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CHAFTZKR 1
INTROUUCTICN

£Enrollment is not a measurezent for success in high school.
The student’s perception of teaching methodology is an important
factor of how well he will do in school. 1If he doesn‘’t enjoy high
school or what he is doing in his classes, he will not progress
too well or learn very much. 8n the other hand, if he enjoys the
prograf%, he will have a tondodcy to laarn aore and faster using their
programs. otudents are frequently used as experimental groups
to analysze tests or thelr progress through school,; but rarely are
they asked how they think an instructional prograz is working or

how it gould be improved.

Hurpose of the study
In this particular study an attempt will be made t¢ show

how one secondary school uses flexible eschaeduling (large group,

saall group, and independent study) in its business program and

then find out what students really think of such a program and see

if it works in their eyes. In business, very little has been written
on the large group, saall group, and independent study programs

on the secondary zchool level. 1t is a progran that is deing used

more and more and is belng accepted dy moat educators. Lakeview



Hizh -chool in iLecatur, Illinois, uses this unique type of progran,
and has been using it for five years. ixperimentation with this
method of instruction has shown increased achievement and better
student motivation at Lakeview i{igh School, where it is now in
operation. In this study an attempt will be made to find out how
the student in businesa education perceives thia type of program

in relationship to other types of programs and how it has helped his

success through his business courses, if it did.

in education today, there 1s an abundance of research in the
field of new and more effective teaching methods. In business
education there has been relatively little research of this nature.
The Lecatur-Lakeview program ig used in many of today®s schools,
both the junior high and secondary level. Lakeview has employed
this program for five years and it has been received with enthu-
eiasm. This success is determined from the quality of students
graduated and presently working or attending college. Ihis succsss
has been determined from students' success after graduation, but
it does not show how studenta' felt about tha progras or any
benefite they received from it. 0On the other hand, it does not
show if they could see faults in the program that could be changed
to improve the situation. This student opinicn or perception needs
to be astudied to see how they really visualize it.  rom suoh a study,
the programs could be changed and improved, not only here but at

other schools where faculty and administration might want to utilize
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or are presently using flexitle scheduling (lsrze group, smzll

group, and independent study: in thelr uns<tructionzl prozsrers.

rrocedures

In order to find out the students' perception of large group,
smsll group, and independent study 1n business educ® flon at Lakeview
lzh ochool, the author will employ the use of a questlonnalre/
opinionnaire. The business students of the school year 1967-68
willl be used. <‘hese students will participate in the study tecause
they heve Jjust completed & year of business courses and are the most
current for a sore re listic evaluation of something they have Jjust
experienced. ihls questionnsire/ooinisnnaire will be &siven to
the students in all tusiness classcs with the exception of Type-
writing I and II. The reason for this exception 1s that many of
the students 1in this class were non-business students and were not
vocationally orliented to office work, but were interested only 1n

the personal-use beneflit,

after the completion of this questionnaire/opinionnaire a

random sampling of five per cent of the students participating will
be made. ‘these students willl te interviewed and an efrfort will be
sade to find thelr versonel resctions to similar questions.

Alter completing the above steps, a2n opinicnnalre will be sent
to the business teachers who taught st Uecatur-lLakeview Ligh 8chool
to obtaln thelr opinions of the benefits and drawbacks of flexible

scheduling in business educstion.



Jelimitation and ypefinition of Terme

Lakeview riigh 5chool is a four year high school of approxi-
mately 750 students, It iz one of four public high schools
located in .Jecatur, lllinois,

A business student is the student enrolled in a business
couree for vocational competency or knowledge of business prac-
tices during the school year of 1957-68.

& business course ig & course listed in the Jecatur
rublic .chool's _econdary surriculum :tatus under business
sducation and offered during the 1967-68 school year at Decatur-
Lakeview righ school,

rlexivle scheduling is an educational term that sccepts
the fact that the sisze and coaposition of the group should
vary in length, according to the particular need. It is
possible for students to learn in a variety of esituations with
a variety of teachers or without teachers. Ihls ters usually
encompaseses the following definitions.

fhe large group ies the teacher-centered part of the
program where the teacher presents to the students any phase of
content in a particular course using straight lectura, a2udio-
vieual materials or for testing purposes. Usually about 50 to
1C0 studonte are involved and it usually laate no more than 20
to 27 minutes,

fhe purpose of the zznall group is to teach students the
ert of communicating with each other. 7The primary emphasis
is on interaction with student lecadarship beinz cultivated.

Usually a mz2ximum of fifteen membvers is dDest with a time length



of 4S5 to 60 minutes.

in 1ndependent study the role of the teecher is thst
of a conmsultent in sutject areas, resmources gereon in aontent,
msnsger of learning eetivities and sssistant ip the student's
self-evaluation. The time spent is not spesrt in ectusl teacher-
influenced instruotion. Ihis includes releaszed ticse, fres tise,
1ibrary periods, and study halle.

leam Tesching 18 a concerted effort to ilmprove instruc-
tion by two or more teschers siven the responsidbility of working
together for all or part of the instruction of the seRe Froup of

students,

There were no other r;nccroh atudles of a oiullui nsture
found., Umiversity Micrefiles Litrery Servicees of iann arbor,
4ichigsn, ‘wes consulted and cfter ecanning its mlorofilsa, it
found nothirg. I1ts cervice 18 sponsored by tha Leroi Corpors-
tion's “ducation Livision snd i1t includes just sbout ell doctorel
Alssertations awsilable. «The Eusipess Educetion index. which is
cocpliled by Delts 1 Eosilon, 418 not show eany listings of flszi-
ble =cheduling.in business education. The only studles avsilsble
wore those done by the various schools that uae this type of
scheduling, and these s:udles are not rsadlly avellsble to cthers.

One study of some thirty~-three lchooln.uorkins in conjunce
tliop with Indlsns Univeraity uses sn applisstion of the flexible
schedulling concept referred to as ‘ndillex3, the indlanas Flexi-

Vle Scheduls. These schools wers aurveyed as part of the atudy
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of IndiFlex3. This study was done by LConald C. Manlove and Lavid
d. beggs, 1II, 1n co-operation with Indiane Cnlverslty.1 Zsch
school was asked to fill out a structured questionnalre and to
provide descriptive materlals of the school's program. while

the respondents were overwhelmingly in favor of the flexible

scheduling concept, they were candid and generous in reporting
problems and concerns.” This study was made of the teacher and

student resction from educational flelds, including business

education.

The results of the study conducted by Manlove and Beggs

at Indlans University may be summarized 1ike this:

The absence of compargtive research data th=at
one given length of time for a course is si&nifli-
cantly better than another arrangement of student's
time 13 reason enough for educstors to consider the
employment of & flexible schedule. ZEwpirical evi-
dence 1s very strong that flexilble schedules are
helpful to students in learning and to teachers in
teaching. &one of the schools surveyed for this
study indicsted students learned any lesss subject

matter than the reporters felt they would with =a
tradltional schedule. _Some even thought the
students learned more.

L student who particloated in the study of lanlove and

Eeggs from the state of sssachugsetts wsde the following comsent:

Eefore 1 was on a flexible schedule the
teachers asked us most of the gquestions. kow the

Situation is reversed. It 1s the students who &re
juestioning the teachers. 1 have worked nsrder
and done more worX in school sirce we have been

10onald C. Manlove and David w. Seggs, III, Flexible
Scheduling (Bloomington: Indians University Press, 1965).

2Ibid., p. 161.

3ibid., p. 91.
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on the flexible aschedules than ever tefore.
Now i1t 1s fur to work¥ in school. It does not
seem like school work!

The survey of the thirty-three schools using some form
of flexible schedule has given a sositive reaction to the
flexible scheduling concept. The schools in this survey
were of various sizes, from different psrts of the country,
and with diverse faculty beckgrounds. All agreed that
their adeptation of the flexible scheduling concept wes
beneficial to their students and satisfying to their teachers.”

This was the only significant study 2vailable to the
author. Uthers were found tut with the sane results. 4lso,
many of these were related to the above-mentioned study end
were individusl studies don= 2t each of the thirty-three

schosls with the sawme results.

b1vi1d., p. 59.

5Ibid., p. 92.



CHAPTER II
THE DZCATUR-LAKEVIEW PLAN

In the summer of 1958, a workshop launched the local
educational program of flexible scheduling, large and small
group instruction, and independent study. It was sponsored by
the National Association of Secondary 5chool Principal‘s
Commission on the Experimental Study of Staff in the Secondary
School. During the following year departments experimented with
classes in a limited manner at Lakeview Junior-Senior High
School in Decatur, Illinois. Decatur-lakeview High school
is one of four senior high schools in Decatur. In 1960 there was
more extended experimentation in all subject areas, and the
faculty of Lakeview participated in a group study of leerning
theories and patterns of instruction.

following the cleose of school that year, the Decatur
pboard of :rducation approved a five-year experimental plan.

The school year of 1960-61 saw structuring in detail in each
area of the curriculum at Lakeview, the formation of a philoso-
phy to govern the plan of operation, and the organization of a
lay advisory committee to serve as liaison between the school

and the commaunity.
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By the fall of 1951, the school curriculum wee designed
sround a modified schedule with varying class sizes in cany
courses and on all grade levels. Teachers droadened and
2041f1ed thelr teaching methods and accepted the challenges
of the experimental progras.

The plan of inatruotion at Lskeview hss grown to include
all subject srens. 4n increaeing asmount of equipment has bdeen
added: the bullding has Yeen redesizned and remodeled to fit
the demands of the plan; and there appears to be & growing
enthusissm for the merits of this new design for lesrning

among students, faculty and the comzmunity.

Festures of the Flan

The festures of the TCecatur-Lakeview Plan are n:t original,
but rather fit generslly those of other experimentsl schools
throughout the country which have adoptsd siwillsr programs
during the lest ten years, The pattern was set forth by J. Lloyd
Trusp in the booklet Jgaze9 of the Future. The following 1le

ean explanatiorn of an organization for teaching which appevrs
to appeal to teachers and students who enjoy varlety and change,

1) 1t calls for ¢lasscs of varying size xithin and
between courses. 3tudents sometimes 28y meet in
large assexndly classes, and st other times in
saall inquiry classes. In sddition, psrt of the

. déy will be spent in indivizual or independent
'tud’ .

2) It provides for instructional groups which meet
st varying frequencies and for varying lengths of
tize. Jome o0lasses nay meet every day of the week,
others will not. Some instruction sessions will
be for a short duration, others for an extended
periocd of time.
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3) it makes team teschins possible !n @ecisions by
teaohcralabout students, content, and teaching
sethods,

Outstanding features of the progrem, then, are lorge

#nd esall group instruction, flexitle scheduling, tesm taach-
ing, end independent study. ZThe following pervgraphs will
contalin explsnations arnd guidlines of the five featuree of
the progras &t Dacetur-Lokeview illzh Scheol. These sxplan-
ationg snd guidelines ere whet the fooulty of LaXkxeview High

3orool strive to achieve at all tiumees.

Tean teaching 1s not new in education, as for eas the
tasic tenets are conczarned. Tesochers have been sharing 14 28,
exchanging worthwhile saterials and conferring on the merita
of instructional amsthods since education grasduxted fros the
one-roos schoolhouse. The new teas approseh 1s not just - n
sdsiniatrative glamick injected into teaching. It 18 »
gconcerted efort to lmprove instructiorn by the rsorganization
of personnel iv teaching. iwo or more teachers sre 3lven
the responsiblliity of workinz togethexr for all or part of
the instruction of the gsme group of students. Under teza
tesohizg the quallit; of education of = student ls not

dependent upon the cospetence of a single teacher.

lzonﬂld C. Manlove and {mvid «~. “:‘333' 112. i;.
Sgheduling (Ploosingtons Indiane University fress, 19%%&?

Pe 23.
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The talents and potentisliities of at lesst two teschers xill
te used in the :lasnning. "{aachers working together on pro-
Jects and constantly evalusting grow professionally and take
an increased interegt snd »rides in the guality of thelr
contribution.'? There is no more plenning alone ani sieply
sending the reports and clons to a departsent head, it 13 @
tean effort.

Assiznments 28 to team positions may remailn constant
or may change as the year progresses. At any one tise, one
pesber 1s titled teacher~presanter, snd others on the tesm
are callsd teacher-instructore. They are all considered of
equal izportance, although the te:zcher~presenter usually
serves an chairman of the group in the planning sessions,
The teacher-presenter delivere the lectures and 18 generally
responsible for the instructional progress. The teacher-
instructor acts as superviscr in the lscture and desls with
9tudents in the sasll group clesaes on an individual basis,

Becsruse the feoulty of Decatur-Lakevisw 1s limited in
nusber, the tencher-pressnter must also dbe responsibile for
goi2 3wall group c¢lesses, It is axpected thet each teacher
on the te.z will sssvme the role of lecturer gt tizes during
the year. Individual tesms are free to mske this change of

roles aa they vee fit. 4Assignment of tescher-jresenter

21 orens wills, "Teaw Teaching in the Content Field,"
in Ieag igsaching-S0ld HNaw ¥ » #d. by David ~. Zesgs,
II1I. Indlenapoli=: Unifled College Fress, 196%), o. 158,
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is decided vithin the teas on the basis of enthusiesas
or interest in a garticuler uait, background infermsticn which
would enrigh the unit or simply the "titura-about” policy of
falr play end the sharing of reasponsidilicies.

fhe lecturer aust de a presonter of aaterial and a
a0tivating force a8 well zs = resource person. lhe teacher-
instructor aust serve as a aember of the group, a liaison
source of coaaunicaiion between the lecturer and the studants,
& Gounselor, and a teacher who is sepeitive to individuals
and their needs,

iime 1o allotted on sach teaa aeamder's schedule for teaa
Reetings. [he nuaber of meetingn per week will vary with the
subject areas, During this meeting of ldeaz and plens, the
Dest possivle progzes of activities for the following Gay's
classes will be foraulated. ihe teachsr-presenter for that
spesific unit under censideration is respensidle for the
over-all pleaniag, but tasks cuch as typiang for duplioation,
test preparation, and tha lixe should be shared by all
asabers of the teas.

