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INTR[X)UCTION

In 1983  the  Minnesota  Department  of  Education  warned
Educators  that  the public  schools  were  sinking.  It  wasstated  that  we  are  "A  Nation  /:!it Risk. The  nation  thenbegari  to turn  attention  to ways  that  would  improve  publicschools  in order  to  regain  a competitive  advantage

i  n te  rn  a t  i  on  a 11 y  ( Pen  n e k amp,  1991  ) In  I9B5  a task  force
helped  put  together  the  Governors  (Rudy  Perpech)
comprehensive  plan  for  "ACCESS  to  Excel  lence. At  the  heartof this  plan  was public  school  choice,  which  would  enable

('linnesota  families  to  select  the  public  school  they
preferred.  As  a result  Minnesota  has  provided  students  andtheir  families  with  more  education  choices.

Clne of  the  Minnesota  Choice  Programs  is  what  are  ncwcalled  the Area Learning  Centers.  In  1987  State  legislators
made planning  money  available  to  schools  in  Minnesota  for
Area  Learning  Centers.  There  were  twenty  grants  of  $5,000eac  h,  Willma  r recei  ved  on  e.  Fou  r  gran  ts  of  $20,  000.  m  regiven  to St.  Cloud,  Mounds View,  Caska-Carver  Coop  and  NorthBranch.  These  were  innovative  and  model  sites,  after  wt"iichWi 11  ma r Area  Lea  rn  i  n g Cen  ter  was  d eve  1 oped.  T he  kli  11  ma  rschool  opened  in  the  fall  of  1988  with  twenty-eight

students.  The Middle  Level,  grades  7-"?,  mas  added  thisyear  (1992-1  99:!))
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The  programs  and  supportive  services  of  the  Wi  l lmar

Area  Learning  Center  concentrate  on  academic  and  learning

s k ill  S,  t  rad  e  an  d voc  a t  i  on  a 1 s k ill  s,  WO  r  k e x pe  r  i  en  c es,  an  d

trarisitiori  services. The  19"?2-93  eitudent  handbook  of

Willmar  Area  Learning  Center  says,  "The  educational

phi1  osophy. .expresses  the  same  fundamental  premises  and

values  as  those  of  independent  School  District  graduation

requirements. To  earn  a  high  eichool  diploma,  students  must

earn  the  fol  lowing  credits  based  on  10th  through  12th

grades  :

9  trimesters  of  Communication  including  1  of  speech,

2  of  composition,  and  3  of  literature

9  trimesters  of  Social  Studies

3  trimesters  of  Math

3  trimesters  of  Science

2  trimeeiters  of  Physical  Education

1  trimester  of  Health

21  trimesters  of  electives

411  Area  Learnirig  students  are  to  complete  at  least  one

credit  of  transition  to  mork,  one  credit  of  personal  gromth

and  development,  and  one  credit  of  family  studies  (elective

credits).  The  Area  Learning  Center  is  available  to  students

1.  ) are  two  grades  below  performance  on  a local

achievement  test,  or

Page  -  2



2.  ) are  at  least  one  year  behind  in  grade  level  or

course  work  toward  graduation,  or

3.  ) are  pregnant  or  a  parent,  or

4.  ) are  assessed  as  chemical  ly  dependent,  or

5.  ) have  been  victims  of  physical  or  sexual  abuse,

or

6.  ) have  experienced  mental  health  problems,  or

7.  ) have  experienced  homelessness  any  time  within  the

past  six  months.



resources  in  the  school  and  the  community.
The  ecologicalperspective

 provides  social  workers  mith  a  frame-work
 ofperson-in-environment.

 This  frame-work
 helps  the  Socialklorkers  achieve  a balance  of  theories  that  directs  practicetomard  the  whole  person. Holistic  (whole  person)  refers  tothe  individual

 s,  biological,
 culture,  psychological,

spiritual,
 developmental,

 physical,  intellectual
 and  socialneeds.

When  working  with  students  the  social  worker  maypull  from,  or  be  directed  toward,  either  the  person  or  theen  v i  ron  men  t,  d e pen  d i  n g  on  t  he  p resen  t  n eer3  ( C) ' Ne  i  1 ,  1  984  )

As  the  director  of  the  Area  Learning  Center  has  said,"  T he  re  a re  s tud  en  ts  W ho  a re  f  a lli  n g t  hroug  h  t  he  c rac  k s.This  means  that  the  students  who  could  benefit  from  supportservices  are  not  receiving  them.  The  social  worker  who  iswriting  this  thesis  is  proposing  that  it  would  be  beneficialto  t  he  s tud  en  t  s  to  p rov  i  d e  a  se  rv  i  c e  t  ha  t  W ill  he  1 p li  n kthem  and  their  families  to  available  resources  in  the  schpgland  in  the  community.

The  writer  of  this  ttiesis  had  the  opportunity
 topractice  social  work,  in  the  Llpper  Level  of  the  AreaLearning  Center  program,  during  her  Masters  of  Social  Workinternship.

 The  school  hadn't  experienced
 a  social  workerWlthin  the  syeitem  prior  to  the  internship.

 The  devotion  of15-20  hours  per  a  week  has  given  the  writer  and  the  programnew xnsights.
 The  Augsburg  Col  lege,  !'lasters  of  Social  Work,
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family concentration has also given the writer insight  to

new methods and theories of social work practice.  The

remaining parts of this thesis will present a literature

review, a model for Social Work practice at the AreaLearning Centera

s O C z' a I W O ,  k e,.  '  ax Pa rj enC a a S an Area Lea r n i n g Cen t  e r

Center.  s and a research proposal for the Area Learriing

P a () B   5



LITERATURE  REVIEW

The  literature  states  that  the  range  of  pr-oblems  at  -

risk  students  are  confronted  with  are:  tardiness,  truancy,

alcohol  and  drug  abuse,  disruptive  behaviors  in  class,

delinquent  behavior,  decrease  levels  of  self-esteem,

emotional  dysfunction,  learning  problems,  child  abuse  and

neglect,  health  problems,  fear  of  HIV  positive,  sexual

orientation  identity,  suicide,  adolescent  pregnancy,  racial

discrimination,  school  phobia  and  inadequate  food  and

c I o t  h i  n g  ( B rod  k i  n,  1991  ;  F ran  k li  n,  1991  ;  Ku  rt  z,  1  9BB  ;

Lavoritano,  1'992;  Minnesota  Department  of  Education,  19  &

1992;  Nunn,  1992;  Stove,  1992;  Llroff,  19';'1)

The  educational  choices,  such  as  the  Area  Learning

Center,  empowerei  students  to  complete  their  high  school

eduction. lt  offers  alternative  education  from  the

mainstream  high  school However,  a  third  of  the  enrol  led

students  is  not  attending  on  a  given  day.  Students  who  have

been  absent  for  fifteen  school  days  ar'e  dropped  from  the

program,  with  the  option  to  return  anytime.  The  students

who  drop  from  the  program  are  at-risk  of  not  earning  a  high

school  diploma. It  would  be  interesting  to  research  the

rea  son  s  W ill  ma  r  A rea  Lea  rn  i  n g  Cen  te  rs  s t  u d en  ts  d ro  p  ou  t  o f

sc  hoo  1 The  fol  loming  national  studies  provide  reasons  for

s t  u d en  t  d r  o  p  ou  t.



According  to  one  national  study,  approximately  one  out

of  four  adolescents  entering  mgh  eichool  as  a  freshman  does

not  graduate

to  school

However,  the  rates  vary  greatly  from  school

The  schools  differ  on  the  definition  of

dropouts  ,  and  how  the  data  was  collected  (Bickel,  Bond,  &

LeMahieu,  1986)

A  second  national  study,  the  High  School  and  Beyond

Study  ( HSBS  ) fo11oved  30  ,  000  hig  h  sc  hool  Sap  homores  th  roug  h

Grad  ua  ti  on  ( Ek  s  trom,  Goer  tz,  Po11ac  k ,  &  Rock  ,  1986  ) They

found  higher  rates  of  early  school  exit  for  students  from

low  social  economxc  classes,  students  in  vocational

programs,  males  (slightly),  minority  students  except  /:!isian

Americans,  students  in  the  West  and  South,  and  students  in

Llrban  as  opposed  to  rural  or  suburban  eichools

In  addition,  such  students  typical  ly  had  lower  school

grades  and  test  scores,  more  dxsciplinary  problems,  lower

rates  of  tiomework  completion,  lower  self-concepts,  lower

educational  expectations,  and  more  externalized  sense  of

control They  were  slightly  more  likely  to  be  employed

during  their  sophomore  year  and  to  work  more  hours  per  week

at  a  job  they  found  more  enaoyable  than  school

Students  who  leave  eichool  early  cite  a  variety  of

reasons  pertaining  to  themselves,  their  families,  the

eichool,  and  community The  most  frequently  reported  reaeion
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students  leave  school  is  poor  academic  performance.  They

also  report  nonacademic  reasons  such  as:  fighting,  drug  use,
stealing,  vandalism,  difficulty  getting  along  with  school
personal,  desire  to  get  married,  and  pregnancy.

