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ABSTRACT OF CAPSTONE

2T PRESCHOOL TRANSITION PLAN
The purpose of the project, 2T Preschool Transition Plan, was to develop a systemic plan
that prepared 4 year old preschool students of Wurtland Elementary with the necessary
school readiness skills the year prior to entry as a kindergarten student. This project
integrated the components identified as essential to program effectiveness,
comprehensive planning, qualified personnel, parental involvement, quality curriculum,
implementation fidelity and continuous monitoring. The 2T? Preschool Transition Plan is
the first preschool transition plan initiative for the Greenup County School District. A
unique feature of the 2T Preschool Transition Plan was Homework Academy. This
strategy utilized parents as instructors to reinforce school readiness skills taught during
the school day. According to a planned curriculum schedule, parents received weekly
packets of ready-made learning materials they used to reinforce readiness skills. School
readiness skill performance of the preschool students was monitored at three points,
beginning-of-the year, mid-year, and end-of-the-year. Year one implementation data
indicated the 2T? Preschool Transition Plan had an impact on the school readiness skill
performance of the preschool students. 2T? Preschool Transition Plan data results also
indicated students whose parents returned a higher number of homework contracts, the
measure used for implementation fidelity, had a higher School Readiness Skill
Performance rating. Data findings indicate that continued implementation of the 2T*

Preschool Transition Plan could reduce the achievement gap of entering kindergarten
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students and have a domino effect of reducing the achievement gap found at the

consecutive performance levels at Wurtland Elementary.

KEYWORDS: readiness skills, quality education, transition, parent involvement,

achievement gap
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Executive Summary

The 2T? Preschool Transition Plan sought to develop a plan to address the
academic deficiencies, or preparation gaps identified when students enroll in
kindergarten. Attendance in an early childcare program does not mean these preschool
students attain the necessary school readiness skills to be successful in kindergarten.
Current early childcare options revealed a plethora of program practices funded through
the federal government, state-funded, or a blended option that integrates federal and state
regulations. The lack of early childcare program regulations has created a smorgasbord
of early childcare options for parents with the decision made many times based on the
ability to pay.

Without regulatory procedures, early childcare providers determine the program
that is offered. A variety of program offerings currently present childcare options that
emphasize curriculums with different academic content, have differing teacher/child
ratios, and varying credential criteria for early childcare employees. Inconsistent early
childcare offerings are the dilemma parents of preschool parents encounter today.

The need for early childcare has steadily increased. The increase is due to several
societal factors, more mothers entering the work force, single-parent households, and
socialization concerns. Quality early childcare programs must address the increased
need. The emphasis for quality early childcare programs is a focus of current research
efforts and of politicians. Research efforts has presented numerous studies that provide
compelling evidence that children who attend quality early childcare programs

academically outperform students who do not attend these programs, attain higher levels
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of education, earn higher financial status, and have fewer incarcerations (Anderson,
Foster, & Frisvold, 2010; Schweinhart, 2009; Wilder Research, 2009). The evidence in
hand, politicians continue to provide inadequate funding for early childcare education
initiatives.

The focus of research for 2T* development was the areas of quality early
childcare education programs, transition issues, and parent involvement, specifically their
impact on student achievement. 2T used a systemic process of continuous improvement
to integrate effective component commonalities found in research areas of quality early
childcare education programs, transition, and parent involvement. Using comprehensive
planning, qualified personnel, parent involvement, quality curriculum, implementation
fidelity, and continuous monitoring components, 2T* was designed, developed, and
implemented.

The need for the 2T Preschool Transition Plan was identified when the
achievement gap or preparation gap detailed entering kindergarten students were not
prepared with school readiness skills. A unique strategy of the 2T Preschool Transition
Plan is the parent involvement strategy, Homework Academy. The strategy utilized
parents as instructors who provided reinforcement of school readiness skills according to
a paced, weekly schedule the year preceding kindergarten. Year 1 implementation data
indicated the 2T? Preschool Transition Plan impacted school readiness skill performance
of preschool students at Wurtland Elementary. The data results offered encouragement

that continued use of the 2T Preschool Transition Plan could impact the achievement
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gap of entering kindergarten students and could have a domino effect of impacting

achievement gaps at consecutive performance levels.

20
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Chapter One
Introduction

In the United States, every child has the opportunity to obtain a free, public
education. Education may be viewed as a key that opens doors of opportunity. Providing
a free, public education to every child is a topic popular with politicians and readily
acknowledged as a cure for societal ills. Children of the United States are very fortunate
to be afforded educational opportunities, but is each child afforded the opportunity to
receive a quality education? Research by Colby, Witt, and Associates (2000) define a
quality education as learning which strengthens the capacities of children to act
progressively on their own behalf through the acquisition of relevant knowledge, useful
skills and appropriate attitudes; and which creates for children, and helps them create for
themselves and others, places of safety, security and healthy interaction.

Making sure students are globally competitive places great demands on educators,
parents, and public policymakers because it means ideas, strategies, and educational
programs remain fluid; in a continuous state of change. Change is a constant in
education; changing curriculum, changing standards, changing programs — all of which
affect student performance. One could say students are works-in-progress. Why?
Societal needs of our world are constantly changing. Societal needs in areas such as
medical, vocational, and technology continue to change requiring students attain the
educational skills to address these changes. As society’s needs change so do student

needs. Education has to ready students with the necessary academic skills to meet the
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changing needs of a global economy, which means the strategies developed must equip
today’s students with an ever-changing set of college and career readiness skills. A
pivotal question for parents and schools today is how do we prepare children for an ever-
changing future?

Children enter kindergarten carrying the hopes and dreams of their parents to
develop into productive adults and make our world a better place to live. The idea that
their child may not be equipped with the necessary school readiness skills to be
successful is not a consideration; they are five, therefore they are prepared for
kindergarten. Is five the age at which all children magically possess the necessary school
readiness skills to be successful in kindergarten? School readiness is defined as a
measure of how prepared a child is to succeed in school, cognitively, socially, and
emotionally (Gesell Institute of Human Development, 2009).

A child’s education begins the moment of birth. Children may have many
teachers before they enter school as a kindergarten student. Excluding parents as a
child’s first teacher, grandparents, childcare providers, Sunday school teachers, and
friends may serve in the role of teacher. The probability each child will enter
kindergarten with different abilities increases exponentially when learning is presented
from a plethora of teachers. A quote of Haim Ginott depicts the affect of learning
experiences, “Children are like wet cement. Whatever falls on them makes an
impression” (Lansky, 2006).

The number of children participating in early childcare programs prior to

enrollment in kindergarten has steadily increased (Schweinhart, 2004). Several factors
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account for the increased enrollment, one being addressing the needs of children
identified as at-risk of school failure and special education children. Research indicates
that addressing learning deficits of at-risk and special education children must be
provided as early as possible to ready these children for formal schooling (U.S.
Department of Health and Human Services, 2010). Childcare needs of working mothers
and single parent families contributed to increased early childcare enrollment, while other
children enrolled in early childcare programs to provide opportunities for socialization
(Glicksman & Hills, 1981). With increasing numbers of children attending these
programs, the need for quality early childcare programs also increased (Schweinhart,
2004). Research provided evidence of the impact attending quality early childcare
programs has on student achievement, the economy, and social institutions (Anderson,
Foster, & Frisvold, 2010; Schweinhart, 2009; Wilder Research, 2009).

Participation in an early childcare program does not always equate to attainment
of the necessary school readiness skills. Inconsistencies exist in the quality of services
offered, the curriculum offered, and the expertise of early childcare providers. Heckman
and Masterov (2007) report inequities in early childcare providers and programs create
preparation gaps in preschool children. A result of the preparation gap was many
preschool children enter kindergarten with vastly different school readiness skills than
same age peers (Doggett & Wat, 2010; Gruendel, 2003).

Children who do not attend a preschool program are another reason for the
preparation gap of readiness skills. According to research, the lack of a literacy enriched

home environment and lack of finances to pay for readiness learning opportunities causes
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a preparation gap between the at-risk child and their more affluent peers (Halle, Forry,
Hair, Wandner, Wessel, & Vick, 2009; Rouse, Brooks-Gunn, & McLanahan, 2005).

Leaving no child behind becomes a challenge when students enter school
unprepared. National data revealed lack of readiness results in additional expenditures
for remedial and special education, increases high school dropout risk, and is a continued
cost for the individual and for society by increased social services program enrollment
(Gruendel, 2003). Two renowned studies, The Abecedarian Project and The HighScope
Perry Experiment, provided longitudinal information of the impact of quality early
childcare on student achievement (Schweinhart, 2004; Winton, Buysse, & Hamrick,
2006). These studies reported participants achieved higher cognitive performance scores
toddler through adulthood, attained higher levels of education, fewer students referred for
special education services, obtained higher-paying jobs, and had a significant lower
percentage of arrests (Schweinhart, 2004; Winton, Buysse, & Hamrick, 2006).

The emphasis of education research has shifted to early childcare education and
the importance of transition plans at specific points in a child’s educational experience,
specifically student transition needs between preschool to kindergarten (Jolly & Orbach,
2007). Reported transition difficulties preschool children demonstrate are an inability to
get along with others, difficulty adjusting to a new group setting, academic deficiencies,
and separation anxiety (Rimm-Kaufman, Pianta, & Cox, 2000).

Waurtland Elementary data supported the findings of Rimm-Kaufman et al (2000)
with 98% of entering kindergarten students determined to not have the necessary

readiness skills. The 2T? Preschool Transition Plan addressed the school readiness
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transition needs of preschool children. 2T utilized parents in the role of teacher to
reinforce readiness needs in the areas of math, reading and writing with the Homework
Academy strategy of 2T, Parents participated in preparing their child with the skills
needed to enter school ready to learn and progress as same-age peers.
Problem Statement

Many children enter kindergarten without adequate school readiness skills that
ensure a successful transition to kindergarten. The lack of readiness skills initiates the
domino effect of children entering school behind their better-prepared peers. Research
by Halle, Forry, Hair, Perper, Wandner, Wessel, & Vick (2009) reported students not
prepared with readiness skills are likely to continue this pattern of performing below
grade level throughout their educational career.

Purpose of Study

The purpose of this study was to determine if implementation of a systemic
preschool transition plan prepared preschool students with the readiness skills necessary
to be successful in kindergarten. According to research, too many students leave each
grade level not performing on level academically as same-age peers. The achievement
gap revealed at kindergarten entry continues throughout many students’ educational
experience, unless plans are put in place to address achievement gaps (National
Governors Association Task Force, 2005).

Significance of the Study
Identification of achievement deficits established the need for the 2T study.

Wurtland Elementary analyzed assessment data, K-PREP, Star Reading, and Star Math to
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determine achievement gaps in the student population; specifically gaps in and between
performance levels, for at-risk students, and between genders. In August of each school
year, entering kindergarten students completed a school readiness assessment that
measured school readiness skills (math and reading) students possess. The readiness
skills measured were foundation skills necessary for reading and math fluency, such as
upper and lower-case letter recognition, recognition of numbers 1-10, consecutive
counting, and sight words.

The school readiness data for Wurtland Elementary kindergarten students
beginning in 2009 and ending in 2013 are presented in Table 1. Data indicated a large
percentage of entering kindergarten students did not have the school readiness skills
necessary to be successful. The percentage of entering kindergarten students without the
necessary readiness skills steadily increased from 2009 — 2012. The 2013 decrease in the
percentage of entering kindergarten students without the necessary school readiness skills
reflects data after year one implementation of the 2T? Preschool Transition Plan.

Table 1

Wurtland Elementary Students Lacking Kindergarten Readiness Skills

Year Percentage of Students
2009 73%
2010 62%
2011 78%
2012 98%
2013 57%

Source: Scholastic Report, 2009; Scholastic Report, 2010; Scholastic Report, 2011;
Scholastic Report, 2012; and Brigance Report 2013
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Table 2 contains the performance level data of math and reading, grades one
through five for Wurtland Elementary, and reflects a substantial percentage of students
continued to not perform on level with same age peers.

Table 2

Wurtland Elementary Students Performing Below Level — 2012-2013

Performance Level Percentage Below Level Percentage Below Level
Reading Math

1% Grade 64% 36%

2" Grade 54% 63%

3" Grade 32% 41%

4™ Grade 63% 46%

5" Grade 60% 69%

Source: Renaissance Star Math Report, 2012; Renaissance Star Reading Report, 2012
Data from Table 1 and Table 2 were examined to determine the impact a year of
instruction had on closing the achievement gap identified at the beginning of
kindergarten. Longitudinal data reflected a 28% decrease in the achievement gap.
Evidence the achievement gap had continued with students to the next performance level
identified 50% of first grade students began the year not performing on level with same
age peers. School readiness and grade performance data indicated a preschool transition
plan could be critical to increasing the overall achievement of students at Wurtland
Elementary. Identification of achievement gaps guided the research process to develop
improvement strategies focused on increasing student achievement, and decreasing

performance gaps.
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The significance of this study was that implementation of the 2T* Preschool
Transition Plan could prepare participating preschool students with the necessary school
readiness skills to be successful in kindergarten. A plan in place that had students
entering kindergarten on performance level had the potential to impact achievement gaps
at each consecutive performance level, K-5.

Context of the Study

Greenup County is located in the Northeastern corner of Kentucky in the foothills
of the Appalachian Mountains, where Kentucky, Ohio and West Virginia meet. Itis a
rural county that face the same obstacles to growth and development as other
communities, a dwindling economy, loss of jobs, and loss of industry. With loss of jobs
and loss of industry, the population of Greenup County has declined. The Greenup
County School District is one of three school districts in the county of Greenup. The
Raceland-Worthington Independent and Russell Independent are the other two districts
located in the county.

Demographic Information

The Greenup County School District is the largest employer located within the
school district. It employs 223 certified personnel and 230 classified personnel (Greenup
County School District Website, 2012). The district has gone through many changes
over the years. Declining enrollment led to the downsizing of facilities from 12
elementary schools to four, three high schools to one, and the creation of two middle
schools. Downsizing of facilities has created long bus rides for many of the students with

some students riding a bus 1% hour to get to school.
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The Greenup County School District is one of high poverty. As a district, 66% of
students are identified as at-risk status. The poverty level of Wurtland Elementary
students is much higher; 75% of the students are identified as at-risk. A high percentage
of adults in the Greenup County School District, 88%, have attained an education level
that is less than a bachelor’s degree (Family Resource Center, 2009).

The educational program offered services PreK-Grade 5 students at the
elementary level, Grade 6-Grade 8 students at the middle school level, and Grade 9-
Grade 12 students at the high school level. The Greenup County School District
implements the learning standards adopted by the Kentucky Department of Education
and has an aligned curriculum, PreK-Grade 12. A multitude of educational programs and
services are offered to meet the needs of all students; services include gifted/talented,
504, IDEA, RTI, 21 Century, ESS, differentiated instruction and extracurricular
activities.

District Improvement Initiatives

In addition to downsizing in Greenup County, educational improvement planning
has been fragmented with no one working toward a shared vision or common goals.
Change processes have not been effective in the Greenup County School District. The
use of a district-wide diagnostic screening tool keeps changing, making interpretation of
trends in student achievement and curriculum deficits difficult to determine. Each
diagnostic screening tool currently utilized, Think Link, Aimsweb, and MAP is

implemented and presents data differently making it difficult to interpret students’
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achievement, recognize longitudinal achievement trends or to conduct a diagnostic
screening tool comparison.

Another change initiative, the use of Curriculum Resource Teachers (CRT’s), had
the goal to provide training designed to increase the professional growth and
effectiveness of teachers. The CRT’s were pulled from the schools to prepare district-
meeting presentations or to compile district diagnostic data resulting in the services
provided teachers inconsistent. The inconsistency of services to teachers limited their
professional growth and classroom effectiveness.

Timely communication was a third change initiative in the Greenup County
School District. Three committees have been formed to increase communication among
stakeholders, teacher liaison, parent liaison, and a district liaison. Each communication
initiative has proven ineffective. Reasons given for ineffectiveness include lack of
meetings and lack of follow-through of decisions. The changes that have been put in
place have lacked continuity and monitoring, key attributes of effective change according
to Joseph & Reigeluth (2010).

Factors Impacting Academic Achievement

Educational programs and student achievement in the Greenup County School
District are impacted by several factors. These factors affect the budget, delivery of
educational services, and availability of resources. One factor is the reciprocal agreement
that the Greenup County School District has with surrounding school districts. The

reciprocal agreement allows students from Greenup County to attend other districts
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without paying tuition and allows students from other districts to attend a Greenup
County School without paying tuition.

The Greenup County School District has approximately 423 students leave to
enroll in other districts, and approximately 40 students from surrounding districts enter to
attend a Greenup County School (Greenup County School District, 2012). Each year
more than one million dollars is not received into the district because students choose to
attend schools in other districts. The reciprocal agreement impacts the district’s
enrollment, which impacts the district’s budget and the amount of resources available to
educate Greenup County students.

Road conditions during inclement weather are another factor that impacts
attendance and the effectiveness of the educational program delivered. The Greenup
County School District has a Plan B Transportation Schedule in place to reduce the
number of days missed because of bad road conditions. The Plan B Transportation
Schedule allows buses to travel on main routes only, with parents transporting their
children to meet the buses from secondary road locations. Greenup County has not
implemented the Plan B Transportation Schedule to determine if district attendance
would be sufficient to support its continuance. School days missed due to inclement
weather create a break in instruction consistency that is critical for increasing student
achievement (Zemelman, Daniels, & Hyde, 1993).