Flexible scheduling rejects the assuaptiors that all
teachers are alike, that the samo c¢lass pariod length will
serve all purposes, that s ¢lass sirve of 30 is appropriste
for all instruction, that the self-contalined classrooa with
one teacher present will provide as wide a varisty of
lsarning experiences,; that all learmers leasn at the sane
rate, that all astudents zhould be scheduled for flve hours
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a week in all ceurses, and that students will not learn
unlecs they are taught in clacserooms dy a teacher.’

instead, the program of flexidle scheduliag aocepts
thet the sise and composition of the group should be appro-
priate to ita purpose, that time allotmentet assigned to any
group aust be appropriate; that the nature of a task suat de
appropriate to the student®s talents end interests, and that
it is poseivle for atudents to lesrn in & variety of situa-~
tiones with a variety of teachers or without teachers.

The flexible schedule calle for claases of varying
slze within and detween course linea., G5tudents meect both
in large zroup clamgses, in =mall grouvp classes,; and also
engage in individual or independent pursuit of xnowledge.
Different subject area Zroups will meet with a varlety of
frequencies and for different lenzths of time. As an example,
some classee will meet every day of the weex, while others will
moet for a longer period of time twice a week. Ihe time
sequence 1l laft to the ingenuity of the staff. In all subject
areas where adegquate staff and innovative praotices are
possible, courses will be taught by teaching tesms,

The aseter zchedule is congtructed to arrange valuable
teaching time o that it may be used in thes most effeotive
manner. It is constructed by careful design and is re-eval-

uated sach yesr by the departuents. Creative new arrangements

33. Re Howard, “Flexible .Lchedu Ald to Independent
Lnrgl:g; (Norridge-Harwoed Heights, 1985), p. 2. (Nimeo-
graphed,
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of time are considered and woried intc ths program for the
following yaar if at all posseible,

The seven-hour sohool day at Deocatur-Lakeview is divided
into fifteen modules of time. :Iaoch module is 27 =minutaes long.
The sAh dule gycle is based on the wesx, not the day. Ivery
day in the week zmay dbe, and usually is, different from every
other day. ":Zxperience has shown that students respond favor-
ably to the variabllity of the week cycla. Thesre is adventure
and freshness that is not found in the traditional acheduls."

The teacher~ceatered part of the plan is the large
group session. *Its m03t important aspest §s the °‘mass media’
nature of its communigations pattern.®> The time saved by
teaching 100-200 at one time 1s spent by teachers on
individual ingtruction or assistance, reseearch, planning,
evaluating, and recordinec.

In the 1arge group meeting the teacher-prasenter wills

indicate course goals and sugzeat a senue of dirsction

toward their attalnment.

present ideals given in reading material as ovarview,
analysers, clarification, reinforcement, supplement, or
susmation.

develop dackground for understanding new concepls,
authors, techniques

“1vig.
SRs Ne Bush and D. Allen, A Egglgn _ 5§Egg;
gducation Exaw Yorks Ecaraw-ﬁiflﬂggb COes f%ﬁh;. . .
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Call attentizan to continuity within end relstion-
ship «cross subject matter lines

enrich tasic content with depth of thought as
strengzth of effect

eéssoclste new skillls and 1deas to past experlences
of students

1llustrate idzas presented with a varlety of audlo-
visual &lds

utilize the best techniques in the practicsl skills
of reading and speaking

share the excltement of learninz in all phases of the
subject

and evaluate student coaxzprehension and mestery
of concepts and skills.

Student activities in the larze gzroup include listenirg
snd recording of notes and writing of examinations. The lzrze
gro.p 18 teacher dominsted. The student is physicelly psssive,
mentally slert, and reporting what he sees and hears so he may
discuss the material with classmctes later in & sxall zroup.

Studles of child growth and develpuent have deterwmined
that the attention 8psn of sdolescence 1s limitad, so tre
lecture psriod 1: lirited to 2. -27 minutes.

The audio-visual materlzls used by the presentar very
from the simplest of p=rsonally constructed trans»srenclies to
color wmovies. If there 1s an avellable individual in the
commrunity who would be a more effective presenter for a specl-

fic unit of informetion, business tesachers invite him as a guest

6y, Casey, "A Summary of Teaw Teaching,” in Team Te=ching-
Bold iiew Venture, ed. by Lavid w, Beggs, III. (Indiena9olis:
Unified Colleze Zress, 1964), p. 170.
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lacturer for a given day, hs baals purcose of larga=-group
instruction 12 tc place nitudants in contact »ith the Lest
rosxible prasentation of any shade of centent., lests va2ing
givsn in larze groups inzuro all students taring it at the
saxe time., IThis avolds 4he nozd Zor thes conztruction of zore
than one tent on a single unit, Trump sums up tha osjectiwves
of the larre zroup wlth thress dhasic purposest

“Learge-group instructlon sarves three basic purposec:
motivetlon, dlusomination, and sssignment. .c¢ far as
motivatioa i3 concerned, the teacher needs to selaect
very carafully that content which will intsrest moat of
the studenta regardless cf asility and past agpeal to
them, .oaetimass the presentation is better dons by
sozeona elss in person or on film, Teachers must
ramanser thay do not cover the subject in large group
that is dono by students in thelr independsnt study,
ihe taacher rrovidas only content that appeals 0 ctu-
dents and aak%es them want to hear more. « ¢+ « 1he
teachsr avolds individual questioning but eliclits axoup
responses from tize to time. Oiscsmination ecalls for
presenting ldems, models or damonztrations not readily
avallable to studente. Teachers avold rapeating content
froa student texthooks."?

imall group Instruction

the omall group porticn of tha progran involvea a
diffsrent role for bBoth teachers and students than thay have
knowm under the traditional cystem. [he purpose is to teach
students the art of coaxmunicating with sach other, learniag
from one another, and respacting one another in the process,

the prinary emphagls i3 on face-to~-face contact and iateraction.

7J, Lloyd irump, "Changed Roles for Teachere and Frin-
cipals,™ (vashingtons U. Cee 1960), p. 4. (iidmeogrephed.)
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Leadership 1s cultivatad, and perticipstion of all concerned
is essential. The teacher understands the besics of humsn
relationships before he orgenizes the group, and students
learn much about human relations ss the course progresses.

The following remsrks serve a- guldelines for small
group discusslions:

The discussion group should have a waxizum of fifteen
members.

For most purposes subgroups of five or six members sre

tore productive.
The cozposition of groups may be varled besed cn friend-

3nips, emotional maturity, academic 2bllity, aspirations, sex,
8

or speclal interests.
The cozposition of smell subzroune are changed from tlwxwe
to tire. iome students dominate the sr2ssion, others withiraw

when pleced with certein individusls in the class. 4 soclo-
gram alds the teacher in meking sutgroup assignments,

The circle arrsngexent of desks appears to be & desir-
avle physical set-up for the small groups. it encoura;:s
ccxmunication. One student in each group is apvointed or
alected as dlscussion leader. Ie should be responsivle for

involving ass many of the group as possible, for summarizing

8Lakevieu Eigh 3chool aAdministrstive Staff, "This we
Believe. . . An Gperetionsl :osition Statement."” (Tecatur,
Illinois, 1967), pp. 5-6 (Mimeographed.)
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or clarifyiag aa the discussion progreesas, for keeping the
digcussion pertinent, and for h2lping other =zembers to become
aore usffective and efficisnt in thelr discussions,

i(ne member of each group serves ag recorder of what
transpires in the discussion, conolusiocons reachoed or questions
for which the group found no answers and nsaed help in solutions.
‘he role of leador and recorder is passed areund the
proup~-perhaps on a unit dasis, monthly basis, or grade torm
baulis,

In thin part of the design of learming, the student is
the focal point. He 1s &n active learner, iving and taking,
The egtudents will senes real involvement through an exchange
of 1deas.

fhe role of tho teacher iz that of a teacher of process,
conaultant, counselor, avaluator, and member of the group.
in the small group situation the teacher enters discussions
to correct error in Jjudgment, to help point up issues which
may have doen omitted, or to rsturn the édiscussion to ths
point in question, should astudents stray tco far afield.

The teacher role broken down point by point ig:

doss not repeat the lecture nor does he deliver anciher

iz a liatoner and an observer, sensing the quantity
and quality of the discussion

will promote an atmosphere in which gtudents will feel
frec to discuss

will provide discussion materials relative to the unit
uadsr considaration such as worksheets, topic lists,
controversial qusstionz, debate subjocts, study
guldes, or un article or paragraph which would
trigger foelliungs or ideas
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will seek to %now backsground information abtout each
student wnlich willl enetle hins to better understand
that student gnéd his reections in a small group
dilscussion

wlll serve =2 z source of professional communicstion
tetween the tescher presentinz the content in the
lerge zroup zand the swmell zroup

willl provide material for the amell group which will
zive depth and varlety to the zubject matter

will check lerge-group lecture notes from time to tire
to te sure students are jetting the material they
will need for review

will resist the temptation to dorinate the class except
en rare occeslons vhen he deems it expedient tc
do so

must develop the art of group dynamics, kXnowing when to
talk and when to keep still.

zust seeXk to develop rapport with students so they will

te comforteble in 1et51ng him help them to develop
their full potentisl.

independent Study

independent study provides, perheps, the isrczatest Lreadth
in inter_retatior 3nd in the 2ezree to which it 1s efrective.
It is thst igpportant part of the progrsu which 1s carried out
on an individuzal tasis. The objective of independent study
1s to transfer the learninx responsitility to the individual.

Students in any prograz of instruction need to develop
individual rasponsitility and the skills of independent study.
Those could range fro: reading, writing, viewing, listening,

s0lving problexs, or working in laborstories to conrstructing

Inia.



- 20" =

in the wetals workshop. It i3, then, lesrning ty doing.
it 13 the means by which :=tudents lesrrn how to develoap
responsidility for learning. For the 1ndividual help classes,
the alupliest completion of homework is, in e sense, inderzerd-
ert Ttudy sultetle to tho lovel of intellectusl Gevelopmernt.
The tern, nowever, in the new desiszn for lesrning corriel
mors vital cennstition, The purpose is descridbed in Zeep
Tena « 7It aseka to enlurae the capenity for sell-devel-
npsent throuzh fruitful work undertaken by the stulent tac:use
re feels 2 need fGr it snd by cresailve endesavor ltecause he
hss the interast end t:lent to jursue further gaels.”li
ihere re sume po'nte for teacher considerstion in the
arco of independent atudy.  student whn functions 3stisfsCe
torily ir irdependent study should t» 3%ls %to exsrcise self-
J1scipline, have the ablility to build on previaus learning,
te sble to esss83 hig abliity, and enjoy leuwrniny for
lesrning®s gsake. rew studerts will h ve these attridutes st
the bveginnling of the year, hut this nupber will 1ﬂcrgnne 'Y ]
others grow in the progran. <“hey need tims to J2velnp the
atrenzthe to "go it alone.” Leachers planning with students
in 1n:dependent study zust creste irn atudents a desirs for
learning snd in%ellectusl curloslt?e. .emchers will nsed to
cstablish #uidelinns for the sub):ot zres lnvolved. studente
But 24 heli2d %o understsn:i the 1tiliz needed for the undor;

taking 2nd teachers shocld help thex develop tiese skil's,

10Cesey, Leom Zesching, 5. 17%.
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Teachers suggest resource arsas and means oY reaching them,
The teacher and student discuss the merits of the project
to be undertaken and possible forms of reporting progress
of the study. 35tudents need encouragement and support and
a feeling of satisfaction with the work they are doing.
Teachers provide these reassurances.

wffective, productive work in the area of independent
atudy is not easy. It requires a great deal of self disci-
pline, and conscientious gndeavor. It is part of the Jjot
of the teacher to help that student to see how he hae grown
as a person as well as how he has profited from an educa-
tional stsndpoint. _

Cross states the following as one of the reasons why

the Decatur-LaXeview Plan was started:

“The sole point in our rapidly msturing instruc-
tional technology and our increasingly sophisticated
notions about how to orgmnize and staff our schools
is to liverate the students own capacity to learn.

Wwa cannot in the rigorous senee of the word, teach

him anything, but we can remove obstacles, incite
intersst, encourage natural tendencies, make avail-
able resources, and provide the setting for the
student to teach himself. The last frontier of educa-
tion will not be reached until we have provided the
idesl environment--tachnological, organizational, and
human--for the development of esach human mind aEg
apirit to its fullest individuality and scope.”

