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An Early intervention approach to young children with special needs
in inclusive setting in the United States:
The effectiveness, setting, and adaptation issues of early intervention,
especially an Activity-Based Intervention

Toyokazu Mizuuchi

Increasingly, early childhood programs include children with disabilities and typically
developing children. The purpose of this study is to examine for some aspects of early
intervention / early childhood special education (EI / ECSE) affect the early childhood
inclusion in the United States. First, the empirical literature about activity-based intervention
(ABI: Bricker, et al., 1998) underlies the practice of early intervention were summarized in
order to provide a context for effectiveness of intervention / special education from early
childhood. In early 1990’s, with the expanding of inclusion, it was needed that the approach
which suitable for practice based on the concept of inclusion, and at that time ABI approach is
focused by the field of early childhood special education. ABI is “a child-directed,
transactional approach that embeds children’s individual goals and objectives in routine,
planned, or child-initiated activities and uses logically occurring antecedents and con-
sequences to develop functional and generative skills (Bricker, et al., 1998, p.11)”. Second, the
comparative studies of developmental and social gains of children with disabilities in
integrated and segregated preschool programs were discussed to consider the place for
provide an appropriate practices for children with disabilities. Third, some trend about recent
naturalistic approach represented by ABI used in inclusive early childhood education setting
were described. Recently, ABI and early childhood education philosophy are integrating
together to produce successful inclusion for all children. In addition, it was expected that the
amount of empirical studies for quality of effective inclusion as follows; “relationship” and
“membership” with peers as well as consider the effectiveness of EI / ECSE.
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A, ER, BEREMDLY, TRTOFEDLD
DOBEHELZHIETA > 71— 3> (inclusion)
LI ALY, 7 AV AERECBCTCXEEREE
OREBZFREL->TBY, EL-HAMCHIELER
EHEROTV DS, bVBETY, BCHYREBL, BED
HE2FEDLBOVWFEDY [[wo L xDBREE] 2%
HLULTOEE] (8O, 2001) THS WS FERD
b, BERCHHREZ EOMBDY Y -2 BT
MERETRESERINS ZEEB LW I ETiER
(o TETWE, 7TAYIARETIE, ASLOYH
BDH b, EiZ8l.5%A v o7 v— TR TOR
BEEBEL T3 E\vw) 7—% (Wolery, Holcombe,
Brookfield, Huffman, Schroeder, Martin, Venn,
Werts, & Fleming, 1993) #S7RT L5, 1 > 27—
VarofiRiR, 2XRRAERETwSONRTE
(Division for Early Childhood of the Council for
Exceptional Children: DEC) Z & OXFE L 2T T,
HHRAERRE T IHRBEERCILSBELIL DT
» % (DEC, 1993; Bredekamp, 1993; Klein & Gil-
kerson, 2000),

Ldl, 417 0v— a0l mycEETEL—
KT, ERMESL, S ORI EENTVWS, LD
¥ H» 2 (York & Tundidor, 1995; ¥ - #kH,
1998), T Z kiF, HicFERBLIEORETTIELR <,
A RO FIAN A HRFHEEF Y — R B L
THHHN TRV, §H, bPETREGHES LIRS
LichrD ka2 50, ik, BERZBENC
LTEONIGICERT 2RBEENRRT 6N D Z &5
Pl BBuDOTHE, TOERICIEX X ERERDH
WETEX DD, DEDIE, IhE TOSERETOD
RER®, @FRNATELSNTELFERROBTRE
L0, EFOBECEBECGULMEL O EESHED
RE] HEI TR I BEHRIATERHDD, [H
BRE] OARI OO TOERRBLHRITRENTI
Kinolzbwnd ZENTFRENDY,

7 A ) AERETIE, 1990FERICAS L, HEDD
DEEERCELL T ZOMECS L, BEEHR
DEBECHET 2HRE B, 17—V a0
2x BT 2RB I AERVITAR L OFHE T
L, RENTEHNLERGEEERT DL Cn b
(Odom & Diamond, 1998), # L TS5 HTI, 1>
IN—Y TREET, FEBDOHLZ ODEFEDOXAROH
THA®MA S 32, BRERENT o —F
(naturalistic approach)® DEMHSHER I N T E T
b, ZOHTH, HEOREEHOTIZ, @2 ORI