Poor student attendance has a negative impact on student achievement and the
budget. When students are absent, the opportunity is lost to teach academic concepts

needed for student growth and development. District funding is dependent on daily
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attendance and poor attendance decreases the availability of funds to purchase programs
for students. 2011-2012 student statistics for the Greenup County District include a
student enrollment of 2,920, a dropout rate of 3.11%, and the students’ average daily
attendance was 92.45% - which is 2% below the state average; statistics used to
determine state funding the Greenup County School District receives (Greenup County
School District, 2012).

Lack of academic achievement has impacted public perception of the quality of
education one can receive in the Greenup County School District; impacting student
enrollment and decreasing educational dollars sent to the district. Prospective
homeowners related district performance results are examined to determine which school
and district they wanted their children to attend prior to purchasing a home.

Using the No Child Left Behind (NCLB) mandate as a measure, academic
successes of the Greenup County School District have been limited. The district has
never achieved Average Yearly Progress (AYP) during the NCLB mandate. In 2010
Greenup County High was designated as a Persistently Low Achieving (PLA) school,
one of the ten lowest performing schools in the state. Greenup County High is in its
second year under the monitoring of the Kentucky State Board of Education and receives
additional funds for improvements through the School Improvement Grant (SIG) that was
written.

Improvement Strategies
Waurtland Elementary is one of four elementary schools in the Greenup County

School District. The district’s student/teacher allocation formula is 24:1 with Title 1 and
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Title VI funds utilized by the School Based Decision Making (SBDM) Council to fund
additional teaching slots.

The preparation and experience of our teachers is important to students’ success.
All teachers at Wurtland Elementary have the designation Highly Qualified. Twenty-six
percent of the teachers hold a bachelor’s degree, 68% hold a master’s degree, and 5%
have Rank I status (Kentucky Department of Education, 2012). There is a wide-range of
teaching experience ranging from 0 years to 26 years. This range of teaching experience
provides support and resources for both inexperienced and experienced teachers.
Inexperienced teachers bring new ideas and teaching strategies that can be shared with
more experienced teachers. Experienced teachers share professional advice, provide time
management strategies, and guidance of operating practices to lessen stress for
inexperienced teachers.

A strategy implemented at Wurtland Elementary to address performance level
gaps was to further reduce the teacher/student ratio at the mandated assessment levels of
third, fourth, and fifth grade. This strategy provided additional one-on-one instruction
per student and heightened focus on an identified assessment deficit in answering
constructed response questions at the proficiency level. Wurtland Elementary has made
AYP each year the No Child Left Behind mandate was in place. However, Table 3
displays KPREP scores declining over the 2010-2011 and 2011-2012 school years. The
2011-2012 KPREP scores were based on the new assessment system and not comparable

to previous assessments.
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Table 3

Interim KPREP Performance Report
Comparison of 2009-2010 and 2010-2011 Math and Reading Assessment Data

Performance 2010 2011 Difference 2010 2011 Difference
Level Reading Reading Math Math

(By Grade)

3rd 91.30 92.50 +1.20 93.48 97.50 +4.02

4t 77.50 72.34 -5.16 82.50 76.60 -5.90

5th 87.50 72.09 -15.41 72.50 53.49 -19.01

Source: Kentucky Department of Education, 2010, & Kentucky Department of
Education, 2011

Greenup County Early Childcare Programs

Early childcare programs offered in Greenup County vary in structure and in
quality. Early childcare providers include Head Start, private and public early childcare
providers (daycare centers), and family early childcare providers (family members that
provide babysitting services). Early childcare education is not a mandatory requirement
for preschool children. The Greenup County School District partners with Northeast
Head Start and implements a blended early childcare education program. At the present
time, transition activities between Northeast Head Start and Wurtland Elementary entail
weekly visits to the media center, summer Kindercamp, and an on-site visit in the spring.
Transition efforts have not been expanded to include home childcare, private or public

childcare providers.
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Developing a preschool transition plan that enables all children to enter
kindergarten with adequate readiness skills presented challenges. A preschool transition
plan that countered the indicated reasons children enter kindergarten with different
abilities required examining research of early childcare education programs and practices,
transition issues, and parent involvement.

Research Question

This study addressed the following question,

Will implementation of a preschool transition plan prepare preschool students
with the necessary school readiness skills to be successful in kindergarten?

Definition of Terms

The purpose of the section was to provide clarity and understanding of vocabulary
specific to the 2T Preschool Transition Plan. The vocabulary definitions aid in the
comprehension of 2T°.

2T (Tools to Teach Transition) Preschool Transition Plan: A preschool transition plan

that uses systemic processes to develop, implement, and monitor an early
childcare plan for the purpose of preparing preschool students with the necessary
school readiness skills.

2T Preschool Transition Manual: A step-by-step manual for parents to utilize to prepare

their 4-year-old child with the necessary school readiness skills prior to entering
formal schooling as a kindergarten student.

At-Risk Children: Children determined to have the socioeconomic status level of poverty.
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Early Childcare Program: Northeast Head Start and blended preschool programs are

defined as the early childcare programs for this study that addresses the social,
emotional, and cognitive needs of enrolled students.

Early Childcare Provider: Northeast Head Start and blended preschool program personnel

(preschool teachers and instructional assistants) are defined as the early childcare
providers for this study.

GOLD: A diagnostic assessment instrument that measures the developmental
performance level of a child in preschool.

Greenup County Head Start Curriculum Map: A curriculum map that aligns the Creative

Curriculum Learning Standards, Kentucky Early Childcare Learning Standards,
and the Common Core Learning Standards into one document.

Homework Academy: A preschool transition strategy that uses parents to reinforce

readiness skills at home to ready their child for kindergarten entry.

Homework Contract: An agreement between preschool parents and the 2T Coordinator

that states they will assist their preschool child with homework tasks during each
school week.

Learning Manipulative: A tool used to explain or teach an academic skill to students.

Parent Involvement: Parents using intentional, focused transition strategies to equip their

children with social, emotional, and academic skills to increase their children’s

school readiness skill level.
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Performance Level: For the purpose of this study, math, reading, and written expression

are the curriculum areas in which the preschool and kindergarten student must
demonstrate competency of performance criteria designated for that level.
Preschool: Four year old children attending the Northeast Head Start program.

Program Assessment: Assessment instrument used to monitor progress of a program,

identify program concerns, and determine program effectiveness. For the purpose
of this study, the assessment instrument used to monitor progress is the School
Readiness Check Sheet.

Progress Check Meeting: A meeting that examines data to determine program progress

and needs. A progress check meeting is held after each administration of the
School Readiness Check Sheet assessment.

Quality Education: For this study, it is learning which strengthens the capacities of

children to act progressively on their own behalf through the acquisition of
relevant knowledge, useful skills and appropriate attitudes; and which creates for
children, and helps them create for themselves and others, places of safety,
security and healthy interaction.

School Readiness Check Sheet: An assessment to determine level of school readiness for

each entering kindergarten student. The School Readiness Check Sheet will aid
in identification of RTI students.

School Readiness Skills: For the purpose of this study, measured School Readiness Skills

refer to cognitive skills preschool children need to acquire prior to entry as a

kindergarten student. The cognitive skills are math, reading, and written
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expression readiness that will be measured by the School Readiness Check Sheet

assessment.
Stakeholders: The people that have a vested interest in what takes place in the success of
the educational program at Wurtland Elementary.

Systemic Change: A process that shifts the perspective of change to one that emphasizes

the interconnectedness of the parts of an organization and how one change affects
all parts; a shared vision of all stakeholders working toward achievement of
common goals.

Transition: A yearlong process to ready preschool students for kindergarten entry, which
involves all stakeholders (students, parents, school, and community).

Transition Committee: The members of stakeholder groups (parents, school staff, and

community) that plan, implement, communicate, and monitor the effectiveness of

the 2T Preschool Transition Plan.

Transition Coordinator: The individual that supervises the development, implementation,
and monitoring of the 2T Preschool Transition Plan. For this study, the
Transition Coordinator was the principal of Wurtland Elementary.

Transition Strategies: The practices implemented by stakeholders (parents, school,

community) that build a child’s social, emotional, and academic competencies for
successful school entry as a kindergarten student. For this study, transition
strategies included 2T training for parents, make-it-take-it workshop trainings,

Homework Academy, and use of the 2T Preschool Transition Manual.
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Chapter Two
Review of Literature

The purpose of this study was to determine if implementation of a preschool
transition plan prepared entering preschool students with the necessary readiness skills to
be successful in kindergarten. Section Two provided discussion of and literature support
for the study, 2T? (Tools To Teach Transition) Preschool Transition Plan. Understanding
why preschool students enter kindergarten at differing performance levels was essential
to developing a plan to address the existing achievement gap between preschool and
kindergarten performance levels, and prompted examination of three different, but
connected, bodies of research. The three bodies of research included early childcare
programs, transition issues, and parent involvement.

The 2T Preschool Transition Plan is important to Wurtland Elementary. Using
this plan to eliminate the achievement gap many entering kindergarten students possess
could increase student achievement potential not only at the school level, but could
potentially increase student achievement on a district-wide scale if implemented in every
elementary school. Understanding the connection between early childcare education,
transition issues, and parent involvement components required systemic thinking (how
each part affected the other when a change was made) when developing educational
programs that are accountable for the future educational success of students and their
ability to be competitive in the global marketplace (Anderson, 1993; Duffy, 2006; Jasso,
2007; National Governors Association Task Force, 2005; Pianta & Cox, 1999;

Schweinhart, 2004).
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Examining research to understand how these components impacted student
achievement allowed development of a program more likely to be effective (Governor’s
Task Force, 2010; Jensen, 2009; Lezotte & Snyder, 2011). As a house needs a strong
foundation, each child needs a strong educational foundation.

Educational Change

Changing the way things have always been done created an environment in which
the vision and goals were no longer clear. Understanding that change needed to take
place required everyone to examine present practices, what the data indicated is and is
not working, and the focus areas for change. Attendance to building trust and risk-taking
increased stakeholder ownership and developed a shared vision, characteristics
instrumental to achieving effective change (Lezotte, 2011; Thompson, 2006).

Joseph and Reigeluth (2010) referred to two types of educational change typically
used by educational organizations, piecemeal change and systemic change. They
explained piecemeal change as changing one part of a learning plan or organization
without changing or affecting the other parts. Systemic change involved changing a part
of an organization, but considering and including all other parts of the organization in the
change process thus enabling everyone to understand that everyone is affected by
changes that take place (Joseph & Reigeluth, 2010). Understanding how the preschool
transition plan would affect the other parts of the educational program at Wurtland
Elementary was the deciding factor between using the piecemeal and the systemic change

process to exact educational change.
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The preschool program in place at Wurtland Elementary is a blended program, a
combination of state-funded preschool and Northeast Head Start. Before change could
take place with the Wurtland preschool program, collaboration efforts by both
organizations were necessary. Blending the state-funded preschool and Northeast Head
Start preschool at Wurtland Elementary supported a systemic change process that
involved all stakeholders in development of the 2T Preschool Transition Plan.
Developing an effective transition plan within a blended preschool program required a
shift in mindset to one that embraced a shared vision with common goals and beliefs;
such as what constituted quality educational services.

Finding the answer to the question, “Why Change?” was critical to Wurtland
Elementary moving forward in developing a preschool transition plan. This question
provided the starting point for 2T* development. Analysis of student assessment data
revealed Wurtland Elementary had achievement gaps at every performance level,
kindergarten through grade five. Several change strategies had been implemented to
eliminate performance gaps, such as remediation instruction, utilization of content-
specific software programs, and implementation of ability-grouping students for
instruction. The strategies lacked focus of a comprehensive achievement picture for
Wurtland Elementary, and provided a piecemeal approach to eliminating achievement
gaps. Wurtland Elementary could no longer use a piecemeal change approach to meet
the goal of, Everyone Enters Ready, with all preschool students entering kindergarten

prepared with school readiness skills (Duffy, 2006).
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Waurtland Elementary needed a preschool transition plan that allowed continuous
monitoring, and revision of strategies; a preschool transition plan that implemented a
continuous improvement process. Wurtland Elementary incorporated the process steps,
Plan, Do, Check, and Revise to assure the 2T Preschool Transition Plan was one of
continuous improvement (Lezotte, 2011; Joseph & Reigeluth, 2010). This type of
structure increased the likelihood of implementing a preschool transition plan that
incorporated updated learning principles, best-practice teaching strategies, and one that
embraced continuous communication between organizational structures (Anderson,
1993).

This continuous improvement process provided information applicable to
eliminating the existing achievement gap of entering kindergarten students. Figure 1
paraphrases the common processes Wurtland Elementary used to develop the 2T°
Preschool Transition Plan. It illustrates that continuous improvement involves repeating
the steps of 2T, which include use of data driven decision-making to guide development
of preschool strategies (Plan), implementation of preschool strategies (Do), check for
strategy effectiveness (Check), revise strategies as needed (Revise), and the preschool

transition process begins again (Lezotte, 2011; Joseph & Reigeluth, 2010).
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Figure 1. 2T° Systemic Planning Process

Plan

2
Revise 2T Do

Check
Early Childcare Education Programs

Research of early childcare education was extensive and encompassed numerous
areas: effective early childcare education programs, economic impact, curriculum,
assessment, parent involvement, personnel qualifications, instructional strategies, and
program expense. The researcher examined research of early childcare programs in
operation and their various components, such as planning and implementation processes,
learning standards, curriculum, teaching strategies, evaluation criteria, and program
effectiveness data to guide development of the 2T Preschool Transition Plan.

Research conducted by Heckman and Masterov (2007) and Schweinhart (2009)
identified cost savings to society from children attending early childcare programs,
specifically reductions in cost for student remediation services and lower numbers of
incarcerations. Information of early childcare programs, and their operating

characteristics provided strategies to eliminate the achievement gaps kindergarten
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readiness data identified (Heckman & Masterov, 2007; Preschool Curriculum Evaluation
Research Consortium, 2008; Reynolds, Temple, Robertson, & Mann, 2002).

Does the quality of early childhood educational programs affect achievement of
the early learner? Research on early childcare education was vast with many variations
of programs offered by early childcare providers (Governor’s Task Force, 2010;
Schweinhart, 2004; U.S. Department of Health and Human Services, 2010; Winton,
Buysse, & Hamrick, 2006). For the purposes of this study, early childcare education
encompassed a child’s early experiences at 4 years of age at home and in the Northeast
Head Start classroom. Early childcare arrangements for children varied. The
arrangements included care by relatives, private and public center childcare programs,
family childcare provided in the caregiver’s home, and care provided in the child’s home
by babysitters (Barnett, Carolan, Fitzgerald, & Squires, 2011).

Schweinhart (2004) contended school readiness issues couldn’t be successfully
addressed until early childcare services that preschool students receive are of quality.
Many studies have been conducted of early childcare programs, and the impact program
participation has on student achievement (Editor FPG Publications Office, 2006;
Maryland State Department of Education, 2009; Reynolds, 1999; Schweinhart, 2004;
U.S. Department of Health and Human Services, 2010). Analysis of the following
programs supplied information that guided development of 2T, Head Start, Abecedarian
Project, HighScope Perry Preschool, Chicago Child-Parent Center, and a review of state-

funded preschool programs.
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Head Start Program

In 1965, the federal government put in place the Head Start initiative to address
early childhood concerns, specifically children identified as at-risk and children with
special needs (U.S. Department of Health and Human Services, 2010). Head Start used a
multifaceted approach to early childcare education. This initiative provided
comprehensive services that included preschool education; medical, family health care;
nutrition services; and parenting resources. A Head Start impact study was conducted
over a four-year time frame, following the same children from Head Start entry through
the end of first grade (U.S. Department of Health and Human Services, 2010). The goal
of the study was to determine the impact Head Start programs made in preparing low-
income children with school readiness skills and the program components that impacted
children’s development the most.

The Head Start Impact Study revealed providing at-risk children access to Head
Start had a positive impact on children’s preschool experiences. Social development of
students attending Head Start demonstrated greater ability to interact with same-age peers
during cooperative learning activities (U.S. Department of Health and Human Services,
2010). Significant differences were found on every preschool component measure
between Head Start students and students not attending Head Start. Positive impact on
components of school readiness skills for children who participated in the program was
indicated. Four-year-old students demonstrated increased language and literacy readiness

skills, specifically in areas of vocabulary, letter-word identification, spelling, color
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identification, letter naming, and parent-reported emergent literacy (U.S. Department of
Health and Human Services, 2010).

Data revealed four-year-old Head Start children did significantly better on a
vocabulary measure of the PPVT assessment as compared to students who had not
attended Head Start. It was found most of the academic advantages at-risk children
gained during their Head Start experience were not maintained through first grade (U.S.
Department of Health and Human Services, 2010)

Additional studies investigated Head Start effectiveness and were examined for
information applicable to the development of 2T (Anderson et al., 2010; Gormley,
Phillips, Adelstein, & Shaw, 2010; Lee, 2011). The study completed by Lee investigated
the question, “Does the amount of time enrolled in Head Start and family risk factors
impact academic achievement?” This study examined the academic achievement of
students enrolled at age three - participating one year, students enrolled at age three -
participating two years, and students enrolled at age four - participating one year. The
findings indicated that students enrolled in Head Start for longer lengths of time had
higher academic achievement. Students with more family risk factors made the greatest
academic gains (Lee, 2011).

