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CHAPIER I

INTRODUCTION
Scope and Purposes of Study

The purpose of thls study is to collecet and formulsnte
valid objectives, proper experlences, methols of teaching,
materlials, and evaluative tools to be used in %the secondary
school band program. Included in this paper are aids for
validating the school band program. This study 1s concermed
with the development of each band student toward the goal
of a musically educated person., The above objJectives,
experiences, materials, and procedures have been derlved
from pertinent literature concerning the need for curriculum
revision and development in the secondary school band pro-
gram. Through the review of relevant professional liters-
ture valuable assumptions can be derived and used as a
baslis for developing the musically educsted person in the

secondary school band progream,

Need for Study
Recently, professional music literature has ween filled
with statements and articles advocating a revision in the
curriculum of the segqondary school music program. The
criticisms of present day practices center around the need

for general music education to be included in the band progranm,
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The music education scene includes several different

kinds of programs which fail to takte into account the nature
of aesthetic experience and the lmportance of aesthetic
experience in the 1ife of the human being, These fauvlty
programs include four general types. The first type of
programn is overly concerned with performance sikills as
an end rather than a means for the musical education of
students., 1In this program, students who cannot or will not
conform to the rigidly preseribed pattern are gradually
lopped off and 1little attentlion 12 glven to meeting their
musical needs, The second type of program 15 aimed principally
at the musical entertainment ¢of students. In this type of
program standards of performance and literature are of
1i1ttle concern as long as the students are happy, The
third type consists of programs emphasizing :usic as a
medium for achieving unmusical ends such as health and
citizenships They ignore the unigue values inhereat in
wusical experience, The fourth type of program is aimed
at public approbation, Here the music program 1is viewed
as a public relations arm of the school and students are
often nnjustly axploited.l The goals of the aforementionod
programs are not concerned with the development of the
music education of each stuient. These programs develop

little else than fleeting satisfactions,

leharles Leonhard and Bobert W, House, Fouan&%o@g g1d
Pri es of Music Educatlon, (New Yorks McGraw ok
vy 4999), pps 1-3.
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Instead of continually oriticising the band program,

there is a need to develop a specific curriculum aimed at
developing a musically educated person. 8Secondary school
band programs need a curriculum consisting of valid objectiwves
to develop music sicills, knowledge and understanding of musie,
good attitudes toward and eppreciation of music and good
muslic habits in each student, The objectives should give
direction in teaching so that eash student can develop
ausical independence, Proper stwdent sxperiences need to

be selected so goals may be achleved. Method:z of teaching

and proper materials must be presented in orier to facll-
1tate learning. Evaluative tools ars necessary for the
development and direction of any curriculum to determine

i? objectives are being realized. Certainly evaluative
devices are needed in the band program.

The 1962-1963 Directory of Illinois Schools readily
shows that most secondary schools have band and chorus but
few schools have general music, The writer of this paper
revieved at random one hundred high schools from this
directory and found that ninty-three have band prograns,
eighty-eight have vocal programs, eleven have general muslc
prograns, eight have orchestra programs, and seven have no
music program of any kind.z Thus the need for this situdy
is showm by'the faat that most high schools d4c not have a

general music e¢lass for students to learn about cozposers,

2 )
Direct 0 ShRoo 1962-63, Prepared by
Departasnt of Te Lipiiie Seage %ﬁmtion&, State of Illinois.



style and periods of music, mugiec values, or to develop
thelr aesthetlc responses, Kot enough time in the school
schedule, especially in small schools, or lack of interest
and failure to justify such a class, means that the school
band program, more than ever, needs a curriculum which
includes broad musical goals, Bven in schools that nave

a general music program, the band can develop a higher
lavel of music education when the students can relate

general wmusic experiences to music they perform.

Statement of the Problem
Developing the musically educated person in the
secondary school band program presents the problems of
what to teach and how to teach, These relatad problems
are divided further into the followlng sections:

l. To develop, formulate, and validate objectives
for the secondary school band program

2. To select experiences suitable for developing
student growth toward objectives

3. To show methods of feaching applicable to
the development of a musically educated person

4. To present suggestions for pertinent teaching
materials

5. To dovelop means of evaluating student prograss
to selected objectiv:s

6. To provide a means of presenting to parents,
parent-teacher organizations and s:hool
administrators the value of a nusical
education through the band progran

Procedure for Investigating the Problem
The main procedure for investigating this problem
was the collection of information from professional liter-

aturz, Books in the fleid of music education, curriculun

developzent, and psychology were read to obtain inform:tilon
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and professional attitudes that could be used in the develop-

ment of a Band curriculum. Recent music education prricsdicals
as well as periodicals in the field of general education

uere reviewed. Suggestions, aeriticisus, and statements re-
lating to the problem of curriculum revision in the

gsecondary school musie program were taken and used as a basis
for developing =many objectives and experiences. A similar
study done in the field of general auslic education was
valuable in forming evaluative tools as well as objectives,
experiencses and teaching metiods., Other master's theses
presented valuable assumptions and facts pertaining to

materials used in this study,



CHAPTER IIX

Survey of Selected Literature

This cechapter wlll discuss statements about the present
band program in the secondary school, needed inelusions in
the secondary school band curriculum and the musically educated
perscn in reference to the band program. The statements to
follow are a small portion of the total amount of literature
representative of these three toplics. The writer of this
paper has employed statements that are typlcal and repre-
sentative of the vast amount of literature presently apreap-

ing in professional periodicals, books, and dissertations,

Criticisms of the Band Program
Many statements have appeared concerning the fallure
of band programs to develop meaningful experiences for
students. Gharles Leonhard's article, "The Place of Music,"
in the April, 1963 NEA Journal states the followings

Some school music programs provide just casual
contact with music, and many fail to offer to
pupils meaningful axperiences with great mueic,
Unless atudsntz have experience with musie other
than what they perform, youngsters have little
opportunity to develop aesthotic insiggt beyond
the level of their performance skills.

3Charles Leonhard "ThevPlace of Music," HLA Journal,
LII, No. % (April, 1963), p. 40.

6



The words "“easual contaet with music® end laci of
"meaningful experience uith great susic® are typical of
perfornance~-mninded hand programs. Real uwnderstanding and
mowledge of the music performed is not experienced by the
student playing the third part in a section unless he can
hear on tape the performance of the whole niece. Certainly
a student has only a casual contact with musiec if values of
the music he performs are not stressed or wmeaning of the
music he plays 1s not discussed., Wuy should a student not
be familiar witn great musie or why should he not kave an
opportunity to develop his aesthetic insignt just tLecaunse
he ecannot perform 1t? A sound band curricilum should
include meaningful experlences with music performed and
heard in order that c¢asual attitudes might be dispellaad,

The following statemant by Fugene Andrie 1s anoth:r
valild criticisu of today?s band progran.

Under the gressures of commercial interest,
of communlty necds for "utility® music, and the
lure of nublic approbastion for entertainm@nt (show
business music), a curious mutation of educational
objectives has %aken place. The expedlency of nus-
tering up something to please the publlic doass not allow
the time and dedicetion which is required to explore
areas of substance and to realize a nature porfor-
aance. The guicl, the easy, and the "Ilashy" have
taken over the slower, more difficult study of
music of cultural value, Paradozically, and
tragically, this condition 1s nurtured ﬂy soze
of our very well-trained teacher-musieians who,
with the best of intentions (usually with the
‘give them a bit of the ligat touen' attitude)
find thomselves catering to the medium-low level
of ~ublic tastss as a comfortable retreﬁt from the
rigors of producing music of substance,

l+Eugene Andrie, ¥Fine! Music¢ Bdueation,” Mus
Educstor's Journal, IL, No. 2 (Hov, - Dec., 1962), n. 111,
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This statement ®y Andrie, Professor of Muslc, lontana
State University, along with the attitudez of William L.
Whybrew, Northern Ililaoils University, Dekalb, Illinois,
relate that many high schoel bands serve princioally as an
enterfaingent feature of the cocumunity. Whea publlic aporo-
bationis She priaciple ailm of the band program, tne qualiéy
of ausiciznship and susical educatlon of students desecends
to low levels. Usually public approbation is most scuchth
alter during football and basketkall nali-tizes. Waybrew
contends tnat a great deal of time and effort spent in
practicing maneuvers are greatly out of proportion te the
usicsl values involved. Those who defend marching bands
eite these valuss: training in co-operative entesrurise,
acceptance of responsibility, healthful exsrecise, and
satisfaction of accomplishment, Tney do gain thesc values
to some degree., Howsver, the marching wand does not make a
signlficant contribution to educzticn in the art of =music,
Whybrew states, "Lven concert performaneces, in sone schools,
are markz3d by the use of various nonmusical devicas and
often the literature used is of doubtful nature. Prozranms

Justified througi a wmeans of 'sslling $he nrogram Lo the

D Ralnd b il
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public! reflect lack of beliisf in tue band as a mnsical medium,
If the band program is pointed toward the gosl of nublic
approbation, certainly music education of students will not

he reaelized. Leonhard, in a speech to the Kentucky Musle

Swilldam ¥. Whybrew, "Bandmaster or Musie Tduce

cotop
Toe Ingtrunentalist, XV, No. 3 (November, 1967), p. 36.
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Educator's Association on January 12, 1962, believes that
if properly viewed and sensibly conducted, the marching band
has a place in the music program, It is important as 2
means but not considered an end in itselr.é

Prank D'Andrea, Western Washington 8S8tate College,
recognizes the following aspects of secondary school music
programs:

a. Music is not a part of general education

excupt for a very small percent of all youth,

b. Planners for secondary music are not clear on
the values of music thzt belong in general
education.

c. The secondary instructlional and curricular pro-
grams in music are not designed systematically
to bring about an increasing understanding,
sensitivity and use of musio staucture,
expressiveness, and literature.

From these views, one can readily see the need for a
curriculum to increase understanding, knowledge, and sensitivity
of music in students, The curriculum must direct attention
to the fact that music is an essential of life and that
1t must be a part of general education,

There are many articles written concerning the need
for increased academic discipline in the sciences and
mathematics areas, "In the eyes of many school administrators
and many laymen, music remains an educational frill, an

adJunct rather than an integral part of the general ed:cation

SCharles Leonhard, Froan a speech at Kentueky Music
EGueaforts Associationa January 12, 1963.