There are several roles for the teacher to play in
independent study; they are: A ceonsultant in subject areas,
rasource person in content, manager of learning resources,

and an assistant in students' self-aevaluation.

llronald Cross and J. murphy, Revolution in the Schools
(Chlcagot Harcourt, Zrace and Co., 1964), p. l.
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There are threes levels to perform these tasks in, they

agre:

Level 1 The work done 2t this level 1s teacher or team
as3igned and teacher or team evaluated. This
encox:asses zost homework including drill,
memorizstion, problez-solving, reading assign-
sents, etc. These assignments hsve as g definite
go&l the minimun preparation, =s judzed by the
tcacher, necess. ry for normsl student functlon-
ing in the regular classroom. The stulent
has only the option, iIf any, of deciding where
to study. The best label for these activities
1s "homework."

Level II The work done at this level is teacher or teanm
assigned and teacher or team cvalusted. 1kis
level ircludes homerork thet 1s deezed by the
teacher, to te necessary but which leaves the
specific topic to the cholice of the student.
sAssignments srise from regular classwori or
homework zssignments and are open-ended, giving
the student an opportunity to go as far s hre
desires, even though he is working within the
frasework of & regular courcse and possitly
under the direct guidance of a tescher. Thils,
too, 1s a forz of “directed study.” The student
say exerclise options as to where to study and,
to a2 limited degree, what to study. This 1is
"project work."

Level II1I 1ihe work done at this level 1s teacher or team
assigned ard teacher or teem evalusted. A
distingulishing festure is thet the student
inltisates the assiznment by asserting thet he
desires to nake arrangements to stvdy a partic-
uler ares on his own. 7The teacher or tean
trken Jecides what the student wust do in order
to s2tisfy minimu~ requircments for the content
srea being considered. OUnce these declislons
are made, the student is free to 1> about hils
study, in choosing the sequence of the suggzested
topics. This 1s contract study." It may be
used to taxe = course ofiered in the ragular
curriculum or 4 course not offered for lsck of
student interest. Prograsms which relezase students
from clz=ss ztienduance, but hold them responsible
for whet tke cluss does, fit this category.l?

123)chard J. Zodine and Gery L. Lonron, "A ¥odel for Independ-

ent 3Study.” Cecatur-ia‘teview nigh Thool, PAZ,p.. . “heograshed. )
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It 1s difficult to distinguish between these three
levels. Basically, the major distinction lies in the amount
of tlue allowed the student o complete the work. Time allot-
ment becomes progressively greater as one moves from Level 1 to
Level IIiI.

The Decatur-Lakeview Plan, developed by the local staff
in 1960, incorporaztes the assumption that s student should
devote twenty percent of the school week to large group instruc-
tion, fifty percent of the school week to small group instruc-
tion, and the remaining time to independent study. This plan,
which has been 1n use for about elght yesrs involves team
teaching and flexitle scheduling. A large instructionel
meterials center housing faculty offices, sudio=-visual equip-
psent, 2nd the library with individual student study carrels
and student conference rooms 1s provided to allow for the
independent study and the successful use of this Lecstur-

Lakeview Jlan.
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Summary

The preceding pzr=griehs have explaired the gosls snd
guldelines the Lakeview Eigh School faculty =spire to follow
when planning =nd instructing classes. These were outlined
in det=2il so the resder would be fully aware of what the
prograt consists. 1he business educatlon faculty uses
these szme guidelines. In order for one to understsnd the
regults of the student reaction and perception of the
Lecatur-Lakeview Plan, he must first understand the basic
gosls of that program.

ihe next chapter includes a detziled description of
the business education department and curriculum as it
wes in the 1967-68 school year. 7This description will zlve
the reader arn insight of the teaching environment thst

exists at Lakeviaw.



CEaPTiR 111
ThE DOCATURSLAKEVIEN BUSIRESS EDUCATION DEPAUTALKT

The objectives,which the business education department

of Lecotur-Lakeview LHigh School essuze , are those stated in

the Stetus, 3econdery Currjculum of 1967.1 The main respon-
8idbilities are in helpirg to develop socilally competent citi-

zens and in creating a classroom environment which providee
experiences which cause each student to dbecome one who:
huUldis SKILLIww

Eas developed comspetence in marketadble dusinees
skxills snd an ezployadble degree of knowledge and ubdbility
for perforsance in various occupations. ke can also
select occupations =ore intelligently by learning to
evaluate his adilities, his amditions, and his dack-
grotnd learning.

A QUIRES AITITULES AND VALUESaa

Eas developed proper hadits of industry,
sccuracy, neatnes2, promptness, courtesxy, and menners.
lie hasz developed cherscter through the estadlishment
of high ethiocal standards, honesty, proper morals, and
tehavior. Ue also has desiradle personal znd social
qualities, social poise and bealsnce, and respect for
authority.

ACLUTE LS APPHICIATIONS AND UNDIER TANDINGSw=

Le hes developed an understanding and m
appreciation of the place, nsture, functlion, and re-
sponsibility of busiress in our economic soclety. lie
has been trained to nake satisfactory szdjustments to

l,.

Cecatur ;ublic schools, 3tatus, ng;g%ﬂgxz Currjculup,
fraaent Status of _?g sacondary Currjculum (Decatur:s sublic
School Offlce, 1
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the soclal an? sconoric snvironzent of the precent day,
snd developed those sikille, knowledzes, sttitudes, snd
spnrreciations that will aid hiw in mesting hie economie,

soclal, personal, and morsl need so thst he wllltéo abdle
to cope constructively with the problesms of life.”

These are the objectives of the Lakeview lizh 3chool dbusiness
education depsrtment. lskeview attempts to offer these
objectives to each und every student who enrolls in a dusiness
subject., OI course, some of these objectivas apply to specific
courses, but t he main objective of providing learning experi-
ences in business education sudbjects app’les in all instunces

s? Lakeview High ichool.

Zbe Fgoulty
The businees educstion depsrtment of Lakeview High
J0hool consists of the following state certified instructors:

¥ra. Joan Jmith--B,35,, University of Xinnesota
7% years experience with S st Lakeview

‘r. Larrett Gould--B.S., Indiana iLniversity
R.S8., Indlans University
8 years sxperience with 2 ot Lakeview

hr. iloger C. Clarr--B.3., Eastorn [1linoie University
1l yeor experience with 1 at lLakeview

%rs. Bertha FoCrery--B.3., University of Illinois
12 years experience with 1 at
Lakeview

Mrs. Catherine 5Stanko--2,3.,, Luquesne University
¥.8., University of rittaburgh
18 years experience with 2 at
Lakeview

21“-0 p. 8.
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The businsss education department of Lakeview iigh
sohool conslgts of three separato roozs. These rooms include
an offica machines room, z typewriting roox and a general
studiez room where £ooup instruotion in the varlous academic
businass subjects 18 given, A fourth room, the lecture rooa,
is shared among gevoral dspartments for large group instruc-
tion in certein subjecis.

Zhe office machlines roocm measures 35 feet long and 22
feat wide. .o0me of the office nachinas avallable to the
studentz are: six ten-key adding machines, five transcribing
machlnes, two rotary calcﬁlatora. one printing calculator,
one stencil duplicator, twenty-five electric typewriters, and
one cpirit duplicator, with these machines. and others, sush
as a data processing kay-punch machine availadble, office
machines students and students deairing the services of the
various machines are at a areat advantage and acquire xany
skills which will help them vooaticanally and pexsonally.

The typewriting room alse measures 35 feet long and 22
fect wide, Ihe 44 manual typowriters avalilable for class
iastiuction include 16 Glympias, 1l Remingtona, and 1?7
‘oyals. ihe Clympias are pica type while the rest are elite.
fhe typewritars are arranged in 4 rows running the length of
the room with ll typewtriters in eaoh row., with this arrange-~
asnt, the tescher 1s abla te walk around the room aad keep
an eye on all students while instructing them in the siklill
of typewriting. A complatc cet of tapes for use with the
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tape-~recorder in conjunction with the textbook 1s availatxle,
Various fllostrips for use with the ZDL projector are slso
avallatle.

The general studles room measures 22 feet wide ard 21
feet long. It conslists of 4 tables having s1x 9gldes per tavle

placed 1in tha four corners of the room and use this roos for
srall 3roups. 3tudents also use this roow for indecendent
study, and durling class they can work on thelr own, and the
instructor can zasily walr frcm tarle to table xiving students
1ndividualized instructior. ¢n two wells this room has
gshelves contsining bYoots and pemphlets contailning iiterature of
the verious sutjects and rslstcd toplcs that are tzuzrt in the
roo<. 1thils allows a chanc2 for indepandent study snd for the
wore sdvancad students to acaulre knowledge otherwlse not
covered in the course.

lhe sudltorium contains zo:roximztely 20C chelrs with
arms that csn Ye used ss 2esks for large group instruction in
such courses a7 tasic husiness, bookkeepling, tusiness princloles,
end practices and shorthand. tliere team teaching, o chero~2teri-
stic of Lakeview i:igh 5chool, 18 carried out. ihese ares the

business educetior facllities of Lskeview. lhey have soipesr

d

n

to be vsry =zdejusie.

-ecatur-Lakeview's Business zduecation ~urriculum

The proxrsm avzllatle nd the instruction methsods of

Lakeview Elgh ochool zre constantly experlmented with :znd ofien

changed. The present system of wedular scheduling,
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tean teaching, larze and 3mall group instruction and independ-

ent study heve been tz2sted over the last eight years, since
1960. Although changzes have teen made, they do not disprove
the J2neral methodology teing used. 3tudents are Seexingly
doing well 3nd independent study nes acpesred to help students
develop a tetter understsndinz zf coursework and more resson-

sitility for learring.

Ihe following subj)scts wsre offered in the Lakeview
business educstion department during the school yezr 1367-68.

ihe students in these courses took% psrt in the study mzde with
the exception of those in iypewriting I and II.

-aslc cusiness . snd i.

1his 1s an elsctive one-yzsr course which meets for two
modules on Mondsy, ~ednesday, ard Friday in swaell groups;: end
sne module on Tuesday rsnd Thur=dsy in larze :roup instruc-
tion. It is open to freshwen and <orhomores. It 1s anrn intro-
duétory course not only offzred to introduce students to business
education btut zlso to develcp sociml-econosnic and consunmer

tusiness Cozpoetencles, It willl relp the student to csrry on

effectively hig dsily trusiness activities.

coo<keeping 1 and II

Thi1s 1s an elective course lasting one school yesr and
meets for two modules or Yonday, aednesdzy, snd tridsy in smell
group instruction. It 13 open to Juniors snd sgenicrs. 1t 1is
recommended for all students taking any %ind of tusiness educa-
tion curriculum. This 1s especially aimed for the vocstional

educ~tion stucent, although some personsl recordkeeping is



tarught. The complete bookkeeping cycle of Jjournslizing,
vosting, an3d preparing finenclel statements at the end of
the fiscal period is covered. In addition, there 1s emphasis
on the speclal Jjournals,
tookkee 1if end IV

This 18 an elective for the vocational educstion student
offered at the senlor yesr. =2Bookkeeping I and II 1s a pre-
requisite for this advanced course. It 18 & one-year course
meeting two modules five days a week. Large group and scsll
group instruction takes place in the classrooam, i1tself. 7%his
course concentrates on advgnced toples of the bookte=20ing
procedure. It is offered to any student planning to major
in business in colle=ze,
Listributive Education I snd II

This i1s an elective course for seniors only and is worth
three credits. OUne credit 1s offered for the Jjot treining and
the other two for the in-school class, 7The in-school class
meets for three modules a day, five days a week, it 1s a course
dealing with cooperative training in school and on the job.
The student works in somé flield of werchandising once esach
day and also meets in the classroom. This is a vocationzal
education course for any student who will enter the field of
business, and especially mzerchandising, upon graduation.
Office Occupations I gnd 1II

This 1s an elective one-year course, meeting for three
gzodules per day, five dzys s week. It is opsn only to seniars
and ras the prerz2quilsites of Shorthsnd I and Il and Llypewrlting

1 and II. It 1s worth three credits; one for the on-the-jcdb
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training and two for the in-school class. his is a grograms
in which senior students receive three modules of dusiness
trasning in school each day and obdtain employment where they
regeive actual seoretarial training in businesas offices. a
unit of dataz processinz iz included in the instruction. <hiz
is also 2 vocational course for thoze students desiring an
occupation in secretarial work upon graduation.
¢Lfice krocedures i and 1i

Thie is an elective one-year course meoting two modulass
per day, five times per week for one unit, ihe prerequisite
is lyping i and 1i 2nd it 15 open to Juniors and seniors.
ihis courue may be tasgen in conjunction with iypiny 111 and
Ive 1t glves Lusiness studente the fundanentals ol office
procodurea and machines along with occupational etiquetts,
<horthand £ and il

Zhis 18 an elactive one year course msetinz two modulses
on sonday, sednesday, ané¢ :riday, and one zodule on iuesday
and ihursday. A prerequisite of .ypewriting I and 11 is
needad ano it i cpen only to junlors and seniors. .he
aregs -horthznd system is presented. <he students develop
skill in shorihand speed threugh reading, writing froa
dictation, and vocabulary nullding.
sranscription i and il--.horthand il1 gnd iV

this i1z an elective one yoar course meating three
aodules per day, five Jay: & wead., [he prersquisites are
Jypewriting 1 and iI and horthand 1 and Ii. This course

is open only to gzeniora. ihls course has dbesen developed
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to achieve a two-fold objective. Students can build a better
skill in shorthand and a great amount of time is devoted to
machine transcription of shorthand notes. This is also a

vocational course offering advanced training in secretarial

skills,

Typewriting I and II

This is an elective for either one or one-half credit.
A student can either take the first semester or both for a
full credit. This course meets for two modules per day, five
days a week. It is open only to sophomores, juniors, and
seniors. Students learn ﬁhe basic techniques of the touch
system of typing. Sustained typing power is achieved through
timed writings, simple business and personal letters, typing.
outlines, themes and manuscripts, and figuring and typing
simple tabulations: This course fits either the vocational
stidat's. curriculum or is for the personal use of college-
bound students.,
Typewriting IJII and 1V

This is a continuation of Typewriting I and II and is
worth one unit, It meets for two modules per day, five days
a week, This is a vocational course where more advanced busi-
ness forms are studied and speed and accuracy are also
emphasized. It is offered to those students who are planning

to enroll in office occupations.

