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Abstract

Online courses have many components and dimensions. Both the form (structure) and
the content (expression) are situated in an overall environment. The sum of these
elements results in student outcomes and learning. In order to facilitate construction and
evaluate the quality of an online course, a four-part rubric was designed to reflect:

Structure (Context, Organization, and Environment)
Content (Presentation of Information)

Processes (Relationships and Interactions)

Outcomes (Mastery of Content and Course Evaluation)

This rubric was designed to provide quantitative and qualitative standardized evaluation
for faculty self-evaluation, peer evaluation, and administrator evaluation. The rubric was
piloted at two universities and shown to be highly effective in eliciting effective and
usable feedback for course instructors and program directors. It was concluded that a
uniform rubric that can be applied to any discipline could facilitate evaluation of all
online courses within a program to a set standard that can then be used for course
enhancement and improvement with structured comprehensive evaluation from
instructors, peers, or program directors. It was found that a well-designed course
(structure), with relevant and credible information (content), as well as mechanisms for
interaction and collaboration (processes), could result in enhanced student learning
(outcomes).

Keywords: Distance Education, Online Learning, Instructional Design

Web-based, or online, teaching is grounded in cyberspace and allows students the
flexibility to learn anytime and anyplace, and at a time when they choose to focus
on the course content. It gives the student and the teacher time for reflection and a
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means for all to participate and interact. This opportunity eliminates many of the
barriers related to traditional classroom learning. A majority of the research
related to the effectiveness of online learning demonstrates that there are few
differences in outcomes. In fact, it is purported that Web-based learning is “just as
good” as traditional, face-to-face instruction (Allen & Seaman, 2006, Armstrong,
Gessner, & Cooper, 2000; Herther, 1997).

There are two issues that must be addressed in online courses. The first is the
quality of the teaching tool and the second is the quality of the learning that takes
place. The quality of learning from online courses is well established (Allen &
Seaman, 2006; Buckley, 2003; DeBourgh, 2003) and the benchmarks for quality
of the online course are available in a myriad of sources (Billings, 2000; Jairath &
Stair, 2004; Phipps & Merisotis, 2000; Richard, Mercer, & Bray, 2005). The
rubric instrument developed by the authors and described in this article can be
used as an evaluation tool to determine if your course maximizes technology in
course construction to enhance quality pedagogy. This rubric is different than
those previously developed (Keinath & Blicker, 2003; Wolf & Stevens, 2007) as
it can be used to assess both course construction and learning outcomes.

Growth of Online Learning

The growth of online learning has been rapid and phenomenal. From the early
correspondence model of distance education provided by the U.S. postal system
in the 1800s to today’s campus portal access using multimedia, Internet, and
computer media communications, distance learning has evolved into a
technology-driven, student-demanded market. An estimated

3.2 million students are using online learning technology, substantially increased
from the previous year of 2.3 million students; and universities are reporting that
online learning is critical to long-term strategies (Allen & Seaman, 2006). Palloff
and Pratt (2001) reported that almost 90% of institutions with enrollments of
10,000 or more are offering some form of Web-based education. Hosie and
Schibeci (2005) noted that education and global learning is its own “mega trend.”
Predictions abound regarding the virtual university of the world without any
national boundaries (Moe & Blodget, 2000; Taylor, 2001). There should be no
dOLﬂbt that online learning is vital to all disciplines involved in education in the

21S century.
Online Learning in the Health Sciences

A call for the health sciences to use Internet technology as a tool for delivering
education has been issued for some time now (Cobb & Baird, 1999; Franck &
Langenkamp, 2000; Thurmond, Wambach, Connors, & Frey, 2002). Although
one would be hard pressed today to find a medical or nursing program that is not
using some type of Web-based education, educators and students have not readily
embraced this educational tool (Frase-Blunt, 2000; Monke, 2005/2006; Reynard,
2007; Schmitt, Titler, Herr, & Ardery, 2004; Sit, Chung, Chow, & Wong, 2004).
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Research related to online learning is varied and includes comparing learning in
the traditional classroom with Web-based education, comparing group discourse
in the “wall-less” classroom with cyberspace learning, and evaluating online
course development and effectiveness. There is little research related to
evaluation tools of course construction to support faculty in effectively conveying
content to students online. In a study conducted by Arbaugh in 2000, students
involved in Web-based courses actually conversed more than those in a traditional
classroom.