Frank D'Andrea, "A New Basis for Music in the
Secondary School,® Music Educstor's Journal, IL, No. %
(Peb., - March, 1963), p. 33
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program., As a result, when the eduecational program sust
be cut, music seems to be a logical place in which to
begin.“a

D*Andrea views this problem by stating, "The infatnation
with science and material dynamism has not only channeled
society's effort and values away from human need, but has
emptied 1ife of intensity of thought and feeli:s, The
persistent rzursult of technological advance and material gain
have led to the neglect of abstract thought and the en-
feeblenent of man's human, ereative, and assthetic 1ngredient.“9
The need for ereativity and development of aesthetic rasponse
wlll be discussed later in this chapter, but D'Andrea imrlias
that in this time of seclentifle advances, music eduontors
muzt be more organized than evar before as to tho chiectives
of treir f1:21d and its relationship to general ednrcation.

In music education an undue 2mphasis on the orpenization
of perforisanczs has grave dangers. Britten ststos, "Sonetlmes
I wos 2imoat certain that the deasire and need for individusl
tachnical skill and for collectively flawless ensembles was
not matched by a desper understanding of whnt the =usic was
all about, We are q@ite likely to beconme obsessed with

'trouble«free! organizations and to lose the beautlss and

8Leonrard and ilouse, Foundations ai

ID*Andrea, Music Bducakerfs 'y
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pxeitemonts of the journey itsolf. 'It went throush
witoout g hiltch?! 1s no criterion at all of a umusical nerfor-
aance."10  In the secondary schcol bangd prograv, periornance
is many times ovsrly stressed and as Britten testified, recl
nnderstanding and sensitivity arc lzcking in perforaance

grouns, Expsriencos should be included in a eunrricrlun thot

. i Sech

o

will lead to a daener undersgtanding of music,

Another product of performsnco-tiindad vrogroms thot
are 1ot ailuned at daveloping the sugsical independence of
students 1s recognized by August Heclhscher, White House
Syvocial Ceonsultant on the Arts. He comuends bBhat slllions

£ R | -y nye . [ A | T RPN, R oy, ey e ey 1
of Amerlcang own umsicsl instrunents, but wondors hew =any

~J
O Laesas nee ad uddlly ;:4«(’.’&&’3«'&? GO Say acunenn of ewa FEU Willase
de alzo recopnizos the Taet that tany households hova arn unuss

Imatrurnat dn the eloset or a silone which stands mors as an
fopregsive objsct rother than an actusl sourcs of ﬁusiclll
Fredrie Foy Bwift writes that ovany administrators ang
guidones eousselors believe that taklae band for Posr venrs
Lo 2 wuste of tire, Questlionnalros rovealed that the aschool
2’ groads teo pueh tlve in foobbatl nmarades end omeunvers
thnt are sirilsr freom vear to yerr, The annnnl econcerd ofbon

inelndes recent numbers from nrevions vesrs. An adminteipator

renariced that 2 gstudent would not tale Taglish I Ponr voars

mpiqnzp ¢. Britten, "uﬂwt Amerdos Tanchi Me About imsic,
4g¢1ﬂ wducatoprts Jn“r 2 Mo, (Ak"V'—%dy 19 7) P
AThon fanin C THIIT4, Cetne Fationts omader e

for oho Arts," hﬁﬁég Edugator's Jourpal. Ik, No. 4 (P

HMaren, 1703), e
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in a row and receive ceredit for it, Why then should students
take Band four years in a row and repeat what was done in
previous ysars. One registrar in a New England college
stated, "We shall be glad to accept wmusic as an entrance
requiremont when we are convinced that 1t repressnts acadenlc
achievement.”lz

Leonhard and House gum up the present music program by
saying, "Unless music educators can assay the students'’
needs and interests and #e?¥% up the musical activities sc that

students will become actively engaged in musical learnings,

the positive outcomes of schooling will be negligible.“13

Statements of Revision

Included in most articles of criticism were suggestions
for revision of the band program, Statements as to what the
band program should accomplish and what materials should be
used as well as general ohjectives for the course were
prolific.

In an article entitled, "The Arts in the Comprshensive
Secondary School," a position paper adopted by the National
Association of Secondary School Principals, a look at how
the fine art courses are incorporated intoc the general education
progran was done, It gives the attitudes of secondary school
principals and therefore 1s valuable in setting up a curriculun

for the fine arts. The two general ways of incorporating

12Fredric Fay Swift, "Is Music Study A Credit-Able
Exparience,” The Erunents y XV, No. 2 (October, 196C),
pp. 62263,

§3Leannard and House, Foundationg and » iplgs, DPe 17%,
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fine art coursss into the program are as follows.

1. Recognize each art as an important subjzct
discipline with an adequate program of
course offering to meet diverse needs of a
comprehensive student dody,

2. Arrange for experiences in performance and
ereative enterprise through currieular and
exira~class opportunities in the ashool and
commmity, JYllustrative of such organizations
are band, chorus, and small ensembles,
Whether organize& as extra-class or school
subjects, careful planning 1s eiﬁential to
attain sound edueational goals,

Froe this statement we eéan derive the fcllo-ings
the band currileuvlun in the ayes of an administrator aust
meet the needs of students, arrange for experiences in
performance and creative enterprise, and have sowd

educational goals,

Tae NeAuS.5.P. also outlined wvarious general goals for

the music program,

1. Develop skills in music so he may participate
in sowe kind of musical performance either
as an individual or as a member of a group;
listen to music with understanding and enjoy-
ments associate the musical sccre with what
is haard or parformed; improvise and ecreate
ocusic of his own.

2. Becone an intelligent critic of jazz, folk
musie, poprl:r music, parade music, and the
major types of serious music.

3. Develop a sense of responsibility for exer-
cising his critical judgement for the
improvement of the musical environment of his
conmunity, including radlo and televigion
as well as live performance.

4. Aeguire such knowledge about music ass his-
tory of music, form and design of music,
symbolism of the musle score, the gquality of
tone and other characterigtics of the various
musical instrunents, the different combination
of instrumonts, and the role of composers in
various historical periods,

lu“The Arts in the Conprshensive 8econdary School,”
Musie Edueator!s Journsl, IL, No., 2 (Nov,-Dec., 1952), p.

61'
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5. Understand how emotional expression s 2
part of normal, healthy, happy living can
be enhanced by amusic.

6. Desire to continue some form of musical
experience both in school and [ollowling
graduation, for example, select and use re-
cordings and tapes, engage in swmall vocal and
instrumental ensemble work, and participate
as performe{g and listeners in community
activitios.*’

Certainly these would be worthy objJectives in any
band curricolum. The N.A.5.3.P. showed the importance of
ruglice edueation in the band currioculum along with sound
performane? goals.

Frank D'Andrea believes that in the nuslic waich stulzats
nerforna, instructional eontent based on musicts structural
and formal elements would be limitless., Included would be
melody, rhytha, harmony-counterpoint, dynamics, timbre and
pusical forus. Vast amounts of literature and history
woul. be ineluded. He states, "Ideally, it wo:-1ld mean
including everything which 1s appropriate for the student
to lesarn about musical work, about the composer and the
history of which he 13 a part and which he glso creates."16
He continues, saying that high school students cannot
percelive gesthetically at a high level because of uwnder-
development in that area. Perforaing groups coulid urovide
a most exciting, conducive, and effective atwosphere for
musical learnings in history, literature, ausie structure
and development of the aeszthetic response, Members of the

band, or ensembles and sololsts within it, can be used to

lslbid. ' i [ ] 62.
16D'Andrea, A New Basis for Musie in the Secondary
5cho0l." De 35



discuss and illustrate nusic's structure and literature
for nonperformance classes as well as for others in the
perforaing groups.

A senior methods class in college, after studying the
problems in the band curriculum made the following suggestions:

1. Teach literature for band as a part of the
courseé., Give a variety of tynes of compositions,
periods of compositions, and composers from
various countries. Inciude literature of music,

2. ¥se the organizations az a 'lab' for the
aprlieation of theory, h:irmony, and ear
training.

3. Have individual recitations. Expect individusl
Players to perfora thelr part. Do not alwsys
have enseamble rehearsal.

“+s Have clags evaluation and criticism. Use
recordings as well as students for this iften.

5. Have appreciastion and understanding a major
objective of the course as well as »ublie
performance in concerts.

6. Do not consider high school organizations
as preparation for professional music.

Serve conununity needs. Have msabars of
organizations active in community and reli-
gious music groups outside of school.

7. Give slmple instructions in care of instru-
ments as a part of the course.

8. Have sclo-chair players demonstrate instru-
ments, tell brief history »f the instrumant
ite piace in the snsemble, technique ani skills
necassary to perform on i%o

9. Require sclo work, .

10.Have students ssrve as officers (Dewocratic
Mathod,)

ll.Have students provide program notes on music
studied.

12. Teach conducting to all seniors. Have seniors
laad the organizations.

This list of goals and exyeriences will be helpful in
developing a band curriculun, They are not, however, arranged

systematically nor dc they meef{ the criterion of valid objectives.

17%redric Swift, "Is Music Study 4 Credit-Able xporlencs?",
pe 63,
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These objectivaes as well as others taken from the literature
surveved will be ccabined and used in the develonnent of 2
soun?d band program.

e NIA Journal published an article by Gharles Laonhard

in which he asserted that performsnce groups should devalop

understanding of music values and muzic skills so that a

student eould control hig musical 1life intelligently and make

1ts sesthetic guality a matter not of chance but of choicenlg
Philip G. Britten says, "The tsacher's Job is to

open as nany pagas as possible of the amazing book of ausic

in the time at his disposal."19
With this statement in wmind plus the suggestions for -

revisien, one could foram a eurriculum in which students will

progress towa:ds a higher level of musleianship.

Tha Muslcally Educated Person

All of the criticisas and statemsnts for revision of
the band program can be summed up in the Tollowing way. The
music education of each student is the prineinie ailm of the
band program. To develop musical independence, knowledge and
uniderstonding of musle, and performance sikills is a great part
of that music education. Teachers must consider the needs and
interests of students and from these, gear the program to

hizher levels of musicianship, Lindgren defines need as a

tonsicn or imbalance which demands some xind of satisfying

" e

18Leonhard, "The Place of Music," pp. 40-h2,
19Britten, "What America Taught Me About Musie," p. S2.
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activity. He shovs in his book, Psycholegy of Psrsonasl
and Sccizl Adjusiment, a modified version of A, H. Maslow's

system of basic needs., They are arranged from the most

The nighest level of needs are those that relate Lo schieve=
ment, self~expression and creativity.ao Mausie obviously
serves the purpose of providing osople with an outlet for
gelf-expraession, ereatlvity and also achisvement,

It must be recogniged that musical responsiveness is
universally present in the numan speciecs, This aesthstic
potential can be devasloped to a hizher degrse through
propsr experiences, The primary overriding objective «f
music educ-tion must be to dewvelop the innate musiceal
respensiveness to the highest possible 1eve1.21 This
substantiates the poiant that the band program shonld not
satisfy the needs of directors, but meet the noeds of
students.