This is a one year elective course for juniors and

seniors. This course meets two modules on Tuesday and



ihursday and ons module on Xonday, <ednesday and friday.
fhie course ia recommended for junlora daesiring to taxe
Jletrivutive Zducation. It is desisned to give students
Knowledze and understanding in the dusinexs arees of
economics, salesmanshlip, marketing, and tusiness law.
sub=units include applying for a Job, credit, investments,
and management.,. This course 1g dezizned for those students

who plen tc seek an occupation in buminess upon Lraduatlon.
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SuUmmary

ihe objectlves of the teachers in the Lecatur-Lakeview
i11zh S5chool business educstion department sre to enable
students to acquire skills, acquire gttltudes and values and
2cgquire spgoreciations and understandings of the business
education subjects. They were designated zfter careful study
by the iLecatur business education curriculum committee and hsave
been revised when deemed necessary. The facilitles as iescribed
in:this chapter have appeared adequate in the past year. ihe
curriculum 1s revised annually; the curriculum describsd was
offered to business education students during the 13457~-568
school yesar,

The students enrolled during that year took part in the
study made for this research-report and they filled out a
questionnaire/opinionnsire in ressonse to the author's r=guest.
Tae only exceptions were Tyvewriting I and IT classes tacavuse

rany of the students enrolled in those courses were not vocation-

ally oriented to office work snd were interested only in the

personal-use benefit.



SHAPRER IV
PHi PROCIDURZS AND MATERIALS USZD IN THE SIUDY

students in business courses during the 1967-68
school year at LDecatur-Lakeview High i3chool participated in
this study. t(here were nine bueiness courses offerads an
explanation of these courses ie given in Chapter I1l. There
were thirteen small groups or sections involved in the nine
coursgs~-two small groups of .ookkeeping I and 1I, three
szall groups of lhorthand 1 and 1I, and two small groups of
sasie buslness 1 and 11. The rest of the coursee had only
one amall group or section per class,

There were 201 students. Cf these 201 students, only
164 different students participated in this study. The
differencs occurs because some students were enrolled in
more than one business course during the 1967-68 school year.
A 1list of all of the students and their respective classes
appears in Appendix A,

Ihe guestionnaire/opinionnaire

The questionnaire/opinionnaire wae designed to be as
vrief and to the point ss peossidble 80 that the students would
not be confused by any of the questions. It contained thirty

questions for the consideration of the student respondents,
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The first day the questionrair+/opinlonnalre wes
sdeinigtared woa ¥ey 28, 1Y4E, ihe salority of the students
were cresent ov that particilar Jdsr go throre uwere just e
few atudenty who hsl to fill out the questionnsire/o:inl:nnsire
on the following di.ye. That dste, which was nesr the end
¢of the schoul yesr, wes chosen 8o that the studants who
sarticisetet ha? cosleted at least one full school yesr of
bugineas coursesork.

On the following Quy, 8y 29, 1i6°%, the students who
were abgent or hnd not Leern sble to cominlete the irgtrugent
on tne prascribed day, were saked to cosplete it, & fex rere
5t11! sissing and they couplet2d 1t on the lnat Any of
achool, &ay 31, 124°%,

All tusines: students conplated the guestionnuira/
o.inlunnalre,

~ach ju2Rtion rsd e cholce of one, twn, three, four, or
filve answer. &in explenstion of e~ch ans-er 18 telow,

1. <ihe =tutenent Zescrined the situation very wxell, or
the stutexent is 2l~vuys true.
2. ‘she stotezent deccrited tre situstion ozt of the
tize tut rot all tre ti e,
3, The statement Zeacril =4 the situatlon about half of
tre tine.
4, The statecent describzd the situstion orly occsslionally
or 1t 1y seldew true,
S. ihe gtstenent dnea not describe the gituation, and 1t

i1s not true
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The questionnalre/opinionnsire contained ststements
desiined around the objectives of flexidle sxcheduling and 1its
use 10 bueiness sducation., The etudent-res.ordent wss ssked
to mark s nusdber indicsting how he parceived the situation in
tusiness sducation with flexitle scheduling snd 1its nccozpany=
ing program of nwall gxroup, lurge group, and independent study.

she firaet eleven statements wvere ainsd s: the s3tudent's
perception of the lsrze group or lecture situetion in
flexli:le scheduling in tuelnese educetion. 7The next section
of eight st:tezents was designed to find the stulent's percep-
tion of tie s>8l]l group situation in flexitle scheduling in
tusiness education., T7The next zection of nine statements was~
aized .t the student’s perception of the use of independent
atudy in flexidle scheduling in business educstior. The
final two statezents wers intended to £ind out the student’s
over=all psrception of the use of flexitle scheduling in
business eduo=tion at Lskeview Eigh Zchool.

Zach of ths etstevents in the Quesationnsire/osirlonnsire
wae designsd to measure the eocomplishrent of the ot jectivas
of the larze group, saall group, snd indeperdent study prograsms
ot Lecstur-Lakeview ilgh :chool =8 4sfined in c‘hepter Iil.

&n exauple of the Qquestionneire/opliionnalre may de found
in Appendix E. ihe findings of the Juestionnuire/opinionhaire

will be reyorted in Thapter V,



The next phase of the ressarch involved the random
selection of students for the purpose of ebtaining their
verbal opinion through personal lnterview. A five psr cent
sanpling of all the students who participated in the
questionnairs/opinionnaire was selected to take part in
this. There were 201 gtudents enrolled in the various busi-
ness clanses, but only 164 different students. Fight students
were chonen for interview.

A table of random numbers was ob*alned from Kemeny,

The firagt
eight numberes between zefo and 202 that appeared in the last
three digits of the table of random numbders on page 468 of
that text wvere selected. Thoce numbers were then matched up
with the list of students as it appears in Appendix A,

Five questions were asked of the atudents. The firet
four questions were objective type with a short answer. The
last one required their verbal opinion of flexible ncheduling
in businezs education. The gquestionz anpear in Appendix C.

This personal interview was conducted to find out if
the answers given would verify the findings of the cuestionnaire/
opinionnaire and, more inportant, to find out what the celected
students would g;v& as oral opinion of this tyne of scheduling

1@ to let them oxprecs themeelves in any way they wiched.

lJohn Ge Xemeny, gt
: ong (Englewood Cli:
Pe .
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The personal interviews were recorded on tape and may bde
referred to at any time. The results of this phase of the
study will be reported in Chapter VI.

IThe Teacher Opinionnaire

Although this study is intended to find the student's
perception of flexible scheduling in business education, it
was decided that a statement from cach of the business teachers
at Decatur-iakeview High School would give & basis for
comparison of the student opinions obtained. This opinionnaire
was intended to show what the teachers fell is either bdene-
ficial or detrimental about flexible scheduling in bdbuasiness
education at Decatur-lLakeview High School.

Tha opinionnaire was gent to each member o0f the business
education faculty on June 26, 1968. They were all returned
by July 14, 1968, These opinionnaires consisted of one guestion
with $nstructions for a short paragraph regarding that partic-
ular teacher's feelings about the Dscatur-Lakeview Plan in
business education. A sample of this opinionnaire is in

Appendix D.



Summary

The procedures snd m:a2terizls used in this study werTe
outlined in thils chapter., All students enrolled in the
business education subjects at Lecatur-lskeview lLigh 3chool
during the 1967-68 school yesr participated in the study.
ihe only =xce.tiona were those who were only enrolled in
{ypewriting I and 1I.

411 students filled out & Qquestionnaire/opinionnalire
which appears in Appendix 5. The instrusent contained
thirty statements allowing the student s choice of five
answers,

A random sampling selected =ight of those students
for a personal interview. The personal interview consisted
of five questions; four heing otjective and the last one
requiring their verbal opinion of flexible scheduling in
buginess education. 4&n exausle of the questinns appesrs
in Appendix C,

It was declded that ¢ 3stetement from each of the
business teachers st [ecatur-Lskeview lilgh 3chool would
Zive 2 basis for comparison of the student ooinicns odb-
tained. 4An exar.ole »of the gquestionnelre 1s in appendix L.
It conaisted of a question of the teacher's educationel
tacksround, end instructions for the tesacher to write s
short psrwaraph on hils o»irior of the Decstur=Lakeview
lan in bdusiness educstion. The findirngs of the s3tudy

are in Chapter V.,



ChiaPTig V
THE FINLINGS OF TuE sTUDY

A1l students enrolled in the business educstion subjects
et Decatur-Lakeview Eigh 3chool during the 1967-68 school year
perticlpzted in this study. The only exceptions were those
students enrolled in Typewriting I and I1I.

The questionnaire/opinionnaire was given to the students
in all business classes with the exception of Typewriting I
and 1lI classes. The resson for this exception 1s that zany of
the students in this class were non-business students and were
not vocationally orisnted to office work, but were interested
only in the personal-use benefit. This instrument contains
thirty statements allowing the student a cholce of five
answers, and it appeers in Appendix B.

Student ZEvaluation of Flexible Scheduling
in Eusiness Zducation

Tsble 1 shows the responses of the 164 students who
cozpleted the questionnaire/opinionnaire. The number of

students who thought that each of the statenents were glways

true, true wost of the time, true gbout half of the tiume,

geldom true, or pot true 1s shown. The total nuaber of students

that tooX pert in the atudy, 164, 1s shown as K = 1é=,
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Tatls 1. = Student ivaluztien of rlexible 3cheduling ir Eusiness

“ducation
N = L T e — ———
Always True most|True about |seldomw ~ot
Item true of the half of true true
Number time the tiwme
- T—
5 of| £ of|§ of |% of|# of|% of |# of|Z of |# ofl? of
SJTvgl N 3T's|N 3Its|N ST*s|N ST*s| N
1 9k | 57.3] &9 [29.9] 13 | 7.9 s | 3.1] 31 1.8
2 36 | 22.0]| 61 37.2l 43 [26.2 19 |11.5 5 3.1
3 47 1258.7] 56 |3%.1| 29 [17.7 | 15 | $.1| 17 |1cC.4
L 20 |12.2] 34 |20.7| 38 [23.2 43 [26.2| 29 |17.7
5 51 | 31.3] 51 [31.1| 31 |1%.9 24 114.5 7 4.3
6 o4 | 57.3] bs |27.4| 17 f10.4 | 6| 2.7] 2| 1.2
7 39 1 23.8] 42 |25.6] 43 [26.2 | 29 |17.7]| 11 57
8 60 | 356.6| 58 |35.4] 35 [21.3 8 449 3] 1.8
9 52 | 31.7| 44 [24.8| 25 |15.2 | 14 | n.e| 27 |16.5
10 53 |32.3| 49 |[29.7] &1 |25.0 |10 | 6.1| 11 | 6.7
Ll 56 |40.2| 57 [ 34.8] 25 |15.2 7 | 4.3 9 Se5
12 93 | 55.7] 45 |27.4]1 17 |11.6 7 | #».3] o] c.o
13 | 55 |34.2] 53 |32.3] 34 [20.7 | 17 |o.s| 4| 2.4
14 g Sl.21 Sl }351.1§ 23 16.1 b r 2 1.2
ls5 61 §37+2} 40 |36.51 29 Y17.7 11 6.7 3 i )
16 4o | 24,4 6 |2%.0] 39 [73.8 19 [11.6] 29 |12.2
17 by 126.8] 47 | 28.7 ] st [22.9 |11 | 5.7| 8| 4.9
1E 52 |31.7] 63 | 38.4] 30 (18.3 12 7.3 7 k.3
19 129 |76.7] 24 | 14.6 7 4.3 L 2.4 0 0.0
20 77 |46.9] 39 | 23.8] 25 |15.3 13 7.91 10 6.1
21 ) 4l s 128.0] 39 }23.8 |16 | 9.7 5 )l
22 2& gg‘o 39/ 23.8]1 25 |15.3 21 |12.8]115 | 9.1
23 2 1.2| 20 12,2 | 40 |24.4 24 14.6] 78 |47.6
2L 46 |28.0] 58 |29.3] 31 |18.9 |20 [12.2] 19 |11.5
2 53 |36.0| 46 |28.0| 43 |26.2 8 | h.3] 8 1.9
28 78 |47.6] 31 |1€.9] 33 |20.1 9 | 5.5]13 7.9
23 10C |61.0]| 39 |[23.8] 15 9.0 > g 0 5 Dadl,
30 110 |47.1| 40 | 4.4 9 5.5 L 2.4 1 0.6
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Table 1 is read as follows: Of the 154 student reapondents,
ninety=four {(or 57.3 per cent) thought that itez 1 of the gquesiion=
nsire/opinionnaire wes glwsys true; forty-nine (or 29.9 per cent)
thought it »ns Trye 323t of fthe Lize: thirteen {or 7.9 per cent)
thought 1t waan grue skout half of the tiges while five (or 3.1
per cent) thought 1t was szldom true. OCnly three (;r 1.8 per
cent) of the student resccordents thought thst 1tem 1 wea not true.

