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ABSTRACT
The Place of Art in K-12 Education
Project Summary

Despite the fact that it is the law to include art in education, the arts are often
inadequately funded, and/or given minimal attention in U.S. public education. This
research project discusses the history of education, provides a review of literature on the
benefits of art education, looks at the impact of Gardner’s (1993/1983) theory of Multiple
Intelligences, and the work of Gardner and his colleagues on the arts, thinking, and
creativity. Collectively, all of this information was then formed into a guide called, Have
You Had Your Art Today? (Why you should build your school’s art programs). This
guide’s intended audience was educators, administrators, and parents. Three
professionals in art and education reviewed this guide and provided feedback in the form
of an evaluation. The strengths and weaknesses from their evaluations were reviewed,
and areas of further study were provided. This project concludes that schools in the U.S.

need to further pursue increasing their arts programs.
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Chapter 1
INTRODUCTION

Massachusetts was the first state to legally require art education in school
curricula with the passing of their Drawing Act of 1870 (Efland & Soucy, 1991). Isaac
Edwards Clark served as the Specialist on Art Instruction for the Bureau of Education
from 1870-1898. During this time, he advocated the teaching of industrial drawing,
primarily, and used Massachusetts as a model for the rest of the United States. This was
because of the importance and need to train and educate students to be able to design
good machines to keep up with those of other world powers. In other words, the birth of
art as a school requirement came out of a need for art. When it came to more decorative
or aesthetic types of art, Clark did not prefer this type because it was not practical in
society.

Thus, early in the history of art education, politics were at play. That is, the arts
were supported only for practical reasons. However, a few students did receive some
formal training in aesthetic or decorative art (Efland & Soucy, 1991). Most often, these
students were females at private schools. This was appropriate for those times since men
were to be the breadwinners and do the more serious jobs (e.g., in this case, serious art),
while women were to enjoy art for its beauty and for the pleasure of creating art.

In Eisner’s 1969 study (as cited in Gibson, 2003), he looked at the perceptions of
art by parents, teachers, and children in the role of education and child development. He

found that adults thought that art made great contributions to the good life. Yet when it



came to the place of art (e.g., visual art, music, and drama) in school, most parents and
teachers argued that more emphasis should be placed on the subjects that students would
use in future employment. Despite this misconception, students then, and especially now,
need and use art skills in their future.
Statement of Problem

Over the past few decades, the fine arts have gained more credibility in K-12
education in the U.S. This is due to progressive movements in art education and to the
No Child Left Behind Act (NCLB; 2002). However, art is still under emphasized in
education in multiple ways. Time, funds, and attitudes are not consistent with the
positive findings from educational research. Often, art is cut to provide more time for
reading, writing, and mathematics in efforts to raise scores on standard tests. However,
art has its own place in the teaching of these three skills. Additionally, there is a lack of
state and national assessments for K-12 art programs. Assessments are important to
ensure that all students learn proper art concepts and skills. The problem does not stem
from students, but from parents, teachers, and administrators. Many of these people
perpetuate an attitude that art is fun, but not a serious academic endeavor (Eisner, 1969,
as cited in Gibson, 2003). This is despite the legal mandates that art is a core subject
(NCLB). Therefore there is a need for administrators to support the arts more in their
schools, and for parents to promote the arts in their children’s education.

Purpose of Project

The purpose of this project will be to document and advocate the benefits of art

education to parents, teachers, and administrators. The areas of child development,

subject integration, and now more than ever, literacy are three areas that are greatly
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benefited by learning through the arts. In addition, learning through art provides different
ways to learn such as through kinesthetic, musical, and visual learning styles (Gardner,
1993/1983). Inthe review of literature, this author will demonstrate the effective use of
the arts in K-12 education. Then, this information will be presented to a group of parents,
teachers, and administrators in the form of an informational booklet.
Chapter Summary

In summary, this researcher’s position is that school district administrators have
deemphasized art education needlessly, especially because art can be used to enhance the
subjects that are emphasized in the U.S. public schools. Also, art can provide another
avenue for students to learn. Presented in Chapter 2 is the review of literature to support
this claim. In Chapter 3, this author will explain the methods by which this project was

developed.



Chapter 2
REVIEW OF LITERATURE

Art can be used to enhance the teaching of many other subjects than just art for its
own sake. The information in this chapter connects to the purpose of this project because
it will be transferred to a guide that will document the positive aspects of having stronger
arts programs in schools. In this chapter, the author will briefly review the history of art
education in the United States. This will include the legal obligations of educators to
teach art in all schools as a core subject, as well as who is qualified to teach the arts (U.S.
Dept. of Education, 2005). However, art is not taught in primary and secondary schools
today because of legal responsibilities, but because art is a benefit for students. Art is
crucial in child development for literacy, thinking, and communication skills, as well as
the development of social skills that can possibly prevent or reduce juvenile delinquency.
The other possible benefits of art, such as art integration in core curricula and overall
academic performance, will be addressed. Last, the author will examine Gardner’s
(1993/1983) multiple intelligences (MI) theory and how the Project Zero at Harvard
University (n.d.) has supported his theory.

History of Art in Education

Art has been part of human history since the cave dwellers in Europe during the
Upper Paleolithic period, between 40,000 and 10,000 B.C. (Saccardi, 1997). In the U.S.,
art goes back many centuries with the art of the Native Americans (Smith, 1996).

Although the teaching of art in the U.S. has been a legal obligation in some states since
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1870, clearly, history demonstrates that art is an important part of human culture and
learning (Efland & Soucy, 1991).

Beginning with Massachusetts in 1870, in some states in the U.S., it was required
that the arts be included in K-12 education (Effland & Soucy, 1991). However, the
mechanical art of the Industrial Revolution faded away. Early in the 20th C., art was
seen as an important means of self-expression (Smith, 1996). This did not mean that art
was embraced in schools, nor were there art specialists or teachers in the schools yet.

Picture study was a practice used in art education for nearly five decades and
lasted into the 1920s (Smith, 1996). The purpose of this teaching method was to make
arts accessible to all U.S. citizens, what Smith termed, “Democratizing art” (p. 79), which
made it different from the teaching of art in Europe. Stankiewicz (1983, as cited in
Smith), a pioneer in art education, believed that picture study fit into U.S. society then,
because: (a) image reading was something that many immigrant children could do better
than reading English, (b) many classrooms were taught by women, (c) of the
improvement in the printing technology, and (d) of the growing interest in the arts.

Neale (n.d., as cited in Smith, 1996), of Stevens Point Normal School in
Wisconsin, used this practice of picture study to educate teachers about how to teach art,
especially to children. It was at this time that it became the practice for teachers to be
trained to teach art. So many teachers were trained in art that, in the U.S., art unions
were initiated.

In 1947, the National Art Education Association (Smith, 2000) was formed with
the mission “to advance art education through professional development, service, and
advancement of knowledge and leadership” (p. ii). Then and now, the NEAE continues
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to serve as a union for art educators on many different planes. Teachers from elementary,
secondary, and collegiate levels constitute the current membership, along with museum
art council staff as well as professors from the U.S. and 66 other nations. The creation of
this union helped to create a community of art teachers who play a critical role in the
generation of research on art education and influence the writing of the national art
standards.

As reported by Smith (2000), the NEAE, The Getty Foundation, The National
Endowment for the Arts, and other policy groups emerged in the 1980s as loud voices in
the need to advocate for a more intellectual approach to teaching the arts. The purpose of
this approach was to give the arts more credibility and to be more discipline based. The
focus is on the teaching of four aspects of the arts: (a) aesthetics, (b) art history, (c) art
criticism, and (d) art production. These aspects are displayed through a play, song,
painting, or poem (Clark, Day, & Greer, 2000, as cited in Smith). Also, use of this
discipline based approach places more responsibility on those who teach art. That is,
teachers are held more accountable for what they teach in their art curriculum and,
furthermore, they have to demonstrate their expertise to teach art. This approach
especially impacted elementary teachers at schools where there were no trained art
specialists.

As of 1995, before the NCLB (2002) Act made art a legal mandate for the core
curricula of all school districts, only 39% of the districts required secondary school
credits in the arts for graduation requirements (National Center for Education Statistics,

1995). Of'the districts in the NCES study, 22% placed the arts, computer, and foreign



language in a group from which students were required to take only one class from that
group.
Benefits of Art Education

There are many benefits from art in a student’s education, and art is a subject
worth study on its own. However, the arts are probably the only subject that can be used
to influence and enhance every core subject area. This cannot be said for every subject.
Additionally, as computer and digital technology based economies are developing, often,
visual imagery is used more than written communication (Kress, n.d., as cited in
Duncum, 2002). Hence, students need the arts, and the subsequent sections will show the
importance of the arts in the visual literacy of students.

