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CHRAPTER I

BACKGROUND

Introduction

Around 1960, the publishing of nrogramed materials about
many subiscts began to increase, Relatively few programs were
published In 1960 and 1961; 122 were published in 19423 and a
total of 352 programs were published by September of 1963.1
Since then, the number has grown by the hundreds, As the num-
ber of materials increased, criticisms were presented, Wilbur
Schramm in his report, PROGRAMBD INSTRUCTION.-TODAY AND TOMOR-

ROW, stated three criticisms about programed instruction and

its growth,

1) Although the research gives us little reason

to be satisfied with the theories and the atandards
of today's programing, and every reason to believe
that 1t will be poszible some day to make programs
vastly more effective than today's programs, never-
the.less, programed instruction shows signs of har-
dening, partly under commarcial pressure, into a
fixed and mechanical technology, with theories and
procedures taken for granted,

2) Although programed instruction has within it
the potential to turn the attention to education
and educational research mors intensively and pro-
ductively than ever before to the process by which
hurans learn, there is very little sign that it 1is
being used productively to test theories of human
learning or theories of cognitive process, or to
enlighten the teacher concerning ths process by
which she teaches,

11, P, Hanson, ed,, PROGRAMS, '63 (Washington, D,C.:
U7.3., Office of B3ucatlon, 1963),



3) Although programed instruction is sssentially

a revolutionary device, in that it has the poten-

tial to help free man from some of hia bondage--the

waste of human resources where there are no teachers

or where people cannot go to school; the waste of

time and talent whers all stnudents are locked into

the same place, and all teachers into the same rou-

tine; the tyranny of tradition which permits the study

of a cgertain topic to begin only at a certain age, and

expects a student to accomnlish only so much as a

questionable test of his ability says he can do; and

the inadeguacy of ontmoded and inadeguate curricula--

despite this, programed instruction 1s gory slow to

rise to such a revolutionary potential,

The point 1s not to focus on Schramm's pessimism, but to
point ont the attitude about programe=d instruction and to
spotlight his major concerns in 1962, His first criticiam was
that programed instruction was being molded by publishers and
not by saducators. The second criticism was that educators,
and particularly teachers, were not investigating in depth the
principles of learning. Third, the potential of releasing
children to learn was still in the talking stage at that time,

Some of Schramm's concerns might have been relieved in
196l when an experimental project was undertaken. The Learn-
ing Research and Develonment Canter at the !niversity of
Pittsburgh began a pilot program at Oakleaf School in a suburbd
of Pittsburgh, The program, called Individually Prescribed
Instruction, was developed by Dra., Glaser, Bolvin, and lLindvall
with the coopsration of the University of Pittsburgh and the

Baldwin-Whitehall Publie Schools.3

24¥11bur Schramm, PROGRAMED INSTRUCTION--.TODAY AND TOMORROW
{New York: The Fund for the Advancement of Rducation, 1962),
p. 11,

3or, Johr Holvin, "Planning for the Future at LRDC," THE
WORLD OF 1Pi, 1 (Washington P.C,: Appleton-Century-Crofts,
March, 1969), p. 1.



To the observer, Individually Frescribed Instruction
might look like any other programed material., A student must
demonstrate mastery of a akill tefore he proceeds to the next
one. In this sense, he 1s working in programed material,
However, Iif a student can perform the skill before working the
material, he may askip the material for that skill and proceed
immediately to the next skill. In other words, there 1s se-
Qquence in Individually Prescribeid Inatruction, but it is not
a locked sequence,

In anothar sense, Individually Prescribed Instruction 1is
programed instruction based upon dlagnosis of the individual
student's needs through use of placement tests, pre-tests,
ourriculum-embeddes tests, and post-tests, This testing
process 1s used by the teacher as a continuous monitoring of
the student'!s progress.

In addition to the 1iterally expressed major goal of
individualizing instruction, Individually Prescribed Instruc-
tion 1s concerned with "developing seslf-directed, self-
evaluative, and self-initiated learners who can assume more
responsibility for their own learning,"

In 1965, Community Consolidated Sohool District #59 of
Elk Grove Village, Illinois, sttemnted to replicate the Indi-
vidually Prescribed Instruction (hereafter referred to as IPI)
progran in the Brentwood Elementary School. As Pittsburgh
materials were not used in 1965, the program at Brentwood

School could not be called IPI, In 1966, Pittsburgh supplied

hxbid.. Pe 2-



materials and advice, and the program bacame I*I, The
Grant Wood #lesmentary School joined in the developmwent and
refinement of the program's materials and procedures,

One of tihe problems or quastions encountered by the
teachers at the above-~mentioned schools was to decide what
type of child would profit most from a program which was
intended to devselop self.directad, self-evaluative, and self-

initiated learners?

Purpose of Study

The purposs of this study was to examine certain
personality characteristics of fourth and fifth grade
students who were, by educational standards, succeeding in
Individually Prescribed Instruction and to attempt to deter~
mine whether or not there were psrsonality patterns indicated

for those students,

Statement of Problem

The problem in thia study is to determine whether there
is a relationship between six specific personality charac-
teristics and the success of fourth and fifth grade students
who are in the IPI reading and the IPI mathematics programa,
To define the area to be studied, the following qQuestions
were formulated:

1) Do fourth and fifth grade students who are considered

to be succeeding in IFI reaiing tend to score above the

fiftieth percentile on the specifiec personality charac-
teristics of self.reliance, sense of persocnal worth,

sense of personal freedor, feeling of belonging, family
relations, and school relations? (These titles were



selected to correspond to the titles of the sub-tests of
the CALIFORNIA TE£ST OF PAPSOMALITY,)

2) Do fourth and fifth grade students who are considered
to be succeeding in IPI mathematics tend to score above
the fiftieth percentile on the same characteristics?
The fiftieth percentile was selected when formulating the guide
gQuestiona because, according to the authors of the CALIFORNIA
TEST OF PERSONALITY, "... higher percentiles represent adjusta

ment or at least knowleadge of acceptable behavior and attitudoa.'s

Definition of Terme

The titles for the personality characteristics which were
selectad for conslderation in this study correspond to the
titles of six of the sub-tests of the CALI®™ORNIA TEST OF PER-
SONALITY, BELaMENTARY LB8VEL which was used in this study. The
8ix personality characteristics considered are defined by the

authors as:

Self-reliance~--An individual may be said to be self-
reliant when his overt actions indicate that he can
do things independently of others, depend upon hime
self in various situations, and direct his own
activities., The self.relient person 1s alsc charace
teristically stable emotionally, and responsible in
his behavior.

Sense of Perscnal Worthe--iAn individual possesses a
sense of being worthy when he feels he 1is well re-
garded by others, when he feels that others have
faith in his future success, and when he believes
that he has average or better than average ability,
To feel worthy means to feel capable and reasonably
attractive,

Sense of Fersonal Freedom--An individual en§oys a
sense of freedowm when he is permitted to have a

SLouis ®. Thorpe, %illis W, Clarke, and Earnest W, Tiegs,
MANTUIAL: CALIPORNIA TEST OF PRRIONALITY, 1753 REVISION
(California: California Test Burean, 1953), p. 13.



reasonable share in the determination of hisa
conduct and in setting the general policies that
shall govern his 1ife. Uesiravle freedom includes
permission to choose one's own friends and to have
at least a 1ittle spending money,

Feel*ng of Belonging--An individual fsels that he
belargs when he enjoys the lova of hias family, the
well-wishes of good frisnds, and a cordlal rela-
tionshinp with people in general, Such a person
will as a rule get along well with his teachers or
employers and usually feels proud of his school or
plece of business,

Family Relations--The individual who exhibits desir-
able family relationships is the one who feels that
he 18 loved and well-trested at home, and who has a
sense of security and self-respect in connection
with the various members of his family, Superior
family relations also include parental control that
is neither too strict nor too lenient,

School Relations«-The student who 1s satisfactorily
ad justed to hils school i1s the one who feels that
his teachers 1like him, who enjoys being with other
students, and who finds the school work adapted to
his level of interest and maturity. Good school
relations involve the feeling on the part of the
student that he cougta for something in the 1ife

of the institution,

The concept of students considered to be succeeding in
the reeding and mathematics programs in IPI needs to be
orystalized, Succeas in reading or in mathematics s asdeter-
mined by the following:

1) Those students whose attitudes toward reading and

mathematics tend to be positive according to the "Teacher

Observation Check List"

2) %Those students whose "Rate of Achievement" total for

reading or mathematiecs, or both, i1s on or above the mean

for their grade level

3) Those students who have a irade eguivalent score

equal to or above thelr grade-month placement at the

time of testing (THE IOWA T3i3T OF BASIC SKILL3, sube
tests "Test R: Feading Comprshension and "Test At

6Ib1d., NPe 3"'4.



Arithmetic Totsal" were used to detsrmine the grade
equivalent acores,)

In referring to Individually FPrescribed Instruction, the
term IPI will be used throughout this paper. (A brisf descrip-
tion of tha ITI program i1s offered on pages two and three,)

The term "grade-month placement" refers to the vear and
month of a student's school placement, For example, if it

waw Cctober of a school year, the grale-month placemant of a
fourth grade child would be 4-2. The four represents his
fourth year in school, and the two represents October, the

second month of that school year,

umm

lE

This atudy was conducted in two elementary schools which
use IPI reading and IPI mathematics, The purpose of the study
was to examine the following personality characteristics:
self-reliance, sense of pesrsonal worth, sense of personal
freedom, feeling of belonging, family relations, and school
relations, The main goal in ¢onducting the study was to
ascertain whether students succeeding in IPI would demonstrate
the positive side of these characteristics on the related
sub-tests of the CALIFORNIA T&ST OF ?PERSCXALITY, ELEMENTARY
LEV#EL, As the related reaearch in CHAPTER II emphasizes, how
a student perceives himself and his surroundings influences

hia academic performance,



CHAPTER II
RELATED RESEARCH

Studies and Theories Related to Learning

The research picture in the area of learning reflects
differences in aprroachess and differences in thesoretical
frames of reference used by investigators,

Iff one is a clinical psycholosist, a psychiatrist, or
a psychoanalyst, one's frame of reference is related to abe-
normal subiects, Assuming a favorable setting for the learne
ing situation, these subjects do not learn in the expected
manner or at the expected rate, Something 1s interfering
with the inner learning mechaniam snd is preventing or
retarding satisfactory learning.