Family  reasons  for  leaving  school  are:  emotional  or

psychological  reasons,  divorce  of  their  parents,  parents  who

do  not  support  school  aciiievement,  low  family  income,

i  n c 1 ud i  n Cl un  em p I oymen  t, we lf  a re an d un  s k ill  ed  WO r  k.

The  study  showed  that  the  students  dropped  out  of

school  because  of  the  fol  lowing  school  reasonei  :  no

alternative  to  disciplinary  suspension,  teachers  who

students  feel  do  not  care  an=l  lack  fairness  and

effectiveness  in  their  policies  and  practices.

The  community  reasons  why  students  leave  school  are:

racial,  ethnic,  gender  and  class  biases  in  society.  These

biases  contribute  to  the  problem  by  degrading  the  quality  of

eduction  attainable  for  some  groups  of  people.

A  rec  en  t  (1992  ) s  tud  y  f  rom  M in  n esota  De  pa  r  tmen  t  o f

Education  states  that,  teenagers  in  Minnesota  are

participating  in  lesei  risky  (drug  use,  driving  after

drinking,  vandalism,  shopiiftinq,  physical  fights,  e+uicide

attempts,  sexuality)  behaviors  since  the  last  survey

performed  in  19E19.  This  change  is  a  reflection  of  the
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prevention  efforts  of  parents,  the  schools  and  the

community.  Teenagers  who  participated  in  less  risky

behaviors  received  more  information  from  both  their  parents

and  the  schoolei  about  the  consequences  of  the  risk

behaviors.  Those  who  participated  in  more  risk  taking

behaviors  were  receiving  information  from  only  t!'ieir

frierids.  This  survey  and  the  above  national  study  tel  I  us,

the  connection  of  family,  community  and  the  school  in

prevention  efforts  is  important.

The  school  social  worker  can  serve  as  a  home-school

liaison  to  reach  out  and  draw  the  parents  into  the  problem

solvinq  process  ( Kurtz,  1988) The  family  and  peers  are  the

most  influential  system  in  a  teenager  s  life  and  play  a

major  role  in  problem  resolutions.  The  Minnesota  student

survey  shows  that  resolution  of  the  studentas  problem  is

more  effective  when  intervention  occurs  within  two  or  more

systems.  For  effective  problem  solving  practitioners  should

utilize  more  than  one  system. An  effective  intervention  for

a  s  tud  en  t,  f  o  r- e  x am  p 1 e,  who  i  s  eiu  f  f  e  r  i  n q  f  rom  1 0W  se  If  -

esteem,  if  possible  would  utilize  resources  from  the  family,

the  school  and  the  community. T he  WO r  k e  r  c an  he  1 p  t  he

student  and  their  family  understand  self-esteem  and  how  to

increase  it;  the  teacher  and  school  counselor  can  encourage

and  empower  the  student;  and  support  such  as  outside

therapists,  social  groups  and  friends  could  also  be

i  n vo  1 ved.  Ll t  ili  z a t  i  on  o f  a 11  t  he  'Ei')/S  tems  i  S C ruc  i  a 1 f  o  r  t  he



adaptive  balance  between  the  eitudents  and  their  environments

(Kurtz  198El,  Larrivee  1991,  Penriekamp  1992,  Randolph,

1982,  )

The  education  systems  should  examine  their  organization

structure  and  programming  and  adopt  this  pereion-in  -

environment  thinking  into  their  planning.  The  studies  of

programming  and  development  for  education  systems  are  ful  1

of  ideas  for  creating  an  organization  that  facilitates

learriing  (Larrivee,  1991,  Scales,  1992,  Staudt,  19"?1,  Uroff

19'?1  ) One  study  which  compared  six  sites  of  intervention

strategies  on  at-risk  students,,  fourid  that  most  successful

programs  had  student  contracts,  peer  tutors  and  had

incorporated  major  eitructural  adaptations,  such  as  the

fol  lowing.



Unfortunately,  what  may  have  contributed  to  this  is  the  lack

of  coordinated  focus  from  a  social  worker  who  had  no

previous  experience  providing  support  services  within  the

school  milieu. The  programs  that  were  most  eiuccessful  had

higher  ranking  of  cost  per  participant  in  the  program

and  liaieion  consultant  and  coordinator  roles  have  been  the

(Larrivee,  1991  )

The  education  structure  should  include  a  position  which

c  ari  se  rve  as  a  li  a i  son  f  o  r  t  he  c onn  ec  t  i  on  o  f  t  he  s  t  ud  en  t  a s,

family  s,  the  education  system  and  community.  A  social

worker  can  operate  beyond  the  physical  and  normative

boundaries  of  the  school  to  bridge  the  gap  between  the  three

systems.  This  bridge  is  the  essential  link  to  helping  high  -

r  i  S k  pu  p il  S ad  j  us  t  an  d  suc  c eed  i  n  sc  hoo  1

Soc  i  a 1  Wo  r  k e  r,  J  e  r  ry  L.  Ran  d o 1 p h  (1982  ) ,  s  a i  d,  S  C hoo  1

social  workers  in  1974,  began  to  viev=a  their  tasks  in

systemic  terms.  They  emphasized  leadership  and  policy

making  roles;  and  consultation  with  students  and  parents

around  their  educational  needs;  and  facilitation  of  school

community  and  student  relations.  Selective  casework,  vork

with  target  populations  (minorities,  pregnant  students  etc.  )

current  trends  of  school  social  work  practice.  The  above

findings,  recommendationei  and  trends  in  school  social  work

a re  re  fl  ec  ted  i  n  t  he  f  o 11  owin  g  mod  e 1.



A  S[J[,IAL  WORK  M[JDEL  FOR  THE  WILLMAR  AREA  LEARNING  CENTER

This  part  of  the  thesis  presents  a  model  that  the

w r  i  te  r  d eve  l  o  ped  f  or  t  he  W ill  ma  r  Area  Lea  rn  i  n g  Cen  te  r.  I t

is  important  for  social  workers  to  remember  that  practice  is

broad  and  eiocial  work  training  should  consist  of  four

practice  levels:  The  first  level  of  practice  is  helping

individuals,  groups  or  communities  cope  or  solve  their

problems.  The  second  level  is  to  help  individuals,  groups

or  communities  connect  to  resources. The  third  level  is  to

change  the  structure  of  systems.  The  forth  level  of

practices  is  to  change  social  welfare  policies.  Problem

resolution  shouldn  t  be  singled  to  one  level

Problems  are  seen  as  eiystemic  and  circular

Blaming  the  individual  students,  parents,  education

sys  tem  or  c  ommuni  ty,  won  " t  resoI  ve  prob1  ems.  Eac  h  of  thes  e

systems  are  influenced  through  their  interactions  with  one

another.  There  are  many  parts  of  a  system  that  makes  a

whole,  which  is  greater  than  the  sum  of  itl  parts.  Cane

part  of  the  system  is  only  a  portion  of  the  problem.

However,  the  motivated  part  of  the  system  is  often  the

person  who  is  asked  to  change  or  seek  therapy.  When  one

part  of  the  eiystem  changes  other  parts  of  the  system,  move

alOng  with  it  or  fight  it.  The  individual,  family  and

environment  may  block  (resistance)  or  facilitate



(motivation  ) resolution  to  the  problem.  When  a  system  has  a
resistant  member,  other  members  can  cause  the  resistant

family  member  to  change  by  their  interaction  with  that

person.  According  to  eiyeitem  tt'ieory,  Margaret  Rodway  (1986)

said,  "problems  are  not  seen  as  the  property  of  a  particular

individual,  but  as  a  descriptiori  of  their  interactions"

[with  other  people  or  systemeil  ( p.  232)

Moving  into  the  adolescence  stage  is  a  time  of  family

traneiition.  When  adolescents  are  ready  to  become

independent  and  find  their  autonomous  self,  the  rest  of  the

system  is  affected.  At  this  time  parents  must  be  flexible

and  give  their  teen  space,  so  they  can  develop  their  ovn

identity. Although  this  is  not  aei  useful  a  concept  in  some

cultural  contexts. Families  experience  qreater  stress

during  family  life  transitions.  If  there  is  a  toxic  family

issue  (alcoholism,  depression,  overprotection  etc  ) in  the

family,  the  family  s  adj  us  tmen  t  to  the  adol  esc  en  t  s  tag  e  will

be  more  difficult  then  the  family  who  is  not  experiencing

to  x i  c  i  ssues.  Du  r  i  n g  t  h i  e, S tag  e,  t  he  "  n  o  rma  1 "  f  am  il  y  ha  s

greater  ability  to  gain  ine+ight  to  the  needs  of  the

individual  partei  of  the  eiystem  than  does  the  family  mho  is

c  on  t  ron  ted  w i  th  to  x i  c  i  s  sues.  T  hey  a re  a re  n o  t  on  1 y  d e  a li  n g

with  the  transition  they  are  also  dealing  with  or

Suppressing  toxic  family  issues.  (Carter  &  McGoldrick,

I  980  )



Ill

Tt'ie  writer  applied  the  transition  concept  to  the
student  and  family  system,  it  could  also  be  applied  to the
school  and  community. This  example  of  changes  in  the  family
life  cycle  demonstrates  that  problems  are  circular;  no one
part  of  the  eiystem  is  the  sole  cause  of  the  dysfunction.
Micheal  P.  Nichols  and  Richard  C.  Schwartz  (1991  ) said
"circular  causality  is  the  idea  that  events  are  related
through  a  emeries  of  repeating  cycles,  on  going  and

circular" For  problem  resolution,  the  social  workers  role
from  a  systemic  perspective  is  to  look  at  the  whole  and  the
sum  of  al  1  its  parts.