Building Cognition

Art can be used to develop human cognition (Smith, 2000). Therefore,
administrators and educators need to take art seriously in the context of the developing
child. This is especially true at the primary and intermediate school levels. “Learning to
see, understand, to judge, and create” are vital roles in seeing and making art, as well as
building cognition (Eisner, 2000 cited in Smith, 2000, p. 36). With the use of the
discipline based approach to teaching art, highly qualified professionals classify the
teaching of art into four categories: (a) aesthetics, (b) art history, (¢) art criticism, and (d)
making art. Yet, in this approach to art, it is important to acknowledge the developmental
stages of children so that the material is age appropriate (Clark, Day & Greer, 2000, as
cited in Smith).

Eisner (2000) explained how the use of art influences cognition with the example

of working with clay. First, the child must have a symbol or image in mind. Next he/she
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shapes and works the clay into what he/she sees in their brain, and the thought is moved
forward. Through much practice of this skill, the child develops skills or sets of
knowledge about the material and, thus, is able to judge whether his/her work is good or
meets the standard that was conceptualized. In essence, problem solving about how to
use art materials is just one avenue by which cognition develops in the realm of art.

Latin-Duke (2000, as cited in Smith, 2000) devoted her career to educating and
demonstrating the value of art in child development and education to critics who did not
believe art to be an important subject for students to learn. The cognitive approach to
teaching art has been present since the 1980s, when the Getty Center for Education in the
Arts was formed. The staff of the center studied schools and worked to research ways to
improve arts programs in schools in order to help build cognition. In this research, the
Getty Institute staff found that art education “contributes to every child’s emotional and
intellectual development” (Latin-Duke, 2000, as cited in Smith, 2000, p. 17). Clearly, art
is an important contributor to cognition, as cognition is important for the development of
literacy.

Literacy Enhancement

Since the 1960s, educational researchers have become more interested in whether
art education can help to develop student literacy. As noted earlier, picture study was a
means of teaching about imagery, and it was appealing, particularly for the teaching of
English through images (Stankiewicz, 1983, as cited in Smith, 2000). In other words, art
served as an universal language between English and immigrants’ native languages. Piro
(2002) termed this, visual literacy. In current English learning programs (e.g., ESL and
ELL), the earliest levels of learning English very much resemble the picture study model.

8



Reading occurs by breaking the words into pictures, universal visual images that all
vision capable people can understand. Indeed, the arts, especially the visual arts, are
useful to teach literacy to new language learners.

Visual literacy is not only important for learning second languages, but it is
important for learning one’s first language. Sinatra (1986, as cited in Stewig, 1994)
noted that visual literacy is the base for literacy in the sense of reading, writing, and oral
communication. Stewig was interested in how visual art could be used in literacy
instruction for first grade students in suburban and urban settings. In his study, he taught
35 minute art sessions once a week at a middle class suburban school (e.g., mostly Anglo
American students), and at an urban school (e.g., low socioeconomic status and 55%
minority students).

During these identical sessions, Stewig (1994) taught students how to read the
pictures and asked them to think what the pictures meant or had them make up stories
about famous artwork or their own art. This method of teaching was used for 1 school
year. When the results from the pre and post tests were compared, it was found that these
first grade students were able to generate more language, and the students in the urban
school generated more language than those in the suburban school. Stewig concluded
that the use of images through stories and especially artwork, increased students’
language skills and vocabulary. Bartel (2005) found similar results when two South
Carolina teachers incorporated art into their curriculum.

In the Bartel (2005) study, teachers not only utilized visual art, but incorporated
drama, dance, and music as well. The curriculum was child centered, much like the
schools in the Italian Reggio Emilia (Hendrick, 1997, as cited in Bartel), in which the
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students take concrete experiences and expanded on them through the various avenues of
art. In this urban South Carolina school, there were dramatic increases in the students’
literacy abilities throughout the year. While the Stewig and Bartel studies were
conducted with younger elementary children, especially struggling readers, the next
application of the arts for the development of literacy was with students in grades K-12.

The use of dance and body movement with students, who interact in reading or
units of study, can greatly enhance the content being studied. In Chicago, Rose (1999)
reported that the use of Basic Reading through Dance (BRD), successfully improved the
reading abilities of first grade students by teaching them the shape of letters through the
use of their bodies. Dearsy (2002) found that the results from this study had implications
for older students because the use of dance or movement can enhance the cognition
process not only for learning to read, but also to increase reading comprehension.

Also, Hoyt (1992) reported that the use of dance, drama, and visual arts can
increase reading comprehension. She cited Booth (1989) and stated that, “drama evokes
a higher order thinking, problem solving, feeling, and language as students strive to
demonstrate their knowledge orally” (p. 581). In her study, Hoyt found that, after
students were exposed to dramatic interactions, they were able to retell those experiences
with much expression and high recall memory. In addition, she found that use of the arts
was a successful motivating factor for students in her Title I program in Beaverton,
Oregon, especially those who had special needs.

Clearly, the arts can be used to improve literacy, which in turn, is very closely tied

to skills in other realms in education such as communication and integration into other
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subject areas. Next, this author will present the research that supports the use of the arts
to enhance communication skills.
Communication Skills

Talking, itself, is an art of expression, and without talking, students cannot share
what they have learned (Hoyt, 1992). Therefore, the use of the arts to boost the oral art
of communication makes sense, particularly for children with learning disabilities (LD).
Often, these children have low linguistic skills and, as a consequence they lack social
skills (de la Cruz, 1995, as cited in Dearsy, 2002). In de la Cruz’s study, the children
with LD, who participated in a creative drama group program, improved their social
skills in four different areas, more than the control group of children.

The de la Cruz (1995) study was conducted with 70 teachers who identified the
weakest areas for children with low social skills. The four areas of behaviors that the use
of drama helped to increase were: (a) courtesy to others, (b) self-control, (c) focus, and
(d) following directions. There were 35 students, aged 5-11 with LD, who were chosen
from two urban schools to participate in a 12 week session of drama classes. The
students for the control and experimental groups were determined by which school they
attended; 21 students from one school served as the experimental group, and 14 students
from the other school were the control group. The drama classes were provided once a
week for 40 minutes; in three of these weekly sessions, the focus was on the teacher
identified weak social areas. Pre and posttests were administered to assess the progress
of the students in the control group as well as those in the creative drama group.

The students in the creative drama group experienced the most gains in the

improvement of their four weak areas of social skills (de la Cruz, 1995, as cited in
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Dearsy, 2002). Additionally the students in the drama group increased their “oral
expressive language skills” (p. 20), and the skills the students learned in the drama
classes stayed with the students over time. Two months after the program was over, the
students in the drama group were tested, and it was found that they maintained their
improvement.

According to de la Cruz (1995, as cited in Dearsy, 2002), drama can be used to
improve communication skills for students with social and learning disabilities. These
research findings are important since approximately 8% of elementary and secondary
students are placed in special education programs (Dearsy). In addition, these findings
have implications for all students to improve their language and social skills through the
use of drama.

The use of visual art is another means to improve and instill strong social and
linguistic skills in students. According to Longhenry (2005), Thinking Through Art is a
program conducted by the Boston Fine Arts Museum and Visual Understanding in
Education (VUE) for students in the third, forth, and fifth grades in Boston Public
Schools (BPS). The members of all three groups work to improve “student learning
through Visual Thinking Strategies” (p. 56) or the VTS curriculum. This curriculum is
focused on the child development research by Piaget (n.d.) on “aesthetic development”
and Vygotsky’s (n.d., both cited in Longhenry, p. 56) “relationships between language,
thinking, social learning” (p. 56).

In this curriculum, teachers assist students in conversations about a selected piece
of artwork and ask three questions: “What is going on in this picture?” “What do you see
that makes you say that?” and “ What else can you find?”” (Longhenry, 2005, p. 56).
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Students who volunteer answers must answer all three of these questions. The purpose is
to improve students’ communication skills in conversation, as well as being able to speak
in front of their peers. Throughout the year, this curriculum is used to encourage students
to think, write, and speak about art, which increases students’ skills in communication.
The year concludes with a trip to the Boston Fine Arts Museum.

The findings from the Longhenry (2005) study were similar to those of Stewig’s
(1994) with first grade students in which they talked about paintings. However, Stewig’s
study has implications for improved communication skills. In sum, after a year of
practice in which students talked about art, wrote about art, and learned about certain
artistic styles, the students were able to generate more language and better conversations
about art at the year end test than in the pretest.

Thus far, this author has shown how the arts can be used to build cognition,
increase literacy, and improve communication skills in a variety of different students.
These three areas of study have direct ties to many different subject areas, as do the arts.

