLES
(Bear Invermzm Templeton, & Johnston, 2000)

“ Inventorv Sample 1

- bed - 1.bd
ship  2.sp.
when 3.wn
dump 4. lp
- 5. vt
| Inventorv Sample‘2{
bed l.bed
. ship. 2.shep .
when 3.wen
lump ~ 4.lup
float 5. flot

train. 6. tran

Hlventory Sample 3 :

bed 1. bedff‘"g
ship - 2.ship .
‘when.: . 3.when .

o lump o 4. lump
float 5. flote

train 6. train
place 7. place
drive 8. drive

- bright 9. brite
shopping 10. shoping
spoil 11. spoal
serving  12. surving
chewed  13. chood
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Inventory Sample 4
“bed ~ 1.bed
ship  2.ship
~when. 3. when
lump 4. lump
float  5.float

frain 6. train
place  7.place
- drive..  8.drive -

bright ,..“-y9'bright____._“.. et e
-shopping  10. shopping
- spoil 11. spoil

serving  12. serving

chewed  13.chewed

carries  14. carries

marched 15. marched

shower  16. shower

cattle 17. cattel

Javor 18. favor
 ripen 19. rippen
cellar 20. seller

pleasure  21. plesure
Sortunate 22. fochininte
confident 23. confedent



 bright

Invéntorv Sample 5
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bed 1. bed

ship. 2. ship

when 3. when

dump 4. lump..

float 5.float

train - 6.train

place  7.place ..
drive - 8.drive . .

9.bright -

shopping 10.shopping =
spoil  1l.spoil
‘serving  12. serving
‘chewed  13. chewed

carries 14, carries

marched 15. marched
~shower  16. shower

cattle 17. cattle

favor  18. favor

Fipen 19.ripen
cellar 20. cellar

- pleasure 21.pleasure

Jortunate 22.-fortunate
“confident 23. confident
civilize  24. civilise
~ opposition 25. oposition
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Appendix G

S S STUDENT WRITTEN WORK SAMPLES
~"'Wr1ttenWork e = o

i Samp1e6 ; e

a falsand yers ago dlnosaurs axist and thar

 wer tyrannosaurus thay wokt along the dert

- and stopt he so (saw) a stegosaurus and he

 wus hunger so he wokt to the stegosaurus

- and sade wut or (are) you gomg to do (?) aet
you()he aethem e

ertten Work

Sample 7 SR 3

Ones a pone a t1m thare whas a httle boy
that had no famle becas he got last he onle
had a pane (penny) he had no more mane he
fownd a hawse he sade he coddle go in he
saw bars (bears) he did not car he was hagne
(hungry) the bars laft a nowt it sady I did

- this the bares gat bake hom thay rade the not

thay awte side looking for hem. The And
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o ‘:‘Wﬁtten Work

Sample 8
‘Wans a pona time thar was a little girl that

~'was pore one mghte she wisht for a wishing
- fish the nexst mornlng a ﬁsh Was thar she

~had no mone she wisht for som mone then

~ she wisht to be a prmsas and the she had a
;hos (house) B R N R

Written Work

Sample 9 |

If 1t was Vallntlns day I would give pepol
valintins cards every day. If it was valitins
day I would give pepol gum on the cards. If
it was valitinas day I would give my bestest
friends soakers. If it was valitinas day I
would give children valitinas to make them
happy if it was valatinas day I would be nice

to my bestest frinds.
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o ertten Work
~ Sample 10

~ Once upon a tlme there Was a house where

~ three pigs lived. And one day one of the

- pigs was taklng a bath i in his bathtub and
 instead of water, out came...Ahhh! Cold,

~ cold, cold there’s snowflakes in the bathtub!

~ said the pig. Then he froze and they moved.
~ The End. e
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Appendix H
WORD SORT CHART
Word Sorﬁhg
Name: Date:
These all These all - Oddballs

I put these together because .

I put these together because | 1 put these together because

(Adapted by J. Heckmann for Developmental Spelling Inservice Project from Word Matters: Teaching
Phonics and Spelling in the Reading/Writing Classroom, Pinnell & Fountas, 1998)
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Appendrx I e

o EVALUATION FORM FOR PARTIC]PANTS

- Name: "(Optional)\
Your Current Position:
k 'Date of Inservice'

Drrectrons Crrcle your response to the follow1ng statements
SD—Strongly Drsagree D—Drsagree N—Neutral A“Agree SA“Strongly Agree :

L My 1n1t1al belrefs about spellrng 1nstructron

o3 I think xt is 1mportant to 1mplement

”,_‘»_have changed SDD . N A sA |

: 2.1 already have or mtend to change my
approach to spellrng 1nstructlon

~adevelopmental spelling program SD : D : N CA SA
4 Imetthe objectlvesofthe 1nserv1ce coeveen SD. D N A SA

5.1 was already 1mplement1ngadevelopmental : I LR R e o
-~ spelling program before attendmg the i 1nserv1ce SDV D N A SA

6. I would like to continue to learn more about

- developmental spelling... SD D N - : A © SA

7. Lintend to Jornastudy group to further explore I S e -
developmental spelling with support 7,..‘,.,‘ Sb D N '~ A SA

8. Ithmkadevelopmental spellrng program & o
,w111 have an effect on my students’ achrevement O D T DR
in spelllng, wntmg, and readmg vivense8D Do N A SA

8. What ideas do you plan to or have you already 1mplemented in your own classroom as
a result of thrs mservrce‘? iy -

9. What could be done to improve this inservice?
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