Un the questionnaire/opinionniire there are :even ststeuents
that more than ons«half the student rezpondents thought wera
plwayg tryug. They generally osoncur thatt

The tezcrer do~instes the lesture period {itez 1 ir Lerge
sroup Sltuetier)

Thirty sinutes gseezs to te an adzquate lenzth of tize for
large sroup (Item £ ir lLarge Group Situatieon)

The te:cher perwmits and apprecistes any contributions to
discussicn (I%em 17 in 3aal) Group 3ituation)

Lezcture suterizl and textbook materisl sre related trrough
9331] group (Itexr 14 tn Smell Sroup 31tustinn)

The amel)l group 18 an lapertent part of ur »usiness
prozran (Item 19 in 3mall Sroup 3itustion)

The underst:anding of dusiress hts teen esnsisr with this
prezr.& than 1t would hsive teem (n = r-gulur prozran in
snother school (Itex 23 in Tverall fvsluntion of thra
Eusinesgss £ducatiosn Progras)

Ihe vertaty in o2usr progrem =nd sche?ule is helpful to you

in leexrning ~Yout hLusinrnegs ente - rigss=a an? sctivitias

{Item JC in ouverall Zvelurtion of the Duasimneszd Educat!on

“rogran).

Un none of the questionnsire/opirionraire itea at tezents
314 wore than one<half of the student res.ordents feel that 1t was

irug z2at of the tize.
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“hen almayy true and trve post of the fipe responses of

the student respcrdents ecre conbined, there are txenty sddie
tionsl statezents (exclulding the a'ove mentioned stotements)

on which more than one-half of the respcndents thought that the
statements were indicsative of the situanti-n et LeXeview-liecstur
plgh School. Thesze tsent; coxkined with the seven znakes a totzl
of txenty-seven itess or st tements that the student res:ondents
thought ware glwuys true or true go8t of the tire. These t enty
sdditional stateﬁents.are:

Ine lecture crezates interest in course content (Item 2 in
Lonrse lroup ituation)

ihe u.e of

e zuest gpeaker or :an cutsile resource person 1s
beneficiel (It

2 3 1 Large gro:p Lltuetion;

aC

A varlety of asudic-viscal 31ds are use? ([tes S ’n Lorge
Sroup Sltuatlon)

The lectu.e helps you to understand course content tetter
(Item £ tn Larze dJrousp 3ituation)

Large group situation nvolves the use of frclilties snd
ejulvment that you sre not otherwise exposed to (item
3 in Lerze Jroup Situation)

Larze group testinz is more effactive snd fulr (Itez 10
in Large Group 3ituxtion)

Lictures zre an affective leurning device in busines
educ. tion (Item 11 1n Lesrse Sroup Sltuetion)

Leoture cortent 1s dlicussed in szell ircup (Item 12 in
Spall Jroup Situation)

~«iscussion @aterisls relutive to the unit #re provideéd 1in
s2e1l sroup (Item i35 in smell Sroup :ituation)

The teacher does rat 4dozinsts ¢he clasw d'icussion (Itex
15 in Small Sroup situaiior)

Dlscussginn aateriaels of - verlety sre provided (Itew 17 in
»ms8ll uroup Jltuaticr)

+he shesring of perszsvcl s#Xperiences relns in underst:nding
and wpolying the course contant (Itexn 1€ in 3msll Sroup
31tuttion)
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Independent study 1s encouresed {Item 20 in Independent
otudy in cusiness iducstion)

upportunities are allowed to develop independent study
idea? (Item 21 in Irdependent 3tudy in business Zduca-
tion

5tudents are allowxed to influence thelr own zrades (Iten
22 in Independent 5tudy in Business =ducation)

An 1ndividual pro?ect m3y be comprleted during more thson
one zrade period (Item 24 1in Independent 3tudy in
Business >ducation)

Individual study perwnits the teacher and student to work
more closely tozether (Ites 25 in Independent study 1in
pusiness Education)

Individual study sllows the student enough tize with the
teacher to discuss projects or pgrorleas (Item 2€ 1in
Independent 3tudy in Business Sducation)

fesourcz msteriels are provided for indegendent study
prolects (Itew 27 in Indeperdent 3tudy in Zusiness
<ducstion)

es

than one-third of the student respondients felt thsat

(D)

ary of the statements were true about half of the time.

Less than one-third of the student respondents felt thet

any of the statements were seldom true.

In only one instance did more than one-third of the student
respondents feel that s stestexment was not true. 7IThey felt the
foilowing statexent was not true:

Independent study lde=s sre rzquired to cowe frow the text-
took (Item 23 in Independe-t Study in Business Iducation,

Jhen coxbining the responses of geldom true and ot true
there was only one statement that more then aone-half of th=z student
respycndents thought was usually not true. That wss Item 23,

23 1t appears atove.
The results of the questionnaire/opirionnalre were such as

to 1ndicate that the statements were generally agreed upon sirce
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twenty-seven out of thirty ststements were felt to be 3lw3ys

true or true most of the tive, and in one sther statement

the respendents irdic-ted thot 1t was 32184 m truve or not

true. In the remalning two stetements the resposndents seemed
to be fairly well split as to their cholces, I 2322 two
stztements were:

The material thet is presentzd wnss not in the text-
boo: (item 4 in the Lurse Group Situation:

Lectures are stirulating and .nteresting (iItzm 7 in
the Larze 3roup 3ituation)

welther of these statements recelved agreeunent in resvasnse

from one-third of the studgnts.

Student Interviews

Elght of the students who particiisated in the
questionnzire/opirilonnalre were selected by random samzpling
tzchnique for = personsel interview. The personal interview
consisted of five gquestions: four r=quiring trief answers
and one reculring a statezent of opinion of the i1rpsct of
flexible schedullnz in tusiness education couraewsrk. +he
zuesticons sppgesr in S43spendix C.

ihe personal interviews were conducted to see if the
vertel opinions would verify 2zreement or bring sut any
diffsrernices of opinion in corspsrison with the results of the
questionnsire/opintonnaire.

In most instances, the students responding to the
questionnalre/osinionnaire felt that flexitle schedulinz

tusiness educztion created & very favorable learning



situction. In the personel interview, students were =2sked
what was the most enjoyable experience in the flexible
scheduling in the business education program. 7<hree of the
students indicated that the smnell group were most enjoyatle,
three indiceted thst the lecture or larze group was zast
enjoyable, while two indicsted that thelr cholce was the
opportunity for independent study. irom these opinions, no
significant difference 1s apparent, and there seems to be

no real indicztion of one phese of the s2ducational »Nrofkrem
et Decaztur-Lakeview High 3chool =2s the most enjoy«btle wnart.

The next question deslt with the least enjoyable part
of the flexlble scheduling progrsm. There is a tendency on
the »Hert of the selected students to 4islike the 1 rze ;rouvp
or l:cture activity; four of the students responded in this
aanner. Only three indicated disliking the smgll <roup,
while orly one i1ndicated disliking the independent study
seznenrt cf the rosgram.

Zhe third guestion asked what business course wss the
most interesting under 2onditions of flexible schedulinz in
business educetion. .ulte varied zn3wers were obtalned ith
five Jdifferent courses teirg mentiored. These results ‘ndi-
¢ te the students 2re most interestsd in those business
courses centered in cognitive leerning when taught by a
program of flexible scheduvling and veried zZrouping. ihe
other three ccurses mentioned in the interviews at this point
were of a skill oriented content. ~rflexible schzduling has

seened t» work better in the cognitive-learnins courses in
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tuziness educ:tion.

10 the question of what course they felt was the lesst
benifitted froz using {flexible scheduling, there :w&s8 a 1efin’.te
trend observable, whizh backs up what was indicoted in the
grevious guestloun. {1lve students indicsted tookkeeping 1 and 2
while tre otner three rentisned tydevrriting 3 a-d 4. These
ax3ln 2ere szill-orientzd. Ihe velue of flexible schelduling in
thes= skill lesrning cocurses should be studied further.

“he last question in the personal interview of students
was v question requirinz an oper-end ststement. In most cases,
trie students took advantarze of the opportunity to indicete
further infor—mation 2touvt thelr answers to the previous
question. <“he questlon read z3s follows:

lhere «.re two 1dess alout flexible scheduling

in business education. vUne 1s that it is very bene-

ficlisl and that students can learn better. 1lhe

otlher 1s that 1t 1s of no helg whatsoever and thet

1t complicates the learning situatior. Which way do

you feel snG why?

Iln gnswer to this guestion, student & had the following
response:

1 think 1t's hel>ful tecause 1t glves addi-

ticnal informstion for tz2sts that is not covered

in the text. 1In the la2rge zroup you get more

infcrzation to help you with the essays that sre

on the test.,

Jtudent 4 is referring to the lecture sectinns in flexi-
ble scheduling. 1In the lecture section, information 1s ziven
that zay not ®e in the textbcok, and :any tices this tyose of

informstion 1s whsat is asked for 1n essay tasts _dmxinisterecd

by the t:acher.
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Student b hac thls resncnsa:

I think 1t 1s good becsuse the lectures are

shorter and it doesn't aske the clssses tne same

“01l' iraz." The diacussi--ng in smell zroup got

pretty interesting, too.

In this response there 413 an indicstion agein that the
lzcture is favored. 1{his tire, however, it is i:escause of the
shorter period. The flexitls scheduling cells for lonser
perlods on some days of the week 1n smsell group, and & shorter,
usually thirty minutes, period in lsrze group on other days of
the week. 1his varlation in activities is one reason tnat sone
gstudents orafzr this type of scheduling. ihe discussions
r:ferred to ars those that usually take >lsce in s»z2ll 3sroups
zhich s3re designed to bring out student interaction. inils it
otten does.

student ¢ wade the followlnzg comments:

L like doing the worx outside »f class =znd the
speclal odrojects we had, Sittinx in clasz 3vd szyinz

tre same thing over and over Zets boring.

Studznt T 18 otviously referring to the indegendent study
>nase of flexible 3chedulinsg. .iony students l1ixe thls vecause
of tne [rz2edom 1n outside of clzss assignrents trey hsve,
students under flexitle schedullng slso get away fro:. the usueal
cless sessicn and can workx on thelr orojects when and xnere
they went to «t tuelr own speed.

SJtudent U had this ressonse:

I 11k%e the business courses the way tney we‘e.

(using flexible schedulirsz, I enjoyed seeinz the

sroblens worked on the screen and then we worked on

them. If we ha any trouble, our tescher was there
to nelp and we didn't hevs to talz or “iscuss.
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ﬁtuéent C 18 raferring to the lecture uerind where thre
teacher ofter. works out verious bocotvesding sroblens on the
overnesd projectsr. Ihe students work alomg with the te:ocher
®ho 1s »rezenting the lecture, and the o2ther teachers work with
the students es they encounter :roblews during the lecturs

¢ssion erd relp them right there. This 18 one of the features

of teawn tesching.

2tudent Z responded:

I think 1t is go»nd, tut lectures 2re often very
boring anc we often repeat s lot of what we hesrd in
lecture in small group. 1 always like to hear a gzood
lecture and let us work on our own and ahead 1if we
were not at the same speed ss everyone else. The
achedule 15 tetter because it isn't the same every day.
shen one first rzads the comments of student Z, it seeus

to reflect discontent with the :zrosram. The lectures, however,
ére toring to sore students st some ti:es and intersstinrs to
the samne students other tizes. Ihe repetition of lectures in
simall groups 1s usually done for reinforcewent znd thils type

of élscussiun taexes .lzce frzquently. The readca zllowed by
independent study 1s zaein clted enid the flexitle or charzing
achedule 1s proc-cted.

3tudent # comments:

I 1ike the schedule Lt=2cause it wasn't vs boring
23 heaving a full hour »t the same tire every day for a
whole yeer. 'the lecture was intzreating tecause it
presented movies and notss we didn't have ia our book
and somze wen frowx btusiress would teluw to us there, too.

ngaln the flexlitle schedule i1s mentioned a3 being a tene-
fit of this orozre-. Lrctvures smnd the specisl festure of

having 8 guest speaier talk to s2versl small ¥roups or clsssss
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&t once, wzs sentioned tco.
otudent G comments:

I don't think 1t's thet nuch better becesuss 1 don't

think 1 learred 2ny =mcre. The lectures were so boring

and I slsot througt wmost of them. 1 liked tre indesend-

ent study, though, becsuse you don't huve to do ~uch anrd

trhe ta2acher doesn't «now the difference.

It 1s stvious thzt student 3 1s rot sa“isfiled with the flex-
1ble scheduling. JSome students heve slept throuzh lectures @and
others have t-ken sdvantare of their frezdom in irndenendent study.

student 41 comments:

i reslly like Lakeview and the business courses.
sTter hesring a lot of lectures on 81l Kinds of thingzs
in business end seeinz »rovies on them, too, 1 think
£'11 4o a3 lot tetter 2t #xorx. 4lso, 7y boss tslted to
us and he thought it w8s good to talk to evary wne =L
once 38 spe=skers do in lxrze group.

student i polnts out the %enefits of lecturzs. Xovies and
other audio-visual alds sre used during the lsciure .eriod which
mllows the teschers mwore free ti~e z2nd they don't heve to show
the ssme filw to 3eversl classes, but show it once to one l:rie
gro.p. sue=t speakers zre uged occe3ionally snd trils does
c:gture the atzentison anéd irnterest of somze stadents.