In recent years a surge in state-funded preschool programs has provided
enrollment options to parents of four-year-old at-risk children. Research by Gormley et
al. (2010) compared the effectiveness of state-funded preschool programs and Head Start
programs. The study examined two questions, “ Which program better serves the four

year old at-risk child?”” and “What are the comparative advantages of the two approaches
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- one comprehensive in its goals, the other more focused on early learning — preparing
young children for school?”

Evidence was gathered from Tulsa, Oklahoma, which operates both programs.
Research data was gathered in areas of cognitive growth, social, and emotional growth,
and in the health area. Study findings presented a mix of advantages for both programs
(Gormley et al., 2010). Findings included state-funded preschool programs indicated
stronger early literacy learning, and Head Start was more effective with health effects. In
the areas of social and emotional growth, attentiveness received a higher rating in the
state-funded preschool program (Gormley et al., 2010). Gormley et al. (2010) reported
both programs could learn from one another’s strength areas, with each strengthening the
area of social and emotional growth of children.

Participation in Head Start increased at-risk children’s exposure to quality early
childcare educational environments, providing opportunities to learn. Reported concerns
of Head Start were inconsistencies of programs, variations of teaching credentials,
different curriculums utilized, and variations in early childcare education standards found
in each state (Gormley et al., 2010; U.S. Department of Health and Human Services,
2010).

Analysis of the Head Start initiative provided impact results for a large sample of
early childcare program participants, which made generalization of the programs’
effectiveness applicable to others developing a preschool program. Wurtland Elementary
preschool students had the same at-risk factors as students enrolled in the Head Start

programs therefore developing a program that would yield the same educational results
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seemed feasible. The benefits of attending a quality preschool would become the
foundation of their educational experiences.

Further research led to the examination of three longitudinal studies of early
childcare programs, the Abecedarian Project, the HighScope Perry Preschool Experiment,
and the Chicago Child-Parent Centers initiative. These studies provided long-term
impact information of early childcare program participation, but involved much smaller
at-risk population groups. The researcher needed effectiveness data from both large and
small group preschool programs for development of 2T,

Abecedarian Project

The Abecedarian Project was an initiative by the FPG (Frank Porter Graham)
Child Development Center located on the University of North Carolina’s campus
(Winton, Buysse, & Hamrick, 2006). The Abecedarian Project, like Head Start, used a
multidisciplinary approach to affect multiple areas of growth and development of at-risk
children, but on a much smaller scale; 111 participants. A major difference noted by
Winton et al (2006) between the Abecedarian Project and others is educational childcare
began at age zero, and continued through age five. Enrollment, as with Head Start,
depended upon criteria that categorized children at-risk. Characteristics of participants in
the study noted that 98% were African-American, were being raised by single mothers
with less than a high school education and no income (Winton et al., 2006).

Winton et al. (2006) reported a rigid schedule of implementation with participants
receiving best practice instruction all day, every day, on a year-round basis; a major

difference between the Head Start and the Abecedarian Project. Each child had an



2T? PRESCHOOL TRANSITION PLAN 49

individualized educational plan of learning tasks, with a small child to teacher ratio. For
age four children, the ratio was one teacher for every six age four children. Social,
emotional, and cognitive — particularly language development were focus areas of
development. Another difference between this study and the Head Start initiative was the
longitudinal data gathered through follow-up studies conducted at ages 12, 15, and 21
(Winton et al., 20006).

Children who participated in the Abecedarian Project had higher 1Q scores than
the children in the control group (see Table 4). A follow-up study by FPG Early Child
Developments (2006) reported continued higher achievement levels in math and reading,
with less grade retention and placements in special education of participants during
elementary and secondary school years; a cost savings for districts and implication for
policymakers when considering early childcare funding. The success of the Abecedarian
Project enabled Wurtland Elementary to discuss the feasibility of applying the same
learning strategies to develop a preschool transition program that addressed the
achievement gaps of enrolled preschool students. The learning strategies used of
particular interest to the researcher were the length of the school year and development of

individualized services for students and their families.
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Table 4

Abecedarian Project Impact at Age 21

50

Achievement Findings/Decision-Making Abecedarian Control Group
Full-Scale 1Q 4.4 Points Higher
Verbal 1Q 4.2 Points Higher

Reading Achievement

Math Achievement

Enrolled in School at Age Twenty-One
Attending a Four Year College
Engaged in Skilled Jobs

Teen-Aged Parents

1.8 Grade Increase

1.3 Grade Increase

42%

36%

47%

26%

20%

14%

27%

45%

Source: Winton et al., 2006

The project’s impact on the societal issues of crime and incarcerations were not

statistically significant (Winton et al., 2006). Criticisms of the Abecedarian Project

included statistical errors and inconsistencies found in reports completed by other

research groups (Wikipedia, 2012).

The Abecedarian Project’s findings provided evidence of strategies that could

eliminate learning deficits of at-risk children. The data noted less money was spent per

student on educational costs for services such as special education with early

achievement gains continuing through adulthood. The findings also indicated that

participants had better decision-making skills, making decisions that resulted in less

money spent on incarcerations. Research findings of the Abecedarian Project provided
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information of particular use to policymakers. Policymakers agree that quality early
childcare education programs are needed, but do not allocate funds to replicate studies
such as the Abecedarian Project statewide (Governor’s Task Force, 2010). A reason for
this reluctance could be the length of time it takes to yield results. In a society where
long-range planning is not in place, a short-term, piecemeal plan is often the one adopted.
HighScope Perry Preschool Experiment

Providing comparable research information were findings of the HighScope Perry
Preschool Experiment. Schweinhart (2009) analyzed HighScope Perry Preschool
Experiment’s impact on at-risk children. HighScope Perry Preschool, as the Abecedarian
Project, provides longitudinal data of the impact their instructional techniques had on
addressing learning deficits of at-risk children. Enrollment, as with Head Start and the
Abecedarian Project, was based on socioeconomic conditions of the family which is
categorized as at-risk. The HighScope Perry Preschool Experiment provided early
childcare services to 123 African-American children considered at risk of school failure.
Class sizes of HighScope Perry Preschool, as the Abecedarian Project, were small with a
ratio of one teacher for six four-year old students. Strong teacher and family interaction
was another common strategy that Head Start, the Abecedarian Project, and the
HighScope Perry Preschool Experiment consistently utilized.

Findings of the HighScope Perry Preschool Project had implications for
addressing the economic growth for our country, cost savings from reduced educational
expenditures per pupil because fewer students qualified for special education services,

and lower expenditures for penal incarceration costs. Table 5 lists longitudinal data that
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provided a comparison between achievement of students who attended the HighScope
Perry Preschool Program and students who did not attend a preschool.
Table 5

HighScope Perry Longitudinal Data

Category Criteria HighScope Perry Group No-Program Group
Ready for School at 5 67% 28%
Committed to School at 14 61% 38%
Basic Achievement at 14 49% 15%
High School Graduate 77% 60%
Earned $20K+ at Age 40 60% 40%
Arrested 5+ Times By 40 36% 55%

Source: Schweinhart, 2009

Schweinhart (2009) reported that every dollar invested in the HighScope Perry
program saved the state of Michigan $16.14; an amount obtained by adding the criminal,
education, and tax cost savings. Of particular interest was the lower arrest percentage of
HighScope Perry participants compared to non-participants (Schweinhart, 2009). Results
inferred children who attended a quality early childcare program had better problem
solving and decision-making skills than non-participants.
Chicago Child-Parent Centers (CPC)

The Chicago Child-Parent Centers (CPC) study provided longitudinal data from a

larger at-risk population. Reynolds, Temple, Robertson, and Mann (2002) conducted this
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study to investigate program participation impact for 1,539 at-risk children. Enrollment
was determined by the socioeconomic status of family; 93% of the participants were
African-American identified as at-risk. The goals of this study were to measure the
social and academic achievement of students, document the “critical learning period” age
for attainment of specific skills, and measured environmental variables affecting
children’s growth and development (Reynolds et al., 2002). The math and reading
performance of 15-year-old participants indicated a 5-month performance gain in both
areas compared to 15-year-old non-participants.

Reynolds (2000) found the economic return of program participation exceeded
costs substantially. According to Reynolds (2000), every dollar invested in the preschool
program had a return value of $7.14 to society; calculated from reduced costs of remedial
education, justice system expenditures and increased tax revenue earnings from
educational attainment. Good communication between school and home, program
satisfaction, and parent involvement were factors data indicated led to better student
academic performance (Reynolds, 2000). Table 6 provides information of areas
impacted by the Chicago Child-Parent Centers.

Unique features of the CPC early childcare programs included the emphasis on
environmental variables that schools can affect through program and policy changes.
These features included emphasis on transition issues, parent involvement and parenting
practices, school mobility, school-learning environment, grade retention and special

educational placement, and educational expectations of children, teachers, and parents
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(Reynolds, 1999). Establishing a “critical learning period” for specific skills was another
experiment variable unique to the CPC early childcare program studies.
Table 6

Chicago Child-Parent Centers Longitudinal Data

Category Criteria CPC Participant Group  Non-Participant
Group

High School Completion 65% 54%

Special Education Services 14% 25%

Grade Retention 23% 38%

Juvenile Arrests 16% 26%

Repeat Juvenile Arrests 8% 15%

Source: Reynolds et al., 2002

Comparison information of the Abecedarian Project, HighScope Perry Preschool
Experiment, and the CPC early childcare program studies indicated programs with
focused strategies increased student achievement and had long-lasting impact. The
researchers of these studies had greater control of the monitoring processes because of
the small group size. How the program would be delivered, assurance of curriculum
consistency, maintaining qualified personnel, and exert intense efforts to address home
environment and parenting deficiencies were manageable variables to monitor because of
group size. A more controlled experimental environment, and less time needed to

monitor the process increased the validity of data results.
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In contrast, the Head Start initiative contended with implementation factors that
large experimental population participation can bring to a scientific experiment. The
implementation factors that affected Head Start preschool effectiveness included
inconsistency of program development and delivery, and fidelity of monitoring strategies.
Organizations developing preschool transition programs need to consider the various
implementation factor differences found in early childcare education programs and not
over-generalize the effectiveness data reported.

State Early Childcare Education Programs

State early childcare education programs are varied. The development of early
childcare education programs was dependent upon the availability of funds over which
state legislatures had control. Some states, such as Maryland, have taken the initiative
and implemented a statewide early childcare program. Many states continue to rely
solely upon the federal Head Start initiative, or support a blended early childcare program
structure, a program that blends Head Start and a state early childcare program.

The 2011 State Preschool Yearbook discussed state initiatives implemented in the
area of early childcare education programs (Barnett, Carolan, Fitzgerald, & Squires,
2011). Barnett et al. (2011) reported preschool program trends indicate state budgets are
making cuts to funds designated for early childcare education. Decreased funding poses
a concern of undoing much of the progress states have already made and increased the
likelihood that existing state programs would fail to meet the minimum quality standards

for early childcare programs.
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Despite decreased funding, enrollment in state-funded preschool programs
continues to increase. According to the 2011 State Preschool Yearbook, enrollment of
preschool students was 1,323,128, a 2% increase from the previous year (Barnett et al.,
2011). Research attributed this increased enrollment to improved identification
processes of at-risk children and the increased need for childcare services of working
mothers (Barnett et al., 2011).

Research of state initiatives warranted examination of preschool initiatives in the
states of Maryland, Oklahoma, and Kentucky. The state of Maryland moved childcare
under the jurisdiction of the Maryland State Board of Education. A three-year plan
incorporated strategies in the areas of personnel, alignment of learning standards, parent
involvement, intervention services, and program monitoring. Data reported the
relationship of school readiness performance at the kindergarten level with prior early
care experiences. Children who participated in an early childcare preschool program
outperformed children that either stayed at home or were cared for by a relative by 10%
(Maryland State Department of Education, 2009).

Oklahoma began its state-funded preschool initiative in 1996 and switched to
universal preschool in 1998. The universal preschool initiative offered services that were
state-funded and services that were a collaborative initiative with private daycares, and
Head Start. Oklahoma’s universal preschool initiative services more 4-year-old
preschoolers than other states. Assessment results noted that students who attended

either a state-funded preschool or a Head Start collaborative program had higher pre-
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reading, pre-writing, and pre-math performances than students who did not attend
preschool prior to kindergarten entry (Gormley, Phillips, & Gayer, 2008).

Kentucky’s state-funded preschool program began in 1990 (Barnett et al, 2011).
The state-funded preschool program services 4-year old students that meet at-risk criteria,
and 3-4 year old students with disabilities. According to the 2011 State Preschool
Yearbook 22, 165 eligible children participated in Kentucky’s Preschool Program
(Barnett et al, 2011).

Academic year 2012-2013 was the pilot year for kindergarten readiness screening
for the state of Kentucky. A student’s total score is a cumulative score of the 5 assessed
areas in which the students had to attain a score of average or above average in each area,
and represents a child’s performance on the basic screen. Table 7 compares the screening
results of Greenup County preschool students to the results for the state of Kentucky.
According to the Early Childhood Profile, 34% of Greenup County preschool students
scored Ready or Ready with Enrichments. The sum of Ready plus Ready with
Enrichments was the percentage of preschool students considered Ready for kindergarten
(Kentucky Center for Education and Workforce Statistics, 2013). The data shows
Greenup County preschool students scored higher in each assessed area when compared

with state results.
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Table 7

2012-2013 (Pilot) State Readiness Screening Results (by domain)

County/ General Language & Physical Self-Help Social /
State Knowledge @ Communication Well-Being Emotional
Greenup Co 68 58 62 74 82
State 59 40 50 71 80

+ or - +9 + 18 +12 +3 +2

Source: 2013 Early Childhood Profile

As each state strives to improve the educational program offered, they turn to
research to guide the decision-making process. States rely on research data to determine
the programs indicated to be the most effective. Research data reported the academic
benefits students receive from quality early childcare education programs, but
implementation expense remains a daunting obstacle for many states (Barnett et al.,
2011).

Examination of state-funded early childcare programs revealed the same
components as found in the Abecedarian, the HighScope Perry, and the Chicago Child-
Parent Programs. These components included, comprehensive planning, rigorous
curriculum, implementation fidelity, qualified personnel, continuous monitoring, and
parent involvement (Doctors, Gebhard, Jones, & Wat, 2007; Governor’s Task Force,
2010; Maryland State Board of Education, 2009; Preschool Curriculum Evaluation

Research Consortium, 2008; Schweinhart, 2004).
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Interest in early education and school readiness was renewed in 1994 with
passage of the Educate America Act. Goal 1 of this Act stated, “by the year 2000 all
children in America will start school ready to learn” (NCREL, 1995, para. 4). Decreasing
the achievement gap surfaced as a priority for school improvement efforts. Research
offered evidence that providing disadvantaged and special needs children services from
quality preschool programs enabled school readiness skills to be attained (Phillips &
Meloy, 2012). However, variations in readiness skills students possess entering
kindergarten indicate this was not occurring (Enz et al., 2008).

With early childcare program development the responsibility of each state,
differences in the type of programs and services became pronounced. Development of
early childcare programs by 50 different states increased the likelihood for inconsistency
in every area of an early childcare program and this affects the quality of services
delivered. Horton and Bowman (2002) contend the lack of communication between early
childcare and kindergarten providers contributed to students entering kindergarten
without the necessary school readiness skills, hampering future academic success.

Transition Issues

Breaking New Ground, a report from the Early Childhood Development
Authority recommended development of early childcare programs that implement a
continuous system of transition services (Governor’s Task Force, 2011). Bridging the
gap between early childcare services and kindergarten services suggested in the report are

essential for school readiness development (Governor’s Task Force, 2011).



2T? PRESCHOOL TRANSITION PLAN 60

Moving from preschool to kindergarten can create transition issues for students.
A growing body of research believed smoothing the transition between early childcare
programs, commonly known as preschool, and kindergarten was essential for school
readiness growth and development (Bohan-Baker & Little, 2002; Enz, Rhodes, &
LaCount, 2008; Jolly & Orbach, 2007; Kraft-Sayre & Pianta, 2000).

Studies, such as the one completed by Bohan-Baker and Little in 2002, began
appearing which examined transition strategies implemented by schools, and how
transition strategies impacted program effectiveness and student achievement. Variables,
such as low socioeconomic status, single parent homes, parents’ educational level, and
work schedule conflicts, were identified by research responsible for at-risk students
entering kindergarten behind their same-age peers (Anderson, Foster, & Frisvold, 2010;
Reynolds et al., 2002; Schweinhart, 2009). Multiple research studies of transition issues,
practices and strategies provide information schools need to eliminate achievement gaps
(Bohan-Baker & Little, 2002; Pianta & Cox, 1999; Pianta & Kraft-Sayre, 2003;
Schulting, Malone, & Dodge, 2005).

According to Pianta and Cox (1999), the transition to school was a process, rather
than a one-time event; a process that families, teachers, and schools develop to interact
with the child. A review of current research of transition practices by Bohan-Baker and
Little (2002) defined transition as an on-going process of adjustment and assimilation of
new experiences by students as they moved from one learning environment to another,

such as the move from preschool to elementary school.
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Schools plan transition activities to inform parents, such as sending a letter to
parents, holding an open house, or sending a brochure home — all activities completed
after school starts. Enz et al. (2008) concurred communications between school and
parents are important, but effective transition practices required a continuum of
interaction to build learning relationships important to children, parents, and the school.
More active transition activities, calling the child before school starts, or visiting each
child’s home before school starts are the least common transition practices (NCEDL,
2002).