Integration into Core Curricula

Currently, core curricula consist of the subjects of “English, reading or language
arts, mathematics, science, foreign languages, civics and government, economics, art,
history and geography” (NCLB, 2002, Title IX, Part A, Section 910, (1)(D) (11)
Definitions). Many of these core subjects have topics that can transfer to the other cores.
For instance, reading skills are needed to study history and, often, skills in mathematics
are needed for equations in science classes. Art is most likely the only core subject that

can have a benefit to each of the other NCLB defined core subjects.
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The link between the arts and literacy and communication are obvious (Hoyt,
1992; de la Cruz, 1995; Stewig, 1994). The arts are a benefit to both English and
language arts cores. The visual arts (e.g., viewing and making) and drama/theatre have
been demonstrated to help in the areas of learning and development (Eisner, 2000; Latin-
Duke, 2000; both cited in Smith, 2000).

Traditionally, music has been linked to the improvement of scores in
mathematics. Vaughn (2000, as cited in Dearsy, 2002) found that students who listened to
music while they studied did notably better in mathematics than those who did not listen
to music while they studied. Additionally, students who enroll in high school music
courses were more likely to score high on the SAT or other norm-referenced tests
(Vaughn).

The reason that music can benefit mathematics is that learning, playing, and
listening to music develops spatial temporal reasoning (Scripp, 2002 as cited in Dearsy,
2002). This is the ability to think with the use of visuals or pictures to problem solve.
Spatial temporal reasoning uses the type of problem solving needed by mathematicians,
engineers, scientists, and artists.

Music is not the only form of art that is of benefit to the study of mathematics
(Hansen, 2002). In geometry, art is constantly at play with the use of shape and form in
geometric pictures and models. The use of an integrated approach to teaching
mathematics with the visual arts resulted in a 90% increase in understanding of subject
matter with 30 fourth grade students in the Midwest (Hansen). While, in many schools,
art time is replaced by teaching mathematics so that students can pass standardized tests,

visual art and music can support students’ study of mathematics.
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As for the sciences, different types of art require an understanding of scientific
elements. For instance, Enfield (2002) noted that the development of photographic film
is a process in which the artist needs to understand the chemistry of the different baths
used to develop the negative for photographs. Time, temperature, and concentrations are
just some of the many variables a photographer has to learn and understand. Other forms
of art that require the knowledge of science are: (a) tie-dying; (b) painting (e.g., oils); (¢)
watercolor painting; (d) ceramics; (e) sculpture processes (e.g., welding, casting, and
plaster); and (e) printmaking (e.g., etching, intaglio, screen-printing, and lithography).

In a study conducted by Tishman, MacGillivray, and Palmer (1999, as cited in
Dearsy, 2002), who worked for the Museum of Modern Art in New York, 9 and 10 year
old students were able to apply and transfer their skills of reasoning in the arts to science
activities. The Visual Thinking Curriculum, similar to the VTS used at the Boston Fine
Arts Museum (Longhenry, 2005), was used to teach 162 students how to look, reason,
and talk about art. These sessions lasted for 40 minutes, once a week for approximately 8
weeks.

According to Tishman et al. (1999, as cited in Dearsy, 2002), the students were
asked to do a scientific reasoning activity at both the beginning and end of the program.
The pretest scores for this activity were equivalent to these for the control group of
students who did not participate in the VTS program. The posttest scores showed that the
VTS students scored higher on the science activity, an indication that they were able to
develop stronger reasoning skills by their viewing of art that transferred to a science

activity.
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Foreign language can be linked to art (Smith, 1996). As noted earlier, the
common language for all seeing people in the world is visual images or pictures. Smith’s
picture study program was based on visual literacy to tie what is understood visually to
new words for students as they learn a second language. The visual arts can be used
whether a student learns English as a new American, or whether a student studies a
second or third language in a foreign language class. Initially, picture study was intended
for students who learned English, but it can be applied to students in foreign language
classes as well.

The subjects of civics and government, economy, history, and geography can
benefit from music which, according to Scripp (2002, as cited in Dearsy, 2002), is a
“more interactive model of learning” (p. 132). One way that music can be used to teach
these subjects is with the acclaimed School House Rocks videos (School House Rock
online, n.d.). These videos include simple cartoons and catchy songs. “I’m just a bill on
capitol hill,” describes the process involved in the passage of a bill in the U.S.
Legislature. Also, the different branches of the United States government are presented.
Both elementary and secondary teachers use these videos because the songs are catchy
and help students remember the curriculum being taught.

In all core subjects, art can be used to enhance projects and presentations. This
gives students a chance to become more self-motivated and express their knowledge in
their own original way (Strong, Silver, & Robinson, 1995). This can be done through
visual arts by making posters, models, or drawings so that the audience is more
stimulated. Also, students can make the presentation itself an art form. An example of

this would be an economics presentation on medieval Europe, given in Shakespearean
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prose. Or perhaps students could write and perform a television commercial about the
fall of Rome. The arts can be linked to every core subject in education. This supports the
claim that students, who are involved in the arts do better in school than those who do not
participate in the arts (Cantrell, 1998; Vaughn & Winner, 2000; both cited in Dearsy,
2002).
Improvement of Overall Academic Performance

Because the arts are a benefit to each and every core subject in K-12 education, it
should be no surprise that researchers have been able to correlate participation in the arts
with better overall academic performance. Cantrell (1998, as cited in Dearsy, 2002)
examined data from 25,000 students from the National Educational Longitudinal Study
(1988) and extrapolated from the data a notable trend for art and academic achievement
at the middle and high school levels. Students, who were the most experienced in art or
music scored higher in standardized tests, English classes, and tests of history/
geography/citizenship. In addition, these same students, who were the most involved in
art classes, participated in more community service projects and watched far less
television than the students who had lower grades and less art interaction. When the data
were analyzed for SES, it was found that it did not inhibit a student’s participation in art.
This eased the concern that poorer students had limited access to art participation.

Cantrell, Champleau, and Iwanaga (1999, as cited in Dearsy, 2002) furthered the
research on Cantrell’s (1998) findings for the Imagination Project at UCLA. With the
use of the same sample as the previous study, Cantrell et al. found that 57.4% of the high
arts involved students scored in the upper two quartiles of overall academic achievement,

which was 14.1% more than the low involved arts students. This is a strong indication
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that participation in the arts leads to high academic success, but rather students who
choose to participate in the arts did better academically, and were more involved in
school extracurricular programs.

In the Vaughn and Winner (2000, as cited in Dearsy, 2002) study, the sample
consisted of 10 million U.S. high school students who took the SATs, who also
completed a voluntary survey about their involvement in art in order to make connections
between these two factors. It was found that students, who took art classes, had higher
scores in all three SAT categories (e.g., mathematics, verbal, and computation) than
students who did not take art classes. Furthermore, students who had experience in
acting and music appreciation, or theory/history classes, were more likely to score higher
on the verbal and mathematics sections of the SAT.

Also, at the elementary level, Chapman (1998) reported that students, who
participated in the arts experienced all around academic success. Staff of the Getty
Institute for Art Education developed an arts curriculum for elementary teachers, which
was used at Shady Brook Elementary in Texas. In this type of curriculum, art was moved
from a special to a core subject. During the 5 year span of this program, the standardized
test scores for mathematics improved 61% and writing 14%. Additionally, teachers and
parents were enthusiastic about how their students used their thinking skills more
intelligently. The success of this program was attributed to students’ learning to view art
analytically, which transferred to their other academic subjects. Creativity, critical, and
logical thinking are additional benefits to putting art in the mainstream of curriculum

content.
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In this section, the author addressed the connection of students in the arts and
higher grades and scores on standardized tests (Vaughn & Winner, 2000, as cited in
Dearsy, 2002). Students, who take art classes, not only are more likely to have higher
academic achievements, but are more likely to be involved in extracurricular activities,
and they are less likely to be in trouble with the law (Clawson & Coolbaugh, 2001, as
cited in Dearsy, 2002). In addition, students, who have had difficulty with the law, have
been able to benefit from involvement in the arts, as will be demonstrated below.

Prevention of Juvenile Delinquency

According to Clawson and Coolbaugh (2001), more often at-risk students
misbehave, perform poorly, and even drop out of school. However, if these students can
participate in an activity they enjoy and feel invested in, delinquent behaviors can be
prevented. Arts based prevention programs for at-risk youth were developed in: (a)
Atlanta (Art as Work), (b) Portland (Youth Arts Public Arts), and (¢) San Antonio (Urban
smARTS) between 1995-1997. These programs were linked with local art agencies to
develop after school and summer programs to involve students in program design and
projects. This kept students invested in the program and developed their confidence.
Most importantly, these three programs were successful, in that, students: (a) dropped
out less, (b) learned better communication skills, (¢) interacted more with adults, and (d)
did not get into trouble.