~hesze students have comrentzd on several zspects of the
Oec tur--sxevia2w prozres of flexiltle scheduling ss reflected in
business clesses. JSzven out of eight students favor the systen

arnd scer to advocate the continued use of 1t.

lescher Comments

tlthough tris 2@ .exr 1s intended to find tire students' »ner-
cestion of lexible schedulinz in busi«ess educatisn, s stotecent

froe each of tne Tusiness teaschers at iecatur-Lakeview :.i3zh
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->chool should 2ive z basis for underst nding the 1izvortance an?
meaning of the stvdent o2ininng s2ttzined. These comments zre
irtended to show what the teachers feel 15 beveficlal and wh=at
1é detrisertel about flexible scheduling in bhbusiness educstion
et Le-atur-Lak2viex zigh oSchool.

£n opilnioconneire was sent to =2ach remter of the tuslress
education faculty. These opiniconneires zonsiated of one zuestion
with the Instructlions for e short perazrsph reguriing that par-
ticul'r tescher's feeling atout the Lecatur-akeview >lan 1n the
business educztion de?artment. A sepole of this oplnicnnzire 1s
in Appendiz . 7The following 1s the question:

~sould you please write a short psregraph outlin-

ing the strenagths and weaXnesses of the Lecstur-iakeview

plan in tusiness educction. ‘Vould you then state why ¢

does »r why 1t does not create a better learning situa-~
tionfor “usinress students than a traditional tyre of
orogren.

“he comments received froa the ressondents sre for the most
pert self-exolsn tory 3tatesents. ihe teachers werse very gener-
ous with their explanailonsg ard some of the explan:tions zare
guite long.

ieacher & had the followingz comments :tout flexible
scheduling 1n business educ- tion at Llecatur-~_akeviev Elzh ,chool:

ilhe major strength would e in the= size of tne

classes. (Une can work with greater force =14 with *i-di-
viduals’” in a swall class setup. +e have very acdequate
equipment and have a dev: rtment head who is most coopers-
tive ené supplies our needs Jrozctly. +e have had oppos-
tunities to employ the tesching methods we wish; the
>oportunity to coupare methods under the team teaching
plan. We can see our own weaknesses in the strength of

our partners; we can see theril weaitnes:es and profit by
improving our own.
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ihe iakeview system do2: crzate a kettzr learning
situation because the students get more individual
attention: they are a le to be helped to accoaplish in
their own ability range. 'They learn to adjust to
more than ore tTescher 1ln 2 tesm s2tup--therefore learn
future adjustments to measbers of a ult soclsty. ihey
learn self 2irection tecause of more freedor ir the
spare tize. Threy ares oble to see theilr teachers outside
of the classroom--more often on just social teras--
but also thils estatlishes a finer rapport between the
teacher (also an individual) and the student.

Teacher b gave the followirg resporise:

It 1s hard to get away from the traditional, dsily
practice, when developing s skill in typ'ng or shorthand.
Qur large sroup in shorthand has zade i1t vossible for
team teachinz; and, wilth the smaller groups, the short-
hand teachers have been zble to develop transcription
in first-year shorthand to a greater extent.

I thing the weekness in larze group lectures in
bookxeering i1s that the students vary :n thelr needs
for explanation and clarification. The sw»all group,
individual work progress, provides a good learning
situation in bookkeeping and keeps book<¢eeping on an
Individuzl basls to a sreater degree.

1 belleve the Cccatur-Lakxeview iflan creates a
better learning situation becaus> it gives the students
an opportunity to get sore out of a course than Just
the dally assignments if he so chooses. Teachers can
work on a zmore individual bazls with each student and
they ars free to ilmplement new 1ldesas.

Teacher C comments:

Only 3horthend was afiected bty the "Plan" since
rysing cla3ses were held for two consecutive modulzs
each day and were taught in the tracdlitloral manner.

In Shorthsnd, classes met for two consecutive
modules on ¥“nF; all classes csme together for 2 "Lecture"
one module on Tuesdays snd Thursdays; and each class met
for one module asgaln on Tuesdays and Thursdays. <The
greatest advantage in t!is was the tezcher-time szved
on tne lecture days. The students whose clsass did not
meet directly after the lecture had the advantagze of
spaced learning. There may te some zdvantage, in the
subject, 1n hsving two short exposures to 1t during
the day rather than one long exposure. 1ihe lecture time
a1so0 glves the students the advantage of hsving a
change in teachers., It is a time when all 3tudents
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get exactly the same instruction snd 18 also « good
time for giving tests. [Ihe lecturs timpe would have
been 1deal for ziving transcription tests since every-
one would héve had the ssme dlctatlon. bLowever, we
did not use the time that wsy heczuse the one aodule
wags not snoush tize and typewriters were not avallas-
ble.

Ihe "Plan" enabled us to have smell classcs which
gave the students the ad antage of more individual
attention. (Bere the werd "plan” 1s not syncnozous
«ith "=chedule,” for it would be possible to have large
classes with this ssme sgchedule. &n essential pzrt of
the "Flan™ 18 small group instruction where the students
assume more responsibility for learninz.) In "content”
courses (Soclal 3tudies, perheps General .usiress’), the
students theoreticslly ars to givs direction to the
class during swall group meetings. In shorthand, the
small roups were still tecacher 2irectesd, &and 1t scenms to
me thaet this is essentiel to a skill sutject. In other
wo:ds, shorthand ws3 taught in the trzditional menner
but hed the “formzst™ of the "Flan.”

Outside of the edvantege already zentioned of the
saving of tezcher tizse through the lecture period, the
students belng exposed to two teschexrs lnstead of Just
one, and the students getting more indlvidual sttentlon
because of smsll classes, the "Plan" does not create,
in a sklll subject, a much tetter learning situation for
rusiness students than =2 traditional type of program.

Une of the azain otjectives of the "flan” 1s to put
the responsikllity for lezrninz on the student. in a
skill subject the student does not make progress unless
he does take on the responsibllity of learning, and
the nsture of a sklll subject 1s such thet the student
learns faster when hne follows the dirsctions of the
teacher. ‘'ilherefore, the classes cannot be student-
directed as in content or reading courses under the
"Plan.®

The "Plan" was not used at all in typing. To use
the large~g8roup small-grouvp system would require more
typewrliters than the traditional wey. It might be
slventsgeous to the student to have a small group
lecture and lsrge group practice period. DBut this would
not scve any teacher-time since the proctice period
would need to be supervised. According to Tr. Lloyd
&t the Jregg ethods Conference this summer (the Sregg
t.ethods Conferesnce held,during the sumzer of 196€ at
Ft. Collin's, Colorado) Pprrctice zust te purpsseful;

1the rote in parentheses wes placed there by the author.

\
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and a teacher needs to be present to see that 1t 1is
done correctly snd purpcsefully.

Typirg (also shorthand) is orimarily the tesk of
lzarning sorething in a previsusly proven, prescribsd
menner. Content or reading courses re primerily think-
ing courses in that the students sre sncoursged to think
on thelr own. But typing 1s a sublect in which a student
should not think or his own until after he hes mastered
ths fundamentals egnd 1s re«dy to mske practicel aprlica-
tion of ris skill. Therefore, since conforsity, not
originality, 1s necessery for the learning of skills,
the 1solementation of the part of the "Plan" thst calls
for chenging the traditionsl roles of tesacher and students

would zctually be detrimental in the teaching of skill
zubjects.

t wss apparent at the Gregg Methods CTonference
that zany schools are now using the module system with
classes meeting at irr-guler times esch dusy, but the
lerse-group smell-group ldea scemed to be unigue. ‘ur
speaKers preiicted thet there would ve more modulzr
scheduling in the future, and they agreed that in ¥ping
and shorthand it is quite vital to have clssses meet
every day, that that 1s more critical than the amount
of time, z2lthough the cotimum amount! of time would be
nearly sn hour. The methods of teacaing typing z=nd
shorthand that they described and Jemonstrated were

the traditional type--all activitles were te .cher-iirec-
ted.

Tazcher D comwents:

Ffor those students who are s elf-motiveted it ro-
vides grester opportunity to lesrn. The reverse i3 true--
those students who ar=2 not self-motivated work less.

The use of the Lecsztur-l kevi w Plan in the
tusiness department hes been very 1lirited iIf a2lmost nil.
Thererfore in my opinion thes affect of the L-I. “lan hes
been very little in rezard to business educstion. I
rake this statement in terns of what can be done in
relztion to what has been done.

I cannot see any way of snswering your second
suestion 28 I have not seen sny difference between
traditionsl snd D-L ?Plan programs in results based on
student learning.

Three of the four teechers hed meny favorsble comments

about the Lecatur-Lakeview Flan. The plan does have 1its



wezknesses 23 they alsn mentioresd but 1t 1s apparert thet the
favorzble cotTments ouiwelzd the criticisys. Onz of tre
favor=tle comments 1s in rex rd to the retter student-tescher
rel2tionskiss thst cowe from the emall group method of
instructiorn. The szaller tre class the more time a tezcher
should be z3%°# to spend per student.

Tear teicning was wentioned =s belng beneficial from the
noint of view that the students sre atle to brecomre 24 justad
tc more than cne teacher, and thus ares able to adjust wmore
guickly to 2dults later on in the tusiness world. <eschers
21s0 tenefit from teaxm teachitig since some teachers are better
in some content zr=2as than otherz gnd they are able to ohserve
thesa tetter tzachers znd their methods.

“ne opportunity for students to achieve more in a
buginess subject through independent 3tudy wss listad =5 2
benefit. The student 1s allowed to work accoréing to his
own schedule snd slan, the only require#ent being trst the
student has to Xeep up with the rast of the class. & stuient
can work 9s far ahesd in 3 course gs he wants or he can vorx
an swecial units in a course.

ssnother tenefit thset wvis mentioned wes that of the
teachsr tire saved by using flexikle scheduling. <“his "saved"
teacher time can be usad for clariczl duties or for 1ndivituzl
3tudent conferences,

+he feeling of res»onsitility that soxe students zein
frowm this tvpe of scheduling 1s one »f the 2aln objectivas of

the prozlrsm. «with this urususl fveedon, sore students hsve a
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feeling of responsibllity that they hsve never experienced
before. 1This responsibility, in most cases, helps the student
to work more on his own through the various independent study
projects.

At the present tice, there are no research studies avall-
able that verify the fact that students learn better fronm
flexlble schedulinz in their academnic prograzm in high schorl,
but there are no research studies that say the students lesrn
any less frox tris type of scheduling, elther.

Although flexible scheduling 1n business educstion at
lecatur-Lakeview 1s not developed to the extent that the
business fasculty would like i1t to be, 1t does exist to verying
degrees from subject to subject as the faculty members stated
1n this report. The tezchers for the most pert seem to like

t 1s type of scheduling and there are no lamedlate plsns

to discontinue 1té use.
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Summary
Chapter V presents the rasults of the student questionnaire/

opinionnaire, the results of the personal interviews with
selected studsents, and the ststements from tie tusiness education
faculty of Decastur-Lakeview iigh 3chool of their o>:inioun of
flexi le scheduling in business education.

The grocedures and materials used in this study were
outlined in Chapter IV. 4 guestionnalre/ooinionnaire of
thirty stetements of objectivss of the Decatur-iLakeview +lan
was 1ssued to 16! business education students durinsg the
1967-6€ school yesr. A sample of the instrument 1s in Appendix
. The results of the qurstionraire/osinionnaire «ire shown in
Tabvle 1, 3nd an evaluation of those resuvlts appears in this
chapter,

A personal interview of elight students, selected by the
randox sampling technique 1llustrated in Chapter IV, was
conducted. The findings of trose interviews.and comments on
those findings are reported in Thepter V,

An oplniornalre was sent to each meaber of the business
education faculty ef Decatur-Lskeview high ichool. The
opinions expressed, along with an explanztion snd evslustion
of those 92:3inions, slso appears in Chapter V. <Chapter VI will
report the conclusions drawn from this study elonz with the

recommendstions of the author.



CBArTER VI
CONCLUSION3 LAND 4ECOMMENDATIONS

I’he majJor theses on which this research study i1s based
ere outlined in Chapter I. This 18 & study of the students’
perception of a method of instruction in business education.
That method is flexible scheduling (large group, small group,
and independent study) in business educztion subjects at
Lacatur-Laekeview iilgh Scﬁool.

