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PREFACE

According to the United States Declaration of Independence,
all men are created equel. The question arises, how are all men
equal? Possessions? Foamilles? Abilities? No! Probsbly the
only wey the word equal cen be used for all men is before the
law and in the sight of God--equal as persons to be loved &and
have certain rights as individusls to life, liberty and finding hap-
piness. Thse Anchomge program endeavors to help trainable mentally

hendicspped get an equal opportunity to leam.

i1
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SHAPTER 1

INTRODUCTION

Mental retardation, as a term, has become femiliar to the
general public during the past two or three decades. Large national
and local organizations have been formed to solicit public aid for
support in the development of educational programs. [{Despite the
fact that the term mental retardation is now used by the generzl pop-
ulace. innumerable erroneous concepts concerning those affected are
commonly held as true. Many attempts to encourage aid and support
for the mentally retarded are based upon an emotional appeal. Emo-
tional appeal has been influential {n attracting workers to the field.
This practice is not to be condemned because it i{s at times apparent-
ly necessary--especially in the activities of fund-raising and stimulat-
ing public interest and support. It should not, however, be allowed

to enter into professional planning and thinking.

Purpose

This study is a historical resume of The Anchorage. an enter-
prise engaged in the training of the Trainable Mentally Handicapped
person. The content makes reference to the steps leading to the

establishment, the maintenance, the instructional programs, the

1



2
accomplishments and the needs of this institution.

Also included are data regarding Education of Trainsble Mentally
Handicapped. data which were derived from & survey of the programs
in several states.

The purpose of this thesis is two-fold:

1. To provide a detailed account of the history of
The Anchorage which can serve as a single author-
itetive reference.

2. To provide a source of information to those persons
who may wish to bring help to the Trainable Men-

tally Handicepped in their localities.

Definitions
Mental retardation is a general term defined as functioning

ability below 80 I.Q. as found on standard psychological tests. This

term encompasses the educable mentally handicapped (EMH), those

who function within the 50-80 I.Q. range and will schieve some suc-
cess in academic materials. These individuals can be expected to
be pertially or wholly self-supporting in adult life.

The trainable mentally handicapped (TMH) are those with meas-
urable ability between 30-50 I.0Q. These individuals can leam to be
self-sufficient in personal care and to conform to simple daily life

schedules. but are dependent on others for support and supervision.
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The cusgtodial retarded are those whose I1.Q.'s are below 30
or do not make a recognizable score. These profoundly retarded must
be under guardianship and total ocare either at home or in an institu-

1.2
tion.

Mental {llnegs is often confused with iMental retardation.
With normal facilities a person may become mentally disturbed st any
time during his life. This illness may cause him to funotion at a
level which would suggest mental retardation. But if. through trest-
ment Or the passage of time, he overcomes his mental illness, he
will again perform as a person of normal intelligence. There is no
cure for mental retardation, however. >

Incidence: Three peroent of the general population are men-
tally retarded. Of these 11% are EMH, 88% ore TMH and 1% are
custodial retarded.!

ftlology: ’'Mental retardation may be classified by cause and

time of the probable defect or injury to the brain. This includes pre-

natal (heredity. .and acquired in utero), paranstal (obstetrical and

1
Dittman, Laura L. M R t :
A Manual for Parents. Washington: U.S. Department of Health,

Fducation and Welfare, Reprint 1965, pp. 5-9.

2
Robertson, R.K. he t t of the Backw “hild.
London, Methuin & Co. Ltd., 1950. pp. 3-7.

3
Anderson, Joan E. What is Mental Health? Minneapolis:
Institute of Thild Welfare, University of Minnesota., 1949. p. 38.
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constitutional), and Postnatsl (trauma, iniection, toxic, vasculer,
snoxie, neoplastlc).l

Diagnosig: The majority of mentally retarded children do not
have obvious physical defects. As a rule, though, the parents of
a retarded child suspect something is wrong before the child is four
years old. The diagnostic procedures are fairly well standardized
and it is recognized that no one test is conclusive. Generally, the
more experienced the clinician, the fewer procedures he needs to
rely on to confirm his clinical impressions.

First, the doctor takes a case history recording of such things
as neonatal hyperirritability or listlessness, feeding difficulties, ab-
normal physical growth, abnormal development in reaching, sitting,
crawling, standing, walking, snd speaking. Next, the doctor gives
the child a complete physical examination to determine ‘what., if eny,
physical anomalies are present. (Initially many deaf or blind children
are thought to be retardec).

After eliminating physical causes and considering all other
information, the doctor may decide on a tentative diagnosis of mental
retardation. This diagnosis is confirmed (or rejected) by a psycho-
logical evaluation when the child is developed enough to make some

responses. 2

Lafon, Robert, M.D. "The Potentizlities of the Moderately
and Severely Deficients,” Mental Retardstion in Canada. Ottawa:

Zanadian Department of National Health and \Welfare, 1265.

ZIhg Enzyclopedia Americena, Vol. XVIII (Zhicago: The
Americana Sorp., 1957), pp. 649 a-j.
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Description
Chapter 1|
This chapter contains an introductory paragraph. a statemnent

of purposes and a definition of terms.

Chapter II

This chapter contains a brief resume of activities and programs
for retardates past and present. This material is well documented by
many state directors. The Bibliography ~ Part E lists these directors

and materials used for their work with mental retardates.

Chapter III
This chapter contains a discussion of the early needs and

estabilishment of The Anchorage.

“hapter IV
This chapter contains the beginning curriculum objectives,

physical plant. equipment and learning a:tivities.

Chapter Vv

This chapter contains the developmental records of students
in The Anchorage in three charts. These charts were created in the
ebsence of vital statistics from the Area Social Service Center

(APPENDIX 8).



Chapter VI
This chapter contains evaluations, changes. recommendations

and summary of The Anchorage activities.

Bibliography



CHAPTER 11

The Fducation of the TMH Child, Past and Present

Early History

According to the limited history available on eighteenth cen-
tury work with mentally retarded, J. E. Marie Gaspare Itard (1775~
1838) was the first modern teacher of the mentally defective. His
pupil, Edward Seguin (1812-1880) carried forward his work (1830~
1850) devoting his whole life to the education of the feebleminded.
After esarly experiments to educste retarded children, most of the ef-
forts directed towards the trainable group have had to do with humane
care., In 1850 Seguin came to America and exerted an important in-
fluence on the first United States institutions for the mentally deficient.

The first American residential institution was established in
1848 as the Massachusetts School for Idiotic and Feeble~-Minded Youth.
Samuel G. Howe, who was an educator of the blind and feebleminded.
took an active part in the work at this school.

In 1851 Dr. Howe was placed on a permanent basis at the
school as superintendent. In this position, he sought teachers for
idiots that possessed & rare combination of intellectual and moral gual-
ities. These teachers were to have enthusiasm of spirit. love for

7
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their scholars., zeal for their work and faith in its final accomplish~
ment. To achieve these things. Dr. RKowe felt the teechers must labor
during many years with untiring pstience. with earmestness of manner,
with gentleness of temper, and with exhaustless fertility of inwvention.

Further he concluded thet it probably takes a rarer and higher
kind of talent to teach an idiot than to teach a person with superior
talent. This was certainly a good way to recruit the teachers he so
sorely needed. However. he did not stop there; he mede a prophecy
to the effect that when the time comes and schools for idiots are es~-
tabiished over the country, it will be more difficult to get good teach-
ers for the idiots than to get good professors for our colleges. Time
is telllnq.l

Just before and just after the turn cf the century, Meria Mon-
tessorl carried forward the work with the mentally deficient in Italy.
The equipment of both Fernald and Montessori are outdated and much
too large and hard to use today. The things that have been developed
to replace this equipment serve the same functions of supposedly ex-
ercising the muscles and the senses.z

It was eerly recognized snd commonly accepted that trainable

retardates would not learn to handle printed symbols. even with pa-

tient, persistent, and skillful instruction. Yet in 1896 a class for

lMlldred Thomson, Prologye (Minneapolis: Gilbert Publishing
COmpany. 1963), pp. 38-39.

]' Tizzard, ( - » Menta
(London: Oxford Unlverslty Press. 1964 . PP. 24-26.
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"backward children"” was opened in Providence, Rhode Island. This
was apparently the first public school class, but there was no record
made of the results of the children's mentality.

Early research laboratories were established for understanding
the problem and developing training programs. At Vineiand, New Jer-
sey, in 1906 such a laboratory was established under the direction
of Henry H. Goddard. Fred Kuhlman directed the establishment of a
similar one at Faribault, ermesota.1

Before 1910 there was interest and recognition of the mentally
defective. About 1905 Binet's measurement methods of intelligence
stimulated this study. It resulted in the introduction of the Binet-
Simon Tests for measurement of intelligence at Vineland, New Jersey
in 1909,

In 1913 The Mental Deficiency Act was passed by the federal
govemment. Known and believed facts that concermed mentally defec-
tive children were given in the Act. Telling of the ineducable chil-
dren., the Act stated that some may be suitable for simple training at
an occupational center; and others need to be sent to an institution
for guardianship. Apparently this was the first recognition and pro-

vision for trainable mentally handioapped children and acmlts.2

1Advlsox‘y Board on Handicapped. Gifted and Exceptional Chil-

dren Report, The Trainable Retarded Child in Minnegota (St. Paul:
State of Minnesota, 1958, pp. 31-34,

2pmericana (1957), Vol. 13, p. 248.
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Before 1915 many states had school work for backward children
not necessarily TMH. As one of its undertakings. the Children's
Bureau in 1915 conducted a study of retarded children in the District
of Columbia. This helped to bring out the differences and needs of
the mentally deficient. Although Wisconsin had had opportunity classes
for some years previously, in 1916 Milwaukee opened its first class
based upon measurements. Nothing is known about any TMH children
participating in this project. In 1917 ‘Wisconsin's Department of Pub-
lic Instruction employed its first psycholoqist.l

The impediment to the education of retardates was the inability
to secure adequately trained teachers. The teachers needed training
in the exercise of great patience but also varied accomplishments
were required in special methods of instruction--including psychology
to meet su-ch problems. Thé reqQuirements given by Dr. Howe of Mas-
sachusetts in 1851 were beginning to be seen.2

Il1linois has had laws éince 1909 that have been permissive
relative to the establishment of proqfams for retardates. (Many states

still have only this type of leqislation.)3

1l{enneth R. Blessings, Daniel C. Mathias, and Floyd L. Bar-
ibeau, Wisconsin's Public School Services for Retarded Children.
{(Medison, Wisconsin: Department of Public Instruction. Reprint,
August, 1960), pp. 73-74. (Wisc.)

2

Thowmson, op. cit., pp. 68-69.

3E. Doll, "A Survey and Program for Special Types of Educa-
tion in Trenton, New Jersey”, t (o) if c ild

and Protection. (washington: Children's Bureau, 1931), pp. 33-35.
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Through the years. the federal government had shown oaly
limited interest in the mentally deficient. The 1931 White House
Conference on Child Health and Protection discouraged further interest.
A report for the meeting, compiled by Doll, stated that these children
make slow and limited progress z2nd only under the most favorable
conditions can they make any independent social or economic adjust-

ments. 1

Changes in Attitudes and Programs

In 1932 Mrs. Elise Martens, who was with the Office of Edu~
cation, joined the newly formed American Association of Mentally
Deficient. As an aid tc schools over the country, she compliled in-
formation on all groups of the handicapped. Despite little office help,
she gave real leadership to teachers of the feebleminded as well 2s
others.

Until 1922 the American Assoclation for the Study of the Feeble-
minded was concerned mostly with actual physical care of the insti-
tution retardates. Then the group became the American Association
of Mental Deficiency. Parole of the feebleminded was much discussed
at this time.

The W.P.A., Works Progress Ad:ninistration, was used for

retardates. In St. Paul, beceuse of the initiative of Mrs. John Rockwell,

llames A. Finley, “History of Legislation in Special Education”.
Illinois Journal of Education (September. 1964), n, S519.
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then a case-work Supervisor with the Ramsey County Child Welfare
Board, classes termed “Beta Classes® were esatablished for children
who had I,0.'s under fifty. These retardates were not included in
the special classes of the public scliool because classes for TMH
were made available by the W.P.A. When federal funds ended,
8t. Paul schools were forced, by the success of the project, to take
over the classes even though no state ald was available. Minneapo-
lis, 8t. Paul and Duluth 2ill now have classes for the trainable and
educable retardates with state zid. The preschool training fo: train-
ables, especially, i3 usually put in Day Csre Centers and other pri-
vate facum‘el.l

Up until ten to fifteen years ago very little was known sbout
the trainable mentally handicapped child or adult. They got taken
into programs like the W.P.A. in the thirties by accident. As far
as educators knew, they were in institutions or else remained at
home.2

Then people like Dr. Abraham ievinsen, Professor of Pediatrics
at Northwestern University and Director of tha Br. julian D. levenson
Resesrch Foundation, started stressing the fact that something could

and should ba done for every retarded child, These things were not

to be done with the hope of effecting a cure but with the alm of

1
Thomson, 9p. cit., pp. 33=39.

lettmon. oD. cit.. pp. 68-65.
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fmproving the child nutritionally and educationally. He encouraged
trying to give parents of TMH courage end moral strength for carrying
their heavy burden. Turther he suggested 3 handbook for parents was
needec¢. This need has been attempted and fulfilled many times in
the years since 1953.l In 1953, legislation was enacted in Illinois
and many states to provide for a2 pilot study relative to irairable
mentally retarded children. The 1943 special education law was a-
mended to include trainsble mentally handicapped in 1955. This was
a result of the 1953 pilot study.z

The 1960 White House Conference on Children and Youth stated
that the needs of mentally handicapped children must be recognized
88 those of all children with additional needs for special care rising
from the nature of the handicap. Many recommendations were made
concerning state planning, services, education and institutions for

the mentally handlcappad.3

Parents of Retardates

Besides help for the parents, <lose cooperation between the

parents and the school is essential in any program for the trainable.

IAbﬂ!ham Levinson, M.D., The Mentally Retarded Child
(New York: The Jolen Day Co.. 1853), p. S.

2
David Doneld, "Trainable Mentally Handicspped”., lliingQis
Igumﬂmum LV, No. 4 (8eptember, 1964).

Golden Anniversary White House Conference on Children and
Youth, : : (Wash~

ington: Govotument Prtntlnq Ofﬁco. 1960). PP. 48-49.
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It 18 appropriate to make mention of the work in this srea before
telling of recent and current programs. A teacher of the TMH or
a‘ny special class must be talented 13 the area of working with adults.1

The state of Mississippi had an Instituee on Counseling Par—-
ents of Handicapped Children at Iackson: Mississippl from Viarch 16
through 18, 1967, Proceedings from this Institute werc published by
the Mississippl State Department, Division of Ingtitution, Office of
Special Education. Results of this Institute were definitely good in
bringing the importance of counseling psrents to the fo:-e.z

During World War II,  group guidance beocame well known and
usaed. A group of people with common interests and problems came
together to discuss their difficulty in the group. Everyone is encour-
aged to speak as he wishes. Usually one thinks he is the only one
with this kind of problem. By getting one to start the discussion of
his problem, others are less reluqtant to express their problems.
Then the group finds comfort end help in working out their problems

3,4
together.

1l:)onald. 9p. cit., p. S19.

Children (Iaokson. Miulsslppl StateDepartment of Bducatlon. Dlvt-
sion of Instruction, Office of Special Education, 1967), p. 10.

3Marqamt E. Bennet, Guidance in Groupg (New York: McGraw-
H‘ll Col . 1955)0 ppa 9-110

4
R. D. Wiley and W, M. Strong, Group Procedures in Guid-
ance (New York: Harper and Brothers, 1957), pp. 52~54.
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In 1964 8 Group Discussion Meeting on Mental Rsterdation
was held in different perts of North Dakota (Topics APPENDIX A).

All the state meetings droke up into small groups each taking one
topic. The results of the group discussions on these topics were
mimeographed and made available to anyone wanting them. This
group discussion brought out the importance of having some training
for the TMH in the Dickinson area.

People seem to find real help in getting together in small and
large groups for discussions. WMost of the states have found this a
valusble method with which to work with parents.

In small towns and rural areas resources for guidance are
limited. These parents need guidance, too. Gertrude Justison saw
this need and gave help to both teachers and parents.1

Methods and guides for parents and teachers have been abun-
dant. The majority of the authors seem to put forth the idea that it
is never too early to begin training any retarded child. This estab-
lishes the importance of the need of a very early rapport between
parents and doctor. sociel or guidance workers. If it must be done
by the TMH teacher then the teacher will have a slower. harder job

in trying to train the TMH child. Herta Lowery, Samuel Kirk, Laura

1
Gertrude G. Justison, "Parents in Programs for the Mentally
Retarded . " Exceptiopal Childrep (February, 1958), pp. 99~100.



16
Dittman, Dybwad, end LaCrosse all have helps for the parents and

teachers. 1.2,3.4

There ere pros and cons in the many publications as to when
training should be started. If pesrents should participate in the train-

ing awey from home, is another question.

Day Care Centers

In 1961 the “Wisconsin Community Day Care Service Act wes
psssed by the legislature. Day Care programs for the mentally re-
tarded were to be establlshec_:l with the asssistance of the legislation
that provided forty percent grant-in-aid to communities.

The programs designed are to complement end reinforce exist-
ing progrsms. Services are of two basic types:

Day Care Centers, for children under sixteen are aimed at

providing self-care skills (feeding, dressing. etc.), activi-

ties, recreation, socialization.

1
Herta Lowery,

Ieachers, _Qm;i_(bondon, Staples Press Ltd.. 1951)
pp. 52-~57.

2Samual A. Kirk,

(Urbana, Iiltnois: IlllnolsUnlverslty Press. 1961) ' pp. 2530.

3Gunmnr Dybwad and Edward LsaCrosse, “Early Childhood Edu-

cation is Essential to the Handicapped.® The Journal of Nursery Edu-
cation (18-2, January, 1963), pp. 68-72.

4D1ttman. op. cit.. pp. 68-69.
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Personal Development Centers, for individuels sf{xteen and

over, are for services in addition to the services provided in

the dey care centers. These Centers' services may include
work training and work experience in Extended Employment
programs within sheltered workshops.

Through non-profit corparations or governmentsl units, these
programs ere developed by communities to meet their specific needs.
Orgeanizing. supervising and {inancing are community responsibilities.

By September 30, 1967, there were 67 centers in 32 counties
serving about 2,275 persons. The cost per patient has more than
doubled since 1963,

The year 1964 saw expansion of day care service. Now forty-
six states have plans to use federal funds to provide day care for
children through public agencies. This care is not all for TMH.

Day care can be provided by voluntary organizations or by commer-
clally run child-care centers. Reports from states in 1964 indicated
a need to raise standards of service in all kinds of day care orgeni-
gations. One serious prodblem was and is the recnuiting and training
of people to run the program effectively. It is estimated that 34,000
MRC now receive services from public welfare agencies and more than

5.500 from wvolunteer aqenoul.z

'Wisconsin's Day Care Program (Madison. Wisconsin State
Depsartment of Public Welfare, Division of Mental Hygiene, 1968), p. 1.

2y mericane, (1965 Supplement), p. 150 and p. 156.
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Paul Cotton. Mississippi Supervisor. recommends Louisiana's

Day Care Guide. This guide is highly recommended by those exper-

ijenced in day care work."

According to R. Elwood Pace. Ed.D., Coordinator for Special
Education Programs in Utah, nineteen facilities across Utah offer day
care centers. They are offering education and training services to

epproximately 700 trainable children. For more information about the

trainable child served in Utah day care centers. he suggests writing
2

to Mrs. Irene Elggreen.

The pilot home teaching program began in 1964 and resulted
in the Division of Mental Hygiene (Depsrtment of Mental Health)
Supervisory Staff of the Community Clinical Nursery School Program
initiating a Home Teaching Program for preschool children in Septem-
ber, 1966. Even though many agencies within the Department of Men~
tal Health are involved., decisions regarding policies and ongoing ad-
ministrative relationships are made directly from the Central Office

(Director: L. B. Klebanoff, Ph.D.).

lPeml Cotton: Associate Supervisor of the Office of Special

Education for Mississippi. Day Care Center Curriculum Guide (Baton
Rouge: Louisiana State Department of Hospitale, Division of Mental

Retardation (1963).

zMrs. Irene ElQgreen., Specis Prepared fo
Utah State Board of Education (Salt Lake Clty. Utatv Division of
Special Education, 1967), pp. 13-17.
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The overall aims of the home training program are based omn
ar evalustion of the child's developmental levels. Then a program
is planned for education through play and pleansd activities. The
second aim is to guide and support perents in the child's day-to-dey
lsaming experiences on a one~to~one basis.

Referrals come from & wide variety of sources. To avoid dis~-
eppointment they are asked to check the availability of a home teacher
service for a particular case befare contacting the parenta. Also the
parents' willingness to participete in the grogram should be clearly
established before the referral,. Cases which sre not accepted are
those which are over age or those in which the emotional disturbance
is the primary diagnosis, or those that are multi-problem families.
TMH cases are usually accepted.

By way of introducing herself on her first visit, the teacher
defines her role to the parent and outlines the home teaching program.
Next she takes a brief history of the child snd his problem and makes
an evaluation of his developmental level! i{n order to secure a base-
line for planning subsequent work for the child. On this first visit
she avoids giving advice or direction. In subsequent visits, tech-
niques depcnd on the needs and resources of the family. Whenever
possible a taaching demonstration i{s followed by a conference with
the parents.

In the beginning some families might need weekly visits,

while others can be served with visits spaced several months apart
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or with referrals to other 2gencies. This is a child-centered program
encompassing both mother and child (and any other family membera
when indicated) whose plan must be cutlined and accepted by the
mother. Play materials provided for the child may be charged to the
parents, but no fee is asked for the services of the home teacher. 1

The Commonwealth of Massschusetts, Department of Mental
Hygiene also sponsors a Community Clinical Nursery School Program.
This progrsm was started earlier in August of 1957. A nursery center
program for preschool mentally retarded children--ages three to seven--
was established to try and cut the increase of institutional beds for

preschool retardates with 8 community accented proqmm.2

cl mas Chil 8

In Oregon, the Clackamas Child Training Center is the only
mecdel school for trainable retarded children. It is located in Oregon
City. A research program for the Trainable Mentally Retarded in Ore-
gon was established by Chapter 581, Oregon Laws 1963. The respon-

sibility for conducting the project was delegated to the Mental Health

Division of the Oregon State Board of Control.

|

€. B. Klebanoff, The Home Teaching Program (8oston, Massa-
chusetts: Department of Mental Health, 1967).

2

A. J. Bindman and L. B. Klebanoff, "A Nursery Center Pro-
gram for Preschool Mentally Retarded Children.,” American Journal for

Mentally Deficient (1959), Vol. LXIV, pp. 561-573.
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The characteristics of the children at this center can be found
in APPENDIX Q. The teachers at the Clackamas Child Training Cen~

ter are bheginning a language program using the Bereiter and Englemann

book hool. The minimum

1

goals are the ones they hope to achievs.

The director of the school is Henrletta Cranston. She sent
material on the success of the program. Certainly these things should
be considered by any group or state developing a trainsble program.
All of these points paresllel the activities at The Anchorage. The fol-
lowing peragraphs are highlights of the summary of the Continuation
Program issued in October, 1867.2

They have many volunteer agsgiastants at the Center serving on
a oontinuous basis. Some volunteers assist in the swimming program
held weekly at the John Lunch YMCA {n Portland, Oregon. All are
available for emergency assistance and field trips.

Before the child is admitted or removed from the program, a
staff meeting attended by a pediatrician, clinical psychologist, social

worker and educetor will be held to determine eligibility. Twenty-one

1
C. Bereiter and 8. Englemann, Ieaching Disadvantaged Chil=-
dren in the Preschool (Englecliffs, N.J.: Prentice Hall, Inc., 1966),
pp. 48-49,
2

Honﬂotta Q‘anston. Dtrcctor lacka'nas uhnd Training Center

;mmmuum_gmmw (Oregon City:
Tlackames Training Center, 1867).
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chtldren are attending the Center. Activities and classes continue
to be directed to the goals established in the research project for
TMH children.

Parent counseling is being@ done by parent discussion groups.
These groups are very helpful in getting parents to communicate with
each other. The school is in session Mondzy through Friday twelve
months a year. 8School hours are 9 a.m. to 12:30 p.m. for the pri-
mary and 9 a,m. to 2:30 p.m. for the advariced.

At the Center they take each child as far as he can go with~
out pressuring his limited abilities. Motor activities successfully
used include tumbling. cooking. lunch preparation. serving. and
clean-up-dutles. There are a variety of field trips.

This program is presented without cost to families pearticipating.
The State of Oregon provides the staffing, transportation of students.
and expendable supplies. The Center is sponsored LDy the Clackamas
County Aosoclaﬁon for Retarded Children and they provide utilities.
custodial services and maintenance. The local school district is

now providing the building fexc:tlitles.1

"l

arlan
This school i3 & division of the Special Services Depeartment

of the Spckane, Washington Public School. The program vwas established

1
Cranston, op. cit.. p. 2. (Ore.)
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in 1951 at the Webster School in 8pokane, and moved to the Hill-
yard 8chool in 1959. As an expension of the program. it was moved
to the Garland 8chool in 1965s.