Reported student transition issues included deficits in social skills such as
following directions, working independently, communicating, working with others, and
deficits in academic readiness skills. The National Center for Early Development and
Learning (2002) reported high poverty schools have greater rates of transition difficulty
than low poverty schools. In high-poverty schools, 10% - 19% of the children had
difficulty adjusting to the academic demands of kindergarten, compared with less 10%
for children enrolled in low-poverty schools. According to research, adjusting to the
academic demands of kindergarten was the area of greatest difficulty noted (NCEDL,
2002). This finding indicated there is a positive correlation between transition difficulty
and the achievement gap many entering kindergarten students possess, particularly
students with special needs. Contextual influences, such as children at-risk,
socioeconomic status, and cultural differences of families were the strongest determinants

for successful school transitioning (Malsch, Green, & Kothari, 2011).
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Heeding research, schools seek transition processes to strengthen the
communication between school and preschool levels; processes that include parents as
participants. Important factors in building effective transition practices are enlisting
administrative support and leadership. Schools with personnel assigned to coordinate
transition activities with preschool have more communication and impact on the
effectiveness of transition strategies. School wide transition activities experienced more
participation when administrative leadership supported and participated in the transition
activities that took place (Duda & Minick, 2006).

The various studies indicated transition strategies implemented in our nation’s
schools are inconsistent and do not adequately meet the needs of students experiencing
difficulty adjusting to the kindergarten environment and expectations (Duda & Minick,
2006; Enz et al., 2008; Malsch, Green, & Kothari, 2011; NCEDL, 2002; Rous, 2000).
Continuation of transition strategies implemented as individual events provided a
fragmented, disconnected program that will not eliminate the preparation gap that
prevents entering preschool students from experiencing school success (Pianta & Kraft-
Sayre, 2003).

Research noted a shift in transition program development to one using a
collaboration approach. The new approach emphasized families, childcare providers and
schools working together to understand factors that impact a smooth transition when
moving from a preschool learning environment to a kindergarten-learning environment
(Enz, Rhodes, & LaCount, 2008). Another shift Enz et al. (2008) noted was to higher

academic learning standards for preschool children. Transition difficulties are lessened if



2T? PRESCHOOL TRANSITION PLAN 63

preschool children begin school with phonemic awareness, knowledge of letters and
sounds, and early numeric skills; skills once perceived as kindergarten curriculum
expectations (Enz et al., 2008).

Well-planned transition programs focused on forming a network of social
connections that supported the needs of the entire family and provided a range of services
(Malsch et al., 2011). Transition programs are to be tailored to the individual needs of
families and schools.

Research identified guidance principles for transition program development,
connected collaborative relationships, continuity of initiatives, active parent involvement,
and individualize transition services (Center for Mental Health in Schools at UCLA,
2008; Pianta & Kraft-Sayre, 2003; Rous, 2000). These transition principles correlated
with factors research indicated are needed for a quality preschool program, inclusion of
everyone involved in a child’s education, communication of the learning expectations and
quality curriculum, parent involvement, and individualized educational services to meet
the needs of each preschool child and family (Schweinhart, 2004).

The first principle, connected collaborative relationships, emphasized the
interconnectedness that exists between children, family, and staff as children move from
a preschool environment to a kindergarten environment (Pianta & Kraft-Sayre, 2003).
Connected, collaborative relationships are defined as the supportive, effective
relationships that surround and involve children in activities that are developmentally

appropriate across settings (Pianta & Kraft-Sayre, 2003). Key players in a child’s
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education, teachers, principals, and families, must work together collaboratively when
developing and implementing successful transition program (Rous, 2000).

The next principle, continuity of initiatives, referred to the bridges built between
the families, preschool, and kindergarten, meshing understanding of curriculum and
learning standards of preschool and kindergarten (Center for Mental Health in Schools at
UCLA, 2008). Continuity of initiatives allowed vertical alignment of preschool and
kindergarten learning standards, a critical strategy to address the present preparation gap
between preschool and kindergarten. This principle developed an in-depth understanding
of learning expectations between colleagues and parents, and nurtured ideas of what
strategies to put in place that furthered the attainment of the learning standards by
students.

The third principle, active parent involvement, emphasized the development of
transition practices to empower parents, equipping each with skills to impact their child’s
educational growth and development (Malsch et al., 2011). Parents continue to be the
untapped resource an educator needs to access in order to decrease the achievement gap
that may be present at every performance level. Communicating to parents what
educational tasks can be done and teaching parents how the tasks are done are key
strategies to building an active parent involvement program (El Nokali et al., 2010).
When parents know what and how learning tasks are to be completed, they will more
readily help their child. Connecting with parents at the preschool performance level
could establish supportive parenting practices that would continue with each performance

level of a child’s educational journey.
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The fourth principle, individualized transition services, means specific transition
services are developed based on the needs and strengths of that child, family, teacher,
school and community (Kraft-Sayre & Pianta, 2000). For this principle to be effective,
preschool and kindergarten teachers must build a positive working relationship with the
student and family. Understanding the environment of students enabled educators to
develop strategies specific to each student’s needs. Research indicated easing
transitioning difficulties that entering students experience impacted future educational
success, especially for children with special needs (Malsch et al., 2011).

Effective transition programs have the potential to eliminate the achievement gap
of entering kindergarten students. The factors identified in quality preschool programs
are the factors identified in transition programs that increased student achievement,
consistent delivery of services, active involvement of parents, effective learning
strategies, continuous monitoring strategies, and implementation fidelity (Malsch et al.,
2011). This information was used to develop Wurtland Elementary’s preschool transition
plan, 2T

Parent Involvement

Involving parents in meaningful, productive ways in their child’s education was
not a new endeavor. Numerous research studies have been conducted that provides
evidence that parent involvement affects student achievement across the socioeconomic
barriers (Bailey, 2006; Bower & Griffin, 2011; El Nokali, Bachman & Votruba-Drzal,
2010; Erlendsdottir, 2010; Michigan Department of Education, 2002; Plunkett &

Bamaca-Gomez, 2003; Staples & Diliberto, 2010). Examination of parent involvement
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research led to the determination that an active parent involvement strategy was integral
to the development and success of the 2T Preschool Transition Plan. Giving parents an
active role strengthened communication between school and home while providing a
greater understanding of program goals and objectives. The Michigan Department of
Education (2002) cited the biggest problem facing public schools today was a lack of
parent involvement.

Research studies of parent involvement continues today and examines its impact
on other areas of student development; impact on social competence, such as attitude and
self-perception; impact on school behaviors, examples include problem behaviors and
attendance; impact on preschool and early elementary grades culminating in transition
difficulties and academic achievement; and impact on specific populations, such as
special needs students, ethnic groups and socioeconomic at-risk (Bailey, 2006; Bower &
Griffin, 2011; El Nokali, Bachman, & Votruba-Drzal, 2010; Michigan Department of
Education, 2002; Plunkett & Bamaca-Gomez, 2003). Research overwhelmingly
supported the idea that parent involvement in children’s learning was positively related to
achievement (Bower & Griffin, 2011; El Nokali et al., 2010; Erlendsdottir, 2010;
Plunkett & Bamaca-Gomez, 2003; Staples & Diliberto, 2010). Bailey (2006) discussed
the interaction that takes place while completing homework a tool for improving learning
of low-performing students. This finding supported research that the degree and type of
parent involvement was directly proportional to student achievement for all types and

ages of students (Bailey, 2006; Bower & Griffin, 2011).
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Research of El Nokali et al. (2010) indicated the most effective forms of parent
involvement are tasks that actively engaged parent and child in the home setting; such as
pair/share reading, assistance with homework tasks, or tutoring using materials provided
by teachers (El Nokali et al., 2010; Michigan Department of Education, 2002). Along
similar lines, researchers noted the more passive forms of parent involvement, such as
parents receive phone calls, read and sign written communications from the school, and
attend parent/teacher conferences are better than no parent involvement (El Nokali et al.,
2010).

Predictors of parent involvement are programs in place at school, such as
homework help workshops, manipulative make-it-take-it workshops (Bailey, 2006;
Bower & Griffin, 2011; Staples & Diliberto, 2010). If increased parent involvement is a
goal, increasing opportunities for parents to become involved is the strategy to
implement. Researchers found that schools with the most successful parent involvement
programs are those that offered a variety of ways parents could participate (Erlendsdottir,
2010). Recognizing that parents differ greatly in their willingness, ability, and available
time for involvement in school activities, schools that offered options of involvement
fostered increased parent participation.

School diversity led research to another aspect of parental involvement, its effect
on ethnic groups. Many studies have compared students of different ethnic backgrounds
and have found individuals of Hispanic origin continue to have the lowest educational
attainment (Alva & Padilla, 1995). The study identified the many variables that impact a

Hispanic student’s ability to succeed academically such as the struggle for acculturation,
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language barriers, and a lack of role models in the school system that reflected their own
ethnicity. Study findings indicated parental involvement in a child’s education had a
definite impact on the child’s level of academic success, regardless of ethnicity.

Research by Souto-Manning and Swick (2006) studied ethnicity from the impact
that the teachers’ understanding of parents’ cultures, home environment and
socioeconomic status had on parent involvement participation. According to Souto-
Manning and Swick (2006), minority parents are less involved and attend school less than
parents who have more resources, interpreted as a lack of interest by teachers. Findings
of this study serve to remind educators that language and cultural differences can be
barriers to parent involvement. The need for teachers to forge a bond with the parents to
understand each child’s home circumstances is integral to these students’ academic
achievement (Souto-Manning & Swick, 2006).

When educators take steps to understand students’ family cultures, it
communicates to students and parents their individuality is important and differences in
people are accepted. Across all ethnicities and socioeconomic levels, studies indicated
parental involvement led to higher student achievement (Plunkett & Bamaca-Gomez,
2003). Early childcare program research, transition research, and parent involvement
research identified parent involvement as an important component for development of
early educational programs. The degree parents are involved is controlled by decisions

made at the school level.
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Summary

Research studies indicated attending quality early childcare education programs
had positive impact on academic and social achievement of children, especially children
with special needs. Research from the publication, America’s Children: Key National
Indicators of Well-Being (2011), reported 4-year old children who stayed at home with
their parents, achieved 21% less on kindergarten readiness assessments than children who
had attended preschool. The assessment statistics for 4-year old children that were cared
for by a relative but did not participate in a preschool program achieved 15% less
(Federal Interagency Forum on Child and Family Statistics, 2011).

“Why do children attend early childcare programs not of high quality,” is a
question with many answers. Inconsistency of early childcare programs developed, of
early childcare services delivered, of state early childcare regulations, of childcare
provider qualifications, and differences in finances of parents are factors that affect the
quality of early childcare education services received by children.

Research data provided ample evidence that attending quality early childcare
education programs impacted student achievement and garnered economic savings, but
legislators continue to fall short to provide adequate funding to support early childcare
education (Governor Task Force, 2010; Plunkett & Bamaca-Gomez, 2003; Reynolds,
1999; Schweinhart, 2009; Winton et al., 2006). Legislators do not place dollars where
research indicates will yield the biggest educational gains and economic savings over

time.
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Examination of research data indicated a quality early childcare education
program should include an effective transition plan (Governor Task Force, 2010; Plunkett
& Bamaca-Gomez, 2003; Reynolds, 1999; Schweinhart, 2009; Winton et al., 2006).
Eliminating the existing preparation gap of entering Wurtland Elementary kindergarten
students required developing a plan that meshed the existing blended Head Start Program
with an early childcare transition program. Research identified components of effective
early childcare education programs and transition programs Wurtland Elementary used to
guide development of the 2T Preschool Transition Plan (Plunkett & Bamaca-Gomez,
2003; Reynolds, 1999; Schweinhart, 2009; Winton et al., 2006).

Figure 2. 2T* Preschool Transition Plan

Quality Comprehensive
Curriculum Planning
Implementation 2T?: Preschool Qualified
Fidelity Transition Personnel

Plan

Continuous Parent
Monitoring Involvement

As shown in Figure 2, the components used in the development of the 2T

Preschool Transition Plan included comprehensive planning, qualified personnel, parent

involvement, quality curriculum, implementation fidelity, and continuous program
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monitoring (Governor Task Force, 2010; Lezotte, 2009; Schweinhart, 2004). Each
component is interrelated with a program’s effectiveness dependent upon each part. A
jigsaw puzzle metaphor explained the importance of these components, “like a
successfully completed jigsaw puzzle, every piece is connected to everything else”
(Joseph & Reigeluth, 2005, p. 938).

The 2T2 Preschool Transition Plan used all components in its development.
Comprehensive planning occurred (Plan), qualified personnel and parent involvement
implemented a quality curriculum (Do), the School Readiness Check Sheet assessment
instrument monitored strategy effectiveness (Check), and revisions were made according
to data (Revise). Use of this plan may decrease and eventually eliminate the preparation
gap many preschool students possess when entering kindergarten. A focus on
developing school readiness skills of preschool students will allow 2T%’s vision,

Everyone Enters Ready, to be realized.
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Chapter Three
Study Impact on Populace

The purpose of this study was to determine if implementation of a preschool
transition plan prepares entering preschool students with the necessary readiness skills to
be successful in kindergarten. This section describes the impact of this study on the
various populace groups of the 2T Preschool Transition Plan. Groups impacted by this
study included preschool students, parents, school stakeholders, and early childcare
providers.

Preschool Students

The 2T? Preschool Transition Plan impacted participating preschool students to
the greatest degree. Wurtland Elementary Head Start had 17 preschool students enrolled
for the 2012-2013 school year and each participated in the plan. One student moved
during the 2012-2013 school year. The School Readiness Check Sheet assessment
instrument measured the school readiness skills of each preschool student.

Each preschool student completed the School Readiness Check Sheet (SRCS) at
three points during the 2012-2013 school year, beginning, mid-year, and end-of-year.
Data analysis indicated the school readiness level of each preschool student and provided
a measure of the progress each was making toward having the necessary school readiness
skills to be successful in kindergarten. The area of growth and development addressed by
the 2T2 Preschool Transition Plan was cognitive, specifically in the areas of math,

reading, and writing readiness skills of participating preschool students.
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Cognitive growth.

The School Readiness Check Sheet administered at the beginning of the school
year determined the baseline readiness level of entering preschool students. Each
preschool student was presented readiness skills essential for learning to read, skills
necessary to solve math operations, and application of the basics of written expression.
Specific reading readiness skills studied during implementation were upper case and
lower-case letter recognition, sight words, progression of words left-to-right and top-to-
bottom on page, ability to answer questions about text, identification of the parts of a
book, and recognize the purpose of the author and illustrator.

Specific math readiness skills studied included number recognition, counting in
sequence, represent numbers using quantities and quantities using numbers, describe
positions such as above or below, identify simple shapes, understanding that addition is
putting groups together and subtraction is taking groups apart, and quantity
discrimination.

The reading and math readiness skills were applied to the basics of written
expression. Basic written expression skills included writing of upper case and lower-case
letters of alphabet, writing numbers and simple equations, application of capitalization
and punctuation rules, and progression of writing left to right and top-to-bottom on paper.

The School Readiness Check Sheet measured school readiness level on a
performance scale of 0% to 100%. Each piece of readiness skill information had the
value of one percentage point. Table 8 identifies the four categories used to define a

student’s school readiness level, Adequate, Marginal, Low, and Not Ready and provides
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a description of each. The School Readiness Check Sheet Rating Scale was aligned with
the Greenup County School District’s performance rating scale that is used each nine-
weeks to report student progress. Alignment of the two performance rating scales gave
parents a scale with which they could readily identify and understand. The rating scale
performance information allowed parents to remain informed of the progress their child
was making toward acquiring the readiness skills necessary for kindergarten entry.

Table 8

School Readiness Performance Rating Scale

Category Performance

Adequate 80% - 100%
Performance Description: An Adequate Rating means a student has the necessary school
readiness skills for kindergarten.

Marginal 70% - 79%
Performance Description: A Marginal Rating means a student is likely to require one-on-
one instruction in the beginning.

Low 60% - 69%
Performance Description: A Low Rating means a student is likely to require intensive
one-on-one instruction for a period of time determined by student progress.

Not Ready 59% or Below
Performance Description: A Not Reading Rating means a student is likely to require RTI
services to acquire the school readiness level as same-age peers.

Source: School Readiness Check Sheet 2012

TPIC analysis of the SRCS data indicated which preschool students were
performing below the cognitive level of same-age peers. The TPIC decided this
information would be used to develop remedial instruction for these students or used to

determine if testing for specific learning concerns was warranted.
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To correct school readiness deficits, Response to Intervention (RTI) services were
provided to identified preschool students whose performance was in the lowest 10% of
the class. The Head Start preschool staff provided RTI instruction specific to identified
deficits of each RTI student. In addition to the RTI instruction sessions during the school
day, identified RTI preschool students continued receiving reinforcement instruction
weekly with Homework Academy. School readiness data was used as an indicator that
further assessments might be needed and allowed the special education referral process to
move more quickly. Identification of learning deficits enabled provision of targeted
intervention services much earlier to students.