S

o RWELI MM ARRD AT [Activity-
Based Intervention: fREEENCEIL 72/ A (LATFABI
¢4 5) ]| (Bricker & Cripe, 1992; Bricker, Pretti-
Frontczak, & McComas, 1998) &, 1 > o7 v—v 7
ZERBRR COERIER 27 70 —FO0EDEE
L Cvx» % (Diamond, Hestenes, & O’Connor, 1994;
Novick, 1993; Udell, Peters, & Templeman, 1998)

X#@mTlx, ZOABI 7 FXu—F2BENA IR
RSB O kB3 2 BB #E 3 5 LT
LT, (DEEHRIZE > TORMD» S DNA - BHE
DR, QUrERE L MEREL VI RBERE LR,
ZLTREARFENT o —F E BRI 7 7o —
# (didactic approach) OBEfR, WKDOW TR 2B Z
29,

%8B, ABl 2.0 & U CHRBIEEZKRET T2 L0
KeDEAE, BEWT, LT ERBHICRIT S
LS GEEEIES T, LL, ABLOBSMEONAT 7
O —F LN, SIREEREE DA IR & L
TRZ 5NEEDIZIT0ET A 05 T TEHREHRBICD
WTD%H L OEFIRHFELB ZhbhTBY, $HT
BA o —va Y OEBREREZ, ERMcEit
ENTELEEFMEL 2 LTI ORAERET 2,

MNA7Z7O0—F & LT ABI

Bricker, Pretti-Frontczak, & McComas (1998)
&, ABLZUTO LI RKEREL TS FRIZDWT
BEIEER - BRmEHb0),

[MREWEENCEIL 72/ A (ABD) ki, BERERY 5
DHLL 5 B AFNVDOFEEBINC, V—F 1EH),
FrE I M- iEE, o RFELOARNRERHOFW
fEi% D7 &b DRIPEE (goal) LEHAEE (objec-
tive) 2ED Ah, Z U THAMCERT 2ATHER
(antecedent) & Z DOHRESR (consequence) & %
MALE, FELOFEEELEEL ohrbickko
{7 7u—FTh» (Bricker, Pretti-Frontczak, &
McComas, 1998, p.11, &E#R) |,

COERDVTOMRIIBERS L TW 55 (KA,
2001), MBI EZEZO7 P a—Fi%, RS F ¢
ANVET TRy —BITL2EBEEHE, BEECS
ROBEDHR DN —F >, BREHI L BHRERE,
Z L THHEBEUVD I >OHBHEEFHRL, homEH%
EHzDFELDIEP TED SN HEAFETE 3
EIBNADEESERZ, HLEFTFELOEKNLES
BELEVSICHATESITMECE SN AR 2
EWVIBDTH B, T LIzghRDHLZDERD R
WHERIZDAL (embed) BERXONAT Fu—F%
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ML TEHREENT Tu—F L ahb, ZHER
HTHAAEFTEOEZIMN T 7o —F L3 4,
FELTEE -T2 —vy 3 Y AOHEE»S
BLTx/-b0DTdH3 (Bricker, Pretti-Frontczak,
& McComas, 1998),

I, BHINM A %\ 2% E DR

1. BN A/ RSHEEOMRICEET 2HREM
FH#re, BERICNLAAEZBI®I2ET, %
DFEDDFLEFRREE LD LT 5RA1F, 191
DA =N, HY, TEXT Y —VICFDRELEH
52 EMTE% (Boyd, 1914), EEABI 7 7o —+
DL, BEWZ N A% BEYTHEE
BHDET B EWHMERBERICLIA S —LREs
IR EDEBEW, BREZELRZITITNDE EWVD
(Bricker, Pretti-Frontczak, & McComas, 1998),
EDDLIT A HERENC BV TRBEAN A SRR
HESHIRBEHE L TRET 2013, 1950-605FK 1
D T OB & W - o EE, TRV TR