There  are  three  ways  in  which  problems  develop:

cybernetic,  functional  and  structural Cybernetic  vas

coined  by  Gregory  Bateson,  he  refers  to  systems  as  self
correcting,  through  positive  or  negative  feedback  loopei.  If

t  he symp  tom Cl e ts be t  ter,  i  t  ' S n eg a t  i  ve  f eed  ba c k ; if  t  he
symptom  qets  worse,  itas  positive  feedback.  Positive

feedback  and  negative  feedback  are  the  areas  in  which

behavior  disorders  develop. To  make  a  change  in  the

feedback  system,  chanqing  of  the  rules  or  behavior  is

neceseiary.  A  first  order  change  is  to  change  the  behavior;
khe  second  order  change  is  to  change  the  rules  goverenin=)

0ehavior.  (Nichols  and  schwartz,  1991  )

In  terms  of  functiorialism,  problems  result  when  people
krY  to  protect  or  control  one  another  indirectly  and  serve  a
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function  for  the  system. F or  e  x amp  1 e,  a  c  hi  1 d  i  s

scapegoated,  when  their  problems  are  used  by  parents  to

enable  them  to  avoid  their  omn  problems. T he  c on  fli  c t  i  s

detoured  to  the  child  rather  than  resolved  between  the

parents.

Accordin=)  to  structuralism,  problems  arise  becaue+e

there  are  problems  with,  structure,  hierarchy,  and

boundaries  within  the  system. Functional  families  modify

their  structure  to  accommodate  the  changed  circumstanceei.

Dysfunctional  families  increase  the  rigidity  of  structures

that  are  no  longer  functional  The  authority  (staff

mem  be  rs  ) o  f  t  he  eic  hoo  1 S'y"S  tem  or  f  ami  I y  sy  s  tem  ( pa  ren  ts  ) a re
responsible  to  accommodate  to  changes  to  meet  the  needs  of
their  members.

Thus  far,  the  writer  has  described  problems  as

systematic  and  circular.  This  defiriition  is  nonvictimizing

and  creates  an  environment  for  change. Often  times  problems

reac  h  a  peek  du  r  i  n g  ( i  n  d i  v  i  d ua  1  lif  e,  f  ami  1 y  lif  e,  g rou  p
life,  organization  life  etc.  ) transitions.  Problems  serve  a
functiori  in  systems;  a  dysfunctional  structure  and

c ybern  e  t  i  c  s  (f  eed  bac  k  I oops  ) are  a 1 aiO  a reas  i  n  W  h i  c h

problems  develop.  The  paper  will  describe  further,  a  social

work  model  for  the  Area  Learning  Center,  vhich  attempts  to

Put  this  perspective  into  practice.
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S tud  en  t  -  in  -en  v  i  ronmen  t

Social  Workers  are  at  the  interface  of  the  student-in  -

environment  framework. At  interface  the  worker  and  the

c li  en  t  i  d en  t  if  y  n eed  s  an  d  p I an  f  or  c han  g es  t  ha  t w ill  en  han  c e

the  individual  and  their  environmentsa  adapting  to  one

another.  If  the  student/system  gains  insight  to  the  problem

change  may  occur.  If  the  student/system  changes  their

behavior  irisight  to  the  problem  may  occur.  Tack-centered

model  would  not  insist  on  insight,  but  does  change  behavior.

Tas  k -c  en  te  r-ad  soc  i  a 1  WO  r  k e r,  W illi  am  J  Re  i  d  (1  986  ) sa  i  d ,

"change  is  brought  about  mostly  through  problem-solvinq  in

the  session  culminating  in  external  actions  taken  on  by  the

client  [student]  or  worker. The  worker  role  is  to  help  the

student  bring  about  changes  the  student  wishes  and  is

W illi  n g  to  WO  r  k  towa  rd  S.  1 t  a s  t  he  Soc  i  a l  Wor  k e  r  S

responsibility  to  help  the  student  put  their  capacity  to

work.  In  the  student-in-'environment  framework,  the  change

e f  f  or  t  may  pu  11  f  rom,  o  r  be  d i  rec  ted  towa  rd,  e i  t  he  r  t  he

pere+on  or  the  environment.  Please  see  the  framework  below

for  the  model  that  is  presented.
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STUDENT
IN ENVI  RONMENT

Murrey  Bowen  s /  Task-Centered  - /  System  Theory

Theory
/  Social  Worker

In  the  problem  solving  procese,,  interpsychic  (Bowen)

and  systemic  (system)  theories,  along  with  the  social

workers  role  ( task-centered  ),  are  presented  in  the  student  -

in-environment  framework  (ecological  ) With  this  framework

in  mind  the  rest  tt"iis  section  will  continue  to  demonstrate

how  the  above  theories  operate  and  how  they  can  form  a  model

that  could  be  useful  for  the  role  of  a  school  social  morker

at  the  Area  Learning  Center.  The  combination  of  the  three

theories  gives  social  workers  a  solid  foundation  to  build

"  En  v  i  ron  men  t  "

Systems  theory  offers  a  tool  for  relating  micro  -

macrosocial  events  and  the  interaction  between  individuals

and  their  environment  (Rodway,  1986) It  provides  a

f  r  amewor  k  use  f  u l  f  o  r  soc  i  a  I  c  hari  g e,  a 11  0W  i  n  g  f  o  r  d if  f  e  ren  t

types  of  intervention  so  studerits  are  not  constrained  with

one  approach.  I t  al  lows  practitioners  to  gain  an  overview

0f  the  complexity  of  problems  and  to  col  lect  massive  amounts

Of  data  from  different  frames  of  references.
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The  first  step  in  analyzing  the  problem  is  to  determine

the  system  type:  intrapersonal  ;  interpersonal  ;  group;

in  te  rg  rou  p ;  org  an  iza  ti  on  ;  in  ter  OC) an  iz  a ti  on  ;  o r  c ommun  i  ty.
The  system  analysis  involves  six  factors:  input;  throughput;

ou  t  pu  t  ;  f  eed  bac  k ;  boun  d a  r  i  es  ;  an  d  en  v  i  ron  men  t  ( Rod  way,

19Bb) The  following  demonstrates  how  these  concepts  are

applied  to  human  systems,  both  the  interpersonal  (student)

and  organization  (Area  Learning  Center)  human  systems.

Input  can  range  from  individual  input  of  food,  water

and  eiensory  stimulation  to  organizational  input  of  money  and

material All  human  systems  have  a  throughput  function  in

which  they  process  t!qe  iriput.  These  throughput  functions

range  from  individual  throughput  of  thinking  and  feeling  to

organizational  throughput  of  educating  students.  Then  there

are  output  functions.  These  vary  from  individual  output  of

opening  a  book  and  talking  to  organizational  output  of

graduatinq  students.  Next,  tt"iere  is  the  feedback  loop,

human  systems  receive  feedback  that  can  be  used  for  self  -

regulation.  This  feedback  varies  from  the  creditei  or  grade

the  student  receives  to  the  staff  morale  or  the  students

attendance.  The  next  concept  is  the  boundary  around  the

system.  This  varies  from  the  physical  space  zone  around  an

individual  to  the  enrollment  eligibility  of  Area  Learning

Center  students.  Final  ly.  the  concept  of  environment,  which

c  on  ta  i  n s  a 11  a s  pec  t  s  t  ha  t  a re  n o  t  i  nc  1 ud  ed  i  n  t  he  s  y  S tem.
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Important  environmental
 aspects  range  from  the  studentsaloved  ones  to  the  community  s  resources.

When  analyzing  the  system,  itas  important  to  determineif  the  system  is  receiving  the  input  it  needs.  There  is  acommon  concern  among  a  few  of  the  school  personnels.
Through  conversation,

 they  said,  the  school,  County  andFamily  Service  communication
 arid  collaboration

 seem  to  belacking.  The  lack  of  communication
 may  stem  from  the  countyover  load  of  cases. If  the  school  is  desiring  theconnection,  they  wil  1 have  to  make  the  initiative.

In  terms  of  throughput,  al  1 systems  must  performcertain  operations  in  order  to  survive.  Minor  parents  arerequired  to  have  a  county  social  worker.  Students  who  aredevelopmental
 disabled  have  case  managers.  Lutheran  SocialServices,  a private  agencies  of  Intensive  in-home  treatmentprogram,  occasional  ly  contact  the  school  to  coordinate

service  delivery.  Contact  with  the  county  is  necessary  topursue,  if  there  is  a  need  for  a  chemical  abuse  assessment,truancy  reports,  physical  abuse,  emotional  abuse,  neglect,m i  n o r  pa ren  t  s,  deve  1 opmen  ta  l  d i  sa  b ili  ty  an  d men  t  a I ill  n e s s,(vulnerable
 adult)  and  financial  support.