Online delivery is a relatively new addition to the educational methods used in
schools for health sciences. Although much effort has been directed toward
development of methodology, less emphasis has been placed on the evaluation of
the strategies used to deliver the content. As programs move to increase the
course offerings using online delivery, it is imperative that faculty develop a
systematic method of evaluating the online strategies used in course delivery.

Issues in Online Learning

There are many issues swirling around the use of online teaching and learning.
Some of these include faculty readiness and willingness, administrative and
infrastructure support, accessibility, student success, costs, efficiency and
effectiveness issues. Each of these issues is multifaceted and involves the
development and implementation of specific policies and procedures. Provision of
a framework that will allow for consistent and coherent technology, software, and
course design decisions is crucial. For example, can course content be delivered
online (no face to face contact with teacher) or through a hybrid/enhanced
medium (one that is partially face to face and partially online). In the hybrid
course, the online portion must meet “best practices” for online learning, as well
as, “best practices” for classroom learning. Hybrid courses can be very enticing
to a student who may not have the time or finances to be on site several days a
week during a semester but can come at known intervals. The hybrid method may
also be appealing to teachers who are new to online teaching and may not yet
“trust” this medium as pedagogically capable.

Faculty support and effectiveness of online delivery were two of the major
concerns that led to the development of a rubric that can standardize evaluation of
an online course. This rubric can be used for course enhancement and
improvement with structured comprehensive evaluation by the instructor (self-
evaluation), colleagues (peer evaluation), or deans and directors (program
evaluation or external evaluation). In this way, faculty can use the rubric to assist
with both design and evaluation of a course. Part of advancing faculty
development as online course designers and facilitators is to have a
conceptualization framework, which allows for a way to visualize the various
elements that exist in online teaching. The rubric is a framework that can provide
this means of conceptualization.
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Rubrics

A rubric is a model or template that can be used as an evaluation instrument for
assessment of a body of work aligned with set standards. According to Wolf &
Stevens (2007) “rubrics improve teaching, contribute to sound assessment, and
are an important source of information for program improvement” (p. 3). A good
rubric can facilitate a definition of excellence, communicate exemplary practices,
communicate goals or expectations, and allow for accurate and consistent
evaluation of a body of work by documenting the procedures used in making
judgments. A rubric organizes and clarifies criteria along a continuum in such a
way that two individuals who apply the rubric to a body of work will generally
arrive at a similar score. The greater the agreement between the scores assigned
by two independent assessors is a measure of the reliability and interrater
reliability of the rubric as an assessment tool. The rubric developed by the
researchers (Figure 1) was designed to be a general rubric instrument using terms
that were not discipline-specific. In other words, a conscious effort was made to
choose terms that were generic to all online courses.

Development and Testing of the Rubric

An extensive review of the literature indicated that limited strategies exist for
evaluation of online course construction and delivery. Keinath and Blicker (2003)
developed a rubric to assess readiness of online courses prior to course delivery.
This was used to expedite feedback to instructors and ensure consistency of site
review, meaning that instructors could use the rubric to review basic elements
prior to the start of an online course. The rubric was then further tested to identify
the “student-readiness” of a site. Whereas course readiness is evaluated prior to
the start date of the course, the rubric described herein expands beyond readiness,
to include the concepts of content, interactions and processes, as well as
summative evaluation.