If one 1s an experimental psychologist, one's frame of
reference is related to normal subjects and how and why they
learn, One would collect dats regarding satisfactory learne
ing, assuming a favorable learning situation where there is
no marked interference with the learning process of these
“normal®™ subjects.

Even thouzh these two aprroaches seem to be at opposite
ends of the question, agreement may be found. Hilgard, in
his comprehensive review of lsarning theories, 1ists four

points upon which, in his opinion, most learning theorists



would agree: (1) Learning, a matter of sensory reorganization,
association, and reintegration, is secondarily related to per-
formance; (2) The facts of psychology lend themselves to
interpreting the way in whiech the nervous aystem acts in the
process of learning far more readily than the known facte
about the nervous system lend themselves to interpreting what
peychological activities should occur during learning; (3) A
concept of sudden restructuring of a field leading to problem
solution, such as insight or reasoning experiments, does not
mean thset the utilizeation of that experience 1s regulated by
contemnporary factors which were not nreviously expressed in
the habits of response; and {(L4) While the empirical law of
effect holds as crude approximation, closer experimental atudy
shows an enormous complication by the action of rewards and
punlishments upon lonrning.l

Some of these complications havs been dealt with by
researchars interested in traits which foster positive moti-
vational factors rather than nagative factors. MNaslow attemp-
ted to assens the personal qualities which separate individuals
whose 1lives had constituted an exprsssion or manifestation of
self-realization from those individuals whose 1lives hag
appeared to operate on a level of mere adjustment., He found
that people who were self-actualizing had developed or were

develorning their capacities and potontilla.2 Maslow also

1Zpnest Hilgard, THEORIES OF LZARRING (Mew York: Apple-
ton.Century~Crofts, Inmec., 1948), pp. J20-323,

2Louls P. Thorpe, THZ PSYCHOLOGY OF MENTAL HBALTH (New
York: Ronald Freas Company, 1940), pp. 2-6-267.
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stated that, "So far as motivational status is concerned,
healthy peorle have sufficiently gratified their basic needs
for safety, belongingness, love, respect and self esteem so
that they are motivated primarily by trends to self-actualize,"3
3ome theorists oconceptualize the self as a striving to
achieve a fullness of potentials and development. Horney
campletely agreess with this statement and feels that this
striving 1s universal,l Allport places the drive for the
fulfilling of notential as a responsibility of the ego and/or
self, He describes the function of the ego as "... the
unifying force or mastic for all the habits, traits, attitudes,
sentiments, and tendencies of a human boing."s The personali-
ty theories of Rogers and of Snygg and Combs suggest that the
individual's self-concept is a major factor influencing the
individual's behavior. Research by Martire and Stelner has

produced corroborative evidence for these views,b

Studises Related to Self-Concept

With the persconality theories as a frame of reference,

many researchers have sought to discover to what extent the

31b1d., p. 269.

hLodfOPd Jo. Blachoff, INT&RPRETING PERSONALITY THECRIES
(New York: Harper and Row, 196L4), p. 319,

slbido’ ppo h69-h700

6Ph111p W, Jackeon and Benriette ¥, Lahadernse,
"Socholastie Success and Attitudes Toward School in a
Population of Sixth Graders,” READINGS IN EDUCATIONAL
PSYCHOLOGY, Noll and Foll, eds, (New Yorkx: The Maemillan
Company, 196R), p. 333,
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self-ccu.-pt is related to school aci:ievement. The research
included homa influences as well as the school. The extent
to which a particular family environment will affeot the
sohisvement of shildren was explored by Goldberg and assocliates,
They found that high school students who were high achievers
had less disruptive home lives than the uander-achievers studied,
They concluded that these students had adeguate identification
with a father figure.7 From this study it can be noted that
the father may plsy an important part in whether or not a
student will be a high achiever in high school.

Bowman summarises his results in this way: "Cvidence
seems to be acscumulating that the personal and social factors
es well as intelligence, are inextricably involved in the
teaching~learning proocess, snd that the most eritical of these
is probsbly the self-concept.” He goes on to say "... that
the strongest influence on the self-.concept is that of the
parentn.“a

Since it is generally agreed that the home is the first
place where the self-concept is formed, then what role does
the school play in helping children develop into fully funce

tioning beings? Gilham suggests a possible position when he

™iriam Goldberg and Associates, "A Three Year 3Ixveri-
mental FProgram at De Witt Clinton High School to Help Bright
Under-Achievers,®™ TEZACRING G1FT&D STIIDENTS: A BCOK OF READ-
INGS, Jamea J, Gallagher, ed, (Boston: Allyn and Bacon,
Inoc., 1965), p. 2L5,

8Paul H, Bowman, "Family Role in the Mantal Health of
School Children," MXNTAL BEALTH AND ACHIRVEIMENT INCRRASING
POTENTIAL ARD RIDIUCING SCHOOL DROPOUT3, E. Paul Torrance and
Robert D, Stromw, ed. (New York: John Wiley snd Sons, Ine,,
1965). Pe 9
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notes, ",.. the individual who has learned to see himself as
stupid and insignificant 1s enslaved by this self-concept until
some significant person or persons in hias 1ife help him see
himself as capable and worthwhile.,"@ The school, then, must
help the child succeed by helping him sense a feeling of
personal worth, which in turn helps to foster a positive self-
concept,

Several rasearch studies support the hypothesis that
thers is a relationship betwsen how students perceive them-
selves and how well they achieve in school, Reeder, in his
"Study of Some Relationshipa Betwsen Level of Self Concept,
Academic Achievement, and Classroom Ad‘justment," found that
positive feeling toward self 1s associated with good academic
achievement,10 Brookover found that Junior high school atu-
dents possess both concepts of over-all abilities and concepts
of abilities in speocific school asubjects. Furthermore, he
found that a student who thinks he has high abilities tends
to achlieve better than one who thinks he has less ability,
whether or not such estimates are realistic in terms of

actual ability,1l

9Isabel Gilham, "Self.Concept and Reading," THEZ READING
TZACHER (Delaware: International Reading Association, 21:3,
December, 1967), pp. 270-273.

10q, A, Reeder, "A Study of Some Relationships Between
Level of Self Concept, Academic Achievement, and Classroom
Ad justment,® DISSERTATION ABSTRACTS, 15: 2472 (19%5).

11w, B, Brookover, A. Patterson, and S, Thomas, THE
RELAY IONSHIP 0OF SELP.IMAGRS TO ACHIWVEMERT IN JUNIOR HIGH
ScH~0L SUBJECTS (Cooperative Research Progoct 845, Bast
Lansing: MWMichigan State University, 1962
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Frymler in his investigation found four personality
characteristics which offer some general ecriteria that schools
may use to evaluate their atudants in terms of motivation,
Students who were highly motivated were conscicus of the
present, past, and future; tended to value the ahstrast,
aeathetic, or general; were more open to experience and less
threatened; were more curious snd seeking in behavior; and
tended to have a positive self-concept.ll

In summary of the preceding research, one might state
that if a =student or individual s influenced to develop a
positive view of himself, he tends to achieve more success
in the achool situation than a student who has not developed

a positive view of himself,

Studles Related to Programed and to Individualized Instruction

The last two studies which will be cited refer specifically
to programed and to individualized instruction. The first
study was conducted by Bijou and asaociates, They used pro-
gramed instruction as an aporoach to teaching reading, writing,
and arithmetic to retarded children, The study sited many of
the usual nroblems of designing materials for the needs of
specific children and of the tyres of decisions which had to
be made in regard to the level of performance the teachers
would accept as standard in the learning situation. Although

the findings were not conclusive, one aspect of the findings 1i»s

lzJack R. Prymier, '"Motivating Students to Learn,"” NEA
JOURNAL (Wsshington, D.C.: Natlonal Education Associatlon,
V. 57, February, 1963), p. 38.



1h

significant to this study and oan be applied to the regulur
classroom situation. In the area of acedemio behavior, onee

. third of the ohildren ltudioﬁ ro‘ah‘d [ 1 lovo} of independence
whioh was defined in terms of behavior: getting his own folder
or work, setting a watsh, entering the date and time he star-
ted, choosing his first task, completing it, ochoosing and ocom-
pleting a second task, entering his finishing time, and taking
his completed work to the teasher where, together, they would
mark the work,13 The implication, as thia writer sees it, is
not the meehaniocal proscedure which a student follows in pere
forming the task, but the effort to feoster the practice of

the student being responsible for bis own work and the support
being given by the teacher,

The last study oited was conducted by the Community
Consolidated School Distrioct #59 in order to determine whether
gifted ohildren in IPI demonstrate wore incidences of inde-
pendent behevior than gifted children who are not exposed to
IPI, and whether there were differences between attitudes of
IP1 students and attitudes of non-IPl students toward reading
and mathematios., The findings of the study sonfirmed that the
gifted students in IPI demonstrated more insidenees of indew
pendent behavior, The differences were statistiocally signif-

icant at a level of less than one per cent chance of error,

1381dne nqou. Jay 8, Birnbrauer, John B, Kidder,

Cecilia ¥ugno rannod Instruction as an Approach to
Tonohing of Ronding + and Apithmetio to Retarded
Children," CHILD DEVEL t RBADINGS IN EXPBRIMBNTAL
AXALYSIS, m; ou and Bur. eds, (New York: Appleton-Centurye
Crofts, 1987), pp. 309-329.
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The attitudes toward reading and mathematics tended to remain
more positive in the IPI schools. An interesating finding in
reference to the gifted ohildren's attitude toward mathematics
was discoversed, "It appears that as IP]I students grow older,
their attitude toward math improvea. The opposite apmeara to
be true in the control schools."llh