The  marker  should  determine  whether  the  activities  areappropriate  and  adequately  performed.  In  terms  of  output,itas  important  to  question  whether  the  behaviors  of  the
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human  system  are  appropriate  for  the  particular  situation  or
environment  in  which  they  exit.

The  positive  feedback  loop  maintains  a  system  on  its
present  behaviors.  Negative  feedback  loop  corrects  and
assists  a  system  in  making  changes.  For  example,  the  school
provided  the  studerits  with  video  s  in  the  dining  room  to
prevent  them  from  congesting  the  hal  ls.  This  was  negative
feedback  loop  because  their  behavior  changed.  ('lost  of  the
students  preferred  watching  video  s  during  lunch  than  stand
in  the  hal  lway.  41  I  human  systemei  need  an  appropria'?e

balance  of  both  feedbacks. On  an  individual  level for
example,  students  need  praise,  to  develop  self-confidence,

an  d  c on  seq  uenc  es  to  he  1 p  t  hem  es  ta  b li  S  h  a p p  rop  r  i  a te  li  m i  t  s
of  behavior.  Social  workers  should  understand  the  type  of
feedback  the  system  requires  and  receives,  along  with  the
systems  ability  to  integrate  and  utilize  it.  Simply  asking
the  students  stay  out  of  the  hal  ls  was  not  effective,

positive  feedback  occurred.  However,  providing  an
alternative,  such  as  the  video  was  effective  in  changing  the
behavior.

This  leads  to  the  next  concept  of  boundary.  A  rigid
boundary  wi  11  prevent  the  necessary  exchange  between  the
System  and  its  environment.

 A  loose  boundary  may  cause  the
System  to  lose  its  identity  as  a  system.  The  worker  should
examine  the  environment  in  which  the  demands  are  placed  on
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the  system.  Workers  need  to  understarid  the  students,  familyand  schools  coping  mechanism,  and  the  demands  and  influencesfrom  the  environment.

The  enrollment  criteria  listed  in  the  introduction,
demonstrates

 an  open  system,  The  bouridary  of  the  system  maybe  too  loose.  Many  times,  different  teachers,  have  said,the  school  is  a  dumping  ground.  The  mainstream  junior  andsenior  high  school  easily  refer  students  to  the  Area
Learning  Center.  Often  times  students  who  have  been
suspended  ( for  reasons  of  bomb  threats,  drugs,  weapons,
etc.  ) from  the  mainstream  school  are  placed  at  the  QreaLearning  Center.  The  16+  year  old  students  are  free  to  comeand  go  as  they  choose  in  the  upper  level,  as  long  as  theyhavena  t  mis  sed  mo  re  than  15  c on  secuti  ve  days.  The  stud  entSin  the  lower  level  are  to  attend  school  regularly  to  avoidtruancy.  If  the  students  in  the  upper  level  are  absent

f  if  teen  c on  secu  t  i  ve  sc  hoo  l  d ays,  t  hey  W ill  be  d ro  p ped  f  r  omthe  program.  They  can  enroll  again  anytime.  Systems  thatare  too  open,  lose  their  identity,  closed  systems  are  tooridged.

The  communication
 context  and  process  are  important,

communication
 can  occur  along  thinking,  feeling,  andbe  hav  i  n q  c hann  e  1 s.  Ac  c ord  i  n g  to  Rodma  y  (1  986  ) sy  s tem  t  heo  rysays,  "the  communicational

 feedback  system  is  seen  ascrucial  in  explaining  the  circular  change  of  events  that
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result  from  an  ongoing  exchange  of  information Diagram
I  demonstrates  how  intervention  and  channels  of

communication  operate  in  the  system  approach

(Rodway,  1986)
Diagram  I Communication  intervention  process

The  communication  intervention  process  works  with  any
type  of  exchange  between  two  systems  or  more For  example,
a  student  who  requested  more  information  about  volunteer
work  was  introduced  to  the  volunteer  coordinator  at  the
school The  coordinator  helped  ttte  student  achieve  thiS
goal This  exc!"iange  may  not  have  happened  without  the
social  service  support

Person

The  syeitem  approach  shifts  attention  from  the

xndivxdual  students  to  interactions  with  their  environments
Bowen  s  theory  is  also  systematic,  but  foci  is  on  the
xridividuals  differentiation  and  interaction  with  their
fami  l ies The  goal  of  Bowen  s  theory  is  to  promote

differentiation  of  family  members  from  the  "ego  mass"  or
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"  s  tuc  k -  tog  e  t  he  rn  es  s " Poorly  differentiated  parents  raise

poorly  differentiated  children; differentiated  is  a

socialized  emotional  process  that  is  passed  on,  through  the

generations.  Intrapsychic  differentiation  is  the  ability  to

separate  feeling  from  thinking.  People  who  lack

differentiation  between  feeling  and  thinkirig,  have  little

autonomous  identity  and  tend  to  be  fused  mith  others.  They

tend  to  have  difficulty  separating  themselves  from  others.

They  are  unable  to  develop  their  own  opinions  and  values.

To  become  free  from  undifferentiation,
 the  person  must

analyze  their  own  role  in  their  interaction.  People  are  to

take  responsibility  for  their  own  actions,  rather  than  blame

others.  Llnfortunately,  when  there  is  conflict  between  tmo

i  n d i  v  i  d u  a l s,  t  he  un  d if  f  e  ren  t  i  a ted  pe  r  son  ten  d s  to  pu  11

someon  e  e 1 se  i  n to  t  he  c  on  fli  c t.  Bowen  c a 11  s  t  h i  s  be  ha  v  i  o  r,

triangulation.  To  stabilize  the  conflict  in  a  two  persori

relationship,  a  third  person  is  pul  led  into  it.  A

vu  I n era  b 1 e  c h  il  d  i  s  usua  11  y  t  he  ta  rg  e  t  o  f  t  r  i  an  gu  1 a t  i  on  i  n

families.  For  resolution,  the  eitudent/family  member  is  to

collect  information  about  a  particular  relationeihipy  and

behave  differently  in  that  relationship  then  the  usual

family  patterns.  The  practitioner  helps  the  student  become

free  and  autonomous,  separating  thinking  from  feeling,  and

reopening  and  changing  the  communication  channels.
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At  the  Area  Learning  Center,  a  triangle  was  formed
between  a  mother  student  teacher  conflict The  mother  nor
the  daughter  communicated  with  a  particular  teacher  about
their  disagreement  about  the  co  dependency  statemerit  on  the
I n d i  v i  d ua  1 Ed  uc  a t  i  on  P 1 an  ( I EP ) w i  t  h a  par  t  i  c u 1 a r  teac  he  r
Instead,  the  mother  daughter,  who  v*ere  enmeshed,  held  onto
the  conflict,  rather,  than  working  out  the  differences The

writer  helped  the  student  take  responsibly  for  tier  actions,
rather  than  blame  others In  this  case  the  student  choose
to not  confront  the  issue  anymore The  family  pattern  mas
also  carried  over  to  another  situatxon The  eitudent  tried
triangulating  the  writer  into  the  student-mother  conflict
The  writer  vorked  with  the  student,  helping  her  separate
objectivity  and  emotzons  to  resolve  conflicts  and  make

decisions  This  eigt"tteen  year  old  eitudent,  wanted  to  1 ive
xndependently,  but  she was  reluctant  because  her  mother  was
agaxnst  it  During  therapy,  this  student  was  taught  to  make
decisions  on  her  own and  to  take  responsibility  for  those
d ec  i  s i  on  s Detriangulation  occurred  when  the  student  when
the  student  stopped  blaming  her  mother  and  made  her  own
decisions

Holistic  approach

Durin=)  the  studerits  orientation  to  the  Area  learning
Center,  the  school  coordinator  introduces  the  student  to  the
socxal  worker  and  informs  them  of  the  optional  up  coming
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interview.  After  they  have  been  enrol  led  for  about  a  veekthey  are  interviewed.
 At  the  beginning  of  the  interviev  thestudents  are  informed,  the  purpose  of  the  visit  is  to  helpthem  identify  goals  for  themselves  and  link  them  to  schooland  community  resources.  Participation

 in  the  interviewprocess  is  optional.

Please  refer  to  the  eco  map  (appendix  B)  it
demonstrates  alI  the  poseiible  systems  in  the  students
environment.

 The  map  is  used  to  gather  information  aboutt  he  w ho  1 e  person  ( psyc  ho  l og  i  c a 1,  soc  i  a 1 ,  p hys  i  c a 1 ,developmental
 and  culture)

The  students  and  the  worker,together  complete  the  interview  form,  item  by  item,  Theform  helps  the  studentsa  identify  areas  of  concern.