To gain admission to the school the TMH child and a parent
must visit the school. then en appropriate medical recommendation
about the TMH child should be made., and lastly a qualified examiner
should make a psychologicel study. Between the ages of six and
eighteen children ere eligible for enrcllment providing they are not
seriously physically handicapped, have established minimum standerds
of personal care and safety (fairly well toilet~tralned,) and can adapt
to & social situation without hindering group welfare.

Younger and less mature students 2ttend school for half-day
sessions; all other students sre on a full-day schedule. The program
keeps the school age student as long as he shows progress or until
a more permanent plan is made for his future. The children at Garland
are brought to the school and taken home again by bus. The other
spacial schools are serviced by these same buses.

The perent understanding of the school program end cooperation
in achieving its goals are an important part of the program. Emphasis
is placed on a realistic understanding of the chiid's future.

Two levels are operated in the school program-~an arts and
crafts, with the practicel approeoh to training, emphasizing self-care

(how to help take care of themselves--dressing. toileting, helping
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sround the home), and minimasl academic work as far as they are
able to succeed in reading., writing, and number work. The level of
ability ranges from a mental age of about two to seven. The objec~
tives of the program are self-care, diversional and recreational skills,
and economic usefulness., A large number of audiovisual aids are
used in teaching, as well as usual methods. An individual spproach
to each child is the aim of the program.

The school now has ten rooms. nine teachers. 3 principal,
clerk, speech therapist. and nurgse. There is 2 large fenced in play-
ground at the szhool. In addition to classrooms. the building in-
cludes a special library, arts and crafts center., and an fndustrial
arts workshop. In a good sized school gymnesium they offer a hot

lunch and physical education progrem and auditorfium facmuea.l

Nebraska School for Trainable _“hildren

The State Department of Education has jurisdiction over the
Nebraska School for Trainable CThildren. In 1966 there were thiry
children, the maximum capacity, enrolled at the school. Of these,
8i{x were day students. eand the other twenty-four were in residence
Monday through rridey. They went home for the weekend.s. 8y re-
turning to their homes on weekends they were able to keep close

family ties.

. ‘
William D. Pfeifer, Principel, Garland School, Spokane.
washington. (Wash.) :
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Continued community and egency participstion has been enjoyed.
The work experience program hes been used for some time. Painting
instructions proved successful and some very good work wes evident.

The one day parent workshop has been successful snd contin-
ues to be Included in yearly plans.

For the purpose of evaluating progress of students and finding
proper placement for them, 2n Evaluation and Admissions Committee
has been operating under the State Dcpartment of Education.

In the third summer, camp activities for the TMRE in Nebraska
included fishing. horseback riding. hikes, wiener roasts. chuckwagon
dinners., stage >oach rides, rodeos. crafts, games and singing.

The class for four and five year olds proved successful along
with the value of early education. The progress was encouraging and
is being continued.

In cooperation with Keamey State College, classes in speech,
industrial arts, and physiceal education have been started. This co-
operation plan has been mutuslly beneficial for the school and the col-
lege. The Special Educestion Program Report for Nebraska's Handicapped
Children should continue to provide such interesting suggestions and

activities. 1.2

lNebraska State Department of Education, Special Education
m ebraska's (Lincoln, Nebraska:
Division of Instructional Services, 1965-1966), p, 17.

2
Amelia Wells (Dir.), Hand limin raf a
State School for Trainable Mentally Retarded Children (Lincoln, Ne-~

brasks State Department of Education, 1961).
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Level IIl or High School
"On_the Job Training" in Migsouri

Under the Missourl Plen for trainable retardates a unique type
of administration and supervision of training centers was developed.
The establishment of these training centers started in 1957. The
State BRoard of Educetion administered and supsrvised the training cen-
ters. During the fourth year of programming a definite policy in re-
gard to termination wss proposed.

The basi< philosophy of training a TMH child so that he should
be able to make a more satisfactory adjustment in his home and com-
munity during adult life had to be re-emph=agsized to the parents.

Near the closing years of the training routine when the child weas en-

rolled with the "oclder age group” there was to he a progrsm of gradual
trangition. In the program the child was to be enrolled regularly, but
part of each week was to be spent at home training the jfoint gupervis-
fon of the teacher and parent in an “on-the-job" training. The super-
vision area has now gone beyond the home. It was felt that in this

manner the transition might be accomplished less abruptly and be more

satisfying to the teacher, the trainee. the parents. and/or the employ-

1
er.

1
B. W. 8heperd, (Missourl Director of Training Program for

Retarded Children), Report: The Missouri Plan: Trainable Retarded
(Jefferson Tity, Missouri: State Dzpartment of Education., 1962).
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This "on-the-job" training program has been accepted by the
majority of schools r—arrying the TMH high sthool. It has also proved

essentieal in the sheltered workshop program using TMH people.

A_O r M

Meaine has been very successful in having eall classes for
trainables organized and administered by parent groups. Most of
these classes ere well run and f{inencially solvent. For this purpose
they receive, from the local school department. local elementary per
capita ~ost for educating normal chtldren. Further, they are eligible
for community grent-in-sid ﬂom the State Bureau of Mentesl Health
for up to fifty percent of their expenses. |

The Elmhurst Center st Bath, Msaine, gsponsored by the Bath-
Brunswick Associstion. is one of these sets of classes. This flour-
ishing center started with a summer play program for six TMH chil=-
dren at a local school with one teacher in Brunswick in July. 1960.
Later in 1960 the same six children were the first class of & new
school for TMH children at Codmen House of St. Paul’'s Eplscopal
Zhurch. : The Bath-Brunswisk Assoclation for Retarded Children spon-
sored the program. Despite the necessary change of teachers during
the first year. the school outgrew fits quarters. Then the fa<ilities of
a8 cottage were offered and the Association accepted them. Mambers
organized work parties and by March., 1961, classes began at the

newly named Elmhurst Center. At this time there were ten students,
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By fall of 1962 there were twenty children enrolled and a third teacher
was hired. Growth continued and suddenly the copttage was sold and
o new location had to be found.  With the work of many and the help
of the city of Bath, an adequate. builéing and facilities were found
and remodeled. With thirty students in September of 1966, Elmhurst
Center moved again. Brunswick ARC has every right to be proud of
wﬁat has been accomplished. The group has an excellent brochure

about the center, complete-with ptcmres.1

The Colorado Community Centered Program

Acoording to the Colorado Division of Mental Retardation in
the Department of Institutions, Colorado pioneered in the development
of the community centered program. It is one of the first states to
develop a total inter-agency approach for aiding the retarded and other
handicapped, and was the first state to approach the matter in this
manner.

This program was authorized bv the Generel Assembly in 1964
in recognition of the variety of needs of the handicapped and of the
necessity of making all efforts to meet these needs at the community
level. Many studies in different parts of Tolorado were made before

the present system was developed.

1

Bath=-Brunswick Association for Retarded Children, Inc..
Reaching the Retarded in vaine Through Community Action: Elmhurst
Center 1960-1966 (Bath, Maine: Bath-Brunswick A.R.Z., 1967).
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Colorado's legislature also authorized the appointment by the
Governor of nine members for the State Coordinating Advisory Board
on Mental Retardation. The Bosrd was and is to advise and consult
with the Department of Institutions.

The Community Services Section of the Division of Mental
Retardation, Department of Institutions has the responsibility of ad-
ministering the community centered program. The Mental Retardation
Division is also responsible for the operation of the State Home and
Training 8chools at Grand Junction and Wheat Ridge.

There are now twenty-two dommunlty centered programs ad-
ministered by local incorporated boards which heve complete autono-
my. For the benefit of the retarded and handicapped. these boards
purchase services from local, public and private non-profit resouroes.
State funds are matched by local funds for this purpose. The state
cen pay up to 60% of the annual cost of the approved program. The
community centered boerds can use funds or services in kind from the
community. At least 20% must be in cash and 20% in kind. When
resources are lacking in the community, some boards provide direct
service. Services purchased or furnished include the aress of psy-
cholegical, training, therapy, and sociai services. Programs vary
by community according to the needs of the trainees.

The community centered program seeks to aid those who cannot
be assisted by other means yet who have some capabilities and who

desire. if possible, to avoid institutionalization. Services consist
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of nursery, pre-school, school age. workshop, home training, in-
struction and post-school opportunities. By making this trsining pos-
sible., TMH persons as well as all other handicapped people, may re~
main with their families and in the community end not be sent to an
institution.

It 1s estimated there sre ninety-two individuals who are having
this experience. More than a dozen former residents of the State
Home and Training Schools have been returned to their home commun~
ities to participaste in the community éentered activities. Numerous
children i{n the community programs have advanced from the centers
to special education classes in the public schools.

The success of this relatively new program is due largely to
the dedication and cooperation of local boards and other citizens of
the community. Officials of the Division of Mental Retardation agree
on this.

The program expands as more citizens participate in the activ-
ities, more public education results, and thus more individuals who
need an opportunity to become trainees are able to benefit from the

services avallable. 1

1
Marvin L. Meyers (Dir.), The Community Centered Program
for the Mentally Retarded and Seriously Handicapped Persons (Denver,

Colorado: Depertment of Institutions., 1957). (Col.)
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1
Community Resources

The type of coml;lthy service needed will to a large extent
depend on the age of the child, the degree of retardstion and the ac~
ceptence of the child in the home. The community services avail-
able will naturally be influenced by the size of the community as

well as the community's acceptance of the problem.

Riagnostio Centers

The purpose of diagnostic centers is to give a8 complete assess~-

ment to the child--medically, psychologically, and educationally.

Sheltered Workshops

Sheltered workshops have been established to provide s pro-
tective environment for the retarded who are unsble to adjuet to in-

dustry.

Social Agencies
Often parents of tratinable mantally handicapped children need
help for themselves or their child with personsl problems. Many of

the social sgencies provide such help.

Recreational Programs
Many civic groupe bhave sucoessfully organized recreational

programs for troinakle mentally handicapped children such as summer

lOwtlle G. Iohnson. Ed.D. and urolyn D. !.avoly. Guide~

MMM (Albany. New York State Interdepartmontal Hea!th
and Hosgpital Council Committee on *Mental Retardation. December,
1966). p. 32. (N.Y.)
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camping. Often there are special Sunday school clesses and special

Girl Scout or Boy Scout troops.

Parent Organizationg

Parent organizations of retarded children are probably the best
organized of all the community groups. These groups give parents
an opportunity to share their common problems and to promote public
acceptance of the problem. They have been instrumental in getting

legislation passed.

The Programsg of Ohio
In Ohio, the following programs may be provided TMH at
the county level with reimbursement from the Division of Mental

Hygiene:

1. Pre-school developmental classes are conducted for those
mentally retarded children from 3 to 6 years of age for
the purpose of preparing them for group activities.

2. School age developmental classes are conducted for those
mentally retarded individuals 6 years of age and over
and not yet ready for the Community Class program.

3. Home training services provide programs to doth the child
and the family. These services are provided in the home
by a visiting home training teacher.

4. CSommunity Class Programs are concerned with the instruc-
tion of school age ohildren excluded from the public schools
and for the mentally retarded beyond compulsory school age.
yet not beyond the ege of 21 years.

S. Workshop programs may provide remunerative employment
end/or other tratning, occupational counseling, evaluating
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retarded individuals beyond compulsory school age, or
16 years of age and ineligible for enrollment in the public
schools or community class program.

6. Adult Activity Centers include activities and training for
individuals whose capacity hzas been so impaired as to
prohibit them from profiting from Community Classes or
Workshop programs. This program seems to be a neces-
sary neglected part of all TMH programs.

Besides the Community Programa described above. there sre

six institutions in Ohio serving all the mentally retarded. Provided
in the institutions is a full renge of services and progrtl.lms.l

lemg, A ct
of Ma e

Indlana

The State of Indiana had some confusion or misunderstanding
soncerning where educable mentally retarded or EMH classes were to
be housed. It had been the policy of the Division of Special Educa~
tion to approve the educable mentally retarded or EMH classes in
segregated settlings if they were in operation prior to 1960. Then
the Division discouraged the expansion of such existing programs and

the development of new classes to be housed in segregated settinqs.z

erat! : _ - (Gommbns.
Ohxo Department of Mental Hyglene and Oan‘ectlon, 1964). (Ohio:
Joseph D. Auberger).

2

In “Housing of C‘lasses for Mentally Retarded.," The Adminig-
- ols (Indiasnapolis: Indiana General

Commlulon on Educatlon. 1961). ppP. 97-98,
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This policy pertained only to classes for the educable mentally re~
tarded or EMH. Classes for the TMH could and can be housed in
regular school buildings or in segregated buildings. When segregated
buildings were or are used they have to meet all state requirements

and must be inspected. This is true of the mafjority of the states.

Florida

Procedures and programming for T“!H children in Floride are
similar to those in most states. The interesting change is that most
of the programs for TMH children are zarried on in special schools
constructed specifically for this purpose. There are a few of the
counties that have incorporated these classes ss special classes in
regular elementary and junior high schcols, These special constructed
units are wonderful steps forward to the education of the TiMH. Any
area interested in possible construction of a unit for TMH children

should certainly contact the Dh'ector.1

Delaware

In Delaware they now have six centers for the trainable retar-
dates. They do not try to start such a center which shares with sever=-
al school districts until there are enough to have an enrollment of

fifty chtldren. The director of pupil personnel services thinks this

1

Lotter from Landis M. Steller, Director of Education af Ex-
ceptional Children. Florida Department of Eduoation, Tallahassee,
Florida.
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number i3 necessary to have a continuous program based on chrono-
logioal ages and social end emotionel maturity as well as their dif-
ferent varistions in I.Q. The I.C. range is from 30 to 60 and in
the 50-60 range they can put these children with the 50~75 educables.
By making the schooling flexible between 50 end 60, they can put
some trainables in educable locations #nd some educables in train-
able locations depending on maturity, development, and recommends-~
tion of the psychologist so that it makes it easler to have 2 proqram.l

They do not have a curriculum guide of any kind in Delaware.
Most of the centers use the-Illinots curriculum guide which they
started with tn 1955. The late Dr. Ray Graham, formerly the State Chief
of Exceptional Children in Illinois, was original consultant for Dela-
vrare in 1953. He proved most helpful to Mr. Charlton and msny

others in sterting programs for the TMH.

Rhode Island

The procedure of determining eligibility for special education
of the mentally retarded including educable and trainable includes the
request for an overall evaluation. This evaluation includes general
medical, eduoational and clinical psychological examination. There
follows an analysis of the evaluation by the community school psy-

chologist. Then follows & specific resommendation for placement by

(Dover Delaware Depertment of Publh, Instruution.
December, 1966).
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the community supervisor of special education on the basis of the
overal! evaluation and analysis by the psychclogist and coasultation

with the perents or guardlans.l

Wyoming

Sara Lyon James, Ph.D., Director. Exceptional Chilcdren in
Wyoming, writes this division was established in July of 1967.
Progress i{s being made in the process of adopting guidelines., curri-
cula standards and procedures. According to Dr. James the TMH
children in Wyoming usually are placed either in a day center., with
3 program which is operated by the pearent groups and such agencies
as the United Fund or is placed in a public school program which {is
funded under the foundation units or i{s placed in a training program

at the wyoming State Training School in Lander.

Qther States
Surveys of needs and facilities are found in reports from Utah
and North Dakota.2'3 In 1966 the Department of Educstion in Mis-

souri published & brochure thst is & very complete., concise story

R a : S ildren (Providen:ze,
Rhode Island Department of Educauon, 1963) (R I )

zzlqgrec. op. cit. (Utah)

3 ~ - r -
Mentally Retarded in North Dakots (Bismerck: North Dakota Stats

Hc.alth Department, 1967). (N.D.)
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of the Training Program for Retarded Children in this s;tate.1
*Many states in thelir public education are at » standstill
right now because of the lack of necessary associated philosophies
and resources. Some of these states. Alabama. Montana., Nevacda,
New Hampshire and Oklahoma, are developing currizulums for the
trainables to move zhead in this area. Private schools and special

programs in day care centers are serving the TMH during this delay

in the public school program.

In November of 1967 the North Dakota State Health Council

published Rules and Regulations for Trestment and Care Centers for
2

the Mentally Retarded in North Dakota.

The rules and regulations
have been written but the funds to pay for the care are not yet a-
vailable.

The trectment and/or care center ''shall mean any hospital,
home, or other premises, owned and operated by a charitable non-
profit cooperation or sssociation, especially to provide relief, caore,
custody, treatinent, training or education of the mentally retardec."

{Sec. 25-16~01 North Dakota Century Code). It is interpreted that

B. W. Sheperd and Dewey Beltjeu, Training for Home and

Community Living: Training Program - Retarded Children (Jeffersor
City: State of Misgsouri, 1966). (Mo.)
2

N. D. Health Department., 9p. cit.
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this law applies to those centers referred to as residential care that
provide services on a twenty-four hour basis. Parents of retarded
chiléren {n North Dakota are trying to get within regular commuting
cistance of the home added to the residential care definition. B3e-
cause of population differences the program is not called Community
Care as it is in West Virginia.

Types of residential facilities should take into consideration
the needs of different age groups as well as variations in degree
and types of handicap. This has been done in the \West Virginia
and North Dakota definitions. of residential facilities.

1. The nursing care center ig8 a facility for non-ambulatory
mentally retarded persons who receive nursing care in
addition to other needed care and treatment. {All ages
of TMH could be included in this group, but it would be
primarily for custodial cases.)

2. The residential school is a facility primarily for the care,
treatment and education of educable and trainable mentally
retarded persons. An educational program is provided on
the premises. This is true in North Dakota only.

3. The residential center is a facility for the 24-hour resi~
dential care of mentally retarded persons who need care
and/or supervision. For those admitted to the facility,
it has an organized program of services they need. ‘vest

Virginia divides this into two sections, the semi-residential
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and the life-time residential care. This {s found {n both
North Dekota and West Virginia.

4. The half-way house (community orientation center) is a
facility that provides for mentally retarded persons the
training and skill experiences necessary for indepencdent
placement in the community. Social and personal skills
for the retardate who is empioyed or potentially employ~
able are included in this facility. These retardates should
be able to profit from short-term (two years or less) train-
ing in independent living. A very few of the TMH might
be e&ble to use this facility. This is found in both North
Dakota and West Virginia.

S. The short-term care center is a facility which provides in-
termittent care for mentally retarded for short periods of
time. During crisis periods such as illness or desath of
family members or caretakers. the facility is designed for
the retardate to provide a temporary separation from famtly
or caretaker. To provide temporary relief for parents or
caretakers from the cere of a mentally retarded person when
it is nesded is also part of this facility. This is found in
both North Dekota and West Virginia.

In North Dakota whenever necessary for diagnosis, observation,

or treatment of a mentally retarded person. short-term care may be

provided at any of these residential care centers defined. It is to
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hope that caretaker and guardienship may be better defined and used
where and when it is needed.

The vest Virginia Commigsion hasz listed Day Care Center Ac-
tivity Centers snd Sheltered \Workshop in this community care section.
These facilities are similar to the othsrs with the similar names.

Also Regional Citizens Committees have Leen established in West Vir-
ginia to consider the possibilities of financing and constructing, and
developing ell these Community Core regional services. Giving con-
sideration to establishing the fecilities near a school of higher learning
has been another possibility.

The regulations for these residential care centers are very
lengthy and thorough. Even included in the North Dakota Appendix
are classes for trainable mentally handicapped TMR c:hllclren.1

vest Virginia has a complete iisting of their wide and varied
dervices e&nd facilities for the mentally retarded at all levels. These
are good for other states to see for exchenging ideas. Included in
this listing ere school classes, sheltered workshops, scout troops,
and even summer camp groups. Most of those listed are activity
groups. There are namnes and addresses with most of the places or group

names. 2

neg BLiONs 19 Lo L e 4 S €
Mentally Retarded in North Dakota. Bismarck. North Dekota State
Health Department, November, 1967. (N.D.)

2

West Virginia Commission on Mentel Retardation. A Plan
Called Promise. OCherleston, Wwest Virginta Public Health Service and
Department of Health, Education and “elfare, April 1966, (W.Vv.}
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"Returns to Soclety" from Utah and Maine

The State Bos:rd of Education in Utah had prepared a special
education report for September of 1967. The surveys are current and
revealing and the material in the contents is thorough.

In the section on philosophies and objectives of special edu-
cation there are quslifications for a justif{iable program of "Special
Education.”

According to the Utah Report a justiffable program for special
education must shovs returns to soclety by reducing needs for pensions
for handicapped persons, by having fewer commitments to inatitutions
and by decreasing demends for adult vocstional adjustment. The spe-~
clal education program financial costs should not be considered an
additional burden, but rather valuable csntributions to the efficiency
of other programs which in the long run may prove to be economical.
A special education program should be eble to justify itself by training
individuels so that they are able to make an increased social and/or
vocational contribution tc society. Democratic and constitutional
rights of all individuals must be recognized-~not leaving out those
who are unable to assert their own claim to those rlghts.l

The Planning Project Committee in Maine extends somewhat

further with its conclusions. According to them the strength of the

lSpecial Educatior: Section, Divisioii of Special Educational

Services. Special Education Report (Salt Lake City: Utah State
Board of Education, 1%a7), p. 5. (Utahj
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services for the retarded can only be as strong as the public opinion
on which they rest. Even through routine channels. an informed and
aroused community can produce action. The problems of the mentally
retarded cannot be sought out by public officialz who are harried with
many problems. If requests asre realistic, if they can fit into an al-
ready established pattern and if they are economically feasimle., these
public officials will look with favor on requests for revision of present

services or creation of new aervtcas.1

The Malne Committee on Problams of the Mentally Retarded,

of Plenning Profest (1966) (Me. )



CHAPTER 1II

THE BEGINNING OF THE ANCHORAGE

Establishing the Need

In Mey of 1965 at a reguler A.R.C. meeting., two mothers of
trainable children., a clergyman, snd a board member of the Dickin-
son Area Association for Reterded Children mede their appedls for e
program for treinable children in the area. These appeals were
taped, typed, mimeographed, and mailed to educators, clergymen,
end businessmen in the Dickinson aresa. The local newspaper used
the appeala in a ocolumn written by the A.R.C. president. The people
who made these appeals chose to remain anonymous. to those outside
the group. These appeals (APPENDIX C) were lengthy but good for
fostering a training center for TMH children.

A brief description of the people who made the appesls may
help others better understand whom they could get to make such ap~
peals. The f{irst appeal was made by & newcomer to the community
who had a trainable child and felt a real challenge wes needed to
get positive action on a training center. For the second sppeel. the
group chose a3 Romen Catholic priest who was acquainted with the

43
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parents of a majority of the children needing help. The third appeal
resulted from an overview of the current needs for all the children
in the area. The mill levy 2s recommended was accepted. Final
appeal came from another mother of a trainable child who had worked
very long and hard to get some training for her child.

One of the results of these appeals was the forming of a
small study group. This group consisted of parents of retarded chil-
dren and interested A.R.C. members who wanted to check the infor-
mation they had been given. They were assked by the Dickinson
A.R.C. to find out how many and who the trainable retarded children
were and their needs.

After some interesting studies these few members of the Dick-
inson 8ranch of the Association for Retarded Children discovered and
reported their findings at a branch meeting. Parents of severely re-
tarded children were the ones that pushed this group to make its
findings known.

The study group reported varying standards were used to deter-
mine the normal or average child. Spscial dispensations were required
by the exceptional child who deviated from the normal. Further, they
found exceptional children were those who deviated from what was
supposed to be average in physical, mental, social, and emotional
development. Exceptional children deviated to such an extent that

they required special education services so as to develop their maximum
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capacity. According to the study group these children were found
handicapped only to the extent to which society had labeled them.

The handicapged group. with which this study group of the
A.R.C. was concemed, waa the mentally retarded children or the
educable mentally handicapped--EMH, the trainable mentally handi-
capped~-TMH, and the custodial cases--C.}

It was found that in the past sometimes these children were
referred to as slow learners and were further divided into three main
groups. There were the morons, the high grade, the imbeciles, the
middle grade, and the idiots, the very severely retarded.

In hs book, Dv. Benjamin Spock states a belief that there
were three groups used to divide the cases of "real mental slowness."
They are “organic, glandular, and natural.” Organic causes are those
in which there was physical brain damage caused, for example. by
insufficient oxygen reaching the brain during birth or by encephelitis,
mongolism. Glandular cases are due to deficient functioning of the
thyroid gland. If they were treated eerly and treated correctly, the

mental deficiency could be kept at a mlnlmum.z

1
Americana, op. git.. p. 649 J.

2Dr. Benjamin Spock, The Common 3ense Book of Baby and
Child Cesre (New York: Duell, Sloan and Pearce, 1957), p. SOl.
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The msjority of cases of mental slowness are "natural” in
the sense that they were not csused by disease or injury or by any-
thing that the parents did wiong or feiled to do right., The child had
merely less than the average degree of intelligence, just the way
other children ere brighter. shorter or taller then aversge. Though
there is a lot to be done for the naturslly slow child, there is no
cure, anymore then there is a cure for blue eyes or lerge foet.l

Parents in the group much preferred the terms high grade. mid-
dle grade. and severely retarded to the terms moron, imbecile. and
idiot. They felt the first terms did not carry with them Yunwarranted
oannotations”. After further discussion the group decided the hendi-~
capped terms were even more acceptable. The classifications were
EMH for the educable mentally handicepped and TMH for the trainable
mentslly handicapped. There seamed to be another group to them be-
tween the TMH and C, Custodial ceses. For lack of better classifi-
cetion, it was decided to cell these children TMR--traineble mentally
retarded, but it was found thst these two terms, TMH end TMR would
be used interchangeably.