Preschool Parents

Preschool parents were vital to the effectiveness of the 2T study. The study
familiarized preschool parents with school operating procedures and entry criteria, the
affect of parent involvement on student achievement, and the learning expectations to be
attained in order to be successful as a kindergarten student.

A valuable tool provided to parents was the 2T Preschool Transition Manual.
This manual provided the information parents needed to know and complete in order to
help their child become kindergarten ready. Homework Academy, a reinforcement of
readiness skills strategy, addressed organizational skills of parents. Parents completed
homework tasks with their children that reinforced the learning standards being taught
each week by the Head Start teachers. Parents reviewed the 2T Preschool Transition
Manual weekly to keep pace with transition activities completed during the year prior to

entry as a kindergarten student.
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A Homework Contract measured implementation fidelity of Homework Academy
tasks by the parents. The contract was an agreement with the parents that detailed the
homework and participation expectations for each week of the plan’s implementation.
The contract specified parents were to work with their child 10 minutes each day,
Monday through Thursday, and their signature verified this had been done. The
preschool students returned homework Contracts each Monday. The percentages of
returned Homework Contracts were compiled on a line graph for data analysis.
Comparison data were collected of parents’ returned Homework Contract percentage and
the readiness performance level rating of their children.

Activities planned throughout the 2012-2013 school year increased parents’
knowledge of educational information and strategies used to increase their child’s school
readiness skills, increasing the likelihood the transition to kindergarten would be free of
obstacles. 2T Training Modules, Homework Academy Teaching Strategy Sessions, and
Make-It-Take-It Workshops were activities used to provide preschool parents the skills
they could use to ready their child for kindergarten. The yearlong transition process
furnished a longer period of time to get emotionally prepared for their child’s first day of
kindergarten.

Research indicated effective early educational transition programs were ones that
provided continuous services to preschool children and supported the development of a
continuous transition plan (Pianta & Kraft-Sayre, 2003). The 2T? Preschool Transition
Plan placed the parent in the role of instructor for the year prior to their child entering

kindergarten — a strategy that embraces Stuber and Patrick’s (2010) research study of the
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Parents as Teachers Initiative. Stuber and Patrick’s research reaffirmed the positive
connection between parental involvement and student achievement in the years prior to
kindergarten entry. The 2T* Preschool Transition Plan study promoted the potential long-
term benefit of building parent capacity that would assist their child in future educational
endeavors.

Early Childcare Providers

Early childcare providers in this study included Head Start teachers and parents or
guardians of the enrolled preschool students. Early childcare providers were given
educational information and strategies of the preschool transition plan, 2T2, which was
used to ready each child for kindergarten entry. Implementing this study increased time
management and organizational skills of the preschool teachers and the preschool
parents. Two methods were used to present the 2T Preschool Transition Plan to the
preschool teachers and parents, a training module and a transition manual.

2T? Preschool Transition Plan Training Module.

One method used to inform Northeast Head Start preschool teachers and
preschool parents of the 2T Preschool Transition Plan was a step-by-step Power Point
training module. The training module detailed strategies to actively engage parents in
preschool transition activities throughout the school year. During the year transition
services were delivered to increase preschool parents’ knowledge of the educational
environment, the learning expectations, and how to engage preschool parents in

educational strategies that developed each preschool student’s school readiness skills.
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2T? Preschool Transition Manual.

Another method used to provide information of the 2T Preschool Transition Plan
was a transition manual. The 2T Preschool Transition Manual was a comprehensive
resource parents could use to ready their child for kindergarten. Information of school
entry criteria, learning expectations, and school readiness resources were included in the
manual. The transition manual was used to implement the parent component of the 2T
Preschool Transition Plan, Homework Academy.

Homework Academy was a strategy that used reinforcement of educational
instruction in weekly, sequential segments to teach school readiness skills. Parents were
the teachers for the Homework Academy strategy. Preschool parents received training of
teaching strategies and in the use of learning resources that they used during Homework
Academy. This additional instruction by the parents reinforced the school readiness
skills” instruction students received from the preschool teachers each day. Using the 2T
Preschool Transition Manual allowed the preschool teachers additional time to plan and
prepare rigorous lessons for preschool students.

The PowerPoint training module and the 2T Preschool Transition Manual
equipped Northeast Head Start preschool teachers and preschool parents with resources
needed to implement a transition program that followed a systemic monitoring model of
continuous improvement (Duffy, 2006; Reigeluth, 2006). Following this model, the
preschool teachers and parents developed the 2T Preschool Transition Plan (Plan),
implemented the plan (Do), checked the plan’s strategies for effectiveness (Check), and

revised the 2T Preschool Transition Plan (Revise) - maintaining effective strategies and
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discarding the strategies that data analysis indicated to be ineffective; a systemic process
repeated again and again ensuring continuous plan improvement.

The 2T Preschool Transition Plan supports what research says is central to
successful early childcare educational programs, the inclusion of strong parent
involvement components (Jasso, 2007; Staples & Diliberto, 2010).

Preschool and Kindergarten Teachers

One way the 2T study impacted Northeast Head Start teachers and Wurtland
Elementary kindergarten teachers was through alignment of learning standards. An
increased understanding of each group’s learning standards enabled preschool and
kindergarten teachers to design units of study that addressed these standards. The
learning standards were used to develop the Greenup County Head Start Curriculum
Map. An alignment of the Kentucky Early Childcare Learning Standards, Creative
Curriculum Learning Standards, and the Common Core Learning Standards should
alleviate a learning standard not being addressed by teachers. Alignment of the learning
standards could decrease the preparation gap that presently exists with entering
kindergarten students.

Leadership skills of the preschool and kindergarten teachers were increased
through monthly TPIC collaboration meetings. These monthly meetings provided an
open forum for data discussion, and strategy effectiveness to discern what was working
and what needed to be revised or discontinued. Understanding each program’s
expectations identified strategies that eased transition concerns so each preschool student

developed the necessary school readiness skills. Decisions from these meetings included
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the pace to send reading and math readiness materials home, and which learning tasks
would best address the learning standards.
Principal

The 2T? Preschool Transition Plan impacted the principal of Wurtland Elementary
in multiple ways. Time management was one way in which the 2T Preschool Transition
Plan affected the principal. Development and implementation of 2T required
reorganizing and reprioritizing the principal’s schedule to address issues and decisions
associated with the plan.

The key role of the principal in the process was making sure the preschool
transition plan developed was data driven, developmentally appropriate, and aligned the
learning standards of the preschool and kindergarten curriculum. Developing a data
driven transition plan required gathering achievement data of student performance levels,
specifically in the areas of reading and math for preschool and kindergarten students.
Administration of the School Readiness Check Sheet assessment at three points during
the 2012-2013 school year provided the data the principal used to determine the
effectiveness of the transition plan with preparing preschool students with the necessary
school readiness skills. The principal used School Readiness Check Sheet data analysis
to determine if the 2T Preschool Transition Plan could decrease the achievement gap that
exists with entering kindergarten students and to measure the plan’s effectiveness. If the
2T Preschool Transition Plan decreased the achievement gap between preschool and
kindergarten, the principal anticipated that over time one would have a domino effect in

which each performance level achievement gap was decreased.
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Attendance at planning meetings and informal observations allowed input from
the principal of instructional practices to be implemented on a daily basis.
Developmentally appropriate instructional strategies using manipulatives, interactive
learning tasks, creative play, real-life application and exploration were best practice
observation criteria of the principal for teachers at each performance level. Consistency
of instructional strategy implementation provided an alignment of teacher and principal
expectations of how instruction would take place in the classroom.

Implementing a developmentally appropriate preschool transition plan required
scheduling decisions to include collaboration meetings between Northeast Head Start
preschool teachers and Wurtland Elementary kindergarten teachers. These monthly
collaboration meetings resulted in an aligned curriculum of the Kentucky Early Childcare
Learning Standards, Creative Curriculum and Common Core Learning Standards. One
goal for alignment of the standards was to eliminate a learning standard not being taught.
Another goal was to broaden the understanding of learning standards of the Head Start
Program and the elementary school program.

An additional way in which the 2T Preschool Transition Plan impacted the
principal was through application of the systemic change process with strategic planning.
The overriding premise of the systemic change process was changing one part of a
program affected every other part of an organization. Using the systemic change process
required collaboration between the Northeast Head Start program, the Greenup County
School District - of which Wurtland Elementary is a part, and the parents. Therefore, the

principal examined the possible impact the 2T* Preschool Transition Plan may have on
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the overall educational program offered at Wurtland Elementary. The anticipated impact
on the educational program of Wurtland Elementary would be more preschool students
entering kindergarten with the necessary school readiness skills. A higher percentage of
preschool students with adequate school readiness skills may decrease the existing
achievement gap at kindergarten. Decreasing the kindergarten achievement gap could
have a domino effect at each consecutive performance level, grades 1-5.

2T? Implication for Others

The question, “How might other preschool programs and early childcare
providers learn from your study?” was answered by discussing the 2T Preschool
Transition Plan data results with groups interested in developing a preschool transition
plan. Mind the Gap, an end-of-year follow-up informational session detailed the impact
the 2T2 Preschool Transition Plan had on preparing preschool students with school
readiness skills. This informational session allowed other childcare providers an
additional opportunity to ask questions of plan operation, obstacles encountered, and how
these issues were resolved; valuable information needed prior to developing a preschool
transition plan.

Sharing of school readiness performance data suggested how others could
duplicate this success with their preschool children. Examining school readiness
performance data provided rationale to convince administrators that implementation of
this transition program in their district or school would increase the school readiness skill

level of their preschool children.
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Essential to the development and success of the 2T Preschool Transition Plan
was the systemic planning process, Plan, Do, Check, Revise; cyclic steps for continuous
improvement. Non-negotiable components for the development and success of the 2T
Preschool Transition Plan included, comprehensive planning, qualified personnel, parent
involvement, quality curriculum, implementation fidelity, and continuous monitoring
were essential to its development and implementation. Using strategies and resources
that eliminate transition and preparation gap concerns, the 2T Preschool Transition Plan
offered a plan that can prepare entering preschool students with school readiness skills
necessary to be successful in kindergarten.

Personality Bias

Two factors examined to determine personality dependence of the 2T Preschool
Transition Plan were commitment and qualifications of personnel.

Commitment was one factor that made 2T personality dependent. The
expression, “A plan is only as good as the people who implement it,” defines
commitment. Everyone working toward the shared vision, Everyone Enters Ready,
assured a strong commitment to accomplishing the goal of preschool students entering
kindergarten with the necessary school readiness skills. Commitment affected the fidelity
with which the plan was implemented. Parent fidelity (measured by returned Homework
Contracts) during implementation of Homework Academy affected consistent delivery of
readiness skills reinforcement that preschool students received; therefore school readiness

skills were affected.
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Qualifications of preschool personnel are a factor that affects implementation
fidelity of the 2T Plan. Research by Schweinhart (2004) reported quality preschool
programs have qualified personnel deliver services to preschool children. Wurtland
Elementary has one Northeast Head Start classroom that is an all-day session. The
teacher employed by Northeast Head Start has Kentucky Early Childcare Teacher
Certification. Northeast Head Start employs three paraprofessionals to assist the
preschool teacher in implementing the preschool program at Wurtland Elementary. The
hiring of qualified preschool personnel offered assurance that program strategies were
delivered in ways that best met the needs of the students.

Documentation of the preparation and planning processes removed the obstacle
of personality dependence from the 2T Plan. Accurate recording of each process during
the preparation and planning stages provided a blueprint that others can follow to
continue the plan’s evolvement regardless of leadership changes. Every program or plan
is personality dependent to a certain degree, however, when everyone embraced the
vision of 2T?, Everyone Enters Ready, personality dependence subsided.

Populations That Impact Study

Early childcare education programs offered in the Greenup County School
District has a blended operating structure. Northeast Head Start and Kentucky Early
Childcare Program regulations posed challenges while implementing a transition plan
that blended these government agencies. Blending these government agencies presented
unique challenges for the 2T Plan, such as implementing a continuous transition plan,

using an active parent involvement approach to implement Homework Academy
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services, and data collaboration to identify curriculum alignment issues or learning needs
of preschool students.

2T? required anticipating black swans and actions of others that could impact its
implementation. Eliminating or lessening obstacles to 2T* implementation lay in
communication and others embracing the plan’s vision, Everyone Enters Ready.
District Level Administration

Administrators of Head Start, the Greenup County School District, and the
Greenup County Board of Education Members were stakeholders of this project and
provided decisions that impacted the extent to which 2T* was implemented. Therefore,
decisions of administrators involved with early childcare education were guided by data
that demonstrated the effectiveness of the transition plan in this study. Timely
communication with administrators that determined funding priorities was essential for
2T? to continue.
State Level Administration

A group that provided both opportunities and challenges were legislators.
Legislators have the authority to fund programs that advance students toward achieving
21* Century College and Career Readiness skills. The authority to decide which program
opportunities gets funded empowered legislators to affect the educational future of our
students. Legislative decisions pose challenges for new projects, such as 2T, because a
lack of effectiveness data makes funding procurement difficult. Legislators obligate
funds for projects perceived to be a valid use of tax dollars. They examine new projects

to determine if the project’s strategies were developed using research data and can allot
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funds as a pilot project before obligating a larger amount of funds. Legislators examine
past successes before obligating funding for the future of our children.
Elementary Principal

Populations that impacted this study included the Wurtland Elementary Principal.
As 2T%’s creator and principal of Wurtland Elementary, use of data analysis eliminated
decisions of bias and assured objective reporting of program effectiveness.
Communication from the principal to all stakeholders impacted how well the 2T Plan
was understood and supported. Attendance and high-visibility of the principal at
preschool activities emphasized the importance of the 2T Preschool Transition Plan to
the overall educational program offered at Wurtland Elementary.

2T? Opportunities vs. 2T> Challenges

The opportunities outweighed the challenges 2T brought to Wurtland
Elementary. A challenge for 2T* was the budgetary constraints. Early childcare
programs are impacted by dwindling state funds and new programs like 2T are no
exception. Funds to purchase materials for weekly Homework Academy learning tasks
were accessed from Title 1 Parent Involvement funds designated for such expenditures.
The majority of 2T learning materials used were found on Internet sites designated as
free materials. The learning materials used aligned with Northeast Head Start and
Greenup County curriculum learning standards. Using free materials saved budget
dollars for use in other program areas of Wurtland Elementary.

Another challenge to the 2T Plan involved adhering to two separate sets of

regulations: regulations specific to Northeast Head Start and regulations specific to the
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Kentucky Early Childcare Education Program. Regulations specific to Northeast Head
Start included the nonuse of work sheets, and use of ECERS (Early Childhood
Environmental Rating Scale) for monitoring the learning environment. Regulations
specific to the Kentucky Early Childcare Program included use of a certified early
childcare teacher to deliver preschool instruction and use of Teaching Strategies GOLD
assessment instrument to measure student growth and development. The 2T Plan
addressed this challenge through alignment of the learning materials prepared and with
implementation of the Homework Academy strategy.

A final challenge for Wurtland Elementary was juggling of schedules to fit
additional learning strategies into an already strapped instructional day. This challenge
was addressed by changing the preschool day from a half day to a full day session. The
additional time allowed more instruction to take place for students, allowed time for
instructional strategies to be taught to parents, and allotted time for parent Make-It-Take-
It Workshop sessions.

2T? provided many opportunities for increasing student achievement and
strengthening the educational program offered at Wurtland Elementary. 2T provided
Waurtland Elementary the opportunity to eliminate achievement gaps that exist; beginning
with the preparation gap many entering kindergarten students possess. The plan allowed
preschool students to participate in continuous transition activities that lessened school
adjustment concerns for both parents and students. 2T brought consistency of services
preschool students received by using the 2T> Homework Academy, a paced, weekly

strategy that reinforced school readiness instruction. 2T? established a meeting schedule
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that coordinated curriculum strategies that assured school readiness skills were taught and
reinforced by preschool and kindergarten level teachers. Parents were empowered and
actively engaged in equipping their child with school readiness skills necessary for

kindergarten success.
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Chapter Four
How and When

The purpose of this study was to determine if implementation of a preschool
transition plan prepared entering preschool students with the necessary readiness skills to
be successful in kindergarten. Section Four discusses the 2T Preschool Transition Plan,
its organizational structure, and the development and implementation of the plan.
2T? Preschool Transition Plan

The 2T Preschool Transition Plan was the first of its type to be developed for the
Greenup County School District. Its goal was to have all preschool students entering
kindergarten with the necessary school readiness skills. The plan addressed achievement
gap deficits identified by previous years’ data. Data indicated that many Wurtland
Elementary students did not have the school readiness skills needed prior to kindergarten
entry. The 2013 School Readiness Data report effectiveness data of the 2T Preschool
Transition Plan after one year of implementation.

Examination of assessment data revealed achievement gaps were at each
performance level. This suggested the students that enter school unprepared, continue
lagging behind same-age peers as they move from one performance level to another.
Components that Schweinhart (2009) and Pianta et al (2003) believed important for
successful preschool and transition programs were used to develop 2T%; comprehensive
planning, quality personnel, parent involvement, quality curriculum, implementation

fidelity, and monitoring processes.
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27? Organizational Structure

An organizational chart (Appendix A) depicts the two-committee structure,
Community Liaison and Transition Planning/Implementation, and lists the basic
responsibilities of each. This organizational structure worked well with the blended
preschool program already in place at Wurtland Elementary because it combined the
efforts of Northeast Head Start and the Greenup County School District stakeholders to
develop a preschool transition plan that supported the vision, Everyone Enters Ready.
The 2T* Preschool Transition Plan operated within the parameters of the Northeast Head
Start and the Greenup County state-funded preschool program regulations. The
parameters included alignment of learning materials with Northeast Head Start and the
Greenup County preschool learning standards.