The  function  of  the  social  worker  is  to  help  the  at  -risk  students  move  forward  mith  solutions  to  psychosocial
concerns  that  they  defirie  and  hope  to  solve.  Some  of  thestudents  are  living  independently

 or  thinking  about  it;  somehave  jobs  and  others  are  seeking  employment;
 some  are

preparxng  for  col  lege  or  trade  school  ;  some  have  parent
responsibility

 or  are  preparing  for  childbirth.
 The

interview  process  helps  the  social  worker  identify  and  reachthe  students  who  are  wanting  support.  The  student  andwork.er  meet  weekly  or  bimonthly  until  the  goals  are  met,Changed  or  withdrawn.  The  goals  often  involve  linkage  tospecific  school  and  community  resources.  Students  often
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identify  relationship  conflicts  after  the  linkage  goal  is  in
process.  Some  students  voice  their  interpersonal  conflicts
directly  and  openly  during  goal  setting.  Barriers  of  goal
achievement,  often  result  from  conflict  with  either  the
intrapersonal  and  interpersonal  system,  the  structure  of  the
system,  lack  of  resources,  and  or  rules  arid  policies  of
systems.

The  student-in-environment
 framework  gives  social

workers  a practice  foundation.  Systems  (environment)

p rac  t  i  c e  i  S  W i  d e  o pen,  i  n te  r  psyc  h i  c  an  d sys  tem  i  c  ( Bowen  )
practice  is  more  focused.  The  diagram  below  helps  visualize
the  connection  and  col  laboration  of  services  ( interpsychic
and  systemic  ) a  school  social  worker  at  t)ie  Area  Learning
Center  could  provide

S tud  en  t  /  F am il  y

EC: hoo  I /  ALC

Interface/  cial  orker

Commun  i  ty  /  Wi  11  mar
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SCHOOL  SO(,IAL  WORK  AT  THE  AREA  LEARNING  [,ENTER

This  part  describes  social  work  at  the  Area  Learning

Center,  the  task  preformed,  the  school  programs  and

functions,  the  students'  reactions  to  the  support  services

provided  by  the  writer  and  a  common  concern  from  the  school

staff.

The  Area  Learning  Center  has  potential  for  many  types

of  service  delivery. The  school  serves  at-risk  students  who

for  the  most  part  have  had  toxic  family  issues.  At  the  Area

Learning  Center,  the  writer  found  a  very  supportive  group  of

school  personnel The  director,  asked  the  writer  developed

a  community  coordination  service.  As  an  new  member,  the

researcher  was  chal  lenged  to  learn  the  system  and  ita  S

functioning  while  developing  a  plan.  The  plan  mas  student

focused,  an  advocate  role,  with  emphasis  on  resource

connection.  The  school  psychologist  served  as  the  writers

men  to  r.  T he  s  ta  f  f  we  re  a 11  i  n vo  l ved  i  n  t  he  p roc  es  s  o f

developint=)  a  plan.  A  Social  Worker  from  Cambridge

Minnesota,  was  also  consulted.

Cambridge  schools  have  about  the  same  number  of

stud  en  tS  as  the  Willmar  (> rea  Lea  rn  inq  Cen  te  r.  The  stud  en  ts

in  Cambridge,  are  referred  to  the  Community  Coordinator  by

teachers,  friends  or  agencies.  And  sometimes  students  seek

a  s  S i  s t  an  c e  on  t  h e  i  r  own. The  Coordinator  provides
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counseling  and  lirikage  to  communxty  resources She  also

provides  transportation  to  community  resources  such  as

Family  Se  rvic  eai,  P1  ann  ed  Pa  ren  thood,  and  housinq  and  hea1  th

care  coverage The  director  of  the  Cambridge  Area  Learning

Center  is  responsible  for  the  intake  procedure During  the

intake  procedure  the  director  introduces  the  eituderits  to  the

social  worker  and  refers  them  to  her  as  needs  arise

The  students  home  district  is  responsible  for

completing  the  Individual  Eduction  PlanS  and  Psychological

evaluations At  Willmar  Area  Learnxng  Center,  the  Special

Needs  Teacher  is  responsible  for  completing  the  Individual

Educatiori  Plans  and  the  School  Psychologist  15  responsible

for  psychological  evaluations Cambridge  has  a  guidance

counselor  who  provides  career  couneieling  and  transition

eiervices  for  work,  col  lege  or  vocational  school (:€ 11  o f  t  he

students  go  throu=lh  this  transition  service kli  11  mar  Area

L e a rn  i  n CI Cen  te  r,  ha  s a c 1 a s s c a 11 ed,  Wo r  k E x pe  r  i  en  c e,  w h i  c h

pre  pa  res  s  tud  en  t  s  f  o  r  WO r  k,  voc  a t  i  on  a 1 sc  hoo  l  o  r  c o 11  eg  e

The  community  coordinator  of  Cambridge,  Minnesota  is

ba  s  i  c a 11  y  d o  i  n q  t  he  same  t  y  pes  o  f  tae+  k s  t  ha  t  t  he  w r  i  te  r  d i  d

during  her  internship T he  d i  rec  tor  o  f  t  he  W ill  ma  r  A rea

Learning  said,  Willmar  is  fortunate  to  have  a  school

psychologist  to  complete  the  Individual  Education  Plans  and 'i
psychological  evaluations,  rather  than  have  to  track  dovn

the  students  school  distrxct



For  the  first  time,  this  year,  many  Area  Learning
i

Centers  from  Minnesota,  col  laborated  in  efforts  to  prevent

drug  and  chemical  abuse,  through  Southwest  and  West  Central .1
Educational  Cooperative  Support  Llnit  (ESCLI) The  support

services  from  the  surrounding  Area  Learning  Centers  were

able  to  compare  their  experiences  and  begin  to  collaborate

and  coordinate  among  themeielves

The  writer,  as  a  social  work  intern  student  did  the

fol  loming  types  of  taeiks  Presentatione+  (on  the  consequences I
of  driving  while  under  the  influence  of  alcohol  and  sexual

harassment),  student  interviews,  goal  setting,  connection  to l
school  and  community  resources,  provided  transportation,  did

f  o 11  ow  u  p  on  s  tud  en  t  a bsen  tees  ( t  h roug  h  p hon  e  c a II  s  an  d

letters)  monitored  a  student  while  on  in  house  suspension,

and  counseling.

The  school  provides  the  students  vith  a  variety  of

learning  opportunities.  The  writer  is  interested  in  how  the

Multi-Cultural  Gerider  Fair  mandate  is  integrated  into  the

curriculum.  The  English  teacher,  demonstrates  this  through

the  readings  and  videos  she  provides  to  the  student  for

ea  rn  i  n CI C red  i  t  S.

The  Special  Eduction  teacher  and  Social  teacher

coordinates  the  volunteer  service. Students  can  receive

credits  for  volunteer  work. This  service  is  important
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because  volunteer  work  may  lead  students  to  employment  and

stop  the  family  pattern  of  unemployment.  The  Special
i

Education  teacher  arid  psychologist  also  facilitate  a

sexuality  class.  Planned  Parenthood  is  invited  to  qive  a

preseritation  on  sexuality  and  family  planning.  The  school

Psychologist,  does  administration  work,  crieiis  intervention,

psychological  evaluation  and  presentations  and  group  work.

The  Home  Economic  and  Pareriting  teacher  occasional  ly  invites

outside  agencies,  eiuch  ae+  Legal  Aid  and  Public  Nursing

Service. The  f'lath  and  Science  Teacher  Coordinates  field

trips  to  the  grocery  store  and  coordinates  the  experiments

of  dissecting  piglets.  The  Social  teacher  coordinates  a

mock  court  case  around  isSueS  of  drunk  driving.  The  Staff

Coordinator  and  the  Director,  communicates  changes  in  rules

and  polices  to  the  students. The  coordinator  also  is

res  pon  si  ble  f  or  Staff  su  pe  rv  i  Si  on,  stud  en  t  en  ro11men  t,  d ro  pS

and  records.

The  school  received  its  second  grant  from  the  Private

Industry  Council  (PIC-5),  a  summer  school  program  to  study

wa  ter  po  11  u t  i  on.  T hey  W ill  ta  k e,  measu  re  an  d  r  ec  o  rd  t  he

results  of  water  sample  tests  from  many  area  lakes,  streams

and  rivers  in  a  study  to  be  coordinated  with  project  CLIRE

(Clean  Lip  our  Rural  Erivironment)  from  Montevideo,  Minnesota.