DOMPHE S 1970FEFHTH 5 (Brown, 1997),

1990FEREZAWZ 2 £ T, MrO7 Fo—F o<
BHAN A ShIBEHREE OB B3 2 WH5eid 5% <
waNTD, T LIRFHEYFE %7 L T Guralnick

(1997) 1%, TREHINAT 07 T LAFKBEMELH
L, LOIEREMROUCERTAE (pl1l)] &
FELL [B—HR] OMRTHZ LTV 5E, B
fE, MEORBFR, BHMARLRIPHELDATOZ
EERBENTBY, [COT77Tu—FB8R1LTH
By D» | #REET 5, FHANABZEOFE A
B TH2 52 5,

(functional)

2. BEANMA /YRR EE T 70 —FOMREX R
% ABI

ABL D#EIC DT OWE b, & D Guralnick @
Rz iE, BENARTRSD 22528 L1IE
—REFsE &, ABLIZMD 7 o —F L HERED &
SWENRDH 2 O R RET LI E AR L il
TELS, 2ITE, ABLOZRICOWLTOWES,
Bricker, Pretti-Frontczak, & McComas (1998) i
v a— AT A CHET %,

Bricker & Sheehan (1981) %, &% 6 » AH» 55
BMETD, BEOLROWTFELLLBEOEEDH LT
EHRBIOAL L EXHRIC, 2EBONATT S Z
LEFERLI, BIREFET 2001, SEOEHAE
#EHEYIR 5 R+ (norm-referenced test) I L O'EHE
HUEHEPLAY 5 2 | (criterion-referenced test) %,

1ER2—RKYID &£ LT, ZhZhOEEDRIRICER
LTwsb, 7VTAMNZOTRECKRAMT A MDLED
R, BLAELEDT A MEEHTFE b OREDEER
CEOLTHERERKBEOA LA STz,

Bricker, Bruder, & Bailey (1982) %, 41 A D4R
DEMICBIT2ABIOREEZRE L T2, Fimil
\Z infant unit (0-18+ H), toddler unit (18-36+ H),
preschool unit (36-60- ) &\Ww5 32507 7 AT
077 LAWERE N, £ L THEOEZEE LT, 307
AUTOFESKIIEHAREEPRN T A b L LT
Bayley Scales of Infant Development, 30+ B _FiZ i
McCarthy Scales of Children’s Abilities, 7 & N HZ
FLHEHEGIAI 5 2 b £ L C Student Progress Record
¥ & UF Uniform Performance Assessment 23w &
#, 40 Bricker & Sheehan (1981) D#f5E & [FIAE,
FYVTFAL KA MNTFAMNDOWERT VA VB3 FEST,
Z DGR, BEREEYRYRI T A N TIZ Y 7 A M EFE
KA T AL ORBCERE A ENA S, EF
HHERYR T A M 2B W T H, preschool unit 1281
L —fERHEE I D TARE R R W TR EO R LI E
BEEDEO o, B, MIROXRLELE->TWwE 7
T A, 1/3»o¥irE0BERE, 38 xE
EOHLFEOOMAINTED, KMEFETON
AT I LE5ZTTHD,

Bailey & Bricker (1985) %, 2 ¥ 2EEDD
ZHR»S IMETOIOALULEDFE S EXRE LT
ABI OFMREREEL T3, I TOWT & FHEE,
TVTAPERAMTAMDHESTAEBZ 5572,
Z DFER, BEEEEHAIT X P OFBERTIE, §T
DFELNEREREBEOM LA TH D, LHARLE
YA T A MICBWT Y, FEERBOSLCIEEEOR
FIHEELEDONL I EBRE L TWE,