Community liaison committee.

The Community Liaison Committee (CLC) was the oversight committee.
Primary charges of the Community Liaison Committee were attendance at 2T progress
meetings, program operation decisions, and keeping the community informed of the
plan’s effectiveness. The members of the Community Liaison Committee included the
Greenup County Preschool Director, Northeast Head Start Director, Greenup County
Board of Education Representative, Family Resource Liaison, 2T Transition Plan
Coordinator, and Community Partners (Greenup County Health Dept., Helping Hands,
and Social Services).

The CLC committee had control of all finances, with the responsibility of making

sure funds were spent on programs and strategies that impacted student achievement the
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most. Authority for program development or continuance rested with the CLC. The
CLC convened meetings to discuss 2T plan effectiveness, examine school readiness
data, and act upon recommendations from the Transition Planning/Implementation
Committee (TPIC).

Three meetings were held by the CLC for the 2012-2013 school year: beginning-
of-the-year, mid-year, and end-of-the-year (Appendix B). The first meeting of the CLC
was an informational meeting that detailed the plan’s vision, goals, implementation
schedule, and the strategies developed for the plan. Preschool students’ school readiness
baseline data was presented at the first meeting.

The mid-year CLC meeting provided implementation updates for the 2T?
Preschool Transition Plan. The mid-year meeting discussed the strategy, Homework
Academy, being implemented, considered recommendations of revisions to the plan, and
was provided a data analysis report of school readiness skill growth. The analysis report
compiled beginning and mid-year School Readiness Check Sheet assessment data of each
participating preschool student.

The end of year CLC meeting was scheduled after the close of the 2012-2013
school year to allow compilation of year-end reports. CLC members were provided
information that measured school readiness skill growth of participating preschool
students that included all administrations of the School Readiness Skill Check Sheet
assessment, beginning, mid-year, and end-of-year. The focus of the 2T strategy
discussion concerned the effectiveness of each and what revisions should be made to the

strategies for the upcoming school year.
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Transition planning/implementation committee.

The TPIC committee was in charge of all 2T* planning. Each member or
members had specific committee responsibilities and brought the completed products to
the committee for discussion. The members of TPIC included the 2T Transition
Coordinator, Northeast Head Start Director, Greenup County Preschool Director, WES
principal, preschool and kindergarten teachers, the Family Resource liaison, and two
parents. There were five meetings that involved all TPIC members. These meetings
were held in July, September, January, May, and June to coincide with 2T? start-up,
School Readiness Check Sheet data results, and next year planning of 2T* (Appendix C).

The 2T Transition Coordinator was the chairperson for the TPIC and had the
responsibility of monitoring the plan’s implementation. The Transition Coordinator
worked closely with the preschool and kindergarten teachers to provide transition plan
trainings (Make-It Take-It Parent Workshops, 2T Training Modules), prepared
Homework Academy learning materials, monitored the implementation of each School
Readiness Check Sheet Assessment, and compiled the SRCS information.

The Northeast Head Start Director, the Greenup County Preschool Director, and
the WES principal made sure all regulations were in compliance, the learning standards
and Creative Curriculum were aligned and being taught, a monitoring process was in
place, and quality personnel that met state-funded preschool criteria were recommended
for each position The Northeast Head Start Director and the Greenup County Preschool
Director supervised the development of a district-wide curriculum map that embedded a

calendar schedule for its implementation.
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The preschool and kindergarten teachers’ responsibilities included planning units
of study that addressed all of the learning standards over the time frame of one school
year. The weekly instructional needs for the Homework Academy were determined as
the units of study were developed. Additional responsibilities for this group included
assisting the Transition Coordinator with all preschool transition trainings, promoting the
active involvement of parents, and communication of information to parents and other
stakeholders. The Head Start teachers, kindergarten teachers, and the Transition
Coordinator met monthly to discuss units of study and what learning materials were to be
prepared for Homework Academy.

The Family Resource liaison was instrumental in connecting parents with
resources that our community partners provided. These resources included assisting with
basic needs such as clothing and food, scheduling parent informational classes, and
conducting home visits to build a positive school/home culture.

Success of the 2T Preschool Transition Plan was dependent upon the
development of a strong parent involvement strategy, Homework Academy. This
strategy utilized parents as teachers who provided assistance and reinforcement of
readiness skills to preschool children. The parents serving on the committee distributed
information about the 2T Plan and helped organize parent involvement evenings for the
2012-2013 school year.

27? Development and Implementation
Effective Schools’ research indicated that successful educational programs invest

time and effort in a comprehensive planning process (Lezotte, 2011). Developing a plan
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to address the existing achievement gap of entering kindergarten students began July 1 of
the 2012-2013 Greenup County school year. Using research data from effective early
childcare programs, members of the TPIC met and developed strategies for the 2T
Preschool Transition Plan. Decisions made at these meetings included development of
2T timelines, training modules, 2T? Preschool Transition Manual for parents - of which
Homework Academy was a part, and monitoring processes.

2T timelines.

The operation of 2T followed the 2012-2013 school schedule approved for the
Greenup County School District. The master schedule (Appendix D) lists dates of
activities for year one implementation of 2T Following a fixed schedule maintained
everyone’s focus on accomplishing the vision, Everyone Enters Ready. The meetings
were scheduled for the same week, the same day, and the same time frame each month.
The Head Start teachers, kindergarten teachers and the Transition Coordinator were the
members of the TPIC that met monthly. The five meetings of all TPIC members
combined the monthly meetings of the Head Start teachers, kindergarten teachers, and the
Transition Coordinator to prevent an overlap of meeting schedules.

Training modules.

Preparation and training about the plan were integral to its success. Establishing
clarity of the plan required training sessions to be conducted throughout the school year.
These training sessions had a variety of purposes, depending upon the audience. One
training purpose was to inform others how to develop a preschool transition plan.

Another purpose was to inform parents of the 2T? Preschool Transition Plan and how
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they could prepare their child with school readiness skills using the plan. Training
parents in lesson delivery specifics, and the construction and use of learning materials
comprised Make-It-Take-It sessions throughout the school year.

Training Module One, 2T? Development (Appendix E) was designed for
colleagues or others interested in developing a preschool transition plan. The module
identified the process used in development of 2T?, beginning with data analysis that
indicated the need for a preschool transition plan. Module One provided a step-by-step
explanation of what was done, why it was done, and a follow-up session at the end of the
school year that discussed the impact the preschool transition plan had preparing
preschool students with school readiness skills. Other principals, Wurtland Elementary
teachers, and SBDM parent members attended the training.

The second training module, Preschool Parents’ Guide to School Readiness
(Appendix F), explained how parent involvement affects their child’s academic
achievement and the benefits children receive from attending a quality preschool. This
training module provided parents the school readiness information they were to use to
ready their child for the transition to kindergarten. Parents left the training with a 2T°
Parent Transition Manual inclusive of kindergarten enrollment information, preschool
expectations, and an agreement to participate in Homework Academy, a weekly school
readiness skill reinforcement strategy that parents implement. Fourteen parents attended
the training.

Make-It Take-It Trainings were topic specific and included techniques of lesson

delivery, the construction and use of learning materials, and addressing different learning
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styles. The preschool teachers, kindergarten teachers and the transition coordinator
conducted all trainings for the parents. The goals of these trainings were to equip parents
with educational strategies and knowledge of learning materials to increase their child’s
attainment of school readiness skills.

A Make-It Take-It Training, Instructional Basics (Appendix G) on lesson
delivery was conducted in September. At this session parents learned how to introduce
the skills to be reinforced, how to model instruction, and how to develop real-life
application of these skills. The 10 parents in attendance constructed alphabet flash cards
and ladybug number flash cards to develop students’ reading and math readiness skills.

Another Make-It Take-It Training addressed the different learning styles of
students (Appendix H) . The training included a kinesthetic learning activity that
demonstrated to the 11 attending parents the use of music to teach the letters of the
alphabet. An opportunity for real-life application was demonstrated by taking a walk
outside to identify things that begin with the letters of the alphabet.

The final Make-It-Take-It Training (Appendix I) taught parents how to use a
game format to reinforce readiness skills. The 14 parents made games from cardstock.
The learning games aligned content with the reading and math learning standards.

The parents who did not attend the trainings were provided the materials,
directions, and a completed learning material example. The Transition Coordinator
would reference training materials in the weekly learning packets that could be used to

reinforce readiness skills taught during the school day.
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27? parent transition manual.

In a study conducted by Erlendsdottir (2010), parent involvement was found to be
effective when parents were actively engaged with the child’s homework tasks.
Information from this study guided the decision to empower parents to implement a
yearlong preschool transition strategy, Homework Academy. The 2T Preschool
Transition Manual (Appendix J) was a tool that empowered parents with resources to
prepare their child with kindergarten readiness skills. One 2T? strategy, the Homework
Academy, enables parents to become a homework resource. Homework Academy
utilizes parents in the role of teacher by providing the student with readiness skill
reinforcement.

The 2T Parent Transition Manual is organized into six sections. Section One
established the purpose of the manual by discussing the vision of 2T, Everyone Enters
Ready. Parents get insight into the affect transitions have on school achievement and
how a transition plan can prepare their child with the necessary school readiness skills.

Parents may not understand the entry criteria needed to enroll their child in school
or where to locate this information. To ease this concern, parents find a detailed list of
enrollment criteria, the required forms for enrollment purposes, and access information of
online resources in Section Two. A question and answer information sheet prepared by
the Kentucky Department of Education is a quick reference about enrollment criteria that
parents may find helpful. An Enrollment Document Check Sheet is included that

provides parents a tool for checking off enrollment forms as they are completed.
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Section Three provides the parents a copy of the School Readiness Check Sheet
assessment instrument. Understanding how their child’s level of performance will be
assessed is of major concern to preschool parents who are new to the school environment.
The School Readiness Check Sheet (Appendix K) allows the parents to view the
academic skills they will help their child attain prior to entry as a kindergarten student.

Understanding the learning expectations their child is to master enables parents to
focus on how they could help their child to achieve the expectations. A list of the school
readiness indicators for math, reading and writing are found in Section Four (Appendix
L). These indicators were selected from learning standards the state of Kentucky believes
all preschool students should know by the time they enter kindergarten.

Effective communication can stop a concern or problem before it escalates.
Section Five provided a 2T* Resource List (Appendix M) on various topics that parents
could access to communicate more effectively with the school and the teacher. The 2T*
Resource List included Internet sites that parents could access to find additional learning
resources for their child. Examples of the resources included are, Contact Information
Sheet, a Parent/Teacher Conference Form, and a Get to Know My Child Form. The
purpose of these resources was to lessen anxiety parents could experience when dealing
with school matters.

Section Six contained materials for Homework Academy. The section has an
organizer that divides the school year into months and week sections. Parents used the
organizer to store the weekly learning materials used during Homework Academy

operation. The Homework Academy strategy of 2T empowered parents to have an
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active role in their child’s educational journey. Make-It Take-It training sessions taught
parents specific instructional strategies and how to use the Homework Academy learning
materials that are designed to reinforce school readiness skills taught by the teachers
during the school day. Parents reinforcing school readiness skills at home provided
consistency of learning standards delivery and lessened the likelihood of
miscommunication of curriculum concepts taught.

Homework academy.

The Homework Academy was a weekly schedule of learning tasks that engaged
both parent and child. A Homework Contract (Appendix N) secured a Good Faith
agreement between the school and home that both stakeholders were responsible for a
child’s education. Each Homework Contract explained the homework tasks and the
amount of time to spend on the tasks. The child returned the Homework Contract to the
preschool teacher on Monday of the following school week. Research of the benefits of
homework by Dawson (2012) indicated a positive relationship between student
achievements at the elementary level and increased effectiveness noted at middle and
high school level. This research helped guide the development of the Homework
Academy strategy of 2T°.

The learning materials used to implement the plan were designed from the early
childhood learning standards that address school readiness skills. Two sources were used
to obtain the learning materials needed for Homework Academy, Title 1 funds and the
Internet. Title 1 funds purchased materials such as cardstock, manila envelopes, folders,

and copier supplies the Transition Coordinator used to prepare the weekly learning
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materials. Using the Internet to find free resources proved a valuable tool and conserved
budgetary funds. Children’s books, templates for letters of the alphabet, numbers, shapes
and colors are examples of free learning materials downloaded. The Transition
Coordinator compiled the learning materials for each week and sent the learning packets
home with each student.

All learning materials remained at home to build an enriched learning
environment. A weekly learning packet would typically include a children’s book
(additional books included to foster a love of reading), comprehension question sheet,
five alphabet cards, five number cards, a parent letter, and the Homework Contract. The
URL addresses for additional Internet resources for readiness skill enhancement or
remediation were provided parents. If parents did not have Internet access, the Greenup
County Public Library and Wurtland Elementary provided opportunities for parents to
access the resources.

Quality personnel.

The impact that quality personnel have on the effectiveness of a preschool
program cannot be overstated. “A program is only as good as the people who implement
it,” is Todd Whitaker’s belief of the impact of quality personnel (P 9). Research found
that credentialing requirements for early childcare personnel is varied and inconsistent
from state-to-state (Doctors et al., 2007). This is in part due to parameters set forth by the
institutions funding the preschool program. Teacher qualification criteria is different in a
preschool classroom that has only Head Start funded students enrolled than in a preschool

classroom that has both Head Start and state-funded preschool students enrolled. For a
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blended preschool program, such as Wurtland Elementary, the regulations required the
teacher have certification in early childhood education. Certification in early childhood
designates a teacher highly qualified. Each teacher assistant must successfully complete
the Kentucky Para educator Assessment or two years of college credit to meet teacher
assistant criteria for employment in a preschool classroom.

Parent involvement.

Homework Academy was the strategy of 2T that gave parents an active,
participant role in their child’s education. As parents received the orientation training
they also received the preschool transition manual, a guide for preparing their child with
school readiness skills. Each week the Transition Coordinator sent home learning
packets that parents used to reinforce the readiness skills taught by the preschool teachers
during the school day. Parents agreed to work with their child 10 minutes per day,
Monday through Thursday during Homework Academy. The time parents spent
reinforcing readiness skills was documented on a Homework Contract each week. The
Homework Contract was returned to school the following week. Using a homework
model for the preschool transition plan reinforced academic skills taught, instilled
responsibility, and fostered a strong work ethic; attributes that enhance student academic
achievement, and social development (Cooper, 2008; Dawson, 2012).

Quality curriculum.

The curriculum approved by Northeast Head Start was Creative Curriculum from
Teaching Strategies, Inc. This curriculum addressed the social-emotional, physical, and

cognitive domains of development and learning of preschool students. Creative
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Curriculum had 38 learner objectives. The social-emotional domain had 3. There were
four learner objectives in the physical domain of Creative Curriculum. The cognitive
domain had 31 learner objectives for the areas of language, literacy, mathematics, science
and technology, social studies, the arts, and English language acquisition (Teaching
Strategies, Inc., 2012).

The TPIC aligned the learner objectives of Creative Curriculum, the Head Start
Framework, and the Kentucky Early Childhood Standards into the Greenup County Head
Start Curriculum Map (Appendix O). Alignment of the learner objectives of these three
documents decreased the opportunity for a standard being overlooked and not taught.
The document guided selection of the learning materials used during implementation of
the Homework Academy strategy.

Implementation fidelity.

Commitment by parents was important to the success of the 2T* Preschool
Transition Plan. Implementation fidelity was determined by the consistency with which
parents reinforced the readiness skills each week during Homework Academy. Providing
ready-made learning materials saved parents’ time and the task of selecting the learning
materials to be used. All learning materials were at no cost to the parents. The returned
Homework Contracts was documentation for implementation fidelity.

2T? research design.

Descriptive assessment was the type of quantitative research chosen to measure
the study because of design fit; describe the extent school readiness skills were

determined learned (Slavin, 2007). This design used criterion-referenced test constructs
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to measure skills believed important by the test writers (Slavin, 2007). The School
Readiness Check Sheet (SRCS) assessment is a criterion-referenced test that measured
readiness skills in reading, math and writing preschool students need prior to entering
kindergarten. Validity of the SRCS assessment was determined by completing a one-to-
one match of each readiness test item to the Kentucky Early Childcare Learning
Standards, the Creative Curriculum Learning Standards, and the Common Core Learning
Standards. The School Readiness Check Sheet (SRCS) assessment instrument measured
the school readiness skills of preschool students participating in the 2T study.

School readiness check sheet

The SRCS is a criterion-referenced test that measures readiness skills for
preschool students. This test measures letter identification, sight words, visual
discrimination, mathematical knowledge, handwriting, and color recognition. The SRCS
has a score range of 0% to 100%. Each piece of readiness skill information has a value
of one percent.