Previously, the Dickinson A.R.C. had bean successful in get-

ting a classroom in an elementary school and in the junior high school

for EMH children. It wes found many people in the community felt

lm.' po 505.
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these EMH and T¥H children were not entitled to this schooling if
they, the people, had to pay for it., Despite the cost, special edu-
cetion and care for these children had to come from the people.

At a minimum, the study group found it cost three times as
much to educate one of these exceptional children as it did to edu-~-
cate any normal child. Before getting involved in any special edu-
cation program, they agreed the program personnel had to have a
clear cut philosophy. Then the community had to be convinced of the
needs. The personnel had to be accepted by the children involved.
They also recognized that in such a program for TMH and/or TMR
children, big problems would be the children's lack of reality and
their defensive ego.

More study about the EMH and TMH exceptional children wss
needed for the parents' peace of mind and for other members' lack of
knowledge. It was found that meny things caused the EMH &nd TMH
children to have varying degrees of difficulty. According to the Na-
tional Association for Retarded Children, there are over ninety known
causes of mental retardation. These causes may occur Zduring the
prenatal, natal or postnatal periods. Finding a possible cause or
causes of the retardation seemed to help some of the parents of The
Anchorage children. \What was reaslly discovered about retardation
was that there are no barriers and sll classes of people zan be

affected.
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Next it was found that to dlagnose the EMH and TMH chil~
dren’s extent of difficulties a psychologist was needed to conduct
tests including intelligence or [.C.. tests. The study group learned
that the I.Q. of a child mey chenge. Such changes are possible,
in some instances, by means of environmental moderations. Further,
they leamed thet intelligence and achievement test acores should
not be confused.

The parents soon learned the study of the background history
of a child and his pezrents was needed for further diagnosis. Truly
this was the hardest areaz on which to get cooperstion. For the most
part, parents were agrecable to a general physical examination-
checking of physicael development; neurological examination; speech,
hen ring, vision, psychological and physiologicel teasts. ‘'vost felt
the more tests there twere, the better the diagnosis that <ouid be
made. |

The study group fcund thst after estzblishing who the TMH or
TMR children were, many school systems were unwilling to do anything
for them. A parents group or sometimes a2 church group had to take
on this responsibility of treining these TMH children in self-care, so-~
cial adjustment, and even economic usefulness. Some of these train-
ing centers required that the children were ambulatory, able to com-
municate their needs to others, not hazards to themselves, and living

within ressonable distances. These seemed like promising conditions



419
to the whole Dickinson A.R.C. group. The only provision that caused
any trouble was the distance. Beceusé of it, foster homes had to be
found {n Dickinson so that children that lived great distances from
Dickinson could still receive training st the proposed training center.

A teacher had to establish and follow routines and oconstantly
stress repetition in & training center. B8y doing this, the parents
felt thelr children's ability in self-ocare: Dbetter toileting, drinking,
eating, and health habits could be achieved. It was hoped that the
care of property and putting away things could be practiced. Secret~
ly, it was hoped that the 1.0, scores could be inocreased so some
children could transfer to an EMH group.

The goals of thie proposed program were to satisfy the basic
needs of the children involved. These needs were eccepted too: de-
veloping large and small muscles, doing for others, and success.
There were many objectives to meet those gouls that included such
things as meking better soolsl sdjustment, speaking better, listening
better, using hands more effectively, sharing. taking tums. making
choices. The needs, arranged in chert form (APPENDIX D) were the
outgrowth accepted by the study group. They established a need
and basis for the proposea prog.am.

The school census was used to ascertein how many children
in the area could use this training. According to reports. the census

can leave out many of the retarded children, because of an unwillingness
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on the part of parents to report defective children. None the less,
there were twenty=-six such children found living in the immediate
area of Dickinson. This was many more children than the public
school EMH class limit of fifteen. Besides, there were parents from
greater distances and other counties who were members of Dickinson
A.R.C. and wented training for their children. The possibility of
foster homes presented an immediate challenge. The survey was in
no way complete. but was all with which the group had to work.
The information the group had found seemed to indicate a class of
six to twelve children was the best size for the training they were
seeking.

Parents outside the study group were then contacted to see
how they felt about such training for their children. Six children
were found whose parents gave approval. The number grew to ten
before the school opened in the fall of 1965. Then the problems
such as transportation, location, teacher, sponsor, foster homes, and

age required decision.

Location and Name

8t. John's Episcopal Church offered the use of {ts parish hall
fumishing the space, including a smell office, heat. lights. upkeep,
and use of kitchen and toilet facilities. This parish hall was in the
bagsement of the church, but the wlndow§ were on the east side and

all above ground. The lighting was poor but adequate for activities.



51
The name was suggested by the minister of the churoh, the
Reverend Mr. Theodore Jones. Inspiration for the name wes gained,
Hebrew 6:19: “This hope we have an an anchor for the soul, both
sure and firm and it enters in beyond the curtain.” The name of
this school became The Anchorage. This term has been used readily

by everyone who deals with the program.

Per ) udent Verif

The original teacher-supervisor wass a partially trained volun-
teer. Mrs. Kaiser, who has_taught for token pay since, has an ele-
mentsry teaching certificste. During the first year. she worked part-
time as an Anchorsge volunteer.

The peart-time volunteers were needed to provide the community
contact and approval so necessary t¢ TMH children. Grest things were
accomplished by the volunteer mothers of these children and the com-
munity who worked very hard that first year. They were very hesitant
to start and just did not seem to know what to do. Although some
who came to help found the children more than that with which they
could cope; nevertheless, many retumed regularly after they understood
what The Anchorage was trying to do.

A handwritten dittoed paper was made for the volunteer teachers
at The Anchorage (typed in APPENDIX L). The paper started with the
paragraph: “Each child is an individual. He is an individual in this

group. Knowing each as an individual--his strengths, his weaknesses,
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hig needs--is the heart of successful teaching. As a volunteer
teacher learns the specific needs of the individuzls in the group,
she can better try for effective use of training time."

The paper goes on to give the volunteers = gulde for progress
in listening, work habits and hesalth habits. The reminder is8 given
that these children are grest mimics. Some story-telling helps are
given and a quiz for the volunteers on their own listentng habits is
inoluded. Most every volunteer felt this paper gave them that extra
help they needed to understand for what we were all working. This
paper was written for these volunteers without training i{n special ed-
ucetion, but certainly may be a help for others who are attempting
this work with TMH ochildren for the first time.

Another volunteer group was compogsed of a few well-instructed
kindergartners who came for holiday parties and to give these TMH
childran active opportunity to work, play., cooperate., and leam with
normal children. These normal children were., on the average. younger
than the TMH children chronologi~ally, but older than the TMH were
in mental age. More will be told of this aspect of the program in
Chapter Four.

Probably the one thing that made the possibility of The Anchor-
age thinkable was the establishment of an Area Social Service Center
in Dickinson. Administered by the Public Welfare Board of North Da-

kota serving eight counties. this center provided the social,
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psychological and psychiatric services needed to determine which
children could use the help of a training center such as The Anchor-
age. The Area Center socizl workers provided a social study and
evaluation of each mentally retarded child whose parents asked for
help. Psychologliats gave a varisty of aptitude, personality, or in-
telligence tests. With the recognition of the importance of the family
physician, the Area Social Service Center required a medical examina-
tion and & social study before a psychological evaluation could be
scheduled. If additional physical difficulties showed up, further med-
ical examinations were recommended. All of these details made the
reports slow in coming, but very valuable i{n the training program when
they fineally were secured. Professional standarde of confidence apply
in all cases at the Area Social Service Center. Because of this, the
material {n the files at the Dickinson Center were not available for
this study and the status of each child does not have test results to
verify the case study becsuse of the unwillingneas on the part of the
North Dakotz Socsial Service Depertment to release data (APPENDIX S).
The Area Social Service Center did lend full support to the creation

of The Anchorage.

Support and Time
The study group presented its information sbout TMH children.
the church housing., volunteer teaching, and the Area Social Service

Center facilities to a regular Dickinson Area A.R.C. meeting. In
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return for &ll this, the Dickinson A.R.C. agreed to act as a sponsor
by furnishing & light lunch for a morning or afternoon session and by
seeking funds and supplies needed for operation. Local fraternal
groups were to be contacted on the immediate meaterisl needs. The
possibility of tha United Fund was suggested as a source of opera-—
tionzl money &fter The Anchorage had the opportunity to prove its
worth.

At this same session, the aftemoon session became almost
mandatory if mothers were to help as volunteers in the program. Most
of the interested women felt it would be easier to get their work
cone in the momings and find baby-sitters for the afternoons. Also
it seemed most of the church sctivities were in the moming or late
afternoon. Parents seemed pleased et the prospect at least of having

2 daily short session after having nothing for their trainable children.

Board and Administration

With ell these things established, it was decided a board was
nseded to oversee the project and necessary mopey. Since the church
wes donating the use of its fecilities and the Diokinson A.R.C. was
donating necessary funds and studying to make wise decisions for the
program, both groups were to be represented. The Constitution for
The Anchorage (APPENDIX Q) provided for the necessary administration

for the group on a non-profit basis.
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The board was made up of three members of St. John's Epis-
copal Church and three members from the A.R.C.. the Dickinson Ares
Association for R:tarded Thildren. The seventh member of the board
was added later. This :member wes not to be a member of either
group and was to be the treasurer of it. The cheirman and secretary
were to be selected from the board by its members. Other non-voting
members of the board were the teacher-supervisor, who was to be
available for a report at every board meeting, and the stamp-donation
chairman who was to keep a record of all things given to The Anchor-

sge and to write notes of appreciation.

Wi ) e

The brochure, We Go to The Anchorage, Dickinson. North
Dakota (APPENDIX H) was written to acquaint new non-member parents
concerning the details of the program that wes in the process of formu-
lation. In analyzing the psychological and sociolological basis for
The Anchorage and describing characteristics hoped for in this training
center, a minimum of emphasis was put on the program as such. This
was done because it was believed that the program had to be made
to fit each child in order to be of real value.

Most of the environmental goals diascussed in We Go to The
Anchorage were accomplished in the third year of operation.

All TMH schools, day care centers, or training centers, either

public or private, seemed to have an application form (APPENDIX F)
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and certain steted requirements. These were decided by the board

and put into WWe Go to The Anchorage on pages two and three to in-

form all the parents,

The first question refarred to the question of who may enter.
Any children living in southwestem North Dakota who were tested as
severesly mentally retarded and unable to obtain training elsewhere
w;re to be accepted. These children had to be able to live in Dick~
inson or to have trensportation to St. John's Episcopel Church regu-
iarly. All of these requirements were to be the responsibility of the
parents. At the present time this recuirement {s ceausing a problem
at The Anchorage and the board is considering a Constitutional Amend-
ment to enfofce the requirements. Young people up to the chronolog-
ical age of twenty years cnd with the mental age of two and above
were to be accepted.

Registration wezs pcssible anytime the need for entering arose
and room was available. Any afternoon during the week was recom-
mended time for registering.

Because of transportation difficulties, the time of the sessions
was subject to change. The time was established on Monday through
Friday from 1:00 to 3:30 p.m. This daily time schedule is still in
operation after three years.

All of the information required for the Area Social Service Cen-

ter's appraisal was requested in each child's registration. A proof
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of birthdate was also. Bocard members and the teacher-supervisor
offered help to any parents having difficulty in obtaining the neces-
sary materisls.

A letter telling of The Anchorage and a meeting about it was
sent to parents of known TMH ochildren in the Dickinson area. An
application for he Anchorage was given to anyone requesting it
(APPENDIX F). On the return of the application, We Go to The An-
chorage and a personal data form was sent to the parents of all ap-
plicants (APPENDIX K). Before The Anchorage started or soon after
all the necessary data was gathered. a short one page reminder
(APPENDIX I) was sent to parents on how they could help their child.
This reminder was sent again to some parents who seemed to need
it during the year. It served as an aid in establishing a rapport be~
tween the parents and teacher-supervisor.

The material in How Parents Can Help included: sending the
child to school regularly and promptly; putting the child's name on all
personal belongings he brings to school: continued encouraging to
take care of all his belongings; telling the teacher anything that will
help the teacher help the child; notifying the school immediately of
any changes that sre being made for the child--school, home, doctor,
or medicine.

This reminder to parents wes closed with this peragraph which

summed up The Anchorage activities and possibilities.
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We have entered a new era in Dickinson by offering
The Anchorage School to those less fortunate. e are still
pianeers--we will make mistakes--but, when parents and
teachers work together for the good of the children, great
things can be accomplished. Let us join together in making

this the best year yet in our children‘s lives--and then next
year coan even be better.,

Philogophiee

Dewey and Gentile agreed on some points in educational phil-
osophy that proved valuable. They agreed that the growth of the mind
depended on experiences the children had with others. Experiences
were provided among the TMH children with normsal children, and with
many adults other than their psrents. The associating of the children
with the purposes of the experiences was interesting. Children must
see themselves participating in the experiences before they can be
fnterested in participating. Their limited areas of interest were to
prove a limitation to working with the TMH children.

Further, the men agreed piay could provide new experiences.
Initiations were important to the therapy of dramatic play. They recog-
nized environment as providing the basic learning and experience which
would be hard to change. It usualiy hed to provide most of the spir-
itual learning for the children. These ideas were all to be tested
at The Anchorage. Religion could suffer badly for the TMH children
that were institutionalized. This was another point in favor of the
child staying at home and going to a school such as The Anchorage.

Gentile's and Dewey's gosl of education was self-realization. This
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was true with The Anchorage program if the term self-realization
meant success for each TMH child. Individuality was to be sought,
according to these men.

As the school tried to establish personality, this certainly
was done. Both educators said that the school should create normal
children by letting them actively express themselves if they had any
real impulses. Thus education was the process of developing life.
These suggestions worked in the same way for the TMH children.

Discipline was to be for 8 purpose which would result in
knowledge. This was how it was used at The Anchorage. Gentile
and Dewey were agreed that rapport wes essential between teacher
and normal pupfl. With the TMH children, rapport proved a neces-
sity.

The power to learn from experience meant the formation of
habits. Habits gave control over environment and the power to use
it. Even though both men emphesized the creativity of the mind,
there was little of it in TMH with which to work; but habits were ex-

cellent ways for them to leamn.



CHAPTER 1V

THE LEARNING PROGRAM AT THE ANCHORAGE

Planniqg

The learning program at The Anchorage is influenced by the
philosophies of Gentile and Dewey. B8ome discussion of the impact
of this influence upon the learning grogram at The Anchorage has
been apperent in the preceding chapter.

Before the program was initiated, attention was given to the
aurriculum to be planned for The Anchorage. Meny factors affected
what could and would be done. It would seem the areas of activi-
ties accepted and used would have to have an example of activity
useful to others. To deal in the real not ideal oonditions was tried.

Many states have developed curriculum for the Trainable Men-
tally Retarded. Without a doubt, the main point in each one is to
present & suggested ocurriculum as an example of possible things a
program could contain within trainable limits. Each teacher has to
use the material to the best advantage of the TMH children with
which she works. A current list of these curricula, guidelines, and/or

plannings fur establishing programs for trainables is in the bibliography

60
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of states with dates of publication and containing names of people
and schools from which materials have come. These are Bibliography,
Part E. The need for well-trained able teachers is most evident in
all these programs.

How does one make a curriculum which will allow and encour-
age mentally limited children of many ages to develop their limited
abilities? A long-time problem for educetion hes been providing for
the wide range of individual differences among children. Using the
best known asbout teaching and learmning of preschool children seemed
the best way to start trying to help these trainable ochildren.

Such & program would have to emphssize something other than
memorizing and verbalizing. The resources of the -ommunity could
be reflected in the curriculum. Work with individusls and small groups
had to take precedence over lockstep practices. Materials need to
be adequate for challenging and exploring activities. There needs to
be opportunities for the teacher-supervisor to perform personsl., in-
formed teacher guidance. The volunteers and the teacher-supervisor
must have available the consultant help they need. In-gservice educa-
tion for sll involved should focus on real understanding of the TMH
children's needs and motivations.

Could this kind of program operate at The Anchorage where the
background of the trainable mentally handicapped children would be

nil? 8Some people believed it could not. They wanted to be realistic
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end set up e better, more extensive program for the educable facil~
ities established and being established. Limited teaching abilities,
money., and housing with meager materizls all seemed to make |t
impossible. Here was the cholce the Dickinson Area Associstion
for Retarded Children and the volunteer tsachers had to make. They
could admit defeat and concede that developing treineble mentally
handicapped children to their best status wes not possible. Or they
could provide hard work and ingenuity, their resources for leaming,
training, housing, time, and money for establishing treining for train-
able children needing it. All of the volunteers committed themselves
to try the second program. In tumn, the Dickinson A.R.C. voted to
support the effort.

The people of Dickinson were not slong in 1965 in their search
for a8 program, curriculum snd other problems. This information was
not available until the query to all the state directors of special ed-
ucation was made. Then the full report and an attractive summary
form was received from Califomias.

'rh.ls excellent and very thorough report wes meade to the Gover~

nor and lLegislature in Januery, 196S. It waas titled The Undeveloped

Study Commission on Mental Retardation created by the Califormia

1

Celifornia Study Commission on Mental Retardation, The Upn-
2lOPEC Regource! A Plan fo WiCIl1Q 4. Retarded Of /g _'4!!_,
Repart to the Governor and the Legislature (Sacramento, Califomia:
State of California, January, 1965). (Calif.)

A
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State Legislature at its 1963 session was directed to study and make
recommendation on the same kinds of things on which the Dickinson
A.R.C. study group had worked. Any state in the unton that feels
it needs help in estsblishing more of a program for the mentally re-
tarded in its juriediction would be wise in securing this report. The
number of people needing help will not be the same but the needs of
the retardates and recommended solutions would prove very valuable
and the money needed for the time involved in the research could be
spent for an improved program.

The California Study Commission took the classifiocation pro-
posed by the American Association on Mental Deficiency. This in-
cluded five levels for their study, but there still seem to be questions
and doubts about the division. They recognized the Intelligence Cuo-

tient was an imprecise index so accepted the classification system.

Level I Borderline (IQ 70-84)

Level II Mildly Retarded (IQ $55-69)
Level I Moderately Retarded (IQ 40-54)
Level 1V Severely Retarded (IQ 25-39)
Level V Profoundly Retarded (IQ 0-24)

After surveying who the mentally retarded were, the report went

on to name the types of problems that California State Departments

1
Rick Heber, "Modifications in the Manual on Tcrminology

and Cleassifioation in Mental Retardastion,“ American Journal of Mental
Defigiency (January, 1961), pp. 499-500.
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listed as most acute in serving the mentally retarded. It is at this
point that Dickinson met the same problems. There was the shortage
of adequately trained tecachers. Lack of funds for staff, for case
servioe. specialized care and adequate and appropriate housing were
all on the list of topics of needs. Also there was the leck of effective
programs for parent education, the lack of public understanding and
support for sufficient financial base, and the lack of recreational fa-
cilities. Then there was community expectation for a government
agency to {ill the gaps in existing services and problems of exchange
of information on individual cases. Cne thing that was avalilable to
The Anchorage and seemed inadeguate for the California Study Commis-
sion was facilities for the small group approach. The only acute
problem in their programs and practice section was the absence of
tested practice and procedures for trainable retarded. All of this in-
formation was gathered in Cealifornia in 1963 and 1964 and published
in January of 1965. With the listing of the problems there were recom-
mendations made for possible solutions with such things as regional
centers for finding the retarded and helping them to make a lifetime
plan including medical and dental, educational, and even possibly
ozcupational plans.

Celiformia was the first to take advantage of the Public Law
88-156 which was signed by President Kennedy on O-:tober 30, 1963.

A story about this publication is in an article written by Leopold
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Lippman entitled "A State Plans for its Mentally Retarded."l In
this same magazine there appesred "A Critique of allifornia‘’s Report
on Mental Retardation" written by Gunner Dybwed, Director. Mental
Retardation Project International Union for Child Welfsre, Genevs.
There are many pros and cons in the critique but Mr. Dybwad does
say the report descrves the attention of mental retardation planners

in other states.z The Cealifornis Steate Lzgislature passed many

measures submitted to it by the Study ‘Jommission.

e iculum

After sending out the questionnaire to all the states, curricu-
lum gosls, programs and purposes were recelved from Missouri, Malne,
Georgia, Pennsylvania, North Carolina, Alabsma, Maryland. Nebrasks,
Colorado, South Dakota, Utah, Ohio, New York, Tennessee. Rhode
Island, Wisconsin, Washington, New Jersey and Mississippi. There
have been many suggestions as to material used by others including
actual pamphlets with meaterials used from the states of Iowa, Mississip-

pl, New York. Missouri, and Wisconsin.

Most of the states mentioned sbove are making some attempt

in their Mental Retardation Planning to have a Mental Retardation

1
t.eopold Lippman, 'A State Plans for Its Mentslly Retarded,”
.=nildrepg (volume 12, Number $; September-Cctober, 1963). (Tslif.)

2Gunnor Dybwad, "A ritique of CTalifornis‘s Report on Mental

Retardation,* Zhildren (Volume 12, Number 5; September-Cctober,
1955)0 (‘Jal‘fo)
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Planning Board responsible to the govermor directly or through some
standing committee. All of this seems to offer a bright future for
retardates of all ages and stages of development. The majority of
the actual mimeographed letters or printed materisls for the trainables
have been written in the last two years. 8Some states have not
reached currfculum planning for the trainables. It would be 2 real
help if this work and information can be exchanged between states.
If the states take what is available, they can go to work on new
materials,

For trainables. deciding which individual activities are needed
has to be by each teacher for each student. Then the trainables can
be placed in small groups. Proposed programs, goals and curriculs
actually can be classified under a few or greater number of headings.
Namely the areas of skills sre self-help, communication, social ad-
justment, physical and/or sensory development, economic usefulness,
and academic aohievement. In tabulating these aims from all the
states which sent such information, it was found they all had some
statement in the first four areas.

Under economic usefulness such statements ag these were made:

1. Alabama--Training in economic usefulnass in the home, in

school, in a shelteged workshop, or in a residential set-
ting.

2. Maine--Pre-VYocational Skills--The ability to stick with a

repetitive job is important. The child must be taught that
quality of work is more vital to him than quantity,
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3. The source of this one in this list is unknown, but {t
contains what many states meant for economic useful-
ness--contribute to self, family, and community welfare.

For the most part, these were above and beyond the beginning program
at The Anchorage, but are now being used.
The topic on academics was interpreted in many ways:

1. Alabama--Receives purposeful experiences applicsble to
the individual.

2. Maine--Acceptable Habits of Work--To teach useful tasks.

To teach him to complete a project and to develop a sense
of pride in so doing.

28 Nebraska--Develo_pment of self-realization.

1. Missouri--Functionel Academics~-"learning by doing things“--
activities.

S. Dr. Alfred Kamm in his article "More Activity for the Re~

2 tarded" stated that the "Leaming by doing" principle is
being revived but the approach is through recreatton and
physical education activities. He furtherstated that most
programs for the retarded children were the passive type.
He felt they neceded much stimulation, thus activity. In
turn teachers needed originality, ingenuity and imagination
for this work. He drew the conclusion that physical edu-
cation, recreatton and camping activities might make up
foundation programs for TMI children. This would require
a move from the academic emphasis now being offered to
8 broader sequential activity program. As a result the
acddemic or conceptional learmming would be more_an out-
come of physical activity rather than desk work.

Most states take the stand with North Carolina that the curri-
culum for the trainable retarded has been structured toward meeting

the persistent demands of daily living. Again most of the states
’

1Alfred Kamm, "More Activity for the Retarded.” [llinois Coun-
cil for Exceptional Children--Student Activities (May, 1967). (Ill.)
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commented on the overlapping of the aims for skills to be acquired.
In addition those who have established levels of training have some
natural overlap that occurs from one level of grouping to another.
As an example., developing good health habits can be considered
essential to developing self~help skills, developinyg communication
skills, developing social adjustment skills, developing physical and
sensory skills, and developing economic usefulness. The specific
sequential development of any such programs will depend on the ef-
fectiveness of the curriculum end the abilities of the children.
These two limits are always present.

As can be seen by these many sidelights, the government,
schools, and parents are having to discerd their old notions of what
education for the retarded concerns. They must take the child as he
is and teach him st his own pace as much as he can hold of learn-
ings which will be useful to him in living. An example of this would
be Functional Words for Trainable Children (APPENDIX M) tsken from
the North Carolina Curriculum Gulde.1 As many as possible of these
words are to be taught.

Some overall gosls are needed to help the teacher guide the

child: search for ways to foster mental health, work on physical

lSpeclal Educsetion section of the Divigion of General Educa-
tion Staff, cul i of Me -
tarded Children. (Working copy), (Raleigh: North Carolina Depart-
ment of Public Instruction, 1968). (N. —ar.)
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well-being, and training in life. Life Skills i{s the title of South
Dakota's program for trainables. Colorado uses Life Experience
Units for TMH Children.