The study conducted by Scanlon and Janove suggests that
the factors which foster positive attitudes toward IPI should
be investigated in order to heln both teachers and students

to progress nositively in IFI,
Summar

3ince the research picture 1lluminated the fact that most
studies are conducted in the theoretical frame of reference
used by the investigator, it would seem approvriate to sum-
marize the theoretical frame of reference demonstrated by
the researchers cited. The "201f" of an individual, howe
ever it 1s visualizei, constitutes a force, movement, or
propulsion, which, whea it i1s in harmony with the physical
being, permita the potentiale which are defensively locked
within the individual to become unshackled and avalleble for
action. The exrloration for complete internal-external har-
mony is as timeless as the possihility that an individual

will ever use his total potential being,

1hnr, Robert Scanlon and Ethan Janove, INDIVIDTALLY
PRESCRIBYS INSTRUCTION: A STUDY OF INCEPENDENT BRHAVIOR
{21k Grove Village: Community Consolidated School Nistrict
#59, 1958), pp. 105110, (Mimeographed,)
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Ths theories and related studies also point ~ut that
the "self" and how an individual perceives this “self" are
monumentally influenced by all manner of stimuli, Highly
ranked among these stimull are parents and school personnel.
Many of the studies capsulized what happens to children whose
encounters with people, places, and things did ot fozter a
rositive perception of the "self." They illustirate tia
individual as a crippled person who 13 externally directed
and internally defeated. Therefore, a heavy responsibllity
rests upon the shoulders of educators to see that the indi-
viduals who are products of the educational programs are
assembled, useful products, not parts to be assembled at

some later time in some unknown manner,



CHAPTER III
DESIGR OF THE 5TNDY

Description of Sample

A total of 273 students of the fourth and fifth zrades
at the Brentwood and Grant Wood #lementary 3chools in the
RElk Grove Villaze, Illinois, School District #59 were used
in this studvy, At Brentwood School there were seventy-
three fifth graders and eighty-five fourth graders, At the
Grant Wood School there were fortye-nine fifth graders and
sixty-six fourth graders, The total by grade for the two
schools was 122 fifth graders and 151 fourth graders,

The fourth and fifth grade students were selected for
this study beceuse, as a grour, theme students had been in
the Individually Prescribed Instruction (IPI1) programs for at
least sixty per cent of their school years., The fourth and
rfifth graders at Brentwood had been in the programs four
yeara; the fourth graders beginning in first grade and the
fifth graders beginning in second grade, At Grant Wood, the
fourth and fifth graders had been in the programs for three
years; the fourth graders beginning in second grade and the
fifth graders beginning in third grade,

Students who had transferred into the program were not

excluded because their numbers were few and their teachers
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felt that these studenta had adjusted to the program. Aileo,
it was believed that their inclueion would not distort any

general patterns which might be detecteqd,

Procedure Used

The principals and teachers of the Brentwood and Grant
Wood Schools were contacted for permission to conduct this
satudy in the two schools,
Puring the week of March 3, 1969, the process of data
collecting was begun, The CALIFORNIA TEST OF PRERSONALITY,
1953 REVISION, ZLEMENTARY [EVSL was administered by the writer,
first at the Grant Wood School and then at the Brentwood School.
The test was given during the first period of the morning to
all but sixteen fourth graders, One group of thirteen fourth
graders at the Grant Wood School was identified as having
reading problems, The test setting was altered so that in-
stead of one teacher and the writer to anawer questions for
approximately thirty students (as in the morning test settings),
there were a teacher, a teacher-intern, and the writer to an-
swer the gquestions of these thirteen fourth graders., There
were three students from the two schools to whom the tesat was
read by teachers because the students would have been unable
to read it for themselves, All tests were ascored by the writer,
Also during that week, the "Teacher Observation Check
List" was diatributed to and complated by all fourth and
fifth grade teachers, These were then returned to the writer,
Nuring the week of May 26, 1959, the "Rate of Achieve-

ment" figures were collected and tabulated by the writer,
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The zrade equivalent scores for the IOCWA TEST GF BASIC SKILLS
sub-.tests for reading and mathematics were recorded from the
print-out sheets which the publisher sent to the schools,

After all data had been collected, it was sorted and
recorded in a manner which would allow efficient applicstion
of the definition of succeeding students. Students were lis-
ted in the order of their 3cores or grade equivalents. Names
of students scoring above the mean were easily senarated from
the group.

The attitudes which had been marked on the "Teacher
Cbservation Check List" were given a value on a five-point
scale with the most positive statements having a value of one
and the most negative cstatements having a value of five,
Students who scored one, two, or three were considered to be
succeeding and were separated from the others. The number
of answers for each of the CALIFORNIA TEST NF PERSONALITY
sub.tests was twelve, This twelve-vncint scale was reduced to
a five-polnt scale to correspond tn the five-point scale of
the "Teacher Cbservation Check List,” Then the calculation
of a Product-Moment Coefficient was attempted, However, the
CALIFORNIA TEST CF PEISONALITY data had been reduced to such
a degree that the results of the calculation proved to be
meaningless, For this reason, further calculations with the
"Teachiar Observation Check List" results were abandoned, and
the instrument was eliminated from this study.

The "Rate of Achievement" means for the following were

caloulated: (1) fourth grade IPI reading, (2) fourth grade
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IPI mathematics, (3) fifth grade IFI reading, and (L)
rfifth grade IPI mathematios,

The date of the adminietering of the IOWA TEST OF BASIC
SKIL.LS was used to determine the grade-month placement for the
fourth grade and for the fifth grade, Next, the correlation
tables were constructed sccording to the example given in
Tate's STATISTICS IN EDUCATION AND PSYCHOLOGY.l

Finally, the tabulation and calculations were substituted
into the formula2 for Pearson's Product-Moment coefficient of
correlation to determine whether there was a relationship
betwesn the six personality characteristiscs considered in this
atudy and the achieving of, or excelling, the mean for the
"Rate of Achievement.” The formula was used again to determine
whether there was & relationship between the asix personality
ocharaoteristics and achieving grade equivalent scores equal
to or above grsde-month placement. The grade equivalent scores
considered were for the reading and mathemstics sub.tests of

the IOWA TEST CF BASIC 3KILLS.

Inatruments Used

(One example of each instrument described--except
the IOWA TEST--is included in Appendix I,)

lMerle W, Tate, STATISTICS IN KDUCATION ARD PSYCHOLOGY:
A FIRST COURSE (New York: The Macmillan Company, 1965),
pp' 135-1390

2
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"Teacher Observation Check List,"--The "Teacher

Observation Check List" used in this study was designed by the
writer., The check 1i1st described two styles of behavior which
might be observed by the teacher. The major portion of the
instrument was made up of statements which were desoriptive of
the manner in which a student generally aprroached his IPI
reading and his IPI mathematics ass3ignments., There were five
basic statemants, They were the following: (1) Works with-
out teacher help, (2) Tries without teacher help, (3) Asks
for help with directions, (L) Asks for teacher support with
work (other than directions), (5) Requires teacher encoure
agement with work., Preceding sach of the five statements werse
the words "Always" and "Usually."” This gave the teachers ten
possible statements to check in order to describe how a student
generally approached his IPI reading and his IPI mathematics
assignments.

The last column of the instrument was designed for the
teacher to note the student's general attitude toward IPI
reading and towari IPI mathematice by selecting one of five
attitude descriptions for each subject area, The attitude
descriptions were: (1) I will, (2) I can, (3) I will
try, (L) I need help while I try, and (5) I can't,

"Rate of Achievement Chart."--The "Rate of Achlsvement

Chart" was a sheet on which was recorded the student's name,
the number of units mastered in IFI reading and the number
mastered in I*I mathematics during the psriod from October 1,
1968, to April 30, 1969, The months of September, May, and
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June were not included as the picture might be distorted by
the data for those months, In September, students often
progress more rapidly, as a review of some units mastered
the previous school year 1s usually required, In May and
June, the standard for mastery may be different from that
required during the other months; due to the brief time
remaining in the achool year,

IOWA TEST OF BASIC SRILLS.--The 1IOWA TEST OF BASIC SKILLS

wag a third instrument used in thls study, A standardized
measure of achievement was desirable for the atudy. One ad-
vantage in using the IOWA TEST was pointed out by Thorndike
and Hagen in the following description of the test: ™The
battery emphasigzes the appraisal of functional skills needed
by the child if he i1s to make progress in school, Reliabili-
ties of the subtests are adequate and, of total tests, are
high, Procedures for scoring the test were excellent."3 An
additional advantage was that since the IOWA TEST is adminis-
tered yearly in all schools in School District #59, the
results were readily availabdle,

Two specific scores from the IOWA TEST were used for
this study, These were "Test R: Reading Comprehension" and
"Test A: Arithmetic Skills Total.” These were chosen because
of their direct relationship to the subject areas selected for
the study.

"Test R: Reading Comprehension” tested four reading

skills, These were comprehension of details, understanding

3Robert L, Thorndike and Elizabeth Hagzen, MEASTRZMENT AND
EVAFTTATION IN PSYCHOLOGY AND EDUCATION {New York: John Wiley

and Sona, Inec., 1949), p. 677.
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of purpose, organization, and evali:ation, '"Because of the
closs correlation between test periormance on items of these
four types, it 18 not considered worthwhile te derive a sepa-
rate score for each typo."h

The "Test A: Arithmetic Ski1lls" total score waa used, as
the writer felt that neither the "Arithmetic Skills Concepts"
score nor the "Arithmetioc Skills Froblem-3olving" score would
be adequate for determining the general mathematics achievee
ment of a student,

The grade equivalent score was used because it was a
standardized means of expressing whether a student was achieva
ing at or above his chronological grade-month placement,

CALIFORNIA TEST OF PERSONALITY.-«The fourth instrument

used in this study was the CALIFORNIA TAST OF PRRSONALITY,
1953 REVISION, BLEMENTARY LEVEL. The lack of personality
inventories which would be considersd appropriate for the
study of fourth and fifth graders influenced the choiece of
instruments for this part of the atudy, The low reliability
and validity of all such instruments was also considered,
The problems involved are summarized in Thorndike's review
of the CALIFORNIA TEST OF PERSORALITY.