Student  wi  11  learn  about  water  pol  lution  in  the  Hawk  Creek

Watereihed  and  the  Minnesota  River  on  a  trip  to  Granite

F a 11  s.  T hey  W ill  wr  i  t  e  1 e  t  te  rs  an  d  re  po  r  t  s  a bou  t  t  he  i  r
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findings  as  wel  1  as  research  mater  issues  and  create  other

pro3  ec  ts This  list  is  riot  inclusive,  but  qives  ideas  of

the  structure  and  functioning  of  the  school The  Agency

idemonstrates  efforts  in  coordinating  student  learning  with

community  resources

A  ma  j  o  r  i  ty  o  f  t  he  s  tud  en  ts,  of  t  he  Wl  11  ma  r  A rea

Learning  Center  seem  to  come  from  broken  homes The

students  are  living  with  either  one  of  their  parents  with

extended  family,  independently,  foster  home,  group  home  or

a t  W ill  ma  r  Reg  i  on  a 1  T rea  tmen  t  Cen  te  r l'lany  of  the  students

seemed  to  be  grieving  the  loss  of  family  unity AMajority

of  the  students  sometime  in  their  lives  have  been  involved

with  probation  officers,  therapist,  and  social  workers  for

family  and  financial  support

who  could  use  support  are

Special  groups  of  students

Hispanic  Biracial,  parents,

p regn  an  t  teen  s,  c r  i  m 1  n a 1 s  ( rob  bery,  t  he  f  t,  as  sau  1 ts  r:i ru  q

use  ) an  d  t  hose  d ea  li  n C) W i  t  h  i5  sues  o  f  l  oss,  re  1 a t  i  on  s h i  p

conflicts  independent  living  and  identity  crisis

The  students  response  to  the  interview  that  was

mentioned  earlier  on  page  twenty-seven  was  positive

of  the  students  were  very  open  and  desiring  support  in

learning  about  the  community  and  school  resources  along

with  setting  goals Many  of  the  students,  requested  help

with  relation  difficulties One  student  said Ienjoyed

coming  to  you  [the  writerl,  I  don  t  have  anyone  else  to  talk



to  about  the  these  things"  That  statement  is  encouraging.



RESEARCH  PR[IPOSAL

'lThe  last  part  of  this  thesis  is  a  proposal  for  a Iresearch  project. The  writer  of  this  paper  mas  original  ly
planning  to  carry  out  the  research,  but  this  was  not
possible  due  to  time  restraints  and  complications

 in  passing
the  Institution  Review  Board  ( IRB)  of  Augsburg  col  lege.  The
folloming  research  design,  mhich  incorporates

 improvements
and  suggestions  gathered  in  the  planning  process,  may  help

others  who  are  interested  in  researching  the  hypothesis;
f:lt-risk  students  wil1  benefit  from  support  services  provided
by  the  Area  Learnin:)  Center  task-centered

 school  social
wor  k e r.  T he  f  o 11 ow i  n Cl i  s an  ou  t  li  n e f  o r q u i  c k re  f  eren  c e tothe  research  proposal  :

Question

. A t  -  r  i  s  k  s  tu  d en  t  s  wi  11  benef  i  t  f  rom  su  p po  r  t  s  e rv  i  c es
provided  by  the  Area  Learning  Center  task-centered

school  social  worker.

Services

.Provide  community  and  school  reeiource  linkage  services
(prevention  and  intervention

 )
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Theories

Ho  11  sm  ( who  1 e  persori  )

Person  in  environment

Task  Centered  Social  Worker

Murrey  Bowen  s  Theory

Con  c e  p tua  li  z a t  i  on  s

At  risk

Benefit

Task  Centered  Social  ldorker

0  pe  ra  t  i  ori  a li  z a t  i  on

At  risk  (ALC  students)

Ben  e  f  i  t  ( n eed  s  a s  ses  smen  t  i  n te  rv  i  ews  [ S tud  en  t  P ro  f  il  e  f  o  rm  ]

and  evaluation  of  services  [student  surveyl  )

Task  Centered  Social  Worker  ( interviews  needs  assessment

student  identifies  problem/need,  contract  goals,  meet

with  student  until  goals  are  met,  changed  or  student

withdrawalei)
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Choice  of  research

.Survey  research  (needs  assessment  interviews  [student

profile  formJ  and  evaluation  of  services  [student

survey]  )

Population  and  sample

. Day  t  i  me  s tud  en  ts  in  t  he  u pper  1 eve  1 o f  t  he  W ill  ma r  A r  e a
Learning  Center.

.Population  size  mould  be  approximately  25  students.

. T he  sam  p I e  w ill  be  pu  r  pos  i  ve  sam  p li  n g me  t  hod  i  n  W h i  c h  t  he
researcher  uses  their  own  judgment  in  the  selection  of
sample  members  ( judgmental  sample)

Methods  for  the  support  services  provided  by  the  Area
Learning  Center  Social  Worker  were  presented  in  detail  in
the  School  Social  Work  Model. The  model  provides  a social

work  theoretical  framework  for  the  researcher  xho  conducts
t  h i  s  resea  rc  h.  A 1 t  houg  h,  a 11  t  heo  r  i  es  have  li  m i  t  a t  i  on  s,  t  he
combination  of  Bowens  theory,  task-centered  social  worker

and  systems  theory  provides  a  balance  of  micro  and  macro
services  delivery.  The  task-centered  social  work  theory  is
the  core  social  work  role  presented  in  the  fol  lowing
proposal The  task-centered  theory,  as  presented  earlier,
i  n c 1 ud  es  bo  t  h m i  c ro  ( per  son  a l ) an  d mac  ro  ( en  v i  ron  men  t  ) a rea  s
of  social  work.
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Methods

Hypotheeies

At-risk  students  will  benefit  from  support  services

provided  by  the  Area  Learning  Centers  Task  center  school

social  worker This  support  service  can  meet  the  students

identified  needs  by  connecting  them  with  services  and

resources  that  are  available  to  them  in  the  eichool  and

community T he  f  o  11  0W  1  n  g  eva  1 ua  t  i  ve  rese  a rc  h  d es  i  g n  W ill

explore  whether  the  student  support  services  have  been

beneficial

Independent  and  dependent  variableei

The  service  provided  by  the  researcher  is  the

independent  variable  and  the  dependent  variable  is  the

benefit  for  the  Area  Learning  Center  students

Conceptualization  of  at  risk,  benefit  and  task  centered

social  worker

For  the  conceptualizatxon  of  at-risk  the  researcher

i  nc  I ud  ed  a 11  t  he  d ay  t  i  me  s tud  en  ts  w ho  a re  e li  g i  b I e  f  o  r  A re  a

Lea  rn  i  n q  Cen  ters  en  ro  11  men  t This  includes  students  who  are

high  school  drop  outs  or  those  that  are  at  risk  of  dropping

out,  one  grade  level  belov  academic  standards,  parents  or

pregnant  teens,  homeless,  been  treated  for  chemical  use,  or

referred  by  a  service  agency
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For  the  operationalizing
 of  the  variable  benefit  there

will  be  a  collection  of  information
 from  the  consumerei  of

the  service  though  consumer  satisfaction
 survey  (see

appendix  A  for  the  survey) The  survey  mill  ask  the
students  if  they  received  Social  Work  services.  Then  it
wil  1 ask  if  the  support  was  very  satisfying,

 some  what
satisfying,

 not  very  satisfying  or  not  satisfying  at  al  1
Af  te  r  t  ha  t  t  he  q ues  t  i  on  n a  i  re  mi  11  as  k  t  he  s  tud  en  t  if  t  hey
would  recommend  a  friend  to  use  the  service. Theri  there
wi  11  be  two  open-ended  questions.

 The  first  open-ended
question  wi  11  read,  what  did  you  l ike  about  the  service?
T he  o  t  he  r  on  e  w ill  read  mha  t  d i  d  you  d i  s li  k e  a  bou  t  t  he
se  rv  i  c e?  T he  l  as  t  ques  t  i  ori  w ill  be  a  yes  o  r  n o  an  sve  r.  I tW ill  as  k  t  he  s  tud  en  t  s  if  t  hey  wou  1 d  rec  ommen  d  t  ha  t  t  he  A r  e  aLearning  Center  hire  a  person  who  could  provide  (community

linkage)  services  that  the  writer  provided.  This  survey
s  t'iou  l d  be  pre  tes  ted  by  c  o 11  e  ag  ues  an  d  by  a  s  tud  en  t,  w ho
pre  tes  t  ed  t  he  ver  y  f  i  rs  t  " S tud  en  t  P ro  f  il  e "  f  o  rm  W h i  c h  w illbe  explained  later  in  this  section.  Besides  the  evaluation

survey,  data  will  be  collected  from  the  student  records.
This  data  wi  11  demonstrate

 the  students  demographics,
identified  needs  and  resources  from  the  school  and  the
community  that  were  utilized.