The Anchorage Board Chairman. Mrs. Gemel Massad, gave
this chzllenge to the teachers and parents as The Anchorage began
operation:

May we give our children a big step toward health,
happiness., and success of some kind by working together
in mutual understanding.

In Dickinson possible gains were used to present the curri-

culum to the parents in We Go to The Anchorage (APPENDIX H). It

seemed then as it does now that certain self-help parts of the train-

ing program should be started in the home or in special schools just

for this purpose. These things are included in We Go to The Ancho:-
age (APPENDIX H). These same requirements are being used now by

many states.

In Tennessee's 1967-69 Rules, Regulations and Minimum Stan-

dards the placement of a child in a special class for severely men-
tzlly retarded (trainable) children shall be determined by:

1. Varified psychological evaluation of less than 50% of
normal average intelligence.

2. Medical diagnosis and information (1imits).
3. Ability to respond to simple directions.
4. Ability to communicate needs (sounds or physical symbols).

S. Ability to participate in group experience (security).
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No individuel characteristic will be utilized as the sole determining

factor--the extent of the ability in areas three, four, and five needs

to be consicdered. 2Additional forms and more practice in factors

three. four, and five were essential in the boginning et The Anchor-

age for all chronological ages. Heslth and sefety suggestions were

given the parent. These were practiced in everything that could be

applied in our program at The Anchorage.

Curriculum Learnings for The Anchorage ~Thildren:

(1)
(2)
(3)
(4)
(s)

(6)
(7

(8)
(9)
(10)

(11)

(12)
(13)

(24)

Make better social adjustment.
Take turns. cooperate. sheare.
Speak better.

Use hands more effectively

To achieve and/or perform activities with minimum
direction.

To create.

To use spare time at home to free perents znd other
members of the family.

Self-reliance and self-confidence.
Hand and eye coordination and small muscle development.
Large muscle develop ment.

Train memory--note, songs or rhymes, color numbers.
shapes, etc.

TH remember to put things cwey.
Self-care.

To listen.
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(15) To make choices.
(16) To relax.
(17) Rhythm, music recognition.
(18) PExercise, decep breathing, gond posture prectices.

A day et The Anchoraga was just in the afternoon as statsd
previously. The daily program in use at The Anchorage with the
planned possible activities are named and.foilowed by the number
of the goal that might be helped by the activity.
1:00-1:15 Remove outer garments (4) (9) (12) (13)

Put on hook or in box

Directed Pree Play (possibly 15)

1. Peg boerds (4) (5) (8) (9) (11)

2. Puzzles (4) (5) (7) (8) (9)

3. Tie shoes--use button strip (4) (5) (8) (9) (11) (13)

4, Beads (4) {5) (7) (8) (9) (11)

S. Building with blooks (1) (5) (6) (9) (15)

6. Pull wagon or pull toy (2) (4) (8) (8) (13) (18)
1:15-1:30 Cprening Exerclse

Announce nent (14) (12) (16)

Prayer (14) eventually (3)

Presentation of Tleg (2) (5) (8) (10) (rL4) (15) stand

Flag szlute (14) (11) (10) (3) stand

Roll call (2) (3) (5) (8) (14) seated

Hear or a sound axztivity--Simon Says (18) (9) (10) stand

Cslendar (2) (4) (5) (8) (9) (11) (10) (14) (18) stend

Engy, Bensy, Spider

The ensy., bensy spider } (Fingers as legs up a spout.)
went up the water spout

Down csme the rsin and Fingers moving down for rain \}
washed the spider out falling. Swish with both hands.
Out -zme the sun and Big circle above head with both)

dried up all the rain. hands and arms.

Then the ensy., bensy spider (Finqers 8% legs go up pretend
went up the spout again. } spoul.
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Talking Time (3) (8) (11) (14)
eventually Show and Tell
Leaves--What colors they hed seen.
Show semples, ask to name brown, red,
yvyellow, orange. green.
Make Plans for the rest of the day (3) (5) (8) (11) (14) (1S) (16)

1:30-1:40 Toilet (13) (S5) (if necessary) (16)
If not go right to big table for handicraft.

1:40-2:00 Handicraft (4) (5) (6) (7) (8) (9) (11) (14) (15)
Draw own or copy one of the leaves shown on colorec
paper-~red, orange, brown, yellow, and green. Then
cut out and pin all over the bulletin boerd. Then name
should be written on each leaf by studeat or teacher.

2:00-2:05 Clean up (1) (2) (4) (S) (9) (12) (14) (16)

2:05-2:20 Count number of leaves of each color to find out. (2) (3)
Put the number on the meagnetic board. (8) (11)
Let them do what they can, otherwise do it for them. (14)

Deep breath--stretch and bend--Simon Says (9) (10) (18)
Sing song, Ten Little Indiang tune, but use

Ten Little Leaves Zoming Down--don't go down (10) (11 (14) (17)

2:20-2:30 Tollet (13) (if necessary)
Wash hands for lunch (<) (13) (16)
Prepare for lunch (1) (2) (s5) (3) (9) (11) (13) (14)
Wash tabdle
Set table with napkins, cups, and cookies.

2:30-2:40 Lunch (4) (9) (1) (3) (8) (11)

2:40~2:50 Clean up (1) (2) (4) (S) (9) (12)
Wwash hands if need it (4) (13)
Rugs to stage for resting or listening (5) (8) (18) (16)
The resting was omitted a¢ times and later in the
year was needed by only two.

2:50-3:05 Resting and/or listening to records (1) (11) (13) (14¢) (16) (17)

3:05-3:15 Put rugs away (S) (3) (9) (10)
Totlet (13) (if necessary) (not usually)
Dressing for outside (4) (9)
On rainy days we often had a rhythm band here using more
active music (2) (4) (5) (6) (8) (9) (11) (14) (15) (17)
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3:15-3:25 Outside Play (1) (5) (7) (3) (9) {10( (13) (15) (18)
GO upstairs to go outside
Safety always talked of positively
Run, skip, jump, experiment, swing, slide
Inside--game then dress for going home.

3:25~3:30 Game to oe used outside or inside (18) (17) (14) (11)
(8) (5) (3) (1)

Tune to Ring Around the Rosey--sing:

The leaves are falling down,
The leaves are falling down,
Down: dOWn.
All fell down.
One can @o in the middle eech time, but usually
don’t want to.
Physi Pla
Classes for trainable children have been conducted successfully
in a great variety of settings, each of which have had drawbacks
depending upon the developmental level of the group, the teacher-
pupil ratio, and other factors. The comparison of the facilities of
St. John's Episcopal Church with the minimum requirements for a
school with classes for the trainable children should help provide
an idea of facilities thet were available. The Anchorage wag offered
the use of a forty by ninety foot room with a slightly raised stage
at one end. There were exits at both ends of the room.
This building met general educational, city, and insurance
standards for health, light, heat, and fire prevention when taking
account of the physically handicapped involved. There did not seem

to be any question here. The door could easily be ramped if a wheel

chair was needed. On the stairs in the hall to the landing there was
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a hand rail. A partial ramp could also be installed here. The
church was willing to install necessary aids in the bathrooms with-
in reason. Cbviously, The Anchorage needs continue to depend upon
the children who attend each session.

Easily accessible enclosed playground facilities were available.
This was especially important because some TMH children cannot be
left out alone to play. With two volunteers always on hand, this is
not a difficulty.

Space should be available for resting cots, since the TMH
children tire easily. The stage offered an ideal spot for resting dur-
ing the working periods. The children used a washable rug with a
very light cover which they brought from their homes. These articles
were kept in their boxes with their name on the box, rug. and cover.
With parents' permission, the names were applied with a felt tip
pen,

Adequate olo:e; space and cupboards with doors that hooked
were availsble. Because of the need for a great variety of training
materials to be stored out of sight, these proved to be e reel asset.
At first this may be a problem to any group, but with a little ingenu-
ity and a few second-~hand cupboards. this can be handled.

Lockers and ample space in the classroom or in en enclosed
hall for teaching dressing skills are needed for TMH children. This

need was filled during the trial period by boxes under the benches
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along the wall in the main room. Boxes still are being used and
sre adequate.

A large room for recreation and rhythms without too many exits
was another requirement. The big room fulfilled this requirement very
well. Also the windows opened at ground level for additional exits
in case of a'ﬁro.

Bathrooms should adjoin classrooms., one with a shower or
tub. The bathrooms were available off the kitchen, but it wes neces-
sary to go to the kitchen for the tub. This was the large. separate
deep sink used for kettles. There were two sinks and two enclosed
toilets in the women's restroom. In the men's restroom there was
one sink only, one toilet, and a urinal. The boys were required to
wait their turn to wash for lunch which was and is good training for
them. This was not so for the girls. A small room containing nothing
within 8 child's reach for testing speech or for isolation purposes was
a suggested eventual necessity. (Materials could be taken into the
room as needed.) The suggestion was made that a good-sized play-
house without a roof could be built for this purpose. There was 2
large room with no windows but with a table, chairs, and closed
storage boxes. It was used as e Sundasy School room and was off
the entrance hall that has served this purpose. An office for filing
case records. conferences with parents and visitors, and keeping

things not being used was established.
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This was the other room back in the corner off the entrance
hall., There was an old desk in the room which was and is used.
There was also a bullt-in rack for wraps. Space for chairs and any
materials needed for testing was available. The extension telephone
was and {s in the kitchen. and can be used if necessary by parents,
teachers, and visitors.

For observation, six small panes of glass were in both doors
between the big room and the kitchen hall. When the teacher-super-
visor wished to effect for one-way observation. she attached several
layers of green cellophane over the glass panes on the hall side and
turned out the heall lights. Then visitors could not be seen. There
was a large ventilator between the big room and the kitchen hall thet
permitted visitors easily to hear those they were observing. These
facilities were and are utilized by college students and people of the
scammunity interested in the new program.

A good-sized kitchen with a sink for washing clothes and rugs
was another recommended need. This was available at the church.
There was a stove, refrigerator and a cupboard to use for lunches and
now with advanced training for Level 3--Teenage TMH.

School windows should be high or with blinds so children could
not be distracted by external stimuli. At the start., there seemed no
need for the blinds. The windows could be covered if it should be

necessary at any time. With only afternoon classes and all the windows
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on the east, sunshine has not been a problem. One of the other
smaller rooms thet could be darkened was used for film~strips and
movies. Sound-proofing of the large room was recommended as an
aid to lowering nervous tension of some of the TMH children. This
was available, to et least some degree. becsuse the "parish hall”
was originally designed for activities of large working groups. School
clessrooms should be large enough for sitting or moving about without
crowding. but avold large empty areas which encourage running, wan-
dering, end undesirable behavior. Partitions can break up a large
room so that there will be prescribed sections for different activities.
These partitions were mede with the many chairs and tables aveilable
st the church. All areas of the big room can be seen from any place
in the main room.

It seemed & majority of the requirements with provisions for
all were available. In addition the church volunteered the heat. light,
and water service. The hoat was adequate and there was a thermo-~
stat in the room that could be raised or lowered. In the beginning
the light was poor but adeqguate for short moving activities. Later {n
the year through donations of labor and money for fixtures, fluorescent
lighting was put throughout the main room. This was done by people
of the church and community and pesrents of the TMH children. 8oth
St. John's Church and The Anchorage benefited.

Two very beneficial donations were made soon after The Anchor-

age started. One was a nine by twelve rug for sitting on the floor
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for opening exercises and story times. The other was two large sets
of shelves to hold toys, games, and activities. These were on rollers
8o they could be tumed to the wall during church use of the area.

The teacher volunteers at The Anchorage had to roll up the rug.
sweep the big floor, and empty the basket at the close of every day.
The rug. bowls and sinks had to be cleaned if they needed it and so
did the garbage can bad to be emptied. Once a week the janitor of
the church cleaned and polished everything. The church fumished all
the cleaning supplies and equipment. Eventually the TMH children
helped to move the things on Fridays and Mondays. Health, fire and
safety officials check the facilities regulsrly. At their suggestion,
8 waist high wooden fence hass been built across the stage by one
of the lumber yards. This was donated. It protects the children
from falling off while resting or if they get over-excited with rhythm
band or game activities on the stage,

An evaluation of The Anchorage facilities at the start and with

the periodic improvements is to follow.

Eguipment

The equipment at The Anchorage mostly has been donated.
These are the things that were there during the first year and some
that have been added since. Most of the arts., crafts, and office

supplies were bought with donations.
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Because the school operates on a limited budget. volunteers
have had a diffisult time providing the special play equipment and
the classroom afds needed by the children. When the people of Dick-
inson became aware of the problem the second year of operation, they
sttempted to solve it quickly.

A group of Dickinson telephone men and women took an active
part in the community's effort, planned the fund-raising and provided
leadership for other special events. Their fund-raising projects pro~
duced money for a play~time device which helps develop muscle co-
ordination. The money also bought a teaching aid designed to help
youngsters leam numerical relationships.

Later they saw that the students could use a “"teletrainer."”
This is a demonstration unit with instructional materials which teach
children to use the telephone correctly and effectively. So two Dick-
inson telephone men designed and built a special model for The An-
chorage. This model now belongs to the school and is always there
for the children to use. The office teletrainer travels from school to
school in and around Dickinson.

Recently, Northwestern Bell employees completed snother phase
of their efforts to meet the needs of these children by raising money
to pay the salary of an assistant to the regular teacher.

A stocy similar to this one was {n TELENEWS March, 1968.

Telenews is issued monthly for Northwestermn Bell Telephone Compeny
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Anchorage using their teletrainer.

Preceding the story were pictures of two children at The

The caption under the pictures

stated that this learmning to call was a proud moment for youngsters

at The Anchorage School.

General

1. Many large tables and chairs

2. One long worktable covered
with smooth linoleum for messy
work. Enough chairs for all.

3. One short round table for group
.work plus cheairs.

4, Now have added a round table
that divides for storage and has
a place in the center for the
teacher to work. This is for
older children.

S. One small and one large bul-

letin board fastened to the wall.

Speech end Language

l.

2.

Plannel board

Play telephone

One real phone

Two real telephones made
special for this group. Note
in Chepter Six.

Box of common objects for
naming and talking about.

10.

11.

12,

A filmstrip projector which
the church let us use.

A screen to show film-strips
on.

A first-aid kit.
kept fresh.

Supplies are

Chart stand and chart--too
advanced the first year.
Two shears

Tape recorder (1oaned)

Radio

Hand puppets

Cardboard puppet theater that
changed to a store frame.

Cash register., play money.

Belle and Howe Language
Master, Blank cards.

Cartons and cans
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12.

8l

Protective reading signs:
MEN, WOMEN, EXIT, etc.
the second year.

A file of pictures for every
letter of the alphabet--all
sounds could be precticed.

Training and Eating

1. Mirmror

2. Sosp

3. Hand brush

i« Paper towels

S. Tollet paper

6. TFacial tigsues

7. Play stop light with two card-
board covers so oniy one color
can be seen at a time-~-red,
green, and amber.

Music

1. Phenograph

2. Phenograph records

3. Piano

13.

14‘

10.

11.

12.

28 good and not so good simple
story books. The large ones
with the Three Pigs and At the
Fasrm had the best interest
oatching piotureas.

Family figures and community
figures for the flannel board.
They enjoyed my puppet shows
very much, but were not ready
to do it themselves. They use
all of it now.

Peaper cups
Paper napkins
Straws

Water Pitcher

Dishes, sllverware. glasses,
trays. soap, dishtowels all

were avoilable but used only
on very special cocssions-~
birthday parties.

Rhythm instruments--drums,
homemade all types: bells,
tambourine, c¢ymbels. rhythm
sticks, send blocks. and
triangle.
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Playhouse (Used only last half of first yeer.)

Toy stove, refrigerator, and food Housekeeping toys: dishes, pots,
pans, iron, ironing boerd, (Note
Table and chairs we had an electric, but it almost
proved disastrous when one of the
Housecleaning toys: broom and boys learned how to plug it in. An
dustpan artificial one was used the rest

of the year.)
Dolls, doll clothes, stroller,

not buggy. Dress-up clothes box: scarfs,
jewelry, shoes, purses, hats.

Small doll house with plastic Pretending was not anything that

furnishings-~not good, too small they wanted to do.

to use and understand.

Play Materials

1. Sand boxes-~2 8. One crswling chamber
1 cutside in inner tube
1 inside in two layers still 9. Balls~-l large, 1 medium,
needs cover so sand won't and several small

get scattered.
10. One set solid blocks made

2. Sand toys--cars, trucks from lumber ends.
3. Two wagons, one large. one 11. Cartons of all sizes for build-
small. ing
4. One small bicycle 12. ‘Wooden pull toys
5, One outside swingset 13. One set barn and zoo animals
6. Two jumpropes 1i. Two besn bags and 1 ring
toss

7. Two intertubes

Assortment of cars. trucks, trains, games, airplanes, snd boats.
There were fifteen of all sizes and the boys brought their own. Even-
tually the children brought many things to share.

Arts and Crafts (Most of thess supplies have lasted ior three years.)

1 ream white drawing paper (12 X 18 size)
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ream manila drawing paper (12 X 18 size)
pkg. assorted colored construction paper (12 X 18 size)

doz. pkg. Rainbow Chain Strips Roll and of newsprint from the

Dickinson Press (Cutting proved a problem.)

2

large size easels did not arrive until second year

1/2 doz. long handled flat easel paint brushes

6

1

1

cans powdered tempera paint 2 red., 1l yellow, 1l blue, 1 green, 1 black
set liquid tempera

pkg. ootton tip swabs

Used very little:

1

1

1

doz. beginners' pencils

pkg. primary paper

doz. large size crayons

box washable crayons

boxes colored chall;

painting and water-play smocks. The old shirts did not work adequately.
ream fingar-paint paper

cans powdered finger-paint 2 red, 1 yellow, 1 blue, 1 green, 1 black

1 pkg. small buttons

6 yd. elastic cord, used needles from sewing

Sewing

1# felt assorted hsgorted needles Scrap material
3 skeins yamn Embroidery thread

8 yarmn and cord blunt needles Assorted buttons
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The two older girls enjoyed sewing but most of them found it too

hard.

yarn and blunt needles.

broidery and wecre 80 happy and proud,

Games., Toys. and Science Activities

)

2.

A large magaifying glass

6 sets smail and large pegs
snd peg boards

2 magnet, Jumbo Horseshoe,
plastic frames, giant. super

2 goldfish--The second year
the children cared for them to
a certain extent.

The first year several tropical
fish were given the school but
they all died in a very sbhont
time. Their movement seemed
to fascinste some of the ohil-
dren.

Office Supplies for Activities

5.

7.

Practice catds for differant kinds of stitches were useful using

The two girls actuslly did some simple em<«

10 puzzles 2 to 20 pieces

Assarted games for motor cen~
tral and coordination. Mostly
a failure.

A guinea pig was brought on
different occasions for the
children to feed, pet, and

even hold. Once a mmother

and her two bables were brought,
fed, and observed. The ba-~
bies nursing drought questions
from the two older girls and
were answered to the gtirls’
satiafaction.

1 pkg. (2 1/2") brass peper fasteners for books

1 pkg. tacks for bulletin board

1 pkg. steel pins for the bulletin: board

1 stapler and staples (med. size)

1 paper punch--large hole

1 box paper clips~~large



1 pkg. scotch tape--1/2"

[—

pkg. masking tape--1/2 to 3/4"

record book

-

1 small locked steel file to protect records

Leamning Experiences

These supplies are used in many ways as are the facilities.
To make a random iampltnq of these activities may add clarity to
the program.

Music and dsnce for :MH children are essential for their
wholesome development. Opportunity for expressing themselves
through these means should be provided regularly. Because of the
spscious room at hand, a music center was easy enough to establish
wherein the children could listen, sing, and move to sounds of rhy-
thm and music for expression, for releese of tensions, for interpreta-~
tion of thoughts, and for emotional satisfaction.

A second-hand phonograph, a donation, was on the stage
floor. The piano in front of the stage wes an old upright that was
eventually tuned. It was qQuite all right for playing of simple tunes.
Music students from the college did wonderful things with the piano.
During the 1967-1968 year the wife of a doctor came weekly to direct
the siaging.

One boy from the college brought his guitar and several music

students from the college came along. They sang folk songs for the
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children. Then the children would try to sing the chorus with the
visiting students. They could only come about once a month, but it
was something to which the children looked forward. Sometimes the
young man would come alone. It was a new experience for all of
them. The plucking of the strings was an outstanding experiencs
for them. This young man became jfust as fond of all the children
as they were of him. Many other college students came to see if
they could help with the program. Student prectical nurses from the
hospital have the opportunity to observe and participste in the program.

These visitors enjoyed the music that included the rhythm in-
struments, commercial and pupll~created. coffee can drums small,
medium and large and can-fists, consisting of two tuns cans, uséd
to keep rhythm by clapping together. Sticks proved e real temptation
with which to hit or poke others when the music stopped. so hands
only were used on drums of all sizes. Pictures of instruments were
placeé on the wsll irom time to time and then music by the instrument
was presented. This idea seemed too difficult for the children to
understand. Students from the college would show them how the in-
struments were played and this made a real impression that seemed
to add to the children's experience. The actual visual experience had
to go with the sound experience for it to be meaningful.

As most children are eager to express themselves through some
form of music, the rhythm band instruments should have provided for

a wide range of self-expression. These TMH children took to the
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instruments very slowly but would try to clap their hands if there
was forceful rhythm. Uncontrolled keeping time to music with hands
and feet while standing was much easier for the younger than the
older more static, sedate ones.

Singing and acting out nursery rhymes was acceptable in the
group and some got so they could do it alone. Simple group singing
was possible and was used at a tea and a program given at an old
people’'s home. Parents were sure the children would not participate.
and were very surprised at the circus put on by the TMH children
from The Anchorage and group of kindergartners. Words and music
came but motion was almost forgotten.

The record player. tape recorder, and radio brought all forms
of recorded sounds of music. Care had to be taken with the sounds
so that none of the children suffered ill effects. Record stories had
to be short and had to have at least one picture, otherwise it was
just noise. They did not understand music or words elone. In a
kindergarten class you can read a story to children and then have
them draw a picture of what they think happened in the story. Train-
able children seem unable to imagine a picture. They need to be
given & picture to act out a story.

The circus practicing the children were doing in the spring gave
regular visiting college art major, Miss Wenko, an idea for a testing
project. The children were all given twelve by eighteen sheets of

drawing paper and their boxes of big crayons. The art student fastened
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her paper to the bulletin board the way sh¢ wanted the children to
place theirs. As she drew the part she told the children what sha
was doing and then told them to do it and gave them time to do it.
For the clown the head is & circle. The body is a larger circle.
For the legs she drew and told them to draw to oblong shapes. When
asked what to put at the bottom of the legs, the children looked and
agreed big shoes. Then she told them to put on big circles for shoes.
All the children eontinued to try. Next came the oblong srms with
circle and/or half circle hands. When asked what they still needed
for the clown, they all agreed a face. A face with two eyes, one
mouth, one nose and a hat drawn by the leader at the direction of
the children. Noxt she used design with stripes and buttons. Last
she filled in with color for the whole clown.

A chart consisting of ten points was set up for the children's
copying from seeing and being directed. Three children got ten points,
two got eight points, one got seven points. two got five points, and
the youngest two points and part of three others. Two students were
eabsent. These scores were very similar to the motor coordination the
children were felt to have. The pictures were put on the bulletin
board and sent home with the invitation to the parents to go to the
oircus at St. Luke's. The Anchorage TMH children did a very credit-
able job in their circus performance. They were eager to repeat {it.

Having the kindergarteners at the circus helped The Anchorage

children. These ssme children had been at a Halloween. Thanksgiving,
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Christmes., Valentine. and St. Patrick party sharing experiences and
treats. Most of The Anchorage children had been taken out to visit
St. Luke's, an old peoples' home, before the circus program was
tried. The residents of the home and the personnel all did their
best to show their apprecistion even to cookies. Experiences such
as this are possible with planning. cooperation, willingness to work
and try new things by teachers and volunteers involved.

In their current curriculums and guidelines, several states have
suggested things that were incorporated into the original cumriculum
of The Anchorege.

The Nebraske Curriculum under Health and Safety Measures
stated that room temperature and ventilation must be checked regularly
during the day. Individual medication must be provided when ordered.
A first~aid kit should be available at all times. The teacher must be
aware of Red Cross first-sid training and be prepared to give first-
aid. The teacher-supervisor had taken the Red Cross first-aid training,
beginning, advanced, and for teachers. and had tsught a course three
times s0 this requirement was fully met. The other factors ceused
no trouble and still are not a bother for The Anchorage.

Further the Nebraska Curriculum told teachers to explain and
caution the children concerning hazards which may exist. Trainable
Shildren must be reminded continuously of such things. Two steps
down to The Anchorage were such a problem, but there was & rafling

s0 the children were reminded to hold on when coming or going. In
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going to the backyard playground or the park playground in the park
on the hill, there were more opportunities to remind about being care-
ful and holding on to the railing. The park also provided opportuni-
ties to watch for cers and be careful crossing streets.