As the literature for this study was reviewed, cortain
areags for developmant became apparent. Those areas were
music skills and knowledge and understandings of music,

In a sizil:e study, Robertson observed that objectives in
literature seem to neglect the develooment of attitudes and
appreciation of music snd how progress toward these behaviors
might be measured, In the same study he outlined the behavior

of the rusically educated person into four hasie areass

20y

snry Lindgren Psiggo%ogg Paésanal hd Social
M‘“@%&t"“ (WGW_YOI,'}{: marican g‘gw Qo 9%, Dle 3(}"3

1.
~ITeonhard and House, Poundations and Princinles, o, "8,
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musicat atbtitudes and appreciailons, auzicazl Hnovisdges and
understandings, wmusical skills, and musical habli 2

In suggestions for revisicn, stateuwentis were made
with the musically educated persoa in nind, Teachars shouid
develoy students toward the goal of baing a musically cducatead
perscn, By setting up a curriculum with the behavior =f a2
masicaily educaisd person as the maln objJective, the
prograi: can pro ide the student with the nseded education
stated by professionals in general education and music
education,

The succeeding chapters will develop the band curricu-

lum as 1t applies to the wmusically educ:ted person,

227ames Bobert?on, §§iagiple§ or General Mus ;g
Seccndary Schools (unpublished P disaerbation
S Ttmont of Muslo Eduestion, University of Tllinols, 1957),

PP« 31-34,



CHAPTER III

Selection and Valildation of Objectives
ObJectives of Education

"Objectivss are defined as precise, clear statements
of values, goals or directions of educ tion. Definite
statementzs of objectives are essential in the educationsl
process, for in theilr absence, educationszl experiences lack
focus, meaning, and motivation and are likely to ba chosen
at random on the basis of tradition or at the whim of
teachers or studeuts.“23

Sound curriculum building consists of the following
processes:

1. Formulate and validate objectives

2. Select experiences to achleve objectiv:s

% Oollest materials fo be nsed

5: Develop evaluation procedures

Thils chapter will be concerned with formulating ob-
Jectives taken from professional literature and validating
them through criteria established by professional educators.
Some of the objectives were revised and rephrased., Others,

because they were stated so precisely, were used just as they

were stated., In the past, the masic industry has published

23Leonhard and House, Foundations and Frinciples, p. %
19
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the Seven Cardinal Principlas of Education as the nain goals
of the music program. Heglth, Command of Fundamental Processes,
Attainment of Worthy Home Mewbership, Preparation for a
Vocation, and Ethiecal Character are supported by the musice
program, Thesze objectives are gensral in nature and can
be applied tc all areas of general education, They ars
too genernl to be used as obJectlives to a specifiec ares of
knowledge and therefore are not unique to the field of wusie
educeation, Objeetives for the music program must define
the desirable traits of musical behavior to the specific

area of music education,.

Validation of Objectives
Most currliculum books use similar criteria for valida~
tion of educational objectives. Suith, Stanley, and Shores
suknlit that the following eriteria will embrace the conditions
that worth-while objectives must satisfy. If proposed
educatinnal objectives are to be considered sound, ther
must:
1. Be conceived in terms of the demands of the
socizal circumstances
2. Lead toward the fulfillment of basic numan
neeads
. Be conslstent with democratic ideals
« Be elther eonsistent or noncontradictory in
their relationship with one anothar. ol
5. Be capable of reduction to behavioristic terms”

The first criterion suggests that objJectives must be

relevant to social circumstances. In susic, objectives

Othanel Smith, William Stanley, and Harlan Shores,

%gggggagggm% Qgg%igg;g% Development, (New York: Harcour,
World, Inc.J, $s
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should be set up to develop musical independence of thne
student, apart from school organizations, so that he may
use nusic in his environment., Popular music is a considerable
force in our society, yet few schools consider objectives
in that area. S8kxilled musical aiateurs as well as »nrofessional
nusiclans and muslc teachers should be develapsd through
a progran meeting this eriterion.

The second criterion is fulfilled if the objsctives
lezd toward the development of creativity and sensitivity
in music. A8 stated in the preceding chapter, Lindgren
outlined the levels of basic human needs., He placed the
need for accomplishment, ereativity and sslf-expression at
the highest level of human needs., Objectives in the musie
curriculum should be formulated to meat these needs in order
to be valid,

The oriterion, to be consistent with democratic ideals,
means that every child is entitled toc a music education.
Wwhethar he is a chlld prodigy or a studznt who develops
slowiy, the opportunity to share and undersiani the comron
musical heritags and the right to devclop nis music potential
aust be present, This criterion in a perforiance-nindasd
program would cause some problems but 1a a prograsm where
the developmeni of each student 1s of ubdmost import=nce,
that eriterion can be satisfied.

The fourth eritarion, compatible sbjectives, i3 very
important in the development of a muslcally edusated person,

Foruulabting objectlvas so thot all of

T v Tyen rymeen A e
Lhaan can bs uszd ho

develop the musically educated person requiras thal those
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objectives be cousistent or noncontradictory with ones ancther,.

The £ifth eriterion, that ol stating the objzctive
benavioristicaliy, is easlly confirmed 0y the srogran
objJectives whicn follow, Each objectivs will be staved
terms of tne behavicr of the musically educsted weraun.

In gddition to the criteria cifer=d by Smith, Staniev,
and Shores, Leonhard and House suggest the followings

1. Objectives should prcunote decirable social chiugs,

2. ObgeouiV4s should permit t.= utmost dGVQlGJdNQt

of individual Gapvaecity.
3. Objgctivesephould be attainable by the means
avallable,

The criterion of promoting desirable social change
13 met by the objectives for the band program in this study.
To raise the level of musieal understandiing and wusical in-
dependence and to develop desirable attitudes and habits in
music willl enhance and enlarge musicis function in scceicty,

The second criterion, development of Indivijual ca-
pacity to the utsost, 1s in direct agreement with %the nregram
objectlves outlined in this chapter. These objectives
picturs the ideal graduate or the =usically aduc:uted pzrson,
a person who 1s developed in the four areas previocusiy
entioned, It should be remembered that tne standaprd of
the musically educated person is ideal and proviiss Tor each
student a goal toward whicin to strive. Ag a student aj;.roaches
the level of a musically educated person, he may study in
greater detall, the facets of the four unajor areas of de-

velcpment and thus provide opportunity for ths most andvenced

A3
b
W

eonhap’ and House, Foundatlons and Irincinles, e.156-180,
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student to develop his capaclty to the utmost. Even the slow
laarne:sr can deveio» his capacity to tag highest i gree by
striving toward the goal of a musically educatod person,

Although e may not develop n all four a

2]
[
(77

as to 4 Lz
dagres, e can 8till develop his own capacity to thoe uatmost,
Thie third criterion, attaining objectives by the means
available, means that %he wuslc program ls limlted %o those
ends which can be achleved by 1ts particular stailenvs, sitaff,

and facliiitias. The following list cf objectives nay nok

$

be attainable to the highest degrse in every clircunstance.
Facturs of student abllity, rooam and equlpms=.i svaiialle
and staff coopsration enter into each situation., e writer
believes that the succeeding objectives are appllcable to

most situations even though levels of attainment will vary.

Band Program CObjectives
I. i“usic Skills
The musically educated person:

A, Perfects his piaying technigue on a specific
instrunent

B, Plays with good tone guality and intonztion

C. Parloroies nmusic fron the senrs asourainly

with musical understanding

Plaveg other instrumsnts

« Conducts

. Plays by ear

» Follows the score of ausic he hears

Q i T ©

I1I. Knowledge and Understaanding of Music
The musically educated par-cas

A, Knows the chiracteristics of each iaostruraent
i’in‘f-: it:} na Lcs ai .)I:Lum{ig‘ 40 vhﬁ LL T,d7 il ish o
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B Is faniliar with suslc of all types and
suyl and recognizes styllstlic charaacteristics
af 1~*ovtant conposers and historic:l
pariods

S Xnows the strueture of muslc

De Has criteria for wvaluve judgesents of uzusie

e anows where musie 43 baing n2rformsd

e ig aware of whe relaitionships betwesn
ﬂusic, perforasr, 2nd listener

G. Xnows whaere and now to purchase uusic
and asusie equipment wisely

e Xnows how fo care and wmake mincer ropalirs
for his instrumant ond nfhmr“

I. Znows 'here to find information abovd

music
IT7, Attlitudes and Apsveciation of Music

The mugically edusated nersons

A. Appreclatss instrunental musiz
of 211 tyoes
B. Bnjoys the perforuvance o
Instruzmental mucie
Ce Se2is to attain mexlaua perfor-
nance abllity
Do Coatinues nis music education
T'e Realizes the satisfaction which res iis
fron aesthetlic exparience with nmusic
F'. Expresses wholesome feelinzs towara
mus:cal attainments and iaterests of
ber peoples 1s act narrow or prajuciced

D

IV¥. HMusic Habits

The rusiczilv educated nersont

IS

A. Fakes pood use of rehearsal time
S

L3
¢
“»:\a {:‘ Se

5 nias Inshromentsl talonts ont dehoresths
in and outside of school activiti,u
T ttms regular ractice wrocedures
D, Ii%teqs to good music 2t concerts and on
recordings, radio, and televizion
%, Uses talpnﬁ “nr eVaryday self-enjoyment
ol oseninn coartunihe Lo osornlopn et
witq otha"
Je RAsacs videly cbounh touslco

Gf Collects records

»

. e O e MR
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Tha forrlation of the ahovwe ~blectlvos eoorletes the

Wl o bt W

first sten in developing ¢ currizsulvr for the

I e Ty ¥
;}4_ Le {z&, u) h?. °

The next sten, thot of selecting axrerlencss to reanh the

opfectlvas. will be eonsidered in Chonter Four., 7 2

he xant in nind that the writer docs not olal; thouo

Q

hlectivas fo bDe beyond lmprovement They are 1int oot
to Yo 2 rizid, unalterable 11zt but 2 flexible pattern o

fit any seccondr-ry 2chool bhand mrogram,



CHAPTER IV

Selecting Fooperiences
The Nature of Expericnce
Leonhard and House state that an experience consists
of the interaction between an Individual an&d his environ.
nent. Fvery moment of one?s life is occupiled with this pro-
cess of noting the circumatances in which he is placed
and reacting accordingly.26
Robertson contends that personal expsrience 1g hide
den, persconal snd subjective. Experience d:ovelops from
activitias and through activities experience can he observed
and subjected to outside control.27 Therefore by controlling
activitics the outcomes or experiences of students are inw
irectly contrclled, The music program then is the assgemblage
of activities and through these activitias eserience results
from shndeant nartiecipation, 3Student experiznce can be di-
rectel so that desired behavior will be prodiced, Only when
oblectives are known can wroper activities be arranged for
desired behavioral outcomes., It is necessary that student

experiences be supported hy subsequent 1ile expsriencas

to reinforce the desired behavior,

261,00nhara and House, Foundstions and Princinles, pp. 157=159

27éobertson, De 36

26



Robertron 1izte five coriteria for selecting
expericoness Trey nre as follows:

1. The experience must lead to sltated
ijectjves.

Su Tha eunariarce rmst nave gesning.