This is one of the few personality inventories
that have sic forms for use in the elementary
school. Evidence on the validity of the scales is
scanty. Rellability data indicate that only the

total score and its two components, social and
personal, are stable enocugh to use, At the elementary

Lz, P. Lindquist and A. N, Hieronymus, TEACHER'S MANUAL:
IOWA T%ST OF BASIC SKILLS (Boston: Houghton Mifflin Co,,

196&) 9 FPo 28-
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levals, the inventories reguire at least an average
reading ahility, llmgting its usefulness with the
low=-achieving child,
In spite of the above c¢riticisma, the CALIFORNIA TEST OF
PERSONALITY, TLEMEBNTARY LBVEL was selected from the available
testing materisl because, "All in all, in spite of criticism,
as personality inventories go, the CALIFORNIA TEST would
appear to be among the better ones available, "

Though the scores of the components "Social Ad just-
ment"” and "Personal Adjustment” are more stable, the six
specific sub-tests were used because of the descriptive psarson-
ality characteristics measured by each. The following sub-
tests were the ones used for this study: 1A) Self-reliance;
1B) Sense of Fersonal Worth; 1C) Sense of Personal Pree-
dom; 17) Feeling of Belonging; 20D) Family Relations; and
2R) School Relations. The writer considered these more
pertinent to the study than the following six sub-teats:

18) Withdrawing Tendencies; 1F) Nervous Symptoms; 2A)
Social Standards; 2B) Social Skillsy; 2C) Anti-Social Ten.

dencles; and 2F) Community Relations,

Limitations of the Study

The students included in the study were fourth and rifth

graders at two I®I schools, Brentwood and Grant Wood, in the

5Thorndike, MEASUREMENT AND SVALUATION, p. 687.

©Verner M, Sims, "California Test of Personslity, 1993
Revision," THT PIFTH VENTAT, MEAS!RRMERTS YEARBOOK, Oscar Krisen

Buros, 1. (New Jersey: The Gryphon Press, 1959), p. 103,
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Elk Grove Yillage, Illinois, Scucol Distrist #59, One
limitation to the study was that cnildren at this age may
not have matured to a point that could be messured on a stane
dardized pergonality instrument., The scores on the personal-
ity test for elementary level wsre only for that moment in
time when the young people were answering the questions, The
scores did not indicate future behavior of the students who
took the test, Therefore, the results of the study must be
examined with the idea that these fourth and fifth grade
students were in the oscillation of development,

The use of the two schools was a limitation becauss any
oonclusions reached for these students have to be considered
as conclusions for a suburban, mid.weat sample of IPI students
and could not be generalized to the larger population of
fourth and fifth greade elementary students,

3ince there was not attempt made to compare & non-IPI
school group of ohildren with the children from the two IPI
schools, the results of the study were limited to students
who were thought to be succeeding in IPI and did not include
students in other programs in other achools.

When students who were consaidered to be succeeding were
separated from the others, they constituted a small number,
For example, fifth graders who were considered to be suc-
ceeding in IP1 mathematics numbered !;3, and fourth graders
succeeding in IPI mathematics numbered 74, Therefore, the
sample is small and may not be representative of the larger

population of succeeding IPI studente,
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Only fourth and fifth grade students who were found to
be succeeding were included. Conclusions reached through this
study dAo not, therefore, apply to I”I students in general but
only to IPI students who are corisidered to be succeading,

The discussion of the 1limitations of the CALIFORNIA TEST
OP PERSONALITY, BLEMENTARY IBVEL and of the "Teacher Observa-
tion Check List" was given in the section titled "Instruments

Used.,"

Summary

The design for this study, as specified in this chapter,
included fourth and fifth graders who had spent at least sixty
per cent of their school life in the IPI programs, thus being
in the programs longer than any other group avajilable to the
writer for study.

The measuring instruments used were the CALIFCRNIA TEST
OF PERSONALITY, 1953 REVISINN, RLEMENTARY L=VEL, form AA; a
"Teacher Observation Check List; a “"Rate of Achievement Chart,"
and the sub-tests "Teet R: Reading Comprehension" and "Test
A: Arithmetic Total"™ of the IOWA TRST OF BASIC SKILLS,

After using the instruments to collect the data, calcula-
tions were begun, The first calculations wers of the means
for fourth and fifth grade reading and mathematics "Rates of
Achlievement" and of the grade-month placements for the fourth
and fifth graders on the date of the administering of the

IOWA TEST OF BASIC SKILLS., Thase figures were necessary for
the separating of the students considered to be succeeding

in IP]l reading or in IPI mathematics or in both.
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The next calculations were of coefficlents of correlation
between each of the selected six sub.tests of the CALIFORNIA
TEST OF PERSONALITY and each of the other measures, The
"Teacher Ohservation Check List" could not bs meaningfully
correlated with the CALIPORNIA TEST sub-tests and was elimi-
nated from the study., Correlations were completed between
each of aix CALIFORNIA TEST sub-tests and the following:
reading "Rate of Achlevement" scores, mathematics "Rate of
Achlevemont" scores, ICWA TE3T "Test R" grade equivalents,
and IOWA TEST "Teat A" grade equivalents. Each of the cor-
relations were made for the fourth graders and for the
fifth graders,

Basically, the limitations of the study centered arcund
the sample and how to test accurately personality charactere
istics, fully realizing the limitations of personality inven-
tories and the fact that personality characteristics for
fourth and fifth graders would change,

CHAPTER IV will discuss in detall the results cof the
attemnt to determine whether there 1s a relationship between
success in IPI and any of certain sub-tests of the CALIFCRNIA
TEST OF PERSORALITY, ELEMRNTARY LRWVEL.



CHAPTER 1IV

TREATMENT OF DATA

Results of Correlations

The general results of this study indicated that there
were very low or negligible correlations between any of the
six sub-test scores of the CALIF"RNIA Ta5y OF *ERSONALITY,
TLEMENTARY LEVEL and either of the two "ilate of Achievement”
scores or g@ither of the two considered aub-tests of the IOWA
TEST OF BASIC SKILLS, For succeeding Individually Presoribed
Instruction (IPI) fourth graders, more relationships having
levels of significance were found thean were found for suc-
ceeding IPI fifth graders, dore positive coefficients of
correlation than negative ones wers found for all wmeasures,

The relationships betwsen the fourth grade IPI reading
"Rate of Achievement™ ascores and each of six sub-tests of the
CALIFORNIA TIEST OF PERSONALITY are shown in Table 1, page 29,
There wez a total of 131 fourth graders in the two schools,
and 65, or 52 ver cent, of them were at or above the mean for
"Rate of Achievement" in IPI readins.

The results in Table 1 show a very low negativs cor-
relation between fourth grade IPI reading "Rate of Achieve-
ment"” and the "Self-reliance" sub-test, The results also

show negligible relationships hetween IFPI reading "Rate of



TABLE 1

RELATIONSHIPS BETWEEW SIX CALIFORNIA TEST OF PFRRSONALITY
EADING KATE OF ACHIEVEMENT
FOR SYUCCREREDING POVYRTH GRADERS#

SUB.TESTS ARD IPI R

29

3ub-Tests of Coefficientsa Level
the CALIFORRIA of of
TRIT OP PRRSONALITY Correlation Confidence

Self-reliance -.10 Not Significant
Senae of Personal Worth -.01 Not Significant
Sense of FPeraonal Freedom .04 Not Significant
Feeling of Belonging -,01 Not Significant
Family Relations +.,15 Not Significant
School Relations +,02 Not Significent

N = 65 (N representing the number of succeeding studenta)

N = 508 of total fourth grade population

#Attending the Brentwood and Grant Wood Schools, Elk Grove

Village, Illinols
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Achievement"” and each of the following sub-tests: "3Sense of
Peraonal Worth," "Sense of Personal Freedom," "Feeling of
Belonging," and "School Relations." Results show a very low
positive relationship between I”I reading "Rate of Achieve-
ment" and the "¥Family Relationa" subatest.

Table 2, page 31, shows the relationships between fifth
grade IPI resding “Rat; 6f Achievement" scores and each of six
sub-tests of the CALIFORNIA TEST OF PERSONALITY. There was a
total of 106 frifth grade students in both schools., Sixty-one,
or 58 per cent, of the fifth graders were at or above the mean
for "Rate of Achievement" in IPI reading.

The results in Table 2 show that no coefficient of core
relation reached a level of significance. They show very
low positive correlations between IPI reading "Rate of Achieve-
ment"” and each of the following CALIFORNIA TEST sub-tests:
"Self-reliance,"” "Sense of Personal Freedom," and "School
Relations."” The results show that the rolationahips between
IPI reading "Rate of Achievement" and each sub-test--"Sense
of Personal Worth," "Feeling of Belonging," and "Family Re-
lations"--were positive but of negligible sgignificance.

The relationships between fourth grade IPI mathematics
"Rate of Achievement" scores and each of six sub-tests of the
CALIFORNIA T%ST OF PERSONALITY are shown in Table 3, page 32.
Data were collected for a total of 14O fourth grade students
in both schools. Seventy-four students, or 53 per csnt of
the fourth graders, were at or above the mean for "Rate of

Achievement" in IFI mathematiecs.