Bricker & Gumerlock (1988) %, FLE» 5 2%
B g THBI6AIC ABl #ERL, ZOREREL
Twd, ZLTINETHREE F7YVTA b« ®"AMT
AP EOFBEEHIKLUIER, FELDT7 -7
ARTARNTDTAMIBOLT, FOEEAED FLR
BETEBOM LCEEENED Sz, ZOWETIE,
bb¥ TERENRORENA S 77 4 (Early
Intervention Program: EIP) [RED/-ODFHEY X
T ADOBFICELSHEIN TV, I OFEIZKIZ,
IEP ERICSh R Y — v b2 5, [FEINADZH -
A - EtE > X 7 4 0 AEPS] (Assessment, Evalua-
tion, and Programming System for Infants and
Children: Bricker, 1993; Bricker & Pretti-Frontc-
zak, 1996; Bricker & Waddell, 1996; Cripe, Slentz, &
Bricker, 1993) Z#EL T3,



’A

Z ORHHO—EDOWRIZ, RO LI ICBEH»SD
HECORERT Z LT, ZOLEEEFET
BHDEVIMWEEHITVE, ZHIEFITL H1975F
HIE S - 2EZER#HEFZE (Education for All
Handicapped Children Act; P. L. 94-142) 23, MO
HITED ShTw2Ha5KRE, BEDDH 5MFHO
FEHBOLODEENY —EAEZERL TV L
WBRL w3 L ESNE, ZORE, BEDH 2
AR ABEROFEFO D Lt oD LDk -
72o T L7z BUF ORITIG & MBIRIEHEL, [EAN
BR] ORWHAAT 7u—F, D DEBRICAT
[#4& (integration) | (RE 7 v —F OFEFIIERE
L7:& 5 THh 3 (Bricker, Bruder, & Bailey, 1982),

3. VEDDRBENA /SRR EET7 7 o—FE L

THABI

Losardo & Bricker (1994) %, FERGENDH 3,
3 ZFDRDH BT Hir o664 HE TOSEE
6Lt L, FBEOESEZOMLICEL TABI &
EEREE (direct instruction) & ZEEL, FD%)
RELERLTwS, ZOWRTIE, WEEITAICE
MENIMET VA v ERWTWD, ZOBR, BE
HItEEDIZ ) BEERE I SEBR/LLY, BboLT
12 ABL # W IZ ) SEECHFRE CH -7z, MZ
T, BELEFBROERICOVTIR, EENEEICHT
~T ABL OB D IE S PEBICERL TV,
ZOWRIE, ChETOWREEERD, XFLD
BEPHREOEEPRIIT 2L 67, 7O
EMMLCER L Z L, S5 thon ATk L g
Lz ) 2k TABl o zrgett 238 L7z &
52%, LelL, E8bahlRELETCFHmEINS
A FNRHEOBE, BHMOFKEE S LEHTONA
RIS NDZ DD, HEHERI I 27— 3
Y ELSRERIZOWTE, IROBIES L TIER
Ve 29 LI DWW TONADEIER 2 5HETT % 40
EabrEEBI, [EDE5%7 7 u—F0%RN
»l BRIET 5, WHENAOHRIZOVLTO [
R O SHEA LTSN BERNH L1525,

IV. $'BHRIC BT 558 S DRRE

BEEINEA e e ABI D X 5 2 HAREEN IS
BOWTUPEEHRONACERND & v &Eamid,
TRbbRBEEESEIFES D (segregation vs.
integration), & 5IZE 2 XS EFED (exclusion
vs. inclusion) & 25 BERICEFFICEEL TL %, &

BEERE, MERTEW BT % ABl OB B+ 3 g

=il

WRIZRIhTwiRWe®, I ITRILLTH e
M@ DWW TEET %,

DEEPHE P Lo R, TAY 2 ERECE
WTHINFETHELFERINTIEVE DD, ZDIE
EAEIRFERIEUED HE - £ESHRTH YD, IR
Bz DWW T FNEETRC R LR D 2w,
T, BHERERBCEESH R ZHE TS I TH
EWEILD 2V IEIHESHOE B/ EEE T 2RI ES
HEND DD, ZOFEE, SEREORE LB
LTRLIARRBEZNIZES 13wy,

HEBHRAHEBIT 2 L, BI7HT Iy 27 27 X
FNDER, 558 BA - EHOFKE, dtattont
FuoFNFROFERICOWT, KT, HBWid
—EBE LT, BEWNRI L > TRERERE X958
FE L FEZORED (72 £ 21F Buysse & Bailey, 1993;
Lamorey & Bricker, 1993; Odom & Diamond, 1998),
SEEBREL D VRO THE S LI FBERIRIN T
% (72 & z1¥ Altman & Kanagawa, 1994; Hundert,
Mahoney, Mundy, & Vernon, 1998; Jenkins, Odom,
& Speltz, 1989; Odom & McEvoy, 1988) .