1The purpose of this study 1s to see whoat students reslly
think of such & progrzm and to see if, in their oc.:inlon, 1t
1s an effective learning program. It 13 a program that 1s
being used b, incrz2esing numbers of séhools and it 1s being
accepted by most educators. Lakeview High 5chool in fec-tur,
Illinols, hss been using thls unigue type of program for five
years,

In this study an attempt was made to find out how the
student in business educntion sctually percelved flexible
scheduling in business education in relationship to other
types of programs, and how it has helped him in his high
school business subjects. The administratlion anfé aculty
of Decstur-Lakeview idizh school has generally accepted thsat
flexible scheduling results in some increess in student

sotlivation and achlevenment,
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LThe Yuestionrnaire/opinionpeire
ihe first phase of this study wss a questionralre/opiniconnaire,

I'he instrument wes designed to be as brief ard to the point =3

z08sible so that the students wovld not be confused by asny cf tre
questisns. It contalned thirty guesticns for the consicderstion cf
the student respondents. The questionvaire/opinionnasire was
distributed at the end of the 1347-58 school year so thst the
students who participated had co :leted at lesst one full schonl
yeaxr of business coursewori,

there were 201 students ewnrolled in business courses other
than {ypewriting I and 11. Stucerits enrolled in Tyvewriting . erd
II w2re rot used 1in tris study beceouse man: of the stufents were
enrolled for the parsonal use tenefit o7 tysewriting rather thar
for vocational competency. Cf the 201 student enrollierts in ths
other business courses, there were 154 different students 3ince
many of the students were enrolled in mors than one business
course,

All of the 3tudents pirtici, ted in the comuyletion cf tre
guesticnnaire/opinionnaire. %22h student wes dirszcted to :oarg a2
choice of one, two, three, focur, or five for an ansver. lLhese

answers in thelr respective order wsre glways true, true moat of

the time, true about half of the tige, seldom true, and pot trues.

Cf the thirty statezents that the instrument contailned, txenty-

elgrt Jealt with the objectives of flexible =scheduling in business
education. 1ihese were ststements of wmethodology thst are uszed
By the tusiness educetlion faculty and were derived fror the tethrod-

ology of flexitle =zcheduling thet is outlined in Thepter II.



= £ =

The first eleven stetesents were aimed at the student
perception of the larze group or lecture situation in flexi-
ble schedulins in business educaticn., The next section of
elght statements was designed to find the students percep-~
tion of the small group situation in flexible scheduling in
busiress educstisn. Lhe next secti n contained wnine state-
meritz the « re almed & reasurirg stuient perception of the
use ol ‘née.erdert stud: in busi. @88 education. The finsl
two st:itemiiets were _ntended to find out the students over-
2ll rerception of the use of flexible scheduling ¥Yn businsss
education at Lekeview iiigh-3chool.

Gf the thirty statements ¢n the questiormalre/opinicrinairs,
there were seven ststements that more than one-half of the
respondents marked glways true, 1nd1cat1ng full approval

of those statements. hen glways true end true most of tre

tige responses were c=gmbined, there wers a total of twenty-
seven of the statements thst received the apiroval of the
student respendents. One other statexent received a mark of
either gzldoz true or nct true frox over one-half of the
student respounidents. with twenty-eizht of thirty statements
being tarked with such oversll asreement, 1t can be concluded
that the ¢ajor1ty of the business students understood the
questionnalre/opinlonnaire. 1ihe two statements that were in
trte over-all evzluation of the business educatlior program
section of the questisnnaire/epinionnaire received a response

of always true from tetter thar sixty per cent of the student



- 62 ~

reapondenta. 1he two stat:vents from the overall evaluation
of the business education progras section of the instru-
ment were the following:

ithe understandinz of btusiness has been easler

#ith this prograsn than 1t would hsve bieen in

& razuler prosram in another school {(item 25)

ihe variety in our program snd schedule is

nelpful to you in leerning about business

enterprises and zctivites iItem 30)

wlith twenty-elsht of thirty ststements bteing zerked with

such over-sll gzreement arnd a better thzn sixty zer cent

reg.onse of always true on the two ststements dealing with
the over-211 evaluation of flexlble achaduling 1n businass
educ~tion, it con be concludad that the waioritr of ire
husiness students understood the gueztionnsire/ovini-nnairs
and also aporove of the flexible scheduling nrogrsms. the
results of the Instrument in detz2il including the state-
ments heing agreed unon sppear in Chapter V. An examdle

of tihe questionnsire/opirionraire appesrs in Apsendix ID.

ihe iersonal laterview

the next phase of the ressarch involveéc the randon
selectlien of students for the purpose of ortsrining thelr
vertal oslinions of {lexinle 3z2heduling in busiress educa-~
tisn torouzh a pa2r3onal intervisw. . filve per cent ren-

dow sanr»ling of all those students who p rticigszted in tre

s

guestionnsire/opinionneire werc selected to taze purt in

this. ‘Lthere were 201 students enrolled in the various
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busiress subjacts, but only 154 3if erent students. %izht
students were chosen for interview.

ihe personal !nterview consisted of fiva guestioms;
four required brief snswers and one regquirsd a ststemert
of o92inion of the impact of flexible scheduling on
business educetion coursework. An exsmple of the questions
appears in sp-endix C.

The personal interviews were conductsd to see if the
verbsl opinions would verify conclusions drswn frow the
gue:rtionnaire/opinlonneire or tring out =sny differences of
opinion in co periscon with. the results of trequestionnzire/
oninlonnalire.

Iin post instances, the students so interviewed felt
that flexitle scheduling in tusiness educstion creeted w
very feovoreble learning =ituation. In the personal inter-
view, studerts were esked whst was the moat enjoyatrle ex-
perlence astociated with flexible scheduling in the
business educstion program. “hres of the students indica-
ted that the lecture or larze group wes the :cost enjoyatle,
#“hile two indicated thet thelr cholce wes the opuscrtunity
for indeperdent study.

ilhe next guestion deelt with the lerst erjoyable psrt of
the flexitle scheduling prograx. four students stated thxt
the 1l2rze zro.p 2r lecture wz3 the least enjiny htle with
three indicating the s38l11l group and only one d4islikinz the

irdeperdent study sesment of flexible scheduling.



- 64 -

the third Question wsa ssked to see whe® tugliness c-urse
tensflited the most throuzh flexidvle scheduling. Ihrze students
indicated .asic Business, two irdiccoted fusiress srinci les And
rrectices, while the other three indie:ted s2vonecsd ookkeeping,
Uffice .ractice, and Cfilce viucup-tions,

the fourth question deslt «ith the c: urse tha. recelved
the lesat tenefit from the use of {leiible schediling. ive
students indic.ted cookkeeping I and II while the other three
menticned sypewriting iil «nd IV,

she atuzent's cholce of what phase of the flexidle
schedulirs in dusiness educ:tisn progrss they enlovzd or d1s-
1124 the mci3t 114 not show any si1gnificant 7indirzs. she
moIt ciznificant (indrszs werz2 fro> the jueatinn on the couries
that benefited the west -nd benefited the lemnat fror Flrxidle
zcheduling. sntera seszs to ve » definite trend to d2slike the
sxill=-oriented courses, such -2 tvoewritirz, under le2xidble
rchedullng. ihe volue of . 1l2xidle acheduling in thess 22111
learning oonvrass should b2 a2tuiled further.

a more *xtaneive varbzl opirion wesr - ejulired br the l: :t
juestion. he tudents resoded 1rn many weays Lo this
question. ‘the overall conssnsus 07 sevan Df the eliant students
488 A9prov:]l o0f the flexihle schedulinz jroxr:z., .he various
respyonses alonZ witn an evaluatin- of esnch res c-ge 13 renarted

in Thpter V,

Llthough this paper w5 glsnned to find the studentst

perception of flexirle scheduling in huziness edudstian, 1t
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wag decided that s statezent rro- esch of the buziness teachers
at veoutur-unxevieaw pilgh Ulchool would sive a hasls for coirpura-
taon of the ztudent oyirisns s5talnad. Thig oinlonnulre war
tintanded o how what the Leschers feel i3 sither benerici:1
or lotrizentsl aXout flexitle schaduling in tusinesz eJucetiorn
at .ec tur-_ageview Lizh.School.

ihe opinlonnalre was zznt to esch memher of the buainess
education fooulty, It comslisted ol one queation with instruce
tisng for & akort pirsgreyh rex-rding thet pgrticular tescher's
{eeiings atout the (ecrture-lakeview .'1sn 1r business aducsxtion.
4 sswple of this opinlonnairs i in aprendix T,

-he2 cosnenta received froz the reapondents ore for the
n03tT purt seifl-explonntory 3totemente. Lhe tgschers ware
vary <eunsrous nith thelr exulinsttosng and gome eof those ex.lsne
ationgd wers ulisr long.

~hrase of the four teachers Nucd =any favorakle comazsnta
nbout ithe lecatur-iasXeview lan. Varlous .cints ebout the
flaxible schsduling progrss at Decatur-Lakeview High Loho.l were
centioned by the teschers. ‘he »ne =6 jor weniness that was
sointed outl wau the lick of expansin of the progrezs in the

1li-orlented subjects such go typewrlitirg, ~11 of tre écach-

er3 stoted that thesa gkill laanrrning svbjects need laprove-
mant in utilizotlon of the floxitls schkeduling orograrm. The
one zalor sdvantase of the flsxible achediling progran, that
wis zentioned ssverwl tizes,wrs the chencs for more teacher
tise with individusl students. «ith the chenging schedule
and 8281l clasgs slzes, the s2tudents ha’' « such Tetter chence for

this individual sttention.
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Although flexitle scheduling in business education st
Lecatur-Laxeview £ilzh school 18 not as fully irolemented as
soxe of the faculty would li%e 1t to be, it does exist to
varying desrees. 7The tesche: s approve of this type of sched-
vles The verious o:inions of the business educstion fsculty
of Decutuxr-_azkeview Ligh 3chool and and ~xnlan=ztion of those

opinions 1s given in detall in Chapter V,

decommendations

Flexible scheduling in business educ=:tion subjects at
Cecatur-Lakeview Eigh School hss been ziven saporoval end
scceptance by both the students and the faculty. The system
sho'ild e retsined and continued as a teaching method at
Lecatur-Lakeview Bigh School 1n the business educetion courses.

Students indicated that they prefer this method over
the trsditiornal approach. Teachers also feel that this systenm
creates s better learnirz situestion. The only chenses recom-
mended would Ye minor chsnzes in the flexible scheduling used
in the skill-oriented subjects such as typewriting. There
should be continued study in the area of 8kill z=uhjects since
the students asnd teachers toth question the value of flexible

scheduling in these particular subjects.,



=P

BIBLIOCGRAPHY

300ks

Beggs, David w. Decatur-Lakeview High School: A Practical

Application of the Trump Fflan. &nglewood Cliffs, New
Jersey: rrentice-H1ll, Inc., 1964,

Bush, . ., and Allen, Owight. A New Lesign for High School
Zducation. i¥ew York: McGraw~Hill Book Company, 1964,

Bush, R. N., and Allen, Dwight. A New Design for High Schoyl
Assuming a Flexible 3Schedule. New York: lcGraw-Hill
Book Company, 193?.

Casey, V. "A Summary of Team Teaching," Ieam Teaching-Bold
New Venture. zZdited by Cavid V. Beggs, III. Indianapolis:
Unified College Press, 1964,

Laughtrey, Anne 3cott. JMethods of Basic Busines
Sducation. Cincinnati: South-%Western Fu

1965.

Decatur Public Schools. Status, Secondary Curriculum: Present
status of the Secondary Curriculum. Tecatur:  Fublic
school Office, 1967.

and Zconomic

blishing 03y

souglas, Lloyd V., Blanford, James T., and Anderson, iuth I.

Teaching Business Subjects. inglewood Cliffs, New Jersey:
Prentice-Hall, Inc., 1965,

Gross, Ronald and kurphy, J. Revolution in the Schoolg. Chicago:
Harcourt, 3race and Co., 1964,

Fanlove, Tonald C., and Beggs, III, Tavid ¥W. Flexible Scheduling.
Bloomingtons Indiana University Press, 1965.

Nolan, C. A., Hayden, Carlos K., and lalsbury, :ean . Principles
and Problems of Business Zducation. Cincinnati: South-
Western Publishing Co., '

feterson, Carl G. =ffective Team Ieaching., W%est Nyack: Parker
2ublishing Co., 1966.

Tonne, Herbert A., Fopham, Lstelle 1., and *reeman, M. Herbert.
lfethods of Teaching Business Zubjects. 05t. Louls: hcGraw-
Hill Sook Company, 1965.




-68-

Tonne, Herbert A. Principles of Business Zducation. New York:
McGraw-Hill Book Company, 1561.

Wills, Lorene. *“Team Teaching in the Content Field," Team
Teaching-Bold New Venture. Z=dited by Lavid w. Beggs,
III. Indianapolis: Unified College Press, 1964,

Periodicals

Archer, iYred C. "Group Approach to Individual Tifferences.”
Business Teacher, Lecember-January, 1962, p. 15.

Allen, Dwight '%. "Elements of Scheduling a Flexible Curriculum.”
Journal of Secondary Zducation, XXXVIII (November, 1963),
pp. o&k-91.

Brown, Richard Z. "Questions and Answers on Team Teaching,“
Business Zducation World, Way, 1965, pp. 24-34,

Heaps, Hellen., and Hanson, Garth A, "Procedures in Team
Teaching." Balance Sheet, September, 1967, pp. 9-10.

Heller, Hubert R. "Learning a lL.esson from a Lecture." Journal
of Business Zducation, XXXV (iarch, 1965), 233-4.

Hoffman, Jerry. "Team Zeaching Spells frogress." Business
Education World, September, 1961, pp. 12-13, 33.

Ingram, J. F. '"Time for Team Teaching." American Vocational
Journal, i{AXXII (February, 1967), p. 20.

Lelgh, T. G. "Big Opportunities in Small Schools Through
Flexible-#odular 3cheduling." Journal of Secondary Zducation,
XXXXII (April, 1967), pp. 175-187.

Lobb, M. Delbert. “Sasis for First Steps in Flexible Scheduling."”
Journal of Secondary Zducation. #XZVI (October, 1961),
pp. 367-370.