TABLE 2
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RELATIONSHIPS BETWBEN SIX CALIFORNIA TZST CP PERSONALITY
SUB-TESTS AND IPI READING RATE OF ACHIEVEMERT
FOR SUCCBEDING FIFTH GRADBRS«

e e
R —

Sub-Tests of Coefficients Level
the CALIFORNIA of of
TRST OF PERSORALITY Correlation Confidence

Self-reliance +.20 Not Significant
Sense of Personal Worth +.06 Not Significant
Senss of Personal Freedom +.14 Not Significant
Feeling of Belonging +.02 Not Significant
Family Relations +,05 Not Significant
8chool Relations +.10

Not 3ignificant

K = 61 (N representing the number of succeeding students)

N = 58F of total fifth grade population

oAt tending the Brentwood and Grant Wood Schools, 81k Grove

Village, Illinois



TABLZE 3

RELATIONSHIrS BUTWEFN SIX CALIPORNIA TERST OF »ERIONALITY
SUB.TESTS AND IPI MATHEMATICS RATE OF ACHIFVEMANT
FOR SMCCEEDING FCURTH GRADERSat

32

Sub-Tests of Confficients Level
the CALIPORNIA of of
TEST OF PERSONALITY Correlation Confidence

Self-reliance +,02 Yot Significant
Sense of Fersonal Worth +,17 Not Significant
Sense of Tersonal Freedomw +,14 Not Significant
Feeling of Belonging +,20 .05
Family Relations +.07 Not Significant
Sshool Relatilons +.05 Not Significant

N =74 (N representing the number of succeeding students)

N = 53% of totel fourth grade ponulation

a#Attending the Brentwood and Grent Wood Schools, Elk Grove

Villege, Illinois
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The results in Table 3 show that "Pate of Achievement"
in I°I mathematics and the sub-test "Feeling of Belonging"
were positively correlate?, However, the correlation was
low and at the .05 level of confidence. The results also
show that the "Rate of Achievement" scores and each sub-test
"3Sense of Personal Worth" and "Sense of Personal Freedom" had
positive, though very low, correlations which reached no levsel
of significance. Only negligible relationships were found
between fourth grade "Rate of Achievement" in IPI mathematics
and each of the following: "Self-reliance,"” "Family Relations,"
and "School Relations,"

The relationships between fifth grade IPI mathematics
"Rate of Achievament” scores and each of six sub-tests of the
GALIFORNIA TRST OF PERSONALITY are shown in Table L, page 3,
There was a total, from both schools, of 109 fifth grade
students for whom data were collected, Forty-three students,
or 39 per cent of the fifth graders, were at or above the
mean for "Rate of Achievement" in IPI mathematics,

The results in Table 4 show that none of the coefficients
of correlation reached a level of confidence, It also was ine
dicated that all ocorrelations, though low or negligible, were
positive, The relationship between "Rate of Achlevement" and
"Sense of Fersonal Preedom" was low. Very low relationshipa
were found between "Rate of Achievement" and each of the
following: "Feeling of Belonging," "School Relations," and

"Sense of Personal Worth," The relat!onships between "Rate
of Achievement"” and each of the sub-tests "Family Relations"

and "Self-reliance" were negligible,



TABLE §

3b

RELATIONSHI?S BETWEEN SIX CALIFORNRIA TEST OF PERSONALITY
S1'B-TESTS AND IPI MATHEMATICS RATI OF ACHIEVEMERT
FOR SUCCERDING FIFTK GRADERS:

Sub-Teats of Coefflclents Level
the CALIFORNIA of of
TSST CF v»ERSOVALITY Correlation Confidence
- =

Self.reliancs +,08 Not Significant
Sense of Personal Worth +,12 Kot Significent
Sense of Personal Freedom +,23 Rot 3ignificant
Feeling of Belonging +.,20 Not Significent
Family Relations +.10 Not 3ignificant
School Relations +.18 Not 3ignificant

R = 43 (¥ representing the number of succeeding students)
N = 39% of total fifth grade population

#Attending the Brentwood and Grant Wood Schools, blk Grove

Village, Illinois
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The relationships between fourth grade IOWA ITST OF BASIC
SKILLS "Test H: Reading Comprehension” grade egquivalents and
each of six sub-tests of the CALIFORNIA TEST OF PHEASCMALITY
are ehown i Table S, page 34, 1'ata were collected for a
total of 131 fourth graders in the two schools, and 70, or
53 rer cent, of them were at or above the grade-month place-
ment at the date of testing.

The results in Table 5 show thaf two coefficlienta of cor-
relation resched a2 level of siznificance. One was the relation-
ship batween "Test R" grade equivalents and "Self-reliance."
It was at the ,01 level of confidance, The other significant
relationship was between "Test "" and the sub-test "Feeling
of Belonging" which were correlated at the ,025 level of
confidence. The table also shows the relationships between
the "Test P" grade equivalents and "School Relations" and
between "Test R" and "Pamily Rplations" to be positive,
though low., It shows negligible relationships between the
fourth grade "Test R" grade equivalents and each of the
following sub.tests: "Self-reliance" and "Sense of Fersonal
Freedom."

Table 6, page 37, shows the relationships between the
grade equivalents for fifth graders on the INWA TEST OF RASIC
S¥ILLS "Test P: Reading Comprehensior' and each of six CALI-
FORNIA T@ST oF PRPSONALITY sub-tests, There was a total, in
the two schools, of 106 fifth grads students for whom Jdata
were collacted. Fifty-nine students, or 56 per cent, scored

at or above the aporopriate grade-month placement,
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TABLE S

RELATIONSHIPS BETWEEN SIX CALIFORNIA TEST OF PERSONALITY
SUB-TESTS AND THR IOWA TEST OF BASIC SKILLS
"PEST R: READING COMPREHENSION"
FOR SUCCEEDING FOTRTH GRADERG:

Sub-.Tests of Cosfficients Level
the CALIFORRIA of of
TEST OF PERIORALITY Correlation Confidence

Self-reliance +,093 Not 3ignificant
Sense of Personal Worth +.30 .0l
S8enee of Personal Freedom +,02 Not Significant
Feeling of Belonging +.25 . 025
Family Relstions +.10 Not Significant
S8shool Relatione A +.17 Not Significant

¥ = 70 (N representing the number of succeeding students)
N = 53% of total fourth grade population

#Attending the Brentwood and Grant Wood Schools, Elk Grove
Village, Illinois
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TABLE 6

RELATIONSHIPS BETWEEN SIX CALIFORNIA TEST OF PERSONALITY
SUB-TESTS AN THE IOWA TEST OF BASIC SKILIS
"TEST Rt READING COMPREHENSION®
FOR SUCCEEDING FIFTH GRADZRS#

Sube.Teats of Coefficients Lavel
the CALIFORNIA of of
TEST OF PERSONALITY Correlation Confidence

Salf-reliance +.04 Not Significent
Senae of Perasonal Worth +.,22 .05
Sense of Personal Freedom -.07 Not Significant
Feeling of Belonging .15 Not Significzant
Family Relations +,03 Not Significant
School Relations -.01 Not Significant

K = 59 (N representing the number of succeeding students)
N = 56% of total rifth grade population

#Attending the Brentwood and Grant Wood Schools, Elk Grove
Village, Illinoise



38

The results shown 1in Table 5 indlcate thst only one
coefficlent éf correlation reached a level of confidence.
This was the relationship betwsen thte fifth grade "Test R"
and the "Sense of Tersonal ‘orth" sub-test. The relationshio
was positive at the .05 level of confidence. The table shows
that three of the correlations were nositive and three were
negative, The relationship between "Test R" and "Feeling of
Belonging" was negative but very low, Between "Teat R" grade
equivalents and each of the following sub-tests: "Sanse of
Personal Freedom," "Self-reliance," "Family Relations," and
"School Relations,” the relationshins were negligible.

The relationships between fourth grade IOWA TEST OF BASIC
SKILLS "Test A: Arithmetic Total " grade equivalents and each
of six sub-tasts of the CALIFORNIA TREST OF PERSQNALITY, SLCe
MINTARY LEVEL are shown in Table 7, nage 39. Of 140 fourth
grade students in the two schools, 71 students, or 51 per
cant, scored at or above the grade-month placement of the
date of testing,

Table 7 shows that the relationship between "Test A"

grads equivalents and "Sense of Personal Worth" was positive

at the .01 level of confidence and that the relationship of
these grade egquivalents with "School Relations" was positive at
the .05 level of confidence. Very low positive relationships
were found between "Test A" grade equivalents and each of the
following: "Self-reliance" and "Feeling of Belonging." The
relationships were negligible between "Test A" and either of

the sub-tests "Sense of Personal Freedom" and "Family

Relations."
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TABLE 7

RELATIORSHIPS BETWZEN SIX CALIFORNIA TEST CF PERSONALITY
STB.TESTS AND THE IOWA T7ST OF BASIS SKILLS
"TEST A: ARITHMETIC TOTAL" FOR
STICCEEDING FOURTH GRADRR3»

Sub-Tests of Coefficients Level
the CALITORNIA cf of
T2ST OF PERGONALITY Correlation Confidence

Self~reliance L Y | Not Significant
Sense of Personal Worth 4427 .01
Sanse of Tersonal Freedom +.09 Not Significant
Feeling of Belonging +.17 Eot Significant
Family Relations +,08 Not Significant
School fielat4ons +,20 .05

N =71 (N repressenting the number of succeeding students)
N = 51% of the total fourth grade population

#Attending the Brentwood and Grant Wood Schools, KElk Grove
Viliage, Illinois
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Table 3, page l4l, shows the relationships betwesen fifth
grade IOWA T:ST rF BASIC SKILLS "Test A: Arithmetic Total"
grads aquivalents and each of six CALIFORNIA TE3T OF PERSON-
ALLITY sub-tests, From the two achnols, there were 109 fifth
grada students for whom data were collected, Fifty-three
studente, or 49 per cent, scored at or above the grade-ronth
nlacemant of the date of testing.

Table 3 shows that none of the coefficients of correlation
reached a leval of significance, It shows that the relation-
shir between the grade equivalents of “Test A" and "Sense of
Personal Worth" was positive, though low, The relationships
of either "Self-reliance®™ or "School Relations" to "Test A"
were positive though very low., Negligible relationships were
found between "Test A" and each of the following sub-tests:
"Feeling of Belonging," "Fanily Relations," and "Sense of

®arsonal Freedom."

Othey Findings

The purpose of Tables 9 and 10 was to answer the guide
questions forumulated at the beginning of this study. These
questions were related in CHAPTC? I, pages 4 and 5.