A  map  has  been  created  to  demonstrate
 al  I  of  the  many

parts  that  make  up  the  environment
 of  the  students  ( see

appendix  B  for  the  map) It  gave  direction  for  gathering
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informatxon
 from  the  available  resources  in  the  community

that  would  be  useful  for  the  students The  communxty
resources  were  gathered  and  organized  into  what  IE,  now

c a 11  ed  t  he  "  Stud  en  t  P ro  f  il  e  f  orm  ( see  a p pen  d i  x  C f  or  t  he
form) The  writer  who  designed  thxs  research  proposal  hadcontinuously

 involved  the  Staff  and  students  in  the  creation
of  the  'Student  Profile'  form This  should  be  a  continuous
process  because  available  resources  change  and  individual
needs  differ The  student  profile  form  is  used  during  theinitial  interview  with  the  studerits Their  participation

 inthe  interview  is  optional
At  the  first  session,  after  thecompletion  of  the  form,  the  student  and  the  practitioner

 whoconducts  this  research,  constructs  realistic  goals  towards
accomplishing

 their  needs  or  concerns The  number  of
sessions  the  student  and  the  social  worker  meets  depends  onthe  individual  student  needs If  the  student  has  several

needs,  student  contact  will  be  more  often

T he  resea  rc  he  r  w ill  a  s  k  t  he  s  tud  en  ts  to  c omp  1 e te  t  heevaluation  survey  during  the  last  session  of  the  task
ceritered  social  services

After  the  students  have  completed
the  survey,  they  wi  11  sea  1  i  t  in  an  erive  1 ope The  results

mill  be  viewed  after  the  researcher  has  gathered  data  fromapproximately
 twenty  five  students

From  the  records  of  the  'Student  Profile"  form  data
wi  11  be  c o 11  ec  ted  on  t  he  s  tud  en  ts  demog  ra  p h i  c ei,  s  ta  ted  n eed  s
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and  resources  that  was  utilized  from  the  school  and
community.  Bottt  the  evaluation  survey  and  the  records  fromthe  kl i  11  mar  Area  Lea  rn  i  ri g  Cen  ter  s  "  S tud  en  t  P ro  f  il  e "  f  o rmswill  provide  data  for  the  evaluation  of  support  services

provided  to  the  students.

Characteristics
 of  the  study  population

The  Area  Learning  Center  is  located  in  rural  Minnesota.Students  in  the  upper  level  program  of  the  Area  LearningCen te  r  a re  t  he  po  pu  1 a t  i  on  t  ha  t w ill  be  s tud  i  ed.  T hese
students  are  of  ages  15-21,  who  are  freshmen,  sophomores,
juniors  and  seniors.  They  are  students  who  are  at-risk  ofnot  achieving  a  high  school  diploma.  Please  refer  to  thedefinition  of  at-risk  that  was  stated  earlier  in  this  paper.The respondents  for  this  study  have  been  selected  fromvolunteers.  The  researcher  had  been  entering  the  class  roomand asking  for  volunteers  to complete  the  "student  profile"form.  Then  the  student  and  the  practitioner

 mho  conductsthe  research  start  the  first  session.  This  is  a  convenientmethod  for  gathering  the  data.  The  population  size  of  thed ay t  i  me s tud  en ts wi  11  be a pprox  i  ma te  1 y  twen  ty  -  f  i  ve.  T hesamp1  e Will  be pu r  posi  ve samp1  ing  (judg  emen  t  samp1e  ) ,  whic  his  a type  of nonprobability  sampling  method.  The  researcheruses  her/his  own judgement  in  the  selection  of  the  samplemembers.  For  this  study  students  are  selected  for  variousreasons:  availability,  new  students,  self  referrals,  andreferral  from  others.
The  Wrj  tE'r  recommends  these  criteria
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because  these  are  the  actual  ways  in  mhich  the  practitioneris  connected
 with  the  students  at  the  Area  Learning  Center.

The  Area  Learning  Center  has  students  who  are  enrol  ledin  the  Independent
 study  and  the  Junior  High  programs.

These  students  will  not  be  included  in  this  study  becausethere  is  an  insufficient
 amount  of  time  available.

This  isa  di  sadvan  tage  because  the  find  ings  wi11  only  represen  t  aportion  (day  time  students)  of  the  Area  Learning  Centerstudents.

Possible  data  analysis

From  the  Area  Learnin=)  Centers  day  time  studentsa
"  S tuden  t  P ro  f  il  e  "  f  o  rm  t  he  resea  rc  he  r  w ill  be  c o  11  ec  t  i  n gdemographics

 information,
 students  identified

 needs  and  theresources
 from  the  school  and  commuriity

 that  are  most  likelyto  be  utilized.
The  researcher

 could  use  pie  charts  and  bargraphs  to  help  the  readers  visualize  these  findings.
 Theeva  1 ua  t  i  on  su  rvey  wi  11  prov  i  de  t  he  resea  rc  her  f  eed  bac  k  onthe  services  that  were  provided  to  the  students.

 Thestuden  ts  vi  11  have  the  opportun  i  ty  to  provide  thei  r  ideasabout  the  strengths  and  weaknesses
 of  the  service.

Ho  pe  f  u 11  y  t  h i  s  n  E5W i  n f  orma  t  i  ori  w ill  f  ac  ili  ta  te  i  n  t  he  f  u tu  r  edevelopment
 of  the  tasks  of  a  practitioner

 for  the  AreaLearning  Center.
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Protection  of  subjects

The  researcher  has  received  verbal  permxssxon  from  the

director  of  the  Area  Learning  Center  to  col  lect  information

for  this  research  project To  assure  the  agency  and  the

students  of  confidentiality  the  researcher  had  developed  a

consent  form The  consent  forms  wi11  qive  the  researcher

perm  i  ss  ion  to  c o  11  ec  t  t  he  d a ta  an  d  i  t  W ill  p ro  tec  t  t  he

students  privacy  (appendix  D)

Limitations

T h  i  s  e5 tud  y  UU ill  on  I y  re  p resen  t  a  po  r  t  i  on  o f  t  he  A re  a

Learning  Center  students,  as  specified  earlier  in  this

pa  pe  r It  would  be  ideal  if  the  researcher  could  interview

al  I  the  students  and  interesting  to  compare  the  Junior  high,

Independent  study  and  the  Day  time  students Nevertheless,

the  researcher  hopes  to  achieve  an  understanding  of  the

presenting  needs  of  the  students  and  resources  that  are

likely  to  be  utilized  most  often,  besides  whether  or  not  the

students  have  identified  the  service  as  beneficial T he

benefit  of  this  servxce  mould  be  greater  to  the  students  if

ttie  writer  who  designed  the  research,  had  more  than  the

fifteen  hours  a  meek  internship  time  to  provide  the  service

Other  barriers  of  this  study  are  the  threats  to

internal  validity Allen  Rubin  and  Earl  Babbie  in  Research

methods  for  social  work  point  out  that  history  and
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maturation  or  passage  of  time  are  threats  to  internal

validity.

History  refers  to  "the  fact  that  the  extraneous  events

coincide  in  time  with  the  manipulation  of  the  independent

variable"  (Rubin  & Babbie,  19B'9) The  independent  variable

iri  this  research  proposal  is  the  social  work  services.  Its

possible  that  some  extraneous  improvement,  (an  improvement

independent  of  the  services  ) in  the  Area  Learning  Center

environment,  was  introduced  prior  to  the  evaluation  of

S € rViCeS.

('laturation  or  passage  of  time  is  also  a  threat  to

internal  validity. The  students  are  continual  ly  groming  and

changing.  The  students  changes  effects  the  results  of  the
research. T he  resea  rc  he  r  c ou  1 d n a t  c  on  c l ude  t  ha  t  t  he  S QC  i  a 1

services  was  beneficial  when  in  fact  the  functioning  level

or  mood  of  the  students  could  have  changed  the  results.

Practice  bias  should  also  be  considered  in  this

research  process.  The  writer  believes  the  Area  Learning

Center  would  benefit  from  the  services. The  writers

attitude  could  be  projected  onto  the  students  who  respond  to

the  evaluation  of  services.  The  researcher  could  try  to

prove  the  service  had  no  benefits;  restating  the  hypothesis

may  help  prevent  some  practice  bias.
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There  is  a  balance  of  quantitative  and  qualitative

methods  in  thiei  study. "Quantitative  methods  are  more

concerned  with  maximizing  the  objectivity  and  testing  the

validity  of  wt"iat  we  think  we  are  ot=iserving"  Rubin  and

Babbie,  1989) The  researcher  will  be  obtaining

quantitative  data  from  the  "student  profile"  form.  The  form

will  give  the  researcher  a  record  of  the  types  of  needs  the
students  have. The  researcher  teas  discovered  many  of  the

students  interest,  concerns  and  problem  areas  which  were

mentioned  earlier  in  this  thesis. The  open-ended  questions

f  rom  t  he  s  tud  en  t  su  rvey  mi  11  g i  ve  q ua  I i  ta  t  i  ve  d a  ta.