3. The experience must bulld upon and
nave continuity vith the Indiyiduglis
psst experience.

4, M™e =2xporicnse shotd lasd to other
experiences. e

. ™e sxnerience must exhilblii efflalcnav,

|- PUSIUIN R S R O . | 3N S .1 -, A i,
e wnds I8 et e reallse oo ahvanid Lead bo

bhe decired Taehavioral obhlective erd omust have meand wo the
student, IT an experiencs Qocs not neve roaning fo Lhe
sludent re w11l feel 1% Iz of 1ittle velve. Asg stated helore,

experiences abould be reinforced by being bascd voon nasth

€

Z’i

* L e . 2 A 3 “a e Ry P - & e
eriencas, Soretines It ls diffianlt to wnow ~hat pazt

experisrnce each student has had and therefore ardvous to
nrovide subsequent experiences. A single cvesiionneir: would
hely the Seachsr to realize many of the past experiences of

N

ench ohudent and wenld give Sireciion az to vhere an activity
should begin, Qertainly i one exporlence leads to another
experlancs, the pusie zducatlon of the student will broaden
and offer v areas of mugsie to him. Buperiences that do not
Tead b0 Ther experience, or terminate 1n themselvers, end
b aducstive proeese ond a ney proeess must be etosried, The
lagt orlterion 13 of value beeause axperlences th-% nre long
and drowm ont, or do ret exhddit effieoleuny. many tlires loss

meanlte o0l Hhe atmientts dntorest.  Actlvities ghov”? v DTOw

vided i o=2n efTicient mannar for hest resnlis, The followving



exneriencas have becn collieecbed {ron various prodasziocnal
sonpess and are cellevad %0 mest Tthe eriteria ziovsd by
Roberison, These expsriences can be provided many times
muzic performed, if the teachsr uas previovsly cutiined &
experiences he wants the students to neve. This 1izt is
necessarily exhaustive in itsalf and experiences nay be

-

2dded or delated as the situation dewands,

The musically educated persocn:

d. Perfects his playling Techaicue on a siecific
instruueat

it is ilkely that this objective will not be
rascehed unless bthe studond:

das a specifie home proctice 5

Has class or soctiunal iﬂSt?hLuiUI
egcelves privata lessons

-*ays 3o0los and in enssmhles

Piays in the band

Imarns alternate finger ' ngs or

in _nL}zti’Wx to stendsvl Lingerin

or dostt?

N .-..,

e %

®

OV 4700 £ §

%

. Plays with good tode quallty awd ntonation

Tt Is 2ilknly that thiz cohisati-w 1770 o
be reached unless the studeng:

fard

1. Hears and views dewonstrac.ons Ly he
teacner and students oo prowr orhoue
chure and breataing

2. Hears gradationa in Lt e rualiliiry o8
other students
3. Listens to aad compares wacord oen of

good ané bad toane quality
Y. Views filas or 2310 =nrins op oo
playing teunniquea

r:’ 4 ..14 NS L’) 4»,. TRAT=Y5 “V.,a-_,,‘.._, oo ;,3.75‘;_,.‘:{:?.:7

...-‘ PR N T RN

6. Hears and notes Proper tunlng pro-
~2nres ~no teciniguns Wl pontroenchonsr
or tuning instruments

e

]

€

he

not
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with musical understanding

It 1s likely that this objective will not

3 AT P I L. 4 *
be reanhiad aniess thie siulenis

™Y ~rr .o

. oQiays masic in nany koryo

2. Devotes time to %ibntrﬁq ing auste

3. Hears denongtrationg and c:ﬁlanat*ud:
by the teacher m; phrasing and musical
lines

‘. Watches the score as music is played on
recordings by syofossional: Cand D60

of himself ﬁoting phrasing, musieal lins,
g techmique.
5. Observes expression wzrks as he “lays

Playc othar instruments

It is liksely that this objective will sct
he reachad mniess the student:

i
£

Crmpares the playing system of g

specific Instrament to 1.t of

related insirunents

2. Experinments by playing othor Inastroionts

3. Hears and notes demonot.mtxcnﬁ by teaciter
or $tu&eﬂts of the various Inalerun mis
~azing characharizitiocs

%. Realizes the quallty secnlinr %o the
difforent instruments

Condnety

I is likely that tnis objective i1l not
reached unl=ss the student: ‘

1. Beegrs and views demonatrations by Lhe
+pawhe* cq zconducting tenhn e

2. Conduvehs Lron seoraes while o
plaged m Lane or ”eGCﬂd nes

3. GConducts the band and/or oo

e, Ohserwns thn Tole of the o

in the performance of his

other muzical groups

I
(!



F, Plays by ear

It

Ve,

e Bl

1.

{J
2

is likaly that this objective will not
M e ’JJJ\ ‘Jl.;(’, [$15 .«hc RN

Playz in inforazzl itwstions

without muzlc

Teere erplanation avovt teshnigques of
playing by =2ar

Playvs yourious rhythe
Discusgez the forw and
fe Ls nlaying

Hea~s and discusses chord DTRZTGEBET S
Ralates the sownds he vants Lo oloy s
notes playable on hiz ins Lrw*mv

- ¢ oy - e o e | PN
wa the score of nusic he hoors

ig 1ikely that this oble:
resched wnleg: ! e

Practices watohing - cagrs cuw w7 lsleng
to recerdings

Talree seores of musie to be porfarnd
to conesrte

Uetches hile nucic ag tove peocodiors

of the band are played

Tnowledge and Undepstanding of Musin

'.“l!‘ ~

-t

cusicrilly edueated rarson:

L ¥aouws the characteristics of aach sl

a1l 1ts relziionship to the total bﬁnd

1}-

e
]
3

(J F~

is likely that this cbiesciive will rob
rzached unlcss the =ztwdernt:

Listens to the waricus sections Loy
alone and together

Views 120 st&f sxnleln ot denernoteais
instruments ané their nsrt

Reads abont the wario s ‘nespanents
thelr characteristics

Toore exvslennbiong by She Looahr of
the importance of eaneh part sl sanh

:
g b

Hears and vlays in various comblnations

af smffr:71n+*1 anagnsmhle

i
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Be Is familiar with music of all types and
styles and recognises stylistiec character-
istices of laportant counposers and histoerical
parioda

It is likely that this objectivse will not
be reached unless the students

1, Plays a wide variety of musical stvles
and types

2. Listens to recordings of warious types
and styles

3. Gives reports on composars, styles,
and c¢haragteristiecs Sﬁ&ﬁif{c to
different periods of music

4, Attends dand sonserts and notes
styles, pericds and conposers re-
prescn“d

5. Related styles to composers

6, Provides program notes for nusic to
be played by the dand at concerts or
progra® notes for sclos and ensembles
at any performsnoe

7. Reads about the composer's life and
hears leeturas on conposers dy the
teacher or students

C. Knows the strueture of nusie

It is likely that this objective will not
be reached unless the student:

1. Hears explanations of fora by teacher
and pupils

2. Notices form on recordings or at con
certs

3. 8eeks to find answers to problems
assigned to him that arise in bend
glass concerning structure of nmusic

k. Analyzes the music he plays

. Writes gsimple compositions

Plays music with 8 objective in

@ind

7+ Hears explanations about theory and
praparesg outside work in this area

v\
.



D. Has criteria for value Jjudgements of nusic

It 1s likely that this objective will not
be reached unless the student:

1. Recelves information of different
criterion from the teachar

2. Develops his own criteria through
c¢lass discussion and conclusions

3+ Compares recordings of the same
gonuosition by different performars

4, Compares wmusic groups he hears to the
one in which he plays

E. Knows where music is being perforued

It is llkely that this objective wlll not
be reached unless the student:

1. Reads announcements of concerts in
newspapers, magasines and pamphlets and
nears announcsments on radic and
televigion

2. Xeeps a school bulletin board on
ausic activities

3. Hesars announcemsnis by teachar of
music events

P, Is aware of the relatiznshlps between
nusie, performer and listencr :

It is likely that #his objective will not
bo reached unless the student:

1. Hears explanations by the teachinr of
these relationships

2. Writes simple compositions to e vur=
formed by studeants

3. Plays solog and In ensemblus ss well
ags full bangd :

4. Develops criteria for listenins to wusie

G. Knows where and how to purchase ausic and
ausie equipment wisely

It is likely that this objective will not
be reached unlzsss the students

1. Is aware of locations of mnzic stores mmd
browses through them

2. Uses afhool catalogues of nusic and
music equipment



3.

%o

Hears of different quality of equip-
ment through teacher explanations and
local salesmen _

Sslects solo and ensemble music fronm
school files %o play in order to develop
an avareness of music -urchasing prooce~
dures

H, Xnows how to ocare for and make nminor renalirs
for his instrument and others

It
be

1.