Fire drill was essential at the start of The Anchorage. There
were two possible exits., one with many more snd wider stairs and
only one railing. Also the possibilities of using any of the windows
was explained and demonstrated. This was great sport in nice weather
when a volunteer was waiting outside to help us get back in the build-
ing {f we needed it. Getting coats caused s difficulty in this learn-
ing pattern, but soon the pattern was operating well. With the fire
drill the volunteers found thet suggested activities did not always
prove feasible or practical but with their sincere attempts to implement
as the occasion arose, the desirable objectives were attained.

On page fourteen in the Nebraska Curriculum, there is a2 short
paragraph labeled “Simple Rules.” These few rules with needed var-
iations were used and ere still in use in the operation of The Anchor-
age. Accordingly, only a few simple rules of conduct are necessary
if flexible lesson plans ere made and familiar and/or new materials
are available for organized activity during every period of the day.

It can be difficult to force trainable retardates into military, absolute
routines, but sensible rules for procedures on leaving the room, moving

about the room, and avoidance of rough play are quite easily enforced.
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The Anchorage neveir had a child want or try to climb the well
or knock out a window. The Anchorage teachers had no idea of what
other teachers were talking about when they laughed at us to say
"just wait until the children start climbing the walls.” Setting up
rules of what was expected seemed to result in a positive rather than
negative base with the children.

There was one young brain-damaged child in the first half of
the year who tried twice to break toys but really for attention. When-
ever any of us could feel tension rising in the child we would go and
talk to her. pick her up and put her on our lap in the nearest sitting
place. or if these things did not seem to relax her we would hum
softly. At this signal of holding this child the other teacher would
quickly and quietly distract all the others by moving to the next part
of the schedule despite the time. We never had a tantrum or fit from
this child. Maybe becasuse of her age the love and attention seemed
very effective. The volunteers all tried to give me the job of taking
care of the child bezause she was very receptive to my voice. Dif-
ferent voice qualities often seemed to make quite a difference to
different children. Most of the TMH pupils like daily routine tasks
and will conform to the idea that tasks are more easily accomplished
in a qQquiet and orderly atmosphere.

A loud raised voioe should carry a special meaning and make

listening very important.
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Putting away what they took out was probably the hardest
thing for these children to learn just as it is for many normal chil-
dren. The very shortness of their attention span seemed to make
this an even bigger problem. When they could not take part in the
next activity a few times it was soon an accepted fact, forgotten but
easily remembered.

The schedule at The Anchorage was flexible for many reasons,
but one activity followed another so routine was established. The
schedule used is in the curriculum section of this chapter.

During the 1965-1966 school year the following things were
found successful end/or encouraging.

Each child was played with and showed the possibilities of
different things as the interest and need arose. A kindergarten group
of ten to twelve normal children ceme into the group on five occasions.
They very easily snd successfully lead the way to the new uses of
toys and materials and new activities with untried equipment.

All year a wide variety of activity was permitted. Sometimes
the play activity was noisy, looked purposeless and was actually in-
convenient. To our delight there developed a certain amount of friction
and squabbling in some play activities--~blocks and doll house especial-
ly. Play should not always dbe smooth. The give and take., sharing,
and working together coming from these troublesome activities was

very worthwhile.
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It it was necessary to stop play which was dangerous or un-
friendly, it was then necessary to show the child a satisfying substi-
tute. The example in the appendices given to the volunteer teachers
is the easiest to understand, but all the leaders had to be ready for
this sort of thing becsuae it did happen. After you stop a child
from throwing blocks, you suggest that the child try to throw the
big ball through the metal hoop into & cardboard box, or at a card-
board box away from the others in the group. The blocks did have
to be put away or were given to someons else to use, but this did
walit.

Materials were tried which were suitable to each child's abil-
ity and any spark of interest noticed. As the children grew just a
little more skillful a few more items were added. It was necessary
not to be too eager nor to move too fast.

Finding playthings which would move around and could be used
by the biggest or the smallest was successful. Raw materials of
boards and boxes making places to climb or hide we;e used much
more then fixed items like the slide or a swing. These last things
the children would used when outside as a place to go and something
different to do, but inside that big cardboard box was something more
exciting. It seer;ted that some good imaginative play was obtained
with it. Most of the leaders were willing to play, pretend and

make believe. This is probably why the activity was so popular.
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The second year the children were helped to build a train
from boxes. This was made with cut out holes for windows and was
movable if the students would kneel and then crawl on their knees.
Then they could look out the window as the train moved along.

A long set of metal loops, covered by an attractive material
proved to be very popular in 1967-68. For many it was a fearful
experience at first. No child was made to try it. Squeezing the

hoops together proved the best way to allay their fears.

Evaluations

As a training center., The Anchorage needed a comprehensive,
continuous, cooperative evaluation of al)l phases of pupil activity and
growth by everyone involved using many instruments and procedures.
To be adequate the evaluation had to be closely related to the objec-
tives accepted by The Anchorage 3ocard. The results of these evalu-
ations have been used to foster continuous improvement of The Anchor-
age curriculum,

Major factors of pupil growth which needed to be evaluated
included (1) mentsal ability, (2) achievement in vsrious curriculum
areas, (3) personal-social adjustment, (4) physical status, (5)
growth in interests, (6) growth in attitudes, (7) work=-play skills,
(8) growth in expression, (9) growth in thinking and (10) home and
community experiences. A brief summary of pupil growth at The An-
chorage in most of these areas can be seen in Charts One, Two, and

Three in Chapter V.



95

Accurate, eiagnostic. written reports were filec with the
board (APPENDIX G). Conferences with the parents on the status of
their child at The Anchorage did provide a basis for mutual understand-
ing. good will and cooperation between home and school in efforts
to improve the total learning opportunities for each child. Informal
notes to parents, samples of the pupil's work, and home visitations
all have been used to an advantage for reports.

The system of reporting to the parents which seemed best for
The Anchorage was one which was developed cooperatively by the
teachers. board., pupils and psrents in terms of local needs and prob-
lems. This would seem to be an essential approach for any TMH
class.

Board of Directors for The Anchorage (APPENDIX G and APPEN-
DIX H) had the responsibility of providing early placement of children
who might become eligible for more advanced training. Further the
Board has to see that there is a regular psychological evaluation to
determine the status of each child. Parents are now given a list of
state and community agencies which can provide additional diagnostic
evaluation or can be used as refeiral agencies for supplementary ser-
vices for testing acuity of perceptions. With all this and periodic
reviews of the objectives of The Anchorage program, the Board seems
to have become amanable.

The Dickinson Public Schools are inaugurating a promotional

policy whereby special education pupils upon reaching the appropriate
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chronological age, maturity, and readiness advance to the next in-
structional level. There are to be three and possibly five levels.
Upon the establishment of this advanced program possibly it will be
feasible for TMH children and adults to have a trainable special ed-
ucation level or a vooational workshop treining level in the pubdlic
schools. The Anchorage, with United Fund support, could then be
used for a preschool training center for retardatas. Also there is a
definite need for a separate sheltered workshop program in the earea.
Cuite possibly this may be another project for the Dickinson A.R. C.

During the last four years this group has supported summer
swimming and camping programs for all area retardates. A large com-
munity attendance at the annual A.R.C. Silver Teea helps provide funds
for summer programs and special activities for The Anchorage and all
the special education classes. Because of the elimination of age
requirementa. a Cub Scout Pack is now operating for the boys. In

the fall a Coampfire group 18 to be started for the girls.



CHAPTER V

THE ANCHORAGE PARTICIPANTS

The group at The Anchorage was composed of thirteen chil-
dren and young people ranging in chronological age from six to nine-
teen years. The mental age was approximately two to ten years.
Half girls and half boys was the composition of the group. The vast
differences did not seem to affect the program. Most of the boys
did and still do attend more regularly than the girls.

The oldest two in the group were both girls who were FMH
with some training and education. When trying to establish a group
like The Anchorage, there is always the possibility of finding such
individuals to help the program. One girl had four years of training
in the public school special education class but was too old for the
class they had in 1965. She could do some reading, writing and
numbers. The other girl had repeated parts of elementary education
many times and had a very thorough home training background from
her family. Also she could do some reading, writing and numbers.
The girls were made to feel important in their work, help and studies.
They soon helped with washing hands. cleaning up activities and

lunch. Their special training and work with the teacher weas done
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before and after school or during rest time. All corrections and
changes for them were made at the moment things happened. This
was essential to their leaming.

One of the girls had an excellent voice for singing and the
other knew how to handle herself very well in a kitchen. Both girls
could and would read simple short stories to the group. These girls
made successful strides in sewing with the large needle and yam
and the small needle and embroidery floss. In turn, they helped in-
terested girls and boys from The Anchorage learmn to use some basic
sewing fundamentals. Their cases are not included in the charts of
this chapter because they were not diagnosed as TMH. Their leamn~
ing was an unexpected benefit from The Anchorage. Both girls are
no'vy being paid for their assistance to the teacher-supervisor.

As Director Henrietta Cranston said in describing the trainable
mentally hendicapped children participating in the Oregon City training
program,

They are like little plants, when placed in the sun
and given water they really change; likewise mentally retarded
children when placed in a group where they can achieve and
experience a great varuity of situations with proper guidance
they really change too.

The children at The Anchorage have mzde progress. Actually they

have made more progress than secmed possible.

|
Cranston, op. cit.. p. 4.
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The developmental rczord chart on twelve students from The
Anchorage shows the extent and variance of their progress.

Most of the areas heve a mark indicating the student's level
in the fall of 1965 and then a second indicator for this spring of
1958.

The last column tells why there is a line in the first or last
section of work with the children. One child moved to Minnesota
and one did not enter until the 1966 school yesr. Cne child has
been sent to the state mental hospital st Jamestown twice for essen-
tial speech therapy. The other child has beea put into the state in-
stitution for mentally retarded at Grafton. An unhappy, difficult home

situation made this placement necessary.
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Status Report

In North Carolina it was found the great majority of treinable
pupils range in age from seven to seventeen with intelligence gquo-
tients ranging from forty to fifty-five even thirty to sixty. This very
closely parallsls The Anchorage classes during its first three years.
(See Chart One in Chapter V).

The recommendations made by the North Caroline Department
of Public Instruction at Raleigh, North Carolina are also very appli-

cable to The Anchorage. These recommendations can be found on

pages seventeen and eighteen in A Status Report of the Program for
Trainable Mentally Retarded Children. The report was prepered by

the staff cf the Special Education Section, Division of Instructional
Servlces.1

To provide for continued growth and development of a program
for trainable mentally retarded children the following recommendations
were mede:

1. In order to establish and provide programs for trainable
mentally retarded children, local school districts in rela-
tively spersely populeted areas should be encoursged to
cooperate with adjscent districts.

2. Closer attention should be given to establishing smaller

age ranges within classes, even though rigid age limits
sre not advocated nor desirable.

lreux S. Barker, Staff Director, Division of Instructional Ser-

vices, North Carolina Schools: A Status Report of the Program for

Trainable Mentally Retarded Children (Raleigh: North Carolina Depart-
ment of Public Instruction, 1967), pp. 15-16.
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To provide for smaller age ranges and appropriate instruc-
tion whenever possible, a sequential program with at least
three classes should be established. This could include
one to six years st each level--preschool., school, work~
shop.

Teachers of all ages should be encouraged to take more
course work in special educstton.

Curriculum development and methods of teaching are two
areas that specifically need more inservice training oppor-
tunities for teachers snd administrators that are or will
be working with the trainable mentally handicapped.



CHAPTER V1

SUMMARY AND CONCLUSIONS

Summary

Trainable meatelly handicapped (TMH) persons are those with
measursble mental ability between 30 to 50 I.Q. These individuals
can leamn to be self-sufficient in personal care and to conform to
simple daily life schedules, but are dependent on others for support
snd supervision.

Practices, past snd present, in use for the TMH are included
in the description of programs and in the historicel eccount of The
Anchorage. These programs suggest different ways of caring for the
needs of the TMH. Reports from throughout the United States sub-
stantiate the merits of the community day care center and half-day
private school, on one hand, to the state boarding school, on the
other.

The history and operation of The Anchorage »at Dickinson,
North Dakota are treated in detail from its inception to the present
time. It is a private half-day school for educsting TMll. The needs
of the TMH, such as accomplishment, belonging, spesch and attention
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had to be made known to the community to get its support.

With adequate housing facilities at a church, volunteer
teachers. and asssistance with money and equipment from many com-
munity groups, The Anchorage made possible opportunities to the TMH
for schooling without sost. The incorporation of the school and the
establishing of the governing board started The Anchorage. It has
been maintained with support from 8t. John's Episcopal Church, the
Dickinson A.R.C. and United Fund.

A school-type session with similarities to a kindergarten pro-
gram is used with the formation of habits {n positive, active ways of
doing new things.

Developmental records. summing up the three years of work
by The Anchorage students, are a feature of this school. Few records

of this type have been kept about the TMH.

Conczlusions

The education of the TMH concerns an emphasis which only
recently, since 1965, has received increased recognition. The ab-
sence of references to action research or the expression of expert
opinions suggests the neglect of the education of the TMH.

Very critical throughout the United States are the need for all
kinds of: support, financial and otherwise, in the interest of the TMH
child and adult. The truth of this statement is revealed in the reports
provided by the many state publications and by the description of

The Anchorage.
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The need for sympsthetic understanding of the severely men-
tally retarded (TMH) in the planning end organization of a reslistic
treining program has been emphatically clear. There is a need for
objective involvement in seeking solutions for the various physical.
mental and emotional 2roblems of the TMH. Certainly there must not
be sentimental concem alone unless it is attended by positive action
with the will to do something positive about {t.

Finally, there are -ertain basic organizstional and educstional
principles emerging which should serve as guideposts for training of
the TMH. These may be stated as follows:

1. The TMH are not considered educable in the sense of
ever really lesrning the basic academis skills as useble tools. Further,
they do not have & prognosis of social and economic competency as
edults. Consequently, they present primarily a custodial and training
problem often outside the province of the public school as the classes
presently are constituted.

2. The primary disability of the TMH is the inability to
resson from facts or conditions. They respond to the reel and the
concrete. They are taught with materials in near life situations so
they c&n meke applicetion of skills in similer situations.

3. Thelr currizulum should reflect the characteristics of the
environment in which the TMH live. Any training center must be a

part of, not apart from, the life of the trainable mantally handicapped.
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4. The TMH require much encouragement and stimulation with
an activity or involvement in activity. As a result, their leaming
i{s more an outcome of physical activity rather than application at
a desk. Because of this essential, there is a need to move from
academic emphasis to & developmental seguential activity program
like the one used at The Anchorage. This is to say thst the activ-
ities to be used in physical education, recreation and camping have

importence in the foundation programs for the trainables.
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Pert D - Counseling Parents of the Mentally Retm'c:ledl

s!_gﬂ_o_m m Pruldent s Paml on Mental Retardatlon. October.
1962.

This study is & very valuable aid to parents with retarded
children. The course of action proposed for the netion is
described fully. A special section is devoted to the study of
guidance and counseling.

2. Beck, Helen L. “Casework with Parents of Mentally Retarded
Children, " American Journal of Orthopsychiatry. 1962, 32 (5),
870-3877.

The purpose of casework with parents of mentally retarded
children stresses aslleviating emotional problems, improving
the child's behavior and improving the family's functions. An
interesting case history is clted to explain the type trestment
given to the child end the methods of counseling.

3. Carmr, lele B. “Problems Confronting Parents of Children with
Hendicaps,” Exceptionsl Children. Peb., 1959, 251-25S.

This paper is written for parents whose children are handi-
cepped in any menner. The needs of the child are reviewed
for the parents. The article reminds the parents of their
needs and gives resources to aid them in their problems.

4. M Parents of dre Mental Hesndi « The Pro-
ceedings of the Thirty-third Spring Conference of the Woods

Schools. Minnespolis, Minnesota. May, 1958.

A complete report of the speeches and papers is presented
in this dook. Among the subjects discussed are: "Develop-
mental Factors in Retardation,® “Genetic Counseling.” and
*The Parent Counselor.” The paper conceming genetic coun-~
seling -is: most stimuleting.

S. Doll, Edgsr A. "Counseling Parents of Severely Mentally Retarded
Chilgren. " Journal of Clinical Psychology. Vol. IX, 1953,
114-~117.

Doll stetes that the type of counsel given parents depends
upon etiology, nature, prognosis of the deficiency. the socio-
economic-oconditions unique to each femily, the ages of the
defective person. The author stresses the need of taking the
clinical view in counseling.

lProcoequs of the Institute on Counseling Parents of Handi-
capped CThildren. (Jaokson, Missistippi: State Department of Educa-

tion, 1967), pp. 145-149.
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Dybwead, Gunnar. Challenges in Mental Retardation. Columbis
University Press, New York, 1964.

This book is a oollection of papers by Gunnar Dybwead,
who gives en overall view of mental retardation. An sxcellent
discussion of early ohildhood education, conceming the parents,
is described in detail. Counseling with the parent groups is
presented as the naw trend in helping perents. A discussion
of the entire family life in counseling (s related.

EQQ. Maria.

BIenl BNG AeNGe O Mentas A
Day Compeny, New York, 1964.
The parents of retarded children should be forever grateful
to Dr. Maris Egg for thir tremendous guidedook. With ten-
damess, understanding. and wisdom, Dr. Egg answers many
of the parents’' unanswered questions. Medical aspects of
retardation are discussed along with the practical pattern
for evaryday llving. A word of inspiration is given to all
perents of mentally retarded children.

Finich, F. H. and Yowell, Velma. G xcept
Child. Forty-ninth Yearbook. Part II. 1950, 83-102,

Finigh and Yowell give a very factual acoount of guidance
for the exceptional child in the &chool progtam. The provis-
ions made by guidance services are described. A special
section is given to guidence and personslity development of
the handicapped child. Considerable sttention i{s given to the
contributions of the nonachool agencies to vooaticnel adjust-
ment. Information conceming the qualifications of the coun-
selor is given. This information would be quite beneficial
to parents of exceptional children.

French, Edward L. and Scott, J. Cliford. Child in the Shadows:
A Menusl for Parents of Retarded Children. J. B. Lippinoott
Company, New York, 1960.

Getting the parent to accept the fact that his child is
mentally retsrded is the subject dealt with in this book. The
suthors try to lead the parent from self-pity and selfishness
to the desire to help others.

Glannini. Margaret J. and Goodman, L. “Counseling Families
During the Crisis Reaction to Mongolism." American Journal
of Mental Deficiency. 1963, Vol. LXVII, 740-747.

When parents asre told that their child is s mongoloid,
many times the intensive services offered are also introduced.
In this momenat of crisis many parents place their child in an {in-
suwution. Many of these children die, lesving the psrents with
conscious or unconscious feelings of guilt and recriminetion.
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Heisen, Karl F. Our Backward Children. W. W, Norton Com-

pany, Inc., New York, 1955.

The concrete knowledge of mental deficiency is briefly
but accurately presented in an understandable manner for
parents and lay persons. This book not only tells how the
problems may be solved, but to whom a parent would go to
seek advice. A large majority of the juestions asked by
parents are ¢iven in this dook.

Jacob, walter. New Hope for the Retarded Child. Public

Affairs Pamphlet No, 210, 19354.

This book defines the problems of mentel retsrdation for
parents and other lay personnel. The type of services and
educationsl help needed is explained for the parent. In
the short space allotted, a look at resesrch being carried
out is shown to the readers.

Laycock, Samuel R. and Stevenson, George S. “Parents' Prob-

lems with Exceptional Children,® Forty-ninth Yearbook of the

National Society for the Study of Education. 1950, Part II,
117-134.

Leycook and Stevenson collaborate on the parents' prob-
lems with exceptional children. Unity and cooperation is
urged among the four teachers of exceptional children=--home
teachers, playmate teachers, school teachers, and community
teachers. The development of healthy attitudes in parents (s
stressed by emphasizing the methods of aoceptance. An in-
sight into the problems of other exceptional children is given
so that the parents can better understand their own excep-
tional c¢child. The bauic needs of all children are reviewed
to remind the parents and workers that first of all the axcep-
tional child i a child. The criteria of education of the ex-
ceptional child is given. The need of the parents to under-
stand the relative roles of learmning and maturation are pointed
out to aid the educator in guiding the pesrents. The various
types of skills are listed so that the parents can help devel-
op them. These skills include the psychological, biological,
and sociological developments.

Mearion, Lee J. "“Organizing Parents of Mentally Retarded Chil-

dren for Participation in the Mental Health Program," Mental
Hygiene. Jenuary, 1951, 14-18.

The organization of parent groups is needed for help to
promote the general welfare of mentally retarded children.
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These organizations are also beneficial to parents who need
opportunities to discuss their problem. Many times parents
find greater consoletion in talking with other pesrents of re~
tarded children, than discuseing their problems with profes-
sional workers.

15. Stern, Edith M, and Castendyck. Elme. The Handicapped Child:

A Guide for Parents. New York, A. A. Wyn, Inc., 1950.
This book is designed as a gulde for parents with handi-

capped children. An excellent discussion is given on healthy
attitudes of the pasrents. It seems that this book emphasizes
mental hygiene not oaly of the parents but also of the child.

16. Thurston, John R. “Counseling the Parents of the Severely
Handicspped, " Excemional_Children, 1960, 351-54.

Having a child that is handicapped causes emotional
stress. Parents are helped through counseling. The parent-
physician relationships and the parent-other people relationship
is stressed. The three steges of effective counseling are dis-
cussed.

17. Weingold, Joseph T. and Hormoth, Rudolph P, “Group Guidance
of Parents of Mentally Retarded Children,"” Journal of Clinical
_P_uMI 1953. volo Ix& ll8“124o

The value of group meetings for parents with retarded
shildren is clearly illustrated in this paper. The parent's at-
titudes sre examined along with the entire family's. This
article gives this challenge to its readers: "It now becomes
necessary for the professionals to re~examine old ideas and
formulate new ones, even in advance of the parents' groups,
or he will find himself engulfed and submerged."
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Part E - States

(Note: This bibliography is an accounting of sources
and materials sent in answer to inquiry. It will be
evident that the listing is by states, by persons re-
sponding and contains exact reference to the docu-
mentary materials received.)

Mrs. Alpha Brown, Consultant
Program for Exceptional Children and Youth

and

Miss Reba Penn. Consultant

Program for Exceptional Children and Youth
c/o Alabama State Department of Education.
Montgomery, Alabama. 36101

Alabama State Plan: Program for Exceptional Children and Youth.

Arkansas

No. 8, Montgomery Alabama Department of Education, 1964.

Mrs. Elizabeth Alstadt, Coordinator, Mental Retardation
Implementation Project,

State Board of Health,

Little Rock, Arkansas, 72200

Recommendations for Action to Meet the Needs of Arkansas

Caufomla

Mentally Retarded: Mental Retardation Planning Project.

Little Rock: Arkansas State Department of Health, 1965~
1960.

Roswell H. Fine, M.D,, Assistant Deputy Director
Bureau of Retardation Services

Department of Mental Hygiene

1500 Fifth Street

Sacramento, Califormta. 95801

The Undeveloped Resource: A Plan for the Mentally Retarded

of California. California Study Commission on Mental
Retardation. Report to the Governor and the Legislature.
Sacramento: State of Califormia, January, 1965.
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Lipj;men., Leopold. "“A State Plans for Its Mentally Retarded, "
Lhildeen., XII, No. 5, (September-October, 1965).

Dvbwrd, Gunnar. “A Critique of Celifomia‘'s Repoct on Mentel
Retardation, * Children, XII, No. S, (September-October,
1965).

Colorado

Mrs. Peggy E. Mactin, Coordinator

Denver 3card of the Mentally Retardec¢ and Seriously Handi-
cspped, Inc.

1360 Vine Street

Denver, Colorado. 80296
and

Mearvin L. Meyers

Director of the Community Centered Progrem for Mentelly
Retarded and 8eriously Handicapped Persons

228 State Services Sutlding

Denver, Colorado. 80200

Meyers, Marvtn L., Director. Mmmu.ﬂmmﬂ.&m
Denver. Colorado. Dopanment of Instm.mom. Dlvtslon
of Mental Retardation, 1967.

Coloredo State College, Greeley. Special Education. Bulletin
Series LXII, No. 8, May, 1962.

Howard G. Rossen A.C.8.W.
Regionel Mental Retardation Consultant
Federal Office Building

19th and Stout Street

Denver, Colorado. 80200

Delaware

John S. CTherlton, Direntor
Pupil Personnel Scrvices
Department of Public lnatruction
Dover, Delawere. 19901

Policies for Conducting Clagses for Trainsble Mentally Handi-
capped Children. Dover Delawsre: Department of Public

Instruction, December 1S5S, 1966.
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Florida

Landis t4. Steller. Cirector
Education of Fxceptional Thildren
Floride Department of Education
Tallehassee, Florida. 32304

Georgia

Miss Elizabeth Todd, Consultsnt
Mental Retardation

Division for Exceptional hildren
Grorgia Dapartment of Education
State Office Building

Atlanta, Georgia. 30334

Georgia Director for Its Program for Exceptionel Children -
Annual Report.

Jones, Mamie L. {Director). efrogram for Exceptional Children:
Regulations and Procedures. Atlanta, Georgia: State
Department of Education, October, 1967. p. 33.

Illinots

Alfred Kenam, Bd.D., Consultant

Programs for Treinable Mentally Handicapped Children
Department of Special Education

Progrem Development and Evaluation

Office of the Superintendent of Public Instruction
Springfield, Iilinots. 62706

Program Development snd Evalustion. Ihe Illinoig Plon for

Mentally Handicapped Children. Springfield. Illinois:
Department of Special Education., 1967.