LL, IRSOMFETIELTLL—BLIERR
TENTEHWEVWE D ThHD, & 2iEHEEE>»
T# 3%k, Guralnick & Groom (1988) i, #rBE(F
BILRTHERBERREICB W T, DELRZEN
DHBHHMBE, HENTEBELEVCPEFICEL L
ZEEHELTWwD, 72 Buysse & Bailey (1993)
b, MERBREDIT ) EEHE I L > THEHED
EEL s CITHERDE CHRNTH L E LT 5,
Hundert, Mahoney, Mundy, & Vernon (1998) %, %
WHEREFRICOW TR LR, SERE X
THERBE BV THEWHEEERR S Lo/ 2 %
wELTWDE, FDO—FT, Jenkins, Odom, & Speltz

(1989) &, BEROHEMLMEEERICE XIZT &
EzohTws [BERE—RE] W BRBEORE,
HLITOL TR ERRBL TS,

D& D WU ROMER, BEMICOBRE, R
BRBELVLIRSIIINE D & 52 WL DAY —
E2A0&EY (MAREPEEAR, fREE-FELO
ANEEE2 ) =, WHRONRRE, FHis v oW
DHERDBAPHEELTHEIDTHA I,

ZE%E, Buysse & Bailey (1993) 1%, MAZIERE
A3 BT, UTOSETHENCEELNSH 2 & 15
LTwd, $TE-CPRONRER DY > T D
BWIETHB, BODB IR ol e HERIEI
BT 258 L £ a2 — Tk, 220D > 5, 30 AL
EEHRELIZBDEOT PG LB, 8B
W, I3 LR TREEREEREWRELIZDO
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KEHEEY—EXETIL
( itinerant / direct services model )

PEBBEOHMPEDEIEL. BRI —XDHLFELIE. TRTOFELDEE
ERIUSHBBBISAIHBIND, FLTKEI R SRS E R £ E8E Y —F
ADARYINEMMIZISAETND, ChoDO Ry IHERMLEIEEOESE—% .
DSADFBEEEIEEBIRTEICHVTIRET S, TOEIZIENTYRIZINEER ( didactic )
HF7a—FhrAnshDS,

WEBAERETIL
(itinerant / consultative model )

BHRBEHMOBEEY —ERADRFY N HREBISXIZENTIEELERE S
OJSLIEP)DBEEFISAOEEICIZHAEL (embed ) AERIZDVWTHEESRIT5,

F—LIEFEETIL
( team teaching model )

BEREEMEHRBERAEATBERMORINERETIETALTHS. THD
BERAHI X2 LDEHEICTE0IN . BREBERMILYDTR LD IL—FF
BDOPTIMEAICHLTIEEEH LD,

YIRBEBEETIL PREBEBEFEHBBALTEIADOAS, BREELMHELMNDHYERED, ZITIR
( early childhood model ) XEAOFTO. BHEZFOEBLSULIZ, FELOTEMLZTHMNEETHD,
FHEETIL VSAE. EICBENRE VHOBRERETHEEIND, COTHR. JYBMEER T
(‘early chidhood special educaon /NEFITOEHZERLL-BHKE7IO—FARELLIS,

indlusive program / reverse ndusion )

HeEBETIL BRERIBEREISAN BERIWHRBBEISANEEIL S, —HOEFHDSH

(integrated - activities model )

D=8 VAN —RIZEN, FITRH. FELOETHNFDI BT BOKED
FERFETRLGEAbhb,

McWillam, R. A, Wolery, M., & Odom. S. L. (2001) Instructional perspectives in inclusive preschool classrooms.