2
0
5

¢

o

is likely that this objective will not
reached unless the student:

Hears explanations by the teacher about
care and minor repairs

Reads handbooks on this subject

Ooes to a repair or instrument factory
Purchases tools for minor repairs or
uses the school repair kit

Makes simple repalrs wnder teachor
supervision

I. Knows where to find information abont musie

It
be

1.
2.
3.

is likely that this objective wilil net
reached unlese the students

Noars explanations by teacher of music
sources ,
Browses through music section of school
and loeal library

Recelves information about library
technigues

117, Attitudes and Appreciation of Musie

The

masically educated persons

A. Appreclates inastrumental muzic of =21l types

It
be

1.
2e

»

4,

is likely that this objective will not
reached unless the student:

Plays and listens to nusie of different
gradations in guality

Attends concerts or recitals

Compares and contrasts high and low
level music

Discusses hig ocwn and others respons=2
to muzie

33



Be Inéoys the norformancs of instruncnkal

Co

L

Fo

v.ﬂ:laJ L]

It iz 1ikely that this oblective will uot
be reached uwnless the students

1. Plays good wmusic
2. Finds satisfaction in rehesrsszl angd
perfornance of musice

Segiks to attain maximum performance abillity

It s lixely that this objeative will not
be reached unless the student:

1. Finds satisfaction through good performannn

2. leallzes problams involvad in acileving
good perforaance

3. lears performances of artists on a ilke
inztrumant through recordings or 2ancerts

Cortinues his musie oduention

It 13 1likely that $hig oblective will a0t
be reoached unless the studentis

1. Pound satisfaction Troo paat music
experience

2. Listens to porlormances of artiats

3. Realizes that the wore one developa in
music the more ohe can apprecinte,
wmderstand, and serfors nusle

Realizes the satisfaotion which resnlts fpo-
assthetic experiences in musie

It s 1likely that this objective will not
be reached unl<ss the stndent:

1, Finds satisfaction froxn playing mucsio
2., Has satisfaction from listeninr o munie
a. Disoussce aeazthetic exparisnce

+» Reads about nusic ss an art

Lxpregses wholesone feelings toward smsicul
atteinments and interests of othor peoples
is not narrow or nrejudiced

It 1s lixely that this oblective il aok
be reached unless the student:

1. Discussas musical ysrf**nxncﬁ with ohhors
2, Writug eritigues on the band porlornancos
58 well ag sSalent rscitals
3, Sokicss the teachar's wholesormn aititnioa
a makinqi attalmants 2nd interosnts

LA
Ly m Com
slhar seonnle

-




IV,

Music Habvits

The nusically educated parson:

A, Makes good use of rehearsal time

Be Uses his instrumental talents and interests

C.

it
be

L

2'
3.

in
1

2a

3.

e

Sc

is likely that bhis objective will nect
reached unless the stndent:

Discusses the importance of promptness.

attantiveness and cooperation szt
rehearsals

Realizes how the above lead to better
performance of muslc '
Follows rehearsal outline on the chalk
beard for each day

and outside of school activitisz

Plays in civic dbands

Takes the lead in ausic activities
Plays solos and in ensembles at
churah and eivie clubs

Plays in extra-curricular groups
Plays in contests and festivals

Has regular practice procedures

It

Lis

is 1ikely that this objective will not
reached unless the student:

Sets up regular home time practices
sessionsg so parents and frionis will
not disturd him

Practices in a room that is well~
lighted, quist and well-ventilated
Develops whole~part-whole or similar
procedurcs for practicing

Realizes what 4i1ffiéultics he i3
trying to solve by practicing

tens to good music at conesrts and on

recordings, radio and televigion

It
be

1.
2
3.

-

is likely that this objective will not
reached unless the student:

Goes to ¢oncerts

Collects records or tapes
Listens to radiv and television
nrograss of good muzic

35
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Be Uses talent for everyday self-enjoyment
and seeks opportunity to serfors with
othars

It is likely that thils objective will not
be resched unless the studentt

1. Plays for personal enjoyment
2. Plays in various instrumental
organiszations
a. Plays in ensemble groups
. Plays for the enjoyment of others
5. Finds other people in the community
wishing to play musie

F. Reads widely about music

It is likely that this objective will not
ba reached vnless the student:

1. Sees bulletin boards in the band roorm
as well as the sehool library concerning
worthy musie items

2. Hears recommendations by the teacher
about reading material

3. Develops a personal liwrary of ausic

boois

Subseribes to amusic magazines

Looks for articles about music iIn

nevspapers, nagazines, and books

Ny o
*

L3

G. Collects records

It is likely that this objectlive will ant
be reachzd unless the student:

1. Hears recommendations by the iecacher
of good records one should have in a
collection

2. Hears recordings of music he likes and
turchasas that record

2. Joins a commercisl record club that
provides monthly reviews of records

4. Reads about records in school aeataiogues
of records
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He Buys musie on his own lnltlative

It
b

1.

is likely tnat this oblective will not
reached unless the student:

Plays in small dance coubinations, apart
fror school, requiring a library or
new gusld

S=2lects music within his abillty and
interast

Practices selecting muzic by looking
through school files

Knows where nmusic stores are located
and browsges through music

Purchages muslo th:it he nerforts atb
contest or ;ubliely In order to huild
a repertoirs

The eompletion of the second step of currieonlum

developm=nt 1s realiged by this list of sslectad student

experisnces.

Tne next chapter will deal with methnds

of heaching and materials to be used in the band program,



CHAPTER ¥V

Methods of Teaching and Materials
Teachkiing and Teashing Methods Defined

"The 1mportance of methods of teaching cannot be
overamphasized, It is at the point of wmethod, when teachers
and jupils are working together, that education reslly
coames to life. Objectives can be well-chosen, and careful
planning for teaching carried out, but if the mathods are
nat appropriate, the learning objectives will not be reached. "2

Teaching can be defined as the organiging and cenduct-
ing of experiences so that learning way occur. In previous
chapters, the organization of experiences and progran
objectives completed the first steps of the teaching pro-
cess. Even thougn these steps are completed one must be
concaerned about approprlate asthods of tsachiing if the ob-
Jectives are to be realized, Teaching :sctiois can be defined
as the procedurss used by a teachar 10 organize learning
expoeriences for studeats. Thils chap.er will be coneerned
wlth toe procedures for organising learaing experiences snd
the formulation of a 1ist of suggested materialsz to bhe
used in the band pyrogram.

Tnerc are two general aporoaches to the oyganization

of method, The Logical approach 1s concerned with the most

29Philig W, Perdew, The American Secondary School in
Action, (Boston: Allyn and Jacon, luc., 1999), Pp. 130-140,

wx1 1
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logical and orderly presentation of subject zatter., The
psychological approach is concerned with the student's

past experiences and needs and therefors bases the organiza-
tion of subject matter on this belief. It seems logical that
a method should employ both approaches to the organization

of teaching mathods rather than stressing only one, Therew
fore, teaching methods for the high school wand progran should
be concerned with a logical and orderly presentation of
subjJect matter in the light of ths students'® needs and

past cxperienoces.

Since the objectives for the band program are wide and
varied in nature, it seems right to assume that the teaching
methods should be flexible enough to fit each szituation.

A flexible method would include a wariety of teaching tech~
niguss. Perdew outlined the following teachling technimmes.

1. Demonstration

2. Lecture

3. Discussion

4, Grous work

%. Resource persons

6. Field trios _

7. Audio visual 213530

All of these techniques can be used valuably in the
band program and provide a variety of student excerisnces,

A teachsr-dominated crograa can be dispelled by usine as

many different tescinling technigues as poszible plus the

use of student leadership.

- 301b14,, ppe 131-136.
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Principles of Method

The wrlter of this paper found certalin siuntlarities
in the lists of principles of method prevalent in pro-
fessional llterature. They are as followvss

1, PFormulate souad teaching objectives in
termg of student behavior

2. 3Select subjeet matter and learning ex-
periences that will lead to desired
behavior

. Vary the learning experiences

4, Use synthesis-analysis-synthesis

5. Recognize and utilize individual ex-
nerience

6, Provide opportunities for exploration
and discovery of music

g. Lamphasize creativity in music instruetion

. Provide for active particivcation by
the students

9, Use problem solving wmethods

10. Movg from the concraete to the abstrant

11, Build a favorable social climate cone
duclive to learning

12, Establish a means of evaluation

The foramulation of objectlives and seleetion of
learning sxperiences has been discussed in nravious chapters
and therefore do not warrant further discussio~. The sel-
eation of proper subject matter will dbe discussed lator in
this chapter. The chapter on experience2 in this stundy
provided a variety of student experiences for each obleetive,
thus fulfilling the tnird principle of method. |

It 1s important that the teacher recognize and utilize
the individual experiences of studenis, Demonstrations may
be enhanced if a student is used in the demonstratins vhose
past experience or talent may be used. Likewlse, a student

sho:1d not be islaced in a position in which he does not have
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the proper exzperisnce or talent required to sueceed,

Records, solos and enssmbles, practice asreas, and
other nusic materials should be accessible to students in
ordar that exyloration and discovary of music might be
fostered., Teaching methods providing for the active par-
ticipation of students, whether 1t be in an informal situa-
tion sguch as playing ensembles after school or in band class
sucii as studeat reports, are likely to maintain a high
levael of motivation and interest, Deepsr wndzrstanding of
music as well asz 2 algher degree of sesthetle response is
likely to occur when ereativity of the stud:nt or composer
is eomphasized. A favorable soclal climate that 4is conduaive
to learning is sroduced by student-tsacher plsnning, the
establishment of free and friendly discussion between nupils
and teacher, the use of positlive motivation, and r=alization
by students that the teacher is intsrested 2nd understands
their probhlems,

The use of the problem seiving method in band is valuable
bacauze the student is motivated to find solutions %to ths
problem, This methcd is most impelling and intrinsic and
respenses are most intellizent and insightful,31 Moving from
what the students know %o more abstract areas 1s a good teach-
ing procedure to follow. There are many abstract ceoncents
in music. In order for abstract concepts to have meaning to
the studant the bteacher must progeed from whsd the student

knows %o the abstiract area, For example, 1in teaching

3lBobertsan, Prineiples for Genersl Music, p. B9



phrasing the teacher must begin the explanation and
demonstration with information about dynamie marikings, accents,
breath marwings and phrase markings in a piece of musgie

that has been played by the students. Tharough the dewmon-
stration, the teacher plays various phrases showlng correct
and incorrect ways to play the phrase, The teachor angd
stuients discuss the moveazent of the line or phrase and then
the students perforsa the musle again, This is an exanple

of a learning process gtarting with what the student is
famillar with and moving to more abstract areas. This
exaaple also shows the method of synthesis-analysis-synthesls,
The music was played, then broken into parts and explained.
and then play«d as a whole plece sgain, Tnis procedure is
good to emrhasize to students for use in homa practice of
solos, ensembles, and private lesson studies

The last prineiple of method, evaluatlion, will he
discusged in greater detall In the next chapter. However,
it should be realized that an effective means of evaluation
1s necessary for good teaching procedures.

Perdew says that each teacher will davelop his own
guldelines for successful teaching and that these will be
based on his porsonallity and view of the teaching-learning
process, The objectives which he understnds and values will
likewise affect his methods of teaching.32 This statement
implies that it would dbe very difficult to set up 8 currienlum

32

“Perdew, American Secondarv School, pp. 139-1h0.
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in which the methods of teaching would be adequate for
8ll tesachers and situations. Because teachers are in-
dividuals with different sersonalities and have varied values
eoncerning teaching. 1t would be impossible to develsr
tesching procedur:cs to conform to all taachers and situations.
The thoughtful tesacher should take I1ntc account teaching
methods that have been sugcessful for others. The list of
nethods of teaching in this chapter are a com:oosite of
succeszful methods of many teachers. Ther are meant to he
a guide because ther were fommad suecessful by othar teashors,
It would be wise for music teachers to weigh each of thase
sugeested methods and employ those that are best aufted
to the srecific situation.