Indiana

Division of Special Education. “Housing of lasses for

Mentelly Retarded,” The Administrative Handbook for
Indiane Schools. Indisnapolis: Indiana General Com-

miasion in Educstion. 1961.
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Iowa
Clvision of Spectlel Fducstion and Guldance Service. Workghop
H>ndbook for lowa Teachers of th¢ Treinable \fentslly Re~
tarded. Des Moines, lowa: Depertment of Public Instruc-
tion, February 16-17, 1962.
Divislon of Speclal Bducatton and Guidance Services. Speech
_ﬂﬂm A work &2 or Des Molnes. lowa : De-
partment of Public Instruction., 1963.
Kentucky
Miss Flizabeth Parker, Consultant
Divisioniof Special Education
Rentucky Depertment of Educstion
Frankfort, Kentucky. 40601
Exceptional Children ond Youth. Kentucky Education2l Bulletin,
XXXIII, No. 7. Frankfort, Kentucky: Department of Edu-
cation, July, 1964.
; nab . : Frankfort,
Kentucky: Dtvlsi'on of Speclal Pducatlon. State Department
of Education, June, 1966,
Maine

Mre. Robina M. Hedges

Plenning Coordinator

Mental Retardation Planning

Maine Depoartment of Mental Health and Cofrection
700 State Office Bulilding

Augusta, Maine., 04330

Mo!ne Committee on Problems of the Memally Retarded.

: Report of the Planninq Project. Auquata. Maine:
Deportment of Mental Health and “orrection, 1966.

| -. Bath.. Mame | Bath-anlwtcx

Auoclatton for Retarded Children, Inc.. 1967.
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Reaching the Retarded in Maine with a Summer Day Camp.
South Berwick, Maine: Waban Projects, Inc.. 1966.

Curriculum Guide for Trainable Retarded Children. Third

Annual Workshop for Teachers of Trainable Retarded Chil-
dren, Farmington, Maine: Farmington State Teachers

College, 1963.

Maryland

Gary O. Grey, Supervisor of Special Education Institutions
Maryland State Department of Education

600 Wyndhurst Avenue

Baltimore, Maryland. 21210

Age Who Are Residents of Maryland. Beltimore. Mary-

land: Maryland Stste Department of Education, 1967.

Massachusetts

Commonwealth of Massachusetts. The Home Training Pro-

graq. Boston: Massachusetts Department of Mental
Health, 1967,

Minnesota

State of Minnesota Department of Kducation
Centennial Office Building
St. Paul, Minnesota. 55101

Advisory Board on Handicapped, Gifted, and Exceptional

Children Report. The Trainable Retarded Child in Min-

negota. St. Paul: Minnesots Departmert of Education,
1958.

Mississippl .

Paul D. Cotten

Special Education, Assoc. Supervisor
Mississippi Department of Education
Jackson, Mississippi. 39205

2@QIngs - L Coun ing rarents 18 1)
cepped Thildren. TJackson, Mississippi: State Depart-

ment of Education, Division of Instruction, Office of
Special Educetion: 1967.
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Migsourl

B. W. Sheperd, Director, State Schools for Retarded and
Crtz2ncded Employment Sheltered Workshops.

Dewey Bilyeti, State Supervisor
Schools for Retarded

State Department of Education
Jefferson City, Missourt. 65101

Charles /. Brewer, Coordinator
Schools for Retarded

State Department of Education
Jefferson City, Missouri. 65101

Sheperd. B. VV. and Belyeu, Dewey. Training for Home and
Community Living: Treining Program--Retarded Children.
Jefferson City: State of Migsouri, 1966.

Sheperd. B. W, (Missouri Director of Training Program for
Retarded Children). Report: The Missouri Plan: Train-
able Retarded. Jefferson City, Missourl: State Depart-
ment of Education, 1962.

Montana
Roger E. Bauer, Supervisor Special Education
Montana Department of Public Instruction
Helena, Montana. 59601

Nebraska

The Nebraskaz State School for Trainable Children. Amelia
Ells, State School Director, Cozad, Nebraska.

Wells, Amelia (Director). Handbook (Preliminary Draft) of
Nebraska State School for Trainable Mentally Retarded
Children. Lincoln, Nebraska: State Department of Edu-
catton, 1961.

Hungate, Vernon E. (Ed.) Curriculum Guidelines for Trainable
Mentally Retarded Children in Nebraskz Public Schools.
Lincoln, Nebraska: Division of Instructional Services,
1966.
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Nebraska State Department of Education. Special Education
; : De Lincoln,
Nebraska. Dlvlslon of Instmcttonal Servtces. 1965-1966.
p. 17.

Education Laws of Nebraska: Section III - Mentally Retarded.
Part C - Trainable Mentally Retarded. (see Nebr. #1)

Nevada

Larry “Smokey” Davis. Consultant
Exceptional Pupil Education

State of Nevada Depertment of Education
Carson City, Nevada. 89701

New Hampshire

Manfred E. Drewski, Consultant
Special Education '

New Hampshire Department of Education
State House Annex

Zoncord, New Hampshire. 03301

Annual Listing of Classes
New Jersey

Joseph H. Cesppello, Assistant

Office of [pecial Education Services
Divigion of Curriculum and Instruction
225 West State Street

P.O. Box 2019

Trenton, New Jersey. 08625

George Peatick

Child Study Supervisor

Morris County Department of Education
County Service Building

West Hanover Avenue

Morristown, New Jersey. 07960

Mrs. Bestrice L. Stiliwell, Principal
William Rallen School for Trainable Children
Mitchell Avenue

Burlington, New Jersey
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Clayton, Joseph E. Memorandum. Trenton: State of New
Jersey Department of Education, 1966.

Interdepartmental Committee on Lifetime Disability: Working
Party on Mental Rctardation. The New Jersey Compre-

hensive t Mental Retardation: commen-
dationg. Trenton: New Jersey Department of Education,
1966.

The Morris Unit, N.J. Association for Retarded Children.

“Who's Eligible? Where is it? How to Get It.": Public
School Education for the Mentally Retarded in New Jer=-
sey. Morristown, New Jersey: The Morris Unit,

N.T.A.R.C., 1967.

Peatick, George (Sup.). Directory of Special Education Classes
and Programs 1967-1968. Morristown, New Jersey:
County of Morris Department of Education, 1968.

Proposed Recommendations in Mental Retardation Planning.

Trenton: New Jersey Department of Education, 1963.

a Blue t for m velopment. Trenton:
New Jersey Department of Education, 196S.

New York

John R. Ferguson, AC8W

Assocliate Director

Department of Social Work Practice

National Association of Social Workers, Inc.
2 Park Avenue

New York, N.Y. 10016

Charles D. Baker, Chief

Bureau of Mentally Handicapped Children
The University of the State of New York
State Department of Education

Albany, New York. 12224

Summary of Some Agpects of Recent Legislation Relating to
Children With Retarded Mental Development. The Uni-

versity of the State of New York, The State Education
Department. Bureau for Mentally Handicapped Children,
1964.
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Regulations of the Commigsioner of Education. University of

the State of New York, State tducation Department,
Bureau for Handicapped Children. Feb. 1961.

Certificates for Teaching Service. University of the State of

New York, State Education Department., 800 North Pearl
Street, Albany, New York. 12204

14 trativ: ta Providin o lagses
) 2 pment:. Univer-

sity of the State of Now m’k Bureau for entally Handi-
capped Children, 1966-67.

niid He ference., New York City
Health Deportmont. U B. Department of Health, Education

and Welfare, Children‘s Bureau, 1964.

North Carolina

Felix S. Barker

Director of Special Education
State of North Carolina
Department of Public Instruction
Raleigh, North Csrolina. 27600

- Reletqh. ' North

Carolina Department of Public Instruction, 1967.

| . (Worklng copy). Ralelqh.North Carollna De-
partment of Public Instruction, 1968.

Mentall

_ . ) Raleigh North Carollne State De-~

partment of Public Instruction, 1967.

North Dakota

Miss Jenet M. Smaltz

Director of Public Instruction

North Dakota Department of Public Instruction
B8ismarck, North Dakota. 58501

au i« - ; ; Dakota, Bismarck:
Department of Pubuc Instructlon. M. F. Peterson, Super-
intendent, (1967).
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Rules and ulations for Treatment and e Centers for the
Mentally Retarded in North Dakota. Bismarck: North Da-
kota State Health Department, November 1967.
Ohio
Joseph D. Auberger. Education--Specialist
Bureau of Mental Retardation
Division of Mental Hygiene
Ohio Department of Mental Hygiene and Correction
State Office Building
Columbus, Ohio. 43215
Janis, Martin A. (Director). Rules, Regulations, and Stan-
ards for the Estab ment d Operation rams for
Training the Mentally Retarded. Columbus, Ohfo: De~-
partment of Mental Hygiene and Correction, Division of
Mental Hygiene, Bureau of Mental Retardation, (1967).
Wiles, Arthur W, (President). The Finest Community Pro-
gram_for the Mentally Retarded in the United States.
Columbus: Ohio Associstion for Retarded Children, (1966).
Rule Regulations and Stand for the Est sh t and
Operation of Programs for Training the Mentally Retarded.
Columbus, Ohio: Department of Mental Hygiene and
Correction, (1964).
Oklahoma
A. LeRoy Taylor, Director
Division of Special Education
State Department of Education
Oklahoma City, Oklahoma. 73105
Oregon

Joy Hills Gubsger, Assistant Superintendent
Special Education Section

State Department of Education

Public Service Building

Salem, Oregon. 97310

Henrietta Cranston, (Mrs. C. C.), Director
Clackamas Child Training Center

Route 5 Box 398

Oregon City, Oregon. 97045
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Cranston. Henrietta, Director. Mmmg_mmﬂgn

Clackemas Child Tralning Centar. Oregon City: . Clackamas
Training Center, (1967).

Pennsylvania

Sally V. Searight, Supervisor

Programs for Physically Handicapped and Trafnable
Pennaylvania Department of Public Instruction

Box 911

Herrisburg, Pennsylvania. 17126

ney! 3ins _ 2] Harrisburg: Commonwealth
of Penmylvanla. Departmont of Public Instruction, Bureau
of Special Services for Pupils, 1963.

Rhode island
Providence:

wae Illand Deyartment of Eduoatlon. 1963

Survey of Personnel Needs for 1967-1868. (Mentally retarded

teachers needed all grouped together.) Providence:
Rhode Island Department of Education, (1967).

South Csrolina

Rabert P. Armstrong, Coasultant
Mentelly Handicapped

Program for Exceptional Children

South Carolina Department of Education
Colpmbla. South Carolina. 29201

South Dakota

Miss Jan Ebersdorfer

Consultant, Spectal Eduocation

Division of Pupil Personnel Services

South Dzkota Depertment of Pubiic Instruction
804 North Euclié

Plerre, South Dakota. 57501

RCAR S LOGUGE - £ Plerre, South
Dakots: Depenment of Publlc In.tructlon. Division of
Pupil Personnel Services, 1967.
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Tennessee

Utah

Mrs. Marion H. Parr, Supervisor
Diviston of Instruction

Area of Special Education
Tennessee Department of Education
133-134 CZordell

Nashville, Tennessee. 37200

”Provisiona for Psychologlcally Exceptional uhudre"
Nashville, Tennessee, State Board of Education, 1967-69.

MQ}_QL_S_ Nashvnle. Tenneasee. aeof

Tennessee Department of Education, 1967.

R. Elwood Pace

Coordinator of Special Education Program
Utah State Board of Education

Salt Lake City, Utah. 84112

Mrs. Irene Elggreen

State Supervisor for Day Care Programs
419 State Capital Building

Salt Lake City, Utah., 64112

E @ epared for U tat d of
Eduastion, Salt Lake City, Utah: Division of Special
Education Services, 1967.

Vermont

James J. Underwood

Special Education Consultant

Division of Special Educational and Pupil Personnel Services
Vermont Department of Education

Montpelier, Vermont. 05602
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Miss Esther R. Shewick

Assistant Supervizor of Special Education
Virgiota State Department of Education
Richmond, Virgyinta. 23216

The Perceptually Brain Injured Child. Richmond, Virginia:
Special Education Service, State Department of Education,
(1965).

i g € ; _' f DLEIAGAS 'l e SR LR L1 > dam -
es for Mentally Retarded Children. Richmond, Vir-
ginia: Special Educetion Scrvice. State Department of

Education, (1986).

[Ce & RIEerifig and L Aent I0r Specifi LOUcAtion.
Richmond, Virginia: Special Education Service, State
Department of Education, (1967).

Washington

Helena G. Ademson

State Supervisor of Spectial Education
Washington Department of Public Instruction
Olympia, Wwashington. 98601

william D. Pfeifer. Principal
Garland School

W 2118 Garland Avenue
Spokane, Washington. 99205

Eleanor M. Peterson
Assistant Superintendent
Spokane Public Schools
Administration Suilding

W 825 Trent Avenue

Spoksne., Washington. 99201

Patrick J. Kelly

Director of Special Education
Division of Special Education
508 North Central

Rent, Washington. 98031
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West Virginia

Allen Blumberg, D.Ed.

Planning Coordinator for Commission on Mental Retardastion
Directory 1967

Mental Retardation Services in West Virginia
Charleston, Wast Virginia

Blumberq. Allen. Plannlng Coordinator. Directory of Mental

] 3 1 2 Charleston:
Wut Vzrqlnla uommluton on Mental Retardation, 1957.

Commission on Mental Retardation. A Plap Cslled Promise.
Charleston, West Virginia: Public Health Service and

Department of Health, Education, and Welfare. 1966.

Wisconsin

G. 8zymanski

—onsultant Special Education

Wisconsin Depertment of Hecalth and Social Services
Division of Mental Hygiene

1 West Wilson Street

Madison, Wisconsin. 53702

Blessings, Kenneth R.. Mcthlas. Danul C.. and Barlbeau.
Plody L. 28 for Retarde
Zhildren. Madtson. Wlsconsin Dopartment of Publlc
Instruction, Aug. 1960. Reprint.

Wisconsin's Day Cere Program. Madison, Wisconsin: State
Department of Public Welfare. Division of Mental Hy-
giene, 1966.

Wyoming

Sara Lyon James, Ph.D.
Director, Exceptional CThildren
‘VWyoming Depsrtment of Education
State Capitol Building

Cheyenne, Wyoming. 82001



APrEND.X

APPEND1X
APPENDIX
APPENDIiX
APPENDIX
APPENDIX
APPEND:X
APPENDIX
APPENDiX
APPEND..X
APPEND.X
APPENDIX
APPEND1X
APPENDIX
APPENDIX

t)

M Q@ 4 ®m o Q

H R M

ACSEND_CES

Group Discussion Topics
Criginal List oE ~8senoveals
aAppeals '

Needs

Letter of iInquiry

Application

Constitution for The Anchorage

We go to The Anchorage

How Parents Can Help

Prayer

Personél Data Form

Helps for Volunteers

Functional Words for TIiH
Behaviorial Profile

Characteristics of TIH Child - Ore.
Inquiry for liaterials

Letter from N.,D. Director of Social
Services



9.

10. ¢

APPEIDIX A

What means of continued financial suvport can bte provided by our
region for mental retardation facilities?

a. Voluntery agencies.

b. Tax support on a regional basis.

c. Combination of tax supnport on regional and State basis.
d. Combination of tax support on regional, State, and Federz=1 basis.

What »nrovision should bz made in ovr regional mental retardation
planning for continued evaluation of mental retardation progress?

How will it be possible for our resion to continue its plenning and
coordination of agency programs for meeting the needs of the mentally

retarded?

The answers developed to these questions gave trne dzvelopment of a

trainable centar real imnetous..
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APPruDLiX A

GROUP_DISCUSSICH TCPICS
FOR MEIAL RETARDATION
Used at a state—~
sponsorzad neeting in
Dickinson on 4/6/64.

How might our region orogram to meet the nceds of the mentally
retarded in such arzas as follows:

a., Diagnosis and evaluation?

be Panily counseling?

Co Fublic education?

Yould the develooment of dav-care centers for the retarded be

" practicable in our region?

How can our region assume further resmonsibility and provide further
vocational and on-the-job training opnortunities for the mentzlly
rotarded? ' o

that opportunities are there for employment of the mentally retarded
in our region? 'hat might be done to.further such opportunities?
What can be -done by our region to secure more nrofessional staff to
work in the area of retardation and to provide training opvortunities
for young oeonle interested in the field of retardation?

What oublic information and edﬁcation nrograms can be daveloped to
acquaiﬁt more people with the néeds of the mentally ratarded?

"That responsibilities should our sbhéols asswne in th~ arza of mentally
retarded?

ae.. Identification?

b. Education?
ce Vocetional trsining?
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+ The Original l1dist of Essentials for a Class for Trainables in Dickinson

1.

2.
3..

L.

5.

6..

7.

8..
9..

A donated room with lights and heat..
As sponsoring group ba prepared to do our own janitor work.

Charge emough to be able to buy basic equipment (colors, paper, scissorss.
paste) or else have the students buy their own..

Volunteer mothers and interested people to do the care or teaching. Maybe
soma church members ars interested in suen work(?). Ministers coald announce
need for help.. '

Know how many students or children will be erxrolled. Also canvas to find
out' how many intzrested parents there will be to help..

Child sheuld be toilet trainad,

I think an all day endeavor would be too much to bogin with.. Better to
enlarge on a progranm that we know:we can handle father than to admit failure
on something too big.. These children vill looR forward to and profit from
even a feu hours a woak.. :

Needed wilY be a record player or piano or both--also donated toys, etc.

Will try to find out what some other communities ere doing and how. Don't
know how much time I will havs. Someone might wirrite to Grand Forkse. They
Just started a:trictly day czre center last wintor.

M-s, GCemel (Vicki)Massad.

[ihis“woman was a leador of the study group,acted as secretary
and made this beginning list from an.@arly discussion. The
parents and othor interested adults started t'eir work from
this 1list.. Chaptiars IXI and IV £ell how most of these tnings
resulted, Mrs, Massad,. a member of St. John's Episcopal
Church,. hag continued to be active on The Anchorage Board and
as President of the Dickinson ARC;
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Tirst Ann=al - A Mother's Account

Childran who srz ment21ly retard»? are rore lik: normal children
thah thoey ere different from them. They n2e4 ten:ler, loving cere as
baties; they n22d good physic-l czre; taay heed a family that loves
and wants them; thay nced s chancz to pdlzy; they need playmates; thsy
need to be accepted, Liks other children thzy ne->d zs much training =2nd
ejucstion as thay can use, Since this is hardly a dabstabls subject,
then way sren't we doing mor: for tlien?

I am speaking as the psrzant of e retardsd cnild, end so, cf course,
I am impatizot that mor: isn't beins done for thes: "hlldrnn - especially
here, wiere 9 2re living and reaising thesz childran.

“hen my child was 1d°nt1f1=d as b2inc retarded 1 was livirg in a
large city w'asre wuch morz was bz2ing done for these children. 1In ny casze,
all 1 had to do was acc2pt tha vaidict and permit my child to be enrolled
in the Special Sducztion classces which were already a psrt of ths school
systam, '“han I g2y 2all ] hed to do wag pive my consant, plaasza don't
thdink this was 3 simple task, 1 must say to teachers or doctors, or to
wiomever has the task of telling a parsnt that a2 child ic retzrded, thot
you cannot exn2ct instant ecécastanca arnd coowsretion from taz -aronts.
"“Jhat pereent is bpreaparsd to aceant such 2 finzl szn2lysis 25lrlyZ  Hopa
gnrin~s sternzl ~ tzais is tie closing of that docr. Th2rs is no curs -
only ’”C‘pt“ncﬁ of the fact, '"men a8 doctor rust reoort that a diszase is
inzura®bls he “znows £931 waell thet his findines will be difficult for thoss
invslvad to azerpt. “heon T woes told th-t my child -ris retcrdad the room
sput orounds T was w2tk 2nd unable to respond. Thae school ps"~1olo”13t
and tha principal must hsve bean eoxpecting this, bsczuse rhon w2 wont
racins to the doctor wita this rsport - you s»2 it was too final to accept
just like that - we foun? thst tae docter he2d tiie complstz report from the
achnnl, FHe showed us how thie testine frorm tiiz school did fit in witn =11
th= rrevioug worries w2 had conceraning this child, In addition to thoat,
within = very soort time — g8 f2y days, mayte - this is likz szt the tirce of
8 de~th wvhen time loses ite proportions - cur ministar c21l2@ on us just
as he woculd de in 2ny treredy. The sc 00l also had notifi:=d him. Throurh
this iind of concern, zccentance comes more quiclkly, tut still not =asi

But wh-t aanvens in this loc~lity? 1 muat admit that T can't fully
appraciat2 the remort: of 2 school officicl t:at th2 psrants won't -~ccept
the fact so whet can tiey do. 1 want to ssk, "'hat did they 3o?" Zut on
the other hand, even if the identifying officisl did all tais follow-up,
wvhat then? Tt ign't that simple just to snroll them in a2 class for the
educ:bls mentally ratorided or an ownortunity room for the trainabls, vhoen
no such class 2xists.e "We have onz ro:m in Dickins~n for the educsble ren-
tally handicanoed children (Z.M.H.) and I telieve there is only onz other
such cl=sg in the entire southwestern paort of the st=te. Cne year the
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Sp2cial Zducation classroom was clos2d in Dickinson tecz2us=z there was no
room “vailable 2nd no teachor, Yet we all agree thzt every child is
entitl=ad to 2l the education 2nd trzining hz can uss. 2scause he is
handic2on2d 1s that a reason to put the child-out of ths pictur2? %Who-
ever h2zr/ anyora sugrest that we close fifta grads, for exsrmple, for
onz year becaus2 of crowced classrooms and 2 shortzge of teachers?

tow ta.fo back a 1little, '"/hen I exnleinzd my foeling regarding the
time wh2n ny ¢hild wes identified as b2inz mantally r>tardzé, many of you
might nsturally wonder *shy this was such a shock to ma. I rust admit
that the thougat of his bzins mentally retardad had never once crosszd
my wind, Any ozrant is looking for a nhysical causz, and especially ona
whica can be curzd, T lezrnad at th~ end of my child's first yesar in
the 8recial Zducetion class that this had been the sare reaction as that
of th~ otaor on=rents. 1 rancmber at the end of the school year st one of
our I'TA meatings = we had our own separats meetings throughout the yeor-
on2 of the moihars askzd thz school psrechologist if we couldn't have names
of th2 new caildren who would be entzrineg the following year, so we could
help tirom to sccept the situation by telling t :em what could be done for
them, Ve were told that each parent had to [ace tiis in his own way, but
she would instead give then our nawes,

I havz told you 511 this so you micht realize tiiz grief there is in
Just zernestine this condition in itse1f, Here, in thais area, to the a2c-
centanze of tinis fact is added thes fict t.at after acceptance, then wist?
After 2 parent hss accepted the fact and aas bsen told how much can b2
done for hid child then he finds that it isn't available for his child.

Childrs:: who =2re rentnlly retarded rangs from nearly normal to
totally dependent. They ars usuzlly referred to ‘n three clagsss. Onas
group Is edvcable, the sezond group can be trained to care for their nor-
sonal neced 2nd do somc kinds of worke The third group will always be
totally denendent. In round averszce figures, out of every 1,000 children,
30 will be mentally retarded, Out of this group, 25 are edccable, 4 are
trainegble, and only 1 is totz1ly d2zend2nt, "ithovt speoeisl eduecztion
we are wmzkine 211 30 totallr devendent.

4s T s23d irn the beginning, mentally retarded children ars more liks
other children than they er» different from them. These ars children,
who by chance are montelly rsterdad, but tzey necd what 211 children
ne=d -~ love, physical esre, a nlacz in a group, and as much treining as
they czn us2. OCin't we find s woy to givz it to them -~ harae?
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Second Anpeal - A Clzrgyman's 7iew

WThis spanker has bean osked to rake e statenent settine forth the
work for retarded childr=sn {rom t e point of visw of a clergyman,

This clz2reyman racerds the tadeainps of Jesus Christ s the rost
importsrt words that ever have heen sro%en and written down or nrinted
on peaper, ZLwon: t ese t2achinss, on2 of the foremost 'as lils demand:
'You shall lovz your neightor as yours2lf.' 'And 2s you wish thst nman
.shou1d do onto you, do so to thams' !'Truly, I say to you, 23 you did it
to on2 of th2 le=st of thes», my brethren, you did it to Me.! And He

-

made, many other domends upon vs that arz expressions of this 1lsw of love.

This is an oblirition towerd our fellowmen, and it is an obligetion
toward God. God has an infinite concern for ths wellbeing of 211 humzn
beings. "o do not fulfill our duty tow-rd Him until we have csrrizd out
out onlirztion of love toward the neighbor wiom Cod loves as much a2s Hz
loves us.