The process of development of our rubric was creative, innovative and
straightforward. The three developers agreed to the general goal of the creation of
a rubric to evaluate overall online course delivery. The first step in the process
was an evaluation of the literature, discussions with other faculty and students,
and reflection on courses taught via the Internet. The developers then discussed
all the information and agreed on a general structure for a rubric with four
dimensions: (a) Structure, which encompasses context, organization, and
environment; (b) Content, which encompasses the presentation of information; (c)
Processes, which encompasses human aspects, relationships, interactions, and
quality; and (d) Outcomes, which encompasses student learning and mastery of
content, as well as course evaluation. Each of the major dimensions has several
components, which can be measured both quantitatively and qualitatively. It was
hypothesized that a well-designed course (structure), with relevant and credible
information (content), as well as mechanisms for interaction and collaboration
(processes), can result in enhanced student learning (outcomes).
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In examining each of these four overarching dimensions, various elements and
sub-elements emerged. These elements and sub-elements were discussed over a
series of teleconferences. As this was a creative process with the developers
having a thorough understanding of the literature and a combined over 10 years of
online teaching, it was decided that the best way to synthesize our knowledge and
experience was to jointly develop the first dimension of “Structure”. The initial
development of the first dimension involved each developer writing definitions
for the elements and compiling the findings. Teleconferences were held to refine
and consolidate the definitions for the first dimension. At this point in the
development process, the developers individually tested the first dimension,
which resulted in further refinements in each of the elements, as well as the
definitions related to the presence or absence of certain attributes. The first testing
facilitated the development process for the remaining three dimensions. As in any
creative process, the development of an instrument is not always linear, and many
times during the development of the rubric, elements and sub-elements of other
dimensions would emerge from the work. In developing each part of the rubric,
data from one dimension would also inform the development of elements in other
dimensions. Refinements to the rubric continued over a period of 6 months.

The rubric was pilot tested at two universities with a convenience sample. Six
faculty members from different departments who had more than two years of
experience in online teaching were recruited to complete the rubrics and offer
their comments. Recruitment occurred by the developers asking three faculty
members from different departments at each university site to use the rubric to
evaluate any online course they were teaching. No formal training on use of the
rubric was provided. Data gathered from the pilot was primarily qualitative in
nature, with extensive comments written on the rubrics provided by the
developers for the pilot testing process. Data were analyzed using a constant
comparative method to allow for emergent themes. The developers were all
experienced in online course delivery and thus credible and reliable instruments to
analyze and interpret the qualitative pilot data.  All three developers
independently evaluated the comments from the pilot data related to both the
scoring process and the open-ended comments sections.  The developers then
compared the results. Overall the comments reflected that the faculty involved in
the pilot test thought that the rubric proved to be highly effective in eliciting
valuable and usable feedback for course instructors and program directors related
to both course construction and course evaluation. Specific suggestions were
made for development of various elements and sub-elements within the rubric.
Refinements were then accomplished by the developers based on the evaluation
of pilot data.

The next step was to establish content validity. Using the revised rubric, three
experts in online teaching, who had greater than five years of experience and were
not at the two pilot university sites, were recruited to evaluate the rubric for
content validity. These experts were given the rubric, selected literature, and were
asked to use their experiential knowledge to ascertain if the rubric was 1) overall a
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good measure for course evaluation and 2) if the dimensions, elements and sub-
elements were inclusive and valid. Content validity was thus established via this
review by three external experts.

At the same time, the developers engaged in a process to determine reliability of
the rubric. The three developers tested the rubric on two courses they could
access online, for a total of six courses, then retested one to two weeks later, for
test-retest reliability. Each developer reported on the overall reliability for both
the scoring and qualitative remarks. The instrument was found to be reliable.
Minimal adjustments to the rubric were accomplished after the content validity
and reliability assessments.

Evaluation Rubric

The four-part rubric is divided into the four major dimensions: Structure, Content,
Processes, and Outcomes. After each section, there is a page allocated to
comments; and at the end of the rubric, there is a page allocated to comments
about the overall course. The rubric is presented in Figure 1.