In a similar study, Mahoney and Cairns (1997) found that students involved in the
arts in high school were less likely to drop out of school. Of 329 students, 27% dropped
out of school and were more likely to not have participated in any extracurricular

activities including the fine arts, sports, or vocational training.
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The inclusion of art in K-12 education shows that the arts have a very important
place in core curricula. Gardner (1993/1983) took this claim even further and identified
the different ways in which students can learn, because not all students prefer to learn the
same way.

The Impact of Gardner on Art Education

Gardner (1993/1983) is one of the most well known and world renowned
developmental psychologist. Gardner’s work is appealing to those in the world of art
education because he has devoted much time and study to the field of art and its impact
on cognition though child development. Gardner developed the multiple intelligences
(MI) theory. In this section Gardner’s different types of intelligences are explained as
well as the research that Gardner and his colleagues conducted through the Harvard
Project Zero.

Multiple Intelligences (MI) Theory

Briefly, the MI theory was conceptualized in the early 1980s, and according to
Gardner (1993/1983), there are seven different forms of intelligence. Some explanation
is needed to define these different intelligences. First, linguistic intelligence is being
good with words through their use and being able to understand or read them. Poets, avid
readers, and novelists are some of the people who are categorized with linguistic
intelligence. Most likely, musical intelligence emerges the earliest of all the
intelligences, and it includes the ability to compose and play music. Logical-
mathematical products, (e.g., equations and formulas) are less available than novels or
musical masterpieces to the average person. This intelligence requires good memory or
recall, and the ability to work with patterns; these individuals tend to be good in science
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and mathematics. Visual-spatial intelligence is a common strength for artists, engineers,
and scientists. Although more abstract, and somewhat more difficult to define, visual-
spatial intelligence is the ability to see and to reproduce what is seen. Yet, for those that
do not have the ability to see, or those who see things differently, spatial intelligence is
still something in which they can excel. Often, people, who work with their hands like
potters, carpenters, or people, who use their entire bodies in athletics, exhibit bodily
kinesthetic intelligence. Intrapersonal intelligence is the ability to see one’s self
accurately, and from that ability, he/she is able to make appropriate decisions about
his/her life. Last is interpersonal intelligence, which has to do with the ability to
communicate to others and to read and understand other people.

One might look at this list of intelligences and see an overlap with learning styles,
or perhaps see the term, intelligences, as synonymous to words like talents or skills. This
list does have some interconnectedness to learning styles, and Gardner (1993/1983)
conceded this. However, intelligences and learning styles are different, because a
learning style suggests how one learns, while in MI theory, intelligence describes one’s
strength areas in thinking and learning. Additionally, intelligence can be exchanged with
words like talent or skill, so long as it is exchanged for every type of intelligence. This is
because some people prefer to call musical intelligence, talent, instead, which gives the
possession of musical knowledge a second class rating to other intelligences such as
linguistic and logical-mathematical, since these are the intelligences to which educators
teach to more frequently.

Almost 25 years after the development of these seven intelligences, Gardner
(1993/1983) acknowledged that other intelligences may exist, such as a spiritual
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intelligence. This is because the MI theory allows for other intelligences to be identified
through the constant and inevitable changing culture in all corners of the world.
Therefore, this theory is not a culture specific or ethnocentric theory.

The implications for art and creativity in Gardner’s (1993/1983) theory are much
like how the arts can be integrated into all core curriculum subjects. Creativity exists
across all of these intelligences; because creativity is the way an intelligence is expressed
in all seven intelligences. Most often, creativity through the arts is associated with high
musical, visual-spatial, bodily-kinesthetic, and interpersonal intelligences for the musical
arts. For the more visual based arts, often, strong visual-spatial, bodily-kinesthetic, and
interpersonal skills are exhibited. For theatre/drama arts, musical, linguistic, visual-
spatial, and interpersonal skills are needed. Last, for the dance and movement based arts,
interpersonal, bodily-kinesthetic, and visual-spatial intelligences are required. Also,
artistic creativity can occur in mathematical and intrapersonal intelligences, although
these intelligences are used less often. Additionally, one does not have to be strong in
every single intelligence to be considered bright. In fact, most people are prone to being
strong in a few intelligences.

In application of this theory in the classroom, Gardner (1993/1983) believes that
education should be child specific, taught to the individual. With so many different
intelligences in which one can excel or be weak, it is important that educators do not
focus only on the typical intelligences of linguistic and logical-mathematical. Indeed, all
seven (i.e., or more) intelligences have their place in the classroom. The point here is that

students must be educated through all the intelligences, even if they have stronger areas
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of intelligence. All people possess these intelligences, to differing degrees, due partially
to genetics and partially due to nurture, or life experiences.
Harvard University: Project Zero

According to the staff at Harvard University, Goodman established Project Zero
in 1967 at Harvard University to improve education in the arts (The Graduate School of
Education, n.d.). Since 1972, Gardner has been an important member of Project Zero, in
the study of the arts in education. Gardner was involved in research projects such as Arts
Propel, Arts Survive, and Project Co-Arts, (Harvard Graduate School of Education).

The purpose of the Arts Propel Project was to improve assessment in the arts.
Gardner (1989) and his colleagues pursued this study to provide alternative assessments
in the arts. This stemmed from the belief that, typically, assessment in schools addresses
only linguistic and logical-mathematical intelligences, and in the arts, these types of
pencil and paper assessments cannot measure artistic growth (Gardner, 1993/ 1983).
Conducted in Pittsburg Public Schools, the Arts Propel project was used to teach and
access three points: (a) production, (b) perception, and (c) reflection. In production, the
emphasis was on the teaching of basic skills through exploration in art making. The
purpose of perception was to show students the choices that artists make in their work, as
well as their reasons to make compositions readable. Last, the purpose of reflection was
on students’ choices in their own work, in order to allow them to evaluate the strengths
and weaknesses of their art through discussion (Gardner, 1989). Currently, Arts Propel is
a widely used assessment tool and curriculum that is available in books and video

(Harvard Graduate School of Education, n.d.).
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Arts Survive was a study on the sustainability of art education partnerships with
school districts (Seidel, Eppel, & Martiniello, 2001). These researchers found that, in
successful art education partnerships, the members were able to put the needs of students
and schools first, and because of this, were able to develop deep commitments about
furthering arts in education. Strong leadership, a diversity of resources, and the presence
of a continuous evaluative system in place helped the schools to maintain funding for
these programs. The report from this study serves as a guide to schools and art programs
on how to keep and improve art education partnerships and funding.

Project Co-Arts was concerned with the quality of art education in communities
that were disadvantaged economically (Harvard Graduate School of Education, n.d.).
The purpose of this project was to educate teachers and administrators about how to make
quality decisions about the arts in their communities, and to back up their decisions and
programs with written evaluation and assessment in their efforts to build stronger
programs.

Chapter Summary

In this chapter, the author provided a brief history of art education in the U.S., and
explored the numerous benefits that the arts bring to education, specifically through: (a)
building stronger cognition, literacy enhancement, and communication skills; (b)
showcasing other subjects through integration into other core curricula; (c) overall
improvement in academics; and (d) prevention of juvenile delinquency. Additionally,
this author presented the contributions of developmental psychologist Gardner
1993/1983). Gardner, who developed the MI theory, believes that art has a vital place as
a core subject in education because the human race cannot exist without creativity
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(Gardner, 1998). Also, use of the MI theory has been assessed in research projects
through the Harvard Project Zero studies of art, creativity, and education, which have
demonstrated support of the arts in U.S. K-12 education.

In Chapter 3, this author will discuss the methods to develop this research project
proposal. A guide will be developed on the arts, especially for parents, teachers, and

administrators who would like to enhance their school art programs.
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Chapter 3
METHOD

The purpose of this project was to develop a guide for the arts that advocates the
benefits of art education. Although art is defined as a core subject in the NCLB (2002),
many people involved in education fail to recognize this, and the arts are minimized in
comparison to other subject areas. In reality, art can be used to help other subject areas,
like mathematics and language arts. This guide was used to advocate and inform people
of the importance of the arts in K-12 education and persuade them to be more supportive
of the school art programs.

Target Audience

This project was geared toward parents of students in Grades K-12, primary and
secondary school teachers, K-12 school administrators, and anyone else involved in core
subject curricular planning and policy making in United States education. Educators,
who want to improve their curriculum through the addition of more arts, will greatly
benefit from reading this guide.