Qualitative  methods  are  more  concerned  with  the  subjective

v  i  ew.  T he  o pen-end  ed  ques  t  i  on  s  w ill  "  ta  p  i  n t  o  t  he  d ee  pe  r

meaning  of  the  student  ' s  experience"  ( Rubin  &  Babbie,  1"?89  )

Criticism

At  Augsburg  col  lege  the  Master  of  Social  Work  student

are  required  to  take  a  Thesis  Seminar  class.  In  the  class

the  students  provide  feedback  to  their  col  leagues  about

their  research  project. One  person  suggested,  the

researcher  have  the  Area  Learning  Center  studentas  complete

two  satisfaction  surveys;  one  after  the  interview  process

and  one  during  the  last  session.  It  was  also  stated  that

the  eiurvey  should  have  more  details  included  on  it,  a  five

po  i  n t  SC  a I e  an  d  a  q ues  t  i  on,  as  k i  n g  if  t  he  g oa  1 ( s ) we  re

achieved It  was  also  suggested  that  the  researcher  s  name



be  left  off  the  survey. The  study  mould  be  of  greater  value
if  the  respondents  could  document  other  sources  mhich
facilitated  tt"te  students  goal  achievement.  The  mhole  issue
of  satisfaction  arid  reliability  and  validity  of  satisfaction
eiurveys  could  also  be  examinetj.  The  researcher  agrees  with
al  1 of  the  ideas  the  Thesis  Seminar  c lass  provided.  The
researcher  doeein  ' t  intend  to  use  this  proposal  at  the
present  time.  However,  the  ideas  are  documented  for  future
LISP.
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Brenda  has  been  sorking  with  students  durint)  her  training  at
the  Area  Learning  Center-  Her  job  is  to  provide  support  and
link  students  to  resources  in  the  community.  Your  input  is
very  important  for  the  evaluation  of  this  service.  This
survey  is  anonymous,  so  please  do not  place  your  name  on  the
survey.  Hovever  you  do  not  have  to  participate  in  this
survey.  Your  decision  whether  or  not  to  participate  vill
not  effect  your  grade  or  relationship

 sith  Brenda  or  the
staff  of  the  Area  Learning  Center.  Thank  you  so  much  for
your  cooperation.

1.  DID  YOU  RECEI  VE  SERVI  CES  FROH  BRENDA? YES  OR  NO
IF  YOU  ANSWERED  YES,  ANSWER  THE FOLLClWINCi

QUESTI[)NS.  .IF  NO,  SKIP  #  2,  4  & 5.
2. WAS  THE  STuDENTS  SUPPORT  SERVICES  (PLEASE  CHECK  ONE):

VERY  SATISFYING

jar"IE  Wt-IAT  SATISFYINS

2m  VERY SATISFYINf3

3CIT  SATISFYIN(3  AT ALL
:S. WCIULD  YOU  RE[,CW'lEND  THIS  SERVI[:E  FOR  YOUR FRIEND  TO

USE?  YES  OR  NO

4. WHAT  DID  YOU  LIKE  ABOUT  THE SERVI(,E?

5. WHAT  DID  YOU  DISLIKE  ABOUT  THE SERVICE?

6. WOULD  YOU  RECOMHEND  THATPERSON  WHO  COULD  PROVIDE
THAT  BRENDA  PROVIDED?

AREA  LEARNINO  CENTER  HIRE  A(C(]f'lHUNITY  LINKAGE)  SERVICES
YES  OR  NO

Thank  you.

A

teal}
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STm)EXT

Name

Social  Security  Number

Address

City

Phone  (Home)

Do you  live  independently

!iith  parents

In  foster  home

In  group  home

Homeless

Other

!i'hat  is  your  primary  language  ?

PARENT/mIAN/SPO?JSE

Parent  or  guardian  name

Address

City

Phone  (Home)

Em(;ENCT  COffACT

STUDENT  PROFILE

HF

State

Phone  (Work)

Race

Religion

Date  of  Birth

Age

Zip  Code

Employment

State

Phone  (Work)

Zip  Code

Name  (Relationship)

Address  Phone

City  State  ZipCode

FA![17

Are  you  marriad  Single  Divorced  

Do you  have  children?  yes  or  no  If  so,  do  tha  children  live  vith  you?  yes  or  no

Are  you  expecting?  yes  or  no

Children:

Name

Name

Name

Address

City

STUDENT  'SPOR'!ATION  RESOURCES

Do you  have  a drivers  license?  yes  or  no

Do you  have  a  car?  yes  or  no

Age

Age

State Zip  Code

1

c



been  tested  for  Spec'ial  Education  in  High  School?  YeS Or NO
school  you  last  attended

 Date
State

 Zip Code

high  school  diploma:

college

college

about  the  Area  Learning  Center?

under  the  cara  of  a doctor?  Yes  or  Noexperiencing
 any  health  problems?  Yes  or  No

EDUCATION

Have  you

Name  of

City

Grade  in  school

Plans  after  earning  a

Attend  technical

Attend  community

Military  service

Work

Other

Hov  did  you  hear

!i"hy  do  you  want  to  attend?
HEAI,TH

Are  you

Are  you

Reason

Doctor's  Name

City

Have  you  bath  recomended

Have  you  been  in  treatment
Was  it  inpatient   or
Name  of  treatment  facility
Dates  of  treatment:

 From
!iORK

Have  you  been  in  a

Indicate  career  or
Are  you  eqloyed?

Place  of  employment

Supervisor

Dutie8

LE(.AL

Do you  have

Name

Address

Clay

Phone

ACTIVITIES  /LEISaE

work  experience  program?  Yes  or  No
vocational

 interest

Yes  or  No,  !Jork  hours  per  vaek  

Phone

a probation  officer?  Yes or  No

Addrass

Zip
 Phone

or  evaluated  for  chemical  abuse?  Yes  or Nofor  mental  haalth?  Yes or  No
outpatient

tO

State
Zip  ,

2



FINANCIAL  SEfflCES/SOCIAI,  SERYICES

Do you  have  a social  vorker?  Yes  or  No

Name

Address

City
State Zip

Phone

COmTY  SKRVICES
CE[ILDCARE

ECFE (Early  Childhood  Family
Education  and literacy  based)

Child  Care  Resources  and
Referral

STRIDE

La Leche  League

Parent  to  Parent

Licensed  Day Care  Providers
Child  Support  Alimony
Other

CCmNSELINC

Peer  helper

Chemical  dependency
Counseling

Spiritual

Other

EDnCJflon

Vo-rich

College

Post-Secondary  Enrollment  Option
Preschool  Programs
Comunlty  Education
G.E.D.  Programs

Student  Financial  Aid
Other

EULOYXENT

J.OJ.S.

Career  Assessment

D.R.S.

Received

in  Past
Currently

Receiving
!iould  Like

Hore  Info

Employment

Other

WC/C[TLTORE

Mnnesota  Higrant  Council
Affirmative  Action
Discrimination

Hisipanic  Center
Other

FAKILY  PLANNIN(

Crisis  Pregnancy  Center
Planned  Paranthood

Teenage  Parents
Pregnancy  clasises
Other

Income  taxes

General  Asslstance
Social  Security



Received

in  Past
Currently

Recefvlne
Vould  Like

More  Info

I

I

FINANCIAL  (CONT)
S up  plement  Securlty  Income
AFDC

Emergency  Assistance
Eanking  Account

!ludget

Financial  Planning
Other

FOOD/NUTRITION

EFNEP

WIC

Surplus  Comodities
Food  Staimps

Food  Shelf
Fare  Share
Other

G'RCmPS

Support  group
SEARCH  (Self)
Teen  Parent  group
Alcoholics  Anonymous
Alanon

Alateen

Youth  for  Christ
Church

Social  activities
Narcotics  Jknonymous
AIDS

Parents  Arionymous
Other

aTH  SERVICES

Sick  Child  Care  Services
Hedical  Assistance

Children's  Health  Plan
Immunization  Clinics
Health  Learning  Center
Other

HOUSING

HRA

Women's  Sheilter  House
Apartments

Subsidized  Housing
Weatherization

Home Repairs/uoans
Housing

Rental  Assistance

Energy  Assistance
Other

INFORXATION

Peer  Relations

Drug/Drug  Free
Abuse

Violence

Eating  disorder
(irief  and  Loss
:Pr*gmricy

Depresslon

Stress

4



Received

in  Past Receiving Hare  Info

INFORXATION  (CONT)
Independent  Living
Sexuality

AIDS

Sexually  transmitted  diseases
Suicide

Self-Esteem

Divorce/Separation

Parenting

Sexual  Assault  Services
Raps

Recreation

Driving  License
Sleeping  Disorder
Parent  Relations
Volunteer  Services
Legal  Aid
Clothing

Other

CONCERNS/NOTES  :

GOALS  :

Signature

5

Currently Mould  Like

Date



Consent  Form

You  are  invited  to  participate
 in  a  research  study  that  I  affl

doing  for  my  Masters  of  Thesis  at  Augsburg  College.  You

sere  selected  for  this  study  because  you  are  enrolled  in  the

Willmar  Area  Learning  (,enter  program.
 I  am  interested

 in

learning  more  about  how  a  School  Social  Worker  could  be  used

at  the  r3zrea  Learning  (,enter.  Your  signature  on  this  paper

mill  give  me  permission
 to  collect  information

 from  your

student  profile  form  and  the  evaluation
 survey.

The  information
 that  you  disclose  is  voluntary

 (you  do  not

have  to  participate)
 and  is  kept  confidential

 (no  one,  but

Brenda  Hubers  will  see  the  information).
 Your  decision

whether  or  not  to  participate
 will  not  effect  your  grade,

relationship
 or  status  nith  the  Willmar  J!!irea  Learning

Center,  Augsburg  College  or  myself.

I,

,  on  this
date

understand
 that  the  information

 that  Ipersonally
 disclosed

 is  kept  confidential
 (no  one  other  thanBrenda  Hubers  will  see  the  information)

This  form  givesBrenda  Hubers  permission
 to  collect  information

 to  use  forthe  research  study.

D
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