The most straightforward areas of the rubric with evaluation criteria that is
evident and visible to most educators are the first and third sections related to
course structure and processes. A more advanced evaluation is needed of the
second and last areas, content and outcomes, as these areas require a knowledge
of the content, a certain amount of expertise in the subject matter, and the ability
to discern what is most important and relevant in learning the material. To
effectively evaluate the content presented and student outcomes, the reviewer
would need to understand the discipline, the subject, and be knowledgeable of the
current state of the science/art and landmarks within the field. To a certain extent
this is also true of evaluating the processes and interactions between the faculty
and the students, although if faculty and students are engaged in dialogue most
educators can determine if learning and effective communications are present.
An example of a completed content section of the rubric is presented in Table 1.

A program administrator can use the rubric to review several courses, or the same
course over time, with standardized criteria. An example of an instrument grid to
facilitate a review of the same course during different semesters is presented in
Table 2.

Conclusions

The Online Course Construction and Evaluation Rubric serves multiple purposes:
it is a mechanism for self-evaluation, peer evaluation, and administrator, program
director, and/or dean evaluation; it can be used to design or facilitate an online
and hybrid/enhanced course; and it can be used to enhance the creation of a
collaborative online learning environment. It was concluded that a uniform rubric
that can be applied to any discipline could facilitate evaluation of all online and
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hybrid/enhanced courses to a set standard that can then be used by faculty and
program directors to promote faculty development and subsequent student
learning, as well as course evaluation, course design, and the creation of an online
collaborative learning environment. However, as with any tool, there are
limitations. Technology and software mediums are rapidly expanding educational
boundaries. The use and effectiveness of technology such as live video,
Captivate© and WIMBA® are difficult to evaluate. Partnering with technology
specialists could provide a fluid framework for the development of essential
elements related to technological advances. Additionally, any tool is really only
as good as its user. The more skilled and knowledgeable the person using this
tool, the more data and better judgments can be elicited. For example, only a
person with knowledge and expertise on a particular subject can determine if the
content presented is truly an accurate, in-depth, appropriate treatment of the
subject matter and if the assignments, interactions, and evaluations are substantive
and conducive to learning.

Advances in technology and demands from consumers are driving changes in
educational methodologies. Online learning will continue to expand and be
recognized as a valuable educational tool. Institutions and educators from all
disciplines must keep pace with these changes by providing a learning
environment that will meet the demands of consumers and stakeholders.
Development of effective methods for evaluation of online courses is an
important step in meeting the challenges of online teaching and learning.
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Figure 1:

Online Course Construction and Evaluation Rubric ©

INSTRUCTIONS:

There are four major dimensions to the online course evaluation rubric:

» Structure -- Context/Organization/Environment

» Content -- Presentation of Information

» Processes -- Human Aspects/Relationships/Interactions/Quality

» Outcomes -- Mastery of Content and Course Evaluation

There are both quantitative and qualitative measures. Each element within the overall dimension can be scored with 0 to 3 points, with a

numerical total summed for each dimension. Qualitative evaluation can be accomplished via comments on each element, each dimension, or

overall course design.

Structure — Context/Organization/Environm ent

0 1 2 3 Score | Comments
Element
Course Design Ho frarmework for Limited The frarmework for | Framework for
Framework guiding student frarnework is comrge deliveryis | deliversyis apparent
thronghont the apparent — the apparent and
course, navigation fo | home page ine ludes lirdted The hotae page is
course areas isnot | includes guidance for designed to ensure
apipare nt beginnngs of navigation ease of navigation
navigation to througz hout the throug hout the
COurse areas CoTLse conrse