Goals and Procedures

The goal of this project was to provide parents and administrators with a resource
information booklet about the importance of art in education. More importantly, this
booklet gave administrators the tools to seek more funding for arts programs. With more
funds, hopefully, less art will be cut from the curriculum. This booklet was clear and to

the point so that readers did not have to wade through a marsh of information. Also,
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examples of how art has been kept as a strong core subject at other schools were provided
to give school administrators ideas on how to use arts to the fullest in their schools.
Peer Assessment

Peer assessment for this booklet occurred through the review of three
professionals in the field of art, art education, and school administration. Informally,
they provided feedback on additions and deletions to the informational booklet, and they
were asked to make suggestions on how to make the booklet more user friendly, as well
as any other corrections that needed to be addressed.

Chapter Summary

Art education is an important core subject in U.S. elementary and secondary
education. However, there is no consistency in how educators use art in their curriculum.
Some schools already have many resources and supports in place for teaching art and its
integration into other subject areas. This teaches to the whole child, and gives students a
balanced education. However, many schools are on the other end of the spectrum, and
arts programs have been reduced in efforts to give time to subjects that are held
accountable by state and national government agencies through standardized tests. Doing
this is really a disservice to students and schools. Hopefully, the information in this
booklet will be beneficial to future school district administrators and faculty who read it.
With the help of qualified art professionals in education, this booklet was constructed to
especially help parents and administrators to perceive the importance of art in their

children’s education.
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Chapter 4
INTRODUCTION

This guide was written in July of 2006 for the benefit of administrators and
parents with the goal of improving the amount of artistic interactions students have. In
addition, this booklet serves as a resource for people who want to bolster arts programs in
schools. This guide has an introduction of stories that share the success stories of adults
who benefited from K-12 art education. Following this section, the booklet informs its
audience of the benefits of arts in U.S. K-12 education. The third section provides
avenues of increasing the arts in schools. A conclusion and resources sections that

provides a list of reading that supplements the guide follow this guide.
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Havc You Had Your Arl: Today?
Wl‘ly you should build your scl'xool’s arts programs

by
E_mi13 BumguardncwMycrs

Now with more
creativity!




]ntroduction

W}'ICFC would you be without art to&ag? Are you aware of
the many times througkout the ciag that you are admiring art or

e unclertakmg an

- artistic endeavor
gourse“:? Feople
, young and old

need art

i
......

knowleége on a
éailg basis. | his guidc will share Pcrsonal stories of success
from the arts, as will it cxplain the growing need for art education
in (nited States education, the legal obligation to teach art,

and the many benefits to art education.
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Art Success Stories

Mr. B

Wade, (known as Mr. B to
his students) is a dynamic and
engaging visual arts teacher at
Heritage [High School in
| ittleton, (olorado. Wade
himself is an alum from [Teritage,

and reflects on his student years

as being meaninggul because of

art. As a student, \Wade had decent grades in most classes,
and was involved in sWimming, soccer, and was homccoming king.
I~ ven with that full Plate, he was the most devoted to his art

classes and had a sPccial connection with his art teacher. [t was
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there, in the art classroom, where \Wade found his niche at
Hcritage High SC}‘!OOL

Years later, after co”cgc and becoming an acclaimed artist,
he returned to that niche as an art teacher. Hc loves hisjob
because he gets to connect with the students that may not
otherwise find a niche in the l'n'gh school scene, students like him.

\Wade’s classroom is built in such a way that students can
come in to work on their artwork anytime theg have a free Period,
even if there are classes in session. Students at Heritage find
in “Mr. 5” a teacher who understands them, and someone who is
excited and Passionate about what he teaches. Art skills and
life lessons blend togethcr seamlesslg in his classes, and
because of this, whether or not thcg become artists, students
take this teacher’s Passion for art and life, with them to co“ege,

wori<, and begonc!.
Ana/rcw
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Andrew is a landscapc architect who relishes his work. |fit
were not for art, he would have very little insPiration for his work.
Andrew sPccializcs in Asian gar&en landscaping, and is fond of
Asian art. When he was a student in high school, he took as
many art classes as he could. Andrew’s friends did this too, but
forthe Preconceived stcrcotgpe that art was an “easy” class for
their sem’orgeamcor high school. PBut Andrew took art
scriouslﬂ, and because of this, he is a successful landscape
Progessional, who is able to offer his clients a wide varietg of
oPtions and stglcs.
Jenniter

Growing up ina

small Wgoming town, and

being interested in the

arts, made Jennifer a rare

breed. |n High school she
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was interested in Painting and thought that teaching would be
the best way to stay involved, and make a living in the arts. She
loved how she was given a chance to have hands on leaming,
especiang in co”egc were she received both a BA and MA in
art. To&ag, Jcnnhter is a ga”er9 assistant in that same small
town of Rock Springs, \/\/goming. Sheis part of the local
needlework guilc!, has shown herwork in shows, and teaches local
children, and adults, art historg at the Communitg Fine Arts
Center) so that students there could have access to the art
education that students receive in more metropolitan cities.
Mﬂ §tuc/cnt5

]n my short experience as a teachen there have alreadg
been many students that ] have seen blossom in the art
classroom. A‘c the elementarg level, ] have seen students
develop a sense of accomplishment and Pridc in their work. This
transcends into their self~esteem and builds a more Positive self-

image. Students like Joe, a stru%!ing reader, dcve!opcd a
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stronger sellc~image from both his Perceive& and teacher-
rccognized success in art. | his helpec} him gain gcncral
confidence at school, which, cventua”9 carried overinto his
imProvement n reading.

Higl‘n school students in my art classes have mentioned that
theg enjoged the arts because in school, it gave them an outlet
to release their creative energy. Aclditiona”g, theg wanted to
learn more about visual arts so that theg could relate and
understand the world of media. SOme of them hoped to pursue
careers in the arts. Mg graphic &esign class taught students
about lettering, comPosition, and market aPPea!. One student
in this class wanted to pursue graphic design Furthcr, and was
accepte& to New York Ursivcrsitg’s art school.

As for students who show interest in the arts, but have less
talent, theg too have had success due to art. Agoung Freshman,
who did not have the most mature social skills, was in my Design

i class. [Je did not have any friends in the class, and was very
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defensive when people spoke to him. [Jowever, he found that |
was a teacher who gave him a lot of support and encouragement,
and he enjoyed art so much that he came to the after school art
cub. T here, he made afew friends, became interested in
theatre, and began designing the props and backdrops for

theatre Pro&uctions.

(Ficture Submitted with Permission of student}
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The Picture above attests to the grienclships that | built as
a teacher at an arts Frienc”g school. Amg, a senior at Heritage
High Schoo!, where l student taugl‘nt under “Mr. .,J was one
of many students that ] was able to build a strong student-
teacherﬁrienc!ship with cluring my time there. | eachers in other
subjccts build these Positive relations as well, but | will argue that
in the art classroom, teachers getto know more about their
students because of the Personal nature of se]mc~expression in
the arts. Art classrooms give students a break from the
orclinarg, and allow them to learn in a different, more kinesthetic

and visual way.
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Art: Ti‘lcn & Now

T hen

[nthe 1950’s art was considered to be a great activity on a
rainy Aag, or when there was a gap in the lesson schedule. |t was
rare for elementarg students to receive lessons from a highlg
qualhcieé Profcssional art teacher. At the secondarg lcvcl, art

did of course exist in the form of music, theatre, and visual arts.
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Yet, in most schools, art was not a manc!atorg class for
graduation rcquiremcnts.
Art/\/ow

Art education is very imPortant to students in this
tec}mological dag in age. [n 2001 the Passing of the No (hild

Le{:t Be}nincl Act, (NCLB)

made art a core subjcct in
American education. | his
means that now, there is a
1egal obligation to teach art

in our nations K~i 2 schools.

As you can see from
the graphic above, art has many facets. Music, dance, theatre,
and visual art are the different types of art that are spechcica”g
taught in schools around the country. But these general areas
of art break down into subtgpes of art. Music can be divided

into vocal and instrumental subgroups. Dancing can stand
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alone, or can be woven into drama Productions. T heatre arts
consist of acting, singing and Performing in front of other
People. Yet, visual arts help theatrical Procluctions with the
&evelopment of props, backc!rops and advertisement Posters.
Fina“g) the visual arts include drawing, Painting, co”agc,
Photographg) ceramics/Potterg, sculPture (e.g., wooclworking
and wel&ing}, Printmaking, and graPhic/web dcsign to name a
few.

Ferhaps art instruction differs tocla9 from the 1 950’s
because it is taken more
seriouslg bg the Public, and
bg educational

Progessionals. The
NCI B Actof 2001

made art a legal obligation
to teach in K~12 schools. | his means that in over 200 years of

Pub!ic education in American historg, artis Fina”g considered a
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core curricular subject. Additionally, art is now required to be
taught by a “highly qualified professional” INC LD, 2001).
T hatis, art classes are to be taught by teachers who have
degrees in the arts, and therefore the proper background

knowledgc ]n the 1 950s, no such rcquircment was mandated.