The School Readiness Check Sheet Rating Scale score of 80 to 100% identified a
student as Adequate. An Adequate rating means a student has the necessary school
readiness skills for kindergarten success. A score of 70% to 79% identified a student as
Marginal. A Marginal rating means a student is likely to require additional one-on-one
instruction in the beginning. A score from 60% to 69% identified a student as Low. A
Low rating means a student is likely to require intensive one-on-one instruction for a

period of time determined by student progress. A score of 59% or below identifies a
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student as Not Ready. A Not Ready rating means a student is likely to require RTI
services to acquire the school readiness level as same-age peers.

The Transition Coordinator administered the SRCS assessment at three points
during the school year - beginning of the year, mid-year, and end of year to measure the
percentage of school readiness skills each preschool student had acquired. The
Transition Coordinator had the preschool student complete the SRCS assessment in a
one-to-one setting. The beginning of the year SRCS assessment set a baseline score for
each preschool student. The baseline scores of the students provided achievement
information that was used to prepare learning materials that addressed the school
readiness needs of preschool students in the areas of reading, math or writing. The
Transition Coordinator used the assessment data to determine when students needed an
additional timeframe for specific readiness skills to be reinforced, such as the letter
recognition of ‘g’, ‘h’, or ‘i’. Struggling students identified as Not Ready were serviced
with RTI strategies in the areas of reading, math, or writing to increase their achievement
to an Adequate rating status. The preschool teacher or the preschool instructional
assistants provided RTI services during the school day.

The assessment information from the SRCS was used for several purposes. One
purpose was this information informed the curriculum areas that needed or did not need
to be addressed - which guided lesson development. The assessment information
provided parents information of the progress their preschool child was making toward
attaining school readiness skills. Another purpose for the assessment information was the

identification of curriculum strengths and alignment issues that were revealed by data
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analysis. In addition, the specific learning needs of students that were identified by the
assessment information allowed services to be provided more quickly. The assessment
information was used to identify students that needed additional testing for specific
learning disabilities. A final purpose for the assessment information was to inform the
kindergarten teachers of the performance levels of incoming kindergarten students.
Using assessment data in purposeful ways maintained a focus on continuous

improvement.
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Chapter Five
Results

The purpose of this study was to determine if implementation of a preschool
transition plan prepared entering preschool students with the necessary readiness skills to
be successful in kindergarten. Section Five provides a discussion of assessment data
gathered for the project 2T (Tools To Teach Transition) Preschool Transition Plan. Data
were collected to determine the impact the plan had preparing 17 Wurtland Elementary
preschool students with school readiness skills.

Data analysis involved collecting a baseline performance rating for each
participating preschool student. Administration of the beginning-of-the-year School
Readiness Check Sheet (SRCS) assessment provided the baseline performance rating
needed. The assessment results were discussed at the TPIC monthly meeting to identify
specific skill areas that need emphasis. The TPIC determined the students whose
performances were in the lowest 10% qualified for RTI services.

Baseline data were compared to the mid-year SRCS data to determine the
readiness skill growth for each participating student. Data analysis identified additional
reinforcement of sight words and additional math reinforcement in the area of number to
quantity correspondence was needed. The revisions prompted the Transition Coordinator
to make changes to learning materials implemented during Homework Academy. The
end-of-the-year SRCS assessment provided the school readiness performance growth

each preschool student had made after one year of 2T* implementation.
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The data gathered addressed the research question, “Will implementation of a
preschool transition plan prepare preschool students with the necessary school readiness
skills to be successful in kindergarten?” It was hypothesized that implementation of the
preschool transition plan, 2T2, would decrease the achievement gap present at the
kindergarten level and overtime would decrease the achievement gap at each consecutive
performance level.
2T? Assessment Plan

The 2T assessment plan required completion of the SRCS assessment at three
scheduled points during the school year, beginning-of-the-year, mid-year, and end-of-the-
year. Using the scale of the SRCS and baseline data, each preschool student’s school
readiness performance level was identified at the beginning of the implementation of 2T2.
Baseline data noted a wide variance of school readiness abilities of the students with a
range of scores 0% to 36%. The SRCS mean for the beginning-of-the-year assessment
was 21 and the standard deviation was 10.34. According to the SRCS Rating Scale,
baseline data identified the 17 Wurtland Elementary preschool students as Not Ready.
Each enrolled preschool students achieved a score of 59% or below on the beginning of
the year SRCS assessment. Table 9 provides the change in school readiness skills of the

preschool students at each assessment point.
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Table 9

2012-2013 Percentage of School Readiness Assessment and Growth

Student  Beginning Mid-Year Student Endof Student Year I

ID Year Growth Year  Growth Growth
1 25 36 11 72 36 47
2 12 56 44 77 21 65
3 27 30 03 84 54 57
4 36 69 33 85 16 49
5 30 67 37 77 10 47
6 17 37 20 51 14 34
7 09 63 54 72 09 63
8 28 71 43 87 16 59
9 00 13 13 21 08 21

10 29 67 38 88 21 59
11 30 65 35 88 23 58
12 12 25 13 18 -07 06
13 03 19 16 Moved. --. --.
14 22 84 62 90 06 68
15 22 46 24 60 14 38
16 12 18 06 24 06 12
17 35 64 29 88 24 53

Source: 2012-2013 School Readiness Check Sheet Report
Table 10 displays the summary of the SRCS data for the 2012-2013 school year.
The assessment information is divided using the three established timeframes, beginning-

of-the-year, mid-year, and end-of-the-year. The number of students scoring in each
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category of the rating scale is listed allowing one to determine the change in school
readiness skill growth identified at each assessment monitoring point.
Table 10

2012-2013 School Readiness Check Sheet Data Summary

Test Not Ready Low Marginal Adequate
Time Frame Number of Number of Number of Number of
Students Students Students Students
Scoring in Scoring in Scoring in Scoring in
Range Range Range Range

N (59%/Below)  (60%-69%)  (70%-79%) (80%-100%)

Beginning Year 17 17 0 0 0
Mid-Year 17 9 6 1 1
End-Of-Year 16 4 1 4 7

Source: 2012-2013 School Readiness Check Sheet

The mid-year SRCS assessment report to the TPIC reflected each student’s school
readiness skill growth. The SRCS mean for the mid-year assessment was 49 with a
standard deviation of 21.54. According to the report, the number of preschool students in
the Not Ready range decreased from 17 students to 9 students. Six preschool students
moved to Low on the assessment readiness scale. This indicated an increase from 0% to
35% change in readiness skill growth from the beginning of the year to mid-year
assessment data on the Low assessment rating scale. One preschool student had moved
from Not Ready to Marginal readiness status and one preschool student achieved
Adequate readiness status. This indicated an increase of 6% in the Marginal and

Adequate school readiness scale from the beginning of the year to the mid-year
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assessment. Using the beginning of the year baseline data for comparison, data indicated
each preschool student’s school readiness skill score had increased.

The end-of-the-year assessment data reported 4 students with a score of 59% or
below according to the SRCS Rating Scale. The SRCS mean for the end-of-the-year
assessment was 68 with a standard deviation of 24.72. A comparison of beginning and
end-of-the-year SRCS data indicated that 12 students had moved from Not Ready status
for school readiness skills. One student moved from Not Ready to Low status. Eleven
students (4 Marginal, 7 Adequate) moved from Not Ready to Marginal and Adequate
status for school readiness skills. Discussion during a TPIC meeting indicated the reason
Student 12’s achievement decreased was behavior related. Relocation to another state
accounted for the change in student enrollment to N=16. Student 13 did not complete the
end-of-the-year assessment. A higher percentage of school readiness growth was shown
when comparing the beginning-of-the-year SRCS and mid-year SRCS data to the mid-
year and end-of-the-year SRCS data. Discussion of reasons for the difference in
readiness skill growth between the first semester and second semester of the school year
provided implications for program revisions for the upcoming school year. Explanations
for the growth differences included curriculum content level of difficulty, and
consistency of test administration.

Implementation Fidelity

The success of this project relied on the consistency of implementation by parents

during Homework Academy. The implementation fidelity of the 2T Preschool

Transition Plan was measured by the number of Homework Contracts returned. The
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returned Homework Contracts were interpreted by the TPIC to indicate the consistency
with which parents implemented the strategy, Homework Academy. The contracts were
included with the learning materials sent home to parents each week. The contract stated
parents were to spend 10 minutes Monday thru Thursday reinforcing readiness skill
concepts. Parents documented each day of implementation by signing their name on each
Homework Contract. The Homework Contracts were returned to the Transition
Coordinator who compiled the data.

After tabulation, the percentage of returned Homework Contracts for the 2012-
2013 school year was 67%. The mean of the 2012-2013 Returned Homework Contract
data was 20.2 with a standard deviation of 6.82. The TPIC examined the data to
determine reasons for the decline and peaks of the returned contracts. Additional
communication home (phone calls) resulted in more Homework Contracts being returned
sometimes. The TPIC decided additional communication to parents who did not return
the contracts would be put in place.

Other discussed reasons for the inconsistencies of returned contracts included,
weekly obligations of families change frequently, sudden illnesses of family members,
and preparation time for holiday traditions were all reasons that would affect the
availability of parents’ time. The TPIC decided a communication strategy for the
upcoming school year would be to call parents weekly who did not return the Homework

Contract.
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Table 11

2012-2013 Returned Homework Contracts Data

Student ID Number Of Percentage Readiness
Number Returned Of Returned Performance
Contracts Contracts Rating
(N=490)
1 19 63 Marginal
2 24 80 Marginal
3 25 83 Adequate
4 27 90 Adequate
5 23 77 Marginal
6 14 47 Not Ready
7 20 67 Marginal
8 24 80 Adequate
9 10 33 Not Ready
10 26 87 Adequate
11 26 87 Adequate
12 8 27 Not Ready
13 4 13 Moved
14 26 87 Adequate
15 15 50 Low
16 10 33 Not Ready
17 25 83 Adequate

Source: Wurtland Elementary School Data File

Table 11 presents the Homework Contract data in a different way. The data
details the number of Homework Contracts each student’s parent returned, the percentage

of returned contracts, and the school readiness performance rating each student had
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achieved at the end of the first year of implementation. Examination of data revealed for
students who had the highest school readiness skill performance rating, their parents had
returned the Homework Contracts more consistently. Next, returned Homework Contract
data were examined to determine if a relationship was indicated between the percentage
of returned contracts and student SRCS performance.

Table 12 shows the relationship of returned Homework Contract percentages to
the School Readiness Rating Scale categories.
Table 12

2012-2013 Student Readiness Rating and Implementation Fidelity Data

Readiness Adequate Marginal Low Not Ready
Rating N=7 N=4 N=1 N=4
Returned 85% 72% 50% 35%
Contracts

Findings: Parents of preschool students with higher school readiness rating scores
returned a higher percentage of Home Contracts than students that had lower school
readiness rating scores. Findings indicate that the students’ school readiness rating and
parents’ implementation fidelity provided skill reinforcement during Homework
Academy as measured by the returned Homework Contracts by parents.

Source: Wurtland Elementary Data File
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Chapter Six
Findings and Conclusions

The purpose of this study was to determine if implementation of a preschool
transition plan prepared preschool students with the necessary readiness skills to be
successful in kindergarten. The findings supported the hypothesis, implementation of
2T? could decrease the achievement gap at the kindergarten level and the achievement
gap at each consecutive performance level. Section Six provides a discussion of the
findings and conclusions for the study.

2T? combined the efforts of everyone in educating preschool students when it was
most important, the beginning of their educational journey. Findings of the 2T*
assessment data indicated consistent implementation of the transition plan increased
school readiness skills of preschool students at Wurtland Elementary during the 2012-
2013 school year. Analysis of beginning-of-the-year, mid-year, and end- of-the-year 2T
SRCS data revealed 15 students’ school readiness skill level had increased. The average
school readiness skill growth was 46, with a beginning-of-the-year mean of 21.

Four students remained at the performance level, Not Ready. The readiness level
of these 4 students had increased, but not to the percentage needed for a performance
rating of Low, Marginal or Adequate. Northeast Head Start personnel, beginning the
second nine-week reporting period, provided the 4 students identified as Not Ready RTI
services. The school readiness skill increase the 4 students made during the 2012-2013
school year continued to place the students at the Not Ready performance level. Next

steps for these students included referral for additional testing. Each of the 4 students
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qualified for special education services. The one student’s school readiness skill level
that decreased was one that qualified for special education services.

The increased performance levels of the preschool students indicated strategies of
the 2T? Preschool Transition Plan had a positive impact on increasing school readiness
skills. The 2013 School Readiness data reflected a decrease in the achievement gap from
the 2012 School Readiness data of entering kindergarten students of 41%. Table 13
provides the school readiness data for the 2012 and the 2013 school years.

Table 13

Comparison of School Readiness Data for 2012 and 2013

Year Percentage Ready Percentage Not Ready
2012 2 98
2013 43 57
Change: + Increase +41 -41
- Decrease

Source: Scholastic 2012; Brigance, 2013

Findings indicated continued implementation of the 2T? Preschool Transition Plan
could prepare entering kindergarten students with the necessary school readiness skills
for kindergarten success. The increased number of kindergarten students with the
necessary readiness skills decreases the achievement gap between students determined
ready and students determined not ready. Data findings infer a decrease of the
achievement gap at the kindergarten level could potentially decrease the achievement gap

identified at other performance levels at Wurtland Elementary.
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Factors Impacting Assessment Results

Possible factors impacting assessment results included the comfort level with the
test administrator, testing experience familiarity, attention span of tested students, and
differing time frames of test administration. Research discusses the impact educators
have on student achievement when effort is put forth to forge a relationship of trust
(Larson, Henthorne, & Plum, 2002). A lack of time prevented a trusting relationship to
be established between preschool students and the Transition Coordinator at the
beginning-of-the-year SRCS assessment completion.

Unique Features of 2T? Preschool Transition Plan

Unique features of the 2T Preschool Transition Plan included an instructional
delivery strategy that provided continuity of services between the preschool environment
and home environment for the 2012-2013 school year. All preschool students received
reinforcement of readiness skills through participation in the Homework Academy.
Parents had the role as the instructor during Homework Academy implementation, and
were provided all ready-made learning materials. The parents used the learning
materials to reinforce school readiness skills in the areas of math, reading and writing
with their child each week.

Accompanying the learning materials was a parent letter of implementation
suggestions and the Homework Contract. Returned Homework Contracts served as an
indication of parents’ implementation fidelity. Table 13 provided a summary of students’
School Readiness Rating Scale performance to the number of Homework Contracts

returned by parents. Findings indicated students whose parents returned a higher number
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of Homework Contracts achieved a higher school readiness performance rating.
Information gathered from students’ readiness skill achievement and the returned
Homework Contracts indicated consistent delivery of Homework Academy instruction
reinforced the readiness skills students received in the classroom each week.
Collaboration

A focused collaboration strategy between the preschool and kindergarten teachers
was another unique feature of 2T%. Scheduled meetings between the preschool and
kindergarten teachers discussed school readiness issues to be addressed to align learning
standards of both levels. Alignment of the preschool and kindergarten learning standards
bridged implementation gaps and clarified expectations. These meetings provided
kindergarten teachers an advantage of knowing the performance level of incoming
students prior to the first day of school; an advantage useful for designing individualized
instruction.

The use of parents as instructors was another unique feature for the transition
plan. Each Make-It Take-It training session offered specific strategies that parents used
to reinforce readiness skills during weekly Homework Academy implementation. The
strategies included the use of music to reinforce knowledge of the alphabet, learning
games to reinforce number knowledge, and application of the skills to real-life. Other
transition plans involve parents but do not offer a focused, consistent delivery of services
by parents pivotal to the Homework Academy component of 2T%. The 2T Preschool

Transition Plan had parents reinforce school readiness skills on a paced, weekly schedule.



2T? PRESCHOOL TRANSITION PLAN 118

2T? Anticipated and Unanticipated Results

Examination of SRCS assessment data revealed learning components, both
anticipated and unanticipated; evidence the transition strategies impacted academic
growth and development of preschool students. 2T data indicated preschool students
increased their school readiness skills necessary for kindergarten. Information from the
2012-2013 School Readiness Check Sheet Summary reported that the school readiness
performance rating of the students had changed from 17 students listed at the
performance level of Not Ready to 4 students listed at the performance level of Not
Ready; 1 student scoring at the Low performance level; 4 students performing at the
performance level of Marginal; and 7 students achieving the Adequate performance level.
Students listed at the performance level of Marginal and Adequate were considered to
have attained the needed school readiness skills for kindergarten.

Parents’ implementation fidelity, as measured by returned Homework Contracts,
indicated reinforcement of readiness skills during Homework Academy had a positive
impact on the school readiness skill performance of preschool students. Collaborative
planning allowed vertical alignment of learning standards and lessened the likelihood of
standards being omitted from a unit of study.
2T? Conclusions

Implementation of 2T relied heavily on parent commitment and fidelity. One
lesson learned is forging parent relationships that build trust requires immersion of
parents from the beginning of the planning process. Open communication and inclusion

of parents in planning and development prompts ownership of 2T results and success.
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Another lesson learned is consistency of time frame for completion of the School
Readiness Check Sheet affects student performance. Adherence to morning
administration of School Readiness Skill assessments access students’ mental
performance when they are most rested. A third lesson learned is a need for a focused
effort to affect legislative changes that puts early childhood education a top priority issue.
This would require designation of a liaison to market 2T effectiveness on student growth
and development as well as its benefit to future economic growth for society.

Limitations of study.