Ho modulesfeourse

Sewveral course

Couwrse modules

Conrse raodules are

segments exist for modules exist, but | are self-contained | self-contained and
content, only progression and progression is | have varving lengths
assigime s are bebaeen conrss le sz apparent and depending on the
listed rnodulesf nothased on learning ohjectres,
inforrmation leamming ohjectives | with apparent
segments is not progression to
apipare nt facilitate learming
Poor color choice — | Color sche e Color scheme 15 Aypearance 15
harsh to rirdrral acceptable appealingl
eyesidifficult to read easy to read
Dlinitnal Icons are
Tcons are “busy” and | uniformityoficon | acceptable in Bypro priate color
notuniform instyle | style uniformity of style | choice that iz easy
and appearance on the eves
Bl ie oms &
unifortn in style and
color
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0 1 2 3 Score | Comments
Element
Scxolbing Within | Fequires extensrve | Framed Information is Information i=
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‘Within information within | soreewhat frated with rore | with miniraal
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mirdmal serolling
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rirdmal
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disabilities are related to are evident with disabilities are
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this courss of students with | alternative delvery | altematree delnery
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- Surveys asssstents are confusing provided bt are instrue tions ate
minimal and unclear lirited proade d
0 1 2 3 Score | Comments
Element
Use of Online Orldive gradebook is | Partial use of Al agmessments are | Cmline gradebook is
Gradebook rot used onling gradebook; | reflected in the flly nsed
onlysome of the | gradebook, but
459esSIments are orly sore grades | &1l of the
reflected in the are posted assesstnents are
gradebook reflected in the
aradebock and all
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Learning o leaming Learmning Leaming resources | Learning resources
Resources resorces are posted | resources are exist in different and links are
mirdmal areas but are not cornpre hensive,
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and lirks mayor and currentiac e
may notbe antie
Appearance of | Coraunication Corrrmrication | Coraraunication Corrarmrisatio n
Learner raethods with the methods exist but | e thods with the rethods with the
Support! students are not are notwell used | students exist and | students are
Feedhack evident arg used more than | cornprehenste via
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Context for Mo evidence of the | Learring Leaming Learring ¢otonuhity
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where students least two least three and wirmal
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- Virtual Classes
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o 1 2 3 Score | Comments
Element
Use of Oinly one to two Ol three comrse | Oy four or e Ivbre than fve
Technology/ courss tools are tools are usedin | course tools are course tools are used
Course Took, used in course comrse de livery used in course in courss delfrery
(ie., Email delrve ry delrvery
Agyne hronous
Chscussions,
Synchronous Chat
Rooms!
Virtual Classes,
Student Home
Pages and
Presentations,
et}
Use of Ol one to two Cmly three Oy four or {Twve Ivbre than five
Ins truc tiomal watieties of watie ties of watieties of watie ties of
Media (ie. imstructional media | instrue tional mstructional media | mstruc tional media
Ivk dia are uged in course mediaare used in | are used in course | are used in course
Presentations, delivery course delivery delivery delisery
Erireateds
Voice over
Presentations,
Learning
b dules, Hotes,
Strearaing Video,
Internet Links,
Caze Studies, eto)
Structure — Context/Organization/Environment
Comments related to structure and the development of a collaborative learning environment:
Content — Presentation of Information
0 1 2 3 Score | Comments
Element
Condent of Mo learnang Content in Limited Tvlodule siunits are
Learning modulesfnitsin - | moduls sfunite is consistency from | designed and prese nted
Modules or COursE inconsist: nt module to module | in a uniform and
Content of consistent manmer