Todag, there is a Plcthora opjobs in the arts, especiaug
those in graphic c}csign, adver’tising, marketing, and web design.
Do you think that someone who nevertook an art class, and

never had interest in art, came up with the ad concepts for
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APPIC’S ipods’? Orwhat about the moviemakers? |tis not very
often that a child grows up to be afamous artist, movie director,
actor, song writer,/ singer, or even fashion clesigner, but these
industries are Prevalcnt in our culture, esPeciaUg through the
[nternet. |n all honestg, art is more credible in schools to&aﬂ
because of these Promising and exciting careers and
oPPortunities) few of which existed in the 1950's.

As our culture has evolved to be more visua”g based, we
have come to need the arts more. Therelcorc, we need to

develop much stronger K-12 art programs in American schools.
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Bcncmcits to Art | ducation

As discussed above, art education is a benefit to society
because of our visua”g based culture. Stuclents who learn to
see and view the arts have an advantagc n understanding media,
People, and making sense of the world around them.
Aclclitiona”g, art education has even more sPcchCic benefits that
help children’s all-around éevelopment

Bui/a/fng C ognition

Studies have shown that art can be used to &cvclop
human cognition. F )
T hisis because art
helps teach students

how to see, move,

create, Feel, make

juégmcnts, and
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understand the world around them. Sta]q: at the Gettg ]ns’citute
in the mid 1980s also found that art contributes to the
Aevelopment of emotional and intellectual dcvelopment <5mith,
2000).

T hink about the process a child goes tkrough in drawing a
Picture. irst that child must Figure out how the drawing utensil
works. | hen that child aPPlies that knowledge to create a
Picture oridea that theg have in his/her mind. Art then
becomes the tool that children, cspecia”g young children, use to

express ideas and thoughts, through a medium other than words.

Vi n/73ncfng L/%craCﬂ
Art can help many
different types of
students in their quest

to read and write.

Stankiewicz used
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imagery to hclp second language learners to devclop skills in
reading and writing in English. This Practice, called Picture
stu&g, helpccl many immigrants learn Eng]ish when theg moved
to the US In this case, visual art helpe& bridge the gap
between two Ianguages to be a universal language.

Artis also imPor‘cant in the learning of a first language.
Stewig used art to increase students’ vocabular9 and Ieaming
of how to read. |n his studg, a comParison of pre and post test
results confirmed that after a year of using art discussion while
reacling that students increased their vocabularg, as well as their
reading memory and comPrehension.

Visual artis not the onlg type of art to helP enhance
literacg. Drama and dance have also been shown to hclp
students to learn the alphabct through bodg movements.
| ikewise, through dance and music, theatre can be used to

increase reacling comPrehension.
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Bui/a//ng (ommunication Skills

(_ommunication entails many artistic characteristics. [or
instance, using tone,
voice imqection,
volume and choice of
words, a person can

vary what theg say

and how theg say it in
a number of ways. When students PerForm Plags, musicals, vocal
or instrument concerts, thcy dcvclop a highcr comfort level in
being in front of others. | his comfort carries into speaking in
front of their peers in the classroom and to adults (Hogt, 1992).
Studies have shown that students who have leaming disabilities
and low social skills can imProve their social and communication

skills by taking part in drama classes or theatre roductions, (sec
Y ZPp P

dela Cruzin,(Critical [ inks, edited 59 Dearsg}.
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Mu/tllb/c /ntc//[gcncc M) Tﬁcory
]n 1983, Howard Gardner developeé the Mu!tipic

]nte”igcnces (M) ti‘lcorg. Accor&ing to (sardner, there are at
least seven intc”igcnccs. T he term intc”igcncc refers to
different stgles of !caming and Prmccrcnces in thinking.

Linguistic, musical, logical~

Mol t 1 p-l-(' 1'

mathematical, visuaLsPatial, bodilg
kinesthetic, intrapcrsonal, and
interpersona! are the seven most

common intc”igcnccs, with a

A READER

| e

sPiritual inte”igcncc also - Howard
Gardner

recognized in some students. g FiaNme GF MIMD

Gar&ner argues that the more varied experiences that occur
when teac!ﬂing to all these intc”igcnccs, the more balanced and
complete education becomes. l1c schools onlg teach to the test,

then students onlg build strength inafew intc”igcnces.
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T he arts }TClP facilitate teaching and Ieaming in most of
these inte”igenccs. (sardner and his co”eagues have continued
the work of Project zero at [Jarvard Universitg’s (Graduate
School of I~ ducation, where theg rescarch creativity, the arts,
and what imPact these areas have on children’s developmcnt
(For more information on the studies being conducted through
Project zero, at the gra&uate school of education at Har\/ard)
visit http://www.Pz.harvar&.edu/).

/ntcgratfon Jnto Core (_urricula

How much art does your school Provicle for your students?
How many artistic and creative exPerienccs does your child have
ina given clag? Some schools, c!cspite knowing that artis a core
subject) and that the law requires art to be taught, have cut back
on the arts in recent years. T he reasons for this may vary from
school to school, but in many cases, art is downsized to favor

more time for the teaching of reading, writing, and mathematics
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instruction. \While these subjccts are crucial to all students’
education, if students on19 exPcrience leaming n onlg these
avenues, the school experience lacks excitement, variabi!ity, and
does a disservice bg limiting students’ lcaming expcriences.

T he arts are of a great benefit to the teaching of all
subjects, csPeciaug rea&ing, writing, and mathematics. | his
guide has alreacig mentioned
the benefits of art education

to expané leaming language

arts (English} and

| communication. | hese art
benefits include; (a) cleveloping better reading comPrehension;
(b) a more varied vocabularg; (o) a higher comfort level reading in
front of their peers, and; (d) art is useful as a motivator to build

students’ excitement to reaci, (Rose, 1999; Hogt, 1992; and

Stewig, 1994).
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In the subject of mathematics, visual art is useful in tcaching
geometrg with a more hands on aPProacH Mang of the elements
of art (line, shapc/form, color, texture, space and value), are at
Plag n Forming and uncicrstanding geometric shapes and
theorems. One stud9 found
that integrating visual arts in
the teaching of mathematics
to fourth gradc students

resulted in a 90% increase in

students’ uncierstanciing of
subject matter (Hansen, ZOOZ). \/aughn found that students
who listen to music while theg studg did better in math than those
students who did not listen to music. | his researcher also found
that students who were enrolled in music classes in high school

scored higher on the SAT than students who did not take any

music classes.

50



One reason for all the Positive association between the
arts and mathematics are the vast number of studies that have
found a connection between these two subjcct areas. Tl‘le arts
develop stronger sPatial temPoral reasoning abilities. | his type
of reasoning is the abilitg of being able to think in Pictures, which
helps students Problem solve in mathematics.

The arts are also a benefit to other core subjccts like
science and historg. Mang art processes are very scientific in

and of themselves. Fhotographg

dCPCﬂdS on kﬂOWlCdgC O]C chemistrg

&
ﬂ for the éeveloping of film and Prints.
-

s

\
Fainting uses different solutions and
substances for mixing, érging, and
Prescrving Paintimgs. Welciing, pottery, Printmaking, and tie
dging also rec]uire a background in science. ] hese types of art
can help students understand different scientific Problems.

Students who learn to reason and view art can transfer those
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skills into science activities. One studg, involving the Poston
Museum of ]:ine Arts, found that fourth gradc students who
learned to look, reason, and talk about art did carry those
abilities into Problem solving in science activities (Bar’cel, 2005).
T here are a variety of artistic and creative resources for
teaching historg classes. Using catchg songs, students learn
the {:hctg states, ABC’S, and even how a bill gets Passcd in the

(].5. legislature.
School [Jouse Kocks

videos and D\/Ds

have been around since
the 1 980s, but are still

utilized todag for

JI]HI] USBURNE & ISHFIE HHTEE n#Ic
sy Gl HNAITES SR U POPPERS

teaching many different

historg and government
topics. “/’mJusta 51/[ or Capi%@//’ﬁ//”isjust one of the many
examples from School [ fouse Kocks. Historg can also be
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infused with creative Project ideas that can involve acting,
singing, making artistic visuals and models, and can also use the

arts of the era being studied.
Overall /mprovcment in Academic Ferformance

Since the arts have been found to benefit every school
subject) itis not surPrising that there is a Positive correlation
between students who take classes in the arts, and high overall
academic success. One stuclg found that students who were
the most cxPericncccl in the arts, where also the same students
who scored among the highes‘c scores on standardized tests, and
in English, historg, and gcographg classes (Dcarsg, 2002).