Logan, %illiam B. "Innovations in Teaching.” Business
Education Forum, April, 1967, pp. 3-4.

Peterson, Carl H. "Team Teaching in the High School." Education,
February, 1965, pp. 342-7.

Trump, J. Lloyd. "W%hat is Team Teaching?." Education, February,

¥allace, Charles E. "Flexible Scheduling for the School Year.®
Journal of Secondary Education, XXXVII (April, 1962),
pPp. 132-5.




~69-

Yerby, Robert M. "Flexible Scheduling: Some Critical Questions
and an Experiment.” Journzl of Secondary Education, XXXVII
(April, 1962), 197-200,

Unpublished ¥aterials

Bodine, ichard J., and Lonnon, Gary . "A liodel for Independent
Study." Jecatur-Lakeview High 3chool, Cecatur, Illinois,
1966. (kimeographed.)

Howard, &. R. "Fflexible Scheduling, an Aid to Independent
Learning." Norridge-Harwood Heights High School, Horrldge,
Illinois, 1965. (Mimeographed.)

Lakeview High School Administrative staff., "This We Relieve...
An Cperational Position Statement." TLecatur-Lakeview
High 3chool, Tecatur, Illinois, 1967. (Mimeographed.)

Trump, J, Lloyd. *"Changed Roles for Teachers and Principals.”
vashington, &. C., 1960. (Mimeographed.)



APPENIIX A

196768 LAKEVIE® EIZH SCHGOL 3USINESS STUDENTS



appendlx &

196758 Lal¥iis HISD 3THM

v )

1. Larry @cuton

2. Larry iean

3. cCebble Chepin
b, duth Closen

S. iLon Cothern

5. Roger iLavis

7. lonnps i eaton

B. rfloyd (dwsrds
9. <carol schbeugh
10. Jean Xlinghexaer
11. sue Xerrissn
12. Viekl Ferriman
13. arrell tare
1%, B8artars < ueary
15. Xameoron iiee?
16. Vieckie Jayles
17. Lan Synder
lvs Jerry suapter
Iv. Judy vincent
2C. enno wshite

Basjic fusiness

£l. ¥ary Aldbrizht
22, Loleg :=rown
7?2, .ue Jurton
2ve Linda _arter
25. Janis lreex
26. =cilleen curtis
27. 3dhonda sicikaey
28. «at culaney
29. Nancy lcriaze
30. #&stty ensler
31. aenne c¢ore®
32. Vieky ¢riend
33, <carlenre :ox
3 Vicky s.4frey
J§. Acerla Goodman
38. Linde wuffey
37. Audrey renderson
3. iusz deuser
Ji4. <nhella Lobson
4C. ‘herry hursat
41, Cerol Jazes
42, Jiz lLane*

L2, Sherry «uells
LL. #arsha Rambdo
45, Tennis Ray

®* Aztarik inticetes thosze pickad ot

viewx,

C3

L&,
L7,
~E,
L9,
50.
51.
524
53.

have

54,
55.
56.
57
58.

oA
Q2

Zat Seitz

wols Gtewart¥
Kobert Stolle
Kaeren 3winford
Sindy Tripp
Iekecca Uhler
Vicky Wsinwright
Karyn wiison

B

Xaren DReckeatt
Carol Bilyeu
Brenda Boulware
Pauletie Troke
%ary Hashefsits
Lorreine iesslie”®
Karel fhoades
Pag Stukins
Carol 4ilson
Margo Wooten

i.f

Btes
55.
£6.
82,
€8.
69.
70.
71.
72,
73.
24.
7S.
25,
77.
78.

Eelinia flexander
Chris Barnett
Jarry 3radshaw
#arlene Pinke
Cindy liamaxel

Bob ¥naus

Sam ¥adle

Linda Miller
Sterling dorrell
Pete rennin.gton
Linda Perrott
Steve 3Schasal
Shirley 3tephens
Bobdb T1psword
Fark ahite

Qfrice Cocupations

79.
go.
Pl.
ga.
83.
Eu.

Carol Bilyeu
Bev <onnors

Pat ZeAraond
Cheryl "=chbaugh
Nancy Earless
Yary {ashe’ sks

random for persznnal intar-



Cffice Occupations Cont

32- Sue law
86, Bonnie Matlock
87. fandl Overstreet
88, Lliane rmith

89. Ffam stukins

90. VYickle wast

91. Carol %ileon

92, Linda wood

¥3. Xargo wooten
sherthand I

9%, Cathy Albright
95. JoAnn Baily

96. Jackie 3urg

97. bBarbara Cambell

98. 3renda Colclasure
99. Pam Conley

100. andy Creek
101l. Feggy i:avideen
102, Janet leardorff
103. Charla iennis
108, Cindy levore
105, »ratty ~wing
106, aney *lanigan
107. iiary ¥Fuller
108, 3eth Gillilepie
199, Kathy Grichanm
110, 2at Harvey

111. Erenda Henemeyer
112. BSarb Henson
113, Clane Holle
114,  Judy Jackson
115, Xathy Jacobs
116. Marsha Jinke
117. Xathy Xlaus
118, Xary Jane lLaudell
119, Bev law

12¢, Aliclia Lorenson
121. Cherry Hiller
122, Janet syan

123, Kathy Ichonenan
124, Zally seltz
125. Pam 5mith

126, Xathy :'tukins
127, {ebble Turner
126. Vickl west

123, 1inda white
130, Linda williams
132, Annette oo

Typing 3 and 4

132, Zusan Albright
133, <Sheryl Boyd
134, Patev 3uchanan
135. Paulette Clark
136. Trenda Colclasure
137. Pam Conley

1238, Tandra Creek
132, Peggy avidson
140, Janet eardorf?
141, Paula 3Jnavi
142, Judy Harris
143, Cathy Hart

144, Connie Heirser
145, prat Harvey

146, Cheryl Xirkland
147. 3ev Law

148, Linda Hatthews
149, Cally =eits
156, &Xathy “kowranski
131, Tavigd <“tewart
152, ftaren . tolley

Dookkeepling 1 and 2

153.
154,
155,
1556
157,
159,
159,
1£9.
161,
182,
16
162’#.
165,
146,
167.
16€,
169,
170.
171.
172.
173.
174,
175,
17€.
177,
178.

Mike 3lalr

Milre Hrowm®
Jardbara Cambell
Cheri Cox
renda Colclasure
Jeff [ amery

Tom ‘aniels®
Wayne npr

¥ark “lenner
fickie Hartman
“at Yarvey

Zarb Henson
Chervl ¥irrxland*®
Bev Llaw

Linda ~atthews
ike *ciillan
1inda riller
Liane /iihiser
Linda iierrott
rary deth ches
Tarry lostek
rathy “choneman
5ally Zeltz
Lebbie smith
Jerry Sumpter
futh Iraughber



Bookseepinz ] opd - -ont.

179. Letlble iurner>
1€¢. Lirda Vznce
181, JSusan sarran
182, Aathy solf

Office rroctice

1%3, Cwrol arndt
184. Haren Seckett
159, June [loox

186, .rends oniware
1;‘:70 ahﬁry). 50}’3

:88. ~Pzulette lark
189, Cheri Cox

190. rsulette Lrake
151. &fay Herper

i92. <uthy hert

1337, ilans Jordan
134, Lorraine i.eslie
135. Ulane Litrlsger
134. Nsncy klhiser
137. X:xrer eynolids
156. Junat iyan

19:. Lindas Tripp
200. iAnds Vence
201, Jusen «“arren
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STUDENT EVALUATION OF FLEXIBLE SCHEDULING IN BUSINESS EDUCATION

'mme : School Date

i
Year in school . Business Course

General Directions

I will ask you to describe the business program here at school. There are several statements,
followed by a number. This is what each number means:

l. The statement described the situation verv well. The statement is always true.

2. The statement described the situation most of the time but not all of the time.

3. The statement described the situation about half the time.

4. The statement described the situation gonly occasionally. It is seldom true.

5. The statement does not describe the situation. It is not true.
Read each of the statements. Opposite the statement, circle the number that best describes the
business program. If you do not understand the directions or some of the words in the statement
or the whole statement, please raise your hand and I will help you.
3¢ frank with your evaluations. The answers will not be reported to anyone in connection with
four name; however, your evaluations will be given anonymously to the appropriate people. Your

ame is needed for the sake of keeping records of who has filled one of these out and who hasn®t.
fake your time and read the statements carefully. Thank you for your cooperation!

()
. 2 5
BE SURE TO MARK AN ANSWER EOR EVERY STATEMENT ¥ &
T T . F
S ~3
(7] Er j: é?
.g +3 ‘{;3 -+ L]
-
g 5 @ 8
g » & o %
| I £ & 95
Large Group Situation ' I l I I
l. The teacher dominates the lecture period . « ¢ « ¢« « ¢« ¢ ¢« o« o & ; 1 2 3 4 5
2« The lecture creates interest in course content . ¢« ¢« « ¢« ¢ ¢ « & ; vt Al 2 3 4 5

J» The use of a guest speaker or an outside resource person is :
beneficial L] L] L] [ ] L] L] L] L] L] L] L] L] L] L] L] L] L L] L] L] L] L] L] L] L] - L] L] L] 1 2 3 4 5

4. The material that is presented was not in the textbook . . ¢« ¢« ¢ ¢ o1 2 3 4 5

{go A Variety Of audio-\’isual aidS are USed e 48 ‘¢ & @ 6/l & © o @ @ & = o 1 2 3 4 5

+ Thirty minutes seems to be an adequate length of time
for large group . . - - L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] L] 1 2 3 4 5

. Lectures are stimulating and interesting . . ¢« ¢« ¢« ¢ ¢ ¢ ¢ ¢« ¢ ¢ o o 1 2 3 4 5

B, The lecture helps you to understand course content better .. .. .1 2 3 4 5



Large group situation involves the use of facilities and
equipment that you are not other wise exposed to « ¢« ¢« ¢« ¢« o o &

Large group testing is more effective and fair « . ¢« ¢« « ¢ ¢ « &«

Lectures are an effective learning device in business education

mall Group Situation

8.

9.

The teacher permits and appreciates any contributions
Tt fisissian & : ¢ @ § B ¢ s w0 o0 0w EE G W e W s P

Lecture content is discussed in small group . . « o o o o « « &

Lecture material and textbook material are related through
smal 1 group L] L] L] L] L L] . L] L L] L] L] L] * L] L] L - . L] L] L] L] L * L

Discussion materials relative to the unit are provided in small

group . . ° . ° - - ° L] L] L] L] ° L] ° - L] ° - ° [ . L] ° ° L] . L] °

The teacher does not dominate the class discussion « « . & « o &
Discussion materials of a variety are provided . . . « « « . . &

The sharing of personal experiences helps in understanding
and applying the COUrSe Content- [} ° . ° ° ° - ° ° ° . ° ° ° . =

The small group is an important part of our business program . .

Ldependent Study in Business Education

0.

Te

8.

Independent study is encouraged . ¢ ¢ ¢ ¢ o o o o o o o o o o o
Oppurtunities are allowed to develop independent study ideas . .
Students are allowed to influence their own grade . . . c e e

Independent study ideas are required to come from the textbook .

An individual project may be completed during more than one
grade period L] L] L] L L L] - - Ld L L L L - L L L] L L L] L * L L L] L]

Individual study permits the teacher and student to work
mOI‘e Closely together - - - - [ ] [ ] [ ] [ ] . [ ] L) . [ ] [ ] ° ° ° [ ] ° * L]

Individual study aliows the student enough time with the teacher
to discuss projects or problems . ¢ s ¢« ¢« 4 ¢ o o o o o o s o o

Resource materials are provided for independent study projects .

Independent study is an important part of the business program .

verall Evaluation of the Business Education Program

i.

0.

The understandina of business has been easier with this program
than it would have been in a regulax program in another school .

The variety in our program and 2chedule is helpful to you in
learning about business enterprises and activities « . « ¢« o ¢ &
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Appendix C
SYUDENT INTZRVIEZW FORM

Student .ams Yeer in 3chool

Cate Interview 'umber Tiwe

LUESTIONS

l. +hat ; the 108t enjoyable nsrt of our flexible scheduling
14 sur »usiness prosgreass?

2. +#hat did you find the least enjoyzble in our business
prouras?

3. what course do you think wes u~ would be the zont interest-
ing becsuse of our flexible schedule?

4, 4dhat course was or would be the lesst interesting from our
flexible scheduling in tusiness?

5. There are two ideas sﬁout flexivle scheduling in business

education. Une 18 thst it 18 very beneficisl snd that
students can learn better. 7“he other is that it is of no
help wnat so ever and that it cozdlicates the l2srning
situation. vhich wsy do you feel and why?
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Appendix U

Nane Total Ieors Experiezse

iearn at Lzkeview

dducatlonal Bsckground
{Legree % uchool)

would you please fill in the follewlng end return this to
meé 23 300n 63 .0g:lble in the #nclosed envelope. -his gsaterisl
will ‘e used in oy resesrch for oy thesizs this sumzer and will
be kept anonysous. it wilil not be asgoclsted with your neme %o
anyore other than ayself,
Thank you very suci,
Zogesr T, Clacsry
s0uld you plsene write 7 3hort paragraepgh ocutlining the
strengths snd weaknesses of the Jecstur-iskeview 'lsan in
btusiness education. wWould Jou then stale why 1%t does or

why 1t 2o0e8 not craente s hetier learning situation for
tusiness students than e traditiorel type of pro3ram.
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