Learning Lacks mwlevant Resomrce s current
Segments material related to | and information Reaomces are ourrent
learning ohjectives | relevant to learvdng | (= 5 wears) and
and material isnot | objectives inforration is relesrant
CUte it (resmirces o learning objecives
nsed = 5 years) Only an
introduction or Inforrnation presentsd
Does nothave an | surenary’ iz manage ghle with
introduc tion or a cone husion is both an introduction
SUMETATT ineluded and a cons lugion
cone lusion
Discussions Mo new Faculty reinforces | Facultyadds Farultyadds to the
- Synchronows inforation is student ideaz and | lirdted new body of knowledge and
- Asynchromous | presented orideas | studert-presented | information duing | inforraation presented
previously stated | infonmation during | asyne heonous during asynchronons
are not reinfiorced | asymechronous or and/or syrchronous | andior syrchronous
in either synchronons discussions or diseussions or
agyncleonousor | discussions) interac tions with inferactions with
syhchronons interactions students students
dise ussinne!
interactions
Links Mo linksto Web- | Minial inksare | An appropriate A appropriate ruroher
baged information | apparent in either | reber of relevant | of credible and relesant
are added to the the learming links add to the selected links add fo
learning modules | odulesfunits or learning experience | the larring experience
or to the course the courss | some
are irvelevant
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0 1 2 3 Score | Comments
Element
Course and Leaming Learning Tvleasurahle, Tvleasurable, he havioral
Unit Learning | objec tvea/goals are | objectives/goals are | behavioral learning | learning
Ohjectres not ide ntified identified bt are objectivesigoals or | objectivesigoals or unit
not always urit ohjectesare | objectives are
meamrahle, identified for the identified in the
behavioral, or course, and at least | introduction to the
appropriate in one learning course and the nurdber
rreber for the ohijective engages | is appropriate for the
content and tire of | the learmer in content and tirae for
the comrse artrvities of the conrse
analyeis and
synthesis Tvlore than one learning
objectlve e nzage the
learner in actrvities of
analysis, synthesis, and
evaluation
Course Assignments, A sgignime nts, A sgignments, A saigranents,
Agsignmends, activities, readings, | activities, readings, | actmvities, readings, | activities, readings,
Readings, andfor projects andfor projects andfor projects andior projects within
Activides wiftan the corse within the course within the course the course have a
and/or Projects | are not related 1o canbe related to harve a discussion | discussion of the
leaming ohjectives | the leaming of the purpose of | parpose of the
objectives the assignrment assigranent related to
related to leaming | leaming objectnves and
objectives are appropriate and
manazeahle
Writing Style | Comrse contains Basic prnciples of | Information withan | Information witkan the
(Symiax, grarenatical and graranar and the cowrge follows | cowse follows
Grammar, sentence stuchural | senterce stucture | principles of principles of grararnar
Punctuation & | enrors are present graremar and and senterce stucture,
Flow) sentence stucture, | and is without typing
Muraerous typing | Numerous typing | and hasfew typing | errors
EITOLS Ate prestnt EITOYS Ave prestnt EITOES
0 1 2 3 Score | Comments
Element
Multimed ia Tvhal tirnedia and Iliraraal use of Dultiraedia nsed Ivultiraedia used
(Photos, retaphor notused | reltivee dia and thromghout the thyoughout the course
Images, Video, |inthe presentation | metaphor in the courge with limited | along with a developed
Audio, etc.) of course content presentation of use of me taphor metaphor that reflects a
and Metaphors corss content OF. progression of ¢ ourss
Within the & progressive cortent
Conitext of the o taphor was
Content and desveloped
Learning throughont the
Experience course, witha
lirrated use of
il tirnedia to
lustrate course
cantent
Enowledge Limitedexpertize | Inconsistent Expertize in Expertize in content
evident in expertise in content | content area area evident in
presentation of area gvident evident in e se ntation of
content presextation of presertation of knowledge and in
knowledge knowledge interactions with
thromghout the stude nts
Sourss