T his does not necessarilg mean that the arts are the sole reason
whg students have high achievement at school, but rathcr, as
another stuc!g found, that students who are involved in the arts
tend to be students who get involved at their schools through

extracurricular activities. Studies show that highlg involved
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students are less likely to drop out or perform poorly in school
(Dearsy, 2002).
Support for At-Kisk
Students

At-risk students are
more likely to act out and
misbehave at school, have
poor academic standing, and
&rop out of school. A]thr

school and/or summer

programs in the arts were

formed and studied in Atlanta, Portland, and San Antonio

between 1995-1997 ((lawson & (Coolbaugh, 2001). During

the gouth art sessions, students worked on various visual art
rojects. Students in this program, with instruction, were able
pre) pros

to c!eve]op and sell their own artwork. This taught them how to

54



interact with other Peoplc and dcve!opecl their self-confidence.
Thcsc programs were found to Provicle an outlet for students to
pour energy and time into, and as a Positive consequence, kept

students away from more destructive influences.

K <12 art education benefits the dcvclopmcnt of cognitive
thinking, enhances litcracg, strengthens communication skills,
integrates into core curricula, imProves overall academic
Perf:ormance) and supports at-risk students. Knowing this) how
do you feel about the level of arts involvement at your school, or
about the number of artistic cxPcriences your child has on a

Aailg basis. [Jave you had your art todag?
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How to Build Stronger SUPPor’c for the Arts

Administrators: | after reac!ing the Previous section you
have come to the conclusion that the arts are a little too skimpg
in your schools, then kcep on reacling to find ways to imProve
and bolster the arts.

T eachers: Are you interested in including more of the arts
in your curriculum? | hen you too should continue reading this
section of this guide.

Parents: Do you think that your children have a signhcicant
number of artistic and creative cxPcriences in and out of school?
]Fgou would like to increase your children’s time in the arts, then
know that this section aPPlies to you too!

This section will discuss three casy ways to increase
involvement in the arts for administrators, teachers, and parents.

T hese three avenues for helping promote arts are increased
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Func!ing, integration of art into the regular classroom, and

through after schoo] and summer Programs.
/ncrcas/ng I una’frzg for the Arts

Reiss is the author of Don’tjustA/op/auaL Send
Moncy/ This book outlines many different successful fund
raising strategies of Prochsional Pcrforming and visual art
centers. | hese same ideas are aPPlicable to school art
programs at many different levels. | he kcg to making any
camPaign ForFunding successful is relating to the community
your students and their families work in. [Torinstance, to
encourage Peop]e in the community to attend your high schools
Production of a Shakespcarean Procluction, adapt the set of
the Plag to a modern C}ag scene. Have the students Produce the
images for posters. The images of these posters can be the
student cast members in costume, or hand-drawn images of the

character) or SBakesPeare himself.
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Having a more modern aPProach allows your students, and
your communitg to relate to the Plag Production, rather than

seeing Shakcspcarc as s stugg old dead guy whose characters
talk like snobs.

This Production

Saves 3OU moneg

because Fancg
I” lizabethan

costumes are not

needcc},just
or&inarg contemporary clothing. Additiona”g, your students do
the advcrtising, so thatis less money you sPcnd Promoting the
show.

Now that you have saved money on this Production, itis
time to make some money, and this aPPlies to any Produc‘cion or
art event. As arecap, remember to make the event relate to the

cople you want to come. K eeping that in mind, we continue
peepey ping

58



with the strategy of getting someone famous involved in the

endeavor. Reiss shares in his book that the Lgric T heatre in
Chicago Promoted their Operaton one year with the hclp of
Bulls legend, Michael Jordan. Jordan aPPeaer on posters
with the opera stars, wearing a Lgric T heatre sweatshirt, and
came to a show, (where he surPrised everyone with a donation
himselg. The sight oFJordan on the Promotions increased

ticket sales drastica”g.

At your school, you may not be so Privilcgcd togeta
Michael Jordan to come to your Procluction or show. Put fame
is relative, and getting someone who is well known in a community

to advertise or be aPart oFgour event makes the communit9 want
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to support it too. | his can be done through letter writing, and
Phone calls. Put make the invitation more Personal; get
students involved with their artwork, or Pictures of their theatre
Pro&uction.

| etter writing, Phone calls, and Personal visits are ways to
devclop relationships with
businesses in your school’s
community who are wi”ing to
support the buil&ing oFgour arts
program. Knowing parents that
work at various companies will

make those businesses more m«ilg

to invest in your program. An
additional reason companies may want to make a donation to
your school is for tax write-off purposes.

Whetheritis the oPening night of a theatre Production, or

if is an art show, schools can make this night a memorable and
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Pro{:itab!e nig}nt 139 se”ing tickets to a dinner or a raffle. Parents
can help bg volunteering to do the lcgwork for these tgpes of
functions. [Tor instance, going to local grocery stores, parents
may be able to secure refreshments and food for intermission or
cluring a ga”crg show. Farents can also get otherlocal
businesses to donate goo&s that can be used to either reward
students at art shows, or use fora Paid ticket raffle, where the
raffle Procccds go to the school’s arts programs. Utilizing as
many volunteers and volunteered free goods is crucial for saving
funds.

Last, make
your community
feel involved in

your school’s art

program bg having
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them litcra”g own part of it. Sc”ing inscribed bricks orfloor
tiles, with a donor's name on it as a fundraiser while aclcling or
builcling a new arts complex.

Fund raising is not alwags raising funds, butis saving and
Pinching Pennies. Butif making some money forarts programs,
is the goa!, then aPPcaling to your community’s interests with
yourevent is the most crucial starting block. From there, you
can work with People of notorict9 in your area (ranging from
sports icons to artists, to the local Politician). \/\/oridng with local
comPanies forfunds will find you working with more invested

givers because thcg will getto see the fruits of students labor.
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/ntcgratibn of the Arts in Ot/;crﬁué’ccts

T eachers over the ages have incorporatecl art into their
teaching in the regular classroom. | hisis donein a couple ways
at the elemcntary school level. ]n one scenario, teachers who are
not as comfortable with the arts have a volunteer art sPecialis‘c,
or parent, teach art techniqucs and Prcjects to students once a
week. With NCI DB, this would be in addition to the art
instruction that is Provi&ed in the form of the school’s emploge&
art teacher.

T he other more common scenario is that the classroom
teacherteaches art to suPP!ement to his/her mathJ science,
languagc arts and social studies curriculum. [~ ven if classroom
teachers are uneasy about in]cusing arts into their teaching) the

research is out there that suPPorts a dccpcr understanding of
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subject matter when art is used to check for undcrstanding in
students.

Similarlg, teachers at the sccondarg level that teach singlc
subjects can use art to facilitate lcaming, similar to the gcncral

education teacher at the c!cmcntarg level. As a Parc—:nt or an

admimstrator you should w

ask your students’ teachers r

basis. Farents, with all the [

to do this on a regular

research that suPPort
leaming through artistic modes, you should demand teachers
who understand that. Administrators, you can have a dag of
ProFessiona! dcvclopment to work on this with the hclp oggour
school’s art teacher{s). Agood starting Point forthis might be
Gar&ner’s Multiple ]nte”igcnccs Theorg. Another suggestion
would be to sece that your district gives continuing education

cre&it to teachers who take art courses to cnhancc thc—:ir
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tcaching. For future reading of studies of methods of using art
in other core subjec’cs, see the studies in Cn%/ta/L/h,és (Dearsg,

2002), in the resource section of this guicle.
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Aﬁ‘crﬁcﬁoo/ and 5ummcr Arts F rograms

Schoo! dags Hg }:95 way too fast. Sometimes, students are
left with a yearning to cxplore their interests more, and long for
after school activities in which theg can fulfill those wants.
Students do this through after school and summer sPorts
camps, summer school, and tutoring. T he arts can clmcinitclg
hclp students get their needed and wanted servings of art
outside of the school c!ag. Farents can find information on
summer theatre classes, visual arts workshops, music 1essons,
and dance studios through local community co”cges, community
ga”erics orfine arts centers, Pcrforming arts centers, museums,
and through schools’ art teachers. During the school year,
administrators who are trying to boost the arts at their school
should support the Forming of fine arts clubs, (e.g., art club,
theatre night, and dance Programs) that meet after school.