The first question--"D1d fourth and fifth grade students
who were considered to be succeeding in IFI reading tend to
acore above the fiftieth percentile on six sub-tests of the
CALIFORNIA TERT OF PERSONALITY, gLEMINTARY LEVEL?"~-is
answered by Table 9, page 2. This table shows the number of

fourth and fifth grade students defined in this study as



TABLE 8

L1

RELATIONSHIPS BSTWEEN SIX CALIFORNIA TEST OF PERSONALITY
SUB-TSSTS ARD THE IOWA TEST OF BASIC SKILLS
"PEST A: ARITHMETIC TOTAL"™ FPOR

SUHCCBRADING FIFTH JRADERS#

Sub.Tests of Coefficients Level
the CALIFORNIA of of
T=ST OF PERIONALITY Correlation Confidence

Self-reliance +,183 Not Significant
Sense of Personal Worth +.21 Not Significant
Sense of Fersonal Freedom -+ 06 Not Significant
Feeling of Belonging +.,05 Not Significant
Family Relations -,01 Kot Significant
Srchool Relations +.11 Not Significant

N = 53 (N representing the number of succeeding students)

N = ;9% of total fifth grade povnulation

#Attending the Brentwood and Grant Wood Schools, Elk Grove

Village, Illinoils



TABLE 9§

y2

POURTH AND FIFTH GRADE 3T/DENTS: AT OR ABOVZ THE MEAN FOR
RATE OF ACHISVEMENT IN IPI READING AND THEIR
PLACEMENT ON SIX SUB.TESTS OF THE

CALIFORNIA TEST OF P&RSONALITY

Fourth Graders Fifth Graders
Sub-Tasts of
the CALIFORNIA Above Below | Above Below
TEST OF rERSONALITY Firtieth Fiftisth
Percentile Percentile
Self-reliance 29 35 30 31
Sense of Fersonal Worth L2 23 L7 1L
Senses of Personal Freedom 37 28 36 25
Fesaling of Belonging 23 u2 13 43
Family Relations 26 39 31 30
School Relations 36 29 38 23
N = 65 N = 6]

#Attending the Brentwood and Orant Wood Schoola, Elk Grove

Villege, Illinois
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succeeding in JI*I reading end their nlacement above or below
the fiftieth percentile for each of six sub-testa of the
CALI¥'ORNIA TEST OF PER“ONALITY, 1953 REVISION, TLEMENTARY
LEVEL, The table shows that fourth and fifth graede students
succeeding in IPI reading tend to score above the fiftieth
percentile on the following sub-tests: "Sense of Personal
Worth," "Sense of Personal Freedom,” and "School Relations.”
The purpose of Table 10, page Lli, is to enswer the
question, "Did fourth and fifth grade students who were con-
sidered to be succeeding in IPI mathematics tend to score
above the fiftieth percentile on the aix sub-.tests of the
CALIFORNIA TEST OF PENSONALITY, ELEMENTARY LEVTL?"™ The
number of fourth end fifth grede students defined in this
study aes succeeding in IPI mathematics who placed above or
below the fiftieth percentile for each of six sub-tests of
the CALIFORNIA TEST are shown in this table. It shows that
fourth grade students succeeding in IPI mathematlcs tend to
score above the fiftieth percentile on the sub-test "Sense
of Personal Worth.," Fifth grade students succeeding in IPI
mathematics tend to score aebove the fiftieth percentile on the
following sub-tests: "Sense of Personal Worth," "Sense of
Personal PFreedow,”™ and "School Relations." It 1s interesting
to note that fifth graders tended to score above the fiftieth
percantile on three sub-tests, and yet none of the coefficients
of the correlations reached a level of confidence. A possible
explanation of this might be that the fiftieth percentile was

not the same number of correct answers for each of the



TABLE 10

bl

FOURTH AN FIPTH GrHADE STUDENTS: AT OR ABOVE THS MzAN FOR
RATE OF ACHIEVEMENT IN IPI FMATHEMATICS AND TH®IR
°LACEMENT ON S1X SUB.THSTS OF THB

CALIFORNIA TEST

OF PERSCNALITY

Sub-.Tests of

Fourth Graders

Fifth Graders

the CALIFORNIA Above Relow Above Baslow

TEST OF PRRSONALITY irtieth | = Fiftieth
Parcentile Percentile
Self-rel iance 32 b2 24 19
Sense of Personal Worth 1A 25 35 5)
Sense of Personal Preedom| 35 39 2R 15
Feeling of Belonging 27 47 15 28
Family Relations 28 L6 29 23
School Relations 39 35 26 17

N= 74

=143

#Attending the Brentwood end Grant Wood Schools, Elk Grove

Villaze, Illinois
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sub-tests. For example, on the sub-test "Sense of Personal
Worth," the fiftieth percentile was any score at or above
eight correct answers, but on the sub-test "Sense of Personal
Freedom," the fiftisth percentile was any score at or above
ten correct answers, Therefore, the fact that over fifty per
cent of the students acored above tue fiftieth percentile
would not influence a correlation made with the number of
correct answers rather than with the number of students

scoring above the fiftieth percentile,

Summary

The relationships which reached .01, .025, and .05 levels
of confidence between each of s8six sub-tests of the CALIFORWIA
TEST OF PERSONALITY, 1953 REVISINN, ZTLEMENTARY LEZVEL and each
of the following: "Rate of Achisvement" acores in IPI reading,
"Rate of Achievement" scores in IPI mathematics, grade equiva-
lents for "Test R: Reading Comprehension" of the IOWA TEST OF
BASIC SKILLS, and grade equivalents for "Test A: Arithmetic
Total®™ of the JOWA T®ST OF BASIC SKILLS ars shown in Table 11,
page L6, which was compiled from Tables 1-8,

The table shows that all the relationships which reached
a level of confidence were positive, It also shows the fole

lowing specific positive relationahiplzl

lHenry E. Garrett, ELEMENTARY STATISTICS (New York:
Longnans, Green and Company, 13955), p. 1l5.

WRITER'S NOTE: Dr. Garrett provides the following "rules”
88 a general guide for determining the meaning of a coefficlent
of a correlation:



TABLF 11

SUWMARY OF ,01, ,025, AMD ,05 LEVEL OF CONFIDRENCE
RELATIQNSHIPS, TAK:N FROM TABLS 1.8

I7I Reading '"Rate of Achievement"”

Fourth Fifth
No relationship reached No relationshivp reached
2 level of confidence a level of confidence

Irl Bathematics "Hate of Achievement”

Fourth Pifth
"Sense Jf lersonal Worth" ¥o relationship reached
#p = +,20 ##L, of C. = .05 a level of oconfidence

"Test R: Rea’ing Comprshensiop,” IOWA THST NF BASIC “WILLS

Fourth Fifth
"Sense of Faersonal Worth" "Senss of Fersonal Worth"
r = +,30 L. of C, = ,01 r = +,22 L. of C, = ,05

"Feeling of Relonging"

r=+,25 L. of &, = ,025

"Teat A: Arithmetic Totgl," ICWA TEST OF BASIC SKITLS

Fourth Fifth
"Sense of Fersonal Worth" No relationship reached
r = +,27 L, of C, = ,01 a level of confidence

"School Relations"”
r = ".80 L. of co = .05

s*r refers to the coefficient of correlation
#i*L, of C. refers to the Level of Confidence
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(1) Relationship which was glight

(a) Petween fourth grade "Test R: Reading
Comprehension" grade equivalents and "Sense
of Fersonal Worth" (+,30)

(2) Relationships which were low

{a) Between fourth grade "Test A: Arithmetic
Total" grade equivalents and "Sense of Farsonal
Worth" (+.27)

(b) Between fourth grade "Test RY grade equiva-
lents and "Feeling of Belonging" (+.25)

(¢c) BRetween fifth grade "Test R" grade equiva-
lents and "Sense of Personal Worth" (+,22)

(3) Relationships which were very low

(a) Between fourth grade "Test A" grade equi.
valents and "School Relations" (+,20)

(b) Between fourth grade IPI mathematics
"Rate of Achievement” and "Sense of Personal
Worth" (+.20)

Possible significance of these relationships will be discussed
in CRAPTER V,

r from .00 to +.20 very low or negligibdle

r from +,20 to +.,40 low; present but slight

r from +.40 to +.70 substantial or marked
+.70 to *1.00 high to very high



CHAPTER V

CORCLNSIONS AND SUMMARY

Conclusions

The general results of the study show low to negligible
coefficients of correlation for zll relationships between
81x sub-tests of the CALIFORNIA TEST OF PERSONALITY, 1953
REVISION, ELEMENTARY LEZVEL, "Rate of Achievement"™ scores in
I?I reading and in IPI methematics, and two sub-tests of the
IOWA TEST OF BASIC SXILLS--"Test R: Reading Comrrenhension”
and "Test A: Arithmetic Total." Of the forty-eight cor-
relsations which were calculated, only six reached levels of
confidence. These, shown in Table 11, page L6, were the
following: (1) Between fourth graders "Fate of Achievement"
in IPI mathematics and the sub-test "Sense of rersonal Worth"
which was at the .05 level of confidence:; (2) Between
fourth grade "Test R: Resding Comnrenension® grade equivae.
lents and each of the following sub-tests: "Sense of Per-
sonal Worth"--at the ,01 level of confidence--and "Feeling of
Belonging"--at the .025 level of confidence; (3) Between
fifth grade "Teat R: Reading Comprehension" grade equivslents
and the sub-test "Sense of Personal Worth"--at the .05 level
of confidence; and (li}) Between fo:urth grade "Test A: Arithe

metic Totel"™ grads equivalents and each of the following
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sub-tests: "Sense of Personal Worth"~-at the .01 level of
confidence--and "School Relations™--at the .05 level of
confidence,

None of the coefficients of the correlations in the
study can be considered as highly significant, as the high-
est correlation was ,30, However, there seems to be indica-
tion of a pattern for the fourth graders consilered to be
succeeding. It would seem that they either felt a sense of
personal worth or, at lesst, had knowledge of the acceptable
behavior and attitudes of personal worth and had reflected
this on the CALI1PORKIA TEST OF PRRSONALITY sub-test "Sense
of Personal Worth," As Tadble 11 indiocates, a level of cone
fidence of .05 was resched shen "Sense of Personal Worth® was
compared with the IPI mathematics "Rate of Achisvement" of
succeeding fourth graders, A level of confidence of .01 was
reached for succeeding fourth grade students when "Sense of
Peresonal Worth" was compared with sach of the IOWA TiST OF
BASIC SYILLS aub-tests, "Test ?: Reading Oomprehension" and
"Test A: Arithmetic Total."