A certain lawysr asked our Lord; 'And who is ry neigabor?' Ho was
told the story of a victim of s highway robbery wno wss ignored by two
clorg:men end heln2d by a layman, +who in {urn wss the citizon of a
forsian country., Tha story told by our Lord imnlied that it wos simply
th2 victims 25D »rhiech 2ntitlad him to =2notasr's h2lp. Thz victin of
violanca may have been a good or bad man; rich or poor; s waite ran or
2 hezro; a fz2llow citizen or a foreigner, Thes» conditions made no dif-
ferenc.:, Le was a -~erson in KiGD. That was t'ao claim upon the holp that
his neighbor might b2 abla to give.ihin,

The retarded child is a nerson in need, Throush causes which no ons
con explain, 2rd which cartainly =2rs no favlt of his own, he h2s bsen
robted of 2 ¢ ence to sasrz tihe grod things of 1ife on &n equal hnsisg wiin
hiz fellows. FEeo is in nead of the teszciin and other hielp that more for-
tunate peonle arz ztle to rive aim. Cur otligetion to serve thzt nezed is
as graat cs any obliretion w2 have, o any person, under any circumstancas,
3acause of Zod's love for him, our doligetion to sorve his rnead is an ob-
ligation torzrd Cod &s well as towerd 2 neigabor.

There coues to nind a conviction expresszd by that trilliant womarn, Miss
Florence Intengale, whio took thz cruda and desoisnd orofession of
nursing and transforred it into a noble, efficient, thorourhly Christian
sarvicz t5 Ced and wan, The public taousht theot & sick p2rson who was
financizlly 4distitute had no right to nursing care if he couldn't poy frr
it. ‘iss Yightingale insist2d that tae simples fact of suffering 1lift-d

onz stove suet cansideratiions; zrnd that whetasr the petient was ood or

bad, valuakbl: or invaluabls, a frizad or an cnem, his suffaring constituted
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a claim upon socizty for raasonabl= care., The need of a retarded child
is in that cat-~vory, His ne=2d constitutas s claim on our ~fforts to help

him, And our &bligation to help him in his nesd stands among our higrest
duties, .

e sre told that there was once a French prime minister «tho hed to
underco a sarious oneration, He snid to his surgeon th~t of couvrs~ ths
lattar would rot trast aim in the same rourn mancer that he used with the
'tharity wratches” in tne hospitals Tae surgeon's outlook was in hermony
with the fin2st tradit’ons of 2ais nrofassion, and ae was a sincore Christ-
ian, UYa s~id to ths »rime minist2r that the missrable charity wratches,
as 2is “min=nc? r=ferrad to tamm, wera all prime =inigters to him,

Yis need vlacaz the retarded child in tne sams cztagorv ss the prim:
winister, Our otklir=tion 23 Christians requires us to sz2rve thet nzed and
in 2 conscientious apirit."

Third Appeal
Undzrstanding T12 Nends Of The Dickinson Arsz Associztion For Retarded Children

Have you hesrd of the Dickinson Arsa Association for Retarded Child-
ren? Saven ronths ago this zroup wsas formed and it s comnosged sit the
pras:nt tire of some fifty interested peéple frow Stark Jounty 2nd taz
surrounding area,

In Just recent rrsars retsrd-tion of th2 mind is heing rocornized
for the prezt zrobler it is, and that there aro ways and means of doing
much for the pronle 'vho are afflicted with this confition. ‘any states
aro vprovidin:; classrooms for slow learners, day schools for trainable
cnildren, ard cliénics for diagnosis ard heln of many kirds.

As 1long as y»': can remerber thera hsvz baen schools for th= blind,
the deaf, the crinoled children, =te, - and raxt you will say, "2 aave
Grafton." VYas, 'r2 2zvs the Grsfton Schoel, but there 2re many children
whs should not 20 to Crzfton. but wio should btz in school lezrnine to
1liva as normz21 jives as possible @nd learning to become szlf-sunporting
or a2t least self-sufficient. This also dep2nds u»on thz child's shysical
conid 3 tion, th2 fa ily's financizl condition snd stemina,

Cnlv until you nz2v2 associztion with 2 rztarded c1ild can you resalize
how zgorlzine is the affliction, There ars desra=s of rastardation, Soma
c1ildran must be institutionaliz-od for hoth thzir good and that of their
parants -~ this tha state prowvidzd. Then therz are taz trainetle ornzs znd
for tiesz tha d=sirable situatsion would bz to hzv=e 2 d2y c2ntz2r or day
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APPENDIX. D

GCITLD'S MEEDS

O COMMUNITY

ot FROM PARENTS FROM TEAGCHERS FROM PLZRS

AAEES ) ‘ AYD/OR SSHOOL

1. Physical— Proper food, Fealth 2ducation, Consideration and Adequate medical

; to try to Adequate slzed, physical treining,  [understanding of and dentel services
develon a Frcsh air proper heating his health and immunization

healthay body
znad wood
henlth hobitse.

-activities,

medical
and dental care,
Suiteble housinge
and clothine,

early troining in
(rood health habits.

and lishting, in
the schoolroom,
cooperation with
narents and wedical
authorities in
health inspection
And immunization
areinst diseese.

handicap. 1ull
cooperation in
preventing spread
of contagious
discascs.

arainst contapious
diseases, sanitary
living conditions,
clasges for them,
classes for their
perents,understand-
inz, well-trained
teachers.

2. Acceptance,

i

understanding
and love from
others.
(belonging)

Share in the fewily
vork and play.
Pride as a member
of the family--
cotradsiiine
Sercnity at home.

Welcoming into
school and giving
real share in
activities of the
classroom and play-
ground.. Kindness
and fairness in a
happy cooperative
classroom atmosphere

Geénuine share in
group activities.
Interest in
achievements.
Friendshin..

Hiring wmderstanding
qualified teachers.
Active child
welfare agencies
and kind under=—
standing foster
parents to substi~
tute for the. home
WACN NCCCESATY,.

3. Self-ao=ptance

p— e L
e

2o Recognition

vl

5. Some under-—

(Including
sclf-csteen)

- from others
(Socta1, -
aporoval)

stending of
resnonsibili-
ty to others.

A e e

Confidence in him,.
Help in understsnd—
ing and accepting
his strengths and
weaknesses.

Individusl challenre
nelps, and
counsecling.

Anprecj.ation of
gualitics..

Opportunities to
feel he matters

to them. Oppor—
tunities to sharc
in community acti-
vities, church
activities, swin-
min7, camping, ctc.

Praise Tor ‘good
behavior, honest
effort in work and
other ‘2accomplish-
ments. (Cemes, .
maldngr friends, ote

Good standerds of
behavior at home
encourasing honedy
and spiritvd devel-
opmant e

»;v;':»._-_ ==
Commendatian: for-
zéod hehevioy,
diligrence in school
work, success in
games, speaking,
music, etc.

Training child to
cocperate with
others in work and
play and ®ocomplete
difficult tasks.

Generous admiration
for accomplisiment
in school work,

games, speaking,ctc.

Approval when a
good snort (srood
loser, good win-
ner, ctc.)

Credit for
constructive:
activities,church:
activities, swin-
ming, camping,ctcs.

- B

Opportunities to
attend school,
church, nlay-
rround, dsy coare
center, and for
rcerecation center

6.

¥reedom fromn
feor and
Fuilt
IAchievement
Success)

Encourasement in
schooldactivities;
®pportunitios for
vortiwhile tasks,
obbies and ad-
venture. Bncour-

‘acement to talk.

Bstablished
rapnort. Work at
uhich he can suc-~
ceed. Cpportuni-
tics for success

in sames, hobhies, |
znd sneaci.

Onportunities to
take turns in do:ing
thinrs. Inclusion
in school projects
nameg, spaoel, nugical,
gshd otiier activiies.
(The Gircus at

St. Luka's) Portici-
pation in zroun pro-
jects plonned and
carried out by the
rTon.

Vocntionegl,
mudanee if any
2bility or oppor-
turndty church
rctivities.
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D2ar Mr. and ¥re.
A training eentsr for rstorded chiildresn not racsiving any 2 }Jing is

b2ing esteblisﬂcd ere in Dickinson., Tae Anclwrac~2 is tha namo of the na2w
cenfer. It is to be located in the par ish hall of G5t. Johin's Episcopsl
Chunch, Tighth Street 2t Fifth Avenuz 3st, A committ:e of three memhers from
both the Dickinson Aroa Assoetation for Retarded Children and the church
compos2 The Ancnornoe Bozrd and a2re in chareze of tha projsct, ﬁveryday
¥onday througa Friday, th2 gessions will bz hi2ld frqm 1:00 F.ri. to‘3:30 PN

I would liks your child to join ug rseulerly at The Anchoraca,
As this child's parzants #ou will bz regvonsiktla for thz dailv transnoratation,
a renort of a o1ysical examination from "oﬁr locz) doztor end 2 s2ries of
tests at tas Dickinsorn Ares Social Sarvica Santer, Inclosad is an enrollment
vlank (aroendix). If ou'r: ints M"ccd in this new oro-ram f£i11 it out =nd

¢il 3t to Zox #50 Diskinson, Yorta Dnkota.

On “onday, Santesmhar 20, 19645, eg 7:30 P.!i., tha Diclinasn Arsa Association
for Mstardsd Jrildran (A. R.L ), w311 52 meeting at ?oosevalt School, Thae
group would tike bota of 7ou to attand the nezeting and find out mor2 about this
néw canter, As suvervisor I will k2 therzs to answer any of your questions and
accapt eny T zporis includlnc t'12 enrollment form that you Save r2ady for your
ciaild's enrolliant.

Sincarely,

Dorotay J. Sizifi~id (Mrs. C.A.)
. Supervisor at The Anchorage
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APPLICATTON FOR THE ARGCIORAGE

Full Name of Child

1. Has your child been diagnosed as mentally rectarded? By Waom?
Vhen?___ Kind of specialist
Address:

2. Has your c'aild been excluded from public school atiendance?

. Reason:

3. To help us understand your child and the type of program ha needs,
please answer "Yes" or "lo" to the following and describe the
behavior on adjoining lines:

TOILETING ‘
Bowels controlled? Bladder control: In daytime? At night?____

FEEDING (check and explain)
Feeds self alone__ With som=z help No sl1f feeding
Bats most foods Tats few foods

Fobds He does not eat or drink:

COMAUNIGATIONS (Check )
How does he let you know his wants?

Talks_ - Makes sounds Makes facial:exoressions Gestures

SPEECH

Understandable Uses sentences Uses words Can speak, but sel-
dom does

How does he let you know:
His toilet nczeds**To have a bowel rovement

To urinate

His nead for a drink
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APPLICATION FOR TEE AVCHORAGE

What does your child like to be called

Has your child ever participated in any group programs? Give neme and
dates of attendance (approx.).

Do you feel he benefited from them? If so, how?

How doeshe choose to spend his time?

Indoors

Outdoors

Does he do any domestic tasks?

To what places doashe go? (Store, movies, church, etc.)

Alone

Accompanied

Will you ettempt to gzt your chiild to The Anchorage regularly end

on time if accepted?

Signature of parent
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7
&3 CONSTITUTION FOR TET ANCHORAGE - 1
ARTTCLE I. MAMZ

The name of this corporation, hereafter referred to as '"The Anchorzge" shall beg
The Anchorage School for Trainable Retarded Caildfen, Incorporateds,. The term

"retarded cnildren" as used herein shall include trainable rstarded p=rsons between
six and twenty yesrs of age,

ARTICLE II PURPOSE
The purposesof The Anchorage ares

Sect. Ae 1. To train and promote the general welfare of retarded children whose
I.Q. scores fall Imtmmmmeemmese=immmunrs 20- and 50,
telew

2. To make available classroom spvace and instructional services for

- retarded children within the genzral geograovhic area of Dickinson,
North Dakota, -

3. To continuse to provide these services until such time as public
schoql services are made available for trainsble childrzn, At
such time as the public school assumes the current Anchorago

prograr, Anchorage may et its option elecct to accept retarded children
below the age of six,

Sect. B, 1. The Anchorage shall be non-politiczl, non-profit, and non-sectatian,
' No child shsall be refused attendﬂnce tacause of race, or rzligious
affiliation, ‘

2. No part of the net earnings, contributions or other property shall
accrue to the bznefit of any membsr of tha governing board.

3. At such time as The Anchorgge School is dissolved, the property
: and equipment of Anchorage will be turned over to the Dickinson
public school system for use in Special Education classes.

ARTICLE III.ADDRISS

The official addrass shall beg
Box 48
Dickinson, North Dakota 53601

ARTICLE IV GOVERMING BCDY

The governing body herein czlled the Board of the Anchorage, shall consist of 3
members, 4 of whom shall bs members of St. John's Eviscopal Church in Dickinson,

and four of whom shall be hembers of the Dickinson Association of Retarded Childrzn.
The Rector of St. John's Episcopal Church shall z2l:rays be a m=mber of the Board as
long as the fscilities of said church ars being used by the The Anchorzge, At the
discrstion of the Board the membership mey be expanded to include one person who is
‘neither 4 member of tha Bpiscovzl Church nor of the ARC, to be electzd by the Bosrd.
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THE CONSTITUTION FOR THE ANCHORAGZT -
APPENDIX TO ARTICLE IV

One member, each of thz Episcopal Church and the ARC shall be elect=d annually
by the Board and one mzmber each of the Episcopal Church and the ARC shall bz
selected by their rzspective bodies. The term of the members of the Board shall
be two, years. Elections by the Board shall take place in Septembers Selections
by the Episcopal Church and ARG shall tske place at their respective annual
meetings..

ARTJCLE V OFFICERS TO THZ BOARD

The officers shall include a piesident, a vice-president, a secretary, and a
treasurer, all of whom shall be elcted annually in September from and b= the
members of the Board,. :

ARTICLE VI M=ZSTINGS

Meetings shall bs monthly at 2 time and place selected by the Board. Regular

monthly meetings may be cancelled at the Board's discretion. Special meetings
may be called by the president or by a quorum of the Board, provided thqt all

of the members of the Board arz properly.notified,

ARTICLE VII AMENDMSNTS

Amendments to the constitution shzll te consumatecd by a simple majority of the
Board voting at two successive m=2tings. The total Board shall bz informed of
the amandment prior to both meetinsgs,

ARTICLE VIIT QUORUM

A quorum shall be dafined as four of the board membsrs provided that the four
are not wholly from the Episcopal Church or thzs ARC,

ARTTICLE IX FISCAL MATTZRS

The fiscal yecar shall be from June 1 to May 31. The tressurer shall b2 rssponsible
for all funds acquired or contributzd to the Anchorage and will disburse thz same
according to the t7ill of ths board. The tr=asurer will bs reguired to keep an
accounting of all funds and to provide periodic reports as the board requiras,
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THE ANCEORAGE
Purpose

This tfining center for severely but trainable mentally
retarded children is attempting to provide opportunities never

before available to these children,

Name
The Rev.-lr. Theodore Jones, restor of St. John's Episcopal
Church, suggested the name using for reference the Bible verse
H ebrew 6:19: "This hope we have is an anchor for the sbult,
both sure and firm and it enters in beyond the curtain.” With
this reference as the background, the'name The Anchorage was

accepted by the board,
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THE BOARD OF THE ANCHORAGE - 1966

. Mrs, Lawton Osborn, Sr, - Church

. . Mrs. Gemal Massad (protem for minister) - Churchx
e o o Father Tuxbury - A.R.C.

e o« ¢« o Charies lielson - A.R,C,=*

s » » « « Domnald Stoxen - A.R.C.

o ; s+ «» o Tom Conion - Church

%Chairman
#*Secrecary

The board is made up of three members of St, John's
Episcopal Church and three members from the A,R.C., The
Dickinson Area Association for Retarded Children. One member
was not to be a member of either group, but could be a parent
- of a student. This member was to also act as treasurer, if
possible,

Treasurer - F, J, Barth
Stamp and Donations Chairman - Mrs, Frank Pearson

Teacher - supervisor - lMrs, C. A, Shef'field
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To Parents,

The Anchorage is a joyous experience--

for the retarded child in this new school-type world made just for
him, for the volunteers whose lives air-e renewed by the pleasant
requnsibllicy of providing guidance for these children, for you
parents, we sincerely hope, =with whom we are eager to cooperate

in every way in hilping you to reach tie highestv goal possible

for your revarded boys and garls,

may we give our chiidren a big step tcward health, hapov.nsss and
succoss uf some :ind by working togethér in earnestness and mutual

understanding*

The Anchorage Board Chairman
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WHO MAY ENTER TS ANGHORAGE?

Most children 1living in southwestern North Dakota who are
tested as menatlly retarded and unable to obtgin training elsewhere,
These children must be able to live in Dickinson oi* Ge able to have
transportation to St, John's Ebiscopal Church regularly. All of
these requirements are the responsibility of the parents. At the

present time, young people up to the chronological age of twenty

years and with mental age of two and up are being accepted,

WHEN IS REGISTRATION?
Registration is possible anytime the need for entering exists
and room is awvailable, Tnis would best be done in the afternoon

when class is in session.

(Subject to changgmggcause of transportation)
1:00 to 3:3u P.M,, Monday turough Friday.
WHAT 1S NEEDED FOR REGISTRATION?
Will you please bring with you when you register your child:

iLs Some proof of birthdate such as birth certificate or a
baptismal certificate,

2. Your family doctor's certificate of your child's physical
examination,

' Your child'!'s dentist's certificate,.

4. Some notification from the Southwest District Area Social
Service Center giving us the mental age, emotional status
and recormendations for your child,

All of these things may be included in number four, Some of
these things may have to walt, but we will need you, the parents,
understanding t:at they will be completed as soon as possible,

1f you have any difficulty, c211 a board member or the
teacher-supervisor,
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WHERE 1S TEE ANCHORAGE?

It is in the parish hall of St, John‘s Episcopal Church, The
church is located on Fifth Avenue at Eighth Street in Dickinson,
North Dakota, Always try to go to the small labelled door in the
back, going doun the few stairs,

COSTS?

The Anchorage has been established as a non-profit organiza-
tion, Donations are being used for equipment, There are no fees
for entering The Anchorage, but money is needed for the continued
operation, In the winter, there may need to be a fee so regular
transportation can be provided. At present, women's groups from
local churches are oroviding help and food for lunches. The A,R.C,
is providing some equipment,:milkand juice. The church is provid-
ing the space, necessary paper products, weekly cleaning, and
cleaning eguipment,

WHAT IS THE ANCHORAGE LIKE?

Here's a very large room divided by tables and chairs, alive
with boys and girls, Bacih child is different from all the others
in size, coloring, likes, dislikes, background, abilities, diffi-
culties, and personality,

They are different and always will be, but in some ways they
are alike-~in their need for love, security, activity, success, for
being able to belonzg to a groun, So here's the beginning of a new
life, .HMeeting all these children's needs at The Anchorage is the
teacher and volunteers concern,

From the moment the child enters The Anchorage, everything is
done to malte him feel at ease and at home, He's in a world with

which he can try to cope.
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Toys, blocle, playhouse, balls, books, crayons, puzzles,
peg boards are just for him,

Theret!s space indoors and outdoors forrunning, jwiping, skip-
ping, exercising, &Everywhere is life, .color, acti§ity, fish to
feed, pictures to interpret, dolls to care for, games to play,
bloqks to build with, new interests to investigate and try--
many things ready to learn.

“‘fherets a time for storytelling and music. Therefs a time
for quiet moments, .n play, thoughts and wishes are expressed,
During opening exercises, a prayer and the pledge to the flag are
given, then the day and date are established. Each child i s
ovm way has an oppdrtunity to tell something and they all have
opportunities tvo participate iﬂppeech ;nd lea:ning activavies,
Situations are met, problems are solved, and decisions are made.

therets iistening as well as talking. Speech welp 1s given
whenever needed, .hereis give as well as talfe.

It 1s houed tThat minus can.be st.mulacved by all <c..e concaccs
with cther boys and girls and with the volun:eers, as well as by
the experiences that are planned for the greatest possible individ-
ual growth of every single child,

WHAT PREPARATION ILL HELP?

What an experience--this school-type afternoon at The Anchorage.
Exciting for you and your child.

It will be a happy one, too, if this new Anchorage student has
been helped by his'motherand dad, He has been, but we'd like to
suggest a few thinzs which we have learneda re important for his

happiness and security=--not all necessary, but helpful,
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Can Tell Hig Name

He knows his first name; he will tell adults when they ask him. His
full nams will be even more help.

Con_Holp Himgolf

By estsblishing a routins similar to that of Ancﬁorage days before
the child storts at The Anchorage, you will éive the child a feoling of
doing something to grow up: mors irdepeadence in dressing, egpo-
cially in putting on his outer wraps; a regular bathroom schedulo erd
attending to his toilet noeds; doing taings for himszlf. A "quiet time"
of five o2* ton uinutes now and thea with an esrlier bedtine, if needed,
will holp him to ston end "1light" for a while.

Hag Fealing of Sceurity

Basure tha czild has had rany chances to say goodbye to you and
go with sorcone for ¢ few hours' visit,

Hag Basn Exemined

Tho best time for your child's thorouvgh physical e:amination and
shots 4s bafore he enters The Anchorago.. Do it early enovgh so you give

yoursalf tire to follow any suzgestions that your doctor finds nocoessary

to make,

The sare 1s trus of his dontal excamination.

The Southwagt District Area Social Sorvice Center will have to have
a tosting results on your child beforao:tiie ¢:ild can be accspted at The
Anchoraga, This takes a good deal of tima so 1t should ba started first.
(Telephone nwiber 225-3903)

WHAT ELSE CAY PARITS DO?

About Suppliossg

Your child will n32d:

‘A smock, cowverell, or an old rzn's shirt for painting, clay ov

chalk time,
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A rug big enough for a child to lio on for rest period when and if
needed,. _

Small, light waight blanket to cover him dvring this rost period.

There will te facial tissue availsblo at The Anshorage at all times;
but if the child prefers a handkerchicf, he should bfing a clean ong
each day,

His smock, coverall, or shirt, his sweatars, cozts, caps, mittense
all outer clothiing——iill have bzen narked at hime with his nams., Rubbers
and ovorshocs will be marked with adlhiesive taps name labels;

Eangor t2bs holp him to hang his vraps more ezsily on the clothos
hooks in the entry;

About Clothing

Hls indoor clothing is comfortabls in a room of about 63 degrees
temporatura..

Part of each fair day, above 45 degroes temporature, is spant out
doors so chezk to sos he has enough wraps to keep him comfortable;

All clothas worn at Tha Anchorage are comfortable and similar to
those of othsr his size,

Clothes ara practioal, made of raterial that woun's soil.easily,
for a child afraid of becoming dirty rzy be unhanpy.

Clothes are essy for cnildren to manage: large buttons are easy
to faétan, rubhers and overshoes aroe easy to put on if they ers a size
largor than the choos.

About Hoalth

Yowr child starts off te The Anchorage with a warm, nourishing lunch

befors tho afternoon ssssion. His diet includes cn abundarce of milR
and wilk preducte, fruit, whole grain corosls, and vegotables,
Pleonty of timo is allowrod for his eatirg,
Ho naoads help in establishing good kz2alth habits:
Drivking at least four glasses of wator daily,
Rogulzr toilet habits,
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Regular slesping hours—seignt Fo twelvo hours—in a well--
ventilated rcom,

Using soap and water fresly, wsshing hands before eating,
after going to the toilet, and at other times when they
are sollead,.

Keebing finger na:lls clean and avoiding biting them..

Snampooirig hair at least every twvo weel:s,

Using own towol, face cloth, and tooth brush..

Keeping coughs and snoezea covored.

Bringing a ¢lean handkerchiof to school each dzy if one 1s
wanteé. Facial tissues are supplied,.

Brushing tecetih corroctly twice each day.

Visiting dentist at least once a ysar, preferably twice.

Relaxing and remeining quicet for short times.

Playing out doors when weather pormits.

Keeping reasonably noat,.

Dregsing according to the weather..

If your doctor feels that your child shouldn't take part in
eertain physical activities, his egtatemant to thet effoct is sent to
The Anchorage, c¢/o St. John's Episcopal Caurch. Evory cgild parti~
cipateé in 511 physical activities as he is able, excspt those spaci-~
fically restricted by his doctor,

For your child's health =nd that of othar childrsn, he %s kept at
home if he shows such symptoms ass restlessnoss at wight, cormon cold,
fever, -earachs, vomiting, disrrhea, sore throat, poin, chilﬁs, hondache,
sn93zing, running nosg, coughing, skin ras!, snlarged glands, red eyos.

ﬁ family racord is kant of corrmnicabtle discases whica your child
nay havaj; such a racorl is important in cass of unsvoidable exposure at

Tho Anchorazo..
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If a child has a cormunicable discase, Tho Anchorago nseds to know
immediately as such verning may be of great holb to othoer parents and
their childran,

The physical and dental axaminatiods,'the booster siiots for protection
from diphtheria, the vaccinations for small pox, whooping cough, and
measlos siould bs taken care of bofore thas child enters Tho Anchorage.

Only first aide—=immodiate treatment given in cass of an accidont—

" ig given at The Anchorago. Mo internal wedicinas are given, If neco-
ssary, parents ars notifiad of an accident..

Namas, addragsss and telephons muibers of neighbors, rolatives, cr
other psopie are filed in The Anchorage by parants so that somsonce may
be rcasched in case parents are out, |

A fou other notes about safetys Your child losves at home any
articles that night cause accidents==knives and other sharp imstruments.
He has beon told at home not to throsztones or hard snowballse
About_prosrosg |

Your cnild's progress at The Anchorage will bo discussed wdih you in
confofences with his toacher-guporvisor. She wi}l sond you a roquest for
such maetings. * Through theso conferencos both the teachor-supervisor
and the parents have a better understanding of how to help ths child.