A Teaching Guide

A previous discussion in this chapter was concerned
with the logical and psychological approach to.the organi«
zation of subject matter, Assuming that & ¢cmbination of
the two approaches is feasible, the writer of this paper
devsioped a form to guide the teacher in the practical
organization of subject matter. When situatisﬁs call fer
a dezarture from the guilde such as a change in the intorest

or uood of the studsnts or some physical confliet, a notation

ghould bhe wmade stating wh-t material or subjects were covered.
This notation will help the teacher in svaluating class sessions.,
From it the teacher will know if the mathod of teaching,

learning experiences, and subjett awstter covered helned to

acnieve the goals,
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The author fears that some band instructors feel
that they can formulate objectlves, learning experisnces,
rehkearsal routine or procedure and make assignments and
effective evaluatiens all in thelr hesd because they have
had nany yesrs of cxparience, It seems logimal that 21l
of this plus the many other problems that arise in the dand
glass wounld be difficunlt to keep in =ind from dav to day
or wesk to week so that one can determins the progress
toward objectivez. Alsc, whea evaluations ars made this
type of reccrd will be of great hely.

This form (see flgure 1) will be filled in as an
exanile, The Torm is a wéekly rathzyr than a dalilly cuide to
allow for needsed flexibility in the band prozran, Hven
though the guide is general in nature, it still nrovides
the band director with an overall look 2t his teaching
procadure and helps him to organize learning experiences,

The deslired objectives and exparisnces to be used in
the guide aroe taken from those submitted in this study.

The sectisn on student assignments 4s impiortant because it
ineludes student partieipration in activitiss that arz usually
teacheor dominated. By having students give reports and de-
aonstrations as well as couparisons and analysis of wmsiag
intersst in music will we stimulated. Msterials to be used
in the band currioulusm will be discussed later in thals chapter
but space is provided on the guide so the teachar can Moy

at z glance if all the materiels nsede? are on hand and

what matarials would bhe nost effective. A gpnace o malthod

of evaluation is prowided so daily or wasekly avalustion
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techninues can be used. The next chapter will deal mere
specifically with suggested means of evalustion. Also, =&
gpacy for commants 1s provided sc that the instructa gan
note the needs of students, wealknssses of orosedvres, pnd

uggestions.

Bvan tnougnh specific amounts of time are glven in
the rehearsal outline, the band diractor should forege the
seheditle when student problems or guestions arise that emild
provide the group with interesting and valuzble experiences,
Another advantage of this form 1s that the dlrsctor can
develop a variety in the band rehearsals by planning for
the week., Directors can become nvolved in z roubine that
does not promote high levels of motivation, interest, and
attituvdes by sour-~of-the-moment planning.

8peaific teaching methods mnd the muide sheed should
be used to develop musically educated students., Musle should
be the greatest source of material uvsed and from 1% should

come the musical gsroblems comprising the band curricvium,

Materials
Since the band curpiculum is concernzd wilitn Tho deovelopn=-

i

nent of the musically edueated psrson through learnlng &%
periences, a variety of msbterials will be needed. It is
important that proper msteriasls be used in gpecific learning
situztions., Por example, 1t would be difflenlt %o develop
appreciation for grod instrunental music b nlaying music of
poor guality, Therefore care zust e faken in selenting

rd

maberizis. Materlials fall Inte four senapral entagoriss,
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They are as follows:
1. Music
2. Auvdlio-visual alds
3. Books and periodicals
Y4, Musie supplies
All eusic played in rehearsal or on nerformancss
shovld he selegted with grest care., Toch should have sreeific
reasons for being played., BStyle, {form, aslody, harrony,
riiythin, or technlical development serve as a good basis forp
purchasing music becanse in the musice thess values can bhe
stressed. Harching band ausic should alsc be Shosen 4o
develor the student's musicianship rather than rmeroly
sublic ascrobation. It seems reasonabls that hand -hows
develoning themez such ag "John Phiiliy Sousz and His Musie,™
"Latin American Music and BRhytam,” and "Higtory o American
Jazz" could we sniertaining as well as educatlionsl to the
audience and students. Leonhard beliszsves that 1t ig Ifmportant
in the selectlon of musie to provide an avenue Tor students
to exvlore and discover musical aeaning and %o devaelod
nusical Insights., Limiting them bto nusic thsat is imnedlately
appealing binds both teachser and youngsters to the obvions
27
and trite with which they are alreaiv surfaihed.”
¥usic materials should insludes
4 A varisty of types and stiles ¢
{from many pericds of muﬂfo fo
Be %arc%ing band musie of high q
G, A warlety of enseuble musi £
instrumsntal combinations

Ti. A varlety of good instrunonts
for all band instruments

-
S3La0nhar 4, "The Place of Music,” o, #l.
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I. Repalr Manunails
¥usic Supnlies should inelwdes

A. Repair kits

B. 3trobotuncr

€. Extra instruments

The 11st of suggested hooks was taken from Neva
Buckley?!s Master's Thesis, Eagstern Illinols University,
1358, which reviews and suggests music books for the high
school 1library. The list given in this study is to be usad
only as a suggestion to bulld a good reference library of
music. The writer has suggested thrae periodicals that he
has found to be appealing to high school students, knowing
that 2d4itiona can be made to these suggestions. Films gnﬁ'
Filmstrizs are outlined and rated in "Film Guide for Musle
Educators® published by the M, B,N.C. This gulde would be
valuable in any music educator's personal library. There
are cntntless record catalogs on the market and from them
descrirtions and uses of records can be obtalned.
Deseripti-ns of music to be selected for band as well

as solos, ensembles and stage band musle are given in the
suggested periodicals, advertising from publishing companies,
and books such as The Band'!s Music by Goldman, {ros whieh

the musice titles on the guide sunczet were takena35

Masic supplies consist of numerous articlas suech 2s

reeds and music stands, but the suggestions made in this

39R1chard P, Goldman, M&égg (¥eow Yoris
Pitman Pub, Co,, 1938), pr. 2E+, a)y
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study advocate the three suggestions as necessary above the
standard equirment, The writer of this paper assumes that
band directors know the general matarials needed for the

administration of the band program.



CHAPTER VI

Evaluation
Evaluation Defined

Wiggins defines evaluation as a process of putting
a value on something, determining its worth, its quality,
He believes that evaluation eonsists of measurements plus
the teachert's perasonal Judgement.36

Leonhard and House define evaluation as the process
of determining the extent to which the objectives of an
educational snterprise have been attained. This process
involvas three steps,

1. Identification, formulation, and validation

of objectives
2. Collection of data revelant to status in
relation to those odjectives 37

3. Interpretation of tho data collected

Alexander states that evalunation has three principal
phases, They ares the evaluation of pupil achievement
toward whatsver goals or values set up, the evaluation of
class sessions and the learning experiznces, and thirdly,
the evaluation of teacher actions,38

With these definitions in mind, this chapter will

present suggested evaluation nrocedures to be used in the

Ui

38eu P, Wiggins, Su sessfyl, lan Tesching
. Wigging caess 0 eagh
{Bostony Houghton Miftiin .s y PP. 2845H=245, ’
Leonhard and House, Foundations and P iples, p. 333.
William M, Alexander, llodern §§§gggggx %gneétigg,
7%

(New Yori: Rinehart & Co., 1799), p.
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secondary school band program. Richard Colwell suams up

the feelings of many articles written in evaluatiocn by
saylng, "Pew texts offer specific examples of ways to evaluate
all facets of the music program and ways %o lead the student
to objective self~evaluation, The mere fact that most books
put evaluation at or near the end seems to convey the age-
0ld idea that measurement is something we do after we have
taught rather than an integral part of every day's work,
One recont text l1igts nearly forty questions which may de
used to evaluate the music program, out of which not a
single guestion inquires what the pupils have learned,
whatever hablts and attitudes have changed, or skills and
appreciation developed."39

From these statements we ¢an make the following
assumptions. Evaluation must be a continuous nrocess,
daily, weekly, monthly, and yearly, The formulation of
valid objectives are necessary in the evaluation process
and unless the evaluation takes place, objectivas are
worthless, Students wmust be the first coancern in the svnl-

uation process so they can kigow how they are improving and

4

the teacher may know if attitudes and appreciation, skills,

k&

knowledge and understandings, and habits of music are de-

veloping. The teacher!s valued Jjuvdgement is an important

part of the evaluation process as well as a measuring device,
The use of evaluation can be summed uvup in six genersl

ways. It helps the student as well as the teacher to detarmine

39R1chard Colwell, “Evaluation: Its Use and Significance,”
Muslec Lducator's Jo L, 1L, Bo. 4 (Feb-March, 1963}, ». 45,
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snount of progress being wade, The guidance of pupils can
best be motivated after learning about their progress, The
laprovement of instruction and the maintenance of high
standards can be realized through evaluation processes., The
last use of evaluation shows $he need for further study

in nusic areas.

Evalustion Procedurses
Yany different evaluative tools have been suggested
by professional educators as well as music educators. Some
of these tools are: standardiged tests, teacher-made taests,
seore cards, achlevement scales, logs, personal interviews,
¢case histories, aneecdotal records, check lists and invene

tories,

Choosing evaluative tools must be done by the individual
teacher for only he knows the situation in which they will
be used, The writer of this paper suggeats certain evaluative
tools to be used in the band program. These suggestions
were formed from the review on professional literature ¢on-
cerning evaluation,

Informal evaluation serves a vital function as a con~
timuing, on-going occurrenoeg'iﬁ helps shape objectives and
keeps teaching flexible enough to include unexpected neads
and interests., Informal evaluation consists of personal
observation during rehearsals and ocutside rehearsal time and

informal individual conferences or informal group discussions,
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Tests should be administered with great sare as an evaluae
tive tool, Therz is much controversy and disagreement about
the ways tests should be validated, the nature of musical
capacity, and the use of tests in the music program.
Disagreement over whether musical capacity 1s composed of
several specific abllities or a unified coordinated pheno-
menon 2nd whether musical capacity results nrineipally from
native endowment or musical experience can not be sattled
definitely with present available knawiedge.uo

3ince there is so much disagreement about tests, the
writer of this paper believes that testing in the band proe-
gram should be limited., Standardized music tests are good
if used gs a basis from whisch to organize subject matter.
However, standardized tests do not indicate if program
objectives were attained., Tests developed by the teacher
gould indicate progress toward specific program objectives
and therefore are more acceptable as an evaluative tool.
Since 1t is Aifficeunlt to test aititudes and arpreciation ac
well as =kills and hablts of music by paper aad pencil methods,
an evaluative tool that 18 not tegt-like in nature would sesm
more effective, 3Such an evaluative tcol has been developed
by Robertson for the secondary schocl general ausic class,
This tool is in the form of an inventory and halps the teacher
to understand the attitudes of the students. PFrou the

inventory, the teacher as well as the students may know if

%OLeonhard and House, Principles and Foundations, ». 343.
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progress has been made toward the objectives of the program.
The writer of the study has used the inventory as a
guide in forming such an evaluative tool for the secondary
school band program, This inventory may be given to the class
periodically and then compared to previous inventories.,
An example of questions used on the inventory is as followss

Do you play solos for audiences?