Content — Presentation of Information

Comments related to

tent and the devel

P

t of a collaborative learning environment:
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Processes — Human Aspects, Relationships, Interactions, and GQuality

63

0 1 2 3 Score | Comments
Element
Interpersonal Ho evidence of Ilirdraal Both student-to- DCrymarnic and
Interac tions interactions student | interactions are stude nt and thoughitful
Faculiy-Stadent | to-studet and evident ineither | studentto-faculty | inderactions are
Student—Student | student-to-faculty student-to-stodent | interactions are evident in stode nt-
or stude ni-to- present, but to-student and
facultyexchanges | exchange of student-to-faculty
information and interactions, adding
generation of ideas | o a quality leaming
are superficial [yl ]
Access to Mo office howrs ave | Office hows are | Office howrs are Cifice hours are
Faculty posted posted posted for both posted for both
(Office Hours) phone, face -to- phone, face-to-face,
face, and virtual and virtual times
time s
Titres wary to
Tirnesvaryto ane orenodate &
accorrodate a warle ty of work
vaniety of work schedules
schedules
Schedule of office
honrs increases
frecyuenc ¥ priot o
dug dates of major
course requirernents
0 1 2 3 Score | Comments
Element
Assessment Ho assessment of Sore inforrmation | S pecific Specific inforrmation
of Learning le arrang styles is is provided shout | information is ahout skills and
Siyles availdble gkills and provided about personality reguired
personality skills and for corple tion of
requited for personality the conrs: 1
onling leaming re puired for presented
suce essful conrse
cotpls tion Self-assesmnent
tools are availahle
for the leamer, and
feedback
inforrmation
regarding poterdial
success with online
comrses is provided
Insirucior and | Mo guidelines are Only guidelines | Soree guidelines Clear guidelines are
Learner established for the related o learmer | exist that establish | established for the
Responshilities | learver related fo and instructor learmer and leamer that include
& Guidelines for | learrer and responsibilities instructor leamer and
Online Learning | instrue tor are evident re sponsihilities, instructor
responsihilities ording regponsibilities,
commurication, onhne
andfor techmiques | corrounication
to support the netiuette, and
orling learner,but | techniques to
guidelines ave support the online
confusing learmer
Processes — Human Aspects, Relationships, Interactions, and Quality
Comments related to processes and the development of a collaborative learning environment:
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Outcomes - Mastery of Cohtent and Course Evaluation
0 1 2 3 Score | Comments
Element
Student Work | Student work reflects | 5 tudent work Student work Student work
Reflecis basic achisverment of | reflects averaze demonstrates sbove | dernorstrates
Mastery of course ohjectives nrderstanding and | average mastery of course
Course achigvernent of urderstanding and | contert and conurse
Ohjectires cowrs: ohjectives | achievernent of objec tives
course ohjec thves
Student Work | Student work reflects | Stodent work Student work Student work
Refleris bagic knowledge, reflects demonstrates dermonstrates
Analysis, idertification, or knowledge and cotnple xity with progression of
Synihesis, and | understanding some work the rmajority of coruplexity from
Evaluation reflects avalysis | assignanents below | knowdedge to the
of information analysis, synthesis, | lewel of analysis,
or gvaluation synthesis, or
evaluation for major
assignrnents
Online Course | Mo student evaluation | Stodent ordive Student online Student onlive
Evaluations is requested for the evaluation inpnt | evalnation ingt is | evaluation ingt is
CONSE is vecpuested at the | requested at the reguested at the
end of the comrse | midpointand end | ridpoint, end of the
of the course course, and after
T O assighmments
are trmed in
Learner Mo rating scale for Ijority of the Tlxjority of the Ihjority of the
satisfaction learmer satisfaction learners rate the learne s rate the learmers rate the
with the online learning learning experience | learning experience
learning experience asnot | as satisfying as highly satisfying
eXpeTience Wity s tisfiing
Outcomes

Comments related to outcomes and the development of a collaborative learning environment:

Overall Course

Comments related to overall course:
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Table 1. Example of Content Evaluation

0 1 2 3 Score Comments
Element
Content of No leaming Content in Limited Modules/units are
Learning Modules | modulesimits in | modules/units is consistency from designed and presented
or Content of course inconsistent module to module | in a umiform and