Surport for this pattern is also found in Tables 9 and
10, pages 142 and L}, respectively, In interpreting these
tables, caution must dbe used, as no defined pstterns can bdbe
noted, However, the numbere and their relative placement to
each other seem to indiecate that both fourth and fifth grade
students succeeding in IPI reading would tend to acore above
the riftieth percentile on the sub-test "Sense of Fersonal

Worth," and@ also on the sub-tests "Sense of Personal Freedom"
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and "School Relations." There seems to be indication, also,
that fourth and fifth grade students succeeding in IFI mathsa-
matics would tend to score above the fiftieth percentile on
the sub-test of "Sense of Personal Worth,” It seems that,

in addition, fifth graders succeeding in IPI mathematice would
tend to score above the fiftieth rercentile on the sub-tests
of "Sense of Personal Freedom" and "School Relations,"

The following speculations are without conclusive
statistical support from the evidence obtaineqd,

Fourth grade students who were succesding in IPI reading
seem to feel a cordial relationaniy with peers and teschers,
to have a sense of deing part of the achool, and to feel
secure in their home relationships. These beliefs are based
upon the low correlations between IPI reading "Pate of Achieve-
ment” and the following sub-teats of the CALIFORNIA TH3T OF
PERSCNALITY, RLEMENTARY LEZVEL: "Feeling of Belonging,"
"Family Relations,” and "School Relatione." Also, fourth
graders who are succeeding in IPI reading apparently do not
seam to feel that they direct their actions, This obsorvatioh
1s based upon the negative coefficient of correlation between
IPl reading "Rate of Achievement" and the CATLIPCRNIA THKST
*Self-reliance” sub-test, Could this mean that they do not
feel that they have a part in the decisions involving their
IPI reaiing assignments?

Fourth grade students who wers succesding in I¢I methea
matios might be pictured as atudents who feel that they got

along well with peers and teachers., This inference was
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indicated by the low relationships of succeeding fourth graders
academic performances an3 the sub-test "Sense of Personal Worth."
These fourth ’raders seem to fesl that they are allowed a rea-
sonable share in deciding their conduct and that they are to

some degree directly responsible for their actions., The
implicetions for this conclusion are seen in the low relation-
ships between the acedemic performannes of the succeeding

fourth graders and the CALIFORNIA TUGST OF PERSONALITY sub-

tests of "School Relations™ and "Feeling of Belonging."

Firfth grade students who were succeeding in IPI reading
seem to be well regarded by their pears and can depend upon
themselves, The basis for this statement 1s the low relation-
ships between the reading achievements of succeeding fifth
graders and the CALIFORNIA TEST sub-tests "Sense of Personal
Worth" and "Self-reliance.” These fifth graders seem to feel
that they have a share in determining their conduct. This 1isa
indicated by the very low relationship of succeeding fifth
graders in reading scores and the "Sense of Personal Preedom”
sub-test of the CALIFORRIA TE8T NOF PHRIONALITY. It was
interesting to note that fifth grade students succeeding in
rea3ding do not neceasarily evidance a feeling of having a
cordial relationship with peepls. This was noted from the
very low negative correlation between fifth grade reading
success and the "Feeling of Belonging" sub-test of the CALI-
FORN1A TEST. From this, one might ask the question, "Do
succesaful firfth grade readers perceive themselves as

"1oners"?
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Fifth grade students who werse succeeding in IPI
mathematics showed an interesting pattern, Those who wore
succesding according to the IOWA TEST OF BASIC SKILLS seemed
to feel well regarded by others and to have a sense of direc-
ting their own activities., This pattern is inferred from the
low relationships of fifth graders succeading in mathematics
according to ICWA TEST "Test A" and the following sub-tests
of the CALIFORNIA T2ST: "Sense of Personal Worth" and "Self-
reliance,” Fifth graders who were succeeding according to
IPI mathematics "Rate of Achievement" scores indicated that
they felt they were permitted to deatermine their actions and
that they felt a cordial relationahip with peonle in general,
The basis for this conclusion is the very low relationships
between fifth graders mathematics "Rate of Achievemsnt"
scores and the CALIFORNIA TRST sub-tests of "Sense of Person-
al Freedom" and "Feeling of Belonging." Fifth graders suce
cessful in IPI mathematics indicated that they felt they had
good relations with the school and that they had a feeling
of being well regarded by others, The 1implications for these
conclusions are seen in the very low correlations between
fifth graders "Rate of Achievement" scores in wmathematics snd
the sub.tests "School Relations" and "Sense of Personal Worth"

of the CALIFORNIA TEST OF PERSCNALITY,

Summary of Study

The centrsl focus of the study was to determine whether

certain personality patterns can be detected for fourth and
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r£ifth grade students who were defined as succeeding in either
IPI reading or IPI mathematics or both, To determine this,
the CALIFORNIA TH3T OF PERSOMAT.ITY, 1953 REVISION, SLFIENTARY
LEVBL was administered to 273 fourth and fifth graders. These
students were attending the Brentwood and Grant Wood Elemen-
tary Schools in the Elk Grove Village, I1llinois, Selool
District #59.

As a suprlement to the CALIFORNIA TEST OF TERSONALITY,

@ "Teacher Obaaervation Check List" was adminiastered to the
teachsars of the students tested. The teacuer ranked each
stujdent as to hils usual attitude toward IPI reading and as
to his usual attitude toward IPI mathematics, After col=-
lecting the 3data, the writer attempted to caleculate a coef-
ficlent of correlation, but the result proved to be statis-
tically meaningless,

A "Rate of Achievement" score was calculated for each
fourth and fifth grade student for both IPI reading and IrX
mathematices, Then a mean was calculated for each grade 1in
each of the two subjects. Students whose "“ate of Achieve-
ment™ score was at or above the mean for their grade were
used in the study,

In addition to the "Pate of Achisvement™ score as an
Indication of academic success, the IOWA TESIi OF BASIC SXIJLS
sub-tests "Test R: Reading Comprehension" and "Teat A:
Arithmetic Total" were also used in determining which stu-
dentes were succeeding 1in either or both of IPI reading and

IPI mathematics., Fourth and fifth grade students whose grade
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equivalent was at or above thelr grade-month placement for

the date of testing were included in the study,

After collecting the data for both the "Rate of Achieve-

ment" scores and the IOWA TEST OF BASIC SKILLS sub-tests, it
A

was found that approximately 132 fourth and fifth graders,

or I} per cent of the students teated, were considered to be

succeeding in IFI reading or IP1 mathematics or both,

From the results of the calculations of the study, the

writer reached the following conclusions:

1} Fourth graders succeeding in IPIl reading and IPI
mathematics seemed either to feel a sense of personal
worth or to have knowledge of the acceptable behavior
and attitudes concerning personal worth,

2) Fourth grade students succeeding in IPI mathematics
tended to score above the fiftieth percentile on the
sub-test "Sense of Personal Worth."

3) Fifth grade students succeeding in IPI reading and
in I7] mathematics tended to score above the fiftieth
percentile on the following sub-tests of the CALIFORNIA
TEST OF PERSONALITY, RELEMENTARY LAVEL: "Sense of TFer-
sonal Worth,” "Sense of Personal Freedom," and "School
Relations."

The following speculations are not conclusively supported

by the evidence obtained:

1) TFourth grade students who were suc~eeding in IPI
reading seemed to feel a cordial relationship with
their peers and teachers, to have a sense of being
part of the school, and to feel that their home
relstionship was secure. These students did not seew
to evidence feelinzs of self-.reliance,

2) Fourth grade students who were succeeding in IPI
mathematics sesmed to feel that they generally got
along well with peers and teachers and that the
school aituation permitted them to have a share 1in
making decisions,

3) Pifth grade students who were succeeding in IvI
reading seemed to feel worthy and self-reliant, and



to feel that they had a share in determining their
conduct, They do not necessarily evidence a feeling
of having a cordial relationship with people,

1} Fifth grade students who were succeeding in IPI
mathematics seemed to feel well regarded by others,
to feel capable, to have a sanse of directing their
own activities, to feel that they had a ecordial
relationship with people, and to feel that they had
good school relations,



APTENDIX

Instruments sed

"Teacher Observation Check List” .....cccceocevccecscss S5T=58
"Rate of Achievement Chart™.....cceceeccccceccccesacaaces 59

CALIFOPNIA TEST OF PERSONALITY, 1953 REVISION,
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DIRRCTIONS MOX FLILING IN TRACHER'S OBSERVATION SIRETS

Pill in today's date.
?ill in whethar this is a Reading class or a Math clasa.
Fill in youwr room nunbes.

Write the names of all the students in your Reading class on one
set of sheets.

Wicite the names of all the students in your Math class on the othsr
get. of sheets,

Mark the appropiate box for each child with an "X". Consider how
he attecks or backs off from a problem or an assigmment for that
cless., Always indicates 80% of behavior and usually indicates 50%.
Any additional camsents on & specific child wiil be welcomed.

When the observation sheets have bheen completed, please return them
to the office.

Thank you for your time and your professionral opinions.

Judith Kuehn
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Do not write or mark on this booklet unless told to do so by the examiner.

(CIRCLE ONE)
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INSTRUCTIONS TO PUPILS:

This booklet contains some questions which can be answered YES or NO. Your

answers will show what you usually think, how you usually feel, or what you
usually do about things. Work as fast as you can without making mistakes.

DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO.
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INSTRUCTIONS TO PUPILS

DO NOT WRITE OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER

You ore to decide for each question whether the answer is YES or NO and mark it as you ore told. The following

are two sample questions:

SAMPLES

A. Do you have a dog at home? YES NO

B. Can you ride a bicycle?

YES NO

DIRECTIONS FOR MARKING ANSWERS

ON ANSWER SHEETS

Make a heavy black mark under the word YES or NO
to show your answer. If you have a dog at home, you
would mark under the YES for question A as shown
below. If you cannot ride a bicycle, you would mark
under the NO for question B as shown below.

YES NO

B

Remember, you mark under the word that shows your
answer. Now find Samples A and B on your answer
sheet and show your answer for each by marking YES
or NO. Do it now, Find answer row number 1 on your
answer sheet, Now wait until the examiner tells you to
begin.

ON TEST BOOKLETS

Drow a circle around the word YES or NO, whichever®
shows your answer. If you have a dog at home, draw
a circle around the word YES in Sample A above; if
not, draw a circle around the word NO. Do it now.

If you con ride a bicycle, draw a circle around the
word YES in Sample B above; if not, draw a circle
around the word NO. Do it now.

Now wait until the examiner tells you to begin.

After the examiner tells you to begin, go right on from one page to another until you have finished the test or ore
told to stop. Work as fast as you can without making mistakes. Now look at item 1 on page 3. Ready, begin.

Page 2
CTP-E-AA




10.

11.

12.