In M. J. Guralnick (Ed.) Early childhood inclusion: Focus on change. Brooks, 503-527. #£&ICEEER.

DD EPETONDL, BZWI I LEHEDIE
LAEDRREOHEMBICEOTERINL LD TH
D, EBIZHEAGHFEBEEZU T 3EMb MLy
BWERVEWI I ETH B,

B, 5E - FARBWT, MRAER»ERH» &
WO RIZDWTHHHE/HEMBELEEL TWwa, L
MmL, BURT LI, TXUAERETRGR%E
WRELLEEXE RV —CREBHEFTLLEEL,
IEP-IFSP i % - Tl — EX S @EHABEI LT W
LZOVEIRTHY, BRI BN ADRIRIC DWW T
BOFBEKRDLDRBEG TIERWIES S, %8B, ABI
T, @A A, EHOFTONADES 512 b3t
JETE 3 X5 WERE S NI EEHEOMER & BT
ENAETEEIN TS (Bricker, Pretti-Frontczak, &
McComas, 1998) .

V. BRESRNT7 7 0—F BT
diFRE 7 70 —F

Bricker, Pretti-Frontczak, & McComas (1998)
g, BREENT Fo—F O, 197084
ETE»DIRD, Z O, YRORTES), =%,
T2y —varkEROVTEALEFEOES X
DEtREs R E NI, TLTRECH - SIRBETOI 2
==Y a VEEHOWSLOBEREENHSLMIAND &,
FEEGROSENAFTELE b 2HEERE, AT
O L) LICEREHE L LS ERAED I,
7z & z1¥, Mahoney & Weller (1980) ¥, F& &8

B> TwaRIE L OMEFHAOF N A RRME S
237 7u—F%5IB L7, MacDonald & Horstmeier

(1978) b, BESEOWVLIBEEOH T, BELHEH
MHEERT 52 cOBEERE2EALSENAT o —
FERFEL T2,

—AT, ICHBTESITOMEED £z, 1970FERK
bk, b VREELL SN Twiw (less-structured)
NAFBEER LI 5 XD ko7, iz, v >
AKREOMEHR IS V—71Z, BEF BRIESR
(incidental teaching) ®°, BHE I L 2 S EH
(milieu language teaching) %9l & L7-TFEE %
Bz, Hart & Risley (1975) BZ#E&F|ABEEICD
W, [BRFEENT, BEbEsh TR TE
LT3, RAE—ADTED EDOMOHEEER] &
#ELTW3,

DL RPN ERAIBOERICR S &£, %L OWF
FEDS, RETO, FEDDEFTOXREEERL /2,
BOMEGPHEBROERD NV ALEBD & 5 LEEI
W27 70— L, B EE - 23227 —
YarvAFNOEGICESLLT S £ & A A R
RHRT DL k0w,

Bricker, Pretti-Frontczak, & McComas (1998)
i, BRFBOLIELY 7o —F OBRNEAFEH
ELTUTOAZET TW 5, B—IcEELYEBY
MR EDA I NV—Y T RBE~EEI WL N
WZ 2o, 2707 ACHWETY Fa—Fp
BEBCLBE R E b, BIH L OEN
KEWZBIZHLOV—F 225 LA EFERY
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LIENESFTHLI LR EF - HELLZLICL %,
B EEL S MR BT 2 ERAIEA 2 58 T
BRAL DSBS WS 2 L TH B, L TEMCEE
BEZOBTHREE 7077 MEKDIDDOH A K
54> TH5DAP (FIEK . Bredekamp, 1987; t&ET
BR : Bredekamp & Copple, 1997) 319874 DFIRELA
e s ntz 2 £ TDAP Lt OARES HR
FROEZT Po—FORAEZREEL I LICX 5,

ZDOLrDIZ, B¥], SB/LaZa=r—yarDE
BB F 2N ARKE LTBELEREENEEY
Fu—Fi3, $EEREE» SYEHFEEE SO
ANV TREBEEXZ D7 70 —FNEFRREL
TeDTH 5,