Learning Segments

Lacks relevant

Resources current

consistent manmer

material related to and mformation Resources are current
leaming objectives | relevant to (= 3 years) and
and matenal 1s not | leaming objectives | information is relevant
curTent (resources to leaming objectives
used = 3 years) Only an
introduction or Information presented
Does not have an summary/ is manageable with both
introduction or a conchusion is an introduction and a
summary/ included conclusion
conclusion
Discussions No new Faculty remforces Faculty adds Faculty adds to the
- Synchronous information is stdent 1deas and limited new body of knowledge and
- Asynchronous presented or stdent-presented information durimg | information presented
ideas previously | information during | asynchronous during asynchronous
stated are not asynchrenous or and/or and/or synchronous
remforced in synchronous synchronous discussions or
either discussions/ discussions or interactions with
asynchronous or | interactions interactions with stdents
synchrenous stadents
discussions/
interactions
No links to Minimal links are An appropriate An sppropriate number
Web-based apparent in either number of relevant | of credible and relevant
information are | the leaming links add to the selected links add to the
added to the medulesunits or the | leaming leaming experience
leaming COUrse; some are experience
modules or to irrelevant
the course
0 1 2 3 Score Comments
Element
Course and Unit | Learning Learning Measurable, Measurable, 1
Learning objectives/goals | objectives/goals behavioral behavioral learning
Objectives are not are identified but | learning objectives/goals or
identified are not always objectives/goals or | unit objectives are
measurable, unit objectives are | identified in the
behavioral, or identified for the introduction to the
appropriate in course, and at course and the number
number for the least one learning | is appropriate for the
content and time objective engages | content and time for
of the course the learner in the course
activities of
analysis and More than one
synthesis learning objective
engage the learner in
activities of analysis,
synthesis, and
evaluation
Course Assignments, Assignments, Assignments, Assignments, 1
Assignments, activities, activities, activities, activities. readings.
Readings, dings, and/or dings, and/or readings, and/or and/or projects within
Activities projects within | projects within the | projects within the | the course have a
andfor Projects | the course are course can be course have a discussion of the
not related to related to the discussion of the | purpose of the
learning learning purpose of the assignment related to
objectives objectives assignment related | leamning objectives
to learning and are appropriate
objectives and manageable
Writing Style Course contains | Basic principles of | Information Information within the | 3 5

(Syntax,
Grammar,
Punctuation &
Flow)

grammatical and
sentence
structural errors

Numerous
typing errors are
present

grammar and
sentence structure
are present

Numerous typing
errors are present

within the course
follows principles
of grammar and
sentence structure,
and has few
typing errors

course follows

and sentence
structure, and is
without typing errors

principles of grammar
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course

0 1 2 3 Score Comments
Element
Multimedia Multimedia and | Minimal use of Multimedia used | Multimedia used 3 fimages,
(Photos, metaphor not multimedia and throughout the throughout the
Images, Video, | used in the metaphor in the course with course along with a
Audio, etc.) presentation of | presentation of limited use of developed metaphor
and Metaphors | course content | course content metaphor that reflects a
‘Within the OR progression of s is
Context of the A progressive course content
Content and metaphor was
Learning veloped
Experience throughout the
course, with a
limited use of
et multimedia to
e illustrate course
i content
PN | Knowledge Limited Inconsistent Expertise in Expertise in content | 3
g: expertise expertise in content area area evident in
: evident in content area vident in presentation of
presentation of | evident in presentation of knowledge and in
content presentation of Imowledge interactions with
knowledge throughout the students

Content — Presentation of Information

Comments related to content and the development of a collaborative learning environment:

Although there were a few areas of concern (see scores above) the evaluator believes the faculty of record did develop a
collaborative learning environment through the use of multimedia, links, and asynchronous discussions
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Table 2. Program Administrator Tracking of Online Course Evaluations

Class Number: Semester Semester
& Year & Year
Scores Comments Scores Comments

STRUCTURE

Course Design Framework

Course Design — Segmenting of
Content

Appearance of Material

Scrolling within the Course or within
Documents

Assignment Navigation

Accessibility

Variety of Assessments

Use of Online Grade book

Learning Resources

Appearance of Learner Support/
Feedback

Context for Learning Community

Use of Technology/Course Tools

Use of Instructional Media

Overall Scores/Comments

CONTENT

Content of Learning Modules

Discussions

Links

Course and Unit Learning Objectives

Course Assignments, Readings,
Activities, and/or Projects

Writing Style

Multimedia and Metaphors

Knowledge

Overall Scores/Comments

PROCESSES

Interpersonal Interactions

Access to Faculty

Assessment of Learning Styles

Instructor and Learner Responsibilities
& Guidelines

Overall Scores/Comments

OUTCOMES

Student Work Reflects Mastery of
Course Objectives

Student Work Reflects Analysis,
Synthesis and Evaluation

Online Course Evaluations

Learner Satisfaction with the Online
Learning Experience

Overall Scores/Comments
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