Page 3
CTP-E-AA

SECTION 1 A

Do you usually keep at your
work until it is done?

Do you usually apologize when
you are wrong?

Do you help other boys and girls
have a good time at parties?

Do you usually believe what
other boys or girls tell you?

Is it easy for you to recite or
talk in class?

When you have some free time,
do you usually ask your parents
or teacher what to do?

Do you usually go to bed on
time, even when you wish to stay

up?

Is it hard to do your work when
someone blames you for some-
thing?

Can you often get boys and girls
to do what you want them to?

Do your parents or teachers
usually need to tell you to do
your work?

If you are a boy, do you talk to
new girls? If you are a girl, do
you talk to new boys ?

Would you rather plan your own
work than to have someone else
plan it for you?

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

YES NO

GO RIGHT ON TO
THE NEXT COLUMN

Section 1 A

(number right) ........ccoouererirreeer.

13.

14.

15:

16.

17.

18,

19.

20.

21.

4/}

23

24.

SECTION 1 B

Do your friends generally think
that your ideas are good?

Do people often do nice things
for you?

Do you wish that your father (or
mother) had a better job?

Are your friends and classmates
usually interested in the things
you do?

Do your classmates seem to

think that you are not a good
friend?

Do your friends and classmates
often want to help you?

Are you sometimes cheated when
you trade things?

Do your classmates and friends
usually feel that they know more
than you do?

Do your folks seem to think that
you are doing well?

Can you do most of the things
you try?

Do people often think that you
cannot do things very well?

Do most of your friends and
classmates think you are bright?

GO

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

RIGHT ON TO
THE NEXT PAGE

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Section 1 B

(number NGAL) ... pennnceneremernan.




SECTION 1 C

25. Do you feel that your folks boss

you too much? YES NO
26. Are you allowed enough time to

play? YES NO
27. May you usually bring your

friends home when you want to? YES NO
28. Do others usually decide to

which parties you may go? YES NO
29. May you usually do what you

want to during your spare time? YES NO
30. Are you prevented from doing

most of the things you want to? YES NO
31. Do your folks often stop you from

going around with your friends? YES NO
32. Do you have a chance to see

many new things? YES NO
33. Are you given some spending

money? S NO
34. Do your folks stop you from

taking short walks with your

friends? YES NO
35. Are you punished for lots of little

things? YES NO
36. Do some people try to rule you

so much that you don’t like it? YES NO

GO RGHT ON TO
THE NEXT COLUMN
' Section 1 C
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37.

38.

39.

41.

42.

43.

44.

45.

40.

47.

48.

SECTION 1 D

Do pets and animals make
friends with you easily?

Are you proud of your school?

Do your classmates think you
cannot do well in school?

Are you as well and strong as
most boys and girls?

Are your cousins, aunts, uncles,
or grandparents as nice as those
of most of your friends?

Are the members of your family
usually good to you?

Do you often think that nobody
likes you?

Do you feel that most of your
classmates are glad that you are
a member of the class?

Do you have just a few friends?

Do you of ten wish you had some
other parents?

Is it hard to find friends who
will keep your secrets?

Do the boys and girls usually
invite you to their parties?

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

GO RIGHT ON TO
THE NEXT PAGE

NO*

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Section | D

{number right) ........ccoo.ooicienee




49. Have people often been so unfair
that you gave up? YES NO
50. Would you rather stay away
from most parties? YES NO
51. Does it make you shy to have
everyone look at you when you
enter a room? YES NO
52. Are you often greatly discour-
aged about many things that
are important to you? YES NO
53. Do your friends or your work
often make you worry? YES NO
54. Is your work often so hard that
you stop trying? YES NO
55. Are people often so unkind or
unfair that it makes you feel bad? YES NO
56. Do your friends or classmates
often say or do things that hurt
your feelings? YES NO
57. Do people often try to cheat
you or do mean things to you? YES NO
58. Are you often with people who
have so little interest in you
that you feel lonesome? YES NO
59. Are your studies or your life so
dull that you often think about
many other things? YES NO
60. Are people often mean or unfair
to you? YES NO
T
THE NEXT COLUMN
Section ) E
E’I"]P?:ASA {number right) oo

SECTION 1 E

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

El.

72.

SECTION 1 F

Do you often have dizzy spells?

Do you often have bad dreams?

Do you often bite your finger-
nails?

Do you seem to have more head-
aches than most children?

Is it hard for you to keep from
being restless much of the time?

Do you often find you are not
hungry at meal time?

Do you catch cold easily?

Do you often feel tired before
noon?

Do you believe that you have
more bad dreams than most of
the boys and girls?

Do you often feel sick to your
stomach?

Do you often have sneezing
spells?

Do your eyes hurt often?

GO

RIGHT ON TO

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

THE NEXT _PAGE

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Section 1 F

(number right) .......cccovvereeirnne




79

74.

75.

76.

77.

78.

79

80.

81.

82.

83.

84.

Page 6
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SECTION 2 A

Is it all right to cheat in a game
when the umpire is not looking?

Is it all right to disobey teachers
if you think they are not fair to
you?

Should one return things to
people who won’t return things
they borrow?

Is it all right to take things you
need if you have no money?

Is it necessary to thank those
who have helped you?

Do children need to obey their
fathers or mothers even when
their friends tell them not to?

If a person finds something, does
he have a right to keep it or sell
it?

Do boys and girls need to do
what their teachers say is right?

Should boys and girls ask their
parents for permission to do
things?

Should children be nice to
people they don’t like?

Is it all right for children to cry
or whine when their parents
keep them home from a show?

When people get sick or are in
trouble, is it usually their own
fault?

GO

YES NO

YES NO

YES NO

YES NO

YES

YES NO

YES NO

YES NO

YES NO

YES NO

YES

NO

YES NO

RIGHT ON TO
THE NEXT COLUMN

Section 2 A

{number right) ..................

NO

85.

86.

87.

88.

89.

O«

92.

3.

94.

95,

96.

SECTION 2 B

Do you let people know you are
right no matter what they say?

Do you try games at parties even
if you haven’t played them be-
fore?

Do you help new pupils to talk
to other children?

Does it make you feel angry
when you lose in games at
parties?

Do you usually help other boys
and girls have a good time?

Is it hard for you to talk to
people as soon as youmeet them?

Do you usually act friendly to
people you do not like?

Do you often change your plans
in order to help people?

Do you usually forget the names
of people you meet?

Do the boys and girls seem to
think you are nice to them?

Do you usually keep from show-
ing your temper when you are
angry?

Do you talk to new children at
school?

GO

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

RIGHT ON TO
THE NEXT PAGE

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Section 2 B
{num er right)




9%

98.

99,

100.

101.

102.

<103,

104.

105.

106.

107.

108.

Page 7
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SECTION 2 C

Do you like to scare or push
smaller boys and girls?

Have unfair people often said

YES

that you made trouble for them? YES

Do you often make friends or
classmates do things they don’t
want to?

Is it hard to make people re-
member how well you can do
things?

Do people often act so mean
that you have to be nasty to
them?

Do you often have to make a
“fuss” or “act up” to get what
you deserve?

Is anyone at school so mean
that you tear, or cut, or break
things?

Are people often so unfair that
you lose your temper?

Is someone at home so mean
that you often have to quarrel?

Do you sometimes need some-
thing so much that it is all right
to take it?

Do classmates often quarrel
with you?

Do people often ask you to do
such hard or foolish things that
you won’t do them?

GO

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

RIGHT ON TO
THE NEXT COLUMN

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Section 2 C

{number right) ...

109.

110.

111.

112.

113.

114.

115.

116.

117.

118.

I'19%

120.

SECTION 2 D

Do your folks seem to think
that you are just as good as
they are?

Do you have a hard time be-
cause it seems that your folks
hardly ever have enough money?

Are you unhappy because your
folks do not care about the
things you like?

When your folks make you
mind are they usually nice to
you about it?

Do your folks often claim that
you are not as nice to them as
you should be?

Do you like both of your par-
ents about the same?

Do you feel that your folks
fuss at you instead of helping
you?

Do you sometimes feel like run-
ning away from home?

Do you try to keep boys and
girls away from your home be-
cause it isn’t as nice as theirs?

Does it seem to you that your
folks at home often treat you
mean?

Do you feel that no one at home
loves you?

Do you feel that too many
people at home try to boss you?

RIGHT ON TO

GO

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

THE NEXT PAGE

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

Section 2 D
{ ber right)




121.
122.
123,

124.

125.
126.
127.
128.
129:
130.

131.

132.
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SECTION 2 E

Do you think that the boys and
girls at school like you as well
as they should? YES NO

Do you think that the children
would be happier if the teacher
were not so strict? YES NO

Is it fun to do nice things for
some of the other boys or
girls? YES NO

Is school work so hard that you
are afraid you will fail? YES NO

Do your schoolmates seem to
think that you are nice to
them? YES NO

Does it seem to you that some
of the teachers “have it in for”
pupils? YES NO

Do many of the children get
along with the teacher much
better than you do? YES NO

Would you like to stay home
from school a lot if it were right
to do so? YES NO

Are most of the boys and girls
at school so bad that you try to
stay away from them? YES NO

Have you found that some of
the teachers do not like to be
with the boys and girls? YES NO

Do many of the other boys or
girls claim that they play games
more fairly than you do? YES NO

Are the boys and girls at school
usually nice to you? YES NO

GO KIGHT ON TO
THE NEXT COLUMN

133.

134.

135.

136.

137.

138.

139.

140.

141.

142.

143.

144.

SECTION 2 F

Do you visit many of the inter-

esting places near where you
live? YES

Do you think there are too few
interesting places near your
home? YES

Do you sometimes do things to
make the place in which you
live look nicer? YES

Do you ever help clean up
things near your home? YES

Do you take good care of your
own pets or help with other
people’s pets? YES

Do you sometimes help other
people? YES

Do you try to get your friends
to obey the laws? YES

Do you help children keep away
from places where they might
get sick? YES

Do you dislike many of the

people who live near your
home? YES

Is it all right to do what you
please if the police are not
around? YES

Does it make you glad to see
the people living near you get -
along fine? YES

Would you like to have things
look better around your home? YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

STOP  FlkThix instrucTions

[ Section 2 F

{number right) ...
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