Limitations of the 2T* study included reliance on parent implementation fidelity,
the integration of two separate organization’s operating processes and regulations, and
the lack of legislative action to make preschool education compulsory for age 4 children.
2T? required trusting parents to implement the plan with fidelity and commitment.
Parents were provided learning materials for implementation, but the 2T Preschool
Transition Plan did not have monitoring strategies in place for measuring implementation
practices that took place at home. Following two separate organizations operating
processes and regulations made planning more difficult. This presented delays in
developing and implementing strategies of 2T,

Recommendations for others.

The recommendations for others planning to develop a preschool transition plan
includes understanding the factors limiting our 2T effectiveness, having timely
communication with stakeholders of a preschool transition plan operation, and making

sure continuous monitoring strategies are in place to address identified concerns in a
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prompt manner. A critical resource to have in place from day one of planning is a full-
time Transition Coordinator. Planning and developing the 2T Preschool Transition Plan
while performing the responsibilities of principal was a massive undertaking not
conducive for optimum effectiveness for the 2T Preschool Transition Plan, or for the
position of principal.

Implications for practice.

The implementation of the 2T? Preschool Transition Plan depends upon the type
of early childcare transition program other schools need. The 2T? Preschool Transition
Plan provided a systemic plan other schools could follow to impact the readiness skills of
entering kindergarten students. 2T was a comprehensive transition plan that brought
consistency to early childcare education services, implemented rigorous instructional
practices and curriculum, provided seamless alignment between preschool and
elementary education programs, and offered a parent involvement program component
designed to prepare preschool students with school readiness skills. Data findings
indicate that implementation of the 2T* Preschool Transition Plan did increase the school
readiness skills of the 17 preschool students in the Wurtland Elementary Head Start

program.
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Appendix A

2T* Organizational Chart

Community Liaison Committee

2T? Committee Structure

Transition Planning/Implementation Committee

Members:

GC Preschool Director

Northeast Head Start Director
GC Board of Education Representative

Family Resource Liaison

Community Partners (GC Health Dept.,
Helping Hands, Social Services)
2T? Transition Plan Coordinator

Charge(s):

Attend 2T’ProgressMeetings; Make Program
Decisions/ Recommendations; Inform
Community of 2T° Transition Plan Progress

Members:

Preschool Directors: Northeast/GC
2T? Transition Plan Coordinator
WES Principal

Teachers: Preschool/Kindergarten
Family Resource Liaison

Parents

Charge(s):

Development/Implementation of 2T*Plan:
Strategies; Timelines; Monitoring Strategies;
Implementation of 2T*Transition Plan
Components (i.e. lesson plans/delivery;
assessment, revisions, reports)

Quality
Curriculum

2T

Preschool

Implementation
Fidelity

Transition

Monitoring
Process

Comprehensive
Planning

Quality
Personnel

Parent
Involvement
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Appendix B

2T? Community Liaison Meetings

2T Tools To Teach Transition
Vision

Everyone Enters Ready
Includes:
Community Liaison Committee Meeting: Beginning-of-the-Year

e School Readiness Check Sheet Skill data (Baseline)

Community Liaison Committee Meeting: Beginning-of-the-Year
e School Readiness Check Sheet Skill data (Mid-Year)

Community Liaison Committee Meeting: Beginning-of-the-Year
e School Readiness Check Sheet Skill data (End-of-the-Year)
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2T? Community Liaison Meeting
(Beginning-of-the-Year)

2T Tools To Teach Transition
Vision

Everyone Enters Ready

Agenda
L 2T Preschool Transition Plan Power Point
a. Vision
b. Goals

c. Implementation Strategies
d. Implementation Schedule
e. School Readiness Check Sheet Assessment: Baseline Data

f.  How 2T? can benefit Greenup County
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School Readiness Assessment Data (Beginning-of-the-Year)
Beginning of
Student Number ID Year Mid-Year End of Year

1. 25

2. 12

3. 27

4. 36

5. 30

6. 17

7. 09

8. 28

9. 0

10. 29

11. 30

12. 12

13. 03

14. 22

15. 22

16. 12

17. 35
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2T? Community Liaison Meeting
(Mid-Year)

2T Tools To Teach Transition
Vision

Everyone Enters Ready
Agenda
I.  2T? Implementation
a. Homework Academy
b. Transition Plan Strengths
c. Transition Plan Concerns
d. Transition Plan Revisions

e. School Readiness Check Sheet: Comparison of Beginning Year and Mid-Year
Assessment Data
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School Readiness Assessment Data (Mid-Year)
Beginning of
Student Number ID Year Mid-Year End of Year

1. 25 36

2. 12 56

3. 27 30

4. 36 69

5. 30 67

6. 17 37

7. 09 63

8. 28 71

9. 0 13
10. 29 67
11. 30 65
12. 12 25
13. 03 19
14. 22 84
15. 22 46
16. 12 18
17. 35 64
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2T? Community Liaison Meeting
(End-of-the-Year)

2T?: Tools To Teach Transition
Vision

Everyone Enters Ready
Agenda
L. 2T? Implementation
a. Homework Academy
b. Transition Plan Strengths
c. Transition Plan Concerns
d. Transition Plan Revisions

e. School Readiness Check Sheet: Comparison of Beginning Year, Mid-
Year, and End-of-Year Assessment Data

f. 2013-2014 2T Preschool Transition Plan Discussion
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School Readiness Assessment Data (End-of-the-Year)
Beginning of
Student Number ID Year Mid-Year End of Year

1. 25 36 72

2. 12 56 77

3. 27 30 84

4. 36 69 85
5. 30 67 77

6. 17 37 51

7. 09 63 72

8. 28 71 87

9. 0 13 21
10. 29 67 88
11. 30 65 878
12. 12 25 18
13. 03 19 Moved
14. 22 84 90
15. 22 46 60
16. 12 18 24
17. 35 64 88
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Appendix C

2T? Transition Planning & Implementation Committee Meetings

2T Tools To Teach Transition
Vision

Everyone Enters Ready

Includes:
Transition Planning and Implementation Committee Meeting:
e Start-up

Transition Planning and Implementation Committee Meeting:
Beginning-of-the-Year
e School Readiness Check Sheet Skill data (Baseline)

Transition Planning and Implementation Committee Meeting:
Mid-Year
e School Readiness Check Sheet Skill data (Mid-Year)

Transition Planning and Implementation Committee Meeting:
End-of-the-Year
e School Readiness Check Sheet Skill data (End-of-the-Year)

Transition Planning and Implementation Committee Meeting:
e What’s Next?
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Appendix C

2T? Transition Planning & Implementation Committee
Meeting (Start-up)

2T Tools To Teach Transition
Vision

Everyone Enters Ready

Agenda
L 2T Preschool Transition Plan Power Point
a. Vision
b. Goals

c. Implementation Strategies
d. Implementation Schedule
e. School Readiness Check Sheet Assessment: Beginning Year

f.  How 2T? can benefit Greenup County
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2T? Transition Planning & Implementation Committee
(Beginning-of-the-Year)

2T?: Tools To Teach Transition
Vision

Everyone Enters Ready
Agenda
L. 2T? Preschool Transition Plan
a. Implementation Strategies
b. Implementation Schedule
c. School Readiness Check Sheet Assessment: Baseline Data

d. How 2T? can benefit Greenup County

143



2T? PRESCHOOL TRANSITION PLAN 144
School Readiness Assessment Data (Beginning-of-the-Year)
Beginning of
Student Number ID Year Mid-Year End of Year
1. 25
2. 12
3. 27
4. 36
5. 30
6. 17
7. 09
8. 28
9. 0
10. 29
11. 30
12. 12
13. 03
14. 22
15. 22
16. 12
17. 35
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2T? Transition Planning & Implementation Committee
(Mid-Year)

2T?: Tools To Teach Transition
Vision

Everyone Enters Ready
Agenda
II. 2T? Implementation
a. Homework Academy
b. Transition Plan Strengths
c. Transition Plan Concerns
d. Transition Plan Revisions

e. School Readiness Check Sheet: Comparison of Beginning Year and Mid-
Year Assessment Data
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School Readiness Assessment Data (Mid-Year)
Beginning of
Student Number ID Year Mid-Year End of Year

1. 25 36

2. 12 56

3. 27 30

4. 36 69

5. 30 67

6. 17 37

7. 09 63

8. 28 71

9. 0 13
10. 29 67
11. 30 65
12. 12 25
13. 03 19
14. 22 84
15. 22 46
16. 12 18
17. 35 64
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2T? Transition Planning & Implementation Meeting
(End-of-the-Year)

2T Tools To Teach Transition
Vision

Everyone Enters Ready
Agenda
L. 2T? Implementation
a. Homework Academy
b. Transition Plan Strengths
c. Transition Plan Concerns
d. Transition Plan Revisions

e. School Readiness Check Sheet: Comparison of Beginning Year, Mid-
Year, and End-of-Year Assessment Data

f. 2013-2014 2T Preschool Transition Plan Discussion
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School Readiness Assessment Data (End-Of-the-Year)
Beginning of
Student Number ID Year Mid-Year End of Year

1. 25 36 72

2. 12 56 77

3. 27 30 84

4. 36 69 85
5. 30 67 77

6. 17 37 51

7. 09 63 72

8. 28 71 87

9. 0 13 21
10. 29 67 88
11. 30 65 878
12. 12 25 18
13. 03 19 Moved
14. 22 84 90
15. 22 46 60
16. 12 18 24
17. 35 64 88




2T? PRESCHOOL TRANSITION PLAN 149

2T? Transition Planning & Implementation Meeting
(What’s Next?)

2T Tools To Teach Transition
Vision

Everyone Enters Ready
Agenda
I. What’s Next?

a. 2013-2014 2T Preschool Transition Plan Discussion
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Appendix D

2012 — 2013 Wurtland Elementary
2T? Master Schedule

The 2T* Master Schedule provides a calendar of transition tasks and or events that

maintain implementation focus for teachers, parents, and administrators.

July:

Summer transition program: Kinder Camp (July 26, 27, 28, 2012)

(9:30a.m. -12:00)

Transition Team Planning Meeting: 2nd Monday of July (10:00a.m. -12:00)
Transition Planning and Implementation Committee (TPIC) Meeting: 1* Tuesday
of each month (3:30p.m. — 5:00p.m.)

August:

2T* Meet-N-Greet Activity: August 9, 2012 (4:00p.m. -5:30p.m.) — discuss goals
of transition program

TPIC Meeting: 1% Tuesday of August (3:30p.m. -5:00p.m.)

2T Parent Orientation Training

2T? Transition Program Kick-Off

Preschool Students Assessed: School Readiness Skills Assessment

TPIC Data Analysis Meeting: Committee examines base-line assessment data to
determine student needs. Compile assessment report and distribute to Transition
Team Committee. Identify students for RTI services.

September — April:

2T? Preschool Transition Manual Monthly Implementation Strategy: Each week
of each school calendar month, Transition Coordinator prepares learning materials
parents use.

TPIC Meeting: 1% Tuesday of Each Month (3:30p.m. -5:00p.m.): Transition
Coordinator, Preschool and Kindergarten Teachers meet and plan upcoming
month’s lessons/learning materials needed.

Conduct Parent Make-It-Take-It Workshops bi-monthly.

Parent/Teacher Conferences: Provide student progress information to parents each
month.

RTI Progress Meetings: Transition Coordinator meets with preschool teachers and
parents of identified students to monitor student progress.
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January:
- Complete mid-year School Readiness Skills Assessment of preschool students.
- TPIC Data Analysis Meeting: Committee examines mid-year assessment data to
determine student needs. Compile assessment report and distribute to Transition
Team Committee. Identify students for RTI services or revise current RTI service
plan of students.

- Preschool students complete end-of-year School Readiness Skills Assessment.

- TPIC Data Analysis Meeting: Committee examines end-of-year assessment data
to determine student growth for year 1 of preschool transition plan. The TPIC
committee compiles report for Transition Team Committee.

June:
- Transition Team Planning Meeting. Committees meet to discuss implementation
of the 2T Preschool Transition Plan for the upcoming school year, the revisions
needed, and to develop new strategies.
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Appendix E

2T Preschool Transition Plan (Development) Training Module

2T?: Tools To Teach Transition

Vision
Everyone Enters Ready
Includes:
L. 2T? Preschool Transition Plan (Development) Power Point

II. 2T? Preschool Transition Plan (Development) Agenda
I11. 2T? Preschool Transition Plan (Development) Power Point Narrative
IV.  Handouts:

a. 2T?Organizational Chart

b. 2T%School Readiness Check Sheet assessment instrument
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2T2: Tools To Teach Transition

How

to Develop a Preschool Transition Plan

Training Module Prepared By: Barbara Cook

A component of the Educational Leadership Doctoral Program of Morehead State
University

Date: Fall 2012
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2T

272 Training Materials

Participant Folders — each participant receives a folder containing:

272 Training Power Point
Agenda

Post-It Notes

Pens, and Markers.
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A Message to Workshop Leaders

Education is in an age of accountability and more than ever programs must be in place to
ready students for each performance level during their educational journey.

Workshops that detail how programs operate, what is needed to get a program started,
and data that reflects program effectiveness is critical to moving our educational system
into the 21* Century. Educational institutions strive to ready each student for the global
marketplace, readiness that begins at the preschool level.

The narrative pages contain dialogue that explains individual slides and can be used as
discussion prompts. The dialogue is specific to Wurtland Elementary’s experiences

during development of the 2T2 Preschool Transition Plan. Each organization will have
dialogue specific to their educational organization.
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Welcome

(Slide 1)

Welcome to 2T2.

Today’s training is designed to provide a step-by-step explanation of how to develop a
preschool transition plan.

Difficulties encountered by students moving from the preschool environment to the
elementary school environment has been brought to the forefront of concerns to be
addressed by educators.

Numerous research studies have been conducted since the 1990’s in the area of
educational transitions. Reported findings include,

“The move from preschool to kindergarten is one of the most important moves a child
will make. While it is an occasion for new opportunities and challenges, it is often a time
of stress when the child and family are encountering new people and unfamiliar places.
How educators handle the transition process lays the foundation and sets the tone for
future expectations and experiences.” (Ramey and Ramey, 1994)

Goal
(Slide 2)

Trainer:

The goal of this training is to provide information that others can use to develop a
systemic preschool transition plan to equip entering preschool students with school
readiness skills necessary for school success.

Agenda
(Slide 3)

Trainer:

In your 272 participant folder you fill find an agenda for today. (Go over agenda with
participants.)

Agenda:
8:00a.m. — 8:30a.m. Welcome & Introduction
8:30a.m. — 10:00a.m. Why Change?
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10:00a.m. — 10:15a.m. Break

10:15a.m. — 11:00a.m. Working-on-the-Work
(Groups work at tables to determine priority need)
11:00a.m. — 11:30a.m. Vision of Plan

11:30a.m. — 12:30p.m. Lunch

12:30p.m. — 2:00p.m. Transition Program Planning
2:00p.m. — 2:15p.m. Break

2:15p.m. — 3:00p.m. Anticipate Black Swans
3:00p.m. — 3:30p.m. Questions & Wrap-Up

Trainer: Let’s take a few moments and have everyone introduce him or herself.
(Slide 4)

Why Change?

Trainer:

An organization has to find the answer(s) to this question before they can go further in
the change process.

Understanding there is a need for change is the first step.

(Slide 5)

Trainer: The Process of Action Research allows an organization to gain a composite of an
organization’s culture, examine operation specifics and analyze data to determine an
organization’s priority need.

The Process of Action Research

1.Identify the problem or area of focus.

2.Review the related research literature.

3.Collect the data.

4.0Organize, analyze and interpret the data.

5.Take the action (apply the findings) (Cowan, 2001).

(Slide 6, 7)
Identify the Problem or Area of Focus
Trainer: The first step in this process is to identify the problem or area of focus. This is

accomplished by understanding the culture of your district or school. Sources of data
include: Surveys completed by Title 1, Effective Schools, and Family Resource.
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Identification of Priority Need

Trainer: Data analysis will identify the priority need of a school. Analysis of Wurtland
Elementary data revealed achievement gaps at each performance level - the largest
achievement gap existed at kindergarten level.

(Slide 8)
An Idea is Born

Trainer: Working in groups, analyze your district/school’s data and identify a priority
need.

(Groups share the process used to identify the priority need.)

(Slide 9)
2T2 Vision

Trainer: Now that the priority need has been identified, it is important to develop a vision
for the priority need — What do you want to accomplish?

Trainer: The 2T2 Vision developed by Wurtland Elementary, Everyone Enters Ready,
reflects the goal of eliminating the achievement gap of entering preschool students.

(Slide 10)
Framing the Problem

Trainer: Developing a vision requires understanding the root causes of the problem or
obstacles that may hinder change initiatives. Are the causes structural, human resources,
political, or symbolic?

Root causes of the problem
1.Structural

2.Human Resource
3.Political

4.Symbolic

(Bauer & Brazer, 2012)

Trainer: Examining what led to the identified problem enable preventive strategies to be
developed that eliminate potential obstacles before they materialize as obstacles.
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Structural Causes refer to obstacles erected when rules, roles, and relationships are being
subjected to change.

Human Resource Causes refer to obstacles that participants bring to a change initiative. A
conscious effort to attend to participants needs, such as involving participants in the
decision-making, and making sure participants have the skills necessary to implement
change will increase the odds that the change initiative will be successful.

Political Resource Causes refer to how groups involved are being affected by the change.
Having the answers to questions, “Were the sig