I do regularly 1 do, but not oftan :
I seldom do I ne%er do 1

Each teacher can develop an inventory with similar

questions for all areas and phases of the band program
such as listening to records, knowledge of the structure of
music and music skills. - |
A eimilar inventory should be given to the students

congerning the classlprocedure or a check on the teacher,
An example of this type of question 18 as follows:

How importént or useful did the class seem

to you in yowr tueical development:

Most important_ _ = Very important___

Of some importance & 1little importanze
Of no importance ____ S

Student evaluation of the class and of the teachar,
as well as an laventory of his music skills, xnowledge and
understanding of music, attitudes and appreciation of musie,
and music habits, will help the teacher and student progress
tovard the desired behavior of the musicaliy educated nerson.

Zénobertson, gringigggs for Generai Music, p. 190.
Ibida, Do 1&%,



CHAPTER VII

Your Sshool Band Program
(A Visual A1d for Direstors)

The writer of this study developed a vie=al ald used
to inform the band parents, parent-teacher associations,
administrators, and musio students of the value of a
music education through the band program, It also reveals
the aim of the band currisculum in developing students.

It consists of slides and a tape-recorded dialogue.

During the process of takling slide pictures of band
students for this visual aid interest was at an optimum.
All band students were included in some scenes of the piew
tures and they felt they were a part of this t¢tal visual aid
effort. Not only was interest raised in the band program,
but the students themselves learned the value of the band
program in their lives,

This visual aid was shown at a meeting for recruiting
band students at which parents were present. Comments from
parents after its showing were favorable snd indicated that
the information presented was wnderstood,

Pictures for such a visual aid can be taken with a
35 mm slide camera or 3 camera that takes slides using 127

¢olor transparencies. A tone bell, tape recorder, a record

57
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of a march, a record player, twelve 2 x 2 glass slides, on
which to write titles, and two posters (20% x 30%) are all
the materials needed for producing a similar visual aid.
The glass slides c¢an be purchaszd at most photographic
stores, Colored pencils can be used to print titlez on the
glass slides. The two posters should be done as artfully
and ligibly as possible. The first poster shionld inelude

the Following information:

Four Basic Responses to Life

Intellectual Response
Physical Response
Ethical Response
Aesthetic Response

The second poster should includes

The Musically Eduested Person

8kills

Knowledge and Understanding
Attitudes and Appreciation
Habits

The following slides will be deseribed and numbered so the
reader can tel: what slide fits 1nto the dialogue.

8lide #1 - A sicturs of the school Tor which the visual
ald is made,

S1lide #2 < A glass slide with "Your School Band Prosrar?
penciied in eolor

Slide #3 - A glass slide with "Narrated By . . . 9 and tue
name of the narrator

31i1de A+ « A pleture of the band director behind a desi

Slide #5 - A picture of the band director in anothor pose,
possibly sitting on the edge of his dJesk

8lide #6 -« A ricture of one bhand student in uniferm, This
student should be used as the main character tnrough-
cut the visual aid
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#7 - A cleture of the band director by the first
poster entitled "Four Basic Responses to Lifa®

#5 ~ A glass slide with "Intellectual Response™
nrinted in color

#3 ~ A plcture of the main band student in mathe-
matics class. He should be 1in school clothes and
other band stulents could pose as the reat of the
class, A fov hands raised provide a little wmore
visual aetion,

#10 « A glass slide with ®Physical Response"

printed in color :

#11 -~ A plcture of the band student in physical edu-
cation class doing eallisthenics or playing hadainton, etc.

flz ~ A gzlass slide with "Ethical Response® printed
n c¢olor

> #13 - The particular band student in a chureh worship

sarvice

#14 « A glass slide with "Aesthetic Response® printed
in color

#15 - A picture of the coneert band playing a concert
in uniform

#16 - A plcture of a dead plant, It i3 best 1f

‘this and the next plant are of the same type

#17 ~ A picture of a plant in bloom, The writer of
this paper got premission from a local florist to

take & picture of a full-bloomed azalea.

#18 ~ A plcture of the band director by the zzcond
soster 2ntitled, "The Muslically Fducated Person®

419 - A glass siida with "The Musically Tducztad
Person® printed in color

#2? ~ 4 glass slide with "Music Skills' srinted in
eolor

#21 - A pleture of the particular band student nlay-
ing nhis instrument

#22 ~ 4 glass slide with “"Knowledge and Understznlins
printed in color

#23 « A picturs taken from over the shouldsr sf the
articular band student while playing his instrumente
he musiz veing played 1s the subject of this rnicture,
#2% - A glass slide with "Attitudes and Appreciaztion®
printed in color

#25% - A plcture of an enzemble, of wnich the prrilcular
band studeat 1s a member, playing at chureh or a

civic club

#26 ~ A glass slide with "Music Habits" orinted in
color

#27 - A pleture of band students slaying their instru-
ments in an ianformal group. Some band students could
be standing around clapping and smiling,

#28 ~ A picture of the band director in a @ifferent nose,
posgibly standing near his desk

#29 -~ A picturs of the marching band in uwniform on the
football field
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Each slide will be inserted into tihe dlalogue by number,

A tone bell can be struck Yo inform the projectionist that
the next slide is to be viewed. Fach slide needs to be viewaed
a eertain length of time, therefore pauses will be desige
nated thus, "Pause 5 seconds(™ The narrator should speak
slowly, distinetly, and with normal conversational tones.
Four people other than the narrator are needed tc snact
parts during the dlalogue. 7Three adults, prelsrably Lwo
men and one woman, and one student will be designated on
the script az to their speaking part. The record should
be used at the bezinning and at the end of the saeript.

The school name and student names used in the script

ars taken {rom the original visual ald devslopsd by the

author,
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Visusl Ald

Your School Band Program

Music starts
{pause 10 scconds -~ tone bell - slide #1)

Harrator: The Oakland High 8chool Music Department
presents o « ¢ o o
(to1e bell - slide 42

-

» L ]
« pause 5 seconds)

Harraters . . . Your School Band Program
{pause 5 ssconds « tone bell - slide #3)

(pause 5 scconds « music fades away - Lons
bell - sliide

Narrztors Hellog I represent your schoel muszic progranm,
It 1s good to see parents who are interested in a
well-rounded education for their childrsn and
students who are interested in learning more about
music. Parents and students who are lnterssted
in music will find that our music program has z lo%
to offer: When we mention a music programn, meny
people think only about the marching band, par-des,
concerts by the band and chorus and music contesiz,
Actually, there is wmueh more to a music eduecation
than these activities, Let's sece if we can gct s
elearsr picture of the musiec program of our school,
We will be mainly conmoeerned with the instren-nhal
department, the band,

(tone bhell « Slide #5 « 5 gaconds)

Narrator: Some people believs music in the schonls o
be just a frill, an extra we ¢an get along withoutb
if we must, We would like to show the real imnortancs
of a music education in the lives of =ztudents. I
is our desire that students will develop tholir sacz-
demic potentisl as well as thelr rotentizl o a2sore-
clate the beauty found in the finor arts.

When parents start their ehlldrsn in the banad

program, questions arise in their minds.

1st Adult: Is it worth the money spent on an Iinstrument,
music, and lessons?

2nd Adults What good will ay ehild receive from musical
instruction?
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3rd Adult: Exacetly why should we have a music program in
our sehools?

Narrator: Let us try to answer these questions and show
the value of a musie eduesation for all children,

(tone bell ~ slide #6 -~ pause 5 seconds)

Narrators If gometime you would ask a bhand student why
hs is in the band, he might reply . . .

Students Because I like to play music.

Narrator: This is a simple yet honest answer, However, the
reasgon why he likes %o play music is not so easy

to understand. Let us see why he enjoys nlaving
music.

{(tone bell -~ slide #7 -~ pause 5 seconds)

Rarrator: Man has four basie respons=s to 1life as
indicated on this chart. In other words, man reacts

to his environment or things around hiam in four baazic
WaYyS.

The Pirst - Intelledtual ~ the responsa o the nind
Szcond - Phnysical - the raesponse of tha body

Third - tthical -~ the response Lo pood and evil
Fourth - Aesthetic ~ the response to bheanty

(tona bell -~ slide #8 - pause 5 saconds)

Narrator: The school 18 an institution dedleated o teaching
ehildren. It is one of the main agencies for
developing the 1intellectual response te 1ife. By
Intellectual responsey woe mean that man rescts to
1ife or his environment through uwnderstanding, through
reasoning, and by making Judgements or dec¢isions,
Through academle courses in the school, the intellec-
tual powers of the student ars increased,

{tona bell - s3lide #9 -~ pauss 5 seconds)

Rarrator: Here we find Dave, an averags student, in
Mathematics class. He also takes Sciencs, English.
and History. As he continues through school he
will take more academic courses %that develop his
reascning habits, broaden hils understanding, helyu
him to gather faets, and help him to make proper
Judgensnts. After graduation the achool hopes that

he will be able to live an intelligent 1ife in our
sociztye

{tone bell - slide #1C - nause § sceconds)

) 3
R AL LA
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Narrators The pnysical response $o life is also developed
in our schools through physical 2ducation and health
programs, Physical response to 1life wmeans that the
body reacts to various happenrnings in our daily
lives, For exazple, as we work our body =muscles get
tired. By developing the body tarough such activitles
as exercis«s and eatlng proper foods, our reactions
to life becom: stronger and hoazlinier,

(tone bell - slide #1l -« paunse 5 seconds)

Narrator:s Dave is in this physical sducation class lusrhie
ing to play badminton., Physical education includes
such things as eallisthenies, basketball, volley-
bzli, baseball, weight 1lifting and obth:r sports,

The physical response to life develops in P.E.
clugsss through physiscal exercise and instructinn
in »rineirles of health

{tone bell - slide #12 - pause 5 saaonds)

Narrztor:s The ethical response $o life is our third arsas
to be considered. Bthical response to 1ife means that
man can react in a right or wrong way to 8 situnation,
ilis behavior or conduct in 1life 1z viewed as atove
or below good standards. H¥an needs Yo havs nis
etnical responge developed to high standards.