Mang times, students are not allowed to Participate in these
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Programs because theg have no ride home. Frovide 1Cor these
students bg reserving a]cter school buses on thc dags thcse

clubs meet, or asking Parents to arrange car Pools.
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(onclusion

Foryears, art programs may have been the easiest
programs to cut to save money in school districts. Yet, with the
lcgal obligation to teach art as a core subject, and the fact that
fine arts programs can pay for themselves with a little bit of
Footwork, art should be a higher Priority. [t has been the
intention of this author to helP parents and administrators see
whg artis a benefit to students’ &cve!opment and education, and
to help sPark ideas to bring strength back to school art
programs through increasing funds, imcusing art in other courses,
and Provi&ing after school and summer art workshops for
students who are hungrg for more art.

Hopegung this guicle has been insightlcul reading Forgou,
and hoPeFung you can say that you and your stuclcnt(s) receive

the recommended &osage of art each dag. f:or further
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information, please look to the resource section. ere you wi
formation, pl look to th t here y |

find the research that suPPorts this guidc.

“Morc art Please!!”
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Chapter Summary
This chapter includes the information from the guide booklet that was written by
this author to promote and advocate education in the arts. Chapter 5 will discuss the
contributions of this booklet, as well as its resolutions, and limitations. It will also

discuss suggestions for future research of the arts, especially in the area of advocacy.
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Chapter 5
DISCUSSION

The quality of art education in the U.S. has gotten better since the 1950s.
However, there are still many gains to be made in order to better students’ knowledge of
the arts. Since art is legally defined as a core subject by NCLB (2002), schools are
obligated to provide art instruction through a highly qualified professional. NCLB has
given the arts more credibility as a school subject, yet many schools are still trimming
their arts programs due to a lack of funding, or for the sake of improving standardized
test scores on more traditional subjects (e.g., reading, writing, and mathematics).

To attempt to remedy the aforementioned problem, this author wrote a guide
called, Have You Had Your Art Today? The purpose of this booklet was to inform people
employed in the educational work force of the benefits of art on child development
through: (a) improving cognition; (b) building stronger communication skills; (c)
enhancing literacy; (d) using many modes of learning and thinking through Gardner’s
(1993/1983) Multiple Intelligences theory; (e) integration of the arts in other core classes
to enhance learning in other subjects; (f) improving overall academic performance and;
(g) supporting at-risk students. After explaining these positive aspects of art education,
the guide went on to give parents, teachers, and school administrators ideas on how to
improve their arts programs through increased funding, how to integrate art into other

subjects, and how to start after school or summer arts programs.
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The next sections of this chapter will discuss the strengths, weakness, and future
areas of study found by this author and by three professionals who reviewed and
evaluated the project booklet.

Objectives Achieved

This guide contributed to the field of art advocacy by providing people involved
with education a short guide of ideas on how to make arts programs better in their
schools. It also provided educators with justification as to why stronger arts programs are
needed in schools, since the arts are such a benefit to academic achievement. Evaluations
from professionals in the field indicated that a strong area of this guide was the
personalized introduction. These people liked this because it helped them relate to the
reading better. Another positive aspect of this guide was that it provided solid supporting
information on how the arts help child development, and other subjects. Last, this guide
was easy to read, and was very timely in the push for schools to be more supportive of
the arts.

Limitations of Project

This author found the biggest limitation of this project to be that it was developed
during the summertime, and as a consequence, it was more difficult to get in touch with
educators and administrators. In terms of the research in this project, correlations and
causations were sometimes difficult to distinguish. For instance, it is not clear whether
the arts cause students to have more academic success, or if students who are
academically successful happen to take part in courses in the arts. Professionals in the
field of art found that this guide would be more helpful with more direct citations so that

readers can find the supportive materials easier. However, all of the research used is in
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the reference section of the guide. Additionally, some of the evaluators felt that this
guide should be more directed towards parents, rather than administrators. This is
because of their ability to make things happen faster than administrators. Finally, one last
limitation of this project was that it did not focus much attention on the relevant
application of art therapy, and how that it too is another way that art is needed in
education.
Recommendations for Future Research
This author recommends that further art advocacy should be undertaken to
support growing arts movements in education. One area of research that could have been
exploited more in this paper is the area of science of the brain, and whether or not this
science has any findings that indicate if the arts stimulate brain activity and growth.
Another area that should also be developed in this paper is the field of art therapy, as
mentioned under the limitations section of this paper. Last, it would be beneficial to art
and general educators, parents, and administrators if there were more books or guides
written with clear and specific success stories in the arts. Possible this would look more
like an encyclopedia of art programs that exist, that people could easily contact.
Project Summary
This project discusses briefly the history of education, provides a review of
literature on the benefits of art education, looks at the impact of Gardner’s (1993/1983)
theory of Multiple Intelligences, and the work of Gardner and his colleagues on the arts,
thinking, and creativity. Collectively, all of this information was then formed into a
guide called, Have You Had Your Art Today? (Why you should build your school’s art
programs). This guide’s intended audience was educators, administrators, and parents.

76



Three professionals in art and education reviewed this guide and provided feedback in the
form of an evaluation. The strengths and weaknesses were reviewed, and areas of further
study were mentioned to further pursue increasing the value of art education in U.S. K-12

education.
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Evaluations



Froject Evaluation for: [Fave You [7ad Your Art Toc/aﬂ?
Bﬂf Emi]y Bumguardner~Mgers

B valuators Printed name: Patricia A. Harwood

%Wlﬁat did you find to be the strengths of this Project?

Research & facts in support of the arts that are so often left cut and
misunderstood.

%Wlﬁat suggestions do you have for this guic{e on imProving arts

education in K~] 2 education?

Keep the subject in front of the parents, they are the ones who can pressure
administrators and get things accomplished. It happened in the Cherry
Creek (Colorado) School District.

%Do you have and suggestions for further studg orany further

comments about art education and/or art aclvocacg?

Publish & get the word out & circulating! Give this to all principals, too
many in administration do not understand the arts!

Y ou might hit the therapy angle harder. It is truly a saving grace for so
many students. The new field of art therapy is quite relevant.

Idea for fundraising: Auction of student work 1/year. Wilder Elementary
(Littleton, CO), did this and made $8,000 one year.

Tl‘;anks for your inPutl
¥ valuators signature: (Original draft is signed).
Date: 7-26-06
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Froject Evaluation for: [Fave You [7ad Your Art Toc/aﬂ?
Bﬂf Emi]y Bumguardner~Mgers

B valuators Printed name: Jennifer Messer

%Wlﬁat did you find to be the strengths of this Project?

Both of the reasons to include the arts in school and ways to make that
happen were well done. The text is clean, informative, and easy to read.

B\What suggestions do you have for this guic{e on imProving arts

education in K~] 2 education?

Including books, videos, and slides that can help incorporate the arts and
where to get them may be helpful.

%Do you have and suggestions for further studg or any further

comments about art education and/or art aclvocacg?

Examples of successful after school or summer programs, (CFAC Art Camp,
WWCC theatre, Missoula Children’s Theatre, Paul Taylor- Australian
musician and story teller).

Tl‘;anks for your inputl
8 valuators signature: (Signature is on original copy).
Date: 7-19-06
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Froject Evaluation for: [Fave You [7ad Your Art Toc/aﬂ?
Bﬂf Emi]y Bumguardner~Mgers

B valuators Printed name: Frank Prevedel

%Wlﬁat did you find to be the strengths of this Project?

Organization: from anecdotal examples, to rationale for strong programs, to
how to do it!

B\What suggestions do you have for this guic{e on imProving arts

education in K~] 2 education?

Parents, I think, are not aware of the benefits of art education, but think of
art as a break or a “recess” time. Use the guide to educate them, so they can
demand good art programs.

%Do you have and suggestions for further studg or any further

comments about art education and/or art aclvocacg?

Art 1s always on the edge, to be the first to be cut, and the last restored.
Administrators should, in course of study to become administrators, be
subjected to courses in the importance of the arts in the learning process.

Tl‘;anks Forgour inputl

$8[ valuators signature: (Signature is on the original evaluation form).

Date: 7/31/06
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Froject Evaluation for: [Fave You [7ad Your Art Toc/aﬂ?
Bﬂf Emi]y Bumguardner~Mgers

B valuators Printed name: Deborah Soule

%Wlﬁat did you find to be the strengths of this Project?

Great intro- personalized for the reader- the informed voice makes this easy
to read and comparing art and other areas of study and the interrelationship
provokes the reader to consider the questions asked.

%Wlﬁat suggestions do you have for this guic{e on imProving arts

education in K~] 2 education?

Use of the font for titles and subtitles- but text should be in times new
Roman 12pt. Some “facts” need to be footnoted (NCLB- 200 yrs. of
education).

%Do you have and suggestions for further studg orany further

comments about art education and/or art aclvocacg?

More interviews/studies would provide more support from the connections
drawn.

Tl‘;anks for your inputl
8] valuators signature: (On original copy of evaluation).
Date: 7-31-06
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