You can kelp yovr child bys

Making thoughtful and considerste comments on his efforts.. Your
child's creative abilitios are primitive but sincere.. Thse child doos
not szo things as edults or normal children do, therefore his efforts:
aro rot to be compared with those of others.

Boing interested in wha% he did at Tho Anchorage and tcking time

to laqok at what he krings hona,
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Listoning to his stories and discussion of The Anchorage or
encouraging him to try to talk whenever ﬁossiblem

Answering his questions houostlye.

Knewring his teacher and understanding Tho Anchofége progruaize

Tallking yith the tenchor-supervisor If ybur child scenrs nrore
oonfused, troubled or unhappy than usual, Tegother, you may streighten
out tho difficulty. These children often misunderstard or are un-
cortain.

Visiting The Anchorage, but give tho chilld anough time to boecoino
acquaintol and adjusted to the now environment,

Se9ing that ho attonds Tho Anchorarso ovory day except for an ill-
noss end s30lng that ho's on tima, Cood attondance will h2lp to oste-
blish a good hatit for hin..

Sending writien resgages, not oral onecs,

Making dafinito arrangements for somcone you know to brinz and to
cord for your cuild if you cannot tricg or couo for him as you usually do.

Joining the parent grovy of The Anchorags.

WHAT MAY TIIE AI'CHORAGE CHILDRTLI LEARI?

Thoy way loarn to share, to work and play togoethar.

Thoy 12y leara to work alono,

They may go oxploring on walks and trips, They may discovar ths nsw
world of many naw activitioes.

They may dissover thie Joy of ereating.. They may learn to ra%s
things with pasfe srd scigsors, with clay ard blocks,

They Ly enjoy story telling tins,

They ey listen to cimpl: steries and pooms, to rhymes and Jinglas.

They nzy tell a story or talk atout a stery.
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They may draw and paint and model in clay., %T1hay my ask to meke
things they know about, that they have é;en.. Thoy may express their
ideas, moods, exporionces.

Thoy'3l have exparience with musice. Thsy will lecten to music, to
gounds of balls, orgens, voices. They may sirg together end alona.

They may mzke music with belle, raftlas, gticks, and other simple
instruments of thoir owm rhythm band.

They amy lcarn to take care of their heszlth, They ray play ganes
of runtng, throwing, kicking, to develop large muccles, Thuoy may
participate in rahythmical activities of singing gemes and daneinge. Thay
may learn stout good sitting and standing posture, Thoy may learn stoud
the safe way to handle tools and s&issors.. Home training in cleanliness
will be reinforceds Taey will try to rost as woll es play and vork..

They may begin to be ready for other learnings. They may loarn
to care for books. Tney may become acquainted with taeir library cornar.
They may learn to do sore printing..

Tney will have tho opprortunity for rany other expsriencos. They ray
entertain parents and friemds, may s2e good pictures and films, nay
celetrate holidays, may work with a gronp of normal childron a fewr
times. ?hey may learn to sxpress some thoughts and uisheé. They nay
attempt to speak to bs understood.

A montelly rstzrded child should b2 happiar becauss he goas to
The Anchoraws, Ho may learn now ways of workins with otbors. His mind
may evan te stimulatad by the many and varied expsriences Tho
Anchorage csh provids.

WEAT DO THS VOLULTESRS DO?
The teachsr-supervisor ig traincd in the understanding of mentally

retorded childron, their possibilitios and limitati~ns, their problems
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and interssts. The teachor tries to confer with parents whenaver she
feols a nead and is alusys ready tc talk over any situation with eny
parént.

The daily volunteers and the toacher are éuiées and inpartial
ébsorvers of thaese mentnlly ret§rdcdrchildren.

Tihds rroup watches the child's emotional stability, his attituvdes
'toward othor children, his spaciel interests, abilities, and Aifficultiiss.

They atterpt to kesp ecach chiid happy and comfortablas Thay, too,
try to ensuerr hig quzstions honastly and thoughtfully,

Thoy obgorve his hoalth and are on guzrd for 1llneess end infection.

They are in school wvhat tho mother is in the homw-—the helpor and-
direotor of each child's activities, lecding him from one ectivity to
enothar to davelop thosa qualities which rmoko for his hanpiness and bost
wolfare, good oharscter, dosirehlo paréonqlity and abilit; to get along
wvith othary. |

Thoy ses that eazh child s not only permitted but encowraged to
progress accordinz to his own obility,

They have insight, gentlonzss sad poetisanca,
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NOTES
The Anchorage will be ir-sesgsion whensver it is safe for the cars
to trasvel. Parents, considering ths child's ags, health, and trans-
portation, will decide whethar or not their child shéuld bo sant to
The Anchorage.
Howover, when traveling to The Anchorage is dangerous bocaiise of
bad weather and it mugt bte closed, a noticse will be given ovor radio

ptation, KXDIX, bafore the oponing howr of school.

QR
RFMINDZRS

Your child vill noed a smock, apron, or covorall, smsll 1light
woight blanket, rugbiitg erouzh on which to rest, his name or all vraps,
cavs, rubbers, ote.

Your child's prorress will be raportod to you porsonally in
conferences witii the teachsr~supcrvisor.

Visits to The Anchorago aras welcoma at all times, but for the
best interest of the childron it is'wiae to let ths teacher or deily
volunteor knovr vhen you plan to come., Then the children can bs pre-
pared for ths visitor. ‘

Exanination ty a doctor, dertist and the Soutinrest District Area
Social Sarvice Centsr should cone basfore tha child enters The Anéﬁorage
or as soon ag possible after the c¢hild has veen entered in The Anchorage,
Booster shots and vaccinations also shaould bo teken cars of at this tine,

Bo surs tho records are on file wita thie t3acher-supervisor,
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Hovw parents Can Eelp

Send thz child to school regularly and nromptly,

Sznd a written excuse waean he returns to schiool follswing
each absence, -

Put his name on wrans, materisls, ard all personal belongings
that he brings to school.

S2nd a rzst mat or two clean blankets., If a mat is sent, pl=ase
send a cover and mark both plainly.

Encourage him to ba resvonsible for all belongings.

Diséuss with the teacher anythinz that will help her further to
understand ta= child.

Notify the school of any changz of adéress. If moving to another
school, inform thz school severzl deys in advancz, so the child's
matarials and records may te assembled.

We have entered a newv era in Dickinson by offering The Anclorage

school to thos2 less fortunate. e are still pioneers—we will make

mistakes—but, when parants and tsachz2rs work togstiier for the good

of the children, grsat things can be accomplished. “Let us join

together in maling tais the best yesr y=t in our childr.=n's livesﬁﬁg

and then next year can be evzn batter..



APPEIDIXg d

Prayer given to The Anchorage by Bisiuop George T.. Masuda, Zpiscopalean
Bishop of North Dakota, in the fall of 1965..

Oh God, give me clean hends, clean words, and clean thoughts. Help
me to stand for the hard rigat against the evil wrong. Save me from
habits that harm. Teach me to work as hzrd ;nd vlay as fair in thy
sight as if all fhe world sew;. Forgive me when I'm unkind and help ne

, forgive those who are unkind to others, even at some cost to myself

and so grow more like Christ thrdugh Jesus Christ our Lord. Amen..

.+ This prayer is used at least once'a week at The Anchorege and on

Special occasions,

The daily prayer used at The Ané:horage "i's:
Dzar God, :
Thank you for bringing us to The Anchoragze today.
Help us to do our very best work in Jesus' nane..

Amen..
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THE ANCHORAGE
"PERSOIAL DATA FORM -. I

Date

Birthdate Age
s C.A. MoAa
Name of Child ;
Last _ ' First Middle
Meme of Father .
d Iast First Middle
Home Address Phone
Streest
Father's Business Address Phone
Mother!s Name : '
Last First Middle
In Emergency Calls Name Phone
Doctor: Name . ‘ Phone
May wé c2ll your doctor to check the physical status of this child?
Siblingss
Name, Age, Sex
Any others living in the home?
Name
Relation Age
Name
Relation Age
How will your child get to school regularly?
How did you bazcome a2cqueintzd with The Anchorage?
Has your child bzen tested at the local Arca Social Service Centar? Moy

‘we éall the AS3C aid hoave them send us thzir evzluation of this childf
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o
THE ANCHORAGE
PZRS0FAL DATA FORN

BEHAVIOR CHARASTIRISTICS
(8hcek those ihiich aonly)

__excitzble ___distractible
___inactive __ destroys things
_-_over active - ___heedless of danger
_stuboorn _ ___has few interests
__bored at home __has unusual interests
___tesses others ‘ ___prolonged crying or gigeling
____attecks of hurts ncople ___is not apnarently interestea in peonlz
_;_has no chisnce to play witﬁ __1is intcrested in only one or
children two people

is timid with other c¢hildron

__is afreid of ( ist fears)

hat do you fe2l your c!’1d nezds now? Check thz items below that apoly
and describ2 his need on th= odjoining line,

___help in edjustinz to other children

a chance to &2 with other children ragularly

to lsarn better muscle control

to becomz more relaxed

to acquire manual skilk

to become more cooperative

to calm down

to have more fun

learn to concentrate

l=22rn how to go about community alone
l=arn to talk

___to lezrn simple work taat ne can do independantly at aome
__"to improve his speach
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THE ANCHORAGE
PERSOFAL DAT/y FORK

What would you like The Anchorage to try to do for your child?

Pleasc answer "Tes" or "o" to the cuestiong below. If ansvering "Yes,"
please describe the child's difficulty on the adjoining line and on the
back of the sheets if necessary. :

Does your child have difficulty ins

Seeing?

Hearing?

Yalking?

Using hands or arms?

Going up or down stairs?

Is your child often 1117

Does he have heart trouble?

Doss he have any other physical disabilities or defectis not listed above?

Please list the cormunicatle discases your caild has had and/or vaccina—
tions and innoculations, (Use back of gheets as needed),

Parent®s Signature
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THE ANCHORAGZS
PERSOMAL DATA FORM

Shezt for The Anchorage file use onlys:

Name of child

1. Recommendations-méde by the Dickinson Area. Social Service Center:

Person making the recommendations

2. Physical condition and rzcommendations given by the child's
. physician. (Name

Person receiving the information
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SUGGESTIONS to VOLUM EER TEACX"QS at THE AVCHORAGE
“Bach child is an individusl, Hz ig an 1nd1v1du31 in this group. Xnowding
each child a2s en individuszl - his strencths, his wesknasces, his ne2ds ~ is the heart
of successful tsaching, As a voluntesr tzacher learns the specific nezds of tae
individuals in the group, she can better try for effective use of training time,

& Guide to Prdgress

Listening -(Check -yourself with the "How Well Do You Listen? quiz.)
1. Help children to listen and carry out dirzctions for simple orgsnized
games, fire drills, work activitiss, and rules of procégdure in The An“horage.
(e wash our hands after toileting.)
(We wash our hands before eating.)
" 2. Give directions slovly and clﬂsrly. Then have one of the children or anether
volunteer tezcher repeat the directions.
3, Set an example by being a good listener yours~]f. '
Lo Talk about and demonstrate the quslities of a polite listenazry a polite
listener does not interrupt, pays sttention, asks nccessary questlons, and listens
to the answers,

Speaking ' )
1. Enunciate (soeak) clearly at all times..

2. Introduce nzw words in m2aningful sesttings,

3. Provide a stimulzating enviromment with many interesting thinzs to t=lk
about, (Bring things.)

- 4e Help the children develop skills of courteous social communication--please,
thank you.

‘5« Create a ralaxed stmosphzre making frea, spontansous, Joyous, unselfcon-
scious speach posszible,

Individualization : _

l. Protect each child from umrise pressures,

2. Show a real resvect for cach child's individuaslity,

3. Afford many onvortunities for childran to share, dscuss, work toaethpr
on cooperative proaects.

4+ Be responsive to =ach childts ne=d for belonging.

5. Show confidence in each child's ability to succeﬂd.

6. Encourage each child to wsnt to lsarn,

7. Share w1th the children thz resvonsibility for kneplng the room in order;
" give =za2ch child a turn at rzsponsibilitizs--Set teble, pass cookies, pick up B per
scraps, etc,

Work Habits

1, Teach good work hatits snd chack to sze that thny are practlcﬂd until they
become naturzl to the child,

2. Keep the program roving but flexible.

"~ 3. Set 2 good sxample with a n=at. end atiractive room,

4. Encourage children who wish to try projects above znd beyond their lovel,

5. Give praise for cincere effort even though the results may not be 1nt1re1y
correct, ncat, and/or undorstsndable..

6+ Spezk distictly but softly so that chlldren must be attentlve in order
to hear. ('Misper, evan.)

7. Be a consistent discivlirzrian,
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SUGGESTIOHS to VCLUIITEER TEACHERS at THE ANCHORAGE

Hezlth Hz2bits

1. Hold checkups to see that each child has washad properly, brushed his teeth,etc.'

2. Use games and dznces tn help childrzn exercise even to climbing stairs.

3. Help the children by demonstrating good health hatits(cover mouth when coughing,
stzy home when ill, dress for ths weather, 22t proper food, wear shoes that fir, etc.)

Note: . . ' x
Thes2 children ers sreost mimics. This may hzlp you when you zre et a loss of
what to do, :

Hourss 12:45 P.M. 3:45 P.¥. Mondey throusgh Fricdey,
Caildrants Hours: 1:00 P.}M. to #330 P.M. Mondey through Friday.

Helns for chioosing and telling a newr story.
) . the
1. TMH cabldren livz in £ here end now they «now.
2. They sorizt mes czn tell fancifvl takes or =2xagrerzte in vwhst little they ssy
end need help to try to distinguish r=al from make-bzlieve,
3. Don't giv: these children tesks bayord their ability,
4, Thesz childran like to idzantify rapstitive parsses, words, or sounds they know,
5. In th2ir stsriss they n2ed nurturs exwerienczs, gvidenes, olzy, work, basuty,
and idantific tion. '
6. Find the purposz of thz story to sze if it satisfied a nez2d,
7. Raraad the stors to trr to goin an svnraciation of it =nd s22 the honveninzs-
. us2 your imngination, :
3. Think ovar th~ 2ztzils and racall taz 2vants of th2 story.
9.Rerz22d ths story t> heln rou f£ill in whet you missod - not to learn th: exanct
words but rafrash vour maitory. o
10, Potise trishut, eztchr words or spacinl incidents. .
13, T=11 th= storv =2loud ss thouch th» eliildrsz wer-~ rigat thera wit2 you,
- = Tall simnly z2nd naturally.
- = 3perk guietly but distinetly,
- = Do not drawratizs the story, but use a f2w sicpla gestures,
- - Bring th~ story quickly to a clos2 when the climax is reached, avoid
moralizing.
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SUGGESTIONS to VOLUNLIEL:

HOW WELL DO YOU LISTEN? 1

listening habits listed here.

1.
2,
3.
Le
5¢
6.
7.
8.
o
10.

R TEACH=ZERS at Th

DE ANCHORAGE

Check yours=lf carefully on how you display each of the ten bad

Almost aluays:
Usually
Sometimes
Seldom

Almost never

HABIT
Calling the subject uninteresting

Criticizing the speaker's delivery

Score yourself as followss

2

L
6

8
10

Getting over-stimulated by some point in the spe=ch

Idstening only for facts

Trying to outline everything -
Faking.attention to the speaker
Tolerating and orezting distractions

Avoiding difficult expository material

Letting emotion-laden words arouse personal antagonism

Wasting the advantage of thought sp=2d

Interpret score as followss

Below 70 - you definitely need training in llstenlng.

70-90 - you 115t°n well.

90 and above = you are an extraordinarily good listencer.

1l
&

(9)]
o]
j=e )
)

CEETTETTT

________;__\__“‘

Ralph G. Nicholas, "10 Comnonents of Effective Listeneing," The National Princival,

XXXVI , No. 5 (February, 1958) p.26

3=psZ=s
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-———-—...—________‘_______________.______,.’--'_'_“"-—-.__
Snzeizl Fdueastion Section of the Division of Genercl Educsation Jtﬁf¢
Curricoloe Cuide for Ipstruetion gif irainaklas Fent:ll" netardng 111'ren

(lorking Copy){ Ralairl, Jort: Cerolina Depertment of Fublic Instructior, 1

FUNCTIONAYL WORD3 R T?AIYAWLE TT.ORTY
Danger ‘Poison In
Out Bus Caution
Post Office Wlarning Airport
Up Down Mo Trespessing
Lest Stop Doctor
‘Dentist Right School Crossing
Push Railroad Crossing Barb?r
Céshier Pull axit
Cpen Enersency Drugs
Hosnital Close Eiplosivés
Private Pronarty - High-Vbltcge. Bridge
ait Kezp OZF Beware
Fire Keap out Park
Polic» Yalk "Construction
Safety Pro’iibited Shzlter
Street Flammabls Meme
Frivate Fallout Telephons
Bntrance . Zonz2 W;men
Don't Walk Town Taxi
Yen Ladiss Boys
Bus stop Girls Address
Restroomn Go On
Off ] Gentlermen
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THE A¥C:0 AGE

Behavioral Profile for Bveluating Progress

2,

Dates: 1. 2‘ 3.

Perents:

Teacher 1:

Teacher 23

Child's Name " Date of Birth

Address ‘

Family Size Child's Plsce in Femily

Child's Ags in School Group | __ Youngsst Middle 0ldest
State of ﬁealth: Good ' Average | Poor Very Foor
Enéurance: Good Medium Poor Tires Easily
Attendance: Regular, ~__Feu Abssnces_____~  Many Absences

Pleass check (x) ths characteristics thet apply to this child on this date,
Note: Parents please use a pencil and check in front of the characteristics.
- Teachers 1 and 2 please put the date and your name in the upper right,
Teacher 1 put your check after the charscteristic in red. Teacher 2 put
your check after the characteristic in blue. '

I, Childts Physical Nature:

Quick moving, energetic Continuously busy
Slow, deliberate : Watching part of time
uiet, steady ' Relaxes easily

Noisy, much running

[I. Physical - Motor Skills:

A. Handedness:
ight hznded
L2ft handed
Ambidextrous

B, Uses clirbing apparatus: (Jungle gym, walking boards, etc.)
Quiekly
Hesitantly
Not at all

C. Balanczs:
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- C. Balances:

With ease, b~ self
Cautiously, with help
Has difficulty

Has much difficulty

D, Swines:
Starts and pumps sz21f
Yeeds push, then pumns
Cannot keep going under own

. E. Mznipulation of wheel toys:
Steers and pedals

Sense of direction

Has difficulty

F. Use of tools:
Scissors
Paints
Clay
Paper
Wood
Chalk
Crayons

Uses

.G‘ Puts on and takes off wrans:

Indepsndently
With help
Depandent on help

Personal - Social Attitudes:

A, Attitudes toward others:
Friendly '
Shy -

B, Attitudes toward routines:
b Takes cars of self

Needs some hz2lp

Needs much help

Groun Activities:

A. Participztion:
Unwillingly
Willingly
Refuses to particivate

oower

(trikss, bikes, wsgons, wheelbarrow, etc.)

With effort Cannot use

Avoids others
Is avoided by others

(toileting, washing, resting, dressing, etci)
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B. Sznse of property rights:
Sharzs posszssions and equipment
Learns to teks turns
Respects property and rights of others
Stands up for own rights -
Takes carz of own proverty .

Emotional Attitudes:

A, Attitude toward adults:

Accepts affection Very depsndent
Rejects affection Losing depsndency
Accepts guidance Independent

Rejects guidanca

B. Individuel development:

1. Child attention span:
Short
Medium
Long _

2, Child as observed in groups:
Plays alone S Self centered
Plays alongside other Conscious of others
Plays with others

3. Child solvas problems:
Indepzndently
Tith h=21lp
Mekes no attempt

4. Child comforts or protects himself in following ways:

Hits Wants to b= held

Kicks Wants rezssurance

Bites Wants to make am2nds
Throws - Wants to go home
Scratches ; Wants to be alone

Cries loudly Sucks taumb or finger
Cries to himself Retreats into own world
‘L ughs Urinates more frequently

Has tantrum
Music Activities: Enrgerly Willingly Hesitantly Mot at all

Instrum~nts
Rhythms
Darcing
Sinring
Fingarplays
Records
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Activities with Crestivs Maoterisls:

A. Child participat=s: Willingly Reluctantly Refu
Finger Paint
Clay
Paint
Crzyon
Paste
Cutting
Chalk
Sand
Dirt
Yater play
Dough
Blocks
House
Carpzntry

4]
"9
@

RRRRRRERREY
ARRRRRNRRNRRD
T

B. Child takes nride in work:
Takes it home
Occasionally acknowledges it
Refuses to acknowledge it

Co Child uses msterialss

With no purpose Integrates craatively
With specific purpose ; (Plans and carries out nlans

With short renge purpose with imaginationa ard skill)
With plans and caries out plans :

Child does try to make or create things: Give example
A,

B.
C.

Additional Comments:
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.j. |
CHARACTERISTICS of TMH ~CHILD-:

ihe characceristics of iMd children may be listed as follows:
1. Ihey are capaivle of eventually learnirg séli=care in dressing,
uncressing, eating, toileting,. keepiﬁg.clean, and other necessary
skills whichwill malte them independent of their parents in the
regular routine of living,
2. ‘'hey are capable of learning to assist in chores around.the home
or in'doing routine task for some renumeration in a sheltered envirr'
oment and under supervisioﬁ.
3. They are capable of learning to get along in the family and in
the immediate neighborhood by learning to share, respect property
rights, and in general, to cooperate with their families or with
the neighbors,
.h; Their mental maturity reaches approximately one-quarter to oﬁe-
half that of the average child, _
5. They generally are not capable of learnirg academic skill such
as reading and arithmetic beyond the rote learning of some words
or simple numbers, | |
6. Theif‘Speech and language abilities are distinctly limited.
T. They can eventﬁally learn to protect themselves from common
~dangers, |
8. They will require somne care, supervision, and economic
support thoughout their lives,

#from Oregon
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Dickirson, Fo, Deiccte 57507
January, 1963

Director of Special Edueation or
Division for NMental Deficiency

% Depsrtment of Public Imstruction,
¥ducation, Welfsre, or Mental Haalth

Dear Diractors

Rere in Dickinson wa hove established a private half.time schooly, The Ancherage,
for trainsble wentaliy hondicsppesd (retarded, ususlly I.Q.%'s 30 to 503 children.
T.M.H. children, Using the rescarch and work I have dons with this school I am
attenpting to write my Master's thesis in absentia at Esstorn Y1limois Unjversity,
Charleston, I1linois 61920. My sodvisor is Arthur U, Edwerds Profossor of Education
at Bl .U.
r 5

Becouge of difficultisg in using case studizs, I am having to usa historical
description and rasume of many differant nrosrsms for caring for tihe needs of the T.M.H.
Any help you can give me with ths «mrk having been done or teins done will be sreatly
avprociated. Oredit will Ye piven. in tae bibliozraphy and with eny moterial used,

Toriess
1. Cenersl treatment of the T.M.H. child.
2. Past and presont provisions snd practices for trestment of the T,.H. child,
3. The psychology and behavior of the T.M.,H. child,
4o Description or rasume of any programs in your state for earing for the T.M.H,
5. Any resesrch or action practiced iith axpart or sxparienced opinion on the
rasults ochieved,

Enclosad i3 a stampsd st1f-addresced anvelope, Please seond sny information you.
have available and/or raferances as to whore I may f£ind more infcrmstion. Thank youo

Dornthy Sheffidld ( Mrs. C.A.)
Dickinson State College
Dickinson, No. Dakota 57001



L3 . o T

LU - U L :

Dublic Welfarer Bouard of Xorth Bakota

BISMARCHK, NORTH DAKOTA BABO!

S Py » CHRIBTINSEN. PRESOENT, WATPORD CIVTY
2.4CTH BY. ENBON. ViCE PRELIDANT, Bisdarcu
J 'w MATERICEK BSECAETARY, Laksin
o ) CUSTIN. TwsanaxR. NI TTNSER
MAG Y W. PARXKER. Grand FORae
MICHARD HOILMES. GuetrmM
P & BTROM. Min2TY

SOC AL BERVIL o E
OLO ABR 400 87 5~ o
AlID TO *4E BlL'N@

AtD YT PASILIFS wiTw
DEFPERDENY CHILDaln

AID TO YME PERBANTN®' * aND
TOTALLY OlFa®LrO

MEDICAL ABBIDTASCY

CHILE WELFARR OCPV K 38
LESLIT O OVRE, ExgcuTivk DimgcTOR CRIPPLED CHILOPEN 0 04¥ . Cao

GSENERALABTIRTARCYK
dctober 9, 1967

vre, Clinton Shefiield
1059 West bth Street
Dickinson, No-tii Dakota 58601

Dear Mrs. Sheffield:

I have discussed with our staff your request that you be
permitted to study our records of childrem we cvaluated for
The Anchorage. While we are very much in aympathy with your
interest and your aims, we also feel that it would be unwise
to wake out files avallable for thia purpos: a- this time.

I an returning to vou the material regarding your study that
vou permitted me to borrow for purposes of study.

Onl{d, ACSW
0TO:gm Director of Social Services
Eno.
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