(tona bell - slide #13 ~ pause 5 seconis)

Harrator: Hers Dave 1s at a worshlp service in his own
¢hurch. The ethieal response to 1ife, whot iz richs
r wrong, good or evil, is left primarily to the nome
and ithe churcih for 1ts developmeni. Dave's nmarents
and nls church gulde him in the ways they want hin
to grow. They want Rim to develop his norsl and
etnical =ztandards to the highest degreec,

{tone bell - siide #1b4 - pause 5 saconds)

Narrators Our last area is the aesthetic resnonse. jiesthatice
response means that man reacts to bsautilful sieshts
and sounds, Beautifnl sunsets, paintingz, flowsrz,
and bulldings, as well as the tgound of a good singar
the sound of a lively wmarah, a sympnony orechestra or
a church choir are soms of %h@ things of beauty that
man reacts to. Sozme of the ways man reacts to beanty
are: physically, such as tapplng the foot to the
rhythm of a march, the feeling of ehills running ur
and down the back wnile the Star-Spangled Bevinar i
being played. Resnonding Intellectually develons
from understanding the make-up of musle, harmony, Lheory

2
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form and rhaythm as well as knowing different styles
of musie. Reacting emotionally is another way.
Feeling the mood of a pilecse of musie is a good
example of thi:s type of reactiocn,

The task of developing these reactions to beauty is
left up to the schoel. We believe that a person is
not fully educated if he is academieally enriched and
aesthetically impoverished,

(tone bell - slide #15 -~ pause 9 seconds)

Narrators Studsents in the band program develop thelr
aesthetlc responsses to beauty by playing and listening
tc music. By being a member of the band, Dave develops
his aesthetic response to life. It has been said that
averyone has an aesthetic potential to be trained just
ag everyone has an intellect to be trainad., Just as
there are differences in I.Q.'s thers are also differences
in szesthetic potentials. The band program in your
school 1s set up to develop the aesthetic potentisl
of each student,

(tone bell - slide #16 - pause 5 seconds)

Narrator: What 4o we mean by aesthebtle potentlal? Let
us 1llustrats., Suppose we plant a flower seed and 4o
not nay a great deal of attention to it, Because
we do not care for 1it, water it, and pull the weeds
out from areund 1t, the seed does not grow properly
and in a short time it whithers away, The potential
to be a heautiful flower was in the seed but it was
uneared for and 4ied.

{tone bell -~ slide #17 « pause Y seconds)

Karrator: 1If we care for the developmsnt of thoe {lower
seed, in time we will have a beautiful flower, The
two seads had the same potentlal to be a beautiful
flower but only the one that was looked alter
developed properly.

Thus vz see that the aesthetic gotential of each
student must be cared for and develop:d or olze 1i
will not grow properly, The band progran iz opsn
to all studentis g0 that a more rounded and full
education might be available to bthem by developing
thelr aesthetic potential,

The school, the chureh, and the home together
develop the four basic responses to 1life In =2ach person.

(tone bell - slide #18 - pause Y sceomds)
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Narrator: The guestion arises, "iow can the band develos
the aesthetic potential of the student?®
We have szet up cne primary oblective towards which
we develop our students end In so doing the aesthetic
potential iz raised %o a higher degree, That objective
is t¢o develop a musically educated person.
The ausically educated person 1s developed in four
major arcast
1, Masic sxills
2. Knowledge and waderstanding of musle
» Attitudes and appreelation of ausie
. Music habits
It would take too much time ton discuss all the ob-
jeotives under these four areasé but some examples
a

of each area will help us to understzond each ¢ littlie
better,

(tone bell - slide #19 ~ pause 5 seconds)

Narrator: Again let me say, our primary purpose in the
bsnd program is to developr the musically sducated
person. By doing this the aesthetic potential and
aesthetic response to 1ife are raised to a higher level.

(tone bsll « slide #20 - pauss 5 secondc)

Harrator: Our first area of the musically educated peraon
1e music skills, A skill is s techniecal proficleney
developed through various learning exreriences.

For example, a student develops 3xill in playing a
trumpet by receiving instruetions frow his teacher
and preacticing,

(tons bell - slide #21 - pause 5 seconds)

Narroicor:s Here Dave 1s perfecting nls skill or playing
technigue on g specific instrumesnt, Playlng with
good tone guality and intonatlicn are s part of
meeic skills, Also reading, music notation and
conduceting asre a part of music skllls.,

tone bell - slide #22 - pause Y ssconds)

Narrator:s OQOur next area 18 knowledge and understanding of
nusic. We believe students should know and understand
something about forms of musice, harmony, rhyths,
melody and many other values contalned in music. To
know and understand mora about the make-up of music 1g
to appreciate and respond to it on a higher level,

(tone bell - glide #23 - pause 5 seconds)

Narrator: The ausically educated person 1s familiar with
music of all types and styles and their composers, He
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is able to make Jjudgements of music. Here Dave

1s playing solos written by different composers.,

He notes the composar's style, the form of the musiec,
dynamics, secents, rhytha, ané expression markings,
The musically educated person knows the importance
and characteristics of each instrument and its part
in the total band,

(tone bell - slide #24 - bause 5 seconds)

Narrator: Attitudes and appreciation of music make-up the
the third area of a misically educated person., Attitudes
and appreclation encompass the feelings and likes or
dislikes of the individual. We try to develop in
students an appreeiation for all types and styles of
musie, It 1s hoped that his attitude will not be
narrow or prejudiced concerning music,

(tone bell - slide #2% ~ pause 5 seconds)

Narrator: The nuslcally educated person, in =ddition t-
appreciating all %ypes and styles of music, desires
to improve his music education tharough continued study
of muslc. Here Dave 1s playing in a cornet trio at
church because he enj}oys the practice and psriformance
of good music. He also desires to attain caximum
performance ability, He wants to be a skiiled musiecal
performer.

tone bell - slide #26 - pzuse 5 secoads)

Narrator: The last of the four areas of a musically educated
person is music habits., Hablts are behaviors of people
that have developed from repetition cf those behaviors,
The musically educated person has developed certain
behaviors that distinguish him as belng musically
aducated. A musically educated person strives o
develop good amusic habits,

(tone bell - slide #28 ~ pause 5 seconds)

Narrator: The musically educated person tses his instrumental
talents in and outside of school getivities, such as
playing in a comnmunity band or at church. %ere Dave
is playing with other band students just for group
enjoyment, Other habits the musically educated person
develops sre: vregular practice habits, listans to
good nmusic on records or at concerts, reads about
music, and uses his talents for everyday self-enjoyment,

(tone bell -~ slide #28 - pause 5 seconis)
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Harrator: All of these objectives, plus many more, help
tc develop the zesthetic potential of each séudent S0
that the goal of a musically educated person can be
attained. Unless the aesthetic response to life
is developed the individual will lank full develope
ment of nls basic responsss to life.

In addition to developing the aesthetic response
to 1ife, tine music program also develops the Individusl
in areas of the intellectual, the physical and the
ethical responses., Even though it helps in the
development of other responses its primary funection
1z to develop the aesthetic response to life.

Thus we can seée the value and necessity of a musie
education in the lives of students, The cost of a
music education ean be answered by the band director,
but as an investment, muslc yields large dividends,

(tone bell ~ slide #29 -~ pause 2 seconds)
(music starts to increase in sound)

Narrators . . . . . Possibly a vocstion, but primarily

enjoyment, satisfaction, pleasure, and a fuller and
richer eduecation,

* & ok & ¥ %k ¥

The record to be used in this visual ald 3nonld be
a maren by 2 good organization, The sound should deersseendo
as the narrator spegks at the beginning and amalte a2 gradual
erescende where designated toward the end of the visual aid.
3ince this visual aild was received well by tae parents
and students who viewed 1%, it is suggested that other such
visual alds could be made by the band director and students.
Sueh topics covered by future aids could ineclude,
"Producing Good Tone Quality on Band Instruments,"
“Characteristics of tne Different Band Iastruments,” or “The
Structura of Muslc." Not only can students lesrn fron makxing
such visual alds, but motivation and interest are definitely

raised,



CHAPTYR VIII
Suvanary and Conclusions

In order for this study to be completed, a sunmary
of the study should bhe made. From the study, certain cone
clusions can be drawn and used for the improvenent of the
band ourriculum.

The stated purpose of this study was to collect and
formulate valid objectives, proper experiences, methods of
teachings, materlals, and svaluztive tools to be used in the
secondary se¢hool band program. A visual aid was developed
for informing students, teachers and parents of the wvalne
of the band program,

The need for the study has been advocated by statements
and zrticles concerning the revision of the muslc program
curricsulum. These statements and articles have appeared in
professional llterature of music education and general edu-
estion of recent daste, Criticisms of present day rractliecas
in ths secondary school band program center around thne nsed
for mora music edueation in the band curriculum,

The procedure for investigation was the collection of
Infermetion from professional 1literature that was pertireont
to this ztudy., Trom the literature the writer formulated
objectivas to be ugsed in the band curriculum, These chjiectlvss

are validated by criteria developed by professional educators

68
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and reducsd to the bahavioristic terms of a musically

educated person. The writer also selected learning ex=-
periences that would 1l:ad to the deslred objectives.

frou the literature surveyed, twelve »rinciples of
method were gathcred and dilscussed. A Useaciing gulde was
daveloped to help baud directors lmprove their teaching
proeedure, Suggested maleriais and sourcoes wers gatheread
tegatier for use in tine band prograu.

Suggestlions for evaluative procedures were formulated
frow the professional literature reviewed.

The autibor of this study developed a visuasl ald of
wenty~nine slide .ictures and a taps recorded dialogue that
i1s described in this study. This visual aid was used and
found very useful for iaforming students, parents, and
teachars of the value of a band program. Developing the
aesthebtice response to life is the wain theme of the wvisual
aid,

Frow this study we can make the following conclusions.
Since the objectives have been validated according to vaiild
eriteria and ;roper sxperiences have been outlined and 1if the
prineciples of xnethod stated in this study are follow=d, using
the suggested waterials, il seems reasonabvle to aszume that
this band curriculum could develop students closer fo the
behavior of a musically educabed person. This Iis in contrast
to the present programs eriticized in the literature surveyead,

By following this type of curriculvm in his band 270

gram, %the writer had the following experiences, A freshman
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girl, who 1s =2verage in zchwol work, found satisfaction that
she new the composer and poriod of susle of a pilece that
was played on bthe radio. She had never heard that particu-
lar comnosition previouslyr. Identification was made from
the Xnowledge received in band alass cencerning Baroque
nugic and comnposars, She cowld relate it to the musie she
had playsd in band rahearsal,

A lotter wos recelved by the suthor from 2 lady In
the community who had no connsction with the band. She
attendad a band concert and commented about the progran,
8he sald she enjoyved the gquality of performance and the
varielty of tyoges and styles of music performed, "It showed
that ygou are teaching music apprecistion along with tech-
niquas., You are to be commended for your fine work and
for making thls type of music svailable to this ecomannity,®

Even though these two exzperiences cannot be used ss
a valid proof of this curriculum, the writer fesls the
stndents did progress toward the goal of being mugiecally

educated persong,
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