7272 L, Hemmeter (2000) i, 1990EL %, FHH
AR S PICHRBHERERHEL T, 1000282 %
RHWESNT0E2 D0, BREBEN LT 7o —
FRERIFE T a0 —F LD BRI L THIRERNTD
3 LR B2id, 7 7 u — F O g
HESDRNT EEERLTVS, LA, HRTEERN
7 7u—F LG T o —FiE, B
Tk, BHHEE7 7o —F OEGEH LR H X
XTH535, HicDEC i, $REBHRABFORE LD
25 [#E3 2% (Recommended Practices) |
OHT, 5 LN ATTBOEGE LD, »PDOXD
B2 RE L T3 (Wolery & Sainato, 1996),
LT, 5H - NADOK L, 2o NFED DR
o — XORER EIC k> THAFTBERE NG IT S Z
EZEDVBYIRRBENLR THL EEX LD,

VI 80H)IC

ABlLRESNZERTENIEH AL, (>
IN—Y TR BNWT, 77 ADHEEELLTOD
HEMOBELS, FHEEED LI s 7 AL w D EE»
SN CTEAGE/NEMEENCE LS C EBR W
T DflifEHBY—NVEINTEBY, /225 LT
O—FiF, IhrsbEfERILEEHINTVS
(Odom, 2000), # L TZD &> H#fbicoNT, 4
IN—Y a VORI DOVWTOHERENED S Z
EnFHEah B, Odom (2000) 1%, 17—V a
VBT A REMN LV Ea— L BEORT, ZhET
DA 7 N— a YIZBET AHETIE, ZORRORK
SERFERE L COEE LA EEICL s TR
BEERAFNOEEB L WIBHICL D BDOWBERT
Hoteds, EFEWLR->TEIRL, HFE AFVOH
Bruwiygschinz, KEM . membership (72& 2
3, 79 ACRERBBEE L TTFELLEMT S I L)

=X

v, BAfRM : relationship (72 & 21, F &b O
KAEOHEERIZLYRBENSZHD) IZDWTH
A7 N— a3 OEMHEIEE UTRZ 2 LEENR
MANTEDDHBELTVDE, SHEX5HKE, 77
ARBOTHERLFEEEHCHEBICHEEL T2
BEZRTHEENLETHI LWV, 2LT, &0
THRIERE-oTHFET L] L), Lave & Wenger
(1991) DT 5, REMREE (situated learning)
HHCEEHT A LERDRIEIN TS, 2O LI,
BEELE CEFETIRBLRV RS L LT Rlze=—
RXDHBHHMB] EFEnNZENCH D) K-> TEZE
LW —ERE, A7 —YarOEREEDIE
BALTETWn3,

KimoNEEL T, ABL O RHIN A/ $hIBEER
BOHE7 FYa—F L LTOERERFERS L, L
»L, ZHERERC, SHOA ¥ 70—y 7 RE
BULHEBTE, BRE - MAKEID, BHIKTFEH2%H
EH, TERCER LIS ZEICEEE B,
A > I7NV—y a3 > OBEHTE L £ OFHELHbIESD
Twb, ZOLEIRT AV AEGRECBIT 24RED
A I N— a YIZET BHEHRCOWTIIFHEN
TR T AUESRDH L1259,

(5]

1) BN A (early intervention: EI) 7 & Nz 4h i
¥ (early childhood special education: ECSE)
i, 7 AV AERETHE/ECSE tffidahn s
EBZV, KAILTHEAT 2B, BEHMAL L
DERINENADEKRTELNS Z EBH VDI
LT, $hIREEREE R, YR - Fr A VT 7k
VI = EOHBEERRTOEEY — A %EL,
Wh W BLEEE (early childhood education) &
MEET 52EHRE VT, HLVLIEYMRATO—EERL
b(@ééh%g%f%wan%@@ﬁ%%oit
BN A L SRR EE O RO